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INTRODUCTION

Saocial relevance of the research. Restoration of the Independent State
of Lithuania on 11 March 1990, made it necessary to start systematic
reformation, comprising al spheres of education. The education of Lithuaniain
one decade had to model and create radicaly new educational strategies,
objectives, content and methods (Lietuvos svietimo reformos apzvalga (1990—
2000)"). Essential changes were inevitable in the sphere of special education as
well. Following international strategic documents®, accepted by West European
countries and approbated in Lithuania, the State of Lithuania continued to
legislate and amend nationa decrees. The documents and the decrees of the
Republic of Lithuania define the social and educational situation of children
with special needsin an absol utely new way.

The new concept of how to educate children with SEN aternates the
conception of the schoal itself and the strategy of its development. Lithuanian
school becomes an integrated institution of general education, based on
democratic and humanigtic objectives, the activity of which is based on
principles of equal opportunities, context, efficiency and succession (Lietuvos
Respublikos Svietimo jstatymas, 2003°).

Collaboration and partnership in educational process in documents at
both, European and nationa levels, is acknowledged as a value and objective,
and some foreign authors (Walter-Thomas, et al., 2000%) estimate collaboration
as means (as the essential condition of integration/inclusion) that enable to
strive for intended goals. A model providing special educational provision has
been created in Lithuania (Pedagogines ir psichologinés pagalbos teikimo
modelis, 2003°), teams, responsible for meeting students’ special educational
needs (SEN), have been formed. Interdisciplinary meeting students SEN,
which means teamwork of specialists, emphasizes the importance of
collaboration of the participants of educational process. Recommendations of
Western experts and authors of European specia education policy (Key
Principles for Special Needs Education: Recommendations for Policy Makers,
2003°) encourage parents, as equal partners, participation in child's
educational process and enable them to get al the necessary information;

! Lietuvos svietimo reformos apzvalga (1990—-2000).
2 Salamankos deklaracija, 1994; Lygiy galimybiy teikimo nejgaliesiens bendrosios taisykés, priimtos
1993 m. Jungtiniy Tauty Organizacijos (JTO) Asambléjos, Nauja 1996 m Europos bendrijos strategija
nejgaliesiemsir Vaiko teisiy konvencija priimta 1996m. Europos Komisijos.
% Lietuvos Respublikos svietimo jstatymas. (2003-06-17 Nr. 1X-1630).
4 Walther-Thomas, Ch., Korinek, L., McLaughlin, V. L., Williams, B. T. (2000). Collaboration for
Inclusive Education: Developing Quccessful Programs. Allyn and Bacon.
® Pedagoginésir psi chologinés pagal bos teikimo modelis (2003). LR $vietimo ir mokso ministro 2003-
06-23 jsakymas Nr. ISAK-897.
% Key Principles for Special Needs Education: Recommendations for Policy Makers. (2003). European
Agency for Devel opment in Specia Needs Education. http://www.european-agency.org
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encourage participation of dl related persons in child’ s educationa process and
close collaboration with the family. The significance of these recommendations
is proved by the results of the research, which state that collaboration process
allows to change attitudes of the participants, encourages information exchange
and creation of new knowledge, processes of eva uation and control (Giangreco
etal., 1993"; Westwood, 1996°).

European Agency for Development in Special Needs Education, which
coordinates meeting special educational needs in Europe, defines key principles
for special needs education (Key Principles for Special Needs Education:
Recommendations for Policy Makers, 2003%), which define the main direction
of specid needs education — inclusion. Therefore, it is necessary to search for
means that encourage inclusion (sufficient financial resources; provision for
teachers, working with SEN children) as well as effective forms of evaluation
and accountability.

The itdicized statements of education policy point out not only new, up-
to-date tendencies of special needs education development but, as every
challenge, aso rise new problematic questions about interaction of educational
practice and strategy.

§ How are alternations at political level realized in a
certain practical activity in educational institutions? Situation of
meeting specia educationa needs is individual and varies in every country;
different plans and strategies of the means are foreseen. Makers of education
policy of Lithuania initiate positive changes “downward’, however, the
question is, how well the formal context corresponds to educational practice.

§ What attitudes are characteristic of the participants of educational pro-
cess, meeting special educational needs in a comprehensive school? It is ack-
nowledged, that positive attitudes of the participants and support of new ideas is
essential in the successful implementation of alternations. The success of im-
plementation of progressve ideas mainly depends on teachers, working with
children, their attitudes that influence the character of the activity (Dettmer et d.,
1999°%; Walter-Thomas et al., 2000%; Avramidis, Norwich, 2002'%). Negative atti-

7 Giangreco, M. F., Dennis, R., Cloninger, C., Edelman, S., Schattman, R. (1993). “I’ ve counted Jon”:
Transformational experiences of teachers educating students with disabilities. Exceptional Children, 59
(4), 359-372.

8 Westwood, P. (1996). Commonsense Methods for Children with Special Needs. New Y ork: Routledge.

° Dettmer, P., Dyck, N., Thurson, L. P. (1999). Consultation, Collaboration, and Teamwork for Sudents
with Special Needs. Boston: Allyn and Bacon.

10 Avramidis, E., Norwich, B. (2002). Teachers' attitudes towards integration/inclusion: a review of the
literature. European Journal of Special Needs Education, 17 (2), 129-147.


http://www.european-agency.org

tudes towards disability are one of the reasons why, regardless of socia
integration of the disabled and other modern democratic initiatives of education,
the processes in educational practice are slow (Ruskus, 2000™).

§ How is the idea of collaboration of the participants of
educational process realized in a comprehensive school?
Interaction, which is the basis of collaboration, is acknowledged as the
essential component of education and one of the quality factors of education
(Vaitkevigius, 1995'; Bitinas, 2000%%; Jovaisa, 2002'). Transition from
traditional conservative paradigm of child’'s education to the modern one,
which is based on the ideas of humanistic psychology and education, which is
orientated towards the child and acknowledges child’'s opportunities as well as
the equivalence of child and adult’s relations, emphasizes child's active
participation in meeting problems of specia educational needs.
Acknowledgement of collaboration of the participants of educational process as
one of the main components of integration and inclusion (Ambrukaitis, Ruskus,
2002"; Key Principles for Special Needs Education; Recommendations for
Policy Makers, 2003% Galkien¢, 2003") encourages to know education much
better in this aspect. Active parents participation, activities of specialists
(speciad educators, speech therapists, social educators) in comprehensive
schools raise controversia discussions among educators and enable to foresee
possible inadequacy of formal and real context of special education.

Scientific relevance of the research. Not only education strategists and
educators raise the above-mentioned questions of new education policy and
specid education practice in their discourses. Scientific discourse is being
widely devel oped in both, foreign countries and Lithuania.

In foreign countries (West Europe and North America) new theories of
specid education and socid integration were formed in the middle of XX
century, new social aternations, processes of integration and inclusion began
(in our country such changes have been noticed since 1991). A lot of various
scientific researches, scientific discussions in search for optimal problem
solution took place during the last 40-50 years. Processes of integration and
inclusion are being analyzed intensively (Thousand, Villa, 1995%; Walther-
Thomas et al., 2000%; Farrell, 2003'®). Foreign countries are searching for the

1 Ruskus, J. (2000). Specialiojo pedagogo socialiniy nuostaty, pedagoginés sgveikos ir mokyklinés
socializacijos rysys. Socialiniy moksy (edukologija) daktaro disertacija. Siauliy universitetas.

2 vaitkevicius, J. (1995). Socialinés pedagogi kos pagrindai. Vilnius.

13 Bitinas, B. (2000). Ugdymo fil osofija. Vilnius.

 Jovaisa, L. (2002). Edukologijosjvadas. Vilnius: Vilniaus universiteto leidykla

> Ambrukaitis, J., Ruskus, J. (2002). Adaptuotos bei modifikuotos ugdymo programos taikymo
efektyvumo veiksniai. Specialusis ugdymas, 2 (7), 6-23.

16 Galkien¢, A. (2003). Pedagoginé sqveika integruoto ugdymo sqlygomis. Monografija. Siauliai.

1 Thousand, J. S, Villa, R. A. (1995). Creating and inclusive school. Alexandria, VA: Association of
Supervision and Curriculum Development.

8 Farrell, M. (2003). Understanding Special Educational Needs. London: Routledge Falmer.
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optimal model of inclusive education. In order to implement programs of
inclusive education and make optimal use of human potential, there has been an
increase in researches that analyze the structure, opportunities, positive and
negative factors of collaboration meeting special educational needs (Dettmer et
al., 1999°; Walther-Thomas et al., 2000%). Big attention is given to the analysis
of possibilities of teachers collaboration (Thousand, Villa, 1995'; Stanovich,
1996™), however, family involvement and process of making collaboration
relationship with parents is being researched even more intensely (Hughes et
al., 1994%°; Armstrong, 1995%*; Dettmer et al., 1999°; Dale, 2000°%). Topics of
child's active participation in dealing with educational problems (Peters,
1990%%; Brendtro, Bacon, 1995*; Nevin et a., 2002%°) have been analyzed
since 1970, however, the researches were not numerous.

A number of researches that analyze teachers’, working with SEN
children, attitudes has increased since the 9" decade (Dettmer et a., 1999°;
Avramidis et al., 2000°°; Walter-Thomas et al., 2000%; Avramidis, Norwich,
2002'). During the last ten yearsin Lithuania since the beginning of education
reform, there has been interest in alternations, spread of new idess and
expressiveness in education reality. The integration process (in both, theoretical
and practical aspects) as well as positive and negative factors related to it were
analyzed most intensely. The analysis of methodological controversies in
special education (Ruskus, 2001)*" enabled to highlight paradigm divergence
of special education and social integration. Scientists analyzed society's
attitude towards the disabled and problems of social interaction (Gailiené,
1997%%; Gudonis, 1998%% Pivoriene, 1999%; Gudonis, Novogrodskie-

9 Stanovich, P. J. (1996). Collaboration — the key to successful instruction in today’ s inclusive schools.
Intervention in School and Clinic. 32, 39-42.
2 Hughes, M., Wikdey, F., Nash, T. (1994). Parents and their children’s school. Blackwell, Oxford,
UK.
2 Armstrong, D. (1995). Power and partnership in education: Parents, children and special educational
needs. New Y ork: Routledge.
2 Dale, N. (2000). Working with Fanilies of Children with Special Needs: Partnership and Practice.
Bruner-Routledge.
= peters, M. T. (1990). Someone’ s missing. Preventing School Failure, 34 (4), 32-35.
2 Brendtro, L., Bacon, J. (1995). Y outh Empowerment and Teamwork. In Garner H. G. (Ed.) Teamwork
Mode s and Experiencein Education (p. 55-71). USA: Allyn & Bacon.
% Nevin, A., Mdlian, 1., Williams, L. (2002). Perspectives on Self-Determination Across the Curriculum.
Remedial and Special Education, 23 (2), 75-81.
% Avramidis, E., Bayliss, P., Burden, R. (2000a). Inclusion in action: an in-depth case study of an
effective inclusive secondary school in the south-west of England’. International Journal of Inclusive
Education, 6, 38-43.
2" Rugkus, J. (2001). Specialiujy pedagogu rengimo metodol oginés kontroversijos nejgaliyju ugdymo
paradigmy kaitos kontekste. Specialusis ugdymas, 1V (1), 64-73.
% Gailien¢, 1. (1998). Negalios priémimas — asmenybés integruotumo ir sociaings integracijos salyga.
Specialusisugdymas, |, 1998, 5-9.
2 Gudonis, V., (1998). Visuomenés pozitirio i neregius jtaka reabilitacijos ir integracijos procesams.
Lietuvos aklyjy svietimo raida: patirtis, problemos, perspektyvos (p. 49-54). Vilnius
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né, 2000*; Kaffemanien¢, 2001%). Interaction in education of the disabled
(Ruskus, 2002%; Galkien¢, 2003") is called a complex and polysemantic
phenomenon. The significance of constructive and set interaction under
conditions of integrated education is emphasized. There has been an increase in
the research of teachers' attitudes towards children having special educational
needs and their education in comprehensive school (Ruskus, 2000
Kaffemanien¢, 2003*; Gribasiauskas, Merkys, 2003%; Galkiene, 2003';
Bagdonas et al., 2003%°), and the results are quite controversial. Among all
these researches only a few works, anayzing peculiarities of collaboration in
specid education, opportunities of family and child involvement, meeting
specid educational needs, have been found. The research of family
collaboration process in early rehabilitation services has been carried out b]y
Alisauskiene (2002)*'. Ruskus (1998)%, Alisauskas (2002)*°, Galkiené (2003)™
mention the significance of pedagogical interaction based on cooperation with
a child with special educational needs. Kontautien¢ (2000)* explored the
development of the system of pedagogic co-operation in the primary school.
Neverthdess, collaboration in meeting specia educational needs is not the
main object in the above-mentioned researches and it is anal yzed from different
points, emphasizing one or another aspect of the problem.

Definition of relevance of the social and scientific research, highlighted
aspects of education policy and scientific researches indicate some
contradictions of educational reality, inadequacy in education policy, theory

% pivoriené, J. (1999). Fiziska nejgaliy asmeny integracija Lietuvoje ir jos analizés teoriniai aspektai.
Filosofija, sociologija, 2, 52-57 .
31 Gudonis, V., Novogrodskien¢, E. (2000). Visuomenés poziaris | nejgaliuosius suaugusius ir
specialiyjy poreikiy vaikus. Specialusis ugdymas, 111, 2000, 50-62.
% Kaffemanien¢, 1. (2001). Specidiyju poreikiy vaiky integracija. Pozidrio problema. Specialiujy
poreikiy vaiky paZinimas ir ugdymas. Mokslinés konferencijos , Secialiosios pagalbos teikimas
bendrojo ugdymo jstaigose” medziaga, 102-107. Siauliai.
3 Ruskus, J. (2002). Negal és fenomenas. Siauliai: Siauliy universiteto leidykla.
3 Kaffemaniene, 1. (2003). Sutrikusi os regos moks eiviy integracija { bendrojo lavinimo mokyklas
bendraamziy ir pedagogu nuostatos. Sutrikusios regos asmeny ugdymas $vietimo kaitos procese:
konferencijos medziaga, 50-54. Kaunas.
% Gribagiauskas, E., Merkys, G. (2003). Pedagogy nuostata i ugdytiniy integracija ir segregacija.
Specialus sugdymas, 1 (8), 115-122.
% Bagdonas, A., Brazauskaité, A., Gevorgianiené, V., Girdzijauskienée, S., Kasayniene, J. (2003).
Specialiyjy poreikiy vaiky integravimo problemos. Ataskaita Svietimo ir mokslo ministerijai.
http://www.smm.It/svietimo_bukle/docs/SPVIP_ataskaita.doc
57 Alisauskiené, S. (2002). Ankstyvosios reabilitacijos tarnyby veiklos optimizavimas konstruojant
bendradarbiavimo su seima model;. Daktaro disertacija, Siauliy universitetas.
% Ruskus, J. (1998). Pedagoginiai santykia su nejgaliucju vaiku socidinge ir psichologingje
perspektyvoje: nuo atmetimo link kooperacijos. Specialusis ugdymas, |, 1998, 50-55.
¥ Alisauskas, A. (2002). Vaiky raidos ypatingumy ir specialiyjy ugdymosi poreikiy jvertinimas.
Siauliai.
4 Kontautiene, R. (2000). Pedagoginio bendradarbiavimo sisemos plétoté pradinéje mokykloje
Daktaro disertacija, Klaipedos universitetas.
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and practice. These contradictions, difficulties are defined as problem of the
research and are concretized by the following problematic questions:

§ Real situation in collaboration. How is collaboration meeting SEN
realized in contemporary comprehensive schools? In other words, how are
interactions among the participants of educational process created? How often
do they occur? Do children with SEN and their parents have opportunities to
participate in meeting SEN process? What collaboration forms do teachers
prefer?

§ Attitudes of the participants of collaboration. What is the
correspondence of legitimae, clearly defined (explicit) and subjective
(implicit) criteria of collaboration in educationa practice? In other words, does
collaboration, defined in the documents of education policy, content of
education and officia resolutions correspond to the way teachers understand,
motivate, feel and evaluate the collaboration meeting specia educationa
needs? How is correspondence/inadequacy of formal, official and informd,
subjective criteria of collaboration reflected in concrete educational practice
and behaviour of the participants of collaboration?

§ Collaboration model and construction of metodology. How, by what
method, should collaboration meeting SEN at schools be constructed? In other
words, what means and what methods would coordinate participants' different
expectations, needs and possibilities meeting SEN, encourage aternations at
individual and institutional levels of collaboration, allow to construct efficient
model of collaboration in search for concrete practical ways of problem
solutionin practical situations?

The object of the research isamodel of children, parents and teachers
collaboration, meeting special educationd needs, in a comprehensi ve school.

The subject of the research is children, parents and teachers activity
directed towards the construction of collaboration, based on reflections of
experienced problematic situations as well as decisions orientated towards
development of collaboration.

Theaim of theresearch is, having evaluated attitude peculiarities of the
participants of the research, revealed real collaboration practices and applied
action research, to congruct methodology and a model of collaboration,
meeting special educational needs.

The goals of the research.

1. Operationalize the concept of collaboration in order to reved
theoretical presumptions of collaboration of the participants of education
processin aspects of collaboration conditions, structure and development.

2. Describe the redlity of collaboration situation on the grounds of
demographic — statistical data and experience of the participants of educational
practice meeting specia educational needs in a comprehensive school.

10
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3. ldentify the content of students with SEN opinions and attitudes
about specia help; their parents and teachers' attitudes towards meeting special
educational needs, collaboration, structure and expressiveness.

4. Congtruct collaboration methodology on the grounds of theoretical
model and results of empiric research and pilat it in concrete environment of
speciad education.

5. Prepare a model of collaboration of the participants of education
process meeting special educational needs in a comprehensive school, on the
grounds of construction of a collaboration model and experience of its
implementation.

Hypothesis.

§ Children with specia educational needs and their parents are usually
not considered as equa partners in the process of meeting special educational
needs, their rolein education processis usuall y deval uated.

§ Insufficient communication system and spread of information limits
possible interactions, does not encourage complex interaction and common
problem solution by all the participants of education process.

§ Negative teachers attitudes towards students having SEN,
possibilities of mainstreaming and their disapproval of alternations determine
expressiveness of negative factors in collaboration situations meeting students'
specid educationa needs.

§ Action research in certain practical situations is an effective method
of construction and piloting a practical collaboration model, which enables to
choose optimal collaboration means, suitable for certain social and institutional
context and initiates positive alternations in collaboration, meeting special
educational needs.

The methods of the research. The research has been carried out in
accordance with the principle of triangulation, combining quality and quantity
methods (Merkys, 1995*'; Saparnis, 2000*; Karddlis, 2002*%). Such decision was
determined by the peculiarities of the object of the dissertation research
(heterogeneity of the participants of the collaboration process and subject variety
in the teachers team). In order to operationdize the concept of collaboration
meeting specid educational needs and justify the collaboration model of the
participants of education process, a method of theoretical analysis (pedagogical,
psychological, sociological, methodologica and literature analysis) has been
applied. The questionnaire method has been applied in order to identify the
collaboration dtuation in educationd redlity, meeting SEN, and to evaluate

“ Merkys, G. (1995). Pedagoginio tyrimo metodologijos pradmenys. Siauliai: SPI.
42 Saparnis, G. (2000). Kokybiniy ir kiekybiniy metody derinimas, diagnozuojant mokykios vadybq
nestandarti zuotu atviro tipo klausimynu. Sociainiy moksly (edukologija) daktaro disertacija Siauliy
universitetas.
4 Kardelis, K. (2002). Moksliniy tyrimy metodol ogija ir metodai. Kaunas.
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parents, raising a child with SEN and comprehensive school teachers' attitudes.
Individual semi-structured interview has been applied in order to organize
children’s, having specid educational needs, questionnaire and to reved the
dructure and expressiveness of their attitudes towards specid educaional
provison and participation in problem solution. In the process of aternation
initiation, creating new collaborative relations (foreseeing interventional means
and evaluating their effectiveness) action resear ch using the focus group method
has been applied.

In data analysis statistical methods (descriptive statistics, cluster
analysis, factor analysis, logistic regression) and quality-interpretation methods
(content analysis) have been used. SPSS (Stetistical Package for the Social
Sciences) software, Windows Microsoft Word and Windows Microsoft Excel
programs have been used to process the data.

Thetheor etical base of the research. The research is based on:

§ Paradigm of child centered education wich is based on: the concept
of humanistic education (Maslow, 1959*; Rogers, Freiberg, 1994*; Bitinas,
2000%; Juodaityte, 2003"); neopedocentristic pedagogics (Korcakas, 1993%;
Juodaityte, 2003"); the concept of progressive education (Ozmon, Craver,
1996"; Bitinas, 2000™); the concept of pragmatistic education (Dewey, 1916™;
Ozmon, Craver, 1996*; Bitinas, 2000%).

§ Methodological attitudes of social communicational paradigm
wich are associated with ideas of social integration, inclusion, mainstreaming,
normalization that emphasize social relationship and interaction, membership
in the community, collaboration, partnership (Ruskus, 2002%; Barnes, Mercer,
2004™) and ideas of symbolic interaction (Bogdan, 1986%, Blumeris,
1998°%; Berger, Luckman, 1999°%): the theory of social constructionism
(Greenwood, 1994%°; Crotty, 1998%°; Hruby, 2001°'); communication
theory (Fiske, 1990°%, Crowley, Mitchell, 1998°%; Barasux et a., 2000%°).

“ Maslow, A. (1959). New Knowl edge in Human Values. New Y ork: Harper Brothers.
“ Rogers, C. R., Freiberg, J. (1994). Freedomto learn. New York: Charles E. Merrill.
“ Bitinas, B. (2000). Ugdymo fil osofija. Vilnius.
47 Juodaityte, A. (2003). Vaikystés fenomenas; socialinis-edukacinis aspektas. Siauliai.
8 Korgakas J. (1993). Pedagogikos Klasika. Kaunas: Sviesa.
4 Ozmon, H. A., Craver, S. M. (1996). Fil osofiniai ugdymo pagrindai. Vilnius: Leidybos centras.
% Dewey, J. (1916). Democracy and Education. Istraukos is H. A. Ozmon, S. M. Craver, Filosofiniai
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Novelty and significance of the research is defined by the fact that:

§ The dissertation thoroughly (from the point of view of every
participant of educationa process) reveals the situation of collaboration of the
participants of educational process meeting special educaional needs in a
comprehensive schoal, which has not been anal yzed before.

§ Attitudes and opinions of participants of educational process,
positive and negative factors, determining the collaborative situation, are
identified, which enable to evaluate happening processes in an objective way,
strategically plan further actions (at palitical, institutional, individual levels).

§ Methods of collaboration model construction, based metho-
dologically and tested empirically are presented, which can change educational
practice.

Practical significance of the research is the fact that the research was
carried out in natural educational surroundings (comprehensive schoal), real
situations; problems, relevant to practitioners and other participants of
educational process, were dealt with. A collaboration model and methodol ogy
meeting specia educational needs for certain institutiona context (i.e.
comprehensive school) is being created, which can be transferred and tried out
in other comprehensive schools. Practical empirically based recommendations
have been presented to educati on managers and teachers-practitioners.

The structure of the dissertation: introduction, three sections,
conclusions, discussion, recommendations, literature list and gppendixes. The
literature list comprises 224 sources. The dissertation comprises 162 pages, 32
tables and 64 pictures. 48 appendixes are enclosed.

CONTENT OF THE DISSERTATION
Introduction
1. MEETING CHILDREN'S SPECIAL EDUCATIONAL NEEDS IN COMPRE-
HENSIVE SCHOOL: TOWARDS COLLABORATION OF THE PARTICIPANTS
OF EDUCATION PROCESS
1.1. Concept of specia educational needs as reflection and stimulus of special education
and social interaction paradigms aswell as practice alternations
1.1.1. Alternation of special education paradigms in Lithuania: from segregation to
inclusion
1.1.2. European experience in special education transferred according to lega
regulation meeting specia educational needs in Lithuana

% Crotty, M. (1998). The foundations of social research: Meaning and perspective in the research
process. London, Thousand Oaks, New Delhi: SAGE Publications.
* Hruby, G. G. (2001). Sociologica, postmodern, and new realism perspectives in social
congtructionism: Implications for literacy research. Reading Research Quarterly, 36 (1), 48-63.
%8 Fiske, J. (1990). [vadas ; komunikacijos studijas. Baltos lankos.
% Crowley, D., Mitchell, D. (Ed.) (1998). Communication Theory Today. Cambridge.
% Bamnasuk, I1., Busum, ., Joxexcon, . (2000). Ilcuxonoz2us MexdciutHOCMHbIX KOMMYHUKAYUIL.
Camnkr-IlerepOypr.
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1.1.3. Demographic tendencies of children having specia needs and specid
educational needs in comprehensive schools
1.1.4. Juridical and organizational aspects of meeting special educational needs in
comprehensive schools
1.2. Collaboration of the participants of education process as means and ambition of
meeting special educational needs
1.2.1. Definition of the concept of collaboration
1.2.2. Teachers socia attitudes as the main factor of collaboration in mainstreaming
1.2.3. A child, having special educational needs, asan equal partner of collaboration
1.2.4. Dilemmas of equal parents' participation in child’s educational process
1.2.5. Models of specia provision and collaboration
2. IDENTIFICATION OF THE SITUATION IN COLLABORATION OF THE
PARTICIPANTS OF EDUCATIONAL PROCESS MEETING SPECIAL EDU-
CATIONAL NEEDS
2.1. Methodology of the research
2.1.1. Design of the research
2.1.2. Review of the applied research methods
2.1.3. Characteristic of the extent of the research
2.2. Theexperience of collaboration activities in school
2.3. Social attitudes of parents
2.3.1. Structure and expressiveness of parents' social attitudes
2.3.2. Relationship between parents' socio-demographic characteristics and socid
attitudes
2.3.3. Parents’ types according to the content of their socid attitudes
2.4. Teachers socia atitudes
2.5. Peculiarities of children's social atitudes
3. CONSTRUCTION OF A COLLABORATION MODEL FOR THE PARTICI-
PANTSOF EDUCATION PROCESS APPLYING ACTION RESEARCH
3.1. Methodology of the action research and characteristic of the extent
3.2. Evaluation of the collaboration situation in a comprehensive school
3.3. Analysis of the participants' subjective reflections
3.4. Collaboration modeling in practice
3.5. Evaluation of subjective alternations
Conclusion
Discussion
Recommendations
Literature
Appendices
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REVIEW OF THE DISSERTATION CONTENT

Section 1. M eeting children’s special educational needs in a comprehensive
school: towar ds collaboration of the participants of education process

The first section reveals the relevance of collaboration of the participants
of education process, meeting specia educational needs; possibilities of the
development of collaboration in a comprehensive school are emphasized. On
the grounds of experience of foreign and Lithuanian scientists, possible
difficulties in collaboration, meeting special educational needs, are analyzed, as
well as essentiad components of collaboration, possbilities of collaboration
devel opment.

In the first subsection of the first section (1.1.) some alternation aspects of
specid education paradigms and juridical regulation of meeting specia
educational needs are analyzed, demographic tendencies of special needs in
comprehensive schools are revealed. In the first clause (1.1.1.) the influence of
social changes and new theories on special education and social interaction,
which started in the middle of XX century in West Europe and North America, to
the concept of Lithuania s education is emphasized. In Lithuaniaand all over the
world in the sphere of education of the disabled two paradigms (models),
characteristic of dialectic antithesis, are distinguished: clinical-remedid (medical
model) and sociad-interaction (social model) (Ruskus, 2002%%; Barnes, Mercer,
20047; International Classification of Functioning, Disability and Health,
2004%). In the second clause (1.1.2.) interception of the experience in speda
education is analyzed, in accordance with juridical regulation of meeting specia
educational needs in Lithuania. Number of students having specid needs and
specia educational needs increasesin comprehensive schools with every year. In
the third clause (1.1.3.) demographic tendencies of students having special needs
and special educational needs in comprehensive schools are reveded. In the
fourth clause (1.1.4.) the content of concepts, related to the situation of meeting
specid educational needs, is reveaded; peculiarities of provision of educational
help for children having special educational needs are analyzed; functions of the
participants of education process, regulated by law, are emphasized. The Specia
Education Committee in a comprehensive school is defined as a subdivision of
educational institution, which is directly responsible for specia educational
psychological provision for persons having specia needs, ensuring its quality and
effectiveness as well as collaboration of the participants of educational process.

In the second subsection (1.2.) collaboration of the participants of
education process, as means and ambition of meeting special educational
needs, is being analyzed. Conception of collaboration is presented in this
subsection; dilemmas of child's having special educational needs and his/her

& Tarptautiné funkcionavimo, negalumo ir sveikatos Kasifikacija. (2004). Vilnius.
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parents participation in education process are analyzed; models of specia
educational provision and collaboration in a comprehensive school are
analyzed in theoretical aspect. In the first clause (1.2.1.) the concept of
collaboration is defined. Collaboration is understood as working together,
especially in an intelectua endeavor (Dabartinis lietuviy kalbos Zodynas,
1993%; Random House Webster’s Dictionary, 1996™). Having summarized the
content of collaboration definitions, suggested by some scientists (Westwood,
1996% Dettmer et al., 1999°%), peculiarities of collaboration meeting special
educational needs are emphasized — teamwork in planning, problem solving,
striving for effectiveness in meeting specia educational needs is accentuated.
Constant interaction, communication, cooperation, coordination and sharing the
expertise form the basis of collaboration. In the second clause (1.2.2.) teachers
attitudes towards children having specid educational needs, their main-
streaming are andyzed. Positive attitudes of the participants and support of
new ideas determine successful implementation of dternations in the
educational sphere of persons having special educationa needs (Dettmer et a.,
1999°%; Walter-Thomas et al., 2000'%; Ruskus, 2002*). Nevertheless, in foreign
countries as well as in Lithuania negative attitudes towards students having
specid educational needs and mainstreaming are identified. The third clause
(1.2.3.) reveals peculiarities of child's with special educational needs role in
problem solution, related to his/her education and meeting special needs. On
the grounds of the paradigm of free education and conception of humanistic
education, obstacles and opportunities of student’s active participation in the
process of education and evauation of hig’her achievements, self-dependent
control of his/her opportunities and activities, student’s involvement into
solution of socid, practical and other problems are emphasized. The researches
(Peters, 1990%*; Nevin et a., 2002%%) show that participating actively in reevant
problem solution, students learn self-control and better planning of their
activities, take responsibility for the results of their activities, learn to represent
their interests, become more self-dependent, start to evaluate themselves and
their possibilities better. In the fourth clause (1.2.4.) dilemmas of equal parents
participation are analyzed. Various juridicad documents (Salamankos
deklaracija, 1996%; LR Specialiojo ugdymo jstatymas, 1998%; LR Svietimo
jstatymas, 2003°) that should consolidate parents’ right to their children's,
having specia educational needs, problem solution, do not guarantee real
parents participation in child's educational process (A. Turnbull, H. Turnbull,

62 Dabartinés lietuviy kalbos Zodynas. (1996). Vilnius.
5 Random House Webster’s dictionary. (1998). New Y ork: Ballantine books.
% Salamankos deklaracija: Speciadusis ugdymasir jo vystymo metmenys. (1996). Svietimo naujovés, 1,
3-20.
% Lietuvos Respublikos Specialiojo ugdymo jstatymas (1998-12-15 Nr. VI11-969).
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1997%). Finders and Lewis (1994)% claim that practice of family involvement
is usualy based on traditionally common model of problem solution in
medicated ways, when a specialist is considered to be an expert, a child is a
problem, and family involvement is formal. The clause shows the most
common difficulties of parents involvement and collaboration, meeting
students' specid educational needs in a comprehensive school, stages of
collaborative relations with parents are presented. The fifth clause (1.2.5.)
reveals six collaborative consultation models (Dettmer et al., 1999%): the triadic
model, the Stephens/systems model, the resource/consulting model and the
School Consultation Committee model. Structural and relationship
peculiarities, links with the model, constructed in our country, are defined.
Having summarized the theoretical data, a theoreticad model of collaboration
was made and presented. The model was used to anticipate strategies of
collaborative situation, methodol ogy of collaboration and model construction.

Section 2. Identification of the situation in collaboration of the participants
of education process, meeting special educational needs.

In the second section of the dissertation design of the research,
characteristic of the span of the research are presented; real situation of
collaboration meeting specid educationd needs is anayzed on the grounds of
the data of parents, teachers and students questionnaire. Structure and
expressiveness of parents, teachers and students' attitudes towards specia
education and collaboration is presented.

In the first subsection (2.1.) methodol ogy of the research isrevealed. The
research comprises two stages: 1) identification of the collaboration situation
meeting special educational needs, spread and expressiveness of attitudes of the
participants of education process; 2) construction of a collaboration model and
methodology in a comprehensive school, evaluation of the purposefulness of
collaboration. In the first stage quartitative research and in the second —
qualitative research dominate. Methodology of the research (first (2.1.1.)
clause) shows “Iderntification of the situation of collaboration among the parti-
cipants of education process, meeting special educational needs; constructional
process of collaboration model and design of the research (see picture 1).

% Turnbull, A. P., Turnbull H.R. (1997). Families professionals, and exceptionality: A special
partnership. Upper Saddle River, NJ: Prentice-Hall, Inc.
% Finders, M., Lewis, C. (1994). Why some parents don't come to school. Educational Leadership,
51 (8), 50-54.
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Stage |. ldentification of the collaboration situation meeting special
educational needs, spread and expressiveness of attitudes of the participants of
education process.

The object. A model of children, parents and teachers’ collaboration,
meeting special educational needs, in a comprehensive school
o Quantitative
Qualitative research

research Questionnaire
Interview

Students

having SEN
N =53

“Participation  evaluating =Involvement and participation =Involvement ofAthe partici-
and meeting SEN; meeting child’s SEN; pants of education process
= Attitudes towards oursel- =Attitudes towards a child ha- in meeting child’s SEN;
ves, special educational ving SEN and special educati- -Atlitudes towards lhe stu-
provision and participation onal provision; dem, hls/heri mainstre-
in problem solution. =Attitudes towards one’ srole aming, alternations;

meeting child’s SEN. =Attitudes towards parents

role meeting SEN.

— =

Stagel . Construction of a collaboration mode in acomprehensive schoal.

2. Discussionsin
focus groups

(students’ N = 10;
parents’ N = 10;
teachers N = 15)

3. Testing
collaborative me-
ans dealing with

certain problemati
cases.

ArssEssrsssrssEsEEmsEEEs .
Construction of a

collaboration model

4. Evaluation,
fixation of

1. Presentation of
problems, analyses
of collaboration

situation in acon-
crete comprehend-
sive school

alternations.

l

Quantitative resear ch
Action research applying the method
of focus group

Pict. 1. Identification of the situation of collaboration among the participants of
education process, meeting special educational needs; constructional process of
collaboration model and design of the research

18



Applied methods of the research are being discussed in the second section
(2.1.2)). Systematic approach, described in methodology of scientific researches,
was referred to (Kardelis, 2002*; Merkys, 1995"), while carrying out the
research, when qualitative and quantitative methods of research are being
coordinated and integrated interchangeably. Such coordination of methods is
often used under the notion of triangulation (Merkys, 1995"; Saparnis, 2000%).
Questionnaire (Merkys, 1995*; Charles, 1999%; Kardelis, 2002*) method
(method of compiling quantity type of data) and qualitative methods: individual
semi-structured interview (Merkys, 1995"; Zydziunaite, 2001%°; Kardelis,
2002"), content analysis (Merkys, 1995*; Burns, 2000”°; Benanosckuii, 2001
were used in thefirst stage of the research, seeking to get to know the situation of
collaboration, meeting special educational needs in comprehensive schoal.
Statistic methods of data analysis were used to work out the data: descriptive
statistics, clugter analysis, factorial analysis, method of multidimensional scaling.
Characterigics of the research span are presented in the third section. 1357
respondents participated in the research, while using the method of questioning.
489 parents, bringing up children with special educational needs, who study at
different types (primary, basic, secondary) of comprehensive schools;, 688
teachers (primary and senior class teachers, specia pedagogues, speech
therapists, socid educators) who educate children with specia educational needs;
180 comprehensive school leaders (directors and assistant directors, supervising
specid education). 53 schoolchildren, studying in Siauliai, Klaipéeda towns and
Kaisiadorys, Radviliskis region secondary schools (total number is 9) were
interrogated, using the interview method. On the average 6 students were
interrogated in every school, chosen incidentaly, only by the list of SEN
students, purposefully choosing according to classes.

The second section (2.2.) describes the situations, identified in the reality
of education, which define elements, chosen forms of communication of the
participants’ common activity, meeting specia educational needs. Referring to
the opinion of interrogated teachers and parents it was stated that teachers get
little into contact with parents, quite often there are no opportunities to work
out children's educational problems together. Teachers try to emphasize
positive aspects of the child' s education but most often parents are informed
about the difficulties in their studies, they do not aways understand their lexis.
Little attention is given to the family's needs (need for help, most appropriate
ways of communicating with the family), possibilities to help the child.
Individual and very often one-way forms of giving information dominate:

% Charles, C. M. (1999). Pedagoginio tyrimo jvadas. Vilnius Alma littera

 Zydzitnaité, V. (2001). Saugos moksliniy tyrimy metodologijos pagrindai. Vilnius.

™ Burns, R. B. (2000). Introduction to Research methods. London, Thousand Oaks, New Delhi: SAGE
Publication.

™ Bemanosckuit, C. A. (2001). Memoo ¢pokyc-zpynn. Mocksa: Huxxomo-Meuna.

individual conversations, common parents meetings, remarks in record-books,
conversations on the phone. Specialists almost never have contact with parents.
Teachers communication among themselves is more active but more often
oriented to individua conversations, consultations, individua perfection, but
not to teamwork and collegial solution of problems. School leaders support and
encourage persons, working with SEN students, but underestimate the results
of teamwork, not always create appropriate working conditions and have
problems budgeting and giving financial support.

The most important participant of the processi.e. the student, very often
stays away, when solving his relevant problems. In the reality of educating, the
student (child) only sometimes takes part in common meetings with adults
(53% teachers, 46% parents stated this). Even one third of the respondents
(36% teachers, 35% parents) stated that a child never participates in the
meetings.

Only a very small part of the respondents (6% teachers 14% parents)
stated that the child takes part in every common meeting (see picture 2).
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O parents
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©
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meetings

Pict. 2. Child'sinvolvement in his problem solutions

The third subsection reveals the structure and expression of parents
social  atitudes towards meeting specid educational needs and
collaboration.(section 2.3.1.); connection of parents’ socio-demographic
characteristics and social attitudes (section 2.3.2.); the most characteristic types
of parents bringing up a child with specia educational needs are identified
(section 2.3.3.). The structure of parents' attitudes towards meeting children’s
specid educationa needs and cooperation is formed of such elements: child’s
social emotional state; purposefulness of social educational activity; standard
oriented behaviour; trust in child’'s possibilities; argument of adults
dominance; negation of child’s involvement; trust in professionals, special
intervention as child’s segregation; not observing the results of education;
parents empowering information; resource devotion (attention and time) for
child’'s education; sharing responsibility for child’s education; parents
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psychological state. Parents positive attitudes towards their role, optimistic
attitudes towards their child among majority of parents, reasonably good state
of parents wellbeing have been identified. The most problems show up in
parents attitudes towards special intervention, children’s participation in their
problem solution and possession of empowering information about special
intervention. With the help of analysis of correlation, statistic links among the
components were stated. Statistically important links of components show that
parents situation, in the context of cooperation meeting special educational
needs, isin large part determined by their psychologica state and the assumed
role and the level of involvement into the process of child’'s education are
influenced by the experience of cooperation with teachers and professionals,
peculiarities of sharing information, approach towards specia educational
intervention. Social demographical characteristics of the family have influence
on such expression of attitudes. Y oung parents are more authoritarian and more
often than older parents approve of adults dominance in solution of child's
problems. Parents living in towns (county centres) have more trust in
specidists, are intended to share responsibility for the education of the child,
more often than others are likely to give child an active role while solving his
educational problems. It was stated that less educated parents and parents with
small financial income more often ignore the child's education results, are less
intended to share responsibility for the child's education and take passive role
meeting special educationa needs. Application of cluster analysis (K-Mean
method) was directed to setting the types of parents bringing up child with
SEN. Four types have been found: oriented to the child, anxious about his
segregation (N = 89); oriented to the child and trust in school (N = 121);
authoritarian, distrustful and angry (N = 59); authoritarian, oriented to the
result (N = 113).

The fourth subsection looks into the structure and expressiveness of
teachers' attitudes towards meeting the children’s special educational needs and
collaboration in comprehensive school (section 2.4.1.); the link of teachers
soci o-demographic characteristics and socid attitudes (section 2.4.2.); the most
specific types of teachers, devel oping children with special educational needs,
are identified (section 2.4.3.).The structure of teachers attitudes, meeting
specid educational needs and collaboration, is formed of such elements: child’s
social emotional state; purposefulness of social educational activity; behaviour
oriented to standard; trust in child’s possibilities; argumentation of adult
dominance;, negation of child's involvement; arguments in favour of
segregation; negation of specialists' role; teachers inability to share roles;
acknowledgement of parents cooperation; parents are child's experts;
depreciation of parents competencies; parents’ accusation; positive approach
towards collaboration; rigidity; resistance to changes. School leaders
structure of attitudes was comprised of arguments in favour of segregation;
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negation of specialists’ role; negation of parents role; positive approach
towards collaboration; rigidity; resistance to changes. Teachers often construct
pessimistic image of a SEN student, orient to weak sides, disorders of the child,
do not put trust in his possibilities; acknowledging child's potential to
understand the problems and get involved in their solution, they do not approve
of his active participation and are in favour of adult dominance; Appreciating
theoretical statements, teachers and school leaders demonstrate tolerance and
approve of SEN children’s education in comprehensive school, but talking of
their own interaction, segregative ideas become more popular; till a lot of
teachers are inclined to depreciate parents role in the process of education;
sharing roles causes difficulties, meeting students' specia educationa needs.
Statistically important coincidences and inter-correlation has been stated almost
among al the components. Teachers negative attitudes towards a student,
having special educational needs, possibilities of mainstreaming, rigidity and
resistance to changes determine expressiveness of unfavourable factors in the
situations of collaboration (child’s involvement when solving the negation of
the problem, understatement of parents' role, negation of specialists role and
disability to share the roles). Peculiarities of the expressiveness of attitudes are
determined by teachers’ social demographic characteristics. Y ounger teachers
more often than other teachers construct positive and optimistic image of a
student having specia educational needs, trust in his possibilities, more
acknowledge parents role and competencies in the process of child's
education, are more open to aterations and support ideas of integration.
Meanwhile older teachers (especialy of retirement age) are more conservative,
resistant to changes, idess if integration, have negative approach towards
educational possibilities of a child having special educational needs. Exclusive
feature of teachers who work in villages is understatement of the parents' and
the child' s role solving the problems of specia educationa needs, ignorance of
the role of specialists. The results of the research show that specialists (specia
educators, speech therapists, social pedagogues) are the least to redst
alterations and have most positive approach towards collaboration of the
participants of educational process, more often than others support idess of
integration, are least inclined to blame the parents, acknowledge them as
child's experts. Resistance to changes, processes of integration, skeptical
approach towards collaboration and specialists activity in comprehensive
schoal is more characteristic of senior class teachers. Three types of teachers,
educating students, having special educationd needs, have been stated:
oriented to integration, open to alterations, acknowledging parents
collaboration and competencies (N = 154); oriented to segregation, formally is
not resistant to alterations, formally acknowledges the importance of parents
role, blames parents' for passivity (N = 235); oriented to segregation, resistant
to alterations, blames parents and underestimates their competence (N = 184).
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School leaders formed two groups:. oriented to integration (N = 102); oriented
to segregation (N = 62).

Fifth subsection presents students', having special educational needs,
opinion of specid educational provison and their role in solution of
educational problems. Generdization of the results of the interview pointed out
11 categories, made of 85 subcategories, and revealed students approach. It
emerged that approach towards themselves and studying possibilities differed
between the students of senior and junior classes. Junior class pupils more often
construct their positive image (appoint themselves positive features, experience
success, trust in their opportunities), but among senior class students negative
approach towards themselves dominates (disbelief in their possibilities, bad
physical- emotional state, feeling of disappointment). Students often feel
negative attitudes of his peers, parents, teachers towards themselves and very
often even ignorance or rejection. Special pedagogical provision is being
supervised very controversidly. The students acknowledge the need of
provision but for ones it is a natural part of the process of education and a way
to seek for better results of education, for others specia educational help is a
form of their isolation from their peers, which does not provide any perceptible
results, causing negetive reactions of the peers and conditioning bad state of
SEN students. Students having specia educationa needs are not acknowl edged
as equal partners meeting special educational needs. Such students are being
under-socialized, educational provision and priorities of activity are most often
intended being absent in the meetings of the team, they are not provided
important information. Students often assign themselves passive role in the
process of meeting specia educational needs and do not show any interest in
participating in their problem, connected with education, solution. Such
decision is determined by fear of negative information, negative experience and
indifference, fear of adults and uncertainty, disbelief in their opportunities. The
students who have an experience of participation in the meetings of a team,
acknowledged the importance of common problems and wish to participate in
solution of their own problems. The motives of such decision are objective and
positive information, need for concrete advice and expectation for success.

Section 3. Construction of a collaboration model for the participants of
education process applying action research

The third section presents methodol ogy of collaboration construction; the
process of construction of collaboration modd in specific situations of meeting
specid educational needs is being analyzed. The content of subjective
reflections of the participants of educational process is presented, collaboration
model, constructed by a focus group of participants, possibilities to redize this
model in practice, subjective changes are identified. Methodology of action
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research is presented in the first subsection (3.1.) and characteristics of the
second stage of the research.

The plan of actions is based on cyclica model of K. Lewin's classical
action research and method principles of focus group. Action research took
place in one secondary school in Siauliai. Members of Specid Educational
Committee and members of school community (SEN students, their parents and
teachers) took part at this stage of the research. Principle of voluntary resolve
was the main principle followed, while selecting the participants of the
research. The only condition raised by the organizers of the research was
participation of SEN students, who study in forms 4-5, their parents and the
teachers, who work with these children. 10 students, having special educational
needs, their parents and 15 teachers (coordinator of special education, speech
therapist, social pedagogue, 2 specia educators, 3 primary class teachers, 7
senior classteachers) got involved into the research.

Collaboration situation in the secondary schodl is being analyzed in the
second subsection (3.2.). The situaion evaluation was performed in three
stages. stage 1 — group interview with regular members of Specia education
board of the schoal; stage 2 — group interview with parents of students (4—5th
forms) having SEN; stage 3 — individua interviews with students of 4-5"
forms, having SEN. Having analyzed and summed up the interview results it
emerged that identified situation essentially coincides with collaboration
situation, dominating in schools of Lithuania. Positive factors characteristic of
school community, participating in the research are: good relationship among
the teachers and initiative of interactions, trust in specialists, active role of
specid education coordinator, empathy of the teachers, more positive than
negative image of the students towards themselves, students' positive approach
towards specid educational provision.

Third subsection (3.3.) analyzes the content of subjective reflections
during the research and the process of construction of collaboration mode. In
order to clarify students' expectations and possible subjective reactions, while
participating in the meeting and solving education problems together with
adults, activity of students having special educational needs and studying in
forms 4-5, was organized. Methods of role play and projection were employed
while organizing students' activity in a group. Generalization of the content of
students’ discussion revealed that peculiarities of student’'s state discussing
education problems together individual features and satisfaction of
expectations. Students give their parents arole of a representative, expecting to
be supported and understood. The students’ main requirement to the teachersis
objectivity and positivism.

Activity of parents’ and teachers' focus groups was organized employing
methods of role play and analysis of modeled practical situations. Summing-up
of the content of all group discussions and individua reflections revealed that
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collaboration among the partici pants of educational process was evduated as one
of the ways in benefiting to avoid conflicts. Parents fed responsibility for
providing help to their children a home, they are inclined to take part of
responsibility regarding initiative in collaboration with teachers but they look
forward to empathy, welcome, positive approach towards their child, advice,
psychological provision (or just psychological support). Exceptional role is given
to teachers while providing child’s psychological security in the class and at
school (creeting favourable microclimate in the class and encouraging positive
approach of peers to those with mental disorders). Teachers attitude towards
parents’ role was not unanimous and contacts with parents are often problematic.
While describing criteria of efficient collaboration with parents, the participants
most often emphasized factors, connected with communicetive skills (empathy,
listening, sincerity, positive gpproach), ability to choose efficient means of
collaboration. Parents ae expected trust in teachers competence,
acknowledgement of child's disorder and incentive initiating interactions.
Discussion of teachers' collaboration meeting specia educational needs enabled
teachers to get to know each others expectations and understand their roles better
in the process of meeting child's specid educational needs. Teacher's
expectations from the specialists were more connected with want of information
about the child and his education and specific help (educating the child in class,
involving parents), and specialists expressed an expectation that teachers ought to
change their approach towards SEN children (positive approach is very
important), show more initiative looking for and exchanging information. The
most contradictory discussion was about child involvement while discussing his
problems and parent’s participation in the process of child's education. Teachers,
though not entirely unanimously, accepted the importance of child' s invol vement
in his problem solution. In the participants submission, the success of child’'s
involvement and collaboration will depend upon the child' s preliminary readiness
to participate, cognition of child's and family's individuality, providing
information to parents, child’'s voluntary participation, giving active role to the
child during the meeting, systematic meetings and continual process, teachers
readiness for common problem solution. Strategy of practical action analysis and
construction of collaboration model employing action research and focus group
model allowed reaching participants postive changes of state during the
discussions, encouraged participants self-reflections, critical analysis of their
activity, let acquire the feeling of community. During the reflective practice
abstract knowledge was enlarged by new knowledge, sharing information and
experience in a group was acknowledged to be one of ways to perfection,
encouraging to raise new objectives.

Fixed categories of a focus group formed components (36 components)
of constructed collaboration model during the discussion, which were called the
features of successful collaboration. Seeking to approbate constructed
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collaboration model, the participants were offered to evaluate each one more
time (structurd components of the model were presented in the questionnaire).
Thus basic, important and not important features were singled out.

Basic factors were pointed out as orientation to help to a child (100%),
sharing information (96%), peer involvement seeking for social adaptation
(91%), common solution of problems (87%), orientation to disorder and the
problems (83%), good relationship among the teachers (83%), help to the
teachers (83%), sincerity (82%), listening (78%) ,acknowledgement of teachers
competencies (78%), positive approach towards children having special
educational needs or other disorders (74%), continuity (74%), sharing roles and
responsibility  (70%), simplicity of language (70%), trust (70%),
acknowledgement of child’'s and family' s individuality (65%), child's active role
(61%), child’s preliminary preparation to participate and solve his problems
(61%0), establishing system of common activity (61%), positivism (57%), parents
invol vement into the process of common activity (56%), support of administration
(56%). Important factors were pointed out as openness to alterations,
acknowl edgement of parents' competencies, (basic factor — 52%, important factor
— 39%, not important — 9%), empathy (basic factor — 52%, important factor —
48%), family's acknowledgement (basic factor — 52%, important factor — 44%,
not important 1%), teachers initiative (basic factor — 52%, important factor —
35%, not important — 13%), parents’ initiative ( basic factor — 48%, important
factor — 17%, not important — 35%), help to the family (basic factor — 44%,
important factor — 52%, not important — 4%), voluntary resolve (basic factor —
35%, important factor — 61%, not important — 4%). Not important factors (i.e.
having negative influence) were pointed out as disability and withdrawal when
facing difficulties of family involvement (not important factor — 74%), avoiding
responsibility (91%), blaming parents (91%), parents understatement (91%),
taking over negative emotions (96%), authority of adults (100%). Method of
logistic regression benefited in finding opinion differences among different
groups with the help of which probability of influence of independent variables
upon dependent variables was forecasted (how much it is expected that parents or
teachers will choose more often one or another factor). According to the results
of logigtic analysis and frequentative ratings a tendency that parents give
importance to such factors as simplicity of language (p = 0,087), parents
initiative (p = 0,031), listening (p = 0,244), openness to alterations (p = 0,232)
was seen, and teachers three times more often than parents (Exp(B) = 3,492) are
inclined to acknowledge the importance of positive approach towards children
having disorders (p < 0,128).

Collaboration model meeting special educational needs was constructed
according to theoretical model of collaboration and the results of action
research (see picture 3).
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CONTEXT (values, attitudes, exter nal provision)

Orientation towards help to child

Positive approach towards children having special educational needs
Orientation towards disorder*

Provision to teachers*

Acknowledgement of child’sand family’s individuality

Support of administration

Acknowledgement of parents’ competencies

Acknowledgement of teachers' competencies

Openness to alterations

W W W W W W W W W

PROCESS
Communication abilities Structure
§ Sincerity § Child'sactiverole
§ Listening § Parents' involvement in the process of common
§ Empathy activity
§ Trust § Voluntary resolve
§ Positivism § Good relationship among teachers and
§ Simplicity of language collaboration
§ Peer involvement seeking for child’s social
adaptation*
Collabor ation environment and means Resour ce management and supervision, evaluation
§ Child’s preliminary preparation to § Continuity
participate and solve his problems § Evaluation (of self reflection)
§ Sharing information § Efficient organization and supervision
§ Formsand ways of collaboration
§ Common problem solution
§ Sharing roles and responsibility
§ Family support
§ Teachers' initiative
§ Parents’ initiative
CONTENT

Fund of knowledge about expectations of the participants of the process, possibilities, forms and methods of collaboration,
takeover of valuable experience

* components that showed up during the research, compl ementing theoretical model of collaboration
Pict. 3. Model of collaboration meeting SEN

Many components of the model coincide with the components of
theoretical model. Specifically for the situation of Lithuania, both parents and
teachers’ orientation to child’s disability (disorder), bigger demand of
provision to teachers and importance of peer involvement seeking for
child's social adaptation are being emphasized. Parents and teachers
orientation towards the disorder was more associated with the objectives of
child's cognition and more efficient provision rather than prominence of the
disorder as child's problem at the end of the discussion. The most important
guide to values and basic criteria of collaboration was acknowledged
orientation towards help to child, not of less importance positive approach
towards children having SEN by absol ute solidity of participants.

The fourth subsection (3.4) describes how collaboration was modelled in
specific practical situations meeting special educational needs. By common
agreement of focus group participants meeting of al the participants of the
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process (children, parents, teachers) was held first of all, and anaysis of
children’ s education results with the families, that took part in the research,
was carried out, thus testing discussed forms of collaboration. Four meetings of
specid education board were held, during which concrete problematic cases
were tackled. The child having special educationa needs, his parents, class
(subject) teacher, tutor, (dealing with problems of senior class students),
specidists (specia educator, speech therapist, social pedagogue), the head of
school special education board were asked to participate. Several days after the
meeting, that analysed real problematic cases, al the individuas who had
participated in the meeting were interrogated using the method of individua
interview.

Having generalized the results of the interview it appeared that case
analysis allowed seeking for objectives of common problem solution, getting
new information about the child and his family. It was observed that after the
meetings students more positively described their state of mind at school,
identified more concrete ways of self contribution. Participation while
discussing problems did not aways ensure active student’s role but most cases
provided satisfaction with common activity and its result. Parents and teachers
acknowl edged the importance of child's participation and his ability to involve.
Successful proceeding of the discussion, peculiarities of the child's state and
role while discussing the problems are associated with individuality of the child
and his family. Teachers succeeded in sticking to positivism, orientation to
family, criteria of child’s preparation; realisation of the principle of voluntary
participation resolve; creating good atmosphere for talk, openness. Parents
satisfaction with special provision and its results, acknowledgement of
specidist competencies, good state of mind during the meeting allow to think
that appropriate strategy of collaboration with parents has been chosen but
exposed problems (fluster, shortage of gained information and its specification,
accusations to teachers, need for more appropriate physical environment) direct
at looking for the ways of their solutions and avoid difficultiesin collaboration.

The results of evaluation of subjective aterations are presented in the fifth
subsection (3.5). Seeking to fixate changes in individua level in some specific
stages (in groups focused before the action-first evaluation; groups focused after
the action — second eval uation; two months after the discussionsin groups — third
evaluation) teachers were asked to answer questions in writing, connected with
their activity meeting students' specid educational needs. Generdized results
pointed out four categories which reflect four aspects of evaluation: 1) priority
spheres educating SEN children; 2) difficulties emerging to teachers; 3) content
of advice to parents; 4) content of advice to oneself.

The results of the research revealed that action research employing the
method of focus group enabled teachers to reflect and rearrange priorities of
activity educating a SEN child: orientation towards knowledge and result,
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emphasis of disorder was replaced and complemented by striving for child's
individuality acknowledgement, orientation towards provision considering
disorder (seepictures4, 5).
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Pict. 4. Priority spheres educating a SEN child

1. Knowledge. 2. Collaboration. 3. Orientation to disorder. 4. Orientation to child’ sprovision. 5. Child's
acceptance. 6. Child's good state of mind. 7. Positivism. 8. Contact with child. 9. Peer support.
10. Acknowledgement of student’s individuality. 11. Parents involvement. 12. Sharing information.
13. Students' motivation to study. 14. Sincerity. 15. Planning. 16. Provision to teachers. 17. Social
adaptation and integration. 18. Perfection and initiative. 19. Educators positive approach towards the
child. 20. Empowerment of a sudent. 21. Empathy. 22. Acknowl edgement.

[ Frst evauation
[ Second evaluation
—a— Third evauation

Number of lexical-semantic units
o

Pict. 5. Content of advice to oneself

1. Preparation of educational materid. 2. Personality traits 3. Individual provison to child.
4. Perfection, professonal knowledge. 5. Parents involvement. 6. Acknowledgement of child’'s
individuality. 7. Orientation towards provison to child. 8. Initiative communicating with teachers
9. Positivism. 10. Student’ s knowledge, result. 11. Trugt in child’s posshilities. 12. Student’s good state
of mind. 13. Self-satisfaction with one's activity. 14. Child’s active role. 15. Openness to alterations.
16. Establishment of collaboration system. 17. Solution of common problems. 18. Parents — teachers
assigants 19. Sharing information. 20. Inter-trainings. 21. Listening. 22. Student’s acceptance.
23. Empathy. 24. Child' ssocial integration.
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Teachers acknowledged their responsibility for parents’ involvement and
initiating interactions (parents initiative as the basic factor was less
emphasized in the process of the research). When the research was over parents
were given positive role in the process of education (positivism, parents —
child's experts, sincerity etc.). The most obvious changes have been spotted in
the sphere of attitude towards a child having SEN. Acknowledgement of
child'sindividuality, orientation to provide help to the child in the class reflect
attitudes of socia-interactive paradigm. A part of teachers provide students
active role discussing educational problems and meeting SEN. After the first
stage of the research (just after the discussions) striking positive changes,
connected with the situation of collaboration of the participants of the process,
were noticed, but the results of the third evaluation showed that practical
activity in natural everyday situations take the teacher back to customary model
of activity (number of lexical-semantic units in positive categories, connected
with sociad paradigm, identified in the second evaluation, in many cases
decreased in the last stage of evaluation). Nevertheless, activity in natural
situations yet more strengthened teachers' orientation to provide support to the
child, striving to get to know the SEN student better, acknowledge child's
individuality, desire to seek for personal perfection (tolerance, patience,
empathy, positivism).

CONCLUSIONS

1. Having performed theoretical operaionalization of the object, it was
revealed that the base of collaboration, meeting special educational needs, is
formed of common activity of members of the team, while planning, solving
problems, making decisions in the process of meeting specia educational needs.
Factors, determining the run and result of collaboration process, are connected
with specific socia-cultural and ingtitutional context (political structures, laws,
cultural specifications, atitudes of participating individuals etc.), responsible
persons ahility to organize the process of activity, prefiguring content in
particular (different in every case) context. Description of basic components of
collaboration construction — readiness to collaborate, establishment of roles and
functions of participants, prefiguring and evaluation of collaboration environment
and means — enabled to reason the process of method and model construction.

2. The results of the research revealed that children, having spedia
educationa needs and their parents often gppear in the situation of isolation in
comprehensive schools of Lithuania — SEN students lack communication, often
there are no possibilities to involve and solve children's educational problems
together, their posshilities and needs are not evaluated enough. Parents and
speciadigs interactionsare especidly limited.
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3. It was dated that teachers communication among themselves is more
often oriented to individual conversations, consultations, individua perfection, but
not to team work and collegia solution of problems. One way information pro-
vision dominates in communication with parents. Underefficient system of com-
munication and information spread limits possible interactions, does not encou-
rage complex interaction of al the participants of the process of education and
common problem solution. Leaders underestimate the results of common work.

4. Students often feel teachers negative attitudes towards them,
ignorance, rejection. In relation with their parents they do not avoid problems
in communication, they often hear negative eva uations. Moving up from one
class to another (growing up) the student’ s selfimage becomes more and more
negative, trust in their possibilities decreases. Students assign themselves
passive role in the process of meeting special educational needs and do not
want to participate in their problem solution connected with education
problems, being afraid of negative information, adult authority, having mistrust
intheir possibilities to involve.

5. Structure and expressiveness of parents and teachers' attitudes towards
specid education and collaboration has been identified. Structure of parents
attitudes shows positive image of a child having SEN, constructed by parents,
tendency to depreciate child's ability to involve into solution of educational
problems. Some structural components revealed parents positive approach
towards their role, meeting child's specia educational needs, ambiguous
evauation of special educational provision (parents trust specialists, but evaluate
specid educational provision as a form of child's diguncture). Teachers often
construct pessimistic image of a student having specia educational needs, orient
to students’ wesk sides, disorders, do not trust in child's possibilities; do not
approve of child’'s active participation and stand for adult dominance though
acknowledge children’s potential to understand their problems and involve into
their solution; appreciating theoretical statements teachers and school |eaders
demonstrate tolerance and approve of SEN children’s education in comprehend-
sive schools but when talking about persona interaction segregeative ideas are
supported more often; yet many teachers are inclined to depreciate parents role
in the process of child’s education; difficulties in sharing roles emerge, meeting
students' special educational needs. Socia demographica characteristics
condition parents and teachers peculiarities of expression of attitudes. Stated
structure and expression of parents and teachers attitudes towards specia
education and collaboration enabled to evaluate the factors, determining the
situation of collaboration, which pointed out two main dimensions:

§ dimension of the attitude towards a child having special educational
needs and choice of educational paradigms;

§ dimension of the participants attitudes, competencies and
responsibility in collaboration process.
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6. The results of the research show that negative child’swith SEN image,
prevailing among teachers, approval of segregation attitudes, rigidity and
resistance to aternations have negative effect on collaborative situation,
meeting specia educational needs (child and parents involvement into
problem solution, ability to share roles) in a comprehensive school.

7. Considering the collaborative situation (on a country scale) and
concrete institutional context (on a school scale), collaboration methodology
has been suggested, the basis of which is action research with focus group
method applied. The results of the research confirm effectiveness of the
methodology, because activity in focus groups, analysis of practice studies,
discussions and role exchange has enabl ed:

§ the participants of the education process to know their expectations
better, understand their role in the process of meeting child's specia
educational needs;

§ consider and regroup education priorities of a child
having SEN;

§ develop genera educational competencies (collaborative skills,
empathy);

§ predict factors of successful collaboration and creste a collaboration
model, meeting specia educational needs;

§ encourage participants sdf-reflections, critical anaysis of their
activities, have afeeling of community;

§ expand abstract knowledge with new knowledge, give concrete
meaning to the abstract concept of collaboration

§ acknowledge the importance of teachers’ initiative involving parents
in children’'s educational process, evaluate parents' role in child’'s educational
process more positively;

§ change positively teachers' attitudes towards a child having special
educational needs (acknowledgement of child’s disability, orientation towards
help in the classroom reflect attitudes of social paradigm that have changed
orientation towards knowledge, the result and disorder, prevailing in the
beginning of the research).

8. Analysis of individual cases when there is common problem solution
and participation of al the members of educational process reflects action
alternations at institutional level. Case analysis with participation of al the
members of educational process enables to strive for objectives of common
problem solution, involve al the participants of educational process and
confirms possibilities of collaborative model realization in educational redlity:

§ children have evaluated their state more favourably, found out more
concrete ways of self-support;

§ children and parents play important and active role solving
educational problems;
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§ teachers follow criteria of positivism, orientaion towards family,
child' s preparation to participate;

§ principle of voluntary decision to participate is realized,

§ favourable atmosphere for open did ogueis created;

§ teachers have acknowledged parents’ interest in child's education
and their wish to cooperate;

§ activeparents rolein common problem solution;

§ adults have acknowledged the importance of child's participation
and his’her ability to get involved.

9. Members of the research focus group have constructed and gpprobated
the model of collaboration, meeting specia educationa needs in a
comprehensive school. The main components of the model basically
correspond to generalized structure of the theoretical model. Both, parents and
teachers' orientation towards child’'s disability (disorder), stronger teachers
need for provision, the emphasized importance of peer involvement, seeking
better social adaptation of a child, is specific for Lithuania's situation. In the
end of discussion parents and teachers' orientation towards disability was more
related to the objectives of child' s cognition and more effective provision than
emphasizing the disorder as a child’s problem.

DISCUSSION

Findings of the research, which intends to identify the collaborative
situation meeting special educationa needs in a comprehensive schodl,
coincide with the findings of the researches that have been carried out in
Western Europe, the USA and other countries during recent decades. They state
that despite feasible and regulated by laws family-orientated interaction in
planning and implementation of programs on specia education, specidists and
teachers ill dominate making decisions; family involvement practice is
usually based on traditionally prevailing medica model of problem solution,
and family invol vement is considered to be an unnecessary formality. There are
hardly any thorough researches on collaboration meeting special educational
needs in the context of Lithuania. Some links with the research “Optimization
of Early Rehabilitation Service Activities in Construction of a Family
Collaboration Model”, carried out by Alisauskiené (2002)¥, can be found,
where parents and specialists collaboration possibilities in early rehabilitation
services are reveded. This dissertational research is exclusive asiit is the first
research, which thoroughly reveals the collaborative situation and possibilities
to involve every participant, meeting students special educational needs, in the
context of a comprehensive school. The topic of collaboration is popular and
valued at educationa palicy, ingtitutional aswell asindividua levels. However,
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inreal, practical situations the concept of collaboration is usually misconstrued,
teachers refer to unidirectional pass of information to parents, i mplementation
of directions, signing documents, inviting parents to participate in meetings as
collaboration. Such interpretations show that teachers usually do not
understand the real content of collaboration. This dissertational research has
managed not just to reveal the content of collaboration both theoretically and
practically, but to implement collaboration in educationa redity as well.
Theoretical abstract concept of collaboration has been elaborated and
transferred into rational methodol ogy.

Peculiarities of collaboration meeting special educational needs can be
determined by variety of unfavourable factors, which can be related to teachers
aswell as family’s situation. Four parental types, identified during the research,
have reveded that teachers happen to meet different families: having
favourable approach towards school and eager to help their child, or worried
about possible child's segregation; authoritarian, demonstrating annoyance and
anger, trying to achieve good child's educationd resultsin any case.

Salisbury and Evans (1988)"? confirmed the assumption that parents
satisfaction with their involvement is directly connected with the number of
offered possibilities to participate. Such conclusions are partially connected
with the results of the research proving, that parents' situation in the context of
collaboration, meeting specia educational needs, is very much dependable on
their psychologica state, and the role assumed and the level of involvement
into child’s educational process are influenced by the experience of cooperation
with teachers and specialists, peculiarities of sharing information, attitude
towards special pedagogical assistance. The results of the research show that
despite progressive education policy, teachers and parents’ collaboration still
remains one of the most problematic spheres.

Many more discussions are aroused concerning the questions of children’s
equal and active participation, working out educational problems. According to
Gillespie and Turnbull (1981)" very often both teachers and parents do not want
the children to participate in common meetings and talk about their problems on
equal rights. The results of the research show tha both parents and teachers
though acknowledge child's ability to participate solving their educational
problems, nevertheless are more inclined to speak in favour of adult dominance,
making decisions related with child’s education. In this context the results of the
research, reflecting child’s opinion are significant. Having no possibility to
become equal participants of the team, meeting specia educational needs,
students assign themsel ves a passive role and do not want to take part in problem

2 salisbury, G., Evans |. M. (1988). Comparison of parent involvement in regular and specia
education. Journal of the Association of Per sons with Severe Handicaps, 13, 268-272.
™ Gilespie, E., Turnbull, A. (1983). It's my IEP: Involving students in the planning process. Teaching
Exceptional Children, 16(1), 26-29.
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solution related with education, experience complicated relationship with their
parents, peers, teachers, acknowledging the necessity of special assistance, they
very often gppreciate it as aform of segregation, suffer from peers sneering due
to specia assistance. In accordance with the results of dissertational research we
can reasonably state that unfavourable situation of child and family involvement
is being conditioned by teachers negative attitudes towards the child, having
specid  educational needs, his education in comprehensive schodl,
understatement of family and child's role in the process of education,
understatement of parents competencies, resistance to changes and other
negative factors, connected with the situation of both teachers and other
participants of the process.

Some aspects are important seeking aterations in the situation of
collaboration: involvement of al related individuals into the process of
planning and common activity, analysis of practica situations and security of
direct interaction of al the participants of the process. The most obvious
changes have been fixed after the activity, which demanded empathy into other
person’s situation (exchanging roles) and after parents' and teachers' common
discussions, analysis of concrete problematical situations with the presence of
all the participants of educationa process. These aspects coincide with the
conclusions of the research by Alisauskiené (2002)*, who states that in order to
achieve changes in the process of collaboration model construction, case
analysis while exchanging roles is extremely significant. Situation analysis
while exchanging roles and other activities, connected with establishment of
collaboration relationship gave comprehensive school teachers the benefit of
getting to know their and other participant’s attitudes towards meeting special
educational needs and collaboration more thoroughly, encouraged to sum up
the activity afresh and seek for changes. The results of the research reveaed
some problematic aspects of collaboration establishment. It was noticed that
practical activity in natural every day situations might take the teacher back to
common model of activity. Such tendencies make us think over the strategy of
collaboration mode construction and, planning researches of a similar
character, foresee a longer period of model construction and evaluation.
Implementation of collaboration model ought to be a long-lasting, constantly
controlled, eva uated and, according to the situation, perfectible process. Thisis
being confirmed by Fullan (1998)"*, who claims that alterations in practical
educational activity are a complicated and long-lasting process.

™ Fullan, M. (1998). Pokyciy jégos. Vilnius.
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Mokiniy specialiyjy ugdymosi poreikiy tenkinimas bendrojo lavinimo mo-
kykloje. Bendradarbiavimas ir partnerysté, tenkinant specialiuosius ugdymosi
poreikius. Pagalba vaikams, patiriantiems sunkumy dél specifinés mokymosi
negalés.

REZIUME
IVADAS

Nepriklausomos Lietuvos valstybés atkiri mas 1990 mety kovo 11 diena,
sukare batinybg imtis sisteminés, visas §vietimo sritis aprépiancios pertvarkos.
Lietuvos svietimui per viena desimtmeti teko modeliuoti ir kurti i§ esmés
naujas svietimo strategijas, tikslus, uzdavinius, ugdymo turini, metodus
(Lietuvos svietimo reformos apzvalga (1990-2000)"). Vadovaudamasi Vakary
Europos valstybése priimtaisir Lietuvoje aprobuotai s tarptautiniais strateginiais
dokumentais® Lietuvos valstybé atitinkamai karé ir tobulino nacionalinius
istatymus. Tarptautiniai dokumentai ir Lietuvos Respublikos jstatymai i§ esmés
naujai, lyginant su dar nesena ir net iki dabar islikusia ugdymo praktika,
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apibrézia specialiyjy ugdymosi poreikiy (SUP) turinciy vaiky socialing ir
ugdymo padéti.

Bendradarbiavimas ugdymo procese tiek europiniuose, tiek ir naciona
liniuose dokumentuose pripazistamas kaip vertybé ir siekiamybé¢, o kai kurie
uzsienio aliy autoriai (Walther-Thomasir kt., 2000%) bendradarbiavima vertina
kaip priemong (kaip esming integracijos/inkliuzijos salyga), leidziancia siekti
numeatyty tiksly. Lietuvoje sukurtas specialiosios pedagoginés pagalbos teikimo
modelis (Pedagoginés ir psichologinés pagalbos teikimo modelis, 2003°),
suformuotos komandos, atsakingos uz ugdytiniy SUP tenkinima. SUP tenki-
nimo tarpdiscipliniskumas, pasireiskiantis komandiniu specialisty darbu, dar
labiau isryskina bendradarbiavimo svarba specidiojo ugdymo srityje. Re-
miantis Vakary eksperty ir Europos specidiojo ugdymo politikos karéjy reko-
mendacijomis (Key Principles for Special Needs Education: Recommendations
for Policy Makers, 2003°), kaip lygiavercius partnerius i vaiko ugdymo procesa
privalu jtraukti tévus, suteikti jiems bating informacija, i vaiko ugdymo procesa
itraukti visus susijusius asmenis, glaudziai bendradarbiauti su seima. Tokiy
rekomendaciju prasminguma patvirtina tyrimy rezultatai irodantys, jog
bendradarbiavimo procesas leidzia pozityviai keisti ugdymo da yviy nuogtatas,
skatina ddijimasi informacija ir naujy ziniy karima, vertinimo ir kontrolés
procesus (Giangreco ir kt., 1993"; Westwood, 1996°%).

Europos Specialiojo ugdymo plétros agentira (The European Agency for
Development in Special Needs Education), kuri koordinuoja specialiuju ugdy-
mosi poreikiy tenkinima Europoje, apibrézia esminius specialiojo ugdymo po-
litikos principus (Key Principles for Special Needs Education: Recommen-
dations for Policy Makers, 2003%, kurie nubrézia pagrinding siuolaikinio
specidiojo ugdymo vystymo krypti — inkliuzija. Svarbu ieskoti inkliuzija ska
tinanc¢iy priemoniy (pakankamy finansiniy istekliy; pagalbos pedagogams, dir-
bantiems su SUP vaikais, bady) ir efektyviy vertinimo bei atskaitomybeés
formuy.

Isskirti $vietimo politikos akcentai nurodo ne tik i naujas, siuolaikines
specialiojo ugdymo plétros kryptis, taciau, kaip ir kiekvienas issukis, kelia
naujus ugdymo praktikos ir strategijos savei kos probleminius klausi mus.

§ Kaip svietimo politikos pokyciai realizuojami ugdymo
institucijy praktinéje veikloje? Kiekvienoje sayje SUP tenkinimo
situacija yra vis kitokia ir individuali, numatomi skirtingi priemoniy plana ir
strategijos. Lietuvos $vietimo politikos formuotojai inicijuoja pozityvius poky-
¢ius kryptimi ,,i§ virsaus { apacia”, tatiau kyla klausimas, kiek formalusis
kontekstas sutampa su ugdomaja praktika.

§ Kokios nuostatos bidingos ugdymo proceso dalyviams, tenkinant
vaiky specialiuosius ugdymos poreikius bendrojo lavinimo mokykioje? Pripa-
zistama, kad bitina salyga siekiant sekmingo pokyciu igyvendinimo — teigiamos
dalyviy nuostatos ir naujy idéjy palaikymas. Pazangiy Svietimo idéjy
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igyvendinimo sékme dazniausiai priklauso nuo su vaikais dirbanciy pedagoguy, ju
nuostaty, kurios tiesiogiai lemia ugdymo veiklos pobidi (Dettmer ir kt., 1999°;
Walter-Thomas ir kt., 2000% Avramidis, Norwich, 2002™). Neigiamos nuostatos
i negale yravienais priezastiy, kodél, nepaisant nejgaliyju socidinés integracijos
bel kity moderniy demokratiniy Svietimo iniciatyvy, $ie procesa ugdymo
praktikoje vyksta létai (Ruskus, 2000™).

§ Kaip bendrojo lavinimo mokykloje, tenkinant specia-
liuosius ugdymosi poreikius, realizuojama ugdymo proceso
dalyviy bendradarbiavimo idéja? Saveika, kuri yra bendradarbiavimo
pagrindas, siuolaikinio ugdymo mokslo yra pripazistama kaip esminis ugdymo
komponentas ir vienas i§ ugdymo kokybés veiksniy (Vaitkevigius, 1995
Bitinas, 2000"%; Jovaisa, 2002'). Per¢jimas nuo tradicinés konservatyviosios
vaiko ugdymo paradigmos prie moderniosios, kuri remiasi humanistinés psi-
chologijosidejomisir i vaika orientuotu ugdymu, pripazistanciu vaiko galias ir
vaiko bei suaugusio zmogaus santykiy lygiavertiskuma, aktuaizuoja vaiko
aktyvaus dalyvavimo tenkinant speciaiuosius ugdymosi poreikius problemas.
Ugdymo proceso da yviy bendradarbiavimo pripazinimas vienu i§ inte%racijos
ir inkliuzijos svarbiausiy komponenty (Ambrukaitis, Ruskus, 2002"; Key
Principles for Special Needs Education: Recommendations for Policy Makers,
2003°% Galkien¢, 2003"°) skatina geriau pazinti ugdymo reaybe Siuo aspektu.
Aktyvaus vaidmens tévams suteikimas, specialisty (specidiuyjuy pedagogu,
logopedy, socialiniy pedagogu) veikla bendrojo lavinimo mokykloje sukelia
priestaringas ugdytoju diskusijas ir leidzia izvelgti gaimus formaligjo ir
realiojo specialiojo ugdymo konteksto neatitikimus.

Minéti naujosios Svietimo politikos ir specialiojo ugdymo praktikos
klausima keliami ne tik $vietimo strategy ar ugdytojy diskurse. Tiek uzsienio
salyse, tiek ir Lietuvoje, aktyviai plétojamas ir mokslinis diskursas. Uzsienio
salyse (Vakary Europos valstybese ir Siaurés Amerikoje) jau XX a viduryje
susiformavo naujos neigaliyju ugdymo ir socialings integracijos teorijos,
prasidéjo socidiniai pokycial, integracijos ir inkliuzijos procesai (masy salyje
tokie pokyciai stebimi tik nuo 1991 mety). Per 40-50 mety atlikta daug ir
ivairiy moksliniy tyrimy, vyko mokslinés diskusijos, buvo ieskoma optimaliy
problemy sprendimo bady. Intensyviai analizuojami integracijos ir inkliuzjos
procesai (Thousand, Villa, 1995'; Walther-Thomas ir kt., 2000% Farrell,
2003"%). Uzsienio salyse intensyviai ieskoma optimalaus inkliuzinio ugdymo
modelio. Igyvendinant inkliuzinio ugdymo programas ir siekiant optimaliai
isnaudoti materialiniy ir zmogiskuyju istekliy potenciala, itin padaugéjo tyrimy,
andizuojanciy bendradarbiavimo tenkinant specialiuosius ugdymosi poreikius
struktirq, galimybes, teigiamus ir neigiamus veiksnius (Dettmer ir kt., 1999°;
Walther-Thomas ir kt., 2000"). Nemazai démesio skiriama pedago%q tarpu-
savio bendradarbiavimo galimybiy analizei (Thousand, Villa, 1995™"; Stano-
vich, 1996, tatiau dar intensyviau tyringjamas seimos jtraukimo ir bendra-
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darbiavimo santykiy su teévais kirimo procesas (Hughes ir kt., 1994%;
Armstrong, 19957 Dettmer ir kt., 1999°; Dae, 2000°%). Tyrimais siekiama
irodyti tévy jtraukimo ir dalyvavimo nauda visiems svietimo bendruomenés
nariams, analizuojamas p&tiy tévy ir pedagogy pozitris i tévy vaidmeni vaiko
ugdymaosi procese, lygiavertés partnerystés galimybes. Pripazistama, kad tévy
itraukimas ir bendradarbiavimas su tévais yra sudétingas procesas ir peda
gogams sukelia sunkumy. Vaiko aktyvaus dalyvavimo kartu sprendziant ugd%/-
mosi problemas (Peters, 1990%; Brendtro, Bacon, 1995%% Nevin ir kt., 2002%°)
klausimai tyrinéti jau nuo 1970 mety, tagiau tyrimai nebuvo itin gausis.

Nuo devintojo desimtmecio ypa¢ padaugéjo tyrimy and izuoganéiq peda-
gogy, dirbanciy su SUP mokiniais, nuostatasSDettmer ir kt., 1999°; Avramidis
ir kt., 2000a%%; Walter-Thomas ir kt., 2000%; Avramidis, Norwich, 2002").
Atlikta moksliniy literattiros saltiniy analizé parode, kad uzsienio salyse tyrimy,
andizuojanciy integracijos ir inkliuzijos procesus, aktua umas nemazéja. Daug
démesio skiriama optimalaus bendradarbiavimo modelio paieskai, veiksniy,
garantuojan¢iy sekminga vaiky ir ju tévy aktyvy dalyvavima, tenkinant
speciaiuosius ugdymosi poreikius, analizei.

Lietuvoje per pastaruosi us desimt mety, kurie pragjo nuo svietimo refor-
mos pradzios, taip pat buvo domimasi pokyéiy vyksmu, naujy idéjy sklaida ir
raiska ugdymo realybéje. Intensyviausiai tyrinétas integracijos procesas (tiek
teoriniu, tiek praktiniu poziariu) ir su juo susije pozityvas ir negatyvas veiks-
niai. Tyrimy gausoje buvo aptikta vos keletas darby, anaizuojanciy bendra-
darbiavimo ypatumus integruoto ugdymo salygomis, seimos ir vaiko itraukimo
tenkinant specialiuosius ugdymosi poreikius galimybes. Tyrima, nagrinéjanti
bendradarbiavimo su seima procesus ankstg/vosios reabilitacijos tarnybose,
atliko Alisauskiene (2002)*. Ruskus (1998)°, Alisauskas (2002)®, Galkienc
(2003)*® savo darbuose uzsimena apie pedagoginés saveikos, kuri remias
kooperacija su vaiku, turinciu specialiyju ugdymosi poreikiy, svarba. Peda
goginio bendradarbiavimo sistemos plétotes yg)atumus bendrojo lavinimo pra-
dinéje mokykloje tyringjo Kontautiené (2000)*. Vis délto minétuose tyrimuose
ivairiy ugdymo proceso dayviy bendradarbiavimas, tenkinant specialiuosius
ugdymasi poreikius, analizuojamas i§ skirtingy pozicijy |abiau pabréziant viena
ar kitg problemos aspekta.

Socidinio ir mokslinio tyrimo aktualumo apibreéztis, isskirti $vietimo
politikos, praktiniy pokyciy bei moksliniy tyrimy aspektai rodo keleta ugdymo
realybés priestaravimy, negpibréztumy, vienovés tarp ugdymo politikos,
teorijosir praktikos kiirimo sunkumy. Sie priestaravimai, sunkumai, apibréztini
kaip tyrimo problema, konkretizuojama siais, zemiau patektais, probleminiais
klausimai's:

§ Reali bendradarbiavimo situacija. Kaip konkregiai realizuojamas
bendradarbiavimas siandienos Lietuvos bendrojo lavinimo mokykl oje tenkinant
SUP (kaip kuriamos ugdymo proceso dalyviy saveikos, kaip daznai jos vyksta,
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ar suteikiama galimybiy vaikams, turintiems SUP, ir ju tévams isitraukti i SUP
tenkinimo procesa, kokias bendradarbiavimo formas renkasi pedagogai)?

§ Bendradarbiavimo dalyviy nuostatos. Koks yra legitimiy, aiskiai
apibrézty (eksplicitiniy) ir subjektyviy (implicitiniy) bendradarbiavimo kriterijy
atitikimas ugdymo praktikoje (ar atitinka tai, kaip yra apibréztas bendra-
darbiavimas svietimo politikos dokumentuose, ugdymo turinyje, oficialiuose
sprendimuose, ir tai, kaip mokytojai subjektyviai suvokia, motyvuoja, verting,
jaucia bendradarbiavima tenkinant SUP; kaip atitikimas / neatitikimas tarp
formaliy, oficidiy ir neformaliy, subjektyviy bendradarbiavimo kriterijy
atsispindi konkrecioje ugdymo praktikoje, bendradarbiavimo dal yviy elgesyje)?

§ Bendradarbiavimo konstravimo metodika ir modelis. Kaip, kokiu
metodu, turéty bati konstruojamas bendradarbiavimas mokykloje, tenkinant
vaiky SUP, ir koks bendradarbiavimo modelis galimas konkregioje ugdymo
aplinkoje (kokios priemonés ir kokie metodai leisty suderinti ugdymo dal yviy
skirtingus lakestius, poreikius ir galimybes tenkinant SUP, paskatinty indi-
vidualaus ir institucinio lygmens bendradarbiavimo pokycius, leisty konstruoti
veiksminga bendradarbiavimo modeli ieskant konkregiy praktiniy problemy
sprendimo btidy praktinése situacijose)?

Tyrimo objektas — vaiky, tévy ir pedagogu bendradarbiavimo, tenkinant
specidiuosius ugdymosi poreikius, modelis bendrojo lavinimo mokykloje.

Tyrimo dalykas — i bendradarbiavimo konstravima nukreipta vaiky,
tevy ir pedagogu veikla, grista probleminiy situacijy patirties refleksijomis bei {
bendradarbiavimo plétote orientuotais sprendimais.

Tyrimo tikslas — jvertinus bendradarbiavimo dalyviuy nuostaty ypa
tumus, askleidus redias bendradarbiavimo praktikas, taikant veiklos tyrima
sukonstruoti bendradarbiavimo, tenkinant specialiuosius ugdymosi poreikius,
metodika ir moddj.

Tyrimo uzdaviniai.

1. Operacionalizucti bendradarbiavimo koncepta siekiant atskleidti
teorines ugdymo proceso dalyviy bendradarbiavimo prielaidas bendradar-
biavimo salygu, struktaros, kirimo bei raidos aspektais.

2. Remiantis demografiniais-statistiniais duomenimis bei ugdymo prak-
tikos dalyviy patirtimi, aprasyti ugdymo redybéje esancia bendradarbiavimo
situacija, tenkinant specialiuosius ugdymosi poreikius bendrojo lavinimo
mokykloje.

3. Identifikuoti mokiniy, turintiy specialiyjy ugdymos poreikiy,
nuomoniy ir nuostaty apie speciadiaja pagaba turing; ju tévy bel pedagogy
nuostaty i specidiuyju ugdymos poreikiy tenkinima ir bendradarbiavima
ypatumus.

4. Remiantis teoriniu modeliu bel empirinio tyrimo rezultatas,
sukonstruoti bendradarbiavimo metodika ir ja praktiskai patikrinti konkrecioje
speciaiojo ugdymo aplinkoje.
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5. Remiantis bendradarbiavimo modelio konstravimo ir jgyvendinimo
patirtimi, parengti ugdymo proceso dalyviy bendradarbiavimo, tenkinant
specidiuosius ugdymosi poreikius bendrojo lavinimo mokykloje, modeli.

Hipotezés.

§ Specidiyjy ugdymosi poreikiy turintys mokdeiviai ir ju téva
dazniausiai néra pripazistami kaip lygiavercia partneriai specialiyjy ugdymosi
poreikiy tenkinimo procese, ju vaidmuo ugdymo procese yra nuvertinamas.

§ Nepakankamai efektyvi komunikavimo ir informacijos sklaidos
sistema riboja galimas saveikas, neskatina kompeksinés visy ugdymo proceso
dalyviy interakcijos ir bendro problemy sprendimo.

§ Neigiamos pedagogy nuostatos i ugdytini, turinti SUP, integruoto
ugdymo galimybes bel priesinimasis pokyciams lemia nepalankiy veiksniy
raiska bendradarbiavimo situacijose tenkinant mokiniy specialiuosius ugdy-
mosi poreikius.

§ Veiklos tyrimas konkregiose praktinése situacijose yra veiksmingas
praktinio bendradarbiavimo modelio karimo ir isbandymo metodas leidziantis
parinkti optimalias bendradarbiavima skatinancias priemones, tinkamas kon-
kreciam socidiniam ir instituciniam kontekstui, inicijuojant pozityvius spe-
cialiyjy ugdymosi poreikiy tenkinimo ir bendradarbiavimo pokygius.

Tyrimo metodai. Tyrimas atliktas vadovaujantis trianguliacijos principu
tarpusavyje derinant kokybinius ir kiekybinius metodus (Merkys, 1995™:
Saparnis, 2000%; Kardelis, 2002™). Toki apsisiprendima nulémé pasirinkto di-
sertacinio tyrimo objekto ypatumai (bendradarbiavimo proceso dalyviy hetero-
geniskumas ir ugdytoju komandos tarpdiscipliniskumas).

Siekiant operacionalizucti bendradarbiavimo, tenkinant specialiuosius
ugdymaosi poreikius, koncepta ir teoriskai pagristi ugdymo proceso dayviy
bendradarbiavimo modeli, naudotas teorinés analizés (pedagoginés, psicho-
loginés, sociologinés, metodologinés literataros analizés) metodas.

Pirmajame tyrimo etape (vertinant ugdymo proceso dalyviy huomoniy ir
nuostaty ypatumus, identifikuojant egzistuojancias bendradarbiavimo prak-
tikas) daugiau naudoti kiekybiniai tyrimo metodai, kurie leido patikimai jver-
tinti susidariusia Situacija nagrinéjamu aspektu. Standartizuoto tipo anketines
apklausos metodu buvo siekiama identifikuoti ugdymo realybéje esandia
bendradarbiavimo situacija, tenkinant SUP, ir jvertinti tévy, auginanciu SUP
turinti vaika, ir bendrojo lavinimo mokykly pedagogu socialines nuostates.
Atsizvelgiant | tai, kad bus apklausiami jvairaus amziaus vaikai, turintys SUP,
buvo pasirinktas individualus pusiau standartizuotas interviu. Sis metodas
naudotas vaiky, turin¢iy specidiuju ugdymosi poreikiy, apklausa atlikti ir ju
nuomoniy i teikiama specialiaja pedagogine pagalba ir dalyvavima, sprendziant
mokymosi problemas, turiniui atskleisti.
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Antrajame tyrimo etape dominavo kokybiniai metodai. Poky¢iy inici-
javimo, kuriant bendradarbiavimo santykius, procese (numatant bendradarbia-
vimo priemones ir vertinant ju efektyvuma) taikytas veiklos tyrimas (action
research), naudojant sutelktos grupés (focus group) metoda. Planuojant veiklos
tyrima, numatant veikla sutelktose grupése buvo atsizvelgtai pirmajame tyrimo
etape atrastus veiksnius, susijusius su bendradarbiavimo situacija, tenkinant
specidiuosius ugdymosi poreikius, bendrojo lavinimo mokykloje.

Analizuojant duomenis taikyti statistiniai metodai (aprasomoji statistika,
klasterine analize, faktoriné andize, logistine regresija) ir kokybiniai-inter-
pretaciniai (turinio analizé) metodai. Tyrimo metu gautiems duomenims
apdoroti, sisteminti ir grafiskai vaizduoti naudota SPSS (Statistical Package for
the Social Sciences) programing iranga, Windows Microsoft Word ir Windows
Microsoft Exel programos.

Tyrimo imtj, naudojant anketinés apklausos metodg, sudaré 1357
dalyviai. Buvo apklausti 489 tévai, auginantys vaikus, turin¢ius SUP ir besi-
mokanc¢ius jvairaus tipo (pradinése, pagrindinése, vidurinése) bendrojo
lavinimo mokyklose; 688 pedagogai (pradiniy ir aukstesniyjy klasiy mokytojai,
specidigji pedagogai, logopedai, socialinia pedagogai), ugdantys SUP vaikus;
180 bendrojo lavinimo mokykly vadovy (direktoriy ir direktoriaus pavaduotojy,
kuruojanciy speciayji ugdyma). I nterviu metodu apklausti 53 vaikai, turintys
SUP ir besimokantys bendrojo lavinimo mokyklos 2—10 klasése. Veiklos
tyrime dalyvavo 35 ddyviai (10 vaiky, turin¢iy SUP ir besimokan¢iy 4-5
klasése; 10 tévy, kuriy vaikai turi SUP; 15 pedagogu, ugdanéiy SUP turingius
vaikus). Bendratyrimo imtis— 1445 dalyviai.

Tyrimo metodologinis pagrindimas. Tyrimas grindziamas:

§ [ vaikq orientuoto ugdymo paradigma, kuri remiasi: huma-
nistinio ugdymo koncepcija (Masow, 1959*; Rogers, Freiberg, 1994*;
Bitinas, 2000%; Juodaityte, 2003*'); neopedocentristine pedagogika
(Koreakas, 1993*; Juodaityte, 2003*') progresyvistinio ugdymo kon-
cepcija (Ozmon, Craver, 1996*; Bitinas, 2000*); pragmatistinio ugdy-
mo koncepcija (Dewey, 1916*; Ozmon, Craver, 1996*; Bitinas, 2000%).

§ Socialinés komunikacinés paradigmos metodol oginémis nuosta
tomis, kurios susijusios su nejgaliyjy sociainés integracijos, inkliuzijos, integ-
racijos i bendrojo lavinimo mokykla, normalizacijos idéjomis, akcentuo-
janciomis socialinius santykius ir saveika, naryste bendruomenéje, bendra-
darbiavima, partneryste (Ruskus, 2002*; Barnes, Mercer, 2004™); simbo-
linio interakcionizmo idsjomis (Bogdan, 1986°%; Blumeris, 1998°; Ber-
ger, Luckman, 1999°%); socialinio konstrukcionizmo teorija (Green-
wood, 1994>; Crotty, 1998 Hruby, 2001°"); komunikacine teorija
(Fiske, 1990°%; Crowley, Mitchell, 1998%°; Bawnasux ir kt., 2000%).

43

Tyrimo mokslini naujuma ir reik§minguma apibadinartai, kad:

§ Disertacijoje visapusiska (i$ visy ugdymo proceso dal yviy poziciju)
atskleidziama iki siol netyrinéta, ugdymo proceso dalyviu bendradarbiavimo,
tenkinant specialiuosius ugdymosi poreikius, situacija bendrojo lavinimo
mokykloje.

§ ldentifikuojamos ugdymo dalyviy nuomonés ir nuostatos, susijusios
su bendradarbiavimo situacija, apibadinami su ta situacija susije palankas ir
nepalankis veiksniai, leidziantys objektyvia jvertinti vykstancius procesus,
strategiskai planuoti tolimesnius veiksmus (tiek politiniu, tiek instituciniu, tiek
individualiu lygmeniu).

§ Pateikiama metodologiskai pagrista ir empiriskai patikrinta ben-
dradarbiavimo konstravimo metodika ir modelis, leidziantys keisti ugdomaja
praktika.

Praktinj tyrimo reik§minguma pagrindzia tai, jog tyrimas vykdytas
nettraioje ugdymo aplinkoje (bendrojo lavinimo mokykloje), veikta redliose
situacijose, sprestos praktikams ir kitiems ugdymo proceso dal yviams aktualios
problemos. Sukurtas konkreciam instituciniam kontekstui (t.y. bendrojo
lavinimo mokyklai) tinkantis bendradarbiavimo, tenkinant specialiuosius
ugdymaosi poreikius, modelis ir metodika, kuri gali bati naudojama kitose
bendrojo lavinimo mokyklose. Pateikiamos empiriskai pagristos praktinés
rekomendacij os $vietimo vadybininkams, pedagogams praktikams.

Disertacijos struktara: jvadas, trys skyriai, isvados ir diskusija,
rekomendacijos, literatiiros saradas ir prieda. Literatiiros sarasa sudaro 224
Saltiniai. Disertacijos apimtis — 162 pudlapiai, 32 lentelés, 64 paveikda.
Atskiroje dalyje pateikiami 48 priedai.

TURINYS
Ivadas
1. VAIKU SPECIALIYJU UGDYMOSI POREIKIY TENKINIMAS BENDROJO
LAVINIMO MOKYKLOJE: LINK UGDYMO PROCESO DAL YVIY BENDRADAR-
BIAVIMO
1.1 Specialiyjuy ugdymosi poreikiy konceptas, kaip nejgaliyju ugdymo ir socialines
integracijos paradigmy ir praktikos kaitos atspindys bei paskata
1.1.1. Specidiojo ugdymo paradigmy kaita Lietuvoje: nuo segregacijos link
inkliuzijos
1.1.2. Europinés specialiyjy ugdymosi poreikiy turinéiy vaiky ugdymo patirties
perkélimas teisiskai reglamentuojant specialiyju ugdymosi poreikiy tenkinima
Lietuvoje
1.1.3. Vaiky, turirciy specialiyjuy poreikiy ir speciaiyju ugdymos poreikiy,
bendrojo lavinimo mokykloje demografinés tendencijos
1.1.4. Specialiyjy ugdymos poreikiy tenkinimo bendrojo lavinimo mokykloje
teisinial ir organizaciniai aspektai
1.2. Ugdymo dalyviy bendradarbiavimas, kaip specialiyjy ugdymosi poreikiy tenkinimo
priemorg ir siekiamybé
1.2.1. Bendradarbiavimo koncepto apibréztis
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1.2.2. Pedagogu socialinés nuostatos, kaip esminis bendradarbiavimo integruoto
ugdymo salygomis veiksnys
1.2.3. Specidiyjy ugdymosi poreikiy turintis vaikas, kaip lygiavertis bendradar-
biavimo partneris
1.2.4. Tévy lygiavertisko dalyvavimo vaiko ugdymo procese dilemos
1.2.5. Specialiosios pagalbos teikimo ir bendradarbiavimo modeliai
2. UGDYMO DALYVIY BENDRADARBIAVIMO TENKINANT SPECIALIUOSIUS
UGDYMOS POREIKIUS SITUACIJOSIDENTIFIKAVIMAS
2.1. Tyrimo metodologija
2.1.1. Tyrimo dizainas
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ISVADOS

1. Atlikus teorine tyrimo objekto operacionalizacija, buvo atskleista, jog
bendradarbiavimo, tenkinant specialiuosius ugdymosi poreikius, pagrinda
sudaro komandos nariy bendra veikla planuojant, sprendziant problemas,
priimant sprendimus specialiyju ugdymos poreikiy tenkinimo procese.
Veiksniai, lemiantys bendradarbiavimo proceso vyksma ir rezultata, yra susije
su konkregiu socialiniu kultariniu ir instituciniu kontekstu (politinémis
struktaromis, jstatymais, kultariniais ypatumais, dalyvaujanciy asmeny
nuostatomis ir kt.), atsakingy asmeny gebéjimu organizuoti veiklos procesa

" Dél tyrimo etikos reikal avimuy, tyrimo vieta neskelbiama
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numatant turini konkreciame (kiekvienu atveju vis skirtingame) kontekste.
Apibtdinti bendradarbiavimo konstravimo esminiai komponentai — pasiren-
gimas bendradarbiauti, dalyviy vaidmeny ir funkcijy apibrézimas, bendradar-
biavimo aplinkos ir priemoniy numatymas ir vertinimas — leido pagristi
metodikos ir modelio konstravimo procesa.

2. Tyrimo rezultatai atskleidé, kad, tenkinant specialiuosius ugdymosi
poreikius Lietuvos bendrojo lavinimo mokyklose, vaikai, turintys specialiuju
ugdymaosi poreikiy, ir ju tévai daznai atsiduria atskirties situacijoje — su jais
mazal bendraujama, daznai nesuteikiama galimybiu isitraukti i ugdymosi
procesy ir kartu spresti vaiky ugdymosi problemy, nepakankamai jvertinamos
ju galimybés ir poreikiai. Patvirtinta hipoteze, kad specialiyju ugdymosi porei-
Kiy turintys vaika ir ju tévai dazniausia néra pripazistami kaip lygiaverdiai
partneriai specialiyjy ugdymosi poreikiy tenkinimo procese.

3. Nustatyta, kad pedagogu tarpusavio bendravimas dazniau orientuotas i
individualius pokal bius, konsultacijas, individualy tobuléjima, o ne { komandini
darba ir kolegialy problemy sprendima. Bendraujant su tévais vyrauja vien-
kryptés informacijos perdavimo formos. Tyrimo rezultatai patvirtino hipoteze,
kad nepakankamai efektyvi komunikavimo ir informacijos sklaidos sistema
riboja galimas saveikas, neskatina kompleksinés visy ugdymo proceso da yviy
interakcijos ir bendro problemy sprendimo. Vadova nepakankamai ivertina
komandinio darbo rezultatus.

4. Mokiniai daznai jaucia neigiamas pedagogu nuostatas savo atzvilgiu,
ignoravima, atstimima. Santykiuose su tévais neisvengia bendravimo prob-
lemy, daznai girdi neigiamus vertinimus. Vaikui augant, saves vaizdinys darosi
vis labiau neigiamas, mazéja pasitikéjimas savo galimybémis. Mokiniai pasy-
vias specialiyjy ugdymosi poreikiy tenkinimo procese ir nenori dalyvauti spren-
dziant su ju mokymusi susijusiy problemy, baimindamiesi negatyviy vertinimy,
suaugusiyjy autoriteto, nepasitikédami savo galimybémis isitraukti.

5. ldentifikuoti tévy ir pedagogu nuostaty i speciayji ugdyma ir bendra-
darbiavima ypatumai, nuostaty struktiira ir raiska. Tévai konstruoja pozityvy
vaiko, turin¢io specidiyjy ugdymosi porekiy vaizdini, taiau yra linkg nuver-
tinti vaiko gebéjima isitraukti sprendziant mokymosi problemas. Nepaisant
paankiy tévy nuostaty i savo vaidmeni, tenkinant vaiko specialiuosius ugdy-
mosi poreikius, specialioji pedagoginé pagalba vertinama nevienareiksmiskai
(teval pasitiki specialistais, taciau specialiaja pedagoging pagalba vertina kaip
vaiko atskirties forma). Pedagogai daznai konstruoja pesimistiska ugdytinio,
turinéio specidiyjy ugdymosi poreikiy, vaizdini, orientuojasi i vaiko silpnasias
puses, sutrikimus, netiki vaiko galimybémis; pripazindami vaiko pajéguma
suprasti savo problemas ir isitraukti i ju sprendima, nenori aktyvaus vaiko daly-
vavimo ir pasisako uz suaugusiyju dominavima; vertindami teorinius teiginius,
pedagogai ir ugdymo instituciju vadovai demonstruoja tolerancija ir pritaria
specidiuju ugdymosi poreikiy turinéiy vaiky ugdymui bendrojo lavinimo mo-
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kykloje, tatiau, kai kalbama apie asmening saveika, dazniau palaikomos
segregacijos idéjos; vis dar daug pedagogy linkg nuvertinti tévy vaidmeni vaiko
ugdymo procese; kyla vaidmeny pasidalijimo sunkumuy, tenkinant mokiniy spe-
cialiuosius ugdymosi poreikius. Tévy ir pedagogy nuostaty raiskos ypatumus
lemia socialinés demografinés charakteristikos. [vertinti tévy ir pedagogy nuo-
staty i specialyji ugdyma ir bendradarbiavima ypatumai leido igskirti bendra
darbiavimo situacija lemiancius veiksnius, kurie isryskino dvi pagrindines
dimensijas:

§ pozitrio { specidiyu ugdymos poreikiy turinti vaika ir ugdymo
paradigmy pasirinkimo dimensija;

§ ugdymo proceso ddyviuy pozidriy, kompetencijy ir atsakomybés
bendradarbiavimo procese dimensija.

6. Tyrimo rezultatai patvirtino hipoteze, kad pedagogu tarpe vyraujantis
negatyvus vaiko, turin¢io specialiyjy ugdymosi poreikiy vaizdinys, pritarimas
segregacinems nuostatoms, rigidiskumas ir priesinimasis poky¢iams neigiamai
veikia bendradarbiavimo, tenkinant speciaiuosius ugdymos poreikius, situ-
acija (vaiko ir tévy jtraukima sprendziant ugdymos problemas, gebéjima pasi-
dalyti vaidmenimis) bendrojo lavinimo mokykloje.

7. Atsizvelgus | bendradarbiavimo situacija (Salies mastu) ir konkrety
institucini konteksta (mokyklos mastu), pasitlyta bendradarbiavimo metodika,
kurios pagrinda sudaré veiklos tyrimas, naudojant sutelktos grupés metoda.
Tyrimo rezultatai patvirtino hipotezg, jog veikla sutelktose grupése ir veiklos
tyrimas leidzia konstruoti praktinio bendradarbiavimo modeli. Veikla sutelk-
tose grupése, praktiniy situacijy analize, diskusijos, pasikeitimas vaidmenimis
leido:

§ ugdymo proceso dayviams pazinti tarpusavio likes¢ius ir geriau
suvokti savo vaidmenis vaiko specidiyju ugdymos poreikiy tenkinimo
procese;

§ apmastyti ir pergrupuoti veiklos, ugdant specialiyjy ugdymosi porei-
kiu turinti vaika, prioritetus;

§ tobulinti bendrasias pedagogines kompetencijas (bendravimo iga-
dzius, empatiskuma);

§ numatyti stkmingo bendradarbiavimo veiksnius ir sukonstruoti ben-
dradarbiavimo, tenkinant speciaiuosius ugdymosi poreikius, modeli;

§ paskatino dalyviy savirefleksijas, kriting savo veiklos analizg, leido
pajusti bendrumo jausma;

§ abstrakeias zinias papildyti naujomis ziniomis, suteikti konkrecia
prasmg abstrakéiam bendradarbiavimo konceptui;

§ pripazinti pedagogy iniciatyvos svarba itraukiant tévusi vaiky ugdy-
mosi procesa, pozityviau vertinti tévy vaidmeni vaiko ugdymosi procese;

§ pozityvia linkme keisti pedagogu nuostatas | vaika, turintj specia-
linjy ugdymosi poreikiy (vaiko individualumo pripazinimas, orientacijai pagal-
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ba vaikui klas¢je atspindi socialinés paradigmos nuostatas, kurios pakeité
tyrimo pradzi oje vyravusia orientacija i zinias, rezultata ir sutrikima).

Tal patvirtina sukonstruotos bendradarbiavimo metodikos veiksminguma.

8. Individualiy atvejy analiz¢, bendrai sprendziant problemas ir dalyvau-
jant visiems ugdymo proceso dal yviams, atspindéjo veiklos pokygius instituci-
niame lygmenyje. Atvejy analizé, dalyvaujant visiems ugdymo proceso daly-
viams, leido siekti bendro problemy sprendimo tiksly, itraukti visus ugdymo
proceso ddyvius ir patvirtino bendradarbiavimo modeio igyvendinimo ugdy-
mo real ybéje galimybes:

§ ugdytiniai palankiau vertino savo savijauta, suzinojo konkretesniy
pagal bos sau bady;

§ vakui ir tevams skirtas svarbus ir aktyvus vaidmuo sprendziant
ugdymoasi problemas;

§ pedagogai laikes pozityvumo, orientacijos i $eima, vaiko paruosimo
dalyvauti kriterijuy;

§ redizuotas savanorisko apsisprendimo dal yvauti principas;

§ sukurtapaanki atmosfera atviram pokalbiui;

§ pedagogai pripazino tévy doméjimas vaiko ugdymu ir nora koope-
ruotis,

§ aktyvustévy vaidmuo bendro problemy sprendimo metu;

§ suaugusigi pripazino vaiko dalyvavimo svarba ir jo gebéjima isi-
traukti.

9. Tyrime suburtos sutelktos grupés dalyvia sukonstravo ir aprobavo
bendradarbiavimo, tenkinant specialiuosius ugdymosi poreikius bendrojo lavi-
nimo mokykloje, modeli. Pagrindiniai modelio komponentai i§ esmés atitinka
teorinio modelio apibendrinty struktira. Specifiska tai, kad Lietuvos stuacijai
budinga tiek tévy, tiek ir pedagogy orientacija i vaiko negale¢ (sutri-
kima), didesnis pagalbos pedagogams poreikis ir akcentuojama ben-
draamziy itraukimo svarba siekiant vaiko socialinés adapta-
cijos. Teévy ir pedagogy orientacija i sutrikima diskusiju pabaigoje buvo la-
biau sigiama su vaiko pazinimo tikslais ir efektyvesne pagalba, o ne sutrikimo,
kaip vaiko problemos, sureiksminimu.

REKOMENDACIJOS

Tyrimo teisinio konteksto analiz¢, gauti rezultatai ir isvados leidzia
formuluoti rekomendacijas, kurios galéty padéti pozityvia linkme keisti
bendradarbiavimo situacija Lietuvos bendrojo lavinimo mokyklose.

Svietimo politikos formuotojams:

§ Svarbu ne tik sukurti ugdymo teising baze, grindziama socialine
paradigma, bet ir numatyti priemones, padedancias valdyti ir kontroliucti
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sekminga pokyciu igyvendinima instituciniame ir individualiame lygmenyse.
To gaima siekti vertinant $vietimo situacija, $vietimo bendruomenés poreikius,
uztikrinant reikalinga pagalba pedagogams ir kitiems ugdymo proceso
dalyviams, skatinant reflektyviaja pedagogu praktika, dalijimasi patirtimi.

§ Lietuvos svietimo jstatyma ir Specialiojo ugdymo istatyma papil-
danciuose poistatymi ni uose aktuose reikéty konkreciau apibrézti tévy jtraukimo
i vaiko specidiuju ugdymosi poreikiy tenkinimo procesa procediira ir pabrézti
tevy vaidmens svarba ne tik pradiniame — specialiyju ugdymosi poreikiy
vertinimo — etape, bet ir vélesniame — specialiyjy ugdymosi pore kiy tenkinimo
procese. Reikéty formaliai jteisinti vaiko teise aktyviai dayvauti vertinant ir
tenkinant jo specialiuosius ugdymosi poreikius, priimant svarbius sprendi mus.

Ugdytojams:

§ Tenkinant ugdytiniy specialiuosius ugdymosi poreikius ir kuriant
bendradarbiavimo santykius, svarbu laikytis moderniosios vaiko ugdymo
paradigmos ir sociainio speciaiojo ugdymo modelio nuostaty. Ugdytinis turéty
bati pripazistamas kaip lygiavertis ugdymo proceso dalyvis, galintis atstovalti
savo interesus ir gauti su jo mokymusi susijusia informacija. Svarbu laikytis
nuostatos, kad kiekvienas asmuo gali sekmingai mokytis ir pagal savo
galimybes dadyvauti tiek ugdymosi, tiek problemy sprendimo procese. Vis
ugdytojai turéty pripazinti vaiko individualuma, pazinti jo individualia situacija
siekiant kompleksines pagabos. Siekiant palankesnio ugdytiniy ir ju tévy
pozitrio i specialiaja pedagoging pagalba nederéty kasdienés mokyklings
leksikos perkrauti specialiaisiais terminais (specialusis ugdymas, specialusis
pedagogas ir kt.), suteikti jai labiau teigiama prasme. Itraukiant ugdytini ir jo
seima ir kuriant bendradarbiavimo santykius batina laikytis pozityvumo
principo, orientuctis { stipriasias vaiko ir seimos ypatybes, tévams suteikti
pozityvy vaidmeni vaiko ugdymosi procese, tobulinti komunikacinius igadzius.

§ Skatinant bendradarbiavimo procesa pirmiausiai reikéty jvertinti
bendradarbiavimo situacija konkregiame instituci niame kontekste ir iss aiskinti
paankius bei nepalankius veiksnius, susijusius su bendradarbiavimu ir dal yviy
pasirengimu bendradarbiauti. Tuo tikslu galima buty naudoti tyrimo metu
isbandytas vertinimo formas ir instrumentus (interviu su mokyklos specialiojo
ugdymo komisijos nariais, tévais, ugdytiniais). Atsizvelgiant | gautus rezultatus
nesunku numatyti ir sudaryti bendradarbiavimo igadziy tobulinimo programa
(suburti diskusiju grupes, numatyti diskusijy temas, susitikimy skaiciy),
organizucti veikla, leidziancia issakyti savo lakestius, pasidalinti vaidmenimis,
numeatyti konkregias bendradarbiavimo priemones ir metodus, vertinti savo
veiklos rezultatus. ldentifikavus panaduy (Siame tyrime gprasyta) institucini
konteksta, galéty bati panaudota Siam tyrimui sukurta bendradarbiavimo
modelio karimo metodika
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§ Svarbiausia salyga, kuriant bendradarbiavimo modeli, — visy ugdy-
mo proceso dalyviy jtraukimas i bendradarbiavimo modelio kirimo procesa,
bendra diskusijair bendrai priimtas sprendimas.

§ Bendradarbiavimo iniciatyva, tenkinant specialiuosius ugdymosi
poreikius, turéty prisiimti vaika ugdantys pedagogai, mokyklos specialiojo
ugdymo komisijos nariai.

§ Administracijos atstoval turéty labiau skatinti komandini darba,
ivertinti jo rezultatus. Svarbu inicijucti pokycius instituciniame lygmenyije,
koordinuoti tarpdisciplininés komandos, tenkinancios ugdytiniy specialiuosius
ugdymasi poreikius, veikla, vertinti ir kontroliuoti veiklos tobulinimo prog-
ramy igyvendinima, nes naujoviy realizavimas — sudétingas, ilgalaikis, kryp-
tingo vadovavimo reikalaujantis procesas.

Tyréjams, mokslininkams:

§ Visapusiskai vertinant bendradarbiavimo, tenkinant specialiuosius
ugdymasi poreikius, situacija, idomu biity pazinti bendraamziy nuostatas i spe-
cidiyju ugdymos poreikiy turintj vaika ir galima ju vaidmeni bendradar-
biavimo ir specialiyjy ugdymosi poreikiy tenkinimo procese.

§ Sekiant issamiau pazinti sukurto bendradarbiavimo modeio reali-
zavimo galimybes konkregiame instituciniame kontekste, tikslinga bty tyrima
testi ilgesni laika (1-3 metus) nuolat vertinant institucinés ir individuaios
elgsenos bel refleksijy pokycius.

§ Prasminga bty atskleisti sukonstruotos metodikos taikymo gali-
mybes kitose bendrojo lavinimo mokyklose.

§ Aktualu baty identifikuoti efektyviausias strategijas, leidziancias
teigiamail veikti skirtingiems pedagogu ar tévy tipams (nustatytiems sio tyrimo
metu) priskirty asmeny individualia elgsena ir jos pokycius bendradarbiavimo
situacijose.
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