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INTRODUCTION

Justification of the relevance of the topic. In the 21Ist
century, lifelong learning is becoming an important condition for the
development of society and at the same time a challenge for the
entire education system. A person who wants to become a conscious,
creative and learning member of society needs continuous
improvement that lasts a lifetime, and the European Commission’s
Memorandum on Lifelong Learning (2000) highlights it as a priority
area, one of the key elements of which is learning to learn. This
memorandum was an important impetus for the European Union and
all its Member States to focus on the pursuit and implementation of
lifelong learning and on changes in the field of the development of
education. The idea of lifelong learning has inspired educational
institutions, including preschools, to develop and improve tools
ensuring readiness to make coherent learning meaningful, including
a stronger focus on learning to learn. Learning to learn is attributed
to the most important key competences (EU Parliament and Council,
2006) and is linked both to the social and economic welfare of
modern societies and their union, and to the person’s individual
development, which determines the quality of his/her personal life
and ensures the ability to succeed in his/her professional activity.
Researchers (Hoskins & Fredriksson, 2008; Moreno & Martin, 2007
Hofmann, 2008; Poceviciene, 2015) emphasize that learning to learn
is relevant to everyone, regardless of their professional activity,
status in society or age.

The European Union’s strategic documents on education
highlight the importance of lifelong learning — “lifelong learning
must cover learning from the pre-school age to that of post-
retirement”, “from early age on throughout their [people’s] lives”
(EU Council, 2002, 2018), and emphasize the importance of quality
preschool education for successful further learning, stating that “[i]f
solid foundations are laid in the early years, later learning is more
effective and is more likely to continue life-long” (EU Commission,



2011). Already a preschool aged child acquires important experience,
which becomes the basis for further learning and determines its
success, because “the first years are the most formative in children’s
lives. The foundations of their main habits and patterns for their
entire lives are established at this stage” (EU Commission, 2011). In
other words, “participation in high-quality pre-primary education has
long-lasting benefits in terms of achievement and [...] it facilitates
later learning” (EU Commission, 2006). In turn, for a lifelong
learning process to be successful, “learners need, from an early age,
to ‘learn to learn”” (EU Commission, 2008). The Concept of the
Good School (2015) approved by the Order of the Minister of
Education and Science of the Republic of Lithuania also emphasizes
that more attention should be paid to learning to learn, which, as a
new field of education, has also been singled out in the Description
of Achievements of Preschool Children (2014) and in the
Methodological Recommendations of Preschool Education (2015).
Learning to learn of preschool children is an important issue
for the whole education community, and education and training are
not only the driving forces behind the child’s personality
development, but, according to Juodaityté (2003), the formation of a
new socio-culture. Preschool education, as the first stage of the
education system, is an important step in shaping a lifelong learner
(Brostrom, Johansson, Sandberg, & Frekjer, 2012). The emphasis on
the importance of preschool education in the context of lifelong
learning has been largely driven by the global approach to the child
as a learner, recognizing that early years of life form long-term
attitudes of children’s lifelong learning (Conran, 1991; Woodhead,
2006; Bertrand et al., 2007). The fact that preschool education is very
important in the field of the development of the learning to learn
ability is also confirmed by the idea expressed by Scott (2019) that
children who are curious and active learners in the early years of life
need to start preparing for future challenges when they are still
young. The report of the thematic study “We Learn All Life Long”
conducted in Lithuania in 2015 also draws attention to the fact that



investments in learning are most beneficial namely in the early stages
of the individual’s learning. During childhood, important foundations
are laid for the person’s further lifelong learning, therefore, it obliges
teachers to reflect on the experience they have and change attitudes
towards the formation of the learning to learn ability and to
reconstruct the educational process. Accordingly, the above-
mentioned report (2015) emphasizes that improving teacher training
is one of the most important tools for implementing the idea of
lifelong learning.

According to the authors (Juodaityté, 2003; Sommer, Pramling
Samuelsson, & Hundeige, 2010), teachers must constantly adjust
their attitude towards the child, the conditions necessary for his/her
education and improve pedagogical knowledge so that they respond
to social, cultural and educational changes in the development of
society. Emphasis is also placed on the change of the teacher’s
attitudes towards the learning child, the orientation of the teacher’s
activity towards the child’s learning as a process that lasts a lifetime
(McQuillan & Coleman, 2007). This reflects the ideas of the child-
centred (“free”) education paradigm in developing the learning to
learn ability of preschool children. Therefore, with regard to the
development of the learning to learn ability, there is a need to review
the roles of the teacher and the pedagogical practice focused on the
education of modern children and to identify those factors of the
pedagogical process that would form the basis for the elaboration of
the practice of developing the learning to learn ability of preschool
children.

Although changes related to the development of learning to
learn at all levels of education began two decades ago, in Lithuania,
the development of the learning to learn ability in the perspective of
lifelong learning is still a challenge in the preschool education stage
for both education policy makers, preschool institutions and teachers.
This is also confirmed by the policy documents on the formation of
the content of preschool education (Monkeviciené et al., 2015),
which emphasize the problematic nature of the learning to learn



ability, noting that the achievements of children’s learning to learn
ability may be unclear to teachers. These challenges are related to the
complexity and specificity of learning to learn as a phenomenon,
insufficient research of its structure and components and the lack of
consensus on the concept of the learning to learn ability.
Investigation of the scientific problem. Deakin Crick,
Stringher, and Ren (2014), who researched learning to learn more
extensively, highlighted the complexity and indeterminacy of this
phenomenon. Roberts (2010) singled out individual personal
characteristics important for the development of learning to learn.
Peculea (2016), who examined the learning to learn competence as a
holistic concept, proposed a theoretical model for the development of
this competence, which includes the dimensions of critical,
metacognitive reflection and decision-making strategy. Individual
aspects of the learning to learn competence were also examined by
Hoskins and Fredriksson (2008), who analysed the definitions of the
learning to learn competence in the context of sociocultural and
cognitive paradigms. The researchers Pirrie and Thoutenhoofd
(2013) highlighted the differences between the learning to learn
competence and self-regulated learning, and metacognition. The
authors Moreno and Martin (2007) also analysed the learning to learn
competence, however, their research was conducted in the context of
the education system of Spain. In Lithuania, the learning to learn
competence was examined a bit more widely and the abilities that
make it up were singled out by Gedviliené¢ and Staniuleviciené
competence and educational strategies for high school and university
students in learning foreign languages, meanwhile, Bigelien¢ et al.
(2012) presented the tool for assessing students’ learning to learn
competence and methodological recommendations for its
application. The scientific literature has also analysed the role of
teachers and parents in developing the learning to learn competence,
however, only for school-age children (Waeytens, Lens, &
Vandenberghe, 2002; Kazlauskiené, Valan¢iené, & Krasauskaité,



2012). Rawson (2000) analysed learning to learn as a certain skill,
and Hautamédki, Hautaméki, and Kupiainen (2010, 2014) examined
learning to learn and its assessment in Finnish schools as an ability.
Stringher (2016), who studied learning to learn as a process in the
education of preschool age children, noted the diversity and
complexity of its definitions in the scientific literature and stressed
the importance of identifying the components of learning to learn in
preschool education. Some important insights in the context of this
dissertation research were also provided by Pramling (1990), who
examined children’s learning in Swedish preschool institutions by
linking it to metacognition, and revealed that children aged 5-6 can
learn better using a didactic programme of cognitive education based
on the view that the teacher and children must reflect on everyday
situations. The educational process in French preschool institutions
based on the ideas of the same programme was studied by Paour,
Cébe, and Haywood (2000), who distinguished that children develop
metacognitive knowledge (understanding of how they learn and what
they learn) and self-regulation ability. Metacognitive abilities of
preschool age children were also analysed by the researchers
Bernard, Proust, and Clément (2015). However, so far, no systematic
research has been conducted in the scientific literature on children’s
learning to learn ability and its components, the concept of this
ability and its expression in preschool education have not been
revealed in detail.
Problem gquestions of the dissertation research:

1. What meanings do children and teachers in preschool
education attach to the learning to learn ability?

2. How is the development of children’s learning to learn ability
actualized and made meaningful in preschool education
curricula?

3. What theoretically grounded and empirically identified
experiences of children and teachers are significant for the
successful development of the learning to learn ability in a
preschool education institution?



The object of research is the expression of the learning to
learn ability in the experiences of children and teachers in preschool
education.

The aim of the research is to reveal the expression of the
learning to learn ability in the experiences of children and teachers in
preschool education.

The objectives of research:

1. To substantiate the theoretical concept of the learning to learn
ability in preschool education.

2. To reveal the prerequisites for enabling the development of the
learning to learn ability of preschool age children.

3. Referring to the analysis of teachers’ and children’s
experiences, to identify significant meanings for the
development of children’s learning to learn ability in
preschool education.

4. Summarizing the experiences of children and teachers and
taking into account theoretical insights, to develop a model of
the expression of the successful development of children’s
learning to learn ability in preschool education.

Theoretical and methodological approaches of the
dissertation:

The paradigm of child-centred (“free”) education, which
gives meaning to the orientation towards the child as an intrinsic
value, and the child’s education is based on his/her freedom in
his/her interaction with the environment, independent choice of
learning methods, learning through experience, active participation
in the educational process. According to the authors (Sheridan &
Pramling Samuelsson, 2001; Juodaityteé, 2001, 2004; Weimer 2013;
Benkosi, 2014; Monkevic¢iené, 2014; Diamond, Grob, & Reitzes,
2015; Andiema, 2016), freedom of self-expression is one of the main
conditions for knowing the child as a socio-cultural individual and it
creates conditions for professional change of teachers’ thinking.
Child-centred teachers respect the curiosity and opportunities of the
learner by encouraging their learning so that children can actively
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learn themselves and create knowledge through their own
experience. The concept of “free” education is associated with the
necessity to develop children’s independence, initiative, critical
thinking as children’s characteristics that support learning and are
oriented to the perspective of creating life for oneself and others
(Juodaityté, 2001). Pedagogical experience 1is constantly
supplemented and developed through partnership with the child,
creating favourable conditions for children to learn from experience,
in ways acceptable to the child, acting meaningfully. Theoretical
concepts of the child-centred teaching/learning paradigm create
prerequisites for recognizing the importance of children’s learning to
learn ability and modelling new educational practice.

Social constructivism based on the sociocultural theory of
Vygotsky (1978) on the development of human cognitive and higher
thinking skills, which is greatly influenced by social interaction and
participation in social activity. From a sociocultural perspective,
children learn by creating meanings in collaboration with other
participants in the cultural environment, which determines the
processes, during which children construct their own understanding
(Akyol & Fer, 2010; Aimin, 2013; Macblain, 2014; Ta rziu, 2016;
Louvigne, Uto, Kato, & Ishii, 2018; Kumar Shah, 2019). Learning to
learn as a new social, cultural and educational phenomenon initiates
changes in education and requires a new approach, the
implementation of which needs social interaction as the main basis of
social teaching/learning. Social constructivism promotes perceiving
children not as subjects of the reception of culture but as subjects of
its creation.

Cognitive constructivism explains that children construct their
understanding and knowledge of the world by experiencing,
reflecting on their experiences, understanding their learning
(Westwood, 2004; Powell & Kalina, 2009; Olusegun, 2015; Baysan
& Silman, 2016). A constructivist approach to learning influences
the practice of education because it identifies learners as active
participants in the learning process, who are seeking, interpreting
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information, linking it with existing experience. This theory makes it
possible to understand how people acquire and store information by
perceiving themselves and the environment, and how their thinking
determines their actions and reactions. Children learn and gain
knowledge more easily if they combine new knowledge with
previous knowledge, have the opportunity to choose what and how to
learn, if they are able to combine a lot of unrelated knowledge. The
ideas of cognitive constructivism change the teacher’s attitude
towards the learner, encourage him/her to actively participate in
learning activities, to constantly reflect on his/her learning process
and outcomes, which provides conditions for effective development
of the learning to learn ability.

Qualitative research methodology that opens up opportunities
to study things in their natural environment in order to understand
socio-educational phenomena, how people make them meaningful in
their experience, as well as to interpret phenomena according to the
meanings given to them by people (Payne & Payne, 2004; Bitinas,
Rupsiené, & Zydzitinaité, 2008; Lapan, Quartaroli, & Riemer, 2012;
Maxwell, 2013; Zydzitnaité & Sabaliauskas, 2017; Maxwell, 2013;
Creswell, 2009; etc.). Recognizing the value of qualitative research,
according to Tilley (2019), an interpretive, naturalistic approach to
the world is emphasized in order to support the deep experience of
individuals or communities of education systems and to draw
conclusions that could inform educational leaders and policy makers
about a problem (phenomenon under investigation). Using the
methodological approach of qualitative research, the aim is to
understand the phenomenon of learning to learn, focusing on its
holistic overall picture and the depth of understanding of the
experience, rather than digital data analysis.

Hermeneutic phenomenology as a methodological approach
and research tool focused on the phenomenon under investigation in
order to find out the experience one had, the meaning and
significance of practical involvements in the world (Van Manen,
1990, 2016; Zydzianaité & Sabaliauskas, 2017; Juodaityte, 2012,
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2017; Juodaityt¢ & Malinauskiené, 2016; Ramsook, 2018; etc.).
Hermeneutic phenomenology seeks a deeper understanding of the
meaning of everyday human experience, it enables the researcher to
see and better understand the phenomenon he/she is interested in,
helps to get to know educational phenomena, maintaining the
approach to pedagogy as an expression of the whole, and experiential
situations — as the meanings of a real pedagogical expression.
Phenomena are studied and described as they manifest in the lived
world in order to find out and reveal the meaning of those
phenomena. The language and the text give meaning, which allows
to decode social-educational processes. Hermeneutic phenomenology
highlights the subjective insights and understanding of each person,
both a child and an adult, and allows to reveal the living world
through the specific stories and experiences of the research subjects.
Hermeneutic phenomenology creates openness to change and
readiness to reflect on various aspects of the pedagogical reality,
because the particular experience of reality recorded during it, its
description, characterization and interpretation provide an
opportunity to closely link the contexts of teaching and learning in
developing children’s learning to learn ability.
Research methods used in the dissertation:

e Analysis of the scientific literature allowed to reveal the
concept of the learning to learn ability, to distinguish its
components, to substantiate the aspects of children’s
development and their learning, significant for the
development of the learning to learn ability, and to highlight
the prerequisites of its successful development in preschool
education.

e Group discussions (focus groups) provided an opportunity to
find out the meanings given by teachers to the phenomenon of
learning to learn, its concept, to reveal their experience in
developing children’s learning to learn ability and the aspects
of the pedagogical context relevant to that.
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e Individual interviews allowed to find out children’s
experiences and meanings given to the components of the
learning to learn ability, to reveal children’s opportunities and
prerequisites for them to develop the learning to learn ability
by participating in the learning process.

e Content analysis of documents allowed to find out how the
learning to learn ability is presented in the curricula of
preschool education institutions, and to evaluate the provisions
of the curricula that enable the pursuit of the purposeful and
consistent development of children’s learning to learn ability
in the overall process of children’s education.

e Thematic analysis provided an opportunity to reveal the
representative meanings of children’s learning to learn ability
and its development in teachers’ experiences, identifying their
practical significance in the context of the phenomenon under
investigation, and to see cognitive and metacognitive aspects
of learning that are important for children’s learning to learn
ability in children’s experiences.

Stages of the research.

Stage I. Analysis of scientific literature and documents, which
was carried out at the beginning of the study, in order to distinguish
theoretical insights on the phenomenon under investigation.

Stage Il. An empirical study, in which a qualitative research
strategy was used for data collection and analysis:

e Group discussions (focus groups) with preschool teachers,
which were organized in April-May, 2019, in order to reveal
the expression of the learning to learn ability and the practice
of its development in the experiences of preschool teachers.

o Individual interviews with children aged 5-6, conducted in
May-June, 2020, to identify the development of the learning to
learn ability in children’s experiences.

e Content analysis of the documents (curricula of preschool
education institutions), which was carried out in March-April,
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2020, in order to identify the attitude towards the actualization
of the learning to learn ability in the overall process of
children’s education, analysing whether and to what extent
curricula of preschool education institutions focus on the
learning to learn ability, its development, what pedagogical
measures are provided for this.

Stage Ill. Summary and analysis of the results of the
empirical study (June, 2019-July, 2020).

Stage 1V. Presentation of the model of the expression of the
successful development of children’s learning to learn ability in
preschool education, referring to the analysis of scientific literature,
documents and the experiences of preschool teachers and children
revealed during the research (July-August, 2020).

Stage V. Formulation of conclusions, preparation of
recommendations and scientific discussion (August-September,
2020).
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Novelty and practical significance of the research.

Theoretical significance of the dissertation research.
Problematic aspects related to the use of the Lithuanian terms
“mokéjimas mokytis” and “mokymasis mokytis” (learning to learn)
have been singled out. The concept of the learning to learn ability in
preschool education has been defined, emphasizing the necessity of
understanding the trajectory of the development of the learning to
learn ability, the dynamism of education in the transition of the
learning to learning ability to a structural component of the
competence has also been discussed. The need to start developing the
learning to learn ability already at preschool age has been
highlighted. The necessity to change the attitude towards the child as
a learner has been revealed. Prerequisites determining the
development of the learning to learn ability in preschool education
have been singled out.

Practical applicability of the dissertation. The results of the
research revealed the limitations of teachers’ attitude to the concept
of the learning to learn ability and its development in a preschool
education institution, highlighted the need for the improvement of
teachers” competence and their professional development, and
allowed to envisage appropriate measures for that. Therefore, the
dissertation is characterized by practical applicability, focused on the
broadening and change of the practice of the development of the
learning to learning ability. This is based on the situation of teachers’
and children’s experiences identified during the dissertation research
and the results of the analysis of documents defining and designing
the learning to learning ability (curricula of preschool institutions). A
model of the successful development of children’s learning to learn
ability has been presented, which allows to purposefully design and
organize the development of this ability in preschool education. The
dissertation is a useful source of data for various contexts of
education and training: subjects forming education policy,
communities of preschool institutions, pedagogical practitioners,
other participants of education in order to ensure the effective and
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high-quality development of children’s learning to learn ability in
preschool institutions. The concept of the learning to learn ability
specified by the author of the dissertation is important for the
community of scientists and childhood researchers, and it can be
developed by further researching this problematic area. Joint
discussions and research-based findings in the field of the
development of the learning to learn ability are important in
responding to this ability as an initial and crucial step in the lifelong
learning process.

Scientific novelty of the dissertation research. The learning to
learn ability in preschool education examined in the dissertation also
presupposes a new problem field of research that integrates data from
various sciences. The learning to learn ability in childhood from the
conceptual and praxiological points of view has been studied in this
dissertation for the first time in Lithuania. Scientific literature
analysis and research results highlighted the problem aspects of the
concept of the learning to learn ability and the development of this
ability, which are related to its design in curricula, the lack of a
purposeful and focused approach to the development of the learning
to learn ability, its complexity, revealed through important structural
parts, each of which is necessary for learning to learn. The research
allowed to reveal the importance of understanding learning to learn
as a complex ability, the implementation of the interacting parts
(components) of this ability in the daily practice of children’s
education, when they learn and constantly participate in various
activities and educational situations. In this way, the experience of
learning to learn is developed and made meaningful, the need for
children’s lifelong learning is formed. The dissertation discusses the
learning to learn ability from a systematic point of view, defines not
only the concept of the learning to learn ability, but also highlights
the features of each of its components and the essential prerequisites
for developing the learning to learn ability already at preschool age.
In addition, the psychological prerequisites for the development of
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the learning to learn ability in childhood are substantiated on the
basis of new findings in neuroscience.

Structure and scope of the dissertation.

The doctoral dissertation consists of an introduction, three
chapters, a scientific discussion, conclusions, recommendations,
references and appendices. The volume of the dissertation is
244 pages.

CONTENT OF THE DISSERTATION

INTRODUCTION

1. THEORETICAL DISCUSSION OF CHILDREN’S LEARNING

TO LEARN ABILITY IN PRESCHOOL EDUCATION

1.1. Substantiation of the concept and components of children’s
learning to learn ability

1.2. Coherence of the child’s development and learning in the
context of the development of the learning to learn ability

1.3. Prerequisites for the development of children’s learning to
learn ability in preschool education

2. METHODOLOGY OF THE EMPIRICAL RESEARCH ON THE
EXPRESSION OF CHILDREN’S LEARNING TO LEARN
ABILITY IN PRESCHOOL EDUCATION
2.1. Conceptual approaches and research strategy
2.2. Empirical research design: methods, sample, research logic
2.3. Research data processing and analysis methods
2.4. Research reliability, validity, and research ethics

3. RESULTS OF THE RESEARCH ON THE EXPRESSION OF
CHILDREN’S LEARNING TO LEARN ABILITY AND ITS
DEVELOPMENT IN PRESCHOOL EDUCATION
3.1. Results of the analysis of teachers’ experiences in developing

children’s learning to learn ability
3.1.1. Contextualization of the concept of learning to learn
ability and prerequisites for its development
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3.1.2. Designing learning goals and activities in developing
the learning to learn ability
3.1.3. Children’s reflection as an expression of the essential
component of the learning to learn ability in pedagogical
practice
3.1.4. Creating an environment conducive to the development
of children’s learning to learn ability
3.1.5. Expression of the roles of the participants of the
educational process in developing the learning to learn
ability
3.1.6. Professional preparedness of teachers to develop the
learning to learn ability and perspective for professional
growth
3.2. Results of the analysis of children’s experiences in the
development of the learning to learn ability in preschool
education
3.2.1. Expression of children’s metacognition and peculiarities
of the organization of reflection
3.2.2. Children’s freedom of choice in developing the learning
to learn ability
3.2.3. Ways of children’s learning and the need for help in
developing the learning to learn ability
3.3. Contextualization of the development of children’s learning to
learn ability in the curricula of preschool institutions
3.4. Discussion on the model of the expression of the successful
development of children’s learning to learn ability in preschool
education

SCIENTIFIC DISCUSSION
CONCLUSIONS
RECOMMENDATIONS
REFERENCES
APPENDICES
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REVIEW OF THE CONTENT OF THE DISSERTATION

Chapter 1. Theoretical discussion of children’s learning to
learn ability in preschool education. This chapter analyses the
concept of the learning to learn ability and provides a definition of
the learning to learn ability, substantiates the components of
children’s learning to learn ability, and also highlights the
prerequisites for the development of the learning to learn ability in
preschool education.

In the first subsection (1.1. Substantiation of the concept and
components of children’s learning to learn ability), it is
highlighted that with the emergence of new policy decisions on the
organization of preschool education, both teachers, when planning
the education of children, and the communities of preschool
institutions, when preparing preschool education curricula, faced
new challenges in getting to know the sociocultural educational
phenomenon not yet experienced in practice — children’s learning to
learn.

Going deeper into the concept of learning to learn, it has
become clear that there is confusion in the interpretation, definition
and use of this term (learning to learn) at various stages in the field
of policy, theoretical and practical research. Various foreign authors
(Waeytens, Lens, & Vandenberghe, 2002; Hoskins & Fredriksson,
2008; Deakin Crick, Stringher, & Ren, 2014; Peculea, 2016) point
out that learning to learn has more than forty different definitions.
After analysing the works of Lithuanian researchers (Indrasien¢ &
Sadauskas, 2013; Poceviéiené, 2015; Gedviliené & StaniuleviCiené,
2014; Lukos$itniené, 2014; Adviloniené, 2019), the diversity of
concepts and different interpretations of the coherence and
distinction between the Lithuanian terms “mokéjimas mokytis” and
“mokymasis mokytis” (learning to learn) were also revealed. It
should be emphasized that the Lithuanian scientific community has
not agreed on the uniform use of terms, therefore there is a
discrepancy between the use of the terms mokymasis mokytis and
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mokéjimas mokytis, and the understanding of their meaning. It should
be noted that mokymasis mokytis is a more accurate translation into
Lithuanian and reflects the content of the English term “learning to
learn”, which is defined as a process, to a greater extent, meanwhile,
the terms “learning to learn competence” and “learning to learn
ability” in Lithuanian should be used respectively as mokymosi
mokytis kompetencija and mokymosi mokytis gebéjimas, defining the
result of this process. Namely this approach is followed in the
dissertation.

Because the dissertation analyses children’s learning to learn
as a phenomenon in the context of preschool education, i.e., at the
pre-competence level, hence, it is necessary to talk about the ability,
which, according to the authors (Juceviciené & Lepaité, 2000), is the
connecting element between skills and competence. Figure 2 shows
the trajectory of the development of the learning to learn ability in
preschool education stage, which shows that children first acquire the
basics of the learning to learn ability, linked to separate learning to
learn capacities and skills, this is the initial phase of the ability
(Jovaisa, 2007). Meaningful actions that respond to the capacities
and skills required for learning to learn, become abilities and are
carried out consciously. Ability is defined by Jovaisa (2007) as the
mental or physical power to perform a certain action. Learning to
learn, in turn, is the ability to perform new tasks or master the action
of learning to learn (Hautamédki, Hautamiki, & Kupiainen, 2010;
Hautaméki & Kupiainen, 2014).
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Fig. 2 Levels of learning to learn oriented towards the learning to
learn competence in preschool education (compiled by the author of
the dissertation referring to Pramling, 1990; JucevicCiené & Lepaité,
2000; Jovaisa, 2007; Hautamiki, Hautaméki, & Kupiainen, 2010;
Hautamiki & Kupiainen, 2014)

The beginnings of the components of the learning to learn
ability in question emerge as early as infancy. This is supported by
the authors’ (Pound, 2005; Pillow, 2010; Macblain, 2014; Goswami,
2015; Sim & Xu, 2017) statements that infants learn by imitating
adults’ actions, begin to understand cause-and-effect relationships,
patterns of behaviour, and form certain attitudes. Therefore, it is
appropriate to call the first results, which reflect the primary
cognitive and metacognitive efforts of children, the basics of learning
to learn. The basics, according to Keinys (2012), are the very
beginning, the beginnings, the initial element. When a child starts to
attend preschool, the learning to learn abilities should be developed
in a targeted and consistent way. The development of the learning to
learn ability at preschool age is focused on the aspiration of the
development of the learning to learn competence, which is identified
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already in the pre-primary stage, later defined and developed in the
primary and higher stages of education and improves through
lifelong learning. In preschool education, children go towards this
goal by consistently acquiring and developing the experience of the
learning to learn ability.

It has been observed that there is no systematic approach to
revealing the concept of the learning to learn ability, only individual
aspects highlighting the learning to learn ability have been singled
out. In this dissertation, the learning to learn ability is discussed at
the pre-competence level. Referring to the authors (Pramling, 1990;
Rowson, 2000; Watkins et al., 2000; Pukevicitité, 2007, 2010, 2015;
Hofmann, 2008; Hoskins & Fredriksson, 2008; Pramling Samuelsson
& Asplund Carlsson, 2008; Hautamiki et al., 2010; Gedviliené &
Staniulevi¢iené, 2014; Lukosiiniené, 2014; Deakin Crick, Stringher,
& Ren, 2014; Hautaméki & Kupiainen, 2014; Rao, Sun, & Zhang,
2014; Poceviciené, 2015; Stringher, 2016; Adviloniené, 2019), who
explored learning to learn, its structure, and components, it is
possible to summarize and distinguish the components of the
learning to learn ability, which are also inseparable from the
components of the learning to learn competence: ability to
independently set learning goals, plan, learn effectively, reflect on
one’s own learning. When applying these components in preschool
education, it is necessary to take into account the peculiarities of
children’s age and the fact that the above-mentioned abilities are
formed only at the end of preschool education during the transition to
pre-primary education. The author of the dissertation, having
analysed the scientific literature on learning to learn, the learning to
learn competence, as an orientation to its pursuit already in pre-
primary education and the development of this competence in the
subsequent stages of education, defines it as follows: learning to
learn ability is a complex ability that includes the learner’s ability to
set learning goals, plan how they will be achieved (choose learning
methods and tools), the ability to learn and reflect on the learning
process and outcomes. The learning to learn ability is essential when
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preschool children learn to learn and develop their learning to learn
competence in the later stages, it is developed when the learner
participates in various activities, different educational environments
and contexts. Learning to learn enables a person to learn when the
object of learning fundamentally changes, to participate in the
continuous learning process.

Ability to set a
learning goal

Ability to plan
Ability to reflect ho\g thehgoal zimll
gﬁ)ﬁrsn;ﬁ% Learning to (ch(e)izg (:g \t]}?pes
outcomes learn ability and tools of

learning activity)

Ability to learn

Fig. 3 Structural components of learning to learn as a complex ability
in the preschool education stage (compiled by the author of the
dissertation)’

Figure 3 shows the learning to learn ability, relating it to the
dynamics of the development of the learning to learn ability in
Figure 2, and its consistent improvement in preschool education.

! Compiled by the author of the dissertation, referring to Pramling, 1990; Rowson,
2000; Watkins et al., 2000; Pukevi¢iate, 2007, 2010, 2015; Hofmann, 2008;
Hoskins, Fredriksson, 2008; Pramling Samuelsson & Asplund Carlsson, 2008;
Hautamiki et al., 2010; Gedviliené & Staniulevi¢iené, 2014; LukoStniené, 2014;
Deakin Crick, Stringher, & Ren, 2014; Hautamiki & Kupiainen, 2014; Rao, Sun, &
Zhang, 2014; Poceviciené, 2015; Stringher, 2016; Adviloniené, 2019.
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Referring to the structural components of the learning to learn
competence and taking into account the educational goals set for the
preschool education stage, the definition of learning to learn as a
complex ability, which integrates the four interrelated structural
components of it, was formulated: the learner’s ability to set
learning goals, to plan how they will be achieved (choose learning
methods and tools), the ability to learn and reflect on the learning
process and outcomes

In the second subsection (1.2. Coherence of the child’s
development and learning in the context of the development of
the learning to learn ability), when discussing the coherence of the
child’s development and learning in the context of the development
of the learning to learn ability, it is noteworthy that modern
psychological research and neuroscience findings (Bowman,
Donovan, & Burns, 2001; Taylor, 2004; Pound, 2005; French, 2007;
Daniels & Clarkson, 2010; Pillow, 2010; Alvestad, 2011; Deakin
Crick, Stringher, & Ren, 2014; Akyol & Fer, 2010; Chernokova,
2014; Macblain, 2014; Goswami, 2015; Ta rziu, 2016; Sim & Xu,
2017; Louvigne, Uto, Kato, & Ishii, 2018; Kumar Shah, 2019) reveal
the possibilities of the cognitive (thinking, memory, attention,
language abilities) and metacognitive (cognition of oneself and one’s
powers) field of the child’s development in early childhood and
allows to state that already preschool children are able to
purposefully learn and develop the learning to learn ability. It is
distinguished that the child learns from birth, and the factors of
his/her environment influence the development of further learning.
Due to the processes taking place in the brain, the biggest change in
the child’s development occurs at the fifth year — self-regulation
skills, memory possibilities and strategies, self-reflection, reasoning
and logical thinking, seeing perspective are improved. The child’s
language skills and their development are important for the
development of reflection skills, therefore, helping preschool age
children in reflecting on their learning experience is important.
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In the third subsection (1.3. Prerequisites for the development
of children’s learning to learn ability in preschool education),
taking into account the structure of the learning to learn ability and
its components, after analysing the opportunities provided by the
child’s development to develop this ability, Table 1 describes the
prerequisites that promote the development of the learning to learn
ability corresponding to each structural component of this ability.

Table 1. Description of the prerequisites promoting the development
of the learning to learn ability (compiled by the author of the

dissertation)

Components
of the
learning to
learn ability

Aspects of
children’s learning
focused on the
learning to learn
ability

Pedagogical prerequisites
promoting the learning to
learn ability

Ability to set a
learning goal

Aspects of cognitive
and metacognitive
experience:
knowledge of oneself
as a learner; self-
assessment of
existing experience;
expression of
cognitive needs.

Promoting motivation
(motivating environment,
challenges);

enabling engagement and
participation (verbal
encouragement,
encouragement to speak,
express wishes, visualization,
technologies, context are
used);

supporting existing experience
(what one knows, has learned,
would like to know, learn),
promoting self-reflection;

promoting “free choice”;

positive emations for
cognition and learning
outcome;

promoting responsibility, self-
confidence, self-regulation

(referring to Hohmann &
Weikart, 1995; Frecnh, 2007,
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Aspects of

Corgfp ;)r?eents children’s learning Pedagogical prerequ_isites
| . focused on the promoting the learning to
earning to p L.

learn abilit Iearnmg to learn learn ability

y
ability
Larkin, 2010; Monkeviciené,
2014; Kangas, 2016; Nyland,
2017; Louvigne, Uto, Kato, &
Ishii, 2018).

Ability to plan | Setting a learning Enabling independent

how the goal activity to achieve a thinking, encouraging

will be goal; workflow individual and group planning

achieved design; choice of (raising hypotheses,

(choice of tools and learning forecasting, problem

types and resources for the formulation, reasoning);

tools of activity. promotion of planning skills;

learning , . )

activi ty) teacher’s assistance,

an environment rich in tools
and learning resources;
promoting responsibility for
learning outcomes, self-
confidence, autonomy and
self-regulation
(referring to Hohmann &
Weikart, 1995; Juodaityté,
2001, 2004; Duschl,
Schweingruber & Shouse,
2007; French, 2007; Moreno
& Martin, 2007; Hoskins &
Deakin Crick, 2008; Daniels
& Clarkson, 2010; Pillow,
2010; Monkeviciené, 2014;
Goswami, 2015; Olusegun,
2015; Fayden, 2016).
Ability to Learning process: Creating interaction with the
learn focus on the activity | social environment (promoting

(or task) carried out;
self-study; individual
and collaborative
learning;
development of

cooperation and self-help);

a supportive learning
environment (teacher’s
assistance, promoting active
participation, support in
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Aspects of

Corgfp ;)r?eents children’s learning Pedagogical prerequ_isites
| . focused on the promoting the learning to
earning to . .

learn abilit Iearnmg to learn learn ability

y
ability

metacognitive and developing ways of thinking);

cognitive knowledge | emotionally safe environment;

and skills. . ..
promoting cognitive and
metacognitive (how the task is
performed) experience;
promoting responsibility, self-
confidence, creativity and
initiative, self-regulation
(referring to Vygotsky, 1978;
Hohmann & Weikart, 1995;
Watkins et al., 2000; Bowman
et al., 2001; Pound, 2005;
Woodhead, 2006; French,
2007, Daniels & Clarkson,
2010; Larkin, 2010; Alvestad,
2011; Whitebread, 2012;
Monkeviciené, 2014;
Goswami, 2015; Hille,
Evanschitzky, & Bauer, 2015;
Fayden, 2016; Kangas, 2016;
Li, Nyland, Margetts, & Guan,
2017).

Ability to Thinking about Encouragement to talk (tell

reflect on oneself as a learner about what the child learned

learning (analysing activities, | and how he/she achieved it);
processand | observing one’s enabling self-assessment of
outcomes thinking and

describing the results
achieved and the
experience gained);
understanding how
one learned (what
learning methods the
child used, on what
ways he/she relied).

learning outcomes (analysis of
successes and failures — what
would he/she do differently?);

encouraging the expression of
cognitive (what needed to be
done for the task or activity)
and metacognitive
(understanding how the task
was done) experience;

promoting self-confidence as a
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Aspects of

Corgfp a?eents children’s learning Pedagogical prerequisites
. focused on the promoting the learning to
learning to ; .
2 learning to learn learn ability
learn ability ar
ability
learner

(referring to Hohmann &
Weikart, 1995; Rowson, 2000;
Hofmann, 2008; Larkin, 2010;
Roberts, 2010; Monkeviciené,
Zemguliené, & Stankeviiené,
2013; Monkeviciené, 2014,
Goswami, 2015).

A key focus for the successful development and promotion of
children’s learning to learn ability is the emphasis on the teacher,
highlighting his/her changed roles, the importance of his/her attitude
towards children’s learning and lifelong learning, which is
particularly important in supporting children’s early learning and
development. Emphasis is placed on the significance of the teacher’s
own learning to learn competence, knowledge of the learning to learn
ability, planning of its development and creation of an environment
that enables and supports children’s successful learning to learn.

Chapter 2. Methodology of the empirical research on the
expression of children’s learning to learn ability in preschool
education. This chapter presents the methodology and research
design of the dissertation research, describes the research methods,
sample and organizational aspects, research data processing and
analysis methods, describes the research reliability, validity and
research ethics.

In the first subsection (2.1. Conceptual approaches and
research strategy), the reasons for choosing the qualitative research
methodology have been described in detail and the use of the
direction of the phenomenological strategy — hermeneutic
phenomenology — has been substantiated to find out how children
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and teachers interpret the learning to learn ability, what are their
experiences in developing the learning to learn ability in a preschool
institution.

In the second subsection (2.2. Empirical research design:
methods, sample, research logic), the design of the empirical
research has been presented, the methods used, the sample and the
logic of the research have been discussed. Three research methods
were chosen to study the experiences of teachers and children in
developing the learning to learn ability: group discussion (in a focus
group) with preschool teachers, individual interviews with children
and analysis of documents (preschool education curricula).

In order to find out how teachers interpret the phenomenon of
learning to learn, and to reveal the experiences of preschool teachers
in developing children’s learning to learn ability, a study with three
focus groups was conducted in the dissertation, a total of 24 teachers
(who signed participant consent forms) working in preschool
education institutions participated in the study.

In order to identify the components of the learning to learn
ability in children’s experiences, to identify opportunities and needs
for children’s participation in learning, the most important aspects of
the environment that enables them to develop the learning to learn
ability, activity models favourable for that, the interview method
with 5-6 year old children attending preschool was chosen, a total of
9 children participated in the study (their parents signed a consent
form). Individual interviews were conducted immediately after the
end of the educational activity. This is important in learning about
children’s experiences in developing the learning to learn ability,
because children’s impressions corresponded to real time and
context, their experiences were not forgotten and were related to the
particular learning activity just completed.

The aim of the method of document analysis used in the
empirical research is to identify in the preschool education curricula
the attitude of the communities of the institutions to the actualization
of the learning to learn ability in the overall process of children’s
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education. A total of 20 curricula of preschool education institutions,
the development period of which is from 2016 to 2019, were selected
for analysis.

The third subsection (2.3. Research data processing and
analysis methods) describes the methods of data analysis selected
during the empirical research: thematic analysis was selected for the
analysis of the data of group discussions of preschool teachers and
individual interviews with children, which, according to the authors
(Braun & Clarke, 2006; Creswell, 2009; Alhojailan, 2012;
Vaismoradi, Turunen, & Bondas, 2013; Terry, Hayfield, Clarke, &
Braun, 2017; Zydzitinait¢ & Sabaliauskas, 2017; Lehmann,
Murakami, & Klempe, 2019; etc.), allows detailed and
comprehensive analysis of qualitatively obtained data through
interpretation and is best suited for under-researched topics aimed at
revealing innovations; content analysis, allowing to discover the
meanings hidden by words and symbols, was chosen for the analysis
of preschool education curricula, which gives the researcher new
insights, increases his/her understanding of certain phenomena
(Payne & Payne, 2004; Punch, 2005; Cohen, Manion, & Morrison,
2007; Frankel, Wallen, & Hyun, 2012; Krippendorff, 2019; etc.).

The fourth subsection (2.4. Research reliability, validity, and
research ethics) describes the reliability and validity of the research,
as well as the ethical principles followed in conducting the research:
the principle of confidentiality and anonymity; the principle of
voluntary participation; the principle of fairness and impartiality;
the principle of respect and equality; the principle of protection
against possible harm; the principle of reliability and accountability
(referring to Kruger & Casey, 2000; Litosseliti, 2003; Fraser, Lewis,
Ding, Kellett, & Robinson, 2004; Masson, 2004; Payne & Payne,
2004; Rupsiené, 2007; Gay, Geoffrey, & Mills, 2009; Juodaityté,
2011; Check & Schutt, 2012; ALLEA, 2018).

Chapter 3. Results of the research on the expression of
children’s learning to learn ability and its development in
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preschool education. This chapter reveals the expression of
teachers’ and children’s experience in developing the learning to
learn ability in the group of children of a preschool institution and its
contextualization in the curricula of preschool institutions.

In the first subsection (3.1. Results of the analysis of
teachers’ experiences in developing children’s learning to learn
ability), the contextualization of the concept of the learning to learn
ability and the prerequisites for its development have been revealed.
Teachers’ experiences revealed their attitudes towards the diversity
of the concept of the learning to learn ability and its intertwining
with other abilities, integration into all competences, which shows
that they do not understand the concept of the learning to learn
ability sufficiently. Teachers were not able to say firmly what skills
are important in developing children’s learning to learn ability,
which implies that the structure of the learning to learn ability is not
clear to them either. The design of learning goals and activities in
developing the learning to learn ability has been highlighted.
Teachers notice and support the learning goal chosen by children and
activities that interest them, the tasks and tools chosen by them.
When planning children’s learning activities, teachers take into
account their learning gaps, the abilities and learning styles of the
children’s group, their interests and needs, and the situational event
in the family. The research revealed that teachers purposefully
involve parents in the planning of activities and draw from them
ideas for social partnership, support their initiatives in organizing
activities. Discussing the expression of children’s reflection as an
essential component of the learning to learn ability in pedagogical
practice, insufficient experience of teachers was noticed in realizing
that children’s ability to reflect on their learning is an essential
feature of the learning to learn ability and the basis for the
development of metacognitive abilities, therefore, it becomes
especially important for the successful development of the learning
to learn ability at preschool age. During the research, environments
favourable for the development of children’s learning to learn ability
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were identified — encouraging participation, free choice, cooperation,
problem solving, challenging. The expression of the roles of the
participants of the educational process and the professional readiness
of teachers to develop the learning to learn ability, as well as the
perspective of professional growth were revealed.

The second subsection (3.2. Results of the analysis of
children’s experiences in the development of the learning to
learn ability in preschool education) reveals the expression of
metacognition that has emerged in children’s experiences and the
peculiarities of the organization of reflection. Children perceive
themselves as learners and, in assessing their knowledge, engage in a
process of self-reflection, during which they observe their cognitive
processes, single out the emotions they experience, and express
confidence in their own strengths and the emerging autonomy in
learning. These characteristics of the learner are important for
developing the learning to learn ability. A significant aspect that
emerged in children’s experiences was that teachers do not organize
children’s reflection or do not emphasize it, because children could
not describe their learning experience, although, according to
theoretical insights, reflection on the learning process and outcomes
is of great importance for the success of the development of the
learning to learn ability. The study revealed the importance of
children’s freedom to choose learning activities, tools and methods in
developing the learning to learn ability. When discussing the choice
of learning tools and activities in children’s experiences, a positive
disposition to learn was observed, which is determined by the free
opportunity for children to choose activities and activity tools
themselves. At the same time, the importance of the child’s
confidence in his/her strengths, perseverance in achieving the set
goal, motivation, desire to learn, which are important aspects of the
learning to learn ability, became clear. In addition, children’s
experiences provided insights into their ways of learning — children
indicated that they learn on their own and accumulate knowledge by
observing their experience, they also learn from the example of
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others by observing and evaluating the abilities of other children. It
has been observed that children often learn in collaboration with
other children, discuss with each other, which promotes active and
responsible learning. The need for assistance in developing the
learning to learn ability was also revealed. Identifying the need for
help in the group, children indicate that they can be helped by other
children, they even distinguish work in a team when performing
activities as help, they also identify the teacher as a provider of help,
who directs and supports the children’s learning experience.

The third subsection (3.3. Contextualization of the
development of children’s learning to learn ability in the
curricula of preschool institutions) revealed that the development
of the learning to learn ability is not significant in all preschool
education institutions, the development of the basics of the learning
to learn ability, identified as one of the goals in many curricula,
remains only declarative, is not detailed in the tasks and is unlikely
to become an important aspiration of preschool education and does
not create prerequisites for its purposeful implementation. After
analysing the preschool education curricula from the aspect of
content modelling, the variety of models were observed, as well as
the fact that in many curricula the modelling of the learning to learn
ability does not reveal the integrity of this ability in the overall
context of children’s education. In addition, the analysis of the
curricula revealed that the vast majority of their developers, when
describing the concept of the learning to learn ability and the
achievements of the learning to learn ability, use the definitions
provided in the documents regulating preschool education. Only a
few developers of the curricula try to present their own formulations,
however, they do not fully reflect the final result to be achieved. This
situation allows to see that for the developers of the curricula of
individual institutions, the concept of the learning to learn ability and
the result of this ability to be developed are not clear. It is also
noticeable that the meanings given to the experience of reflection in
the general provisions of the curricula are weakly expressed, the
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focus is only on the development of separate reflection skills.
Approximately half of the analysed curricula do not define the
elements of reflection in the achievement steps of the learning to
learn ability, therefore, it is likely that teachers are not provided with
a suitable basis for promoting children’s reflection when planning
activities in children’s groups. Discussing the provisions of the
organization of the educational process set in the curricula of
preschool education institutions, which are significant for developing
the learning to learn ability, it is noticed that they are primarily
associated with the attitude towards the child that responds to a
modern child-centred concept, emphasizing the value and
individuality of the child and his/her personality.

In the fourth subsection (3.4. Discussion on the model of the
expression of the successful development of children’s learning to
learn ability in preschool education) the model of the expression of
the successful development of children’s learning to learn ability in
preschool education is presented (see Figure 3), which is likely to
lead to a better understanding of the learning to learn ability and its
development and which will encourage a review of the projection of
the development of the learning to learn ability at the political,
institutional and practical levels with a view to achieving consensus
and coherence, will become an impetus to review pedagogical
practice, implement its reconstruction in order to increase the
efficiency and successful development of children’s learning to learn
ability in preschool education, thus ensuring the successful
continuity of learning to learn in the later stages of education.
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Policy shaping preschool education

Preschool education institution

Learning to learn ability and its development regulated in the curricula;
Measures envisaged for successful development of the learning to learn ability.

Affective domain

Individual
differences

Preschool education

Personal qualities
(initiative,

P 3

(motivation, character, responsibility, self-
hobbies, intelligence, confidence,
emotions) aptitudes, ways and independence,

styles of learning) creativity)

Social experience

Cognitive
experience
(memory, attention,
thinking, language)

S R

Metacognitive
experience (self-
reflection, self-
regulation)

ul
uaﬂ?“ ol

o

Building
relationships with
children as learners
(child-centred roles,

interaction)

Interaction

(cooperation) Individual . Individual enables the
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child as a learner a learning e learning to learn

goal abilit

N

Attitude towards the child,
his/her education,
teaching/learning and the
importance of the learning
to learn ability, the image
of the child knowing how

to learn

Creating an
environment that

Q] Ability to plan

Ability to how the goal
reflect on will be achieved
learning Learning to  (choice of types
process and learn ability a“ld tools of
outcomes caming

Q activity) \

Ability to

learn

&
-

Parents

initiation, perception of learning to learn and knowledge of
its development

Teacher’s learning to
learn competence,
readiness to develop
the learning to learn
ability

7
ety

Encouraging children to
talk about cognitive and
metacognitive experience
in the group;

Enabling self-assessment
of the learning process and
outcomes;

Promoting self-reflection;
Creating a positive and
emotionally safe
environment;

Promoting responsibility,
self-confidence as a
learner, self-regulation.

Creating opportunities for
children to participate and
actively learn from experience
in a variety of activities;
Learning in a social
environment (individually and
collaboratively);

Promoting the roles of children
as learning partners;
Supportive environment for
successful learning
(emotionally safe, encouraging
participation, free choice,
collaboration, problem solving,
challenging);

Promoting cognitive and
metacognitive experience;
Enabling involvement and
participation;

Promoting responsibility, self-
confidence, self-regulation,
creativity and initiative.

Enabling and promoting
independent thinking
individually and in a group;
Environment rich in tools
and learning resources;
Teacher’s assistance;
Encouraging the exchange
of ideas, cooperation;
Promoting “free choice™;
Initiative, promoting
responsibility for learning
outcomes, self-confidence,
creativity, self-regulation.

Promoting motivation
(curiosity), challenging;
Enabling involvement and
participation (including
using modern technologies);
Creating situations for new
ideas and contexts;
Supporting existing
experience;

Promoting “free choice” and
the child’s initiatives;
Positive emotions for
cognition and learning
outcome;

Initiated goal meets
individual and group needs,
is interesting and meaningful
for the child;

Promoting responsibility,
self-confidence, creativity,
self-regulation.

Preconditions for the successful development of children’s learning to learn ability:

Fig. 4 Model of the expression of the successful development of the
learning to learn ability in preschool education (compiled by the
author of the dissertation)
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SCIENTIFIC DISCUSSION

Children’s learning to learn as a new social, cultural and
educational phenomenon is related to the new demands placed on the
person and is focused on the implementation of the idea of lifelong
learning. During the dissertation research, analysing the scientific
literature and preparing scientific articles, it became clear that the
learning to learn ability is complex and problematic at both
theoretical and practical levels. Policy documents (for example, the
Communication from the European Commission “Early Childhood
Education and Care: Providing all our children with the best start for
the world of tomorrow” (2011), the Recommendation of the Council
of the European Union on Key Competences for Lifelong Learning
(2018), the Concept of the Good School (2015) approved by the
Order of the Minister of Education and Science of the Republic of
Lithuania, the Description of Achievements of Preschool Children
(2014), the Methodological Recommendations of Preschool
Education (2015), etc.) emphasize the importance of starting to
develop the learning to learn ability already at preschool age. The
scientific literature (Pramling, 1990; Waeytens, Lens, &
Vandenberghe, 2002; Hoskins & Fredriksson, 2008; Deakin Crick,
Stringher, & Ren, 2014; Peculea 2016; Stringher, 2016; etc.) also
recognizes the importance of the learning to learn ability in preschool
education, however, at the same time emphasizes that there is a
diversity of definitions of the concepts and a lack of consensus on the
concept of the learning to learn ability, which can lead to difficulties
for teachers in the field of the development of the learning to learn
ability.

Analysing the works of Lithuanian scientists (Pukevicite,
2007, 2010, 2015; Kazlauskiené, Valancéiené, & Krasauskaité, 2012;
Indrasiené & Sadauskas, 2013; Pocevi¢iené, 2015; Gedviliené &
Staniulevi¢iené, 2014; Lukostniené, 2014), the identification of the
terms “mokéjimas mokytis” and “mokymasis mokytis”, linking them
to the English term “learning to learn”, has been observed. However,
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after analysing the works of foreign authors (Waeytens, Lens, &
Vandenberghe, 2002; Deakin Crick, Stringher, & Ren, 2014;
Stringher, 2016; Peculea, 2016) it is noticeable that “mokymasis
mokytis” is a more accurate translation into Lithuanian and reflects
the content of the English term “learning to learn”, which is defined
as a process, meanwhile, when defining the outcome of this process,
accordingly, the terms “mokymosi mokytis gebéjimas (learning to
learn ability)” and “mokymosi mokytis kompetencija (learning to
learn competence)” should be used. This approach was followed in
the dissertation as well.

The analysis of the scientific literature revealed the problem
that scientists have not yet defined the learning to learn ability in the
preschool education stage, therefore, the author of the dissertation
presented its definition, linking it with the concept of the learning to
learn competence, which is a higher level, and emphasized the need
for the perception of the trajectory of the evolution of learning to
learn and the dynamism of the development of the learning to learn
ability in a preschool institution, as it transitions to the structural
component of the competence. After the analysis of the scientific
literature, in the dissertation, it is suggested to use the concept of the
learning to learn ability pursuing the whole and a common
understanding of the phenomenon of learning to learn in preschool
education.

In order to dispel the doubts that preschool children are not
able to develop the learning to learn ability, the dissertation
highlights psychological prerequisites that justify the view that
already preschool age children are able to consistently develop the
learning to learn ability. This view is confirmed by the findings of
cognitive neuroscience research that children learn from birth
(Pound, 2005; Goswami, 2015; etc.). This shows that the child has
great opportunities to think and act already at an early age, therefore,
it is necessary to pay enough attention to the development of his/her
learning activity and understanding about it. This statement is also
confirmed by the results of the empirical research, which highlighted
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that children perceive themselves as learners when they get involved
in the process of self-reflection when assessing their knowledge. This
tendency is also generally seen by teachers, encouraging children to
assess their own achievements, behaviour and knowledge, however,
they often do so only in a fragmented way and do not pay enough
attention to it. The meanings of the analysed experiences revealed
that it is unclear to teachers how to properly encourage children to
reflect. This was also reflected in the analysis of preschool education
curricula, which identified that the attitude towards the
metacognitive component in children’s education is weakly
expressed in the curricula, which allows to state that teachers are not
provided with a suitable basis for promoting children’s reflection
when planning activities in preschool institutions. In some of the
analysed preschool education curricula, no defined elements of
reflection were found at all in the achievement steps of the learning
to learn ability.

During the empirical research, in the discussions with
preschool teachers, it was revealed that for the research participants,
the learning to learn ability as a theoretical construct and the content
of its concept are not clear enough, which creates difficulties in
developing children’s learning to learn ability. This is in line with
Pritchard’s (2009) view that the ambiguity of certain information in
education becomes an obstacle to the successful organization of the
learning process. There has also been some confusion in teachers’
experiences with the use of the term “learning” in preschool
education, as the role of children of this age as learners is still often
questioned, although many authors (Pound, 2005; Goswami, 2008;
Pramling Samuelsson & Asplund Carlsson, 2008; Whitebread, 2012;
Macblain, 2014; Hille, Evanschitzky, & Bauer, 2015; Fayden, 2016),
who examined the learning of preschool age children, point out that
children are considered competent learners. However, teachers have
only recently started using the term, which is partly reflected in
children’s experiences, as some of them did not understand the
meaning of the word “learning” at all (when the researcher asked the
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child what he had been learning and had learned, the research
participant did not understand the question and he began to talk
about his experience only after asking him what he did in
kindergarten). This situation reveals a certain dichotomy between the
need to develop children’s learning to learn ability, which is
developed and develops namely during the learning process, and the
cautious approach to the use of the concept of learning in the
education of children in preschool. The question “What were you
learning and what did you learn?” is probably more authentic than
the question “What did you do?”. The analysis of the curricula of
preschool institutions also revealed that the concepts “teach”,
“teaching”, “learning” are rarely used in them. Thus, the discussion
on the use of the term “teaching/learning” in preschool education is
important both for the subjects of education policy-making and for
the members of the pedagogical community.

According to the authors (Waeytens, Lens, & Vandenberghe,
2002), teachers use the concept of the learning to learn ability in
various meanings, defining this concept in individual and unique
ways. This was revealed during the empirical research as well —
teachers understand the learning to learn ability differently, their
doubts about the meaning and structure of the concept of the learning
to learn ability became apparent. However, the research participants
note the integratedness and multidimensionality of the learning to
learn ability. In addition, it has been noticed that the development of
the basics of the learning to learn ability, identified as one of the
goals in many of the examined curricula of preschool education
institutions, remains declarative and is not detailed in the tasks, its
integrity in the overall context of children’s education is not
revealed, which suggests a lack of awareness among the developers
of the curricula about this ability, its importance and development.

According to the authors (Prout, 2000; Juodaityté, 2003; etc.),
children in the modern world must be understood as active creators
of meaning, constructors of knowledge and free learners, thus, it is
necessary to promote their independence in learning, which,
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according to Pukeviciate (2007, 2010, 2015), is related to their
understanding of learning and its control. The dissertation research
revealed a changed and progressive approach both to the child as a
modern value, and to his/her learning and lifelong learning
perspective. During the empirical research, the experiences of
teachers revealed the connection between children’s learning to learn
ability and the child’s self-directed learning, i.e., his/her willingness
to learn, self-confidence, striving to reflect on and plan the learning
process and outcomes, to set and pursue learning goals. This is also
supported by the aspect revealed during children’s individual
interviews that children assess their knowledge, engage in the
process of self-reflection and design their learning by identifying
what they want to learn and how it should be done. Children’s
motivation, desire to learn, self-confidence, which are the essential
aspects of the development of the learning to learn ability, were
observed. All this presupposes the need of children for learning
already in preschool education and the responsible attitude of
preschool teachers in planning the development of the learning to
learn ability both at the institutional level and at the level of specific
practice of children’s education, when teachers see children as ready
to accept important challenges for the learner.

During the dissertation research, analysing the meanings of
teachers’ experiences, a paradigmatic tendency of the change in
teachers’ attitudes towards the child, focused on the free aspect of the
child’s education, which is important for children’s learning and the
reconstruction of pedagogical activity, was revealed. This is
especially evident in the context of the discussion on the roles of
teachers and children, which highlighted children as active subjects
of the social environment and active learners. The importance of the
social learning context in developing the learning to learn ability is
emphasized by many researchers (Sheridan & Pramling Samuelsson,
2001; Akyol & Fer, 2010; Macblain, 2014; Ta rziu, 2016; Louvigne,
Uto, Kato, & Ishii, 2018; Kumar Shah, 2019), who point out that
benevolent communication and cooperation of children and taking on
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the role of a helper and counsellor encourages the child to know
himself/herself and his/her abilities. Teachers’ experiences revealed a
clear preponderance of children’s roles in relation to the teacher’s
role as a mediator in teaching children to learn. The following roles
of children vary in the experience of teachers: helper, counsellor
(adviser) for their peers in group learning, learning initiator,
promoter and environment creator. This was also confirmed by
children’s experiences — children realize that they learn in
cooperation with other children, discussing and acting together, they
also mention that they can be helped by other children they choose
by monitoring and evaluating their achievements. In terms of the
learning to learn ability, such outcomes justify the view that modern
children seek to become active members of the society of the future
and lifelong learners.

The aim of the dissertation was not to reveal the role of the
family in developing the learning to learn ability in a preschool
institution, however, the significance of the role of the family
emerged in the experiences of teachers and children. According to
the teachers, the development of the learning to learn ability is
influenced by family attitudes, which can be both motivating and
demotivating children to learn, by help and involvement in learning
activities in the institution, which determine children’s positive
emotions, stimulate their motivation. The children’s experiences also
revealed that family members sometimes become the initiators of
learning activities, in addition, the children expressed the attitude
that they promise to continue the learning activities they have started
at home. It should be noted that in future research it would be
expedient to take a broader look at the role of the family in
developing children’s learning to learn ability.

Further scientific studies could include a deeper analysis of the
structural parts of the learning to learn ability, a broader and deeper
study of the application of children’s metacognitive, memory
strategies in the development of the learning to learn ability. On the
basis of the dissertation, it is possible to initiate systemic changes in
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the policy of preschool education by discussing the development of a
generally acceptable model of the development of children’s learning
to learn ability. The dichotomous relationship between the need for
pedagogical internships and actual possibilities to improve the
qualification in the field of the development of children’s learning to
learn ability was also revealed. The necessity for cooperation and
initiation of change in this field by various subjects (administrations
of preschool institutions, teachers’ communities, in-service training
institutions and, presumably, childhood teacher training institutions)
is important for this.

CONCLUSIONS

The dissertation research allowed to formulate the essential
conclusions, which conceptualize the results of the theoretical
analysis and empirical research.

The conclusions prepared on the basis of the analysis of
theoretical sources:

1. Analysing the theoretical concept of the learning to learn
ability, the following essential insights can be distinguished:

1.1. The problem of the use of Lithuanian terms mokéjimas mokytis
and mokymasis mokytis (learning to learn) in scientific texts
and praxiological situations was revealed. In the dissertation,
the position is followed that the concept mokymasis mokytis

(learning to learn) is related to the person’s learning process

and the continuity of the learning process throughout life,

meanwhile, the outcome of his/her education is responded to
by the learning to learn ability (mokymosi mokytis gebéjimas).
1.2. The dissertation provides a definition of the learning to learn
ability — it is a complex ability that includes the learner’s
ability to set learning goals, to plan how they will be achieved

(choose learning methods and tools), the ability to learn and

reflect on the learning process and outcomes. The learning to
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2.1.

2.2.

learn ability is integrative in nature, is developed and develops
in all activity areas, environments and contexts.

On the basis of the analysis of the theoretical literature, taking
into account the perspective of the child’s development and
education, the prerequisites for the development of the
learning to learn ability at preschool age have been singled out
and substantiated:

According to the latest research in psychology and cognitive
neuroscience, the dissertation substantiates the capacity of
preschool children to purposefully learn and develop the
learning to learn ability. The ability of children of this age to
think about their learning, to be active and competent learners
has been highlighted. It is emphasized that the child learns
from birth and that the factors of his/her environment
influence the development of further learning. Due to the
processes taking place in the brain, the biggest change in the
child’s development occurs at the fifth year — self-regulation
skills, memory possibilities and strategies, self-reflection,
reasoning and logical thinking, seeing perspective are
improved. The child’s language skills and their development
are important for the development of reflection skills,
therefore, helping preschool age children in reflecting on their
learning experience is important. It forms the child’s
individual dimension in the overall context of the concept of
the development of the learning to learn ability, responding to
the child’s individuality, cognitive and metacognitive aspect.
Essential  pedagogical  prerequisites  promoting the
development of the learning to learn ability have been
identified, they correspond to each component of the structure
of the learning to learn ability and are based on the child’s
active participation in learning activity, taking responsibility
for his/her own learning, motivation, self-confidence, language
experience, self-regulation, metacognitive and reflective skills.
These data complemented the context of the child’s individual
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3.1.

3.2

dimension, highlighting its affective and social aspects. The
prerequisites related to the role of the teacher as a developer of
children’s learning to learn ability, which made it possible to
distinguish the individual dimension of the teacher and its
content, have also been revealed. Emphasis is placed on the
significance of the teacher’s own learning to learn
competence, knowledge of the field of the development of the
learning to learn ability, its planning, creation of a successful
environment enabling and supporting children’s learning, roles
focused on the child and his/her education.

Conclusions based on the empirical research:

After the analysis of the experiences of preschool teachers and
children, and preschool education curricula, the following
educational prerequisites supporting the learning to learn
ability were identified:

When designing the learning goal and activities, the
significance of the children’s initiative, the importance of free
self-determination and choice, which is related to the child’s
positive disposition to learn, became clear in the experiences
of both teachers and children. Children’s initiative is inspired
in both spontaneous activity and the activity initiated by the
teacher. The learning goal and activities respond to the
learning aspects of the group of children and the individual
learning aspects of children: abilities, interests, aptitudes,
learning styles, learning gaps, existing experience. Both
teachers and children emphasize the field of activities that
promote participation and active learning. The sociocultural
aspect of children’s learning, manifesting in the continuity of
learning to learn in other environments, has emerged in the
experiences of teachers and children.

Teachers identified children’s personal characteristics (self-
confidence, self-esteem, initiative and perseverance,
independence and responsibility), innate personality traits
(temperament/character, intelligence, aptitudes), which are
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3.3.

3.4.

important for the development of the learning to learn ability
and actualize the importance of autonomous and
individualized education of children, because each child must
have an opportunity to choose the ways and style of learning
that are acceptable to him/her. The study of children also
highlighted the importance of children’s self-confidence,
initiative and perseverance, and a positive attitude in learning.
Therefore, the following subjective prerequisites actualizing
the development of the learning to learn ability have been
revealed: learning motivation, child’s hobbies, cognitive
interests, language skills, readiness to accept information,
emotions experienced in learning.

Teachers and children expressed the opinion that the learning
to learn ability develops through self-study and learning
together with others (in collaboration). Children understand
their learning opportunities, identify that they learn on their
own, with friends, they can identify a specific need for help
and know who to turn to for help if needed (friends, teacher).
A study of children revealed that children are more likely to
turn to other children for help.

The experiences of the participants of the group discussions
strongly expressed an environment conducive to the
development of the learning to learn ability, promoting
children’s free choice, active participation, engaging,
encouraging cooperation; a challenging environment, in
which learning takes place in a variety of situations, in non-
traditional settings that encourage children to solve problems,
in settings created and initiated by children, is especially
important. According to the teachers, the tools that are non-
traditional, interesting to children and supporting learning are
important for the development of the learning to learn ability.
Teachers also highlighted the need to increase the
environment that promotes the development of the learning to
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3.5.

3.6.

learn ability, which is focused on modern innovative learning
spaces and tools.

The analysis of preschool education curricula revealed
significant child-centred learning attitudes that highlight the
modern approach to the child, his/her uniqueness, emphasizing
the value of the child as a personality, thus pointing out the
importance of respecting the child’s individuality and
opportunities, needs and attitudes, partnership-based and
dialogue-based relationships in the process of children’s
teaching (learning). However, the creative interaction between
the teacher and the child is reflected in the provisions of the
curricula of only a few of the examined preschool institutions.
A variety of situations significant for the development of the
learning to learn ability have been identified in the curricula
(situations promoting problem solving, critical thinking,
learning together, researching, experimenting, as well as
promoting children’s initiative, free choice, independent
acting, experiential learning, spontaneous educational
situations that combine activities organized by the teacher and
initiated by the child). In some curricula, there are also
provisions that promote educational situations that combine
learning individually and in a group, which are important for
developing children’s learning to learn ability.

The experiences of teachers and children revealed the roles of
children significant for the development of the learning to
learn ability (learning initiators, promoters, helpers and
counsellors to each other in the group, creators of the learning
environment). Teachers singled out the following roles
focused on the child and his/her education: provider of
learning assistance to children, counsellor, learning enabler,
coordinator of learning activity in the group. Teachers also
emphasize their important role in building partnerships with
parents and in creating a social environment conducive to
learning  (teacher-children-parents). The  experiences
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3.7.

4.1.

expressed by teachers did not make it possible to single out the
role of the teacher as encouraging children to reflect in the
learning process, which is important in inspiring children to
tell about their activities, what they have experienced, learned
and how they were learning through various ways of
reflection.

The experiences of teachers and children revealed a significant
contribution of parents in developing the learning to learn
ability: they initiate the learning goal, activities, support the
development of the learning to learn ability at home, develop
and increase the number of learning tools, promote, support
and provide assistance to children. Teachers’ experiences
highlighted the lack of attention and contribution of parents as
participants in education to developing children’s learning to
learn ability. The study also revealed parents’ significant roles
in developing children’s learning to learn ability: helpers in
learning at home, initiators and organizers of learning
activities, helpers of teachers. Emphasis is placed on the roles
of parents as enablers of learning motivation, willingness to
learn, which determine the child’s views, attitudes towards
learning, his/her behaviour.

During the research, the problem aspects of the development
of the learning to learn ability were highlighted, which cause
difficulties for teachers in achieving the successful
development of children’s learning to learn ability:

The concept and structure of the learning to learn ability, the
images of the teacher who develops the learning to learn
ability and the child who knows how to learn are not clear and
understandable enough for teachers. These research results are
reinforced by the analysis of preschool education curricula,
which revealed that the learning to learn ability is not
sufficiently clearly defined, and the limitations of the curricula
in terms of the development of this ability became apparent
(both in terms of the educational perspective (goal) and in the
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4.2.

4.3.

scope of the learning to learn ability as a result, the problem
of integrating the learning to learn ability in the overall
process of children’s education is seen). The curricula are
dominated by a variety of practices of designing the learning
to learn ability: the learning to learn ability is linked to the
child’s different visions, different ways of integrating the
learning to learn ability and links to other areas of education
are used. Such a different approach makes it difficult for
teachers to pursue the successful development of the learning
to learn ability.

Insufficient experience of teachers in understanding the
significance of reflection in developing children’s learning to
learn ability has emerged, although reflection on one’s own
learning is an important basis for the development of
metacognitive abilities. Only a few of the curricula analysed
have clear approaches to reflection. The curricula lack
provisions on promoting metacognitive  experience.
Meanwhile, children’s experiences have revealed that they are
capable to assess their learning process (how they learned),
their own and another child’s achievements, which proves that
the development of this component of the learning to learn
ability requires change.

Content analysis of the preschool education curricula shows
that in defining the learning to learn ability it is focused more
on the process than on the definition of the ability or the
results to be achieved. The analysis of the curricula also
revealed that in many of them the modelling of the learning to
learn ability does not reveal the integrity of this ability in the
overall context of children’s education. This is also confirmed
by the variety of approaches to the concept of the learning to
learn ability revealed in the experiences of teachers. It is also
noteworthy that, according to some teachers, children can
develop learning to learn only in older age, although
theoretical insights and children’s experiences have revealed
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4.4,

their readiness to develop the learning to learn ability already
at preschool age. This shows that the successful development
of this ability requires a change in teachers’ attitudes towards
the child, his/her learning opportunities and readiness to
develop the learning to learn ability. In this regard, teachers
expressed the need for information on the integration of the
learning to learn ability into achievement steps and for clearer
guidelines for the development of the learning to learn ability,
important for their professional growth, in order to ensure the
successful development of this ability.

The research revealed the problems of teachers’ professional
preparedness and professional growth in relation to the
development of the learning to learn ability. Their experiences
reveal certain obstacles that hinder the learning to learn
process, related to the teacher’s lack of experience in
understanding the learning to learn ability and its content
(components), which makes it difficult to assess the
achievements of the learning to learn ability. The organization
of the development of children’s reflection and learning to
learn ability is complicated and insufficiently clear for
teachers. Teachers emphasized the following factors that are
unfavourable for the development of the learning to learn
ability: lack of motivation of children to participate in learning
activities, confidence in themselves and their powers,
perseverance in achieving learning goals, responsibility when
learning together with others.

Referring to the analysis of the scientific literature and the
results of the performed empirical research, the dissertation
presents a model of the expression of the successful
development of the learning to learn ability in preschool
education, reflecting all the essential contexts (preschool
education policy makers, community of preschool education
institutions, participants of the educational process), whose
constructive and dialogical interaction determines the success
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of the development of children’s learning to learn ability. The
part of the inner segment of the model is particularly valuable,
it is created on the basis of the theoretical and empirical part of
the dissertation and opens an overall picture of the
development of the learning to learn ability in preschool
education. The model emphasizes the individual dimensions of
the participants of education that are significant in the
development of the learning to learn ability, it also reflects
their interrelationships focused on the connection of the
components of the learning to learn ability, and notes the
pedagogical prerequisites for the successful development of
the learning to learn ability.
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[VADAS

Temos aktualumo pagrindimas. XXI a. mokymasis visa
visai §vietimo sistemai. Zmogui, norindiam tapti samoningu,
kiirybiSku ir besimokan¢iu visuomenés nariu, biitinas nuolatinis
tobuléjimas, trunkantis visg gyvenima ir Europos Komisijos
paskelbtame Mokymosi visa gyvenimag memorandume (2000)
akcentuojamas kaip prioritetiné sritis, kurios vienas i§ kertiniy
veiksniy — mokymasis mokytis. Sis memorandumas buvo svarbus
postimis Europos Sajungai ir visoms jos valstybéms naréms
koncentruojantis { mokymosi visg gyvenima sieki ir jo igyvendinima
bei pokycius Svietimo plétros srityje. Mokymosi visa gyvenima idéja
paskatino Svietimo istaigas, iskaitant ikimokyklinio ugdymo, kurti ir
tobulinti  priemones, uZtikrinancias pasirengima nuoseklaus
mokymosi jprasminimui, tarp ju — didesni démesi skirti mokymuisi
mokytis. Mokymasis mokytis priskiriamas prie svarbiausiy bendryju
kompetenciju (ES Parlamentas ir Taryba, 2006) ir siejamas tiek su
Siuvolaikiniy visuomeniy socialine bei ekonomine gerove, ju
sanglauda, tieck su asmens individualiu vystymusi, lemianéiu jo
asmeninio gyvenimo kokybe ir uZtikrinanciu gebéjima sékmingai
veikti profesingje veikloje (ES Taryba ir Komisija, 2010).
Mokslininkai (Hoskins, Fredriksson, 2008; Moreno, Martin, 2007,
Hofmann, 2008; Pocevicien¢, 2015) akcentuoja, kad mokymasis
mokytis yra aktualus kiekvienam asmeniui, nepriklausomai nuo jo
profesinés veiklos, statuso visuomenéje ar amziaus.

Europos Sajungos strateginiuose Svietimo dokumentuose
iSrySkinama mokymosi visa gyvenima svarba — ,,nuo ikimokyklinio
iki pensinio amziaus*, ,,nuo ankstyvosios vaikystés visa suaugusiojo
gyvenima“ (ES Taryba, 2002, 2018), bei akcentuojama kokybisko
ikimokyklinio ugdymo reikSmé siekiant sékmingo tolesnio
mokymosi, teigiant, jog ,padéjus tvirtus pagrindus ankstyvoje
vaikystéje, véliau mokomasi geriau, didesné tikimybé¢, kad tai bus
daroma visa gyvenima“ (ES Komisija, 2011). Jau ikimokyklinio
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amziaus vaikas igyja svarbia patirti, kuri tampa tolesnio mokymosi
pagrindu bei lemia jo sékme, kadangi ,,ankstyvojo ugdymo etapu
susiformuoja pagrindiniai igtdziai ir veiklos modeliai, kurie bus
taikomi visa gyvenima“ (ES Komisija, 2011). Kitaip tariant,
,kokybiskas ikimokyklinis ugdymas palengvina vélesni mokymasi ir
teikia ilgalaik¢ nauda [...] asmens mokymosi [...] laikotarpiu“ (ES
Komisija, 2006). Savo ruoztu tam, kad mokymosi visa gyvenima
procesas buty sékmingas, ,,besimokantys asmenys privalo nuo
mazens iSmokti mokytis“ (ES Komisija, 2008). Lietuvos
Respublikos $vietimo ir mokslo ministro jsakymu patvirtintoje Geros
mokyklos koncepcijoje (2015) taip pat pabréziama, jog daugiau
démesio turéty biti skiriama mokymuisi mokytis, kuris, kaip nauja
ugdymo sritis, iSskirtas ir Ikimokyklinio amziaus vaiky pasiekimy
aprase  (2014) bei  lkimokyklinio ugdymo  metodinése
rekomendacijose (2015).

Ikimokyklinio amziaus vaiky mokymasis mokytis yra svarbus
klausimas visai §vietimo ir ugdymo bendruomenei, o Svietimas ir
ugdymas yra ne tik vaiko asmenybés raida lemiancios jégos, bet,
A. Juodaitytés (2003) teigimu, ir naujos sociokultiiros formavimasis.
Ikimokyklinis ugdymas, kaip pirmasis ugdymo sistemos etapas, yra
svarbus zingsnis pradedant formuoti visa gyvenima besimokantj
asmenj (Brostrom, Johansson, Sandberg, Frekjer, 2012).
Ikimokyklinio ugdymo svarbos akcentavimg mokymosi visa
gyvenima kontekste i§ esmés lémé globalus pozitiris | vaika, kaip
besimokantiji, pripazistant, kad ankstyvieji gyvenimo metai formuoja
ilgalaikes vaiky nuolatinio mokymosi nuostatas (Conran, 1991;
Woodhead, 2006; Bertrand et al., 2007). Tai, kad ikimokyklinis
ugdymas mokymosi mokytis gebé&jimo ugdymo(si) plotméje yra
labai reik§mingas, patvirtina ir L. A. Scott (2019) iSsakyta mintis, jog
vaikus, kurie ankstyvaisiais gyvenimo metais yra smalsiis bei
dar yra mazi. Lietuvoje 2015 m. atlikto teminio tyrimo ,,Mokomés
visa gyvenima“ ataskaitoje taip pat atkreipiamas démesys, jog
investicijos 1 mokymasi yra naudingiausios bitent ankstyvuosiuose
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asmens mokymosi etapuose. Vaikystés periode padedami svarbiis
pamatai tolesniam zmogaus mokymuisi visa gyvenima, todél tai
ipareigoja pedagogus apmastyti turima patirti ir keisti pozidiri i
mokymosi mokytis gebé&jimo formavima bei rekonstruoti ugdymo(si)
procesa. Atitinkamai minétoje ataskaitoje (2015) akcentuojama, kad
viena svarbiausiy priemoniy igyvendinant mokymosi visg gyvenima
idéja — pedagoguy rengimo tobulinimas.

Kaip teigia autoriai (Juodaityté, 2003; Sommer, Pramling
Samuelsson, Hundeige, 2010), pedagogai turi nuolat koreguoti savo
poziiiri i vaika, jo ugdymui(si) bitinas salygas bei tobulinti
pedagogines zinias, kad jos atliepty visuomenés socialinius,
kultiirinius, edukacinius raidos pokycius. Pabréziama ir pedagogo
nuostaty | besimokanti vaika kaita, pedagogo veiklos orientacija i
vaiko mokymasi, kaip i procesa, kuris trunka visa gyvenima
(McQuillan, Coleman, 2007). Tai atspindi i vaika orientuotos
(,,Jaisvojo”) ugdymo paradigmos idéjas ugdant ikimokyklinio
amziaus vaiky mokymosi mokytis gebéjima. Todél mokymosi
mokytis geb¢jimo ugdymo(si) atzvilgiu kyla butinybé perzitréti
pedagogo vaidmenis ir pedagoging praktika, orientuota i Siuolaikiniy
vaiky ugdyma(si), bei identifikuoti tuos pedagoginio proceso
veiksnius, kurie sudaryty pagrinda plétoti ikimokyklinio amziaus
vaiky mokymosi mokytis gebéjimo ugdymo(si) praktika.

Nors su mokymosi mokytis ugdymu(si) susij¢ pokyciai
visuose Svietimo lygmenyse prasidéjo jau prie§ du deSimtmecius,
Lietuvoje mokymosi mokytis geb¢jimo ugdymas(is) mokymosi visa
etape tiek Svietimo politikos formuotojams, tiek ikimokyklinéms
ugdymo istaigoms, tiek pedagogams. Tai patvirtina ir ikimokyklinio
ugdymo turinio formavimo politiniai dokumentai (Ikimokyklinio
ugdymo metodinés rekomendacijos, 2015), kuriuose pabréziamas
mokymosi mokytis gebéjimo problemiskumas, atkreipiant démesj i
tai, jog vaiky mokymosi mokytis geb¢jimo pasiekimai pedagogams
gali biiti neaiskis. Sie i$3tikiai sietini su mokymosi mokytis, kaip
fenomeno, sudétingumu ir specifiSkumu, jo struktiiros, komponenty
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nepakankamu istirtumu bei bendro sutarimo dél mokymosi mokytis
gebéjimo sampratos nebuvimu.

Mokslinés problemos iStirtumas. Mokymasi mokytis placiau
tyre R. Deakin Crick, C. Stringher ir K. Ren (2014), akcentavo Sio
reiskinio sudétinguma bei neapibréztuma. D. Roberts (2010) iSskyré
mokymosi mokytis ugdymui(si) svarbias individualias asmens
savybes. Mokymosi mokytis kompetencija, kaip holistini koncepta,
nagrinéjgs L. Peculea (2016), pasiiilé Sios kompetencijos ugdymo(si)
teorini modelj, kuris apima kritinés, metakognityvinés refleksijos ir
sprendimy priémimo strategijos dimensijas. Mokymosi mokytis
kompetencija atskirais aspektais taip pat nagrinéjo B. Hoskins ir
U. Fredriksson (2008), kurie analizavo mokymosi mokytis
kompetencijos apibréztis sociokulttrinés ir kognityvinés paradigmy
kontekste. Mokslininkai A. Pirriea, E. D. Thoutenhoofdb (2013)
iSryskino mokymosi mokytis kompetencijos ir savireguliatyvaus
mokymosi bei metakognicijos skirtumus. Mokymosi mokytis
kompetencija, jos samprata analizavo ir autoriai A. Moreno,
E. Martin (2007), tac¢iau ju moksliniai tyrimai atlikti Ispanijos
Svietimo sistemos kontekste. Lietuvoje mokymosi mokytis
kompetencija kiek plaCiau nagrinéjo ir ja sudarancius gebéjimus
i§skyré G. Gedviliené, D. Staniuleviciené (2014). Mokymosi mokytis
kompetencijos raiska ir ugdymo strategijas mokiniams bei
2009, 2010, 2012), o mokiniy mokéjimo mokytis kompetencijos
vertinimo instrumenta ir jo taikymo metodines rekomendacijas
pristaté D. Bigeliené et al. (2012). Mokslinéje literatiiroje taip pat
buvo analizuotas pedagogu ir tévuy vaidmuo ugdant mokymosi
mokytis kompetencija, taciau tik mokyklinio amziaus vaiky
(Waeytens, Lens, Vandenberghe, 2002; Kazlauskiené, Valanciené,
Krasauskaite, 2012). M. Rawson (2000) analizavo mokymasi
mokytis kaip tam tikra igidi, o A. Hautaméki, J. Hautamaki ir
S. Kupiainen (2010, 2014) mokymasi mokytis bei jo vertinima
Suomijos mokyklose nagringjo kaip gebéjima. Mokymasi mokytis
kaip procesa ikimokyklinio amziaus vaiky ugdyme tyres S. Stringher
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(2016) pasteb&jo jo apibrézimy ivairove mokslinéje literatiiroje ir
sudétinguma bei pabrézé, kad svarbu nustatyti mokymosi mokytis
komponentus ikimokykliniame ugdyme. Tam tikry svarbiy izvalgu
Sio disertacinio tyrimo kontekste pateiké ir I. Pramling (1990), kuri
nagrinéjo vaiky mokymasi mokytis Svedijos ikimokyklinio ugdymo
istaigose, siedama ji su metakognicija, bei atskleidé, jog 5-6 m.
vaikai gali kokybiskiau mokytis naudojant didakting kognityvinio
ugdymosi programa, paremta poziiriu, kad pedagogas ir vaikai turi
reflektuoti kasdienes situacijas. Tos pacios programos id€jomis
grindziama ugdymo(si) procesa Pranciizijos ikimokyklinése istaigose
nagrinéjo J.-L. Paour, S. Cébe, H. C. Haywood (2000), kurie iSskyré,
kad vaikai tobulina metakognityvines Zinias (supratima apie tai, kaip
jie mokosi ir i§moksta) bei savireguliacijos gebéjima. Ikimokyklinio
amziaus vaiky metakognityvinius gebéjimus taip pat analizavo
mokslininkai S. Bernard, J. Proust, F. Clément (2015). Vis délto,
mokslinéje literatiiroje iki Siol nebuvo atlikti sistemingi tyrimai apie
vaiky mokymosi mokytis gebéjima, jo komponentus, iSsamiai
neatskleista $io gebéjimo samprata, raiska ikimokykliniame ugdyme.
Disertacijos tyrimo probleminiai klausimai:
1. Kokias prasmes mokymosi mokytis geb¢jimui priskiria vaikai
ir pedagogai ikimokykliniame ugdyme?
2. Kaip vaiky mokymosi mokytis gebéjimo ugdymas(is)
aktualizuojamas ir jprasminamas ikimokyklinio ugdymo
programose?
3. Kokios teoriskai pagristos ir empiriskai identifikuotos vaiky
bei pedagogu patirtys yra reikSmingos sékmingai ugdyti(s)
mokymosi mokytis geb¢jima ikimokyklinéje istaigoje?
Tyrimo objektas — mokymosi mokytis gebéjimo raiska vaiky
ir pedagogu patirtyse ikimokykliniame ugdyme.

Tyrimo tikslas — atskleisti mokymosi mokytis gebéjimo
raiSka vaiky ir pedagogu patirtyse ikimokykliniame ugdyme.

Tyrimo uZdaviniai:

1. Pagristi mokymosi mokytis gebéjimo teorini koncepta
ikimokykliniame ugdyme.
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2. Atskleisti ikimokyklinio amziaus vaiky mokymosi mokytis
gebéjimo ugdymo(si) igalinimo prielaidas.

3. Remiantis pedagogu ir vaiky patir¢iy analize, identifikuoti
vaiky mokymosi mokytis gebéjimo ugdymui(si) reikSmingas
prasmes ikimokykliniame ugdyme.

4. Apibendrinus vaiky ir pedagogu patirtis bei atsizvelgus i
teorines izvalgas, parengti sékmingo vaiky mokymosi mokytis
gebéjimo ugdymo(si) raiSkos modeli ikimokykliniame
ugdyme.

Teorinés ir metodologinés disertacijos prieigos:

I vaikq orientuoto (,laisvojo®) ugdymo(si) paradigma,
iprasminanti orientacija i vaika, kaip savaiming vertybg, o vaiko
ugdymas grindziamas jo laisve saveikaujant jam su aplinka,
savarankiskai pasirenkant mokymosi biidus, mokantis per patyrima,
aktyviai dalyvaujant ugdymo(si) procese. Autoriy (Sheridan,
Pramling Samuelsson, 2001; Juodaityté, 2001, 2004; Weimer 2013;
Benkosi, 2014; MonkevicCiené, 2014; Diamond, Grob, Reitzes, 2015;
Andiema, 2016) teigimu, saviraiskos laisvé yra viena i§ pagrindiniy
salygu vaikui, kaip socialiniam-kultiriniam individui, pazinti bei
sudaro salygas pedagogu mastymo profesinei kaitai. [ wvaika
orientuoti pedagogai gerbia besimokanciojo smalsuma ir galimybes,
skatindami jy mokymasi, kad vaikai galéty patys aktyviai mokytis ir
kurti zinias per savo patirtj. ,,Laisvojo” ugdymo samprata siejama su
butinybe ugdyti vaiky savarankiSkuma, iniciatyvuma, kritini
mastyma, kaip palaikancias mokymasi vaiky savybes, orientuotas i
gyvenimo sau ir kitiems kiirimo perspektyva (Juodaityté, 2001).
Pedagoginé patirtis yra nuolat papildoma ir plétojama per
partneriskus santykius su vaiku, kuriant palankias salygas vaikams
mokytis i§ patirties, vaikui priimtinais biidais, prasmingai veikiant.
Teorinés i vaika orientuoto mokymo(si) paradigmos koncepcijos
sudaro prielaidas pripazinti vaiky mokymosi mokytis gebéjimo
reikSmg ir modeliuoti nauja ugdymo(si) praktika.

Socialinis  konstruktyvizmas, grindziamas sociokultiirine
L. S. Vygotskio (1978) teorija apie zmogaus kognityviniy ir
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aukStesniyjy mastymo gebéjimy vystymasi, kuriam didelés itakos
turi socialiné saveika ir dalyvavimas socialingje veikloje. IS
sociokultiirinés perspektyvos vaikai mokosi kurdami prasmes
bendradarbiaujant su kitais kultirinés aplinkos dalyviais, tai lemia
procesus, kuriy metu vaikai konstruoja savo paciy supratima (Akyol,
Fer, 2010; Aimin, 2013; Macblain, 2014; Gabriel Ta rziu, 2016;
Louvigne, Uto, Kato, Ishii, 2018; Kumar Shah, 2019). Mokymasis
mokytis, kaip naujas socialinis, kultiirinis ir edukacinis reiskinys,
inicijuoja ugdymo(si) pokycius ir reikalauja naujo pozitrio, kurio
realizavimui bitina socialiné saveika, kaip pagrindinis socialinio
mokymo(si) pagrindas. Socialinis konstruktyvizmas skatina suvokti
vaikus ne kaip kulttiros priémimo, o kaip jos kiirimo subjektus.

Kognityvinis  konstruktyvizmas paaiskina, kad vaikai
konstruoja savo supratima ir zinias apie pasauli patirdami,
apmastydami savo patirti, suprasdami savo mokymasi (Westwood,
2004; Powell, Kalina, 2009; Steve Olusegun, 2015; Baysan, Silman,
2016). Konstruktyvistinis pozitiris i mokymasi daro itaka ugdymo(si)
praktikai, nes identifikuoja besimokanciuosius, kaip aktyvius
mokymosi  proceso dalyvius, ieSkancius, interpretuojanc¢ius
informacija, susiejant ja su jau turima patirtimi. Si teorija leidzia
suprasti, kaip Zmonés igyja ir saugo informacija, suvokdami save ir
aplinka, ir kaip ju mastymas lemia juy veiksmus bei reakcijas. Vaikai
mokosi ir iSmoksta lengviau, jeigu naujas zinias susieja su
ankstesnémis, turi galimybe pasirinkti, ka ir kaip mokytis, jeigu jie
geba tarpusavyje sujungti daug nesusijusiy ziniy. Kognityvinio
konstruktyvizmo idéjos keicia pedagogo pozitri i besimokantiji,
skatina ji aktyviai dalyvauti mokymosi veikloje, nuolat reflektuoti
savo mokymosi procesa, o tai suteikia salygas efektyviai ugdyti(s)
mokymosi mokytis gebéjima.

Kokybiniy tyrimy metodologija, kuri atveria galimybes tirti
dalykus ju natiiralioje aplinkoje, siekiant suprasti socioedukacinius
reiSkinius, kaip Zzmonés juos jprasmina savo patirtyje, taip pat
interpretuoti reiskinius pagal zmoniy jiems suteikiamas prasmes
(Payne, Payne, 2004; Bitinas, Rupsien¢, Zydzitinaité, 2008; Lapan,

60



Quartaroli, Riemer, 2012; Maxwell, 2013; Zydiiﬁnaité,
Sabaliauskas, 2017; Maxwell, 2013; Creswell, 2009; ir kt.).
Pripazistant kokybiniy tyrimy vertg, pasak S. Tilley (2019),
pabréziamas interpretacinis, natiiralistinis poziiiris | pasaulj, siekiant
paremti gily individy ar §vietimo sistemy bendruomeniy patyrima bei
pateikti iSvadas, kurios apie problema (tiriama reiskini) galéty
informuoti ugdymo vadovus ir politikos formuotojus. Naudojant
kokybinio tyrimo metodologing prieiga, siekiama suprasti mokymosi
mokytis reiskini, sutelkiant démesi i jo holistini visumini vaizda bei
patirties supratimo gyli, o ne skaitmening duomeny analize.

Hermeneutiné fenomenologija, kaip metodologinis poziiiris ir
tyrimo irankis, nukreiptas i tiriama reiskini, siekiant iSsiaiskinti
iSgyventa patirti, praktiniy jsitraukimy i pasaulj prasmg ir reik§me
(Van Manen, 1990, 2016; Zydiiﬁnaité, Sabaliauskas, 2017;
Juodaityté, 2012, 2017; Juodaityté, Malinauskiené, 2016; Ramsook,
2018; ir kt.)). Hermeneutiné fenomenologija siekia gilesnio
kasdienés zmoniy patirties prasmés supratimo, ji suteikia galimybe
tyréjui izvelgti ir geriau suprasti jam ripima fenomena, padeda
pazinti edukacinius reiskinius, i$laikant pozitri i pedagogika, kaip 1
visumos iSraiska, o patirtines situacijas — kaip realios pedagoginés
iSraiSkos prasmes. Fenomenai tiriami bei apraSomi taip, kaip jie
pasireiSkia iSgyventame pasaulyje, siekiant i$siaiskinti ir atskleisti ty
reiSkiniy reik8me¢. Kalba, tekstas suteikia prasme, kas leidzia
dekoduoti  socialinius-edukacinius ~ procesus.  Hermeneutiné
fenomenologija iSryskina kiekvieno — tiek vaiko, tiek suaugusiojo —
subjektyvias jzvalgas ir supratima, leidzia atskleisti gyvenamaji
pasauli per konkrecias tiriamyjy istorijas ir patirti. Hermeneutiné
fenomenologija sukuria atviruma pokyCiams ir pasirengima
apmastyti jvairius pedagoginés realybés aspektus, nes jos metu
uzfiksuota iSgyventa konkreti tikrovés patirtis, jos apraSymas,
apibiidinimas ir interpretacija suteikia galimybe glaudziai susieti
mokymo ir mokymosi kontekstus ugdant(is) vaiky mokymosi
mokytis gebéjima.
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Disertacijoje taikyti tyrimo metodai:

o Mokslinés literatiiros analizé leido atskleisti mokymosi
mokytis  gebéjimo samprata, iSskirti ji sudarancius
komponentus, pagristi vaiky raidos ir ju mokymosi aspektus,
reikSmingus mokymosi mokytis gebéjimo ugdymui(si), bei
iSryskinti jo sekmingo ugdymo(si) prielaidas ikimokykliniame
ugdyme.

o Grupinés diskusijos (focus grupés) sudaré galimybe
i$siaiskinti pedagogy suteikiamas prasmes mokymosi mokytis
fenomenui, jo sampratai, atskleisti ju patirti ugdant vaiky
mokymosi mokytis gebéjima ir tam reikSmingus pedagoginio
konteksto aspektus.

o Individualiis interviu leido iSsiaiSkinti vaiky patirti bei
prasmes, suteikiamas mokymosi mokytis  gebé&jimo
komponentams, atskleisti vaiky galimybes ir prielaidas jiems
ugdytis mokymosi mokytis gebéjima dalyvaujant mokymosi
procese.

o Dokumenty turinio (content) analizé leido iSsiaiskinti, kaip
ikimokyklinio ugdymo istaigy programose pristatomas
mokymosi mokytis gebéjimo ugdymas(is), bei jvertinti
programy nuostatas, jgalinanias visuminiame vaiky
ugdymo(si) procese siekti kryptingo ir nuoseklaus vaiky
mokymosi mokytis gebéjimo ugdymo(si).

o Tematiné analizé sudaré galimybg¢ pedagogu patirtyse
atskleisti vaiky mokymosi mokytis geb¢jimo ir jo ugdymo(si)
reprezentacines  prasmes, identifikuojant ju  praktini
reik§minguma tiriamo fenomeno kontekste, bei vaiky patirtyse
izvelgti mokymosi  mokytis  geb¢jimui  reikSmingus
kognityvinius ir metakognityvinius mokymosi aspektus.
Tyrimo etapai.

I etapas. Mokslinés literatiiros ir dokumenty analize, kuri
buvo atlikta tyrimo pradzioje, siekiant i$skirti teorines jZvalgas apie
nagrinéjama reiskinj.
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Il etapas. Empirinis tyrimas, kurio metu duomeny rinkimui ir
ju analizei pasitelkta kokybiniy tyrimy strategija:

e Grupinés diskusijos (focus grupés) su ikimokyklinio ugdymo
pedagogais, kurios buvo organizuotos 2019 m. balandZio—
geguzeés mén., siekiant atskleisti mokymosi mokytis geb&jimo
raiska ir ugdymo(si) praktika ikimokyklinio ugdymo pedagogu
patirtyse.

o Individualiis interviu su 5-6 mety vaikais, kurie buvo atlikti
2020 m. geguzés—birzelio mén., siekiant identifikuoti
mokymosi mokytis geb¢jimo ugdymasi vaiky patirtyse.

o Dokumenty (ikimokyklinio ugdymo jstaigy programy)
turinio analizé, kuri buvo atlikta 2020 m. kovo-balandzio
meén., siekiant identifikuoti poziliri i mokymosi mokytis
gebéjimo aktualizavima visuminiame vaiky ugdymo(si)
procese, analizuojant, ar ir kiek démesio ikimokyklinio
ugdymo jstaigy programose skiriama mokymosi mokytis
gebéjimui, jo ugdymui(si), kokios pedagoginés priemonés tam
yra numatomos.

111 etapas. Empirinio tyrimo rezultaty apibendrinimas ir
analize (2019 birzelio mén.—2020 liepos mén.).

IV  etapas. Sékmingo mokymosi mokytis gebéjimo
ugdymo(si) raiskos ikimokykliniame ugdyme modelio pateikimas,
remiantis mokslinés literatiiros, dokumenty analize ir tyrimo metu
atskleistomis ikimokyklinio ugdymo pedagogu bei vaiky patirtimis
(2020 m. liepos—rugpjicio mén.).

V etapas. I§vady formulavimas, rekomendacijy bei mokslinés
diskusijos rengimas (2020 m. rugpjii¢io—rugséjo mén.).
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I etapas. Mokslinés literattiros Saltiniy analizé vaiky mokymosi mokytis gebéjimo

reik§mingumo aspektu

- =

[ II etapas. Empirinio (kokybinio) tyrimo modeliavimas ir organizavimas ]

v

[ [V

3 grupinés (focus)
diskusijos su
ikimokyklinio ugdymo
pedagogais.

Duomeny rinkimas:
2019 m. balandzio—
geguzeés mén.

/ KoKybinis tyrimas \ /

Kokybinis tyrimas \
9 individualis interviu
su vaikais.

Duomeny rinkimas:
2020 m. geguzés—
birzelio mén.

v

f Kokybinis tyrimas \

(kokybing ir kiekybiné
turinio analizés prieigos)

20 dokumenty
(ikimokyklinio ugdymo
istaigy programy) analizé.

Duomeny rinkimas:
2020 m. kovo—balandzio

Teiginys

\ /A ) K meén.
[ III etapas. Empirinio (kokybinio) tyrimo rezultaty analizé ir apibendrinimas
[ Tematiné analizé ] Turinio (content) analizé ]
Judéjimas Kate gorija
hermeneutiniu
ratu tarp Subkategorlja
atskiry teksto
daliy ir teksto Telgmys

( IV etapas. Sekmingo mokymosi mokytis gebéjimo raiskos ikimokykliniame ugdyme

modelis

- =

V etapas. [Svady formulavimas, rekomendacijy pateikimas, mokslinés diskusijos

rengimas
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Tyrimo naujumas ir praktinis reik§mingumas.

Disertacinio  tyrimo  teorinis  reikSmingumas.  ISskirti
probleminiai aspektai, susij¢ su mokymosi mokytis bei mokéjimo
mokytis terminy vartojimu. Apibrézta mokymosi mokytis gebéjimo
samprata ikimokykliniame ugdyme, akcentuojant mokymosi mokytis
gebéjimo vystymosi trajektorijos suvokimo biitinybg, taip pat
aptartas ugdymo(si) dinamiskumas, pereinant mokymosi mokytis
gebéjimui | kompetencijos struktiirini démeni. ISrySkinta bitinybé
pradéti ugdyti mokymosi mokytis geb¢jima jau ikimokykliniame
amziuje. Atskleista poziiirio i vaika, kaip i besimokantiji, kaitos
butinybé. ISskirtos mokymosi mokytis gebéjimo ugdyma(si)
lemiancios prielaidos ikimokykliniame ugdyme.

Praktinis disertacinio darbo pritaikomumas. Tyrimo
rezultatai atkleidé pedagogu poziiirio { mokymosi mokytis gebgjimo
samprata bei ugdymo(si) ikimokyklingje istaigoje ribotumus,
iSryskino pedagoguy kompetencijos plétotés ir kvalifikacijos kélimo
poreiki bei leido numatyti tam atitinkamas priemones. Todél
disertaciniam darbui biidingas praktinis pritaikomumas, orientuotas |
mokymosi mokytis gebéjimo ugdymo(si) praktikos plétote ir kaita.
Tai pagrindziama disertacinio tyrimo metu identifikuota pedagoguy ir
vaiky patiréiy situacija bei mokymosi mokytis geb¢jima
apibrézianciy ir projektuojanciy dokumenty (ikimokykliniy istaigy
programy) analizés rezultatais. Pateikiamas sékmingo vaiky
mokymosi mokytis geb¢jimo ugdymo(si) modelis, kuris leidzia
tikslingai projektuoti ir organizuoti Sio gebgjimo plétojima
ikimokykliniame ugdyme. Disertacinis darbas yra naudingas
duomeny Saltinis jvairiems Svietimo ir ugdymo kontekstams:
Svietimo politika formuojantiems subjektams, ikimokykliniy istaigy
bendruomenéms, pedagogams praktikams, kitiems ugdymo
dalyviams, siekiant uztikrinti efektyvy ir kokybiSka vaiky mokymosi
mokytis  gebéjimo  ugdyma(si)  ikimokyklinése  istaigose.
Mokslininky, vaikystés tyréju bendruomenei svarbi darbo autorés
patikslinta mokymosi mokytis gebéjimo samprata, kuri gali buti
plétojama toliau tyrinéjant Sia problemiska sriti. Bendros diskusijos
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ir tyrimais gristi atradimai mokymosi mokytis geb¢jimo ugdymo(si)
srityje yra svarbis atliepiant $i gebéjima, kaip pirmini ir itin svarby
etapa mokymosi visa gyvenima procese.

Disertacinio tyrimo mokslinis naujumas. Darbe nagriné¢jamas
mokymosi mokytis gebéjimas ikimokykliniame ugdyme suponuoja ir
nauja probleming tyrimy sriti, integruojancia ivairiy moksly
duomenis. Mokymosi mokytis geb&jimas vaikystéje konceptualiuoju
ir praksiologiniu poziiiriais Siame darbe tirtas pirma karta Lietuvoje.
Moksling literatiiros analizé ir tyrimo rezultatai iSryskino
probleminius mokymosi mokytis gebéjimo sampratos bei Sio
gebéjimo ugdymo(si) aspektus, kurie susij¢ su jo projektavimu
ugdymo programose, tikslingo ir koncentruoto pozitirio ugdant
mokymosi mokytis gebéjima trikumu, jo kompleksiskumu,
atskleidziamu per svarbias strukttrines dalis, kuriy kiekviena yra
butina iSmokstant mokytis. Tyrimas leido atskleisti mokymosi
mokytis, kaip kompleksinio gebéjimo, suvokimo svarba,
saveikaujanciy Sio gebéjimo daliy (komponenty) igyvendinima
kasdien¢je vaiky ugdymo(si) praktikoje jiems mokantis ir nuolat
dalyvaujant jvairiose veiklose, ugdymo(si) situacijose. Taip
mokymosi mokytis geb¢jimo patirtis plétojama ir jprasminama,
suformuojamas poreikis vaikams mokytis visg gyvenima. Darbe
mokymosi mokytis geb¢jimas aptartas sisteminiu  pozifiriu,
apibréziama ne tik mokymosi mokytis gebéjimo samprata, bet ir
iSryskinami kiekvieno jo komponento poZymiai bei esminés
prielaidos ugdant mokymosi mokytis geb¢jima jau ikimokykliniame
amziuje. Be to, pagrindziamos mokymosi mokytis gebéjimo
ugdymo(si) vaikystéje psichologinés prielaidos, remiantis naujomis
neuromokslo i§vadomis.

Disertacijos struktiira ir apimtis.

Daktaro disertacija sudaro ivadas, trys skyriai, moksliné
diskusija, iSvados, rekomendacijos, literatiiros sarasas ir priedai.
Disertacinio darbo apimtis — 244 puslapiai.
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MOKSLINE DISKUSIJA

Vaiky mokymasis mokytis, kaip naujas socialinis, kulttrinis ir
edukacinis reiskinys, siejasi su naujais Zzmogui keliamais
reikalavimais ir yra orientuotas i mokymosi visa gyvenima idéjos
igyvendinimg. Disertacinio tyrimo metu, analizuojant moksling
literatiira ir rengiant mokslinius straipsnius, iSryskéjo, jog mokymosi
mokytis geb¢jimas yra sudétingas ir problematiskas tiek teoriniu, tiek
praktiniu lygmenimis. Politiniuose dokumentuose (pavyzdZziui,
Europos Komisijos komunikate ,,Ankstyvasis ugdymas ir prieziira.
Kaip padéti misy vaikams kuo geriau pasirengti ateiCiai” (2011),
Europos Sajungos Tarybos rekomendacijoje dél bendryju mokymosi
visa gyvenima geb¢jimy (2018), Lietuvos Respublikos Svietimo ir
mokslo ministro jsakymu patvirtintoje Geros mokyklos koncepcijoje
(2015), Ikimokyklinio amziaus vaiky pasiekimy aprase (2014),
Ikimokyklinio ugdymo metodinése rekomendacijose (2015) ir kt.)
pabréziama, kad mokymosi mokytis gebéjima svarbu pradéti ugdyti
jau ikimokykliniame amziuje. Mokslinéje literatiroje (Pramling,
1990; Waeytens, Lens, Vandenberghe, 2002; Hoskins, Fredriksson,
2008; Deakin Crick, Stringher, Ren, 2014; Peculea 2016; Stringher,
2016; ir kt.) taip pat pripazistama mokymosi mokytis geb¢jimo
svarba ikimokykliniame ugdyme, taCiau kartu akcentuojama, kad
vyrauja savoky apibrézties ivairové ir néra bendro sutarimo dél
mokymosi mokytis gebé&jimo sampratos, todél pedagogams gali kilti
sunkumy mokymaosi mokytis gebéjimo ugdymo srityje.

Nagringjant Lietuvos mokslininky (Pukeviciuté, 2007, 2010,
2015; Kazlauskiené, Valanciené, Krasauskaité, 2012; IndraSiené,
Sadauskas, 2013; Poceviéiené, 2015; Gedviliené, StaniuleviCiené,
2014; Lukositiniené, 2014) darbus, pastebétas ,,mokéjimo mokytis*
bei ,,mokymosi mokytis terminy tapatinimas, siejant juos su
angliskuoju terminu ,,learning to learn®. Taciau iSanalizavus uZsienio
autoriu (Waeytens, Lens, Vandenberghe, 2002; Deakin Crick,
Stringher, Ren, 2014; Stringher, 2016; Peculea, 2016) darbus,
pastebétina, kad tikslesnis ir labiau atspindintis angliSkojo termino
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»learning to learn® turini vertimas i lietuviy kalba turéty biti
»mokymasis mokytis®“, kuris nusakomas kaip procesas, atitinkamai
apibréziant §io proceso rezultata, vartotini terminai ,,mokymosi
mokytis geb¢jimas®™ ir ,,mokymosi mokytis kompetencija®“. Tokio
pozitrio buvo laikomasi ir disertaciniame darbe.

Analizuojant moksling literatira iZvelgta problema, jog
mokslininkai iki Siol néra apibréz¢ mokymosi mokytis gebéjimo
ikimokyklinio ugdymo etape, todél darbo autoré pateiké jo apibrézti,
siedama ji su mokymosi mokytis kompetencijos savoka, kuri yra
aukstesnis lygmuo, ir akcentavo mokymosi mokytis vystymosi
trajektorijos suvokimo biitinyb¢ bei mokymosi mokytis gebéjimo
ugdymo(si) dinamiskuma ikimokyklingje istaigoje, jam pereinant {
kompetencijos struktiirini démenj. Atlikus mokslinés literattros
analize, darbe sitiloma vartoti mokymosi mokytis gebé&jimo savoka,
siekiant visumos ir bendro supratimo apie mokymosi mokytis
reiskinj ikimokykliniame ugdyme.

Norint i$sklaidyti abejones, kad ikimokyklinio amziaus vaikai
néra pajégis ugdytis mokymosi mokytis gebéjima, disertaciniame
darbe yra iSrySkinamos psichologinés prielaidos, pagrindziancios
poziiiri, jog jau ikimokyklinio amziaus vaikai geba nuosekliai
ugdytis mokymosi mokytis gebéjima. Sia nuostata patvirtina
kognityvinio neuromokslo tyrimy iSvados, kad vaikai mokosi nuo pat
gimimo (Pound, 2005; Goswami, 2015; ir kt.). Tai rodo, kad vaikas
jau ankstyvoje vaikystéje turi dideles galimybes mastyti ir veikti,
todel butina skirti pakankamai démesio jo mokymosi veiklos
plétojimui ir supratimui apie ji. Si teigini patvirtina ir empirinio
tyrimo rezultatai, kurie iSryskino, kad vaikai suvokia save, kaip
besimokanc¢iuosius, kai vertindami savo turimas zinias jsitraukia {
savirefleksijos procesa. Tokia tendencija i§ esmés jzvelgia ir
pedagogai, skatindami vaikus isivertini savo pasiekimus, elgesi bei
zinias, taCiau daznai tai daro tik fragmenti§kai ir skiria tam
nepakankamai démesio. Analizuoty patir¢iy prasmés atskleidé, kad
pedagogams yra neaisSku, kaip tinkamai reikéty skatinti vaikus
reflektuoti. Tai atsispindéjo ir ikimokyklinio ugdymo istaigy

68



programy analizéje, kurios metu identifikuotas programose menkai
iSreikStas poziiiris { metakognityvini démeni ugdant vaikus, kas
leidzia teigti, kad pedagogams néra uztikrinamas tinkamas pamatas
vaiky refleksijos skatinimui planuojant veiklas ikimokyklinése
istaigose. Dalyje analizuoty ikimokyklinio ugdymo programy
apskritai nebuvo rasta apibrézty refleksijos elementy mokymosi
mokytis geb¢jimo pasiekimy zingsniuose.

Empirinio tyrimo metu, diskutuojant su ikimokyklinio ugdymo
pedagogais, iSrySkéjo, kad tyrimo dalyviams mokymosi mokytis
gebéjimas, kaip teorinis konstruktas, ir jo sampratos turinys néra
pakankamai aiskiis, dél ko kyla sunkumai ugdant vaiky mokymosi
mokytis gebé¢jima. Tai atliepia ir A. Pritchard (2009) nuomong, kad
tam tikros informacijos neaiSkumas Svietime tampa klititimi, norint
sékmingai organizuoti mokymosi procesa. Pedagogu patirtyse taip
pat atsiskleidé¢ tam tikra sumaistis dél ikimokykliniame ugdyme
vartojamos savokos ,,mokymasis®, kadangi vis dar daznai abejojama
Sio amziaus vaiky, kaip besimokanciyjy, vaidmeniu, nors daugelis
autoriu (Pound, 2005; Goswami, 2008; Pramling Samuelsson,
Asplund Carlsson, 2008; Whitebread, 2012; Macblain, 2014; Hille,
Evanschitzky, Bauer, 2015; Fayden, 2016), nagrinéj¢ ikimokyklinio
amziaus vaiky mokymasi, iSskiria, kad vaikai laikomi
kompetentingais besimokanciaisiais. Vis délto pedagogai Sia savoka
pradéjo vartoti tik neseniai, tai i§ dalies atsispindi ir vaiky patirtyse,
nes dalis ju apskritai nesuprato zodzio ,,mokymasis“ reikSmés
(tyréjui vaiko paklausus, ko jis mokési ir ka iSmoko, tyrimo dalyvis
nesuprato klausimo, o apie savo patirti émé kalbéti tik uzdavus
klausima, ka jis veike darZelyje). Tokia situacija atskleidzia tam tikra
dichotomija tarp poreikio ugdyti vaiky mokymosi mokytis gebéjima,
kuris ugdomas ir ugdosi butent mokymosi proceso metu, ir atsargaus
poziurio | mokymosi savokos vartojima ugdant vaikus
ikimokyklinéje istaigoje. Manytina, jog klausimas ,,Ko tu mokeisi ir
ka iSmokai?* yra autentiSkesnis uz klausima ,Ka tu veikei?*.
Ikimokykliniy istaigy programy analizés metu taip pat izvelgta, jog
jose savokos ,,mokyti®, ,,mokymas®, ,,mokymasis“ vartojamos retai.
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Taigi  diskusija  dél  savokos ,mokymas(is)“  vartojimo
ikimokykliniame ugdyme yra svarbi tiek Svietimo politika
formuojantiems subjektams, tiek pedagoginés bendruomenés
nariams.

Pasak autoriy (Waeytens, Lens, Vandenberghe, 2002)
pedagogai vartoja mokymosi mokytis gebéjimo savoka ivairiomis
prasmémis, apibrézdami §ia savoka individualiais ir savitais biidais.
Tai atsiskleidé ir empirinio tyrimo metu — pedagogai mokymosi
mokytis gebéjima suprantama skirtingai, iSrySkéjo ju abejonés dél
mokymosi mokytis gebéjimo savokos prasmés, struktiros. Taciau
tyrimo dalyviai pastebi mokymosi mokytis gebéjimo integruotuma ir
daugialypiskuma. Be to, pastebéta, kad daugelyje nagrinéty
ikimokyklinio ugdymo istaigy programy kaip vienas i$ tiksly
ivardytas mokymosi mokytis gebé&jimo pradmeny ugdymas lieka
deklaratyvus ir néra detalizuojamas uzdaviniuose, neatskleidziamas
jo integralumas visuminiame vaiky ugdymo(si) kontekste, o tai
leidzia izvelgti nepakankama programy rengéjuy suvokima apie S§i
gebéjima, jo svarba ir ugdyma.

Vaikai Siuolaikiniame pasaulyje, autoriy (Prout, 2000;
Juodaityte, 2003; ir kt.) nuomone, turi buti suprantami kaip aktyviis
prasmés kuréjai, ziniy konstruotojai bei laisvi besimokantieji, taigi
bitina skatinti juy savarankiSkumo mokantis gebéjimus, kurie, pasak
V. J. Pukeviéiatés (2007, 2010, 2015), susij¢ su juy supratimu apie
mokymasi ir jo kontroliavima. Disertacinis tyrimas atskleidé pakitusj
ir progresyvu poziiiri tiek i vaika, kaip Siuolaiking vertybe, tiek i jo
mokymasi ir mokymosi visa gyvenima perspektyva. Empirinio
tyrimo metu pedagogu patirtyse iSryskéjo vaiky mokymosi mokytis
gebéjimo sasaja su savivaldziu vaiko mokymusi, t. y. jo noru
mokytis, pasitikéjimu savimi, siekiu apmastyti ir planuoti mokymosi
procesa, numatyti bei siekti mokymosi tiksly. Tai pagrindzia ir vaiky
individualiy interviu metu atsiskleides aspektas, kad vaikai vertina
savo turimas zinias ir jsitraukia { savirefleksijos procesa bei
projektuoja savo mokymasi, ivardydami tai, ka jie nori iSmokti ir
kaip tai reikéty padaryti. Pastebéta vaiky motyvacija, noras mokytis,
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pasitikéjimas savimi, kurie yra esminiai mokymosi mokytis geb&jimo
ugdymosi aspektai. Visa tai suponuoja vaiky poreiki mokymuisi jau
ikimokykliniame ugdyme ir atsakinga ikimokyklinio ugdymo istaigy
pedagogu poziiiri planuojant mokymosi mokytis gebéjimo ugdyma
tieck instituciniame, tiek konkre¢ios vaiky ugdymo praktikos
lygmenyse, pedagogams vaikus vertinant kaip pasirengusius priimti
besimokanciajam svarbius i$Stkius.

Atlikto disertacinio tyrimo metu, analizuojant pedagogu
patirCiy prasmes, atsiskleid¢ paradigminé pedagogy poziiirio i vaika
kaitos tendencija, orientuota i laisvaji vaiko ugdymo(si) aspekta,
kuris yra svarbus vaiky mokymuisi bei pedagoginés veiklos
rekonstrukcijai. Tai ypa¢ akivaizdu pedagogu ir vaiky vaidmeny
aptarties kontekste, kuris iSrySkino vaikus, kaip aktyvius socialinés
aplinkos subjektus bei aktyvius besimokanciuosius. Socialinio
mokymosi konteksto svarba ugdant(is) mokymosi mokytis gebéjima
akcentuoja daugelis mokslininky (Sheridan, Pramling Samuelsson,
2001; Akyol, Fer, 2010; Macblain, 2014; Gabriel Ta rziu, 2016;
Louvigne, Uto, Kato, Ishii, 2018; Kumar Shah, 2019), pabrézdami,
jog geranoriSkas vaiky bendravimas ir bendradarbiavimas bei
pagalbininko, pataréjo vaidmens prisiémimas skatina vaika pazinti
save ir savo gebé¢jimus. Pedagogu patirtys atskleidé rySkia persvara
vaiky vaidmeny atzvilgiu santykyje su pedagogo, kaip tarpininko,
vaidmeniu mokant vaikus mokytis. Pedagogu patirtyse varijuoja
tokie vaiky vaidmenys: pagalbininko, pataréjo (patarimy) teikéjo
savo bendraamziams mokantis grupéje, mokymosi iniciatoriaus,
skatintojo bei aplinkos kuréjo. Tai patvirtino ir vaiky patirtys —
vaikai suvokia, jog mokosi bendradarbiaudami su kitais vaikais,
diskutuodami, veikdami kartu, taip pat jvardija, kad pagalba jiems
gali suteikti kiti vaikai, kuriuos jie pasirenka stebédami ir vertindami
ju pasiekimus. Mokymosi mokytis geb¢jimo atzvilgiu tokie rezultatai
pagrindzia nuostata, jog Siuolaikiniai vaikai siekia tapti aktyviais
ateities visuomenés nariais bei visa gyvenima besimokanciaisiais.

Disertaciniame darbe nebuvo siekiama atskleisti Seimos
vaidmens ugdantis mokymosi mokytis gebéjima ikimokyklingje
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istaigoje, taCiau pedagoguy ir vaiky patirtyse isSrySkéjo Seimos
vaidmens reik§me. Pedagogy nuomone, mokymosi mokytis gebéjimo
ugdymuisi itakos daro Seimos nuostatos, kurios biina tick
motyvuojancios, tiek demotyvuojancios vaikus mokytis, pagalba ir
isitraukimas { mokymosi veiklas istaigoje, kurios lemia teigiamas
vaiky emocijas, skatina jy motyvacija. Vaiky patirtyse taip pat
atsiskleidé, kad Seimos nariai kartais tampa mokymosi veiklos
iniciatoriais, be to, vaikai iSreiSké nuostata, jog pradéta mokymosi
veikla jie Zada testi namuose. Pastebétina, kad tolesniuose tyrimuose
bty tikslinga placiau apzvelgti Seimos vaidmenj vaikams ugdantis
mokymosi mokytis gebéjima.

Tolesnés mokslinés studijos galéty apimti gilesng mokymosi
mokytis gebéjimo struktiiriniy daliy analizg, platesn;j ir gilesnj vaiky
metakognityviniy, atminties strategijy taikymo ugdant(is) mokymosi
mokytis gebéjima tyrima. Disertacijos pagrindu galima inicijuoti
ikimokyklinio ugdymo politikos sisteminius pokycius, diskutuojant
apie bendrai priimting vaiky mokymosi mokytis gebgjimo
ugdymo(si) modelio sukiirima. Taip pat iSry$kéjo dichotominis
santykis tarp pedagogu praktiku poreikio bei realiy galimybiu kelti
kvalifikacija vaiky mokymosi mokytis geb¢jimo ugdymo srityje.
Tam svarbi jvairiy subjekty (ikimokykliniy jstaigy administracijy,
pedagogu bendruomeniy, kvalifikacijos kélimo instituciju bei,
manytina, vaikystés pedagogus rengianciy istaigu) bendradarbiavimo
ir poky¢iy Sioje srityje inicijavimo biitinybé.

ISVADOS

Disertacinis tyrimas leido suformuluoti esmines iSvadas,
kurios konceptualizuoja teorinés analizés bei empirinio tyrimo

rezultatus.
ISvados, parengtos teoriniy $altiniy analizés pagrindu:
1. Analizuojant teorinj mokymosi mokytis gebéjimo koncepta,

i8skirtinos $ios esminés jzvalgos:
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1.1.

1.2.

2.1.

Isryskéjo terminy mokymasis mokytis ir mokéjimas mokytis
vartojimo  moksliniuose  tekstuose ir  praksiologinése
situacijose problemiskumas. Darbe laikomasi pozicijos, kad
mokymosi mokytis savoka siejasi su asmens mokymosi procesu
ir mokymosi proceso tgstinumu visa gyvenima, 0O jo
ugdymo(si) rezultata atliepia mokymosi mokytis gebéjimas.
Darbe pateikta mokymosi mokytis gebéjimo apibréztis — tai
kompleksinis gebéjimas, kuris apima besimokanciojo gebéjimg
kelti mokymosi tikslus, planuoti, kaip jy bus siekiama
(pasirinkti mokymosi biidus ir priemones), gebéjimg mokytis ir
reflektuoti apie mokymosi procesq ir rezultatus. Mokymosi
mokytis gebgjimas pasizymi integraciniu pobiidziu, yra
ugdomas ir ugdosi visose veikly srityse, aplinkose ir
kontekstuose.

Teorinés literatiros analizés pagrindu, atsizvelgiant | vaiko
raidos ir vystymosi bei ugdymo(si) perspektyva, iSskirtos ir
pagristos mokymosi mokytis gebéjimo ugdymo(si) prielaidos
ikimokykliniame amziuje:

Remiantis naujausiais  psichologiniais ir kognityvinio
neuromokslo tyrimais, darbe pagrindziamas ikimokyklinio
amziaus vaiky pajégumas tikslingai mokytis ir ugdytis
mokymosi mokytis geb¢jima. ISrySkinamas Sio amziaus vaiky
gebéjimas mastyti apie savo mokymasi, buti aktyviais ir
kompetentingais besimokanciaisiais. Pabréziama, kad vaikas
mokosi nuo pat gimimo, o jo aplinkos veiksniai turi jtakos
tolesnio mokymosi plétotei. Dél smegenyse vykstanciy
procesy didziausias pokytis vaiko raidoje jvyksta ties
penktaisiais metais — patobul¢ja vaiko savireguliacijos
gebéjimai, atminties galimybés ir strategijos, savirefleksija,
samprotavimas bei loginis mastymas, perspektyvos matymas.
Refleksijos gebéjimy ugdymuisi svarbiis vaiko kalbiniai
gebéjimai ir ju vystymasis, todél ikimokyklinio amziaus
vaikams reikalinga pagalba reflektuojant savo mokymosi
patirti. Tai suformuoja vaiko individualigja dimensija
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2.2.

3.1.

mokymosi mokytis geb¢jimo ugdymo(si) visuminiame
sampratos  kontekste, atliepiant; vaiko individualuma,
kognityvini ir metakognityvinj aspekta.

Identifikuotos  esminés mokymosi mokytis  gebéjimo
ugdyma(si) skatinancios pedagoginés prielaidos, atliepiancios
kiekviena mokymosi mokytis gebéjimo sandaros komponenta
ir grindziamos vaiko aktyviu dalyvavimu mokymosi veikloje,
atsakomybés uz savo mokymasi prisiémimu, motyvacija,
pasitikéjimu  savimi, kalbine patirtimi, savireguliacija,
metakognityviniais bei reflektavimo gebéjimais. Sie duomenys
papildé vaiko individualiosios dimensijos konteksta,
iSryskinantj afektinj ir socialini jos aspektus. Taip pat iSryskéjo
prielaidos, susijusios su pedagogo, kaip vaiky mokymosi
mokytis gebéjimo ugdytojo, vaidmeniu, kurios leido iSskirti
pedagogo individualiaja dimensija ir jos turini. PabréZziamas
paties  pedagogo mokymosi mokytis kompetencijos
reik§mingumas, mokymosi mokytis gebéjimo ugdymo(si)
srities iSmanymas, jos planavimas, sékmingos vaiky
mokymasi jgalinancios bei palaikancios aplinkos kiirimas, i
vaika ir jo ugdymasi orientuoti vaidmenys.

ISvados, parengtos empirinio tyrimo pagrindu:

Atlikus ikimokyklinio ugdymo pedagogu, vaiky patirciy ir
ikimokyklinio ugdymo programy analiz¢, buvo identifikuotos
Sios mokymosi mokytis gebéjima paremiancios ugdymo(si)
prielaidos:

Projektuojant mokymosi tiksla ir veiklas, tiek pedagogu, tiek
vaiky patirtyse iSryskéjo vaiky iniciatyvos reikSmingumas,
laisvo apsisprendimo ir pasirinkimo galimybés svarba, kas
sietina su pozityviu vaiko nusiteikimu mokytis. Vaiky
iniciatyva inspiruojama tiek spontaniskoje, tiek pedagogo
inicijuotoje veikloje. Mokymosi tikslas ir veiklos atliepia
vaiky grupés ir individualius vaiky mokymosi aspektus:
gebéjimus, interesus, gabumus, mokymosi stilius, mokymosi
spragas, turimqg patirtj. Tiek pedagogai, tiek vaikai akcentuoja
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3.2

3.3.

3.4.

dalyvavimg ir aktyvy mokymgsi skatinanCiy veikly lauka.
Pedagogy ir vaiky patirtyse iSrySkéjo vaiky sociokultiirinis
mokymosi aspektas, pasireiSkiantis mokymosi mokytis
testinumu kitose aplinkose.

Pedagogai ivardijo mokymosi mokytis gebéjimo ugdymui(si)
svarbias vaiky asmenines savybes (pasitikéjimas savimi,
saviverte, iniciatyvumas ir atkaklumas, savarankiskumas bei
atsakomybé), igimtus vaiko asmenybés  bruozus
(temperamentas / charakteris, intelektas, gabumai), kurie
aktualizuoja autonominio ir individualizuoto vaiky ugdymo(si)
reik§me, nes kiekvienas vaikas turi turéti galimybe pasirinkti
sau priimtinus mokymosi biidus ir stilius. Vaiky tyrimo metu
taip pat iSrySkéjo vaiky pasitikéjimo savimi, iniciatyvumo ir
atkaklumo bei pozityvaus nusiteikimo mokantis svarba. Taigi
atsiskleidé Sios subjektyvios mokymosi mokytis gebéjimo
ugdyma(si) aktualizuojancios  prielaidos: mokymaosi
motyvacija, vaiko pomégiai, paZintiniai interesai, kalbos
jgudziai, pasirengimas priimti  informacijqg, mokantis
patiriamos emocijos.

Pedagogai ir vaikai iSreiské nuomong, jog mokymosi mokytis
gebéjimas ugdosi savarankisko mokymosi ir mokymosi kartu
su kitais (bendradarbiaujant) metu. Vaikai supranta savo
mokymosi galimybes, jvardija, jog mokosi vieni, su draugais,
gali jvardyti konkrety pagalbos poreikj ir Zino, j kq gali
kreiptis prireikus pagalbos (i draugus, pedagogg). Vaiky
tyrimas atskleidé, kad dazniau pagalbos vaikai linke kreiptis §
kitus vaikus.

Grupiniy diskusiju dalyviy patirtyse stipriai iSreikSta
mokymosi mokytis gebéjimo ugdymuisi palanki aplinka,
skatinanti laisvq vaiky pasirinkimg, aktyvy dalyvavimg,
jtraukianti, skatinanti bendradarbiauti, ypa reik§minga
situacijose, netradicinése aplinkose, skatinanciose vaikus
spresti  problemas, vaiky kuriamose ir inicijuojamose

75



3.5.

3.6.

aplinkose. Kaip akcentuoja pedagogai, mokymosi mokytis
gebéjimo ugdymui(si) svarbios netradicinés, vaikams jdomios
bei mokymgsi palaikancios priemonés. Pedagogai iSryskino ir
aplinkos,  skatinancios  mokymosi  mokytis  gebéjimo
ugdymaq(si), gausinimo poreikj, kuris orientuotas i Siuolaikines
inovatyvias mokymosi erdves ir priemones.

Analizuojant ikimokyklinio ugdymo programas, atsiskleidé
reikSmingos i vaika orientuotos mokymosi nuostatos, kurios
iSrySkina  Siuolaikini pozidiri { vaika, jo unikaluma,
akcentuojant vaiko, kaip asmenybés, vertinguma, taip
pabréziant vaiko individualumo ir jo galimybiy, poreikiy bei
poziiirio, partneriSsky ir dialogu paremty santykiy paisymo
svarba vaiky mokymo(si) procese. Taciau kiirybiné pedagogo
ir vaiko saveika atsispindi tik nedaugelio nagrinéty
ikimokyklinio ugdymo istaigy programuy nuostatose.
Programose identifikuota mokymosi mokytis gebéjimo
ugdymuisi  reikSminga  situaciju  ivairové  (Situacijos,
skatinancios spresti problemas, kritiSkai mgstyti, mokytis
kartu, tyrinéti, eksperimentuoti, taip pat skatinancios vaiky
iniciatyvg, laisvg pasirinkimg, savarankiskq veikimgq, patirtinj
mokymaq(si), spontaniskos ugdymo(si) situacijos, kurios derina
pedagogo organizuotq ir vaiko inicijuotq veiklg). Kai kuriose
programose rasta ir nuostaty, skatinanciy ugdymo(si)
situacijas, kai derinamas mokymasis individualiai ir grupéje,
kurios yra svarbios vaikams ugdantis mokymosi mokytis
gebéjima.

Pedagogu ir vaiky patirtyse iSrySkéjo reikSmingi mokymosi
mokytis gebéjimo ugdymuisi vaiky vaidmenys (mokymosi
iniciatoriai, skatintojai, pagalbininkai ir pataréjai vienas
kitam grupéje, mokymosi aplinkos kiiréjai). Pedagogai iSskyré
Siuos savo vaidmenis, orientuotus | vaika ir jo ugdymasi:
pagalbos vaikams mokantis teikéjas, pataréjas, mokymosi
igalintojas, mokymosi veiklos grupéje koordinatorius.
Pedagogai taip pat pabrézia svarby savo vaidmenj kuriant
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3.7.

4.1.

partneryste su tévais bei kuriant mokymuisi palankiq socialing
aplinkg (pedagogas—vaikai—tévai). Pedagogy i$sakytos patirtys
nesudaré galimybiuy iSskirti pedagogo, kaip skatinancio vaikus
reflektuoti mokymosi procese, vaidmenj, Kkuris svarbus
inspiruojant vaikus pasakoti apie savo veikla, ka jie patyre,
iSmoko ir kaip mokési, taikant jvairius refleksijos budus.
Pedagogy ir vaiky patirtyse atsiskleidé reikSmingas tévy
indélis ugdant mokymosi mokytis gebéjima: inicijuoja
mokymosi tikslg, veiklas, paremia mokymosi mokytis gebéjimo
ugdymq(si) namuose, kuria ir gausina mokymosi priemones,
skatina, palaiko ir teikia pagalbg vaikams. Pedagogu patirtys
iSryskino tévy, kaip ugdymo dalyviy, nepakankama démesi ir
prisidéjima ugdant vaiky mokymosi mokytis gebéjima.
Tyrimo metu taip pat atsiskleidé reikSmingi tévy vaidmenys
vaikams ugdantis mokymosi mokytis gebéjima: mokymosi
namuose pagalbininkai, mokymosi veikly iniciatoriai ir
organizatoriai, ugdytojy pagalbininkai. Pabréziami tévy, kaip
mokymosi motyvacijos, noro mokytis jgalintojy, vaidmenys,
kurie lemia vaiko nuostatas, poziiiri { mokymasi, jo elgesi.
Tyrimo metu iSrySkéjo mokymosi mokytis gebéjimo
ugdymo(si) probleminiai aspektai, kurie kelia sunkumus
pedagogams siekiant sékmingo vaiky mokymosi mokytis
gebéjimo ugdymo(si):

Pedagogams nepakankamai aiski ir suprantama mokymosi
mokytis gebéjimo samprata bei struktira, pedagogo, kuris
ugdo mokymosi mokytis gebéjimg, ir vaiko, kuris moka
mokytis, vaizdiniai. Siuos tyrimo rezultatus sustiprina ir atlikta
ikimokyklinio ugdymo programy analize, kuri atskleide, jog
mokymosi mokytis gebéjimas néra pakankamai aiskiai
apibudintas, iSryskéjo programy ribotumas Sio gebéjimo
ugdymo aspektu (tiek ugdymo perspektyvos (tikslo) atzvilgiu,
tiek mokymosi mokytis gebéjimo, kaip rezultato, apréptyje
jzvelgtas  mokymosi  mokytis  gebéjimo  integravimo
problemiskumas visuminiame vaiky ugdymo(si) procese).
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4.2.

4.3.

Programose vyrauja jvairi mokymosi mokytis gebéjimo
projektavimo praktika: mokymosi mokytis geb¢jimas siejamas
su jvairia vaiko vizija, naudojami jvairis mokymosi mokytis
gebéjimo integravimo biudai ir sasajos su kitomis ugdymo
sritimis. Toks skirtingas pozitris sudaro sunkumus
pedagogams siekiant sékmingo mokymosi mokytis gebé¢jimo
ugdymo(si).

Isryskéjo nepakankama pedagogu patirtis suvokiant refleksijos
reikSminguma vaikams ugdant(is) mokymosi mokytis
gebéjima, nors refleksija apie savo mokymasi yra svarbus
metakognityviniy geb¢jimy ugdymosi pagrindas. Tik kelete
analizuoty programy izvelgti aiSkiis poziiiriai i refleksija.
Programose  pasigendama  metakognityvinés  patirties
skatinimo nuostaty. Tuo tarpu vaiky patirtys atskleidé, jog jie
yra pajégiis jvertinti savo mokymosi procesq (kaip mokési),
savo ir kito vaiko pasiekimus, tai jrodo, jog $io mokymosi
mokytis gebéjimo komponento ugdymas(is) reikalauja pokyciy.
Atlikus ikimokyklinio ugdymo programy turinio analizg,
matyti, jog apibréziant mokymosi mokytis gebéjima, labiau
orientuojamasi j procesq, o ne j gebéjimo apibréztj ar
siektinus rezultatus. Programy analizé taip pat iSrySkino, kad
daugelyje ju mokymosi mokytis gebéjimo modeliavimas
neatskleidzia Sio gebéjimo integralumo visuminiame vaiky
ugdymo(si) kontekste. Tai patvirtina ir pedagogu patirtyse
atsiskleidusi pozZiuriy § mokymosi mokytis gebéjimo sampratq
jvairove. Isskirtina ir tai, kad, dalies pedagogy nuomone,
mokymosi mokytis gebéjima vaikai gali iSsiugdyti tik
vyresniame amZiuje, nors teorinése izvalgose ir vaiky patirtyse
atsiskleidé juy pasirengimas ugdytis mokymosi mokytis
gebéjima jau ikimokykliniame amziuje. Tai rodo, jog
sékmingam S§io gebéjimo ugdymui(si) bitinas pedagogu
poziurio i vaika, jo mokymosi galimybes ir pasirengima
ugdytis mokymosi mokytis gebéjima pokytis. Siuo aspektu
pedagogai iSreiské informacijos apie mokymosi mokytis
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44.

gebéjimo integravimq j pasiekimy Zingsnius, aiSkesniy
mokymosi mokytis gebéjimo ugdymo gairiy poreikj, svarby ju
profesiniam augimui, siekiant uztikrinti sékminga minéto
gebéjimo ugdyma(si).

Tyrimas atskleidé pedagogy profesinio pasirengimo ir
profesinio augimo problematikq mokymosi mokytis gebéjimo
ugdymo atzvilgiu. Ju patirtyse izvelgti tam tikri mokymosi
mokytis procesa sunkinantys trikdZiai, susij¢ su pedagogo
patirties stoka suprantant mokymosi mokytis gebéjimg bei jo
turinj (komponentus), o tai apsunkina mokymosi mokytis
gebéjimo pasiekimy vertinima. Pedagogams sudétingas ir
nepakankamai aiskus vaiky reflektavimo bei mokymosi
mokytis  gebéjimo  ugdymo  organizavimas. Pedagogai
akcentavo §iuos mokymosi mokytis geb¢jimo ugdymui(si)
nepalankius veiksnius: vaiky motyvacijos dalyvauti mokymosi
veikloje, pasitikéjimo savimi ir savo jégomis, atkaklumo
siekiant mokymosi tiksly, atsakomybés mokantis kartu su kitais
stokq.

Remiantis mokslinés literatiiros analize ir atlikto empirinio
tyrimo rezultatais, darbe pateiktas sékmingo mokymosi mokytis
gebéjimo  ugdymo(si) raiskos ikimokykliniame ugdyme
modelis,  atsispindintis ~ visus  esminius  kontekstus
(ikimokyklinio ugdymo politikos formuotojai, ikimokyklinio
ugdymo istaigy bendruomené, ugdymo proceso dalyviai),
kuriy konstruktyvi ir dialoginé saveika lemia vaiky mokymosi
mokytis gebéjimo ugdymo(si) sékme. Ypac vertinga modelio
vidinio segmento dalis, kuri sukurta remiantis teorine ir
empirine darbo dalimi bei atveria visumini mokymosi mokytis
gebéjimo ugdymo(si) vaizda ikimokykliniame ugdyme.
Modelyje akcentuojamos ugdymo dalyviy individualiosios
dimensijos, reikSmingos ugdant(is) mokymosi mokytis
gebéjima, taip pat atsispindi ju saveikos rySiai, orientuoti i
mokymosi mokytis geb¢jimo komponenty jungti, bei
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pazymimos pedagoginés prielaidos sékmingam mokymosi
mokytis geb¢jimo ugdymui(si).
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