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INTRODUCTION

The education theorists and practitioners are confronted with the constantly changing
context of education, where diverse aspects of education interact with each other. The
curriculum of general education school is the major element of education. W. Null (2011)
defines curriculum as the core of education. Curriculum imparts a recognisable form to
education and brings it closer to a variety of educational contexts, the connecting link of
two dimensions of education: theory and practise, in other words, connecting the idea of
education and its practical implementation. Change is an indispensable part of curriculum.
Curriculum is being transformed as it is affected by the scientific, political, social and
cultural influence at national and international levels. This is the reason why diverse
experiences and interpretations of curriculum change alter our perception of curriculum.
It makes us now and again find answers not only to the ordinary questions like what, how
and why, but also to a fundamental one — what is curriculum? To answer it, one has to
define philosophical and methodological curriculum approaches which are important in
forming further directions of curriculum change and its implementation. The
understanding of curriculum notion changeability, multifaceted aspects, theoretical
(re)conceptualisation helps people involved in education not only to communicate, but

also to understand each other’s decisions and curriculum changes that are being made.

Relevance of the research

More than 20 years since the reestablishment of independence of Lithuania which
was followed by the implementation of the National School Conception (1989). Since then
the change of Lithuanian curriculum is influenced by both, internal (local) and external
(international or global) changes. The paradigmatic change of education and systemic
change of education are attributed to internal (local) changes, while globalisation
phenomenon and international academic discussions attributed to external (international)
ones addressing the issues of changing educational paradigms form new perception and
understanding of education reality.

Paradigmatic changes of education that have taken place after the reestablishment of

independence in Lithuania are closely interrelated with strengthening initiatives of science
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and education communities to alter the orientation of education values, aims and
experiences which had been applied in the Soviet system of education. It was attempted
to create more flexible and engaging system of education which would be student,
sociocultural environment and active participation oriented. These changes were
legitimized by the conceptions of National School (1989) and Lithuanian Education
(1992). In educational discourse the National School conception is related with the new
curriculum which has replaced teacher-oriented pedagogical theory and practice. M.
Luksiené in the National School conception (1989), while critically discussing the exicting
motives of the choice of new curriculum directions, states that:

“The present school is an institution of education, but not teaching. Education
curriculum content is misconceived as teaching content based which is one-sidedly
addressing only knowledge and skills development. The change of curriculum is
understood as the change of the teaching content, when the scope of knowledge is
expanded, new subjects introduced, so changes have the form of intensification of
teaching. The content has been divided into separate not interrelated subjects, it is unified
at a national scale, compulsory for all students, uniforming culture and learner differences”
(Luksiene, 1989, p. 23).

New ideas of education presented in the National School Conception (1992)
addressed the above mentioned external changes of Lithuanian education. The
implementation of curriculum changes for education theorists, politicians and practitioners
becomes to be a part of substantial alterations in education aimed at integration of
Lithuania into the international area of research and education. Lithuanian State education
strategies are aimed at joining the area of western economy and culture (State Strategy for
Education, 2013-2022), becoming a part of ‘the global community’ in order to be “among
10 the most innovative member states of European Union, “while every person would
become a reasonable citizen autonomously creating his/her own way to success, a member
of the national and international community* (State Strategy for Education, 2013-2022).

Paradigmatic changes (from the modern to the postmodern) are influenced by
globalisation are defined as the main reasons for curriculum and its concept change in
researches of international community of education. According to scholars, after the
change of educational context and paradigms, it is necessary to contemplate what the

conception of curriculum is. It encourages the search of new terms that a link between
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educational practice and context could be found. According to C. J. Marsh (2008), in the
changing context of education “It is required to compose new vocabulary, new terms and
new metaphors in order to progress® (2008, p. 199). More and more researches are
devoted to curriculum where assorted discourse of curriculum notion is analysed
(Henchey, 1981; Portelli, 1987; Jackson, 1992; Kansanen, 1999; Westbury, 1999, 2000,
2008; Behar-Horenstein & Glanz, 2000; Gundem, Hopmann, 2002; Marsh, 2008;
Christodoulou, Philippou, 2009 a ir b; Pinar, 1999, 2006, 2011; Pinar et al., 2008;
Schubert, 1986, 2008, 2010).

The period of Lithuanian education reform and changes, the current global
educational context, as well as international scientific discussions on modern and
postmodern paradigm effects invite us to rethink the fundamental ideas related to the
conception of curriculum. Monographs published during recent years (Bulajeva,
Duobliene, 2009; Duobliene, 2011; Bruzgelevicien¢, 2014) present diverse views on
education changes. Considering the impact of postmodern thought on curriculum, R.
Bruzgeleviciené (2014) attributes the characteristics of multiplicity while L. Duobliené
(2009, 2011) calls it a confusion and an imitative change, which have been observed in
changing variants of Lithuanian National Core Curriculum (1992, 1994, 1997, 1999,
2002, 2003, 2008, 2011) and implemented education content. General curricula are
constantly supplemented by new objectives for education, new educational realms, more
elaborate learners’ achievements all of which contribute to the changes of curriculum
concept and its discourse. General Curricula contain signs of various tendencies of
curriculum which highlight creativity, leadership, intercultural and national aspects,
media literacy, competencies, cooperation, critical thinking, problem solving, self-
assessment, etc. The vocabulary in General Curricula is being modified, a number of
words with the prefix self- emphasising active students’ involvement (self-learning, self-
education, self-assessment,) in the learning process is increasing. National and global
elements are interwoven and create multidirectional marks for curriculum formation and
implementation. It encourages us to review the old educational vocabulary and introduce
new terminology, new definitions which would more clearly correspond to contemporary

curriculum conception and its discourse.



Problem of the research

Educational researches in Lithuania on curriculum of general education school focus
on the General Curricula analysis and researches of the educational process. The elements
of pedagogical system (aims and objectives, content, organisation of teaching and learning
process, method selection) and relating issues based on teachers’ and learners’ views,
teaching and learning experiences, have been examined. Researchers claim that the
transition from the instruction paradigm to interaction! is still an ongoing process and in
education theory is attributed to modernist paradigm (according to researchers’
terminology - instruction) (Jucevi¢iené, Simonaitien¢, Bankauskien¢ et al., 2005;
Targamadzeé, Stonkuviené, Nauckunaite, 2010). The other research, which has
investigated the applicability and efficiency of general education programmes which
regulate school curriculum, concludes that they are not suitable for teachers to use them
while planning and organising educational process. This is the reason why some teachers
rather choose different documents such as programmes of examinations or stick to old
regardless that they no longer meet the requirements of regularly renewed general
education programmes. It has also been found out that the application of educational
programmes and their assessment depend on the level of education. The most positive
attitude towards general education programmes are expressed by primary education
teachers, the most pessimistic are lower secondary education teachers, while upper
secondary education teachers appear to be the most critical (Duobliené, Bulajeva,
Stonkuviené, 2008). A study on consistency of educational programmes in pre-school
education and primary education reveals that programme elements (objectives, tasks,
principles) lack and programme compatibility with other national and international
education documents (Jovai$a, Monkevi¢ien¢, Zemguliené, et al., 2012). Previously
discussed researches revealed various curriculum problems but only little attention has
been devoted to the studies of the curriculum conception itself (Bitinas, 2011; LauZackas,

2008; Pukelis, Sajien¢, 2000). These studies reveal the boundaries of Lithuanian

! In the studies of Lithuanian educationalists diverse notions for educational paradigms are used: from classical to
free education, from modern to postmodern, from traditional to contemporary (Bruzgelevi¢iené, 2013, p. 49). Other
Lithuanian researchers are trying to generate three different types of “educational paradigms®: instruction, interaction
and learning (Juceviciené ir kt., 2005; Targamadzé ir kt., 2010).



conception comparing the term education content with the internationally used
multiconceptional curriculum. According to R. LauZackas, “scarce academic publications
among Lithuanian academic literature...suggest that the term education content is used in
a different sense than the term curriculum. This problem needs to be solved by education
theorists and practitioners finding a common solution together* (Lauzackas, 2008, p. 45).
R. LauZackas words are still relevant as there are no thorough researches analysing
changes of curriculum notion. There i1s not enough methodological and philosophical
verification of the notion of curriculum and its changes, it is important to step outside of
the local understanding of the term and integrate contemporary international educational
curriculum theories, which may help in solving the problem, namely the
reconceptualisation of curriculum conception in Lithuania, considering educational and
education system changes. Thus, scarce investigation of curriculum concept enables to
formulate the following problematic research questions of the dissertation:

e What Lithuanian general education school curriculum conception is being
used in the discourse of curriculum developers and implementers after the
conditions of paradigmatic educational science and political situation of
education policy have changed?

e How does curriculum notion change and what are the directions of curriculum
notion reconceptualisation?

e What are the limits and perspectives of Lithuanian curriculum concept, how
it 1s manifested in contemporary curriculum discourse, comparing it with
curriculum concept defined in international curriculum theory?

Hence, this research seeks to analyse the discourse of curriculum, i.e. to clarify how
Lithuanian general education school curriculum conception is understood by education
community after the reestablishment of independence and changes in educational context
of Lithuania, what similarities and differences the Lithuanian term ugdymo turinys (used
as equivalent of the term curriculum) has compared to the internationally used curriculum

concept.



The object of the research — the conception? and change of general education school

curriculum.

The Research Aim is to analyse the discourse of Lithuanian general education school
curriculum conception.
Research Tasks:

1. To identify curriculum conception problems and factors which influence the
change curriculum notion;

2. To analyse international scientific curriculum discourse and present the
concept ugdymo turinys (education content) as a concept equivalent to
curriculum.

3. To analyse the Lithuanian scientific discourse and define the changes of the
curriculum notion and related problems.

4. To investigate political discourse of curriculum conception in Lithuania
conducting the analyses of education policy documents and interviews with
education politicians who form curriculum.

5. To analyse pedagogical curriculum discourse conducting interviews with
school teachers and deputy headteachers for education.

6. To provide guidelines for reconceptualisation of Lithuanian general education
school curriculum conception based on the findings of theoretical and

empirical analysis of curriculum conception discourse.

Methodology of the research

Methodology is based on theories which are attributed to the postmodern paradigm
of curriculum. The postmodern paradigm rejects a definite curriculum description
because it “does not rely on metanarratives™ (Lyotard, 2010). It seeks to deconstruct the
language in order to change the formed rigid cognition, rigid narrative. This thesis analyses
not a particular, rigid curriculum notion but it attempts to discern the phenomenon of
curriculum concept, which consists of a number of notions that are coined in different

contexts and by various curriculum developers. The word “develop* defines best the

2 The thesis introduces a variety of curriculum notions, but discussing the object of the research as a phenomenon,
the singular is used.
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phenomenon of curriculum conception because curriculum conception is not consistent, it
constantly changes and appears in different forms and ways. According to J. F. Loytard
“the postmodern knowledge...improves our sensitivity for differences and makes our

ability to tolerate nonhomogeneity stronger” (2010, p. 16).
Dissertation research theoretical background:

Curricular theoretical school of reconceptiualists W. F. Pinar, W. M. Reynolds,
P. Slattery, W. H. Schubert, P. M. Taubman et al. who use the postmodern paradigm and
post structural approach of research, concentrate on curriculum understanding,

reconceptualisation of curriculum concept and its theoretical substantiation.

Conceptualising the research methodology, the following principles are being

employed:

e Curriculum is formed by various social, cultural, political and personal
(individual) contexts, this is why there is no unified curriculum conception, and
its area of research is considered to be a “complicated conversation®;

e The understanding of curriculum is based on discourse analysis, i.e. who, what
and how it is discussed;

e The understanding of curriculum — experience of education and its discursive
presentations are always cogitated on anew in order to understand the past, the
present and where attained perception could lead (Pinar et al. 2008, p. 866).

Reconceptualists and their theory of curriculum perception and links with postmodern

paradigm will be expanded on in a separate chapter introducing curricular theoretical
schools.

In attempt to analyse curriculum conception, its changes and problematic aspects in
international scientific discourse, the analysis is carried out applying curriculum theories
of American authors (Pinar, 2006, 2011; Pinar et al., 2008; Doll, 1993; Behar-Horenstein
& Glanz, 2000; Slattery, 2006; Marsh, 2008; Schubert, 1986, 2008, 2010) which are

rapidly becoming popular in curriculum science.® This choice was made because both

3 From 1990 to 1998 Kiel’s symposiums, from 2002 IAACS (International Association for the Advancement of
Curriculum) which helped to promote USA schools of curriculum theory in international context. The number of
publications analysing the notion of curriculum and its integration into local curriculum conception discourse is
increasing (Christodoulou, Philippou, 2009 a ir b; Gundem, Hopmann, 2002; Englund, 2007, 2013).
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terms, curriculum and Lithuanian equivalent education content, are related with the
general education level. A study of B. Bitinas (2011), after carrying out content analysis
of the main Lithuanian education policy documents, reveals that the term education in
Lithuania is associated only with the general education school system (2011, p. 11). The
curriculum term is also connected with schooling context. W. Pinar’s (2008) statement
that curriculum is “about what happens in schools®, presents curriculum research field to
be at general education level (2008, p. 7). W. H. Schubert (1986), investigating curriculum
discourse, noticed that since the beginning of 20th century in USA, more than 1100 books
on curriculum were released, in which, despite the diversity of terminology, curriculum

was mainly identified with the general education school level (1986, p. 222).

For the analysis of curriculum conception discourse and empirical research
instrument design, discourse analysis is being used which complements and empirically
adapts theoretical principles of reconceptualists school of thought. “Discourse
methodology becomes proper practise for socio-educational studies when its aim is to
systematically embrace the whole of teaching and learning views existing in a particular
school culture* (Juodaityte, Rudyte, 2012, p. 63). In this doctoral thesis discourse analysis
functions as both, methodology and method of the research. Thus, Lithuanian general
education school curriculum conception discourse is analysed in accordance with
discourse researchers such as Gee (2010, 2011, 2013), Fairclough (2010, 2013), Rogers
(2011) and their understanding of discourse, as language in use. The discourse is
understood as language in a broader sense which is used by different subjects of discourse
expressing their ideas and their meanings that represent, inform and function on their basis
and also form identity and construct an image of a lived reality. In the thesis according to
the methodological principles, discourse creators’ groups of curriculum notion represent
subjects of curriculum conception discourse. Conducting the discourse analysis diverse
research approaches are acknowledged such as Critical Discourse Analysis, narrative,

ethnographic, sociolinguistic, etc. 4

4 Diverse approaches of discourse research are presented in detail in the empirical part introducing the methodology
of the research.
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Sociolinguistic and critical discourse analysis principles are being applied for data
analysis of the empirical study. R. Rogers stresses that in the widely applicable critical
discourse analysis, namely, Critical Discourse Analysis (CDA) can be noticed from all
capital letters and discourse analysis, from critical approaches to discourse (Rogers, 2011,
p. 4). Forming the research methodology, critical theories, that are the base of CDA, are
not taken into account, but instead, the postmodern approach of curricular paradigm, and
also reflexive and critical perspective in order to deconstruct the conception of curriculum.
This is the reason why the discourse analysis of the empirical research should be referred
to as a form of critical approach to discourse which is being applied analysing uppercase
“D* discourse and lowercase “d*“ as the distinction between the dominant official
discourse and non-official discourse, analysing discourse changes and discourse
»colonialists* (Gee, 2010, 2011, 2013; Fairclough, 2010, 2013). Sociolinguistic discourse
analysis helps to recognise how different social contexts, social groups create a particular
socially formed discourse and the perception influenced by it on the phenomenon
analysed. Sociolinguistic discourse analysis is based on discourse and its interaction with
social context, discourse creators, discourse forming and transmitting figured words (Gee,

2010, 2011, 2013).

Methods of theoretical and practical research

Qualitative research has been chosen using the following research methods:

e Analysis of scientific literature and education documents;
e Semi-structured interviews with different curriculum discourse creators’ groups, in
order to investigate their views on curriculum and its conception

e Content analysis of education documents and meta-analysis;

Content analysis software MXQDA has been used for interview data examination.

Theoretical and practical significance of the research

As it was mentioned, in Lithuania in the sphere of educational science, after the
change of education context, no studies analysing how curriculum is perceived have

appeared. The analysis of curriculum notion makes it easier to understand what
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conceptions of Lithuanian general education curriculum prevail which are being applied
by education developers (education politicians, scientists, teachers) when planning and
implementing curriculum changes in Lithuania. The investigation of Lithuanian general
education curriculum conception and its discourse may be used to improve curriculum
developers’ and implementers’ interaction, help in acknowledgment of common points of
view and differences necessary to successfully develop and implement education
programmes. This study enables to broaden the boundaries of curriculum concept
integrating individual context and experience of those participating in education
(education politics, executives, teachers, students) and also take into consideration
international and Lithuanian tendencies in curriculum discourse.

Theoretical part presents various curriculum theories, overviews prominent 20th
century curriculum schools of thought, modern and postmodern paradigms which form
and propose varying curriculum concepts. This part of the thesis broadens Lithuanian
curriculum theory, enriches theoretical Lithuanian curriculum discourse considering
contemporary global curriculum research tendencies and may help to solve translation
problem of Lithuanian term in order to find the best equivalent and definition which would
reflect contemporary curriculum theories.

The results of empirical and theoretical research are summarised in the developed
guidelines of reconceptualisation of Lithuanian curriculum conception which may be
applied in practice and promote forming new forms of dialogue between the creators of
general education programmes and their implementers especially when conceptual aspects
related to curriculum notion are discussed, critically evaluated and critically reflected
taking into consideration the contemporary context and experience of those involved in
education, considered to be creators of curriculum conception. In this way there is more
consistency between the vision of designed curriculum and real strategy of its successful

implementation.

The findings of the dissertation
Articles in peer-reviewed and acknowledged journals and publications:
1. Bulajeva, Tatjana, Nagrockaité, Sariiné. (Re)conceptionalisation of curriculum in
contemporary educational discourse: international and Lithuanian perspectives //

Baltische Studien zur Erziehungs- und Sozialwissenschaft. Band 28:
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Bildungswissenschaften und akademisches Selbstverstindnis in  einer
globalisierten Welt = Education and Academic Self-Concept in the Globalized
World. Frankfurt am Main: Peter Lang, 2014, p. 323—-336. ISSN 1434-8748. ISBN
9783631656105.

2. Nagrockaité, Sariiné. Holistic education to the development of educational goals //
Vilnius: Vilnius University Press, 2013, p. 81-95. ISBN 9786094591822.

3. Nagrockaité, Sartiné. Standardization of the curriculum content in the general
education of Lithuania: quality vs control // Acta paedagogica Vilnensia. Vilnius:

Vilnius University Press, 2012, t. 29, p. 85-99. ISSN 1392-5016.

Presentations on the dissertation topic at the following conferences:

1. Nagrockaite¢ Sartiné Standardisation of Lithuanian general education school
curriculum: quality vs control. International scientific conference: Education
policy transformations: national, transnational and supranational discourse.
November 11-12, 2011. University of Vilnius.

2. Bulajeva Tatjana, Nagrockaité Sarine. The Identity Problem of Lithuanian
School Curriculum in Contemporary Educational Discourse. International
scientific conference: Education and Academic Self-Concept in the Globalized
World. November 10-11, 2013. Lithuanian university of educational sciences.

3. Nagrockaité, Sartiné. The curriculum change: opportunities and challenges.
International scientific-practical conference The Catholic school education in the

context of changes: good practices and challenges, 2014. 28 February.

Structure of the dissertation

The dissertation consists of an Introduction, 7 Chapters, Conclusions, a List of
References, 4 tables, 8 illustrations, 8 Appendices (6 tables, 1 interview outline, 1 example
of coding using MXQDA, 3 transcribed interviews), 167 literary resources in English and

Lithuanian have been used.
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BRIEF OVERVIEW OF THE CHAPTERS OF THE DISSERTATION

Chapter 1. Issues of Curriculum Conception

Chapter 1 introduces two major problems regarding curriculum conception which
are discussed in the contemporary educational discourse. Firstly, the problem of
curriculum concepts’ assimilation is analysed, emphasising the standardisation process of
curriculum in political and practical levels and also theoretical discussions on local and
global curriculum conceptions. What is more, problems in connection with the diversity
of notions and views of education theorists on this problem are analysed as well. It is being
contemplated what challenges arise when a number of different curriculum conceptions
appear. What is the attitude of education theorists on the emerged variety of curriculum

conceptions?

Chapter 2. Curriculum Conception in the International Educational Discourse

Chapter 2 discusses the influence of the modern and postmodern paradigms on
curriculum conception, furthermore, traditionalists and reconceptualists schools of
thought and their curriculum conceptions are analysed and links with the previously
mentioned paradigms are indicated. Regarding international (Doll, 1993; Hartley, 1997;
Behar-Horenstein, Glanz, 2000; Slattery, 2006; Koutselini, 2012) and Lithuanian
curriculum paradigms in the contemporary educational discourse (Bruzgelevicien¢, 2013,
2014; Duobliene, 2011), the modern and postmodern paradigms have been chosen which
construes curriculum concept and its changes. Talking about contemporary curricular
theoretical schools, 20th century American traditionalists and reconceptualists schools
have been chosen. The schools represent two different perceptions of curriculum which
are applied in curriculum conception discourses, stimulate theoretical discussions and

modify for a considerably long time used curriculum concepts in other countries.
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Chapter 3. Curriculum Conception and its Change in the Lithuanian Educational
Discourse

Regarding the analysis of curriculum conception in Lithuanian educational discourse
(scientific discourse), Chapter 3 is divided into two parts following the chronological
development of curriculum conception. The first part presents definitions of curriculum
concept, semantic links and differences between the concepts education and teaching (that
are related with curriculum conception). The second part analyses the problem of the
concept curriculum translation into Lithuanian and the results of the analysis,
concentrating on curriculum conception and its usage in Lithuanian scientific discourse.
What is more, Chapter 3 introduces the analysis of curriculum conception discourse which
is of significant importance to the empirical research. Regarding Lithuanian educational
discourse and curriculum conception being used, instruments for content analysis of
education policy documents and the questionnaire for interviews have been composed.
This is the reason why in the presentation of research methodology and research methods
of this dissertation, the analysis of curriculum conception in Lithuanian educational

discourse is introduced as scientific discourse and its analysis.

Chapter 4. Methodological Aspects of the Empirical Research of Lithuanian
General Education School Curriculum Discourse

Chapter 4 presents the methodology of the empirical research of Lithuanian general
education curriculum conception discourse, methods of qualitative research and target
groups of discourse creators. In addition, the questionnaire for interviews and interviewing
process, research ethics as well as data processing of the empirical research and the
methods of the analysis are described. Figure 1 shows the scheme of qualitative research

embracing scientific discourse analysis conducted in Chapter 3.

17



Figure 1 Scheme of the Research on Lithuanian General Education Curriculum

Conception Discourse
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Chapter 5. Political Discourse Analysis of Curriculum Conception

This chapter introduces the results of the empirical research which analyses
Lithuanian political curriculum conception discourse based on discourse analysis of
education policy documents and analysis of education politicians’ interviews. The analysis
of education policy documents reveals changes and prevailing political curriculum
conception discourse which is regulated by official education policy documents. The
document analysis is complemented with interview data analysis gathered interviewing
education politicians, which helped to explain prevailing aspects of curriculum conception
and its tendencies of development. Chapter 5 consists of two parts, the first part focuses
on the discussion on perceptual changes of the conception analysing definitions and their
frequencies comparing with other terms referring to the concept curriculum. The second
part introduces a fragmentary pattern of curriculum conception, regarding its ways of

usage together with other significant words denoting curriculum.

Chapter 6. Pedagogical Discourse Analysis of Curriculum Conception

Chapter 6 presents analysis of data collected carrying out semi-structured
interviews with deputy headteachers for education and school teachers. The analysis also
includes data collected interviewing education politicians in order to compare pedagogical

and political discourses. It helped to highlight the specificity of curriculum conception in
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pedagogical discourse and reveal similarities with political curriculum discourse. Figure 2
depicts a map of curriculum conception in pedagogical discourse where main categories
and subcategories are provided. This Chapter focuses on categories and subcategories
related with curriculum concept: education content - attitudes towards conceptions —

education — teaching content — curriculum developers— educational process.

Chapter 7. Discussion: Review of the Research Findings and Reconceptualisation of
Curriculum Conception

The last chapter discusses the findings of the empirical research incorporating
findings of theoretical part. The research is critically reviewed as well as its limitations
and perspectives for new researches, trying to deeper understand curriculum conception,
its change, formation and development. Based on the results of the empirical research,
guidelines of reconceptualisation of Lithuanian general education school curriculum

conception are provided.
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Figure 2 Map of Pedagogical Curriculum Conception Discourse
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CONCLUSIONS

. The findings of the conducted research on curriculum conception problems in the
international educational discourse during the last five decades, reveal that a number
of academic discussions emphasises such tendencies of curriculum conception change
as the assimilation of conceptions and increasing diversity of conceptions.

e The assimilation of conceptions is the result (that regarding global context
instigates to create a universal curriculum conception) of the curriculum
standardisation which occurs at the political and practical levels. The intensive
spread of research ideas, affected by globalisation, fosters the change of curriculum
concepts at local and their assimilation at global levels.

e In the analysis of the diversity problem of curriculum notion the research of
curriculum conception discourse is divided into two directions. The first one is
related with the diversity of conceptions and misunderstandings, thus in order to
find the solution for this problem, it is aimed at finding the best explanation for
curriculum conception which could be clearly understood by everyone involved in
education and would improve communication among them. The other way of
solving the problem of curriculum conception is the clarification of the origin of
varying conceptions. The development, formation and perception of each
conception is being analysed.

. Analysing curriculum conceptions, based on the modern and postmodern paradigms
and accordingly traditionalist and reconceptualists theoretical schools of thought, two
curriculum conceptions can be distinguished: the narrow and the broad one.

e The narrow conception is related with the modern paradigm and traditionalist
school of thought. Curriculum is understood as content, a programme, a plan, result
of a subject. Curriculum can be defined as a process, yet the process management
is of interest in order to achieve intended goals. From the narrow perspective, the
curriculum conception is clearly defined, regulated by official documents or
learning materials, hence it is related with political and institutional discourse which

regulate and define curriculum. Thus, curriculum is characterised by the elements
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of such processes as development, planning, organisation, implementation and
assessment.

e The broad curriculum conception is based on the principles of the postmodern
paradigm and reconceptualists school of thought, according to which, there are no
curriculum models that are determined in advance, curriculum is not understood as
only a plan, subject content but its process, namely as management. The broad
conception is not confined by the curriculum, but rather understood as a curriculum
as a perspective of varying views and possibilities. Indeterminancy, subjectivity,
contextuality, diversity, multiconceptionality and constant change are peculiar
features of this conception. It enables the formation of the integral curriculum
notion connecting both, institutional and personal educational experiences.
Authentic relation is created between the ones participating in education and
curriculum in order to perceive the curriculum conception through its diverse
discourse and personal educational experiences. Therefore, talking about the wide
curriculum conception, the verb “develop” is applicable. This curriculum
conception can help to interconnect education with the lived reality, appease
intensified instrumentalism and technocracy in education and let more creativity
insisting and evoking initiatives appear in schooling.

3. Lithuanian educational curriculum conception discourse (academic discourse) and its
change from the reestablishment of independence in Lithuania to nowadays can be
divided into two phases of the development of curriculum conception. The first phase
reveals the local development of curriculum notion in the Lithuanian educational
discourse, while the second phase refers to the influence of the international, global
educational discourse to the Lithuanian curriculum conception. The first stage of the
formation and development of the curriculum conception started from theorisation and
determination of the fundamental pedagogical terms (teaching and education). It
appeared to be a great start for the changes in the pedagogical vocabulary and
emergence of a new curriculum notion in the Lithuanian educational discourse,
however, the second stage shows that the beginning was not sufficiently elaborate
especially talking about the curriculum conception. In the second phase, analysing
translational strategies of the curriculum concept and the postmodern curriculum
conception, it is obvious that Lithuanian educational vocabulary and the frequently
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used concept of education content (ugdymo turinys) cannot express all the aspects of
curriculum sense, nevertheless, the main conjunctive notional word of education
content (ugdymo turinys), which is education (as the first phase reveals), is defined in
general and broad senses. This is the reason why comparing the Lithuanian concept
ugdymo turinys (education content) with curriculum, it is easier to express the narrow
conception. Evidently, despite the changes of education policy and intensive spread
of external research ideas in Lithuanian educational discourse, the modern (narrow)
curriculum conception is prevailing.

. The political discourse analysis of the curriculum conception, consisting of the content
analysis of education policy documents (1991-2014) and interviews with education
politicians, reveals the fluctuation of the concept of education content (ugdymo
turinys) between the narrow and broad conceptions of curriculum. 1t is related with
different attitudes of education politicians’ and different functions in the policy of
curriculum development and implementation. One might understand curriculum from
a policy administrators’ point of view, as they concentrate more on the
implementation, thus consider the problem of the notion in a simple, pragmatic way
and understand it as a matter of agreement. According to them, the essence is to be
found not in the conception itself, but the obtained educational results. The others
might act as curriculum developers who with the help of strategic and Core
Curriculum programmes can transmit the information on new ideas and conceptions
of curriculum. They critically assess curriculum changes and encourage to be in
possession of our own conception. In both, scientific and political discourses common
tendencies of relating curriculum with Core Curriculum programmes and other
regulating education policy documents are discovered, while after the decade of the
appearance of the first Core Curriculum Programmes, the changes of the concept of
education content (ugdymo turinys) and the link with international curriculum
discourse can be detected (when the Lithuanian concept is being explained according
to the UNESCO definition of curriculum). It is important to stress that the mentioned
fluctuation of the concept of education content is related with Lithuanian educational
context and its development which urges the search of our own concept and integration

of others’ experience.
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5. The empirical research of the pedagogical curriculum notion shows that as well as in
the other discourse creators’ groups, curriculum conception is referred to from the
narrow perspective of the conception. Curriculum is mainly understood as subject
matter or educational programme. This perception prevails in the pedagogical
discourse. However, teachers have been the most self-critical and also critical to the
curriculum notion which they would propose. The aspects of the broad curriculum
conception are found when educational content is being related with everyday
experiences and relationships at school or UNESCO curriculum conception is used.
The latter is usually encountered in the scientific and political discourses, while in the
pedagogical discourse deputy headteacher for education refer to the aspects belonging
to the broad conception. Though, the pedagogical discourse reveals the “critical point”
of the curriculum conception problem when: 1) differences are enumerated discussing
similar notions, for instance, teaching, subject content, programme; 2) curriculum
conception is explained distinguishing contradictions between the concepts of
education and content; 3) an informant has to define his/ her relation with the concept
being analysed.

6. The empirical research reveals a significant problem of curriculum conception which
has been discovered in the pedagogical discourse. During interviews the “critical
point” of the problem has been observed when it has been contemplated what is the
difference between education content and teaching content. While attempting to
discern the differences, the change in the flow of thinking has been noticed, which
shows that informants are capable of determining distinction between the concepts
education and content which pertain to different semantic meanings.

e FEducation is mainly used in the broader and more general sense. It is connected
with deeper and broader senses while the concept content, with more narrow, more
specific and related with teaching or subject matter. The concept education content
is composed of two words having different semantic meanings such as content and
education, which makes the understanding of the concept demanding. However, no
new additional terms are required to analyse different directions of the curriculum
notion. For example, if the broader sense is chosen, it can be explained applying
the aspects of the narrow sense such as teaching, subject matter and programme.
The empirical research shows that in order to provide the explanation for education
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content (ugdymo turinys) from the perspective of education, the concept of
education content broadens incorporating the aspects of the width of the concept of
education and a link with values and teaching. Namely this mark the initial stage
for the reconceptualisation of curriculum conception.

The empirical research suggests that it is the most difficult to relate the curriculum
concept with educational process, which is a common feature in both directions of
the change. Education content (ugdymo turinys) is dissociated from educational
process but is rather considered to be a part of the process. This peculiarity is
detected in all three discourses: scientific, political and pedagogical. Hence,
discussing educational process, educational course, it is difficult to understand the
broad conception especially when this component of curriculum is separated.
Considering the findings of the dissertational research, it is undoubtedly necessary
to reconceptualise the Lithuanian conception of curriculum and interrelate its
perception with the broad conception of curriculum. In order to achieve this goal

guidelines of reconceptualisation can be applied and further developed.
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[VADAS

Ugdymo teoretikai ir praktikai susiduria su nuolatos kintan¢iu ugdymo kontekstu,
kuriame tarpusavyje sgveikauja jvairts ugdymo elementai. Bendrojo ugdymo mokyklos
ugdymo turinys — pagrindinis ugdymo elementas. W. Nullas (Null, 2011) ugdymo turinj
(curriculum) laiko ugdymo Sirdimi. Ugdymo turinys suteikia ugdymui atpazjstama formag
ir priartina prie skirtingy ugdymo konteksty, nes juo sujungiamos dvi ugdymo dimensijos
— teorija ir praktika, kitaip tariant, ugdymo id¢ja ir jos praktiné¢ iSraiSka. Kaita yra
neatsiejama ugdymo turinio dalis. Ugdymo turinys transformuojasi dél ji veikianCios
nacionalinio ir tarptautinio lygmens mokslinés, politinés, socialinés ir kulturinés jtakos.
Todél jvairiai patiriamas ir interpretuojamas ugdymo turinio pokytis kei¢ia ugdymo turinio
suvokimg. GrjZtama ne tik prie jprasty ugdymo turinio klausimy kq, kaip ir kodél, bet prie
pamatiniy — kas yra ugdymo turinys. Tai klausimas, padedantis apsibrézti filosofines,
metodologines ugdymo turinio prieigas, kurios svarbios formuojant tolimesnes ugdymo
turinio kaitos kryptis ir jy jgyvendinimg. Ugdymo turinio sampratos kintamumo,
jvairiapusiSkumo, teorinio (re)konceptualizavimo supratimas padeda ne tik susikalbéti
ugdymo dalyviams, bet ir jsisgmoninti jy priimamus sprendimus ir daromus ugdymo

turinio poky¢ius.

Tyrimo aktualumas

Pragjus daugiau nei 20 mety nuo Lietuvos nepriklausomybés atgavimo ir Tautinés
mokyklos koncepcijos igyvendinimo pradzios, izvelgiama, kad Lietuvos ugdymo turinio
kaita susijusi tiek su vidiniais (lokaliaisiais), tiek su iSoriniais (tarptautiniais arba
globaliais) pokyciais. Vidinei (lokaliajai) kaitai priskiriama paradigminé ugdymo ir
sistemin¢ Svietimo kaita, prasidéjusi Lietuvai atgavus nepriklausomybe. I[Sorinei
(tarptautinei) kaitai priskiriami globalizacijos reiSkinys ir tarptautinés mokslininky
diskusijos dél kintan¢iy mokslo paradigmy, formuojanciy naujg tikrovés pazinimg ir
supratima.

Lietuvos paradigminiai ugdymo pokyciai siejami su atkiirus Lietuvos
nepriklausomybe sustipréjusiomis mokslo ir Svietimo bendruomeniy iniciatyvomis keisti
ugdymo vertybines orientacijas, tikslus ir patirtis, kurios buvo taikomos sovietingje

Svietimo sistemoje. Buvo siekiama sukurti lankstesn¢ ir patrauklesn¢ Svietimo sistema,
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orientuota j mokinj, jo sociokultiiring aplinka ir aktyvy dalyvavima ugdymo procese. Siuos
pokyCius pirmiausiai jteisino Tautinés mokyklos (1989) ir Lietuvos svietimo (1992)
koncepcijos. Tautinés mokyklos koncepcija edukologijos diskurse siejama su naujuoju
ugdymo turiniu, pakeitusiu 1 mokyma orientuotas pedagoging teorijg ir praktika. M.
Luksiené Tautinés mokyklos koncepcijoje (1989), kalbédama apie naujos ugdymo turinio
krypties pasirinkimo motyvus, teigia:

,Dabartiné¢ mokykla yra ne ugdymo, o mokymo jstaiga. Ugdymo turinys tapatinamas
su mokymo turiniu, kuris vienpusiskai orientuotas j Zinias, moké&jimus ir jgudzius. Iki $iol,
kei¢iant mokymo turinj, buvo plefiama Ziniy apimtis, déstomi nauji dalykai, t. y. eita
mokymo ekstensyvinimo keliu. Turinys buvo suskaldytas j atskirus mokymo dalykus, tarp
kuriy neliko rySio, jis unifikuotas visos Salies mastu, privalomas visiems mokiniams,
niveliuojantis ir kulttiry, ir mokiniy skirtybes* (LukSiené, 1989, p. 23).

Naujos ugdymo id¢jos, iSdéstytos Tautinés mokyklos koncepcijoje, susidiire su
minétais iSoriniais Lietuvos $vietimo pokyéiais. Svietimo teoretikams, politikams ir
praktikams ugdymo turinio kaitos jgyvendinimas tapo didesniy Svietimo pokyciy,
integracijos ] tarptauting Svietimo ir mokslo erdve dalimi. Lietuvos valstybinése Svietimo
strategijose kalbama apie siekj ,,jsitvirtinti Vakary kultiiros ir tkio erdvéje (Valstybine
Svietimo strategija, 2003—2012), apie jsiliejimg ] ,,pasauling bendruomen¢*, siekiant biiti
»tarp 10 pazangiausiy Europos Sajungos valstybiy nariy, o kiekvienas asmuo tapty
savarankiSkai savo sekme kurian€iu samoningu pilieciu, jsiliejanciu j tokiy pat asmeny
nacionaling ir pasauling bendruomeng* (Lietuvos Svietimo strategija, 2013-2022).

Paradigmy kaita (nuo moderniosios link postmoderniosios) ir globalizacija
pristatomos kaip pagrindinés ugdymo turinio ir jo sampratos kaitos prieZastys
tarptautinése ugdymo mokslo bendruomenés tyrimuose. Mokslininky teigimu, pasikeitus
ugdymo kontekstui ir pazinimo teorijoms (paradigmoms), reikia permastyti ugdymo
turinio (curriculum) supratimg. Tai skatina naujy sampraty paieskas naujomis sglygomis,
siekiant surasti ry$] su kintan¢ia ugdomaja praktika ir ugdymo kontekstu. C. J. Marsho
(Marsh, 2008) teigimu, kintan¢iame ugdymo kontekste ,,reikia konstruoti naujg Zodyna,
naujus terminus ir naujas metaforas, jei norime padaryti bet kokig pazanga“ (2008, p. 199).
Daugg¢ja tyrimy ir mokslo studijy, skirty ugdymo turiniui paZinti ir suprasti, kuriose
analizuojamas jvairialypis ugdymo turinio sampratos diskursas (Henchey, 1981; Portelli,

1987; Jackson, 1992; Kansanen, 1999; Westbury, 1999, 2000, 2008; Behar-Horenstein &
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Glanz, 2000; Gundem, Hopmann, 2002; Marsh, 2008; Christodoulou, Philippou, 2009 a
ir b; Pinar, 1999, 2006, 2011; Pinar ir kt., 2008; Schubert, 1986, 2008, 2010).

Lietuvos Svietimo pertvarkos ir ugdymo kaitos laikotarpis, dabartinis globalus
Svietimo kontekstas, taip pat tarptautinés mokslininky diskusijos dél moderniosios ir
postmoderniosios paradigmy jtakos skatina vis 1§ naujo permastyti pamatines idéjas,
kurios kei¢ia ugdymo turinio sampratg. Pastaraisiais metais atliekami tyrimai ir jy
pagrindu yra pasirodZiusios monografijos (Bulajeva, Duobliené, 2009; Duobliene, 2011;
Bruzgeleviciené, 2014), kuriose pristatomi jvairiis ugdymo pokyciai. Kalbédamos apie
postmoderniojo laikotarpio daromg jtakg ugdymo turiniui, R. Bruzgelevi¢iené priskiria
daugybiskumo, o L. Duoblien¢ (2009, 2011) — sumaisties, imitacinés kaitos
charakteristikas, kurios pastebimos besikei¢iant Lietuvos bendrosioms programoms
(1992, 1994, 1997, 1999, 2002, 2003, 2008, 2011) ir jgyvendinant ugdymo turinj.
Bendrosios programos nuolatos papildomos naujais ugdymo tikslais, naujomis ugdymo
sritimis, vis labiau detalizuotais mokiniy mokymosi pasiekimais — visa tai prisideda prie
ugdymo turinio sampratos ir jos diskurso kaitos. Bendrosiose programose galima rasti
jvairias ugdymo turinio kryptis rodaniy Zenkly, pabréziant kiarybiskumag,
tarpkultiriskumg, tautiskumq, medijy rastingumqg, kompetencijas, bendradarbiavimg,
lyderyste, kritinj mgstymq, problemy sprendimq, jsivertinimg ir pan. Kinta bendryjy
programy savoky Zodynas, daugéja Zodziy su sangrazos dalelyte -si- (mokymasis,
ugdymasis, jsivertinimas ir t. t.), kurie akcentuoja aktyvy mokinio dalyvavimg ugdymo
procese. Nacionalumas ir globalumas persipina tarpusavyje ir kuria daugiakrypcius
ugdymo turinio formavimo ir jo jgyvendinimo orientyrus. Tai skatina perzvelgti senaji
zodyng ir pateikti nauja terminijg, naujy paaiSkinimy, kurie labiau atitikty Siuolaiking

ugdymo turinio sampratg ir jos diskursa.

Tyrimo problema

Lietuvos edukology tyrimuose, skirtuose bendrojo ugdymo mokyklos ugdymo
turiniui, daugiau démesio skiriama bendryjy programy analizei ir ugdymo proceso
tyrimams. Buvo tiriami pedagoginés sistemos elementai (tikslai ir uzdaviniai, turinys,
mokymo(si) proceso organizavimas, mokymo(si) metody pasirinkimas) ir su jais

susijusios problemos, remiantis mokytojy ir mokiniy nuomone bei mokymo(si) patirtimi.
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Tyréjai teigia, kad peréjimas nuo poveikio link sgveikos paradigmos® tebevyksta, ir
ugdyme vis dar pastebima moderniosios (pagal tyr¢jy vartojamg terminijg — poveikio)
paradigmos pozymiy. (Juceviciené, Simonaitiené, Bankauskien¢ ir kt., 2005; Targamadze,
Stonkuviené, Nauckiinaite, 2010). Kitas tyrimas, analizaves bendryjy programy
naudojimg ir naudinguma, atskleidé, kad bendrosios programos, reglamentuojancios
ugdymo turinj, néra mokytojams patogios naudotis planuojant ir organizuojant ugdymo
procesa. Todél dalis mokytojy renkasi kito tipo dokumentus, pavyzdZziui, egzaminy
programas ar vadovélius, nepaisant nuolatinio bendryjy programy atnaujinimo ir
tobulinimo. Tyrimas taip pat parode, kad programy panaudojimas ir jy vertinimas
priklauso nuo ugdymo pakopos. Palankiausiai bendryjy programy atzvilgiu nusiteike
pradinio ugdymo pakopos mokytojai, pesimistiskiausi — pagrindinés, o kritiSkiausi —
vidurinés ugdymo pakopos mokytojai (Duobliené¢, Bulajeva, Stonkuviene, 2008). Kitas
tyrimas buvo skirtas ikimokyklinio, prieSmokyklinio ir pradinio ugdymo turinio programy
dermés analizei (Jovaisa, Monkevi¢ien¢, Zemguliené, ir kt. 2012). Jis parodé, kad tarp
programos elementy (tiksly, uzdaviniy, principy) stokojama dermés, taip pat truksta
programy dermés su kitais tarptautiniais ir nacionaliniais Svietimo dokumentais. Pristatyti
tyrimai atskleidé jvairias ugdymo turinio problemas ir tik keletas darby skirta ugdymo
turinio sampratai (Bitinas, 2011; LauZackas, 2008; Pukelis, Sajiené, 2000). Jie parode
ugdymo turinio lietuvisSkosios sampratos ribas, palyging ugdymo turinj su tarptautinéje
edukology bendruomenéje vartojamu daugiaprasmiu curriculum terminu. Anot R.
Lauzacko, ,,negausios mokslinés publikacijos Lietuvos mokslingje literatiiroje <...> duoda
pagrinda teigti, kad vartojant ,,ugdymo turinio‘ terming labai daznai turima galvoje visai
kita prasme nei curriculum sgvoka. Tod¢l §1 problema laukia sprendimo, ugdymo teoretiky
ir praktiky diskusijos ir sutarimo* (Lauzackas, 2008, p. 45). R. Lauzacko zodziai tebéra
aktualiis ir Siandien, nes néra iSsamiy tyrimy, analizuojan¢iy ugdymo turinio sampratos
pokyc¢ius. Triksta metodologinio bei filosofinio ugdymo turinio sampratos ir jos pokyciy
pagrindimo, perzengiant sampratos lokalumo ribas ir integruojant tarptautines,
Siuolaikines ugdymo turinio teorijas. Remiantis negausiomis publikacijomis, skirtomis

ugdymo turinio sampratai aptarti, galima teigti, kad Lietuvos edukologijos mokslo ir

5 Lietuvos edukology darbuose naudojami jvairlis ugdymo paradigmy apibiidinimai: nuo klasikinés link laisvojo
ugdymo; nuo moderniosios link postmoderniosios; nuo tradicinés link Siuolaikinés. (Bruzgeleviciené, 2013, p. 49).
Kiti Lietuvos tyr¢jais bando jzvelgti trijy tipy ,,edukacines paradigmas‘: poveikio, sgveikos ir mokymosi (Juceviciené
ir kt., 2005; Targamadzé ir kt., 2010).
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Svietimo kaitos sglygomis neiSsprestas ugdymo turinio sampratos rekonceptualizavimas.
Menkas ugdymo turinio sampratos iStyrimas leidzia formuluoti Sio disertacinio tyrimo
probleminius klausimus:

e Kokia Lietuvos bendrojo ugdymo mokyklos ugdymo turinio samprata
vadovaujamasi ugdymo turinj kurianciy ir jgyvendinan¢iy ugdymo dalyviy
diskurse, pasikeitus paradigminéms ugdymo mokslo ir politinéms Svietimo
salygoms Lietuvoje?

e Kaip keiciasi ugdymo turinio samprata ir kokios ugdymo turinio sampratos
rekonceptualizavimo kryptys?

e Kokios yra ugdymo turinio lietuviskos sampratos ribos ir perspektyvos, kaip
jos pasireiSkia Siuolaikiniame ugdymo turinio diskurse, lyginant su
tarptautinéje mokslo erdvéje pristatomais curriculum sampratos pokyciais?

Taigi Siuo tyrimu siekiama iStirti ugdymo turinio sampratos diskursa, t. y. kaip yra
suprantamas Lietuvos bendrojo ugdymo mokyklos ugdymo turinys pasikeitus Svietimo bei
ugdymo kontekstui Lietuvoje, atkiirus nepriklausomybe, ir palyginti, kuo lietuviSkoji
ugdymo turinio samprata panasi, kuo skiriasi nuo Siuolaikinés tarptautinés mokslininky

bendruomenés vartojamos curriculum sampratos.

Objektas — bendrojo ugdymo mokyklos ugdymo turinio samprata® ir jos kaita
Tikslas — istirti Lietuvos bendrojo ugdymo mokyklos ugdymo turinio sampratos diskursg.
UZdaviniai:

1. Aptarti ugdymo turinio sampratos problematika ir veiksnius, darancius jtakg
ugdymo turinio sampratos kaitai.

2. Pristatyti ugdymo turinio kaip curriculum sampratg, analizuojant tarptautinj
mokslinj diskursg.

3. [Sanalizuoti ir pristatyti ugdymo turinio sampratos kaitg ir jos problematika
Lietuvos moksliniame diskurse.

4. IStirti Lietuvos politinj ugdymo turinio sampratos diskursa, atliekant §vietimo
dokumenty ir Svietimo politiky, formuojanciy ugdymo turinj, interviu analizg.

5. IStirti pedagoginj ugdymo turinio sampratos diskursg, atliekant mokytojy ir

¢ Darbe pristatomos jvairios ugdymo sampratos, bet kalbant apie patj tyrimo objekta kaip fenomeng naudojama
vienaskaitos forma.
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pavaduotojy ugdymui interviu analize.
6. Parengti Lietuvos bendrojo ugdymo mokyklos ugdymo turinio sampratos
rekonceptualizavimo metmenis, remiantis teorine ir empirine ugdymo turinio sampratos

diskurso analize.

Tyrimo metodologija

Darbo metodologinj pagrindg sudaro teorijos, priskiriamos postmoderniajai ugdymo
turinio paradigmai. Postmodernioji paradigma atsisako apibréztos konkrecios ugdymo
turinio sampratos, nes ,nepasitiki metapasakojimais* (Lyotard, 2010). Ja siekiama
dekonstruoti kalba, siekiant keisti nusistovéjusj Zinojima, nusistoveéjusius naratyvus. Todél
Siame darbe tiriama ne konkreti, nusistovéjusi ugdymo turinio samprata ir kaip ja
vadovaujamasi, o siekiama apciuopti ugdymo turinio sampratos fenomena, kuris susideda
1§ daugybés mazesniyjy sampraty, kuriamy skirtingo konteksto ir skirtingy ugdymo turinio
kiréjy. Zodis ,kirimas“ geriausiai perteikia ugdymo turinio sampratos fenomena
postmoderniuoju poziiiriu, nes ugdymo samprata — ne pastovi, o nuolatos kintanti,
jgaunanti skirtingas formas ir iSraiSkas. Kaip teigia J. F. Loytardas, ,,postmodernus
Zinojimas <...> tobulina miisy jautrumg skirtumams ir sustiprina miisy gebéjima toleruoti
nebendramatiskuma® (2010, p. 16) Rekonceptualisty ugdymo turinio teoriné mokykla
sukonkretina tyrimo metodologija. Rekonceptualistai W. F. Pinaras, W. M. Reynoldsas,
P. Slattery, W. H. Schubertas, P. M. Taubmanas ir kt., vadovaudamiesi postmodernigja
paradigma ir postruktiiralistine tyrimy prieiga, koncentruojasi j ugdymo turinio supratimag
(curriculum understanding), ugdymo turinio sampratos rekonceptualizavimg ir jos teorinj
pagrindimg.  Konceptualizuojant tyrimo  metodologija, vadovaujamasi  Siais

rekonceptualisty principais:

. Ugdymo turinys kuriamas skirtingy socialiniy, kultliriniy, politiniy bei
asmeniniy (individualiy) konteksty, tod¢l néra visiems bendros ugdymo turinio sampratos,
0 jos tyrimy sritis laikoma ,,sudétingu pokalbiu‘ (complicated conversation);

. Ugdymo turinio supratimas yra grindziamas diskursy analize, t. y., kas, kg ir

kaip apie jj kalbama;
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. Ugdymo turinio supratimas — vis naujai apsvarstoma ugdymo patirtis ir jos
diskursyviis pristatymai, kad suprastume praeitj, dabart] ir kuria kryptimi gali nuvesti
gautas supratimas (Pinar ir kt. 2008, p. 866).

[Ssamiau apie rekonceptualistus ir jy ugdymo turinio sampratos paZinimo teorijg, rysi
su postmodernigja paradigma bus kalbama atskirame poskyryje, pristatant curriculum
teorines mokyklas.

Siekiant iStirti ugdymo turinio samprata, jos pokycius, problematika tarptautiniame
mokslininky diskurse, daugiausiai remiamasi amerikie¢iy autoriy (Pinar, 2006, 2011;
Pinar ir kt., 2008; Doll, 1993; Behar-Horenstein & Glanz, 2000; Slattery, 2006; Marsh,
2008; Schubert, 1986, 2008, 2010) curriculum teorijomis, kurios spar¢iai populiaréja
Siuolaikinio ugdymo turinio mokslo’ srityje. Tokj pasirinkimg taip pat nulémé curriculum
ir lietuviSsko ugdymo turinio savoky vartojimas, kuris siejamas su bendrojo ugdymo
mokyklos lygmeniu. B. Bitino (2011) tyrimas, atlikus pagrindiniy Lietuvos Svietimo
dokumenty kiekybine (content) turinio analize, parodé, kad Lietuvoje ugdymo sgvoka
siejama tik su bendrojo ugdymo sistema. (2011, p. 11) Savoka curriculum taip pat siejama
su mokykliniu kontekstu. W. Pinaro (2008) teiginys, jog ugdymo turinys yra ,,apie tai, kas
vyksta mokyklose* (about what happens in schools), pristato curriculum tyrimy lauka
bendrojo ugdymo lygmeniu. (2008, p. 7). W. H. Schubertas (1986), analizuodamas
curriculum diskursa, atkreipé démesj, kad nuo XX a. pradzios JAV apie curriculum buvo
iSleista daugiau nei 1100 knygy, kuriose, nepaisant sampraty jvairoves, curriculum

daZniausiai buvo tapatinamas su bendrojo ugdymo mokyklos lygmeniu (1986, p. 222).

Analizuojant ugdymo turinio sampratos diskursg ir konstruojant empirinio tyrimo
instrumentus, naudojama diskurso analizeé, kuri papildo ir empiriSkai pritaiko minétas
rekonceptualisty mokyklos teorines nuostatas. ,,Diskurso metodologija tampa tinkama
socialiniy-edukaciniy tyrimy tradicija tada, kai siekiama sistemiSkai aprépti visuma
konkrecioje kultiroje egzistuojanciy pazitry j ugdymo(si) reiSkinius* (Juodaityté, Rudyte,
2012, p. 63). Siame darbe diskurso analizé laikoma tiek tyrimo metodologija, tiek tyrimo

metodu. Tode¢l, remiantis diskurso tyr¢jais Gee (2010, 2011, 2013), Fairclough (2010,

"Nuo 1990 iki 1998 m. Kiel’io simpoziumai, o nuo 2001 m. stipr&janti IAACS (International Association for the
Advancement of Curriculum) veikla prisidéjo prie JAV susiformavusiy teoriniy curriculum mokykly populiarinimo
tarptautiniame kontekste. Daugéja straipsniy, analizuojanéiy curriculum sampratg ir jos integracija j lokaliuosius
ugdymo turinio sampratos diskursus (Christodoulou, Philippou, 2009 a ir b; Gundem, Hopmann, 2002; Englund,
2007, 2013).
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2013), Rogers (2011) ir jy pristatoma diskurso kaip vartojamos kalbos (language in use)
analize, tiriamas Lietuvos bendrojo ugdymo mokyklos ugdymo turinio sampratos
diskursas. Diskursu laikoma kalba (language) placigja prasme, kuri vartojama skirtingy
diskurso subjekty, iSreiSkiant idéjas ir jy prasmes, kuriomis reprezentuojama,
informuojama, jy pagrindu veikiama, kuriamas tapatumas ir konstruojamas gyvenamos
tikrovés vaizdas. Siame darbe, vadovaujantis tyrimo metodologinémis nuostatomis,
ugdymo turinio sampratos diskurso subjektai yra vadinami ugdymo turinio sampratos
diskurso kuréjy grupémis. Atliekant diskurso analiz¢ pripazjstamos jvairios tyrimy

prieigos: Kritiné Diskurso Analizé, naratyviné, etnografiné, sociolingvisting ir t. t.3

Empirinio tyrimo duomeny analizei pasitelkiama sociolingvistiné ir kritiné diskurso
analizés perspektyvos. R. Rogers atkreipia démesj, kad jvairioje ir placiai taikomoje
kritin¢je diskurso analizéje galima atskirti Kriting Diskurso Analize (KDA) 1§ didziyjy
raidziy (Critical Discourse Analysis (CDA) in all capital letters) ir diskurso analize i$
kritinés perspektyvos (critical approaches to discourse) (Rogers, 2011, p. 4). Formuojant
tyrimo metodologija nesiremiama kritinémis teorijomis, kurios yra KDA pagrindas, bet,
vadovaujantis postmoderniosios ugdymo turinio paradigmos prieiga, neatmetamas
refleksyvus ir kritiSkas zvilgsnis, siekiant dekonstruoti ugdymo turinio samprata. Todél
empirinio tyrimo diskurso analiz¢ labiau tikty jvardyti kaip diskurso analize i§ kritinés
perspektyvos, kuri taikoma analizuojant diskursg 1§ didziosios ,,D* ir maZosios ,,d*, kaip
skirtis tarp dominuojancio oficialaus ir neoficialaus diskurso, analizuojant diskurso kaitg
ir diskurso ,kolonizatorius“ (Gee, 2010, 2011, 2013; Fairclough, 2010, 2013).
Sociolingvistin¢ diskurso analizé padeda atpazinti, kaip skirtingi socialiniai kontekstai,
socialinés grupés sukuria tam tikrg socialiai suformuotg diskursg ir juo formuojama
suvokimg apie tiriamg reiSkinj. Sociolingvistiné diskurso analizé remiasi diskursu ir jo
sgveika su socialiniu kontekstu, diskurso kiir¢jais, diskursa formuojanciais ir

perteikianciais tipiniais zodziais (figured words) (Gee, 2010, 2011, 2013).

8 [§samiau jvairios diskurso tyrimy prieigos aptariamos empirinio tyrimo dalyje, pristatant tyrimo metodologija.
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Teorinio ir empirinio tyrimo metodika

Pasirinktas kokybinis tyrimas pasitelkiant §iuos tyrimo metodus:
e mokslings literatiros ir Svietimo dokumenty analizg;
e pusiau struktiiruotg interviu su skirtingomis ugdymo turinio sampratos diskurso
kiréjy grupémis, siekiant istirti Svietimo politiky ir praktiky (pavaduotojy ugdymui
ir mokytojy) poziir] j ugdymo turinj ir jo sampratg;

e Svietimo dokumenty, interviu teksty turinio analize ir metaanalize.

Analizuojant interviu duomenis buvo panaudota turinio analizés programa MAXQDA.

Tyrimo naujumas (praktinis ir teorinis reikSmingumas)

Kaip buvo minéta, Lietuvos ugdymo mokslo srityje néra atlikta tyrimy,
analizuojanciy, kaip suvokiamas ugdymo turinys, pasikeitus ugdymo kontekstui
Lietuvoje. Ugdymo turinio sampratos analiz¢ padeda suprasti, kokios vyrauja Lietuvos
bendrojo ugdymo mokyklos ugdymo turinio sampratos, kuriomis vadovaujasi skirtingi
ugdymo kiir¢jai (Svietimo politikai, mokslininkai, mokytojai), planuodami ir
jgyvendindami ugdymo turinio pokycius Lietuvoje. Atlikta Lietuvos bendrojo ugdymo
mokyklos ugdymo turinio sampratos diskurso analizé padéty susikalbéti ugdymo turinio
kiir¢jams ir jgyvendintojams, siekiant surasti bendry poziiirio tasky, suprasti jy skirtumus,
sekmingai kurti ir realizuoti ugdymo programas. Sis tyrimas leidZia i$plésti ugdymo
turinio sampratos ribas integruojant ] ja ugdymo dalyviy (Svietimo politiky,
administratoriy, mokytojy, mokininiy) individualy konteksta ir patirtj, atsizvelgti |
tarptautines ir Lietuvos ugdymo turinio diskursui biidingas tendencijas.

Teorin¢je dalyje pristatytos skirtingos curriculum teorijos, apzvelgtos zinomos XX
a. curriculum teorinés mokyklos, moderniosios ir postmoderniosios paradigmy kryptys,
kurios formuoja ir perteikia skirtingas curriculum sampratas. Si darbo dalis praple¢ia
Lietuvos ugdymo turinio teorinj lauka, papildo Lietuvos ugdymo turinio teorinj diskursag,
atsizvelgiant | Siuolaikines pasaulio curriculum tyrimy tendencijas, ir padeda spresti

curriculum savokos vertimo | lietuviy kalbg problema, siekiant rasti geriausig lietuviska
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atitikmenj ir paaiSkinima, atitinkantj Siuolaikines ugdymo turinio teorijas.

Empirinio ir teorinio tyrimo rezultatai parodé galimus lietuviskojo ugdymo turinio

sampratos rekonceptualizavimo metmenis, kurie gali padéti formuotis naujai dialogo

formai tarp bendryjy programy rengejy ir jy igyvendintojy, kai konceptualis su ugdymo

turinio samprata susij¢ aspektai yra apmgstomi, kritiSkai vertinami ir reflektuojami,

atsizvelgiant 1 Siuolaikinj kiekvieno ugdymo dalyvio kontekstg ir patirtj, kiekvienam

suteikiant ugdymo turinio sampratos kiiréjo statusg. Taip biity atrasta daugiau dermeés tarp

ugdymo turinio vizijos ir realaus jo strategijos jgyvendinimo.

Disertacinio tyrimo rezultaty aprobavimas

Publikuoti straipsniai recenzuojamuose leidiniuose:

1. Bulajeva, Tatjana, Nagrockaité, Sariné. (Re)conceptionalisation of

curriculum in contemporary educational discourse: international and
Lithuanian perspectives // Baltische Studien zur Erziehungs- und
Sozialwissenschaft. Band 28: Bildungswissenschaften und akademisches
Selbstverstindnis in einer globalisierten Welt = Education and Academic
Self-Concept in the Globalized World. Frankfurt am Main: Peter Lang, 2014,
p. 323-336. ISSN 1434-8748. ISBN 9783631656105.

Nagrockaité, Sartine. Holistinis ugdymas kaip ugdymo tiksly kiirimo prieiga
// Leonas JovaiSa: nuo pedagogikos edukologijos link. Mokslo studija,
2013, p. 81-95. ISBN 9786094591822.

Nagrockaité, Saring. Lietuvos bendrojo ugdymo turinio standartizavimas:
kokybé vs kontrolé // Acta paedagogica Vilnensia. Vilnius: Vilniaus

universiteto leidykla, 2012, t. 29, p. 85-99. ISSN 1392-5016.

Konferencijose skaityti praneSimai disertacijos tema:

1.

Nagrockaité, Sarting. Lietuvos bendrojo ugdymo turinio standartizavimas:
kokybé vs kontrolé. Vilniaus universiteto organizuota tarptautiné moksliné
konferencija  ,,Svietimo  politikos  transformacijos:  nacionalinis,

transnacionalinis ir supranacionalinis diskursas®, 2011 m. lapkric¢io 11-12 d.
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2. Bulajeva, Tatjana, Nagrockaité, Sartiné. Lietuvisko ugdymo turinio tapatybés
problema Siuolaikiniame edukologijos diskurse / The Identity Problem of
Lithuanian School Curriculum in Contemporary Educational Discourse.
Lietuvos edukologijos universiteto organizuota tarptautin€é moksliné
konferencija ,,Edukologijos mokslas globalaus identiteto paieskose®, 2013 m.
lapkricio 10-11 d.

3. Nagrockaité, Sartiné. Ugdymo turinio kaita: galimybés ir isSitkiai. Tarptautiné
moksliné-praktiné  konferencija ,KatalikiSka mokykla Siandieniniy

ugdymo(si) poky¢iy kontekste: geroji patirtis ir i1$§tkiai“, 2014 m. vasario 28
d.

Disertacijos struktiira

Disertacijg sudaro jvadas, 7 skyriai, iSvados, literatiiros saraSas, pateiktos 4 lentelés,
7 paveikslai, 8 priedai (6 lentelés, 1 interviu kodavimo su MXQDA pavyzdys,
transkribuoti interviu iSrasai su 3 skirtingais informantais). Panaudoti 167 literatiiros

Saltiniai lietuviy ir angly kalbomis.

TRUMPA DISERTACIJOS SKYRIU APZVALGA
1 skyrius. Ugdymo turinio sampratos problematika

Pirmame skyriuje pristatomos dvi pagrindinés ugdymo turinio sampratos problemos,
kurios atpaZjstamos dabartiniame ugdymo mokslo diskurse. Pirmiausiai analizuojama
ugdymo turinio sampraty supana$¢jimo problema, akcentuojant ugdymo turinio
standartizacijos procesg politiniu ir praktiniu lygmenimis bei teorines diskusijas apie
lokalias ir globalias ugdymo turinio sampratas. Analizuojama su sampraty jvairove
susijusios problemos ir ugdymo turinio teoretiky poziiiriai Siuo klausimu. Svarstoma,
kokie kyla iSSukiai, kai atsiranda vis daugiau skirtingy ugdymo turinio sampraty,
trukdanciy susikalbéti ugdymo proceso dalyviams. Kokios pozicijos laikosi ugdymo

turinio teoretikai, kalbédami apie ugdymo turinio sampraty jvairove ir gausa?
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2 skyrius. Curriculum samprata tarptautiniame edukologijos diskurse

Antrame skyriuje aptariama moderniosios ir postmoderniosios paradigmy jtaka
curriculum sampratai, analizuojamos tradicionalisty ir rekonceptualisty teorinés
mokyklos, jy curriculum sampratos, nurodomi rySiai su minétomis paradigmomis.
Atsizvelgus | tarptautines curriculum (Doll, 1993; Hartley, 1997; Behar-Horenstein,
Glanz, 2000; Slattery, 2006; Koutselini, 2012) ir Lietuvos Siuolaikiniame edukologijos
diskurse iSskiriamas ugdymo turinio paradigmas (Bruzgelevi¢iene, 2013, 2014;
Duobliene, 2011), pasirinktos modernioji ir postmodernioji paradigmos, paaiSkinancios
curriculum sampratg ir jos kaitg. Kalbant apie Siuolaikines curriculum teorines mokyklas,
pasirinktos amerikie¢iy XX a. tradicionalisty ir rekonceptualisty mokyklos, kurios
atstovauja dviem skirtingoms curriculum sampratoms, plinta j kity Saliy ugdymo turinio
sampraty diskursus, skatina teorines diskusijas ir keicia nusistovéjusias kity Saliy ugdymo

turinio sampratas.

3 skyrius. Ugdymo turinio samprata ir jos kaita Lietuvos edukologijos diskurse

Remiantis atlikta Lietuvos edukologijos (mokslinio) diskurso ugdymo turinio
sampratos analize, treCias skyrius padalintas | 2 dalis pagal ugdymo turinio sampratos
chronologing raidg. Pirmoje dalyje pristatomi ugdymo turinio sampratos apibrézimai, su
ugdymo turinio samprata susijusiy ugdymo ir mokymo savoky semantinis rySys bei
skirtumai. Antroje dalyje analizuojama curriculum sgvokos vertimo ] lietuviy kalba
problema ir kg ji parodo, kalbant apie ugdymo turinio sampratg ir jos vartojimg Lietuvos
moksliniame diskurse. Tre¢iame skyriuje pristatoma ugdymo turinio sampratos diskurso
analizé labai susijusi su empiriniu tyrimu. Atsizvelgus j Lietuvos edukologijos diskurse
vartojamg ugdymo turinio sampratg buvo kuriamas tyrimo instrumentas, skirtas Svietimo
dokumenty turinio analizei, ir interviu klausimynas. Todél pristatant Sios disertacijos
empirinio tyrimo metodologija ir metodus ugdymo turinio sampratos Lietuvos

edukologijos diskurse analizé jvardijama kaip mokslinis diskursas ir jo analiz¢.
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4 skyrius. Lietuvos bendrojo ugdymo mokyklos ugdymo turinio sampratos diskurso
empirinio tyrimo metodologiniai aspektai

Ketvirtame skyriuje pristatoma empirinio Lietuvos bendrojo ugdymo mokyklos ugdymo
turinio sampratos diskurso tyrimo metodologija, pateikti kokybinio tyrimo metodai,
pasirinktos diskurso kiréjy grupés. Taip pat aprasyti interviu klausimynas ir tyrimo
atlikimo eiga, tyrimo etika, empirinio tyrimo duomeny apdorojimas ir analizés metodai. 1
paveiksle parodoma kokybinio tyrimo schema, j kurig jtraukta 3 skyriuje pristatyta

mokslinio diskurso analizé.

1 paveikslas. Lietuvos bendrojo ugdymo mokyklos ugdymeo turinio sampratos
diskurso kokybinio tyrimo schema

SVIETIMO DOKUMENTY TURINIO
ANALIZE

POLITINIO SVIETIMO
DISKURSO
ANALIZE POLITIKAI

PAVADUOTOJAI

PEDAGOGINIO DISKURSO uGDYMUI
ANALIZE

MOKSLINIO DISKURSO ANALIZE
UGDYMO TURINIO SAVOKOS
APIBREZTIES IR RYSIO SU KITOMIS
SAVOKOMIS ANALIZE
KOKYBINIS EMPIRINIS TYRIMAS

NIAY3LNI SYLONYALNNYLS NVISNd

MOKYTOJAI

5 skyrius. Ugdymo turinio sampratos politinio diskurso analizé

Siame skyriuje pristatomas empirinis tyrimas, kurio metu buvo analizuojamas Lietuvos
politinis ugdymo turinio sampratos diskursas, pristatomi rezultatai, remiantis Svietimo
dokumenty turinio ir §vietimo politiky interviu analizémis. Svietimo dokumenty turinio
analiz¢é parodé vyraujant] ir kintantj ugdymo turinio sampratos politinj diskursg, kuris yra
reglamentuojamas Lietuvos Svietimo dokumenty. Dokumenty analize papildé Svietimo
politiky interviu duomeny analizeé, kuri padé€jo paaiskinti vyraujancius ugdymo turinio

sampratos aspektus ir kaitos tendencijas. Penktas skyrius padalintas j dvi dalis: pirmoje
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dalyje daugiausia démesio skiriama sampratos kaitai, analizuojami ir lyginami ugdymo
turinio apibrézimai su kitomis ugdymo turinj perteikianciomis sgvokomis. Antroje dalyje
aptariamas ugdymo turinio sampratos fragmentiSkumas, atsizvelgiant | jos vartojimo
1SraiSkas, glaudziai susijusias su kitais ugdymo turinio sampratos esmei priklausanciais

reikSminiais zodziais.

6 skyrius. Ugdymo turinio sampratos pedagoginio diskurso analizé

Sestame skyriuje pristatoma pusiau struktiruoto interviu su pavaduotojais ugdymui ir
mokytojais duomeny analizé. Taip pat | analize jtraukti duomenys i§ Svietimo politiky
interviu, siekiant palyginti pedagoginj ir politinj diskursus. Tai padéjo iSryskinti ugdymo
turinio sampratos pedagoginiame diskurse specifiSkumg, parodyti bendrumy su politiniu
ugdymo turinio sampratos diskursu. 2 paveiksle pateikiamas ugdymo turinio sampratos
pedagoginio diskurso Zemélapis su pagrindinémis kategorijomis ir subkategorijomis.
Siame skyriuje pagrindinis démesys skiriamas Sioms ugdymo turinio samprata
perteikiancioms kategorijoms, subkategorijoms ir jy tarpusavio rySiams: ugdymo turinys
— sqvoky vertinimas — ugdymas — mokymo turinys — ugdymo turinio kiiréjai — ugdymo

procesas.

7 skyrius. Diskusija: tyrimo rezultaty aptarimas ir ugdymo turinio sampratos
rekonceptualizavimo metmenys

Paskutiniajame skyriuje aptariami empirinio tyrimo rezultatai, kartu jtrauktos ir
teorinés dalies iSvados. KritiSkai apzvelgiamas atliktas tyrimas, jo apribojimai ir naujy
tyrimy perspektyvos, toliau gilinamasi j ugdymo turinio sampratg, jos kaita, formavima ir
kiirimg. Remiantis empirinio tyrimo rezultatais, pateikiami Lietuvos bendrojo ugdymo

mokyklos ugdymo turinio sampratos rekonceptualizavimo metmenys.
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2 paveikslas. Ugdymo turinio sampratos pedagoginio diskurso Zemélapis

@ @ Laikas @
@ Mokimai Gyvenimas
Mokslininkai MOkyk'OS administracija /Erdve

UGDYMO TURINYS B
@ \ \‘-\\’ / Metodai @

Tevai Aukle]\mas
evah.____\
Mokytojo ir mokinio santykis

paneigimas, priestaravimas
UGDYMO TURINIO KUREJAL

TR

svetima, nepazinta i
@ @ "Procesas kas kita" F @
N . . Vertybés’
Mokytojai EMM paneigimas, priestaravimas Ugdymo rezultatas
~._\ ,‘"v
, ryéys su UGDYMU @ @
% @ UGDYMO PROCESAS ' Egzaminai @
"Neinau, nesuprantu" ~—— SAYOKY VERT[NIMAS @ Dalyko -U) tunnys @
Mokinio savirealizacija gyvenime
\ Tikslai \(r uidaviniai-/ @ —— MOKYMAS
"Keista sqvoka“ /,"' L \
g "Néra mokymas" @
[Tyla] "C\a tik susitarimo dalykas ’ Vadovelis

Temos @ Turinys

"Niekada apie tai nega\vmau”
Mokymo turinys

@ | --------------- Mokomoy medziaga
Walin Sanblach -
Gyvenimas ir patirtis "mokytojo savastls , ipareigojimas, "kelio Zenklas" @
/ ‘ Kompetencija ir/arba rezultatas
UNESCO samprata @ "Viskas, netgi santykiai" Mokytojas

"Gyvenimiska patirtis mokykloje"

41



ISVADOS

1. Apibendrinant atlikta ugdymo turinio sampratos problematikos analiz¢ tarptautiniame

edukologijos diskurse per paskutiniuosius penkis deSimtmecius, atpazjstamos mokslinés

diskusijos, kuriose akcentuojamos §ios ugdymo turinio sampratos kaitos tendencijos:

sampraty supanasé¢jimas ir didéjanti jvairove.

Sampraty supanaS¢jimas — tai ugdymo turinio standartizacijos proceso, vykstancio
politiniu ir praktiniu lygmenimis, rezultatas, kuris globalizacijos saglygomis skatina
formuoti visiems bendrg ugdymo turinio sampratg. D¢l globalizacijos vykstanti
intensyvi mokslo id¢jy sklaida skatina ugdymo turinio sampraty kaitg lokaliu
lygmeniu ir supana$¢jimag globaliu lygmeniu.

I§skiriama ugdymo turinio sampraty jvairovés problema ir jos sprendimy kryptys.
Pirmoji susijusi su sampraty jvairoves gausa ir nesusikalbéjimu, todél problemai
spresti siekiama rasti tinkamiausig ugdymo turinio sampratos paaiSkinima, kuris
biity vienodai suprantamas visiems ugdymo proceso dalyviams ir gerinty jy
komunikacijg. Kita ugdymo turinio sampratos problemos sprendimo kryptis —
pvairiy sampraty kilmés aiSkinimasis ir suvokimas. Analizuojama, kas sudaro

ugdymo turinio sampratg, kaip ji kuriama ir formuojama.

2. Analizuojant curriculum sampratas, remiantis moderniosios ir postmoderniosios

paradigmy id¢jomis ir jas atitinkan¢iomis tradicionalisty bei rekonceptualisty teorinémis

mokyklomis, galima i8skirti dvi curriculum sampratas — siauresnigjg ir platesnigja.

Siauresnioji samprata susijusi su moderniosios paradigmos idéjomis ir
tradicionalisty curriculum teorine mokykla. Curriculum suprantamas kaip dalyko
turinys, programa, planas, rezultatas, taip pat gali biiti apibidinamas kaip procesas,
tatiau démesys sutelkiamas ] proceso vadyba, siekiant numatyty rezultaty.
Curriculum 1§ siauresniosios sampratos perspektyvos biidingas apibréZtumas,
reglamentavimas jvairiais dokumentais ar kita mokomaja medziaga, tod¢l daznai
sigjamas su politiniu ir instituciniu diskursu, kuris reglamentuoja, apibrézia
curriculum. Siauresniaja curriculum sampratg perteikia curriculum formavimo,

planavimo, organizavimo, jgyvendinimo, vertinimo proceso etapai.
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e Platesnioji curriculum samprata vadovaujasi postmoderniosios paradigmos ir
rekonceptualisty teorinés mokyklos nuostatomis, kad néra i§ anksto apibrézty
curriculum modeliy, atsisakoma curriculum suvokti tik kaip programg, plana,
dalyko turinj, o jo procesa — kaip vadybg. Platesnioji samprata nejréminama j the
curriculum, o kalbama apie a curriculum kaip poziiiriy ir galimybiy perspektyva.
Jai budinga neapibréztumas, subjektyvumas, kontekstualumas, jvairumas,
daugiaprasmiSkumas ir nuolatiné kaita. Tai sudaro galimyb¢ formuotis integraliai
curriculum sampratai, jungianciai tiek institucines, tiek asmenines ugdymo patirtis.
Sukuriamas autentiSkas ugdymo dalyviy ir curriculum santykis, siekiant suvokti
curriculum per jvairy jo diskursg ir asmenines ugdymo patirtis, todél kalbant apie
platesnigja ugdymo turinio sampratg tinka vartoti veiksmaZzodj ,kurti“. Tokia
curriculum samprata gali padéti ugdyma priartinti prie esamos realybés, susvelninti
ugdymo srityje stipréjant] instrumentalizmg ir technokratiSkumg, leisti
mokykliniame ugdyme labiau pasireiks§ti kirybiSkumo reikalaujan¢ioms ir
skatinan¢ioms iniciatyvoms.

3. Lietuvos edukologijos ugdymo turinio sampratos diskursa (mokslinj diskursg) ir jo kaita
nuo Lietuvos nepriklausomybés atgavimo iki Siy dieny galima suskirstyti ] du ugdymo
turinio sampratos raidos etapus. Pirmasis etapas parodé ugdymo turinio sampratos lokalig
raidg Lietuvos ugdymo mokslo diskurse, antrasis labiau susijgs su tarptautinio, globalaus
edukologijos diskurso jtaka ugdymo turinio sampratai. Pirmasis ugdymo turinio sampratos
formavimo ir kiirimo etapas prasidé¢jo nuo pamatiniy pedagogikos savoky (mokymas ir
ugdymas) apibrézimo ir teoretizavimo. Tuo metu buvo suteikta gera pradzia keistis
pedagogikos Zzodynui ir jsitvirtinti naujai ugdymo turinio sampratai Lietuvos ugdymo
mokslo diskurse, taciau, kaip parodé¢ antrasis etapas, pradZia buvo nepakankama ir
neiSplétota, ypac¢ kalbant apie ugdymo turinio sgvoka. Antrajame etape, analizuojant
curriculum vertimo strategijas ir susidiirus su postmodernigja curriculum samprata, tapo
akivaizdu, kad Lietuvos edukologijos mokslo Zodynas ir daznai vartojama ugdymo turinio
sgvoka negali perteikti visy curriculum prasmiy, nepaisant to, jog pagrindinis ugdymo
turinio jungiamasis prasminis zodis — ugdymas (kaip parodé¢ pirmasis etapas) — yra
apibréziamas bendromis ir placiomis reikSmémis. Tod¢l, siejant lietuviskaja ugdymo
turinio ir curriculum sgvokas, lengviau perteikti siauresniajg curriculum sampratg.

Akivaizdu, kad Lietuvos edukologiniame diskurse, nepaisant Svietimo poky¢iy ir
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intensyvios uzsienio moksliniy idéjy sklaidos, yra jsitvirtinusi modernioji (siauresnioji)

curriculum samprata.

4. Politinio ugdymo turinio sampratos diskurso tyrimas, kurj sudaré Svietimo dokumenty
(1991-2014 m.) turinio analizé ir Svietimo politiky interviu, parodé ugdymo turinio
sampratos svyravimus tarp siauresniosios ir platesniosios curriculum sampraty. Tai susije
su skirtingomis Svietimo politiky nuostatomis ir funkcijomis ugdymo turinio formavimo
ir jgyvendinimo politikos srityje. Vieni ugdymo turinj suvokia kaip politikos
administratoriai, labiau dirbantys prie esamy i1d¢jy jgyvendinimo, todél ; ugdymo turinio
sampratos problemg Ziiiri paprastai ir pragmatiSkai — kaip 1 susitarimg. Jie vadovaujasi
nuostata, kad ne samprata yra esme, o pasiekiami ugdymo rezultatai. Kiti labiau linke biiti
ugdymo turinio kuréjais ir formuotojais, strateginémis ir bendrosiomis programomis
perduoti zinig apie naujas ugdymo turinio koncepcijas, idéjas, kritiSkai vertinti ugdymo
turinio kaitg ir skatinti savos sampratos paieskas. Tiek moksliniame, tiek politiniame
diskursuose atpazjstamos bendros tendencijos ugdymo turinj susieti su Bendrosiomis
programomis ir kitais jj reglamentuojanciais Svietimo dokumentais, o praéjus
deSimtmeciui nuo pirmyjy Bendryjy programy pasirodymo pastebimi ugdymo turinio
sampratos pokyciai, sgsaja su tarptautiniu curriculum diskursu, lietuviskaja ugdymo
turinio sgvoka paaiSkinant UNESCO vartojamu curriculum apibréZzimu. Svarbu iSskirti,
kad jvardyti ugdymo turinio sampratos svyravimai susij¢ su Lietuvos Svietimo kontekstu

ir jo raida, kuri skatina savos sampratos paieSkg ir kify patirties integravima.

5. Pedagoginio ugdymo turinio sampratos empirinis tyrimas parodé, kad (kaip ir kitose
diskurso kiiréjy grupése) ugdymo turinys suvokiamas 1§ siauresniosios curriculum
sampratos perspektyvos. Dazniausiai ugdymo turinys suprantamas kaip dalyko turinys
arba mokymo programa. Sis suvokimas labiausiai atpaZjstamas pedagogy diskurse. Kita
vertus, mokytojai — patys savikritiSkiausi ir kritiSkiausi ugdymo turinio sgvokai, kurig jie
pateikdavo. Platesniosios curriculum sampratos aspektai pedagoginiame diskurse
pastebimi, bet dazniausiai ugdymo turinys siejamas su gyvenimiska patirtimi ir santykiais
mokykloje arba remiamasi UNESCO curriculum samprata. Pastaroji labiausiai buvo
atpazjstama moksliniame ir politiniame diskursuose, o pedagoginiame diskurse
platesniajai ugdymo turinio sampratai biidingus aspektus dazniausiai min¢jo pavaduotojai
ugdymui. Pedagoginiame diskurse 18ryskéjo ugdymo turinio sampratos ,,kritinis taskas*:

1) kai iSkeliami skirtumai tarp panasiy sgvoky, pavyzdziui, mokymo turinio ir ugdymo
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turinio, paskui pereinama prie mokymo ir ugdymo savoky skirtumy; 2) kai ugdymo turinio

sgvoka aiSkinama iSskiriant prieStaravimus tarp ugdymo ir turinio sgvoky; 3) kai

jvardijamas Zmogaus (informanto) vertinimas, susij¢s su analizuojama sgvoka.

6. Empirinis tyrimas parodé svarbig ugdymo turinio sampratos problemg, labiausiai tai

pasireiSké pedagoginiame diskurse. Interviu metu atpazintas problemos ,,kritinis taSkas®,

kai buvo svarstoma, koks skirtumas tarp ugdymo turinio ir mokymo turinio. Siekiant

paaiskinti Siuos skirtumus, jvyko mastymo pokytis, kuris parode, kad tyrimo dalyviai geba

atpazinti prieStaravimus tarp ugdymo ir turinio sgavoky, kurios perteikia skirtingas

semantines reikSmes.

Ugdymas daZniausiai vartojamas platesnigja ir bendresnigja prasmeémis, jis labiau
susijes su gilumu, o sgvoka turinys yra siauresne, konkretesné ir siejama su
mokymu arba dalyko turiniu. Ugdymo turinio junginys i§ dviejy skirtingas
semantines reikSmes turin¢iy zodziy ,,turinys* ir ,,ugdymas* sunkina $ios savokos
supratimg, bet tai suteikia galimybiy paaiskinti skirtingas curriculum sampratos
kaitos kryptis nekuriant naujy sgvoky. Jei pasirenkamas zodis ,,turinys®, ji galima
paaiSkinti remiantis siauresniaisiais ugdymo turinio sampratos komponentais —
mokymu, dalyko turiniu, programa. Empirinis tyrimas parodé, kad, siekiant
ugdymo turin} paaisSkinti i§ ugdymo sampratos perspektyvos, plétési ugdymo
turinio samprata, i jg jtraukti tokie aspektai kaip ugdymo savokos plotis, sgsaja su
vertybémis ir aukl¢jimu. Tai sudaro pradines salygas ugdymo turinio sampratos
rekonceptualizavimui.

Empirinis tyrimas parod¢, jog sudétingiausia ugdymo turinio sampratg susieti su
ugdymo procesu, kuris biidingas abiem curriculum sampraty kaitos kryptims.
Ugdymo turinys dazniausiai yra atskiriamas nuo ugdymo proceso ir laikomas
proceso dalimi. Tai pastebima tiek moksliniame, tiek politiniame, tiek
pedagoginiame diskursuose. Tod¢l, kalbant apie ugdymo procesa, ugdymo
vyksmg, sunku suvokti platesnigjg samprata, kai atskiriamas Sis curriculum
koncepcijos komponentas.

Atsizvelgiant ] disertacijos tyrimo rezultatus, iSrySkéja akivaizdi bitinybé
rekonceptualizuoti lietuviskaja ugdymo turinio sampratg ir priartinti jos suvokima
prie platesniosios curriculum koncepcijos. Siam tikslui pasiekti gali biiti naudojami

ir toliau tobulinami autorés parengti rekonceptualizavimo metmenys.
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