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SUMMARY
Ivanna Zngjauskierg

TRASLATION OF EDUCATIONAL PROFESSIONAL LANGUAGE FRO M ENGLISH
INTO LITHUANIAN
Nowadays when Lithuania is a member of the Europdaion the English language

penetrates into all spheres of our life and seases precondition for the upsurge of translation
from/into English and Lithuanian. Translation iretihealm of different professional discourses
causes a number of problems. The aim of the rdsearo specify the peculiarities of translating
educational discourses from English into Lithuanidie paper presents a brief theoretical
overview on the issues of the translation. It asedy not only the definitions and the main
characteristics of the educational discourse bwo ateveals the particularities of the
professionalisms as a linguistic phenomenon. Bssidle presents the selected examples of
educational professional language from English atiocal discourses and their equivalents in the
Lithuanian language. The following sources havenbesed for the empirical investigation: Paul
Ramsden (1992)Learning to Teach in Higher EducationPaul Ramsden (2001Kaip mokyti
aukstojoje  mokykloje. Terence H. McLaughlin (1995)Public Values, Private Values and
Educational Responsibility Terence H. McLaughlin (1997)Siuolaikire ugdymo filosofija:
demokratiSkumas, vertyk, jvairove.

key words educational professional language, educatiorsglodirse, professionalisms

SANTRAUKA
lvanna Zngjauskiere
EDUKACINES PROFESINS KALBOS VERTIMAS IS ANGLJ KALBOS ] LIETUVIU
KALB A

Lietuvai tapus Europosaftingos nare, anglkalba pradjo skverbtisj visas niisy gyvenimo
sferas. @l Sios priezasties padatjg ir vertimy iS4 angly kalbosi lietuviu kalba. Skirtingy
profesiniy diskurs; vertimas sukelia daugytproblemy. Sio tyrimo tikslas yra apibgti edukacini
diskursy vertimo iS angl kalbosi lietuviy kalba ypatumus. ApZzvelgiama teoérmedziaga apie
vertima, nagrirgjami edukacinio diskurso api#imai ir ypatylés, parodomi profesionaliam
ypatumai. Darbe pateikiami edukagsnprofesigs kalbos pavyzdziai iS5 angkalbos edukacimi
diskursgy ir ju lietuviski vertimo ekvivalentai, kurie iSrinkti mdojant Zemiau iSvardintus Saltinius:
Paul Ramsden (1992)earning to Teach in Higher EducatigriPaul Ramsden (200X aip mokyti
aukstojoje  mokykloje. Terence H. McLaughlin (1995)Public Values, Private Values and
Educational Responsibility Terence H. McLaughlin (1997)Siuolaikire ugdymo filosofija:
demokratiSkumas, vertyk, jvairove.

raktiniai zodziat edukacig profesirt kalba, edukacinis diskursas, profesionalizmai
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INTRODUCTION

Communication across language boundaries has mheesr more significant and essential
than nowadays when Lithuania is a member of th@@aan Union. The worldwide independence
in such areas as the politics, economy, sciendgjreu education requires a steady exchange of
information. This is brought about by communicat&ystems which overwhelm the world and
purvey information in spoken or written form. Agratter of fact, the English language began to
penetrate into all spheres of our life. It is evitdthat the above mentioned served as a preconditio
for the upsurge of translation from/into Englislddnthuanian. Translation in the realm of different
professional discourses causes a number of probl€hes investigation of different professional
discourses results in a great number of linguregorts and articles. The theories of discourse hav
been widely analyzed by many linguists such as s N2004), K. Aijmer (2004), B. Johnstone
(1998), R.H. Jones and S. Norris (2005), R. Edwa2¥04). S. V. Knudsen (2006) gave
characterizations of educational discourse. Gieatbretical reviews on translation were presented
by B. Hatim (2001), R. T. Bell (1991), E. A. Nidal991; 2003), S. Bassnett (2002),
M. Baker (1992), R. Jakobson (1959), J. C. Catf¢i®65), D. Robenson (2003). The translation
problems have been investigated by D. Kenny (1998, Vinay, and J. Darbelnet (1995),
V. Kalédaitt and V. Asijavtiate (2005), M. Anderson (2003). However the peculiesitof
translating educational professional language mmtebeen widely investigated. Thus thevelty
of the work is the analysis of the peculiaritiestrainslation of educational professional language
from English into Lithuanian.

The subject of the research is the translation of educatiomafgssional language from
English into Lithuanian in the books by Paul Ranmsd&992).Learning to Teach in Higher
Education and Terence H. McLaughlin (1993 ublic Values, Private Values and Educational
Responsibility

The aim of the work is to specify the peculiarities of tséating items of educational
discourse from English into Lithuanian.

To achieve this aim the followingpbjectiveshave been set:

1. to present a brief theoretical overview on theessof the translation;

2. toreveal the particularities of the professitsmak as a linguistic phenomenon;

3. to compare and classify the selected examples taglish educational discourse
and their equivalents in the Lithuanian language;

4. to present the statistical-analytical analysishefaccumulated empirical data.



Research methods and data sources:

The mainmethodsof the investigation applied in the work are thiowing:

1.
2.

descriptive methotlelps to present the theoretical overview;

contrastive methodielps to reveal the peculiarities of translatingeadional items
from English to Lithuanian;

statistical methogbrovides with the opportunities to register sgeaggularities and
varieties in translation of educational professiolsguage from English in to

Lithuanian.

English — Lithuanian educational items have bedectsd and analysed by comparing the data in

the following sources:

1.

Paul Ramsden (1992).earning to Teach in Higher Educatiohondon and New
York;
Paul Ramsden (200IKaip mokyti aukStojoje mokykloj€ilnius.

3. Terence H. McLaughlin (1995Public Values, Private Values and Educational

Responsibility
Terence H. McLaughlin (1997Siuolaikire ugdymo filosofija: demokratiSkumas,

vertykes, jvairove. Kaunas.

The following dictionaries and online glossariesdnheen used for date checking and examining:

1.
2.

Oxford Advanced Learner’s dictiona(®005). Oxford University Press.
Longman Dictionary of English Language and Cult{2005). England. Pearson

Education Limited.

3. Macmillan English Dictionary for Advanced Learnef2002). Oxford.

4. ALKON —kompiuterinis Zzodynas ALKONAS yra elektroninis Bislovo Piesarskio

© 0 N o O

,DidZiojo angly — lietuviy kalby Zodyno versija. ,Didysis angl— lietuviy kalby
Zodynas* (1998);

Enciklopedinis edukologijos zodyn@®07). Vilnius;

Terminology of Vocational Education and Trainif®p05). Kaunas;

Descriptive Bilingual Glossary of Educational Ter(@8906). Kaunas.

Terms bank of Lithuanian Republic;

Eurovoc — multilingual dictionary of terms of Euefnion (thesaurus);

10.VDIS - terms database of center of translationudoentation and information.



The work consists of three parts:

» Introduction presents the aims, the objectives,mie¢hods and the data sources of
the investigation.

» The first part consists of the definition and thaimcharacteristics of the educational
discourse and the theoretical overview on the ssfi¢he translation.

» The second part consists of the aspects of tramslat educational discourse from
English into Lithuanian

» The third part is the empirical research which en¢s the methodology and the

results of the investigation.



1. THEORETICAL FRAMEWORK OF TRANSLATING PROFESSIONA L
LANGUAGE

1.1. Traditional Theories of Translation

Throughout the history translations have had a k#g in interhuman communication.
According to R. T. Bell. (1991) translation ith& replacement of a representation of a text ia on
language by a representation of an equivalent iexta second language”Various English
dictionaries give such definitions of wordnslation:

» “1.the process of changing sth that is writtesmwken into another language;
2. a text or work that has been changed froml@amguage into another;
3. the process of changing sth into a differesimf” (Oxford Advanced Learner’s
dictionary(2005: 1632);
» “1. spoken or written words that have been chamggeda different language;
2. the activity of changing spoken or written weidto a different languageMacmillan
English Dictionary for Advanced Learne(2002:1530));
»  “the act of translating or something that has heamslated, especially from one language
to another’Longman Dictionary of English Language and Cult(2805:1475).

E. A. Nida (1991) defined translation as an adciance and a skill. Linguistics is a science
but it is also a skill for translators who devetbgir competence for the purpose to do betternob i
interlingual communication. Also translation is am becausethe use of any language can be an
important means of esthetic expressidivid., p 92). E. A. Nida (2003) distinguishedrtstation as
a form of communication. According tum translation is a communication in such way tinet
receptor in the target language may be able tcorebpo the message of the translation in ways
substantially similar in those in which receptortioé original message responded to that message
The experience of a person who gives a source igpesegd differ from the experience of a person
who received the message. The receptor will noe lexactly the same understanding of a message
as the sender but they both usually recognize dais and make adjustment in their grids of
understanding so as to make communication morecteffe Thus  translating consists in
reproducing in the receptor language the closesturad equivalent of the source-language
message, first in terms of meaning and secondigrms of style”(ibid., p 12). E. A. Nida (2003)
claimed that the understanding of the source texhé most important thing in the process of
translating and techniques of translation are abnsmcondary according to importance. He pointed
out that the most influential aim of translatiortasreproduce the intention of the original texthe
translation, rather than reproducing the actualdsaf the original and the meaning must be given



priority for it is the content of the message whishof prime importance for translating. The

meaning of the message and the way the receptponds to the message are formed by such
factors as sociolinguistic, historical and culturahtext. Some information in translation is always
lost, some added and some skewed. E. A. Nida detedmthe process of translation and

distinguished:

The procedsm@nslation

analysis transfer restructuring

\

| 4

Figure 1. The process of translation according to E. A. Nida

» Analysis pegins with a set of procedures which are emplogédiscovering the kernels
underlying the source text and the clearest undeding of the meaning, in preparation for
the transfer”(cited from B. Hatim (2001:22));

» Transfer (is the stage “in which the analyzed material iansferred in the mind of the
translator from language A to language Eited from B. Hatim (2001:23));

» Restructuring What is needed is a mechanism by which the in@ittths accrued so far
may be transferred into a “stylistic form appropato the receptor language and to the
intended receptors.{cited from B. Hatim (2001:24)).

According to R. Jakobson theorytrdnslation involves two equivalent messages in two
different codes”(1959:233). He said that from a grammatical pointiew languages may differ
from one another to a greater or lesser degreethimiioes not mean that a translation cannot be
possible. Distinguished these three kinds of tedrmsi, R. Jacobson (1959) pointed out the main
problem in all these kinds: while messages mayesassadequate interpretations of code units or



messages, there is ordinarily no full equivalerfu®ugh translation. He stressed the fact that
whenever a linguistic approach is no longer sugablcarry out a translation, the translator céy re
on other procedures such as loan-translationspgesohs and the like.

R. Jacobson suggested three kinds of translation:

Kinds of translation

P
intralingual
(within one
language, i.e.
rewording or
araphrase)

kinds of

translation
A\

intersemiotic interlingual

(between two
quases)

(between
Wsystems)

Figure 2. Kinds of translation according to R. Jacobson.

Meanwhile, B. Hatim (2001), contrary to R. Jacohstefined two kinds of translation according to
the theory of relevance:

1. direct translation ( translator has to stick toeelicit content of the original);

2. indirect translation (translator is free to elalberar summarize).
P. Newmark (1988:45-47) referred to the followingthods of translations, organized according to
whether the emphasis of the translator is on tluecedanguage or the target language. Four of the

eight methods are source-language oriented, thex @ibr target-language oriented:

10



1. Source-language oriented methods:

2.

Word-for-word translation( in which the source language word order is pxeskand the
words translated singly by their most common megsjinut of context);

Literal translation( in which the source language grammatical constns are converted to
their nearest target language equivalents, butettieal words are again translated singly, out
of context);

Faithful translation( it attempts to produce the precise contextuahmmg of the original
within the constraints of the target language gnatical structures);

Semantic translatiorf which differs from ‘faithful translation' onlyias far as it must take
more account of the aesthetic value of the soancguage text);

Target language oriented methods:

Adaptation( which is the freest form of translation, anduged mainly for plays (comedies)
and poetry; the themes, characters, plots are lyquaserved, the source language culture is
converted to the target language culture and tktageewritten);

Free translation(it produces the target language text withoutstiyée, form, or content of the
original);

Idiomatic translation(it reproduces the 'message’ of the original bntl$ to distort nuances
of meaning by preferring colloquialisms and idiowisere these do not exist in the original);
Communicative translatio(it attempts to render the exact contextual megpoirthe original

in such a way that both content and language awdilyeacceptable and comprehensible to the
readership).

However translation is a complicated procéssocial reality translation is a very widespread

form of language use. A hundred years ago, the nhajof translated discourses were religious,

literary, scientific and philosophical. In the eafdprevious century translation has become a force

and instrument of democracy. The range of tramsiathas increased significantly because many

countries became independent and many languagésvacdhational status within each country.

Lithuanian with it joining the European Union exjgeiced that such new and serious challenge

brought new opportunities and new tasks offeredhgyEU membership which are not restricted

only to the areas of economy, politics and secumittyalso cover a broad range of ideas in thedield

of culture, science and education. Translated dises nowadays have extended to the whole

range of human knowledge, with emphasis on the nmpgbrtant technological innovations, on

political and commercial relationships of natioos,creative literature, on sciences and cultute. |

must be further pointed out that the quantity ahslations of different professional discourses als

11



increased in Lithuanian. Having discussed the tiadil theories of translation, it is expedient to

analyse the particular professional discourseedecational discourse in the subsequent paragraph.

1.2.The Definition and Main Features of the Educatinal Discourse

Educational discourse is one of the basic elemehthe reproduction of ideologies in
contemporary societies. S. Mills (2004) mentionkdt tthe term “discourse” is used in various
disciplines: critical theory, sociology, linguissicphilosophy, and social psychology. It is widely
used in analyzing literature and non-literary teattsl has the widest range of possible signification
of any terms in literary and cultural theory. Iatin, the noun "discursus" means bustling about,
running off in several directions. Various Engliglictionaries give such definitions of word
discourse

discourse
» “1.along and serious treatment or discussiorubjext in speech or writing;
2. the use of languagspeech and writing in order to produce meaninmguage
that is studied, usually in order to see how thiéedint parts of a text are
connected” Qxford Advanced Learner’s dictiona(005: 434));
» “1. a serious speech of piece of writing aboutdigaar subject;
2. serious conversation;
3. connected language in speech or writingforiggman Dictionary of English
Language and Cultur005:339));
» “1.along and serious speech or piece of writin@garticular subject;
la. serious spoken or written discussion of &iquaar subject;
2. written or spokendaage, especially when it is studied in order tdarstand
how people understimdjuage” Macmillan English Dictionary for Advanced
Learners (2002:393)).
These two very conventional meanings are enoughdiivate the use of the concept of discourse
in this research: discourse as a specific activeraterial, serious and authoritative way of using
language. R. T. Bell. (1991:163) defined discowrs&a communicative event which draws on the
meaning potential of the language (and other systehcommunication) to carry communicative
value (the illocutionary force) of speech acts tigb utterances which are linked by means of
coherence’ S. Mills (2004) reminded that discourse is oftescribed by its difference from a
series of such terms as text, sentence and ideogaph of these oppositional terms marks out the

meaning of discourse.Discourse is linguistic communication seen as andegtion between

12



speaker and hearer, as an interpersonal activitypsehform is determined by its social purgose
(cited from S. Mills (2004:3)). Text is charactekzby some linguists adirfguistic communication
(either spoken or written) seen simply as a messaded in its auditory or visual mediunibid.,
p 4). Some linguists contrasted discourse with lmpo ““Discourse” is speech or writing seen
from the point of view of the beliefs, values aategories which it embodies; these beliefs etc.
constitute a way of looking at the world, an orgaation or representation of experience —
“ideology” in the neutral non pejorative sensdibid., p 5). R. H. Jones pointed out that the tmos
significant development in modern linguistics is thcreased focus on discourse not as a matter o
words, sentences or texts, but as a matter of Isacteon. According to B. Johnstone (1998)
linguists converged on two related idea about dissex

» that the structure of phrases and sentences isdhappart by how they function in

conversations and texts;
» that texts and conversations are shaped , justrderges are, by repeatable patterns of
structure that could be called “grammar” (B. Jobnet1998 : 114).

B. Johnstone (1998) said that by “discourse”, lisfumean actual instances of talk, writing, or
linguistic communication in some other medium. Thare interested in the structure and function
of piece of talk or text that are larger than agrsentence, in how the structure of sentences is
influenced by, how they function in the linguisdiad social contexts in which they are deployed,
how language is represented in the mind, how tleymtion and interpretation of discourse can
best be modeled, how languages change, how langsiagguired. E.A. Nida (1991:29) mentioned
that discourse is organized in five basic types:

» Narration (consists in the organization of disceursterms of a temporal sequence
of related events involving a continuity of panpiants);

» Description (consists of the organization of infatman, either in terms of space or
in terms of categories);

» Argument (consists in a series of statements baped logical categories such as
cause and effect, reason and result, purpose aoll, reondition and result);

» Dialogue (as a basic ordering of elements in dis®ju(consists essentially of a
series of mutuality dependent expressions congigpimmarily of questions and
answers or affirmations and negations);

» Lists.

Most discourses are mixtures of these five bagiactires. R.T. Bell (1991:184) noticed the

following three discourse parameters:

13



Parameters of discourse

diseonurse

Figure 3Discourse parameters according to R.T. Bell.

»  tenor (tenor consists of a number of levdlsrmality (is a measure of the attention the writer

gives to the structure of the message)itenesgsocial distance in the addressee relationship

between sender and receivémpersonality(is a measure of the extent to which the producer

of a text avoids reference to him/herself or tohkarer/reader);

> mode(mode of discourse has four scalgsannel limitationspontaneityprivatenessy;

domain (domain is connected with functiothe traditional model of language

functions (cognitive function, evaluative function, affeaivfunction) andJacobson’s six

function model(referential function, emotive function, conatifenction, phatic function,

poetic function, metalinguistic function) .
E.A. Nida (1991:31) distinguished five differenvéds of discourse language:

>

YV V V

>

frozen language (phrases which sound official arehemportant but do not
mean much);

formal language,;

informal language;

casual language;

intimate language.

K. Aijmer (2004) stressed that articles, abstraetstures involve scientific procedures established

by the social activity itself and are maintained tmgmbers of the professional community.

Discourse models and markers may also change aarpssticular discipline or genre. Each of

14



discourse has its own basic concepts, codes, foratge, communicative goal, focus, target
audience and educational discourse is one of sigscbutses.
The definitions of worekducationalare the follow:
educational:
» “connected with education; providing educatiorOxford Advanced Learner’s
dictionary (2005: 488);
» “1. of or for education;
2. providing educatiordanformation” . ongman Dictionary of English Language
and Culture(2005:439));
» “1.related to education;
2. giving people useful knedge” Macmillan English Dictionary for Advanced
Learners (2002:444)).
According to the given descriptions we can defihe tharacteristics of educational discourse:
“educational discoursas conducted in accordance with codes associatiéld avcertain role of
performances — for example those of educationathpdggists, sociologists, philosophers and
historians; schools, college and university adntnai®rs; teachers and headmasters (sic),
inspectors, curriculum consultants and others imedl in educational activities(cited from
R. Edwards 2004:29). These codes include a vasfetgucational items. Educational discourse has
a didactic aim. The sender of the massage is refgenfor educating the receivers and has
powerful communicative privileges due to experiisghe subject and to his/her social role, the
sender is responsible for topic selection develogm8. V. Knudsen (2006:4) suggests some
crucial features for educational discourse:
» Intention: goals of learning — instruct, enlighteammunicate;
» Orientated towards contexts: institutional con{gghool, university), socio-cultural context
(e.g. apprenticeship), situated context (classrataff room, library, website);
» Adapted discourse: adaptation, selection.
Also S. V. Knudsen (2006:5) gives such charactedna of educational discourse:
» often an asymmetric relation between sender areivec
often using the text types a) instruction, b) arguatation, c)explanation;
often to be memorized and reproduced;
learning oriented model-reader;
serious (no humor, no irony);

teacher’s discourses;

YV V. V V V V

student’s discourses;

15



She emphasizes that educational discourses haveredif forms of situatedness, different
connections to formal and informal learning andedént grades of transparency. Such features
hinge on the function of the particular educatiosiatourse. E.B. Kliuev (1998:224) distinguished

four basic functions of educational discourse:

Funati® of educational discourse

Figure 4. Functions of educational discourse according B Eliuev.

Having discussed the peculiarities of educatioriatalirse, it is advisable to analyse specific
translation problems encountered when translatthga&ional professional language from English

to Lithuanian in the following paragraph.
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2. TRANSLATION OF PROFESSIONAL LANGUAGE FROM ENGLIS HINTO
LITHUANIAN
2.1. The Characteristics of Professionalisms
As it has been evident from the above-said, edoicatidiscourses are deeply embedded in our

language cultural consciousness. It is known thahdn language has several basic functions
(F.P.Filin, 1979:385-386):

Basic functions of language

communicative

(the function of
means of

communication)

cognitive

preserving (the

function of date
collection and
storage)

aesthetic

emotional-

contact-making

metalinguistic

ritualistic

expressive

Figure 5. Basic function of language according to F.P.Filin

Professionalisms are generally viewed as a lingufstmation that differentiates or modifies the
above cited linguistic functions, most significgntthe communicative one. People of different
professions are increasingly turning to their pssfenal language to be sure that they are ready for
successful everyday communication. I.R. Galper®/{t111) pointed out thapfofessionalisms,
as the term itself signifies, are the words used ntefinite trade, profession or calling by people
connected by common interests both at work anem@uetirhey commonly designate some working
process or implement of labourA&ccording to the form professionalisms can besifesl into the
following three types:

> lexical professionalisms (a new word is being fadine

» lexico — semantic professionalisms (a transfethefmeaning from one profession to the

other);

17



e.g.: ..rote-learned...(1a-165p) - ..%iskalti* ... (1b-224p);

e.g.: ...times offormal schooling..(1a-41p) - .formalaus “kalimo” laikotarpiai ...(1b-

63p);

» compound professionalisms (a new word is made lmgbating two words or by using

suffixes).

e.g....’edu-babble” ... (2a-101p) -.."edutauskalai” ...(2b-115p) (edukaciniai+tauskalai).
Professional words newly name already existing epts; tools or instruments, and have the typical
features of a special code. I.R. Galperin (1973)imjuished technicality as the main property of a
professionalism. According to the author professiems remain in spread in determinate
community, as they are related to a common prajassnd social interests. The semantic structure
of professionalism is often faded by thenadge on which the meaning of the professionalsm i
based, particularly when the features of the objactjuestion reflect the process of the work,
metaforicaly or metonimocaly(l.R. Galperin (1977:111)). Professionalisms aitero associated
with terms. Therefore, in the subsequent part efwlork we will compare professionalisms with

terms.

2.2.Professionalisms vs. Terms

As has been already mentioned, professionalisnevech fast and suitable understanding of
information, performing socially useful function ommunication. Professionalisms are often
correlated with terms. According to I.R. Galperi®77:111)‘professionalisms are special words
in the non-literary layer of the English vocabularwhereas terms are a specialized group
belonging to the layer or words'Contrary to professionalisms, the semantic strectifirthe terms
is usually clear. Terms are often easily understeuti belong to the neutral level of the vocabulary.
The problem of differentiation between professionmatabularies and terminologies remains rather
complicated. Some linguists identify those two apits, the others differentiate them specifying
strict criteria to define, whether this or thatitat unit is a term or a professional word (phrase)
Linguists from the third group admit the presenteamme common features among them. The first
point of view is supported by M.M.Sanskij (1972)R.| Galperin (1977) emphasized that
professionalisms, like terms, do not allow any pelyny, they are monosemantic. M.M.Sanskij
(1972:124) said thatprofessionalisms denote special concepts for tqmiscesses or products;
therefore they are terms tboThis approach can be understood when one aspdetken into
consideration: the common features for terminolagy professional vocabulary are specialized

18



meanings and specific lexico-semantic systemsexea their basis, as well as a limited number of
people that use this vocabulary. These two attermgtprecisely differentiated by M.D.Stepanova
and l.ICerny3ova. They consider thah& professional vocabulary is bound mainly witlehaic
lexemes of old craft and special employment, whaoke arisen during different periods of the late
Middle Ages (shipbuilding, mining, hunting, etqj1.D. StepanovaCerny3ova. 1962: 216). It is
considered logical that the development of mectlaiuiz of actually all the production processes as
well as the introduction of new technologies, remlithe sphere of application of professional
sublanguages. However the adherents of this pbiview are too categorical in the judgment that
professional language differ from terms, and teaninological units are clearer and more precise.
Statements about the territorial limitation of medional vocabularies are also insufficiently
augmented. The most consistent here is the coratmpit the nomination of the most ancient
special concepts, which belong to the labour addstrial activity, as well as the existence of ithei
connection with corresponding terminologies. Thhe,problem of greater archaism of professional
vocabulary loses its relevance. S.D. Selov (1984)km that the special vocabulary of labour
activity frequently outstrips its specializationdaprofessionalization. In this contextefms as the
special, thematically limited designations seenbéonot newer, but on the contrary, older than
professional lexemés(Selov 1984:80). Despite of these mentioned diffiees, there is a
permanent interchange between these two spherescabulary and some professionalisms, like
certain terms, become popular and gradually los#r tiprofessional flavour” (I.R. Galperin
(1977)). It must be added that translation of psien language is a communicative activity
attempting to relay, across the socio-cultural lamgliistic boundaries of the two languages, another
act of communication. Moreover, it postulates tiat translator- who stands in the centre of this
dynamic process- is a decision maker who has aothgted make decisions in bridging the gap
between the two language$he bigger the gap between the source languagetrandarget
language, the more difficult the process of traimhaof educational discourse will be. The
difference between the two languages and the diffgr in cultures makes the process of translating
a real challenge. So, it is expedient to discusstitiinslation problems of the educational items in

the following part of the work.
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2.2. The Translation Problems of the Educational Ems

As it has been mentioned in the previous paragrapdrsslation is the action of interpretation of

the meaning of a text and a production of equivaiext that communicates the same message in

another language. M. Baker (1992) distinguisheddlmain problems of translation :

>

no lexical correspondence at word level between sharce language and target
language (problems: culture-specific concept, the sourcegleage concept is not
lexicalized in the target language; the source dagg word is semantically complex;
the source and target languages make differenindisins in meaning, the target
language lacks a superordinate, the target langlaafs a specific term (hyponym),
differences in physical or interpersonal perspegtoifferences in expressive meaning,
differences in form, differences in frequency anotppse of using specific forms, the
use of loan words in the source text (M. Baker g129-22));

no lexical correspondence above word level: coltmoes, idioms and expressions
(collocations the engrossing effect of source text patterniag kead, misinterpreting
the meaning of source language collocation, thesiden between accuracy and
naturalness, culture-specific collocations, mar&eitbcations in the source texttioms
and fixed expressionsrecognition, no equivalent in the target langyag similar
counterpart in the target language with a differammtext of use, an idiom used in the
source text both in its literal and idiomatic sensd the same time
(M. Baker (1992:46-88));

textual equivalence: coping with cohesion and cehee (problems: gender, person,
verb tense, restrictions of word order, change eamng, according to word order,
deictics, text type, genre (M. Baker (1992:119-)25)

The crucial translation problems of educationah#an the educational discourse a¥quivalence

andcultural-specific concepts Analysing the translation problems of the edwrsdl discourse we

realized that the problem with the equivalentshis tommon problem of all Lithuanian social

sciences.

Firstly, fifty years Lithuanian sociaiesices were separated from the developing

Western sciences, new theories influencing by deatiocideas, conceptions. Concepts were

improved and a lot of new terms were created dutngperiod. Secondly, Lithuanian educational

system is differ from English educational systeut iB why it is natural that translating educationa

discourse from English into Lithuanian it is verffidult to find appropriate equivalent educational

items in Lithuanian language. Traditional theories translation imply series of normative

requirments of translation with norms of equivakeonsidered the most important. Equivalence is
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the main concept in the theory of translation. Renny (1998:77) thought that equivalence is a
necessary condition for translation studies or afulscategory for describing translations.
“Proponents of equivalence-based theories of trdiosia usually define equivalence as the
relationship between a source text and a target té@kenny D. ibid., p 77). M. Baker, R. Jacobson,
E. A. Nida, J. P. Vinay and J. Darbelnet are thestmaonovative scholars in the theory of
equivalence. These theories can be divided in&etgroups:

» theories, who are in favour of a linguistic appto&e translation;

» theories, who regard translation equivalence asgbessentially a transfer of the message
from the source language to the target language;

» theories, which say that equivalence is useat Sake of convenience — because most
translators are used to it rather than becauseass any theoretical statugKenny D. ibid.,
p77).

According to J. P. Vinay and J. Darbelnet (1998hstation is a process which repeats the
same situation as in the original using completiffierent wording. They believe that equivalence
is the ideal method when the translator has to el proverbs, idioms and clichés. They
emphasize the role of the translator as the pesmndecides how to carry out the translation.

R. Jacobson’s (1959) theory is based on his semmagproach to translation according to
which the translator has to recode the sourceneegsage first and then a translator has to transmi
it into an equivalent message for the target tAgtording to R. Jacobson (1959) there is no full
equivalence between code unit and this meansrdnalation involves two equivalent messages in
two different codes.

E. A. Nida (1991) argued that there are two diffétgpes of equivalence:

1. formal equivalencéfocuses attention on the message itself, in barttm fand
content);
e.g.: ..methods of teaching.. (1a-20p) - .mokymo metodai.. (1b-34p);
e.g.: ..quality of learning...(1a-p19) - ..mokymosi kokybeé...(1b-34p);
e.g.: ...intellectual skills... (1a-29p) - ...intelektiniai jgudziai... (1b-45p);
2. dynamic equivalencgis based on the principle of equivalent effect).
e.g.. ..to survive the process of assessmen{la-37p) - ..pereiti
vertinimo procediras...(1b-58p).
Formal equivalenceonsists of a target language item which repredémetelosesequivalent of a
source languagedynamic equivalencés a translation principle according to which ansiator
seeks to translate the meaning of the originalurhsa way that the target language wording will
make the same impact on the target language awdes¢he original wording did on the source

language audience.
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M. Baker (1992) explored the concept of equivaleatdifferent levels, in relation to the
translation process, including all different aspeat translation and putting together the lingaisti
and the communicative approach. She distinguishes:

» equivalence that can appear at word level abovedwevel (Translator should pay
attention to a number of factors such as numbeereant tense);

» grammatical equivalenc€Different grammatical structures in the sourceglaage
and target language may cause remarkable changée way the information or
message is carried across. These changes may itidutranslator either to add or to
omit information in the target text. Translator sltbpay attention to a number, tense
and aspects, voice, person and gender.);

> textual equivalencéwhen reffering to the equivalence between a solasguage
text and a target language text in terms of infdiomeand cohesion);

» pragmatic equivalencgwhen reffering to strategies of avoidance durirg t
translation process; the role of the translataoisecreate the author’s intention in
another culture in such a way that allows the tal@gguage reader to understand it
clearly).

D. Kenny (1998:77-78) distinguished such typesmqifiealence:

» referential/denotative equivalengehe source language and target language words
supposedly referring to the same thing in the world

» connotative equivalencghe source language and target language words thake
same or similar associations in the minds of napeakers of the two languages);

» text-normative equivalencghe source language and target language wordg bein
used in the same or similar contexts in their respe languages);

» dynamic equivalenc@he source language and target language wordsdpdiie
same effect on their respective readers);

» formal equivalencdthe source language and target language wordsidhaumilar
orthographic or phonological features);

» textual equivalencésimilar in source text and target text informatfow and in the
cohesive roles source text and target text deyitasin their respective texts);

» functional equivalencé€ not all the variables in translation are relevantevery
situation: translator must decide which consideretishould be given priority at any
one time).

“Equivalence is crucial to translation because # the unique intertextual relation that only
translations, among all conceivable text types, axpected to show.{cited from D. Kenny
1998:80).
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T. A. Kazakova (2004) claimed that translation\attiinvolves many fields of knowledge
such as psychology, informatics, linguistics, Iegi€ranslation of educational discourse spans an
unpredictable area of transformations in the prébgojection of the source language onto the
target language through the perception of the la#ors A. Brisset (2003) said that translator
collides with the lexical, semantical and lexicalvantical gaps in the foreign language. Such gaps
force translator to experience the limits of théivealanguage, of what it cannot say, or of what
he/she cannot make it say. Translator becomesaaggr in his own language. The original text
leaves the translator at a loss, suspending ase# the usual equivalents and obliging translator t
create new ones. Some of these transformationsgapd are not determined by interlinguistic
relationship but by cultural preferencetahguage is meaningless unless it relates to aucilt
(E.A. Nida (2003:423)). Each translation is a digle of cultures, a kind of cross-cultural
communication that is ddequate mutual understanding between the two qiaaits of the
communicative act belonging to different nationalteres” (E.M.Veretchagin 1990). Each source
word is culture crossing which does not exist iredefently, out of its context in the text, so itnsir
out impossible to define any purified, abstracglirstic meaning of the word without taking into
account extralinguistic realities behind it. It meahat words reflect the whole of our reality, the
world as it is. V. Kaldaitt (2005) maintains that cultural-specific items nwuse translation
problems for a number of reasons. Researches (Rmilk, E.A. Nida) use different terms
(eg.: cultural word, realia) to name such coneaptultural-specific item. P. Newmark pointed out
five areas that cultural items may come from:

1. ecology;

2. material culture;

3. social culture;

4. organizations, customs, ideas;

5. gestures and habits (cited from V. Kddite (2005:31)).
A. Chesterman, M. Baker, P. Newmark and other rekess suggested various translation
strategies for cultural-specific items. The choofea particular strategy depends on a variety of
factors (eg. importance of cultural items, generic and textuahstraints of a text/publication, the
purpose of the target language, the intended restdpt V. Kalédaite (ibid., p 32)).They

recommended such translation strategies for cldpecific items:

1. accepted standard (or recognized) translatiofP. Newmark defines this procedure
as “the official generally accepted translation afy institutional term”(ibid., p
32);
e.g.....common schools.(2a-20p) - ..bendrojo lavinimo mokyklos...(2b-17p);
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2. transference and naturalization (According to P. Newmark, transference is a
strategy when a source language word is transfeim¢ol a target language text in
its original forn(ibid., p 32).
e.g...dualities... (1a-177p) - .dualumas.. (1a-237p);
e.g....controversy... (2a-30p) - ...kontroversija...(2b-28p);
e.g...educational implications...(2a-61p) - .edukacinesimplikacijas... (2b-65p).

Baker proposed to join two specific strategiesingsaloanword and explanation (M. Baker
1992:36):
e.g.: loanwords + explanations ...comprehensive school. - .. komprehensirés (t.y. bendrojo
lavinimo mokyklos, kurios nuo ,common school“sksiiéavinimojvairiapusiSkumu)mokyklos...
P.Newmark distinguishedeutralization (paraphrasing at the word level) apdraphrase
(rewording of meaning at a higher linguistic levaly two separate strategies. According to
V. Kalédaite (2005:32) the decision which strategy to use ddpem the degree of local colouring
that the translator wishes to bring to translatidientioned strategies are used to remove cultural
barriers between languages becaus®rtis and combinations of words denoting objectd an
concepts characteristic of the way of life, thetwnd, the social and historical development of one
nation and alien to another{(cited from V. Katdait (2005:31)). Thus, translation is not a

transaction between two languages but a compleatiatign between two cultures.
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3. EMPIRICAL INVESTIGATION ON PARTICULARITIES OF TR  ANSLATING
EDUCATIONAL PROFESSIONAL LANGUAGE

3.1. Research Setting

The study of professional language of educatiorsdadirse has been thought to be a fruitful
area of research from the perspective on translatithe subject of the current empirical
investigation is the translation of educationalfessional language from English to Lithuanian.
English educational items have been selected fhenfidllowing sources:

1. Paul Ramsden (1992)earning to Teach in Higher Educatiohondon and New
York;
2. Terence H. McLaughlin (1995Public Values, Private Values and Educational
Responsibility
Their equivalents in the Lithuanian language hasenbselected from the sources mentioned below:
1. Paul Ramsden (2001Kaip mokyti aukstojoje mokykloj&/ilnius. (The book was
translated by R. Drazdauskie)
2. Terence H. McLaughlin (1997)Siuolaikire ugdymo filosofija: demokratiskumas,
vertyles, jvairove. Kaunas.( The book was translated by the grouprawfslators:
V. Ivanauskait, P. Juceudiené, N. Maianskiere.).
The following dictionaries and online glossariesé been used for date checking and examining:
1. Oxford Advanced Learner’s dictionaf®005). Oxford University Press;
2L ongman Dictionary of English Language and Cult{2905). England. Pearson
Education Limited;
3. Macmillan English Dictionary for Advanced Learnef2002). Oxford;
4. ALKON —kompiuterinis Zzodynas ALKONAS yra elektroninis Bislovo Piesarskio
,Didziojo angly — lietuviy kalby Zodyno versija. ,Didysis angl— lietuviy kalby
Zodynas* (1998);
Descriptive Bilingual Glossary of Educational Ter(@8906). Kaunas;
Enciklopedinis edukologijos Zodyn@©007). Vilnius;
Terminology of Vocational Education and Trainif05).Kaunas;
Terms bank of Lithuanian Republic;

© 0o N o O

Eurovoc — multilingual dictionary of terms of Eumfnion (thesaurus);

10.VDIS - terms database of center of translationuduentation and information;
The scope of the research is 307 educational itB¥seducational items have been selected from
the book by Paul Ramsden (199R¢arning to Teach in Higher Educatiof05 educational items
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have been selected from the book by Terence H. Mgllan (1995) Public Values, Private Values
and Educational ResponsibilitiHiowever, before presenting the results and aisabfghe data, the
methodology of the research will be explained.

3.2. The Methodology of the Research

The research on educational professional languagsists of five parts. Firstly, in order to
analyse the translation of educational professitamguage, educational items have been selectec
from the Paul Ramsden’s (1992)€arning to Teach in Higher Educatibrand Terence H.
McLaughlin’s (1995) Public Values, Private Values and Educational Respulity” books.
Secondly, their Lithuanian equivalents have beemseh as well from Paul Ramsden’s (2001)
“Kaip mokyti aukstojoje mokykléj@and Terence H. McLaughlin’s (1997Sluolaikire ugdymo
filosofija: demokratiSkumas, vertyh jvairove“ books. Thirdly, after the educational items have
been gathered from the sources mentioned abowvestedl English educational items and their
Lithuanian equivalents have been analysed and iftdmsaccording to their translations. The
classification has been suggested by A. BaravgyKa05). The author distinguishes the following

procedures of translation:

» amplification (It includes a descriptive explanation of soulareguage ideas. It also
means to use more words in the target languagedir to express an idea of a source
language word.);

» paraphrase(The case when the source language thought ieesga with the help of
different kind of lexical units in target languayge.

» retention(lt is the case when all meaningful source langualgments are transferred
into the target language.) ;

» repetition (The imitation of some particular forms and cownstions of the source
language.);

» transcription (As P. Newmark (1988) puts, it is the processrafgferring an source
language word to a target language text. It indudansliteration as well.);

» modulation(lt occurs when the translator reproduces the ngese&the original text
in the target language text in conformity with therent norms of the target language
since the source language and the target languageappear dissimilar in terms of

perspective (P. Newmark, 1988);
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» reduction (The translation resulting in concision and in remoy of the target
language);

» shortening(The type of the translation procedure when faious reasons a part of
the semantic content of the source language i¥ lost

» elimination(The translation procedure of giving priority teetconcision of the text by
discarding certain source language elements.)

» omission(The translation procedure that omits the parhefdemantic content due to

the absence of the equivalent in the target languag

The analysis of educational items has also beetedawut from a quantitative point of view.
The results of quantitative analysis were staadiifcarranged. The following mathematical formula

has been used for the statistics:

o= 24100,
N

where 100 %- one hundred per cent;
N — the number which denotes 100 %;
A - the number which percentage must be found;

p — the percentage of number A.

3.3. Study Data

According to the methodology of the research memiibabove, 307 educational items have
been found. Selected examples based on the pnesedltheir translations have been grouped.
Quantitative results of the research are presanté&dble 1. The full list of educational items dam

consulted in Apendix.

Results of the research

Procedures of Amount of %
translation educational items

amplification 28 9,1%
paraphrase 55 17,9%
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retention 191 62,2%
repetition 0 0
transcription 9 2,9%
modulation 8 2,6%

reduction 10 3,4%
shortening 5 1,6%
elimination 0 0

omission 0 0

amplification+
transcription ! 0.3%

Table uantitative results of the research

Table 1 shows that the biggest part of educatigaeals belongs to theetention There have
not been found any educational items that belonguoch procedurestepetition elimination
omission The diagram Figure 6 illustrates the percentafjgrocedures of the translation of

educational items:

m amplification

W paraphrase

M retention

| repetition
transcription

B modulation

M reduction

w shortening

0,3% elimination

0% 3.4% 2,6% 29% 0

= omission
1,6%

generalization+
transcription

Figure 6. The percentage of procedures of the translati@uocational items.
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It is clear that there is quite a different disttion of procedures of translation. All the procestu
are not equally used. As it is evident from theegistatisticsyetentionis the most frequently
occurred method of translation. 191 samples tbatprised 62,2% of the selected examples are
translated usingetentionand 55 samples that comprised 17,9% are translsiedparaphrase 28
samples or 9,1 % of the total educational itemsrgkoamplification 9 samples or 2,9 % belong
to transcription 10 samples or 3,4 % belong teductionand5 samples or 1,6 % belong to

shortening

3.4. The Results of the Investigation

Educational items are a group of words causingcdities in the process of translation.
Translators face difficulties trying to preserve thneaning of the educational items in the target
language. The majority of the selected educatiotehs reoccur in almost every educational
discourse; therefore, their translation is very amant. The translation of educational items hats no
been widely investigated. As it has been mentiandtle previous paragraphs, English educational
system differs from Lithuanian educational systéwat is why translation of educational discourse
causes a number of problems. While translating &tlutal items, translators encounter new
concepts for which they are expected to find edamns in their own language. They have to find
the best equivalents in the target language toatee meaning of the educational items. In order
the educational discourse to be translated peyfeetll, translators are required to have not ohby t
both languages’ knowledge but also they should dzp@nted with methods and techniques of
educational items translation. Therefore, the ainthe work is to specify the peculiarities of
translating items of educational discourse from |IBhginto Lithuanian. For this purpose, 311
educational items have been selected and classifoedrding to the following procedures of
translationsamplification paraphrase retention repetition transcription modulation reduction
shortening elimination omission amplification + transcription According to the results, the top
three procedures of translation aretention, paraphrase and amplification. The biggest of
selected examples belongs tetention. This procedure contains 191 examples of English
educational items and their Lithuanian translatitret comprise 62,2%. The results have proved

that the majority of English educational items tieasr Lithuanian equivalents:

e.g.: ..methods of teaching.. (1a-20p) - .mokymo metodai.. (1b-34p);
e.g.. ..academic expectations. (1a-96p) - ..akademiniai like<tiai...(1b-134p);
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e.g.: ..theory of teaching..(1a-107p) - ...mokymo teorija...(1b-147p);

e.g.: ..academic environment..(1a-64p) -.akademiné aplinka...(1b-92p);
e.g.: ..quality of learning...(1a-p19) - ..mokymosi kokybé...(1b-34p);

e.g.: ..teaching skills...(1a-113p) - ..mokymo jgudzius...(1b-155p);

e.g.. ..pedagogical changes.(1a-157p) - ..pedagoginiai pokyiai...(1b-215p);
e.g....educational experiences.(la-66p) - .ugdymo patyrimai...(1b-94p);
e.g....the educational culture..(1a-94p) - ..pedagogire kultara...(1b-131p).

The data confirms that English educational itemy mat always have equivalents in another
language. The analysis of the data is fhetaphraseis quite a frequent procedure of translation of
educational items too. Paraphrase makes up 17,584t€ms) of the total selected examples. It
shows that the same English educational item caexipeessed in a great variety of Lithuanian

lexemes:

e.g....how to handle large classes (1a-p5) - .kaip skaityti paskaitas didekje
auditorijoje ... (1b-15p);

e.g.: ..in the marketplace... (2a-1p) - ..edukacingje rinkoje ...(2b-175p);

e.g.. ..managing academic units and educating lecturers(1a-13) - ..valdydami
fakultetus bei katedras, ir keldami destytojy kvalifikacij a... (1b-25p)

Amplification is the third procedure of translation educatiortalms in the top three
procedures. The research shows that amplificatiotha procedure of translation has been used
translating 28 examples which make up 9,1% of setedata. As it can be seen from the given
examples the number of items which have been tgetlusing amplification method of translation

IS quite significant:

e.g.: ..students.. (1a-46p) - .universitey ir aukStyjy politechnikos mokylg
studentai...(1b-69p);

e.g.. ..tutor... (1b-76p) - ..seminaw ar konsultaciyg vadovas... (1b-107p);

e.g.: ...in terms ohidden curriculum...(2a-21p) - ..paskpto mokymo turinio ir jo
igyvendinimo programossavoka... (2b-18p)

It must be added thatanscription modulation reductionand shorteningare less frequent

procedure of translations educational items. Ory(2, 9%)items of the total examples translated
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usingtranscriptionas the procedure of translation, 8 (2, 6%) — usioglulationas a procedure of

translation, 10 (3,4%) - usirrgductionand 5 (1,6 %) - usinghorteninghave been found.

transcription e.g.: ..behavioral objectives..(1a-125p)- .bihevioristinig uzducdtiy...(1a-170p);
e.g.: ..indoctrination ...(2a-31p) - .indoktrinuojami ...(2b-29p);
e.g....educational implications...(2a-61p) - .edukacinesimplikacijas...(2b-65p).
e.g....dualities...(1a-177p) - .dualumas.. (1a-237p).

modulation e.g.: ..professional competence.(la-146p) - ..pedagogire kompetencija... (1b-
196p);
e.g.: ..Interactive lectures..(1a-173p) - .aktyvesniusmokymosi metodus.(1b-
230p);
e.g.: ..undergraduates..(1a-86p) - ..studentus..(1b-120p).

reduction e.g.: ..methods and techniques of lecturing.(1a-74p) - ..metodinés
rekomendacijos..(1b-105p);
e.g.: ..educational experiences.(1a-p30) - ..iSsilavinima...(1b-47p);

e.g.: ..1o the educational environment..(1a-62p) - .j.aplinka...(1b-89p).

However as it evident from the investigation thpeecedures such asepetition elimination
andomissionhave not been used at all. No educational iterme baen subsumed to the procedures
mentioned above. Moreover, a new procedure of l@Hdos educational items have been
distinguishedamplification+ transcription

e.g.. ..comprehensive school.(2a-116p) - .komprehensinés (t.y. bendrojo
lavinimo  mokyklos, kurios nuo ,common school“sksiia lavinimo

jvairiapusiskumu)nokyklos... (2b-139p).

As it can be seen from the selected examples trerplenty of items which can be identified
as terms. According to N.O. Stefanova (2004) éaucational term is a language sign in special
function of information carrier, which denotes tbenceptions of education sphere and has the
recorded (fixed) definition”. The following dicti@mies and online glossaries have been used for
date checking and examining:

1. Descriptive Bilingual Glossary of Educational Ter(2006). Kaunas;
2. Enciklopedinis edukologijos Zzodyn@®907). Vilnius;
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Terminology of Vocational Education and Traini(®05).Kaunas;
Terms bank of Lithuanian Republic;
Eurovoc — multilingual dictionary of terms of EuefJnion (thesaurus);

o o A~ w

VDIS - terms database of center of translationudoentation and information.

Having analysed the date, 52 examples of Lithuamiguivalents have been qualified as

terms.

Educational terms and professionalisms in the conk of educational professional items

professionalisms
3% _

Figure 7. The overall percentage of educationatms and professionalisms in the context of

educational professional items

The analysis shows that terms comprise 28% of elezxamples of Lithuanian equivalents.
The diagram Figure 7 illustrates the overall petage of educational terms. The majority of
selected terms are translated using retention asb#sic procedure of translation. In view of
language they are international terms. For exangae)paring educational terms with computer
terms, it can be notice that computer terms areimtetnational in the Lithuanian language (e.qg.:
desktop — vaizduoklis). If there were Lithuaniaruieglents for educational terms (as it is in the
computer language) the number of terms translagdguretention as the basic procedure of
translation would be lower.
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Also the research has revealed that professionslisomprise 3% of selected examples.
Professionalisms, as it has been mentioned in theiqus paragraphs, are the words used in a
particular profession or calling by people conndcby common interests. It is assume that the
overall percentage of professionalisms in the itigated sources is in a low occurrence because the
books which have been analysed belong to the #oiediscourse. It may be presumed that in

colloquial speech and in fiction professionalismi e prevalent.
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CONCLUSIONS

Having analyzed English educational items and thiétuanian equivalents the following

conclusions can be drawn:

1.

Discourse is a communicative event which carrieswoonicative value of speech acts
through utterances which are linked by means oérmite.

Each of discourse contains three parameters: termie and domain.

Educational discourse is conducted in accordantie eades associated with a certain role
of performances those who involved in educatiomdivaies. Educational discourses have
different forms of situatedness, different conracsi to formal and informal learning and
different grades of transparency. Such featuregehion the function of the particular
educational discourse.

Educational discourse has four basic functioimformative function emotive function
pragmatic functionpphatic function

Professionalisms are the words used in a defiméepsion or calling by people connected
by common interests both at work and at home. Atingrto the form, professionalisms can
be classified into the three typésxical professionalismsexico-semantic professionalisms
compound professionalisms

Professionalisms are special words in the nonalitedayer of the English vocabulary.
Technicality is the main property of a professisral The semantic structure of
professionalism is often faded by the image on whie meaning of the professionalism is
based. Terms are a specialized group belonginghéolayer or words of the English
vocabulary. Contrary to professionalisms, the sdimastructure of the terms is usually
clear. Terms are often easily understood and belortge neutral level of the vocabulary.
Professionalisms and terms do not allow any polyséhey are monosemantic.

Translation of educational discourses causes a aunfb problems. The crucial translation
problems of educational items in the educationatalirse areequivalenceand cultural-
specific concepts

Translating educational discourse translators u$erent procedures. The analysis of
English educational items and their Lithuanian egl@énts have been based on the
procedures of translation suggested by A.Baravyk@®05). The author distinguishes the
following procedures of translationamplification paraphrase retention repetition
transcription modulation reduction shortening elimination omission.Also one method
amplification+ transcriptionhas been discovered, while analysing the dataeftesearch.

All procedures have not been equally used. Thedsiggart of educational items belongs to
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the retention There have not been found any educational itemas belong to such
proceduresrepetition elimination omission

9. Having analysed the date, 52 (28%) examples otlamiln equivalents have been qualified
as terms. The majority of selected terms are tad@gdlusing retention as the basic procedure
of translation. In view of language they are in&ional terms. For example, comparing
educational terms with computer terms, it can b&caothat computer terms are not
international in the Lithuanian language (e.g.: kéigs — vaizduoklis). If there were
Lithuanian equivalents for educational terms (as ih the computer language) the number
of terms translated using retention as the basicquiure of translation would be lower.

10.The research has revealed that professionalismprteen3% of selected examples. It is
assume that the overall percentage of professgmalin the investigated sources is in a low
occurrence because the books which have been adahgdong to the scientific discourse. It

may be presumed that in colloquial speech andtiofi professionalisms will be prevalent.
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APPENDIX

English Educational Items and their Lithuanian Btations

la - Paul Ramsden (1992)karning to Teach in Higher Educatiobondon and New York;

1b - Paul Ramsden (200Kaip mokyti aukstojoje mokykloj#ilnius.

2a - Terence H. McLaughlin (1995)Public Values, Private Values and Educational
Responsibility

2b - Terence H. McLaughlin (1997iuolaikire ugdymo filosofija: demokratiSkumas, veeyp

jvairove. Kaunas.

ABBREVIATIONS : El — educational item
T - educational term

P - professionalism

AMPLIFICATION

The goals and structure of theurse(la-p5) Mokomojokurso tikslai ir struktira.(1b-p) El
...practitioners... (1a-11) ...kurie moko praktiskai ...(1b-23p) El
...graduates.. (1a-20p) ...aukstyjy moksk absolventai..(1b-34p) El
...to learnthroughouta career... (1a-22p) (1?031%25 per vig profesing gyvenim... El
i ...daugelisaukstojo mokslcstudenty...
...manystudents.. (1a-22p) (1b-57p) El
i ..universitey ir aukStyjy politechnikos mokyle
...Students.. (1a-46p) studentai..(1b-69p) El
...aukstosios ir vidurinés mokyklos

...Student...(1b-93p) studenty...(1b-136p) El
...quality ... (1a-37p) ..mokymosikokybe...(1b-57p) El
...teachers in higher education.. ...aukstojo mokslojstaigy déstytojai... E|
(1a-39p) (1b-59p)

...knowledge base.(1a-60p) ...mokslinig ziniy baz...(1b-88p) El
...with assessment. (1b-64p) ...Sswertinimo procediromis...(1b-92p) El
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...seminam ar konsultaciy vadovas...

...tutor ... (1b-76p) (1b-107p) El
...Subject...(1b-86p) ..déstomajamdalykui...(1b-120p) El
...material...(1b-86p) ...mokomaja medziag...(1b-120p) El
...concepts..(1b-93p) ...mokymo s3voky...(1b-129p) El
...schooling..(2a-19p) ..mokymo veikla...(2b-15p) El
...schooling...(2a-20p) i;rrl)())kymas (mokyklos veiklos aspektu). (2b- 1
...judgement...(2a-19p) ...moralinis sprendimas...(2b-15p) El
...judgement...(2a-19p) ..moralinio vertinimo ...(2b-15p) El
Every statement and action of a teacher Sakyglm, klekV|ena§ mo.kytoj.o teiginys,
. | kiekvienas pedagoginis jo veiksmaar
for example, is value-ladenness and so is i1aik i L i El
every omission. (2a-21p) susilaikymas nuo veiksmo pasti vertylemis.
(2b-17-18p)
...every aspect of the schoal.(2a-21p) ...visi mokyklosveiklos aspektai ... (2b-18p) El
...in terms ofhidden curriculum ...(2a- ...paslkpto mokymo turinio ir jo E|
21p) igyvendinimo programossavoka... (2b-18p)
...education...(2a-23p) ...ugdymoprocesas..(2b-20p) El
...educationally appropriate...(2a-23p) ...atitinkargedagogirg situacija...(2b-20p)
Jis negali iti susiaurintas iki tam tikros
It cannot be reduced, for example, to a roaraminés disciplinos. kuria paaal
particulartimetabled subjectin the hands| Prodramin es diScIpiinos, Kufia pagal El
- tvarkarastj désto mokytojai specialistai. (2b-
of specialist teachers. (2a-23p) 21p)
...”common” schools..(2a-24p) ...paprastosiosbendrojo lavinimo mokyklos... E|
(2b-21p)
...educate the whole child..(2a-35p) ...ugdyti visumirg vaikoasmenyke... (2b-33p) | El
...the claim...(2a-35p) ...edukacinj teiginj...(2b-33p) El
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PARAPHRASE

Ways of understanding teaching. (1a-p5) Ivairios mokymosampratoq1b-p) El
. | Sie reikalavimai neisvengiamai ikyla visose
These pressures from an inescapable bac . . - i
. . iskusijose d mokymo gerinimo, vykstafiose
ground for any discussion of better universitetuose, kolegijose ir politechnikos El
university teaching. (1a-p5) institutuose. (1b-15p)
As you read this book, you may be
wondering how to cope next week with g N , . o
classthat has grown to twice its former Gali bati kad_skaﬂydqml 4 kr_lyga[_jus Ir patys .
. e : .| svarstote, kaip ateindia savait reiks suvaldyti
size, how you will find the time to acquirg oo ) : S ;
R . auditorija , iSaugusi daugiau nei dvigubai, ar
the formal training in teaching that your . . N El
i . kaip metirtje ataskaitojetikinti katedros
university now expects, or how to C ) ) -
i vadow, jog jusy veikla nusipelno teigiamo
convince your head of department that |, """
. jvertinimo. (1b-15p)
your performance is excellenin your
annual performance. (1a-p5)
i ...kaip skaityti paskaitas didekje
...how to handle large classes (1a-p5) auditorijoje ... (1b-15p) El
...includes a facility with @ubject’s ...suponuoja gartechninj dalyko iSmanym... E|
techniques..(1a-p6) (1b-17p)
...what this means for improving ...ka reiSkia Sie sprendimai norint palaikyti E|
university education...(la-p7) aukstojo mokslo lyg... (1b-18p)
...academic staff..(la-p7) ..déstytojus... (1b-18p) T
...teaching staff.. (1a-76p) ...déstytojy... (1b-109p) T
Professional teachersn higher Profesionaliai dirbantys aukstjuy mokykiy E|
education... (1la-11) deéstytojai... (1b-23p)
...different ways ofexperiencing . o ]
teaching. .(1a-12) ...mokyma galima suprastijvairiai... (1b-24p) | El
...managing academic units and ...valdydami fakultetus bei katedras, ir E|
educating lecturers..(1a-13) keldami déstytoju kvalifikacij a... (1b-25p)
...real life teaching... (1a-14) ..realiai mokant...(1b-26p)(tikro\) El
...intellectual competence..(1a-31p) ..intelektinis pajégumas.. (1b-48p) El
...the result of the experience.(1la-31p) | ..aukStojo iSsilavinimo rezultatai... (1b-48p) | El
...disciplines...(1a-20p) .mokomieji dalykai... (1b-34p) T
...professional courses.(1a-36p) 55‘;; u profesijy studenty mokymasis... (1b- T
...to survive the process of " - _
assessment. (1a-37p) ...pereiti vertinimo procedaras...(1b-58p) El
...Students obtain quantities of L
knowledge..(1a-40p) ...Studentaigyja krava Ziniy... (1b-60p) El
..."learning” in itself ...(1a-41p) ..’grynas” mokymasis...(1b-63p) P
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...times offormal schooling..(1a-41p). ...formalaus “kalimo” laikotarpiai ...(1b-63p) | P
...other professional subjects.(1a-50p) | ...kitos profesinés veiklos srityse..(1b-74p) El
...writing the essay..(1a-55p) .mokslinio darbo raSymas...(1b-80p) El
...highereducation..(1a-60p) (aukstasis ... aukstojojemokykloje ... (1b-87p) T
mokslas)
...for the course..(1a-51p) ..mokymuisi...(1b-75p) T
...1ll-understood information ...(1a-64p) | ...padrikainformacija...(1b-92p) El
...practical report...(1a-64p) ...praktikos darly ataskaitos..(1b-92p) El
...degree programmes.(1la-64p) ...kursus...(1b-92p) T
...university...(1a-66p) ...aukstojoje mokykloje....(1b-95p) T
...to pass courses.(1a-71p) ...kursai yra ,uzskaitomi“ ...(1b-102p) P
...arch-villain in the saga of higher . )
education...(1a-72p) ...aukstojo mokslo baubu..(1b-103p) El
... methods of feedback.(1a-75p) .vertinimas...(1b-106p) T
...they are in higher education now.. ...Jie jau iSauge iS vaiky darzelio... E|
(1a-86p) (1b-119p)
...universities...(1a-88p) ..aukstojo mokslo sferos.(1b-123p) El
...‘evaluation” in relation to teaching is
about...(1a-99p) ...mokymo “jvertinimas” ... (1b-137p) El
...instruction of skills...(1a-108p) ..jgidziy ugdymas...(1b-148p) E|
...academic organizational unit.. - ]
(1a-114p) ...akademinis fakultetas..(1b-156p) El
...pasirenkamyjy atsakymy testus..(1b-164p)
multiple choice tests. (1a-121 (multiple-choice testestas, kuriame is kali
P ( P) pateiki; atsakym pasirenkamas viersa El
...lists of topicsto be”covered”...(1a-123pj| ... iSeitini y* temy sarasas...(1b-167p) El
..."learned” topics...(1a-132p) ’iSeitas” temas...(1b-179p) El
...rote-learned...(1a-165p) Cliskaltit ... (1b-224p) P
...misunderstandings..(1a-177p) -~-Supratimo spragos_...(lb-235p)_ El
(neteisingai suprasti; nesuprasti)
...misconceptions..(1a-178p) ... Supratimo spragas.. (1b-236p) T I =
(neteisingas supratimas/manymas, klaidingaij
...educational contexts..(1a-46p). .pedagogini situacijy...(1b-63p) El
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...essence of scholarship (1a-97p) ...mokslo esnt...(1b-135p) El
...the inescapability of values in ...vertybiy ir Svietimo neatsiejamumas..(2b- E|
education..(2a-20p) 16p)

...value-ladenness of education and ...ugdymo ir mokymo veiklos vertybiy El
schooling..(2a-21p) rysys...(2b-17p)

...the all members of the pupil . . ]

body...(2a-21p) ...Su visais mokyniais..(2b-18p) El
...standarts of.judgement..(2a-22p) ...vertinimo standanj...(2b-20p) El
...separate schools.(2a-24p) ...specialiosios mokyklos.(2b-22p)
.Z.éz;l))schoobncouragests pupils...(2a- ...mokykladiegiasavo mokiniams...(2b-22p) | El
..."thin” and “thick” theories of the ..."plon asias” ir “ jvairiapusiskasias” gério El
good...(2a-26p) teorijas...(2b-24p)

... edu-babble” ... (2a-43p) .“edukaciniais tauskalais” ...(2b-44p) P
..."edu-babble”... (2a-101p) .edutauskalai” ...(2b-115p) P
...in the marketplace... (2a-1p) ...edukacingje rinkoje ...(2b-175p) El
...practical teaching...(1a-92p) ...praktikos darbai...(1b-129p) El

SHORTENING

As you read this book, you may be
wondering how to cope next week with 3
class that has grown to twice its former
size,how you will find the time to
acquire the formal training in teaching
that your university now expects or how

to convince your head of department that

your performance is excellent in your
annual performance. (1a-p5)

Gali bati, kad skaitydami &iknyga jus ir patys
svarstote, kaip ateinarn savait reiks suvaldyti
auditorija, iSaugugidaugiau nei dvigubai, ar
kaip metirgje ataskaitojetikinti katedros
vadow, jog jusu veikla nusipelno teigiamo
ivertinimo. (1b-15p)

One way to address these problems wol
be for me to write and you to read a boo
about how to handle large classesw to
prepare a teaching portfolio, how to
rescue failing studentsor how to present

Idfra vienas bdas iSspysti Sias problemas:as
Kgakciau paraSyti, ogs gaktumét perskaityti
knyga apie tai, kaip skaityti paskaitas digel

ataskaitoje.

evidence in an appraisal interview. (1la-p

5)1b-15p)

auditorijoje arba kaip pateikti duomenis meéja
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...If they think that the force of
accountability andjuality assurancewill

inevitably improve the standard of teachln\ge

and research...(la-p5)

...manartios, jog atskaitomys jega
automatiSkai pagerins mokymo ir moksgkn
iklos standast.. (1b-15p)

The basic idea of this book is that we ca
improve our teaching by studying our
students’ learning by listening and
learning from our students. (1a-p6)

]Pagrindire': Sios knygos mintis yra tokia:
mokymg galime pagerinti atidziai naggdami
studentt mokymas. (1b-16p)

They are exemplified through activity in
the classroom, the design and
implementation of educational
programmesteamwork with colleagues
and even the management of academic

Ju pavyzdziai — tai individuali veikla
auditorijoje, mokymo programsudarymas ir
taikymas, net katedrbei institut; valdymas.
(1b-17p)

departments and universities. (1a-p7)

RETENTION

A reflective approach to improving

Reflektyvus poziiris i mokymo tobulinima.

teaching(1la-p8) (1b-18p) El
...class management strategy. (1a-p16) | ...auditorijos valdymo strategija...(1b-29p) El
...the right teaching strategy...(1a-p17) | ...tinkama mokymo strategija...(1b-30p) El
...academicstaff...(la-p17) ...akademiniy darbuotojy... (1b-30p) El
...Subject matter...(1a-p18) ...dalyko turinj... (1b-31p) El
...conceptions of teaching. (1a-p19) .. mokymo sampratas.. (1b-33p) El
...outcomes of...learning...(1a-p19) ...mokymosi rezultaty...(1b-33p) T
...quality of learning...(1a-p19) ...mokymosi kokybeé...(1b-34p) El
...experiences of teaching.(1a-p19) ...mokymo patirtis... (1b-34p) El
...methods of teaching.. (1a-20p) ...mokymo metodai.. (1b-34p) T
...teaching goals..(1a-22p) ...mokymo tikslai... (1b-37p) T
-..10 develop _stu_dent’s_ ...vysvt_yti studenty intelektinius/mastymo El
intellectual/thinking skills ... 1a-22p) jgudzius...(1b-37p)

..lifelong learning...(1a-22p) 3;/54 gyvenimg trunkan &io mokymo...(1b- T
...theoretical knowledge base.(1a-22p) | ...teoriniy ziniy baz...(1b-37p) El
...developing..(1a-22p) ...ugdyti...(1b-37p) El
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...particular knowledge and skills...(1a-

26p) ...specifinés zinios irjgadziai...(1b-42p) El
...intellectual development..(1a-27p) ...intelektinis vystymas..(1b-43p) El
... intellectual skills...(1a-29p) ...intelektiniai jgudziai...(1b-45p) El
...educational ideas..(1a-27p) ...pedagoginy idéjy...(1b-44p) El
...academic interests..(1a-28p) ...akademiniais interesais..(1b-45p) El
...a decrease in dogmatism.(1a-28p) ...Sumazjas dogmatizmas..(1b-45p) El
...inappropriate assessment.(1a-29p) | ...neadekvatus vertinimas..(1b-46p) El
...academic ability...(1a-30p) ...akademinius sugebjimus...(1b-47p) El
...higher education...(1a-30p) ..aukstasis iSsilavinimas.(1b-47p) T
...integration of knowledge..(1a-60p) ...Ziniy integruotumas...(1b-88p) El
...understanding of teaching..(1a-61p) | ...mokymo supratimu (as)...(1b-89p) El
...the concept of learning..(1a-62p) ...mokymosi kontekstas..(1b-89p) El
...iInadequate motivation..(1a-30p) ...netinkamos motyvacijos..(1b-48p) El
...low level of understanding..(1a-30p) | ...Zzemas supratimo lygis.(1b-48p) El
...basic knowledge..(1a-31p) ...pagrindinés zinios..(1b-48p) El
...academic discipline..(1a-31p) ...akademineés disciplinos..(1b-49p) El
...the content of learning..(1a-32p) ...mokymosi turinys...(1b-50p) T
...learning material...(1a-46p) ...mokymosi medziaga..(1b-68p) T
...learning tasks...(1a-46p) ..mokymosi uzduotims.. (1b-68p) El
...school-leaving examinations.(1a-15) | ..abitiiros egzaminai..(1b-27p) T
.5.%spc);hool-leaving examinations.(la- ...baigiamujy egzaminy...(1b-83p) E|
...a body of knowledge..(1a-29p) ..Ziniy visuma...(1b-46p) El
...in all subject areas..(1a-39p) ..visose mokymosi srityse.(1b-59p) El
...exp_eriences of learningand | ..... mokymao ir mokymosi patyrimas...(1b- E|
teaching...(1a-40p) 60p)

...academic tasks..(1a-49p) .akademines uzduotis..(1b-72p) El
...professional subjects..(1a-50p) ...profesiniy dalyky...(1b-74p) El
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...theoretical knowledge..(1a-50p) ..teorinémis ziniomis...(1b-74p) El
...a course of study..(1la-51p) ..mokymosi kursa...(1b-75p) El
...tutorials ...(1a-51p) .konsultacijas...(1b-75p) T
...seminars..(1la-51p) ...seminarai...(1b-75p) T
...measure of learning..(1a-53p) .mokymosi rodiklius...(1b-76p) El
....better grades..(1a-53p) .aukstesniaisjvertinimais...(1b-76p) El
...higher-quality outcomes..(1a-53p) ...geresniais kokybiniais rezultatais..(1b-76p) | El
...poorer outcomes..(1a-53p) .blogesniais rezultatais..(1b-76p) El
...essay...(1a-50p) .referatai....(1b-73p) El
...better average grades.(1la-57p) ...geresny jvertinimy vidurkiu ...(1b-83p) El
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