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INTRODUCTION

The relevance of the research. Most of the socialization’s research is directed towards the
individual, as social being’s development and his/her participation in society. Thus the
socialization is the essential basis of man’s participation in a particular society, and also the
expression, according to which, the relations with surrounded environment and its events, and
phenomena are revealed. On the other hand, socialization is quite a difficult psychosocial process:
in a fast developing society, it becomes harder for children to socialize adequately. Various social
changes (sudden growth of technologies and science, mobility, urbanization, individualization
etc.) have an influence on the participants and determinants of socialization. According to
J. Gibson and P. Blumberg (1978), adults are influenced by those changes dirrectly through their
experienced anxiety and frustrations. However, children are mostly influenced by those ways that
were important to socializing adults. Consequently, the socialization process is strongly linked
with a child‘s need to identify himself and internalize those values that are appropriate to society.

Much research demonstrates (Harris, 1995; Meltzoff and Moore, 1994; Premack and
Premack, 1994; Piktinas et al., 2000; Gecas, 1981; Cooley, 1964) the person‘s identification
approach as the basis of socialization: as at first, the individual pursues to identify himself with
closely related people or groups. In other words, to comprehend self through the relations with
others and himself — internalize those sociocultural values of a certain group to which child feels
relatedness and perceives as positive. Family, as the main socializational institution, plays the
main role in socializing children as they first take family‘s socioeconomic status that consequently
may influence their future possibilities and decisions.

As C. Thornton (2001) conceptualizes, childhood is the time of learning from various
experiences. This is a time, especially beginning with the school year, when child develops
cognitively, physically, and socially (Cernius, 2006; Erikson, 2004; Gecas, 1981). Thus every
single moment in childhood is useful, even if it would be the loss of a loved one. The period of 7—
11 years in the childhood is mainly stressed as the school life comes into child’s social field. The
school, in many ways, may compensate the grieving child’s socialization processes that are laden
within non-full family (Broom, 1992 et al.).

Exactly the relation between loss in the family and child‘s socialization is stressed in many
psychological and educational works (Erik de Corte and Weinert, 1996; Sigelman and Shaffer,
1991; Anapuenko, 2000; Suslavicius, 1995; Kvieskiené, 2000, 2003; Lelitigiené, 1997, 2003;
Litvinien¢, 2002; Dovydaitiené, 2001). Experienced loss is a very difficult matter for a child, who
tries to internalize his/her family‘s traditions, values and also to form his/her identity — self I.

After the loss a child loses the object of identification with whom. As researches show, not



satisfied need of identification can laden the value internalization as well (Perry, 2001; Bowlby,
1980; Grollman, 1990; Wallerstein, 1995; Furman and McNabb, 1997; Crenshaw, 1990; Berns,
1989; Dovydaitien¢, 2001; Juodaityteé, 2002; Giddens, 1995, 2000; James, Friedman, 2001;
Hilliard, 2001; Gecas, 1981). Put in other words, boys, who have lost their fathers and girls, who
have lost their mothers, partly lose self identification as a man, and as a woman.

The recent researches have shown that children from incomplete families are more linked to

the aggressiveness than others from nuclear families (Anmpuenko, 2000; Goldman, 2001;
Zukauskiené, 2001). On the other hand, children, age 67 and even younger, after the loss of one
of the parents, experience guilt for the things that have happened (Mishara, 2001 et al.).
According to A. Giddens (2005), all that raises a danger for a child becoming self core and his/her
ontological safety. Thus the loss in the family with its negative emotional charge also makes it
more difficult for a child’s need of identification, and consequently — value internalization. As a
matter of fact the loss lades such children’s socialization processes.
2004) point to the values® internalization as the basis of child‘s socialization, because he/she seeks
to identify with close people and intercept their values. However, the loss in the family often
makes it harder to do so and regression changes children’s behaviour, their relations with peers
etc. (Kairiené, 2002; Hilliard, 2001; Perry, 2000). For those children, as A. Juodraitis (2004)
states, the difficulties of adaptation often arise; they are linked to intercept anti-social values, and
even sometimes assume criminal roles. Besides the experienced loss within the family (parents*
divorce, parents‘ death, their unemployment or emigration abroad, grandparents® death etc.) has
more negative influence on children‘s emotional, cognitive and behavioural spheres. Speaking
about such childrens‘ emotions, much research (Lovre, 2003; Webb, 1993; Wolfelt, 1999;
Dovydaitien¢, 2001; Kiibler-Ross, 1997; Radzeviciené, 2002; Campos, Campos and Barrett,
1989) reveals that these children emotionally are much more vulnerable than those, who did not
experience the loss.

Thus the need to help the bereaved children becomes quite important, as every child may
experience trauma or crisis in such situations almost every day, although, in the context of
globalization, the society is pretty much withdrawn on that matter and on the other hand — quite
cynical (Dickenson, Johnson, 1993; Aries, 1993, 2000; Bucher, 1993; Sloterdijk, 1999; Becker,
1975). Subject to the kind of support that adults would give such children, the effectiveness to
survive crisis will appear (Kuriené and Pivoriené, 2000; Navaitis, 1998, 2002).

In that case the scientific problem arises: on what theoretical basis the socialization and
loss phenomena should be explored; how do these children internalize socio-moral values; do they

differ, based on the internalized values’ level, from children, who had not experience loss in the



family; what internal and external factors make stronger influence for grieving children’s (age 7—

11) socialization, and what educational assistance strategies are more appropriate while helping

them?

The research object is the socialization of children, who have experienced loss in the

family, and educational assistance strategies.

The goal — to reveal the socialization peculiarities of such children, exploring the main

factors that influence their socialization, and practically to examine the essential educational

assistance strategies.

Hypothesis: the socialization of grieving children (age 7-11) becomes easier, when it has

helped them to:

1.

Internalize social-moral values.
Satisfy their need of identification.
Feel safe in the school.

Have a positive status among peers in the class.

The research tasks:

To bring up the definition of socialization as a difficult psychosocial phenomenon.

To distinguish the essential values, that make the content of bereaved children‘s
socialization.

To set the levels of values® internalization on the emotional and behavioural aspects.

Point the value internalization peculiarities of children, who have experienced loss in the
family and those, who did not on the basis of their gender.

To reveal internal and external factors that make an influence for such children‘s value
internalization.

To distinguish the most important educational assistance strategies while making easier

socialization process for the grieving children.

The defensive thesis’ propositions:

The socialization of grieving children (age 7-11) is mostly described by the value
internalization on the basis of emotions and behaviour.

The value internalization of children, who have experienced loss in the family and those,
who did not, in some cases differs.

Among external factors, that make influence for such children’s socialization, are the loss
in the family, child’s status in the class, teacher’s attitude towards the child’s experienced

loss, and educational help character. Among internal ones — child’s need to satisfy self



identification through his/her attitude towards the experienced loss within family, towards
the school, his/her status in the class, and self.

4. Grieving children’s socialization becomes much easier, when it has helped them to: 1)
have much positive (higher) status in the class, and 2) satisfy their need of self

identification.

The research structure and size. Work consists of: introduction, its four parts, conclusions,
discussion, the list of cited works, and appendixes. 45 visual aids are given as well (25 tables and
20 figures), and 20 appendixes. Research size — 134 pages, not including the list of cited works and

appendixes. There are 301 cited works given in this paper.
A BRIEF REVIEW OF THE DISSERTATION’S CONTENT

The 1* part of the dissertation “The Theoretical Basis of Socialization and its Factors

in the Childhood” consists of four chapters.

The 1" chapter “Socialization as Multidimensional Process” analyzes the concept of
socialization and possible psychological and sociological paradigms of its process. It is stated in
this chapter that socialization is rather difficult psychosocial phenomenon along with values
internalization and self identification mechanisms, and also this process is influenced by other
social factors that begin in early childhood and last through the lifespan (Erik de Corte and
Weinert, 1996; Sigelman, Shaffer, 1991; Kvieskien¢, 2000, 2003; Aramaviciate, 2005;
Annpuenko, 2000; Hapxun, 2001; Broom, Bonjean and Broom, 1992; Juodaityté, 2003; Giddens,
2005). The socialization in childhood starts as a child’s full enrolment into the society, taking all
the social roles. Besides, the constant influence of the environment in many ways helps child to
understand and internalize socially accepted values and also to identify his/her place in the context

of various social interactions.

The 2" chapter “Socialization as the Values’ Internalization” describes many aspects of
values’ internalization, which is the basis of man’s socialization. This is quite complex process with
behaviour-volition, cognitive and emotional components that mark values’ internalization on the
individual level (MartiSauskiené, 2002, 2004; Aramavicéitté, 1998, 2002, 2005; Bitinas, 1995,
2004; Watson, 1970; International Encyclopaedia of Developmental and Instructional Psychology,
1996). The values’ internalization is mostly defined as the transformation of social-moral values

into person’s inner content. In other words, into the motives of man’s life and activity: attitudes,



emotions, feelings etc. (Bitinas, 2004; Aramavicitit¢, 2005). Thus the internalized value becomes
an inner determinant of behaviour or an inner drive, the content of personality that motivates and

regulates his/her behaviour and activity.

The 3" chapter “Socialization Problem during the Younger School Period” deals with
some peculiarities of primary school children’s socialization, which are: such children’s internal
confrontations between low self esteem and their diligence (Erikson, 1963). Not solving such crisis
properly may cause various problems in further socialization of those children. On the other hand,
socialization at this children’s age is also characterized as larger cognitive and socio-cultural
possibilities: the cognitive development becomes faster and socio-cultural field spreads out and
grows into wider social nets that a child already has (D‘Andrade and Strauss, 1992; Ortner, 1985;
Lave, 1991; Michaels, 1991).

The 4™ chapter “The Factors that Influence Children’s Socialization™ reveals essentially
both internal (psychological, cognitive, physiological) and external (social, educational) factors
that undoubtedly influence children’s socialization (Juodraitis, 2004; Valickas, 1997; Juodaityte,
2002; Bronfenbrenner, 1979; Gecas, 1981; Broom, Bonjean and Broom, 1992). However, the
external factors (family, school, peers etc.) are more obvious and much more important at this time
for children as they get more and more involved in various groups’ activities (Gecas, 1981;
Valickas, 1997; Brown, 2001). Although the internal socialization factors are important as well: the
rapid development of logical thinking, comprehension, imagination, attention and memory (Piaget,
1965). All these components play rather important role for child’s socialization tendencies and
success. Aside there are not only purposeful, but hardly predictable both internal and external
socialization factors that children experience.

Self identification in this chapter is mostly defined as specific feature of children, age 7—
11. On the one part it is self identification with other people, their groups, and satisfying the need to
belong to some of those social groups on the emotional basis. On the other part it is quite
complicated psychological phenomenon, which helps to take some another person’s characteristics
and perceive them as one’s own (Ilepsun, xon, 2001; Harris, 1995; Meltzoff and Moore, 1994;
Premack and Premack, 1994; Berk, 2006). The social interactions with others, especially with
family members, is an important component of children’s identification to whom and also forming
their self I. Speaking in other words, through membership the self-awareness and social identities
are created, and also that reveals the individuality of child’s interaction with him/herself and with

others.



Family’s role is very important as well as family is one of the essential sources of
socialization that leads to child’s full enrolment into the society and appropriate values’
internalization (Berns, 1989; Macionis, 1995; Hoffner, 1996; Krumm, 1993; Gucas, 1990;
Ivanauskiené, 1998; Chapman and Campbell, 2001). The success of values’ internalization mostly
depends on what kinds of relations are established within the family. On the other hand these
relations quite often are troubled, because of many crises that the family nowadays has to deal with.
One of such crises is the rapid spreading of various losses that child experiences. Thus the loss in
the family can be harmful for children’s socialization (James and Friedman, 2001; Perry, 2001;
Hilliard, 2001; Bowlby, 1980; Grollman 1990; Wallerstein, 1995; Furman and McNabb, 1997;
Crenshaw, 1990; Berns, 1989; Giddens, 2005; Santrock and Warshak, 1979; Stevenson and Black,
1995; K| bler-Ross, 1997). In the context of globalization there are many different kinds of
experienced losses within the family, but mostly explored are: changing the living place, losing the
parent’s rights, family conflicts, parent’s divorce and one of the parent’s death.

School along with the family is also very important for a child’s socialization. Being as
society’s agent, school conveys and adds those values, ideology, and rituals that are nourished in
the family, and also develops child’s both physical and mental abilities (Gecas, 1981; Berns, 1989;
Vasiliauskas, 2005; Butkien¢ and Kepalait¢, 1996; Broom, 1992; Barkauskaité, 2001; Cole and
Cole, 2000). The teacher is the main initiator and supporter of appropriate relations among school
community and from teacher’s personality and his/her ability to do it correctly depends child’s
socialization (Barkauskaité, 2001; IndraSiené, 2004; Bakutyté, 2001; Vaitkevicius, 1995; Ruskus,
2000; Berns, 1989). Thus the educational assistance (support) in this chapter is presumed as not
only the direct intervention in order to eliminate inappropriate child’s behaviour or his/her attitudes
towards something, but most likely as the wholeness of educationally purposeful actions that help
to solve child’s psychosocial problems and also to make socialization process not so much

complicated (Morrison, McIntyre, 1975; Slapkauskas, 1998; Kvieskiené, 2005; Navaitis, 1998).

The 2" part of the dissertation “The Research Methodology of Children’s (age 7-11),

who Have Experienced Loss in the Family, Socialization” consists of five chapters.

The 1* chapter “The Common Research Characteristics” reveals the main research stages:
1) during the first stage (2002-2003) the scientific literature was studied and analyzed. The
research object, hypothesis, goal and tasks were set; 2) during the second stage (April through May
2003) the pilot study with 91 primary school teachers from different regions of Lithuania was
made. The data of 796/ children was gathered and analyzed. All that helped to identify the

predominant losses in the child’s family and to reveal such a child’s personal features. On the basis
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of this research the model of internalized values at this children’s age was created; 3) during the
third stage (2003-2004) the diagnostic research about children’s, who have experienced loss in the
family, socialization and its factors was held. There were 263 children from Siauliai’s primary
schools and /3 teachers included in this research. Seeking to reveal teachers’ attitude towards their
profession and child’s experienced loss in the family the survey with /73 teachers was done. The
data served as the basis to evaluate the research’s hypothesis and to set the educational experiment
in order to make easier socialization processes for grieving primary school children; 4) during the
SJourth stage (2005-2006) the educational experiment was held in one of the Siauliai’s primary
schools with two 4™ grade students’ groups. After the experiment the second diagnostic research
was made, which helped to evaluate some changes of children’s socialization.

In this chapter the research methodology is presented. The whole research mainly is based
on: phenomenological theory (Husserl, 2005; Merleau-Ponty, 2005; Mickiinas, Stewart, 1994).
This theory gives some links and meaning of values’ internalization and socialization processes;
existential theory (Xawaerrep, 1997; Jaspers, 2003; Yalom, 2005; Frankl, 1997) that reveals the
necessity to be open in this world, and not to be afraid to express one’s fairs and other feelings;
symbolic interactionism (Cooley, 1964; Giddens, 2005), which shows men’s relations in the
groups, different models, and how the behaviour changes according to various situations; cognitive
theory (Kohlberg, 1984; Piaget, 1965) expressing individual’s thinking importance to his/her
further actions: while thinking, child perceives his/her world, him/herself and so creates new
behavioural models; behaviorism (banmypa, 2000; Skinner, 1971) that rises the importance of
learned behaviour; classical test construction theory (Charles, 1999; Campbell, Stanley, 1973),
which helps to comprehend the instruments’ constructions to explore a person’s behaviour,

emotions, attitudes and his/her interactions with social environment.

The 2™ chapter “The Pilot Study” deals with the survey’s organization, meaning and its
process. The goals of this study are to reveal the predominant losses among primary school
children and also to show some peculiarities of grieving child’s (age 7-11) personality. Using the
method of standardized questionnaire, teachers were asked to point out what losses their students
have experienced recently, and what would be the main such of such children individual
characteristics. The statistical analysis of the data was done using the Chi square criterion and
Spearman’s Rho correlation coefficient.

The main losses that children have experienced in their families were: parents’ divorce and
their unemployment or looking for a job abroad. These children were described as more withdrawn

emotionally and in some cases — aggressive or having low self-esteem. Finally, this study helped to
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distinguish the essential internalized social-moral values that make the basis of favorable

socialization for those children.

The 3™ chapter “Diagnostic Research of Socialization” presents the research’s
organization, methods and respondents’ demographic characteristics. Referring to other scientific
works and to the data of a pilot study, the model of internalized values is set and given in this

chapter along with the content of those values and factor analysis (table 1).

Table 1
The Model of Internalized Values for the Primary School Children
Values Their Empirical indications Factors
manifestations
I 11 I v
1. Sincerity 1. Shares with others (his/her knowledge, stuff, impressions, 0,63
feelings)
1. Openness 2.  Doesn’t cheat 0,82
2. Straightforwardness | 3.  Doesn’t lie (says the truth) 0,75
4. Accepts his/her own mistakes 0.67
1. Self-confidence 5. Doesn’t avoid harder tasks 0,71
2. Believing in 6.  Tries again while not succeeded 044
self and others 2. Relying on others | 7.  Tells about him/herself 0,60
8.  Asks for others’ opinion 0,52
1. Compassion 9. Shows sympathy (comfort etc.) 0,65
10. Makes no harm
e 043
3. Sensitiveness
2. Advertency 11. Listens to others 0,72
12 Shows their merit 0,88
13. Doesn’t humiliate 0,80
1. Respect to others 14. Behaves naturally with others 0,72
4. Respect
2. Self-respect 15. Doesn’t boast of smth. 0,43
16. Keeps the word 043
17.  Finishes task until the end g’zg
1. Self-control 18.  Doesn’t burst while not succeeded >
5. Self-control 19. Controls behaviour 0,52
2. Patience 20. Doesn’t groan in case of misfortune 0,59
21. Doesn’t bother during the classes 076
1. Forbearance 22. Considers others 0,56
23. Doesn’t revenge 0,61
6. Solidarity
2. Peacefulness 24. Agrees with teacher, peers etc. 0,54
25. Doesn’t use any violence while facing conflicts etc. 0,58
1. Initiative 26. Decides what to do 0,73
7. Activity 27. Gets involved into the activity voluntarily 0,74
2. Self-sufficiency 28. Suggests the ways of doing certain things 0,81
29. Completes the work voluntarily 0,50

Factor analysis (using Principal Component’s method and Varimax rotation with KMO

normalization — 0,79, and Bartlett’s test — y2 = 3485,88 p < 0,000) has shown that the majority of
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those empirical indications are rather important. The inner compatibility’s degree of this model is
very high as well (Cronbach a = 0,91). Thus the main internalized values for grieving primary
school children would be as follows: openness, believing in self and others, sensitiveness, respect,
self-control, solidarity, and activity.

The main goals of this diagnostic research are: 1) evaluate the peculiarities of values
internalization on the basis of children’s behaviour and their emotions; 2) compare children who
have experienced loss in the family and those, who have not, behaviour and emotions; 3) reveal the
gender differences of children’s values’ internalization.

Based on the triangulation principle (Bitinas, 2006; Campbell, Stanley, 1973), these both
qualitative and quantitative methods were used during the research: 1) methods for teachers
(inventory that allowed gathering information on children’s family structure, experienced loss,
parents’ relations, material conditions etc.; children’s behaviour inventory, which helped to
measure the level of those children values’ internalization on the basis of their behaviour stability;
half-standardized interview with teachers in order to reveal their attitude towards grieving children,
relations among school society, and possible ways to assist those children); 2) methods for
primary school children (apperception test with pictures, according to L. Breslav (bpecnas,
2004), which has helped to measure children’s ability to recognize other people’s emotions:
sadness, happiness, fair, anger, and self-confidence; discussion with children in order to set the
causes of their emotions and frequency; observation (referring to Kardelis, 2005 and Tidikis, 2003)
during the classes and out-of-school activities); 3) statistical methods using MS SPSS 11.0 PC
program (frequency analysis, Chi square criterion, and Spearman’s Rho correlation).

There were 84 girls and 97 boys in this research, who have experienced different kinds of
losses in the family (mainly parents’ unemployment or looking for a job abroad, then — parents’
divorce, death of grandparents, and death of one of the parents). These children made up to 68 % of
all the research participants. Also 82 children, who have not experienced the loss, were examined

as well.

The 4™ chapter “The Research of Socialization Factors” reveals the main goals, methods and
organization of this research.

The main goals of this survey are: 1) to evaluate grieving children’s status in the class; 2)
reveal their attitudes towards the school, home, and parents; 3) compare those children’s attitudes
towards the experienced loss in the family; 4) to set teachers’ attitude towards child’s experienced
loss in the family.

Both qualitative and quantitative methods were used during this research: 1) methods for

primary school children (sociometric test (referring to Barkauskaité, 1979; Ribes-Ifiesta, 2004;

13



McLoyd, 1989; Zambacevicien¢, 1989) in order to set grieving children’s status among peers;
inventory of attitudes towards self-place in the class (Helmreich and Strapp, 1974), which allowed
to examine those children’s attitudes towards themselves while they are in the class; non-finished
sentences that helped to set children’s attitudes towards their home, parents, and school; self-esteem
inventory (according to Asher, Hymel and Renshaw, 1984) based on which the children’s self
perception was set; the situation analysis that helped to reveal children’s attitudes towards the
experienced loss in the family); 2) method for teachers (questionnaire (referring to StrakSiené,
2002), which allowed to evaluate teachers’ attitudes towards child’s experienced loss in the family,
and also his/her attitudes to the profession); 3) statistical methods using MS SPSS 11.0 PC

program (frequency analysis, Chi square criterion, and Spearman’s Rho correlation).

The 5" chapter “Educational Experiment” discusses the essence of the forming experiment,
its meaning, and both theoretical and empirical background.

The goal of the educational experiment is to practically evaluate those educational assistance
strategies in order to make more favorable socialization for the grieving primary school children.
These strategies would be: 1) helping child to have favorable status in the class, and 2) helping the
child to satisfy the need of self identification.

The experimental program was made using the Australian educational experience through
“The Game Factory” (McCaskill ©, 1994, 2002, 2004; Street, 2004). Also some activities were
taken from the international program “Zippy’s Friends” (Partnership for Children, 2001©), and the
educational content of 4" grade programs was included and adopted as well. The experimental
content consists of different themes and activities through various lessons in the 4 grade, i.e.
changes in our lives; feelings; communication; school and me — life in the class; conflicts; sportive
games; out-of-school activities etc.

The main methods during the experiment were: verbal (discussions, instructions etc.),
practical (games, tasks, imitation, practices etc.), stimulating (organizing the success situations,
inspiration, enrolment into the activity, social support etc.). The principles of the experiment
would be as follows: accounting to the experienced loss in the family, considering the grieving
children’s socialization, safety in the class, humanism, activity, and stimulating positive emotions.

All these components have made the whole experimental program (see figure 1).
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The experimental program’s duration was three months (Dec. of 2005-March of 2006) and
28 different activities during that time were organized and held. Using statistical methods (Exact
test with Mann-Whitney U and Wilcoxon W criteria for small amounts along with 7 Student’s
criterion) the variables of experimental and control groups were compared, and analyzed. The same
methods as in the previous research were used in order to set some socialization changes. The

experimental program was organized and held by the research author.

The 3™ part of the dissertation ‘“The Results of Children (age 7-11), who Have

Experienced Loss in the Family, Socialization Research” consists of seven chapters.

The 1* chapter “Children’s Behaviour as Their Socialization’s Dimension Level” deals
with the data about grieving children’s behaviour and its differences comparing with non-grieving
classmates. It was set that grieving children less than the others internalize openness, believing in
self and others, sensitiveness, respect (x2 = 42,39 p < 0,002), self-control (x2 = 87,52 p < 0,000),
and activity (x2 = 31,67 p < 0,005). However, they came up as more solidly. Boys in this case were

affected more than girls by the experienced loss in the family (see figure 2).

100 ~ 93,6
%
80
70 4
60 1 B These, who have
50 experienced loss
1 in the family
40 E These, who have
not experienced
30 4 loss in the family
20 1
10 A
0+

Openness Believing in self ~ Sensitiveness Respect Self-control Solidarity Activity
and others

Figure 2. The expression of socio-moral values within boys’ behaviour (%)

The results have confirmed that grieving boys less than the others internalize the openness
(x2 = 84,14 p < 0,000), believing in self and others, sensitiveness (32 = 69,18 p < 0,000), respect,
self-control (¥2 = 33,16 p < 0,03), solidarity (y2 = 29,23 p < 0,02), and activity. These values are
more obvious within non-grieving children’s behaviour.

Meanwhile grieving girls’ behaviour in many cases differs much than boys’ and other

classmates’ (see figure 3).
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Figure 3. The expression of socio-moral values within girls’ behaviour (%)

The data shows that grieving girls quite more than the others — non-grieving classmates

— practically internalize solidarity, respect, activity, and openness. Although believing in self and

others is less internalized value within those girls’ behaviour.

The 2" chapter “Emotional Peculiarities” discusses the main human’s emotions:

happiness, sadness, anger, fear, and self-confidence (Rugevicius, 1987; Kazaxos, Konapatrena,
1989; Unwun, 2001; Oatley, 2004; Mzapna, 2000; Kiibler-Ross, 1997; Poros, 1996; Osuaposa,
2000; Oxnennep, 1997; Berk, 2006).

The research data reveals that grieving primary school children more often than other

classmates experience negative emotions (sadness and anger), and less — positive ones (happiness

and self-confidence), particularly those, who have experienced parents’ divorce or their death.

Boys, opposite than girls, are less self-confident (see figure 4).
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Figure 4. Primary school children’s emotions (%)
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During the research it was obvious that positive emotions for the grieving and non-
grieving children arise more often from socially orientated causes than personally ones, and
negative — because of personal reasons, less neutral and partly — social causes. The difference
between those children is that that socially oriented causes stimulate self-confidence for the
grieving children, and less — happiness.

Also data reveals that grieving children hardly recognize other people’s emotional
expressions, i.e. happiness, self-confidence, and anger. However, they recognize sadness easier
than others. Meanwhile for the non-grieving children it was difficult to recognize sadness, but quite

easier — happiness.

The 3™ chapter “The Links between Emotions and Behaviour” deals with the results
about positive emotions’ effect on grieving children’s self-confidence and respect. However, these
children, who experience more negative emotions, are less linked to be open, self-confident, and

sensitive.

The 4™ chapter “Children’s Status” is an analysis of the effect of the loss for the primary
school children’s status in the class — they have a lower status than other non-grieving classmates.
Comparing the data on gender basis, it was determined that grieving girls have lower status than

non-grieving ones (see figures 5 and 6).
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Figure 5. Non-grieving girls’ status in the class (N = 29) Figure 6. Grieving girls’ status in the class (N = 84)
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Thereby grieving girls are not so often chosen while preparing for the New Year’s party,
joining some out-of-school activities or as a popular classmate to sit with. However, others would

ask them for a help.

Boys, who have experienced loss in the family, have much lower status in the class than

girls of the same experience (see figures 7 and 8).
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Figure 7. Non-grieving boys’ status in the class (N =53)  Figure 8. Grieving boys’ status in the class (N = 97)

Grieving boys would be much less chosen for the various activities, i.e. greeted on
occasion; while preparing for the New Year’s party or joining some out-of-school activities.
However, these boys, same as grieving girls, would be more often chosen as being asked for help.

High status within class (particularly linked with asking for help) may have some positive
influence for grieving children’s respect and activity. Besides, high status influences positive

emotions (happiness) for such children as well.

The 5™ chapter “The Expression of Self-identification Need” deals with children’s
attitudes towards their home, parents, experienced loss, also their attitudes towards their school,
their status in the class, and themselves.

It was revealed that non-grieving children have a more positive attitude towards home,
than those whose parents left their own country for a job abroad. The most negative attitude

towards parents was set among children who have experienced one of the parents’ death, the
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divorce or grandparents’ death. Non-grieving children have pointed out that they feel rather
comfortable while being at home, but these children, who have experienced parents’ divorce, their
unemployment, grandparents’ death or one of the parents’ death, do not feel so comfortable at
home.

More adequate attitude towards experienced loss in the family is among those, who
themselves have experienced the same thing. Also it was stated that non-grieving children have
more positive attitude towards their school as well. Besides, the negative attitude towards school
has also some negative influence for the grieving children’s behaviour, i.e. they are not so open,
self-confident and self-controlled.

The data also shows that more negative attitude towards status in the class and self is
more typical for the grieving children (e.g. they rather often think as being not so popular among

peers in the school, being taunted, mocked, not having as many friends as the others do etc.).

The 6™ chapter “Teachers’ Attitude towards Child’s Experienced Loss” discusses the
teachers’ attitude towards the child’s experienced loss in the family, and possible educational help
(his/her role) for those children. A much more positive attitude is dominant among primary school
teachers when they think that school does play almost the main role in regard of helping the
grieving children, and making their socialization more favorable. However, there were some
teachers, who did not stand for such an idea. The research has also shown that the more a teacher
values his/her occupation, the more positive attitude he/she has towards grieving children, and vice

versa.

The 7% chapter “The Educational Help’s Character” brings out the primary school
teachers’ experience that they have while working with grieving children, particularly use of
individual approach (discussions). Also these teachers try to be more attentive, and keep all
children in various activities during the classes. However, there are many alternative ways to help
those children, but they are not still in use. This fact has led us into the creation of main educational

assistance strategies, which could help make grieving children’s socialization more favorable.

The 4™ part of the dissertation “The Educational Assistance Strategies for the

Children, Who Have Experienced Loss in the Family” consists of three chapters.

The 1% chapter “Helping a Child to Have More Favorable Status in the Class” describes
educational experiment’s content and activity while helping the 4t grade grieving children to get

more positive communication experience, and enhance their cooperation abilities. During the
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different classes (i.e. Ethics, World’s Exploration, Physical Training etc.) the main focus was
directed to teach those children to listen to others, be more attentive, to understand the other from

of non-verbal communication, be more sensitive, patient, self-controlled, share his/her feelings etc.

The 2" chapter “Helping Child to Satisfy His/Her Need of Self-identification” also
describes the educational experiment’s content and activity while trying to create safer class
environment for the grieving children, and form their positive attitude towards themselves.

During the various classes and other activities (i.e. Ethics, World’s Exploration, The
Native Language and Literature, Out-of-school activities etc.) the focus was set on stimulating the
respect of one another, compassion (help each other), attentiveness (accept other’s merits, thoughts,
suggestions etc.), and also to strengthen the peacefulness (communicate without violence),

recognize and accept own feelings.

The 3" chapter “The Assessment of Children’s Socialization and its Factors’ Changes”
describes the research’s organization: post-experimental research was done using the same methods
as they were during the diagnostic (pre-experimental) research. The data was collected about the
same children, who have participated in the diagnostic survey: the experimental group grieving
children’s (N = 6) results were compared. The same was done with non-grieving children’s data of
the experimental group (N = 17). The control group’s results were compared as well according to
the similar principles.

The data has shown that children’s status from the experiment group became higher than
those, who have not participated in the experiment (e.g. these children would be greeted on more
occasions by others; they would also be more often chosen to get ready for the school parties etc.).
This fact points out the meaning and effectiveness of educational experiment, i.e. without any
educational help the children’s status remained on the same — lower — level. Besides, children with
a higher status level have become more open, sensitive, respectful, active, self-confident, and
stable. Children from the control group, having a bit lower status in the class, more often
experience negative emotions (e.g. get angry).

The research’s results have also revealed that after the experiment, grieving children
tended to perceive their status in class more positively than the control group’s participants.

Besides, these children have become more positive about self-evaluation.
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CONCLUSIONS

Socialization is a rather multidimensional psychosocial phenomenon, which is more
often described as individual’s involvement into the social life and internalizing socio-
moral values through acceptance of particular social roles. However, the experienced
loss in the early years (parents’ divorce, one of the parents’ death, parents’
unemployment and their work abroad, conflicts within the family etc.) may influence
negatively the socialization process, especially laden the values’ internalization on the
basis of child’s behaviour, emotions, and cognition.

According to the scientific literature analysis and the data of pilot study, the main socio-
moral values, that make the basis of favorable socialization for children (age 7-11), were
distinguished. The list of such values consists of: openness, believing in self and others,
sensitiveness, respect, self-control, solidarity, and activity.

Grieving children more often experience negative emotions (sadness and anger), and less
— the positive ones. The reasons of positive emotions for such children are social ones
(teacher’s support etc.). However, negative emotions arise pretty often from personal
and sometimes — neutral — reasons. Besides, grieving children have more difficulty
recognizing happiness and self-confidence, experienced by others, but sadness they
recognize easier than non-grieving classmates. Children, who experience more positive
emotions are quite often linked to be self-confident and respectful, and those, who
experience negative emotions — tended to be withdrawn, less self-confident, and
sensitive.

A child’s status in the class is a very important factor for his/her personality’s
development. It was stated though that the experienced loss in the family has more
negative influence for such children’s (age 7-11) status: there were more grieving
children, who have lower status than non-grieving classmates. Besides, in this case boys
have lower status than girls, but other children would ask for help for the grieving ones
more often than non-grieving. The high status may have a positive influence for such
children’s respect and activity internalization on the behaviour level, and their happiness
experience.

The experienced loss in the family negatively affects self-identification processes:
grieving children have more negative attitudes towards their home and parents, and also
they do not feel so good while being at home. Besides, these children have also more
negative than positive attitude towards school and their own status among peers (they

have pointed out that nobody misses them when they are not in class, that they have no
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one to share their sadness or happiness with etc.). All that negatively affects these
children’s openness, self-confidence, and self-control. The experienced loss has much
negative effect for grieving children’s attitude towards themselves (they are tend to think
as having no friends in the school, that it is difficult for them to find some new friends
etc.).

One of the remarkable child’s socialization factors is a teacher’s interaction with his/her
students style, and also the teachers’ attitude towards a child’s experienced loss in the
family, and the attitude towards teacher’s profession. The results of the research have
shown that the more positive teachers look into their profession, the more they tended to
agree with educational aids importance for the grieving children, and their own role in
this process.

The educational experiment has confirmed the hypothesis that in order to help grieving
children socialize, it is rather important to use some educational assistance strategies that
help these children to have a higher status among peers, and also to satisfy the need of
self-identification. While incorporating the first strategy, it is important to help children
get more communication and cooperation experience. Speaking about the second
strategy — to help these children feel more safe in the class and have favorable attitude
towards self.

Under those strategies the grieving 4™ grade children’s status got changed, i.e. it became
a bit higher than it used to be. Having higher status these children became more open,
sensitive, respectful, and more stable (before the experiment they were less internalized
those values). Children, who have participated in the experiment, changed their attitude
towards self and their own status in class as well. This fact had a positive influence for
internalizing not only believing in self and others, sensitiveness or respect, but also
solidarity and activity. That also helped to experience happiness much more for those

grieving children.

DISCUSSION

The data of the dissertation research supposes the directions for further discussions that

these primary school teachers should pay more attention to their students (especially those, who

have experienced loss in the family) that they should express their feelings and thoughts freely

during classes. The educational experiment precisely revealed that allowance of such sharing

gives the children an idea that they are important in the class and others would pay attention to

them. This fact is accompanied by other researchers’ works (McCaskill, 2002; Street, 2004). In
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that case the children’s need of communication would be satisfied as well. Also the positive class
environment is created: when everybody in class cares about each other, children listen attentively
to one another; they are sensitive; and they try to find more constructive solutions from various
conflict situations. Such features of a positive class atmosphere are still the object of debates in
many different works (Berger, 2000; Ben-Arieh, Kaufman et al., 2001; McCaskill, 2002; Stoll and
Fink, 1998; Savickyté, 1996; Poderien¢, 2004; Arends, 1998).

The survey has confirmed that the experienced loss indeed burdens children’s socialization.
Other authors (Perry, 2001; Bowlby, 1980; Grollman 1990; Wallerstein, 1995; Furman and
McNabb, 1997; Crenshaw, 1990; Goldman, 2001) would also agree with it, pointing out that loss
in the family has a negative influence for a child’s emotional, cognitive, and behavioural spheres.
Thus it would be rather valuable for parents and teachers to pay more attention into such
children’s values internalization that determines their behaviour and emotions. Children’s attitude
towards their own status in the class and attitude towards self would be of the same importance, as
all of this influences children’s socialization differently. On the other hand, some new paradigms
of socialization should be carried out, according to which, a child is his own childhood’s creator
and adults, in a good sense, only volunteer in this process (Juodaityté, 2002, 2003; Harris, 1995;
Premack and Premack, 1994; Gecas, 1981; Cooley, 1964). In such a case teachers’ more positive
attitude towards loss phenomenon in childhood would be nourished and developed. However, the
research has shown that there are still many teachers, who would gladly give away the
responsibility of helping the grieving child to his/her family members.

The experienced loss in the family undoubtedly touches many other educational aspects as
well, e.g. children’s schooling, their relations with others, children’s misbehaviour etc. All that
brings out the concerns of many other researchers (Kairiene, 2002; Hilliard, 2001; Dovydaitiene,
2001; Kiibler-Ross, 1997; Radzeviciené, 2002; Kuriené and Pivoriené, 2000). Thus further
surveys could be done in such areas to evaluate and explore more deeply: 1) the specific loss (e.g.
parents’ divorce, conflicts in the family etc.) influence to children’s learning motivation and their
schooling; 2) the peculiarities of children’s, who have immigrated or have experienced parents’
emigration, socialization; 3) grieving children’s attitude towards their teachers; 4) the out-of-
school activities of such children; 5) the affect of the experienced loss to children’s socialization

regarding the time period that has passed etc.
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SANTRAUKA

Darbo aktualumas. Socializacijos tyrin¢jimai daugeliu atvejy yra nukreipti i individo kaip
socialinés biitybés vystymasi bei dalyvavima visuomenéje. Todél socializacija yra esminis
Zmogaus buvimo konkrec¢iame sociume pagrindas ir sykiu iSraiSka, kuria atskleidZziamas santykiy
su aplinka ir jos reiSkiniais bei jvykiais savitumas. Kita vertus, socializacija — tai pakankamai
sudétingas psichosocialinis procesas: sparciai besivystan€ioje visuomengje vaikams tampa vis
sunkiau iSmokti adekvaciai socializuotis. [vairlis socialiniai poky¢€iai (staigus technologijy ir
mokslo vystymasis, mobilumas, urbanizavimas, samonés individualizavimas ir pan.) vienaip ar
kitaip veikia ir socializacijos dalyvius bei veiksnius, lemiancius ju socializacija. Kaip teigia
J. Gibson ir P. Blumberg (1978), suaugusieji, taip pat kaip ir vaikai, yra tiesiogiai ity pokycCiy
veikiami per patiriama nerima, frustracijas ir kt. Vadinasi, socializacijos procesas yra glaudZiai
susijes su vaiko identifikavimosi biitinybe ir jsisavinimu tuy vertybiy, kurios priimtinos ji
socializuojan¢iam sociumui.

Daugelis tyréju (Harris, 1995; Meltzoff ir Moore, 1994; Premack ir Premack, 1994;
Piktinas ir kt., 2000; Gecas, 1981; Cooley, 1964 ir kt.) saves identifikacija laiko vaiko
socializacijos pagrindu, nes pirmiausia individas siekia susitapatinti su jam artimais Zmonémis ar
grupémis. Kitaip tariant, individas siekia suvokti savaji As per santykius su aplinkiniais bei paciu
savimi ir internalizuoti atitinkamas sociokultlrines vertybes tos grupés, kuriai vaikas save
priskiria ir vertina kaip teigiama. NemaZai autoriu (Juodaityté, 2002; Valickas, 1997;
doroviniy normy bei vertybiy internalizacija. Tac¢iau netektis Seimoje daZnai apsunkina Siuos
procesus bei regresine prasme kei¢ia vaiky elgesi ir ju santykius su bendraamziais (Kairieng,
2002; Hilliard, 2001; Perry, 2000 ir kt.). Tokiems vaikams, pasak A. Juodrai¢io (2004), daznai
iSkyla net ir vidinés adaptacijos problemuy; jie labiau nei kiti linksta perimti antivertybes ir
prisiimti visuomeniskai atgrasius ar net kriminalinius socialinius vaidmenis, daZnai siekia save
identifikuoti su jvairiomis subkultiiromis, apsunkinan¢iomis socializacijos procesus.

Vaikysté, kaip teigia C. Thornton (2001), yra jvairiu patyrimy metas. Tai laikas, ypac
pradéjus vaikui lankyti mokykla, kada vyksta jo raida tiek kognityvine, tiek fizine, tiek ir socialine
prasmémis (Cernius, 2006; Erikson, 2004; Gecas, 1981 ir kt.). Todél norint, kad vaikas biity
emociSkai sveikas ir pilnavertis ateities suaugusysis, kiekviena momenta bitina iSnaudoti kaip
pamokantj, ypac jei tai buty artimyjuy netektis. Kaip tik pabréztinas 7—11 mety amZiaus tarpsnis,
nes tuo metu vaikas didesn¢ dienos dali praleidzia mokykloje, kuri neretai gali atlikti ir
socializacijos kompensacing funkcija, nes vaiko Seima, patyrusi vienokia ar kitokia netekti, nebéra

pajégi pilnai uZtikrinti socializacijos procesy palankuma (Goldman, 2000; Broom, 1992 ir kt.).
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Biitent patirtos netekties Seimoje rysi su vaiko socializacija iSskiria nemazai tiek uzsienio, tiek ir
Lietuvos tyréjuy (Erik de Corte ir Weinert, 1996; Sigelman ir Shaffer, 1991; Annpuenxo, 2000;
Suslavicius, 1995; Kvieskien¢, 2000, 2003; Lelingiené, 1997, 2003; Litviniené, 2002;
Dovydaitien¢, 2001).

Patirta netektis yra didelis smiigis vaikui, besistengian¢iam perimti Seimos tradicijas,
vertybes bei formuoti savo identiteta — savaji AS. Netekes vieno i§ tévy vaikas netenka ir
identifikacijos su kuo objekto. Kaip rodo atlikti tyrimai, nepatenkinus saves identifikavimo
poreikio, sutrinka ir vertybiy perimamumas, sudarantis vaiko socializacijos pamata (Perry, 2001;
Bowlby, 1980; Grollman, 1990; Wallerstein, 1995; Furman ir McNabb, 1997; Crenshaw, 1990;
Berns, 1989; Dovydaitiené, 2001; Juodaityté, 2002; Giddens, 1995, 2000; James, Friedman, 2001;
Hilliard, 2001; Gecas, 1981). Kitaip tariant, berniukai, netek¢ tévo, o mergaités — motinos, i$
dalies praranda savgs kaip vyro ir moters identifikacija bei ilgainiui gali jgauti daug prieSingos
Iyties bruozy, neigiamai veikian¢iy santykius su aplinkiniais, kelianCiais grésmeg
besiformuojanciam vaiko A branduoliui bei jo ontologiniam saugumui. Vadinasi, Seimoje patirta
netektis, turinti labiau neigiama emocini poveiki, sykiu apsunkina vaiko identifikacijos poreikio
patenkinima, o taip pat ir vertybiy internalizacija.

Tyrimai rodo, kad Seimoje patirta netektis (tévy skyrybos, tévy mirtis, tévy bedarbysté ar
ju iSvykimas dirbti svetur, seneliy mirtis, tévystés teisiy netekimas ir kt.) labiau neigiamai negu
teigiamai veikia vaiko emocing, pazinting bei elgesio sritis. Aptardami jaunesniojo mokyklinio
amziaus vaiky emocinius iSgyvenimus, daugelis autoriu (Lovre, 2003; Webb, 1993; Wolfelt,
1999; Dovydaitiené, 2001; Kiibler-Ross, 1997; Radzeviciené, 2002; Campos, Campos ir Barrett,
1989 ir kt.) pazZymi, kad vaikai, patyre netekti Seimoje, yra emociskai labiau pazeidZiami. Be to,
Siems vaikams ir vélesniuose amZiaus tarpsniuose gali iSlikti tam tikri emocijy ir elgesio
sutrikimai. Taciau Siandieniné visuomene, kaip pastebi sociologai, filosofai bei antropologai
(Dickenson, Johnson, 1993; Aries, 1993, 2000; Bucher, 1993; Sloterdijk, 1999; Becker, 1975),
linkusi vengti temy, glaudziai susijusiy su jvairiomis netektimis. Tuo tarpu Seimoje netekti
patyrusiems vaikams reikalinga atitinkama pagalba bei prevencinis darbas, nes jie patiria vienokia
ar kitokia trauma, ar iSgyvena krize¢. Kitaip tariant, aktuali tampa pagalba bei jos paieskos biidai
tokiems vaikams (Kuriené ir Pivoriené, 2000; Navaitis, 1998, 2002 ir kt.). Vadinasi, nuo to, kokia
pagalba suaugusieji, o ypa¢ pedagogai jam suteiks, priklausys, ar greitai ir sékmingai vaikas tai
iveiks. Taciau Lietuvos edukologijoje nepakankamai tam skiriama démesio.

Tokiu atveju kyla moksliné problema: kokiu teoriniu pagrindu reikéty remtis, norint tirti
socializacijos ir netekties fenomenus vaikystéje; kaip vyksta Siy vaiky socialiniy-doroviniy
vertybiy internalizacija kaip socializacijos pamatas; ar pagal internalizuojamy vertybiy lygi jie

skiriasi nuo bendraamZiy, nepatyrusiy netekties Seimoje; kokie vidiniai ir iSoriniai veiksniai daro
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didesng itaka Seimoje netekti patyrusiy vaiky (7-11 mety) socializacijai ir kokios pedagoginés
pagalbos strategijos galéty palengvinti ju socializacija.
Tyrimo objektu pasirinkta Seimoje netekti patyrusiy vaiky (7-11 mety) socializacija ir ja
lengvinancios pedagoginés pagalbos strategijos.
Tyrimo tikslas — atskleisti Seimoje netekt] patyrusiy vaiky socializacijos ypatumus, ja
nulemiancius veiksnius ir pedagoginés pagalbos strategijas.
Hipotezé: Seimoje netekti patyrusiy vaiky (7-11 mety) socializacija lengvéja, kai mokykloje
jiems padedama:
e internalizuoti socialines-dorovines vertybes;
e patenkinti juy identifikacijos poreiki;
e jaustis saugiems mokykloje;
e uZimti palanky socialinj statusa klas¢je.
Tyrimo uzdaviniai:
1. Pateikti socializacijos kaip daugiamacio fenomeno samprata.
2. I8skirti esmines vertybes, sudaranéias vaikuy (7-11 mety), patyrusiy netekti Seimoje,
socializacijos turini.
Nustatyti Siy vertybiy internalizacijos lygmenis elgesio ir emociniu aspektais.
4. ISryskinti vaiky, patyrusiy skirtinga netekti Seimoje ir jos nepatyrusiy, vertybiy
internalizacijos ypatumus lyties aspektu.
5. Atskleisti vidinius ir iSorinius veiksnius, darancius itaka $iy vaiky vertybiy internalizacijai.
6. ISskirti svarbesnes pedagoginés pagalbos strategijas, lengvinancias Seimoje netekti patyrusiy

vaiky socializacija.

Tyrimo etapai:

Pirmajame etape (2002-2003 m. ir viso tyrimo eigoje) analizuota filosofiné, psichologiné,
sociologiné ir pedagoginé literatlira apie vaikuy netektis ir socializacija placiaja prasme, apie
vertybiy internalizacija bei vaiky saves identifikacija. Taip pat apsibréZtas tyrimo objektas,
suformuluota darbo hipotez¢, numatyti svarbiausi tikslai bei uzZdaviniai.

Antrajame etape (2003 m. balandZio ir geguzés meén.) Zvalgomojo tyrimo metu buvo tirti
pradiniy klasiu pedagogai i§ skirtingy Lietuvos miesty — Siauliy, Marijampolés, Kauno,
RadviliSkio ir Ukmerges. Informacija gauta i§ 91 pedagogo, pateikusio duomenis apie 1961
jaunesniojo mokyklinio amZiaus vaiky patirtas netektis Seimoje ir rySkesnes ju asmenybés
savybes. Remiantis §iais duomenimis bei skirtingy tyréju darbais apie vertybiy internalizacija

buvo sudarytas §io amZiaus vaiky internalizuotiny vertybiy modelis.
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Treciajame etape (2003 m. spalio-2004 m. vasario mén.) atliktas diagnostinis netekti
Seimoje patyrusiy vaiky socializacijos bei jos veiksniy tyrimas. Jo metu iStirta 263 pradiniy klasiy
vaikai, kurie mokési Siauliy miesto bendrojo lavinimo mokyklose ir 13 iy mokykly pedagogu.
Siekiant giliau suvokti pedagogu poZitirj i savo profesija ir | vaiko patirtg netekti Seimoje, taip pat
buvo istirta ir 113 kity pradiniy klasiy mokytojy, dirbanciuy skirtinguose Lietuvos miestuose.
Atlikta gauty tyrimo duomeny analizé, kurios pagrindu buvo patikrinta hipotezé ir rengtas
pedagoginis eksperimentas, skirtas praktiSkai jvertinti pedagoginés pagalbos strategijas, galincias
palengvinti netekti Seimoje patyrusiy vaiky socializacija.

Ketvirtajame etape (2005 m. gruodzio—2006 m. kovo mén.) vienoje Siauliy miesto
mokykloje buvo organizuotas pedagoginis eksperimentas, kuris buvo vykdomas su dviejy ketvirty
klasiy mokiniais. Po pedagoginio eksperimento atliktas antras diagnostinio tyrimo pjiivis, padéjes
ivertinti netekti Seimoje patyrusiy ketvirty klasiy mokiniy socializacijos pokycius. Remiantis Sio

tyrimo duomenimis, raSoma IV disertacijos dalis ir rekomendacijos pedagogams.

Tyrimo metodologija grindZiama:

o Fenomenologine teorija, pagal kuria pasaulis, nors ir egzistuodamas objektyviai, tam
tikra reikSme¢ Zmogui igauna tik per asmenini jo suvokima (Husserl, 2005; Merleau-
Ponty, 2005; Mickiinas, Stewart, 1994 ir kt.). Bitent remiantis $ia metodologine
nuostata, galima suprasti objektyviy socialiniy reiSkiniy tapsma individy subjektyvios
patirties pagrindu. Tai leidZia labiau jprasminti vertybiy internalizacijos ir socializacijos
tarpusavio sasajas.

o [Egristencialistinés teorijos id¢jomis (Xaiimerrep, 1997; Jaspers, 2003; Yalom, 2005;
Franklis, 1997 ir kt.), teigianCiomis, kad realybé yra Zmogaus subjektyvusis pasaulis.
Tuo remiantis akcentuojama vaiky atsakomybé uZ savo gyvenimo ir elgesio unikaluma
(Franklis, 1997). Kartu pabréZiamas vaiko atvirumo aplinkiniam pasauliui biitinas, kad
jis nebijoty reikSti savo baimeés ir kity jausmy. Tuomet socializacija §ios teorijos
plotmé¢je gali buti suprantama kaip nuolatinis siekimas visame kame atrasti prasmg (net
ir nesekmeése ar patirtoje netektyje).

e Simbolinio interakcionizmo iSvadomis apie tai, kaip Zmonés gyvena socialinéje grupéje
bei kuria atitinkamus socialinius modelius ir kaip jvairiose situacijose keiCiasi jy elgesys
(Cooley, 1964; Giddens, 2005 ir kt.). Si simbolinio interakcionizmo paradigma leidZia
pagristai analizuoti specifiniy situacijy, kuriose netekti Seimoje patyr¢ jaunesniojo
mokyklinio amziaus vaikai saveikauja su jos nepatyrusiais bendraamZiais bei Kkitais

Zmonémis, interakcinj pobudi.
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o Kognityvine teorija (Kohlberg, 1984; Piaget, 1965 ir kt.), pabréZiancia kiekvieno
individo aktyvaus mastymo reik§me¢ tolesniems jo veiksmams: mastydamas vaikas
priima savaji pasauli, save pati bei atitinkamai kuria naujus elgesio btdus. Be to,
gyvenimo jvykiai ir turima individo patirtis yra interpretuojami pagal savita viding
sistema. Todél objektyvi aplinka elgesiui yra ne taip svarbi, kaip tos aplinkos suvokimas
bei jos jvertinimas.

e Biheviorizmu (banmypa, 2000; Skinner, 1971 ir kt.), i démesio centra iSkelianciu
individo elgesio i¥mokima. Sios teorijos fone Zmogaus elgesys negali biiti paaigkintas
vien intropsichinémis jégomis (instinktais, poreikiais ir kt.), nes jis daug kuo priklauso ir
nuo asmenybiniy veiksniy — mastymo, paZintiniy geb¢jimy, o sykiu ir nuo aplinkos bei
elgesio tarpusavio saveiky (banmypa, 2000).

e Klasikinés testy teorijos reikalavimais, padedanciais suvokti asmenybés -elgesio,
emociniy iSgyvenimy, poZidrio ir jo saveikos su socialine aplinka konstravimo

instrumentus (Charles, 1999; Campbell, Stanley, 1973 ir kt.).

Ginamieji disertacijos teiginiai:

1. Seimoje netekti patyrusiy vaikuy (7-11 mety) socializacija apibiidina socialiniy-doroviniy
vertybiy internalizacija elgesio bei emocijy raiSkos aspektu.

2. Vaiky, patyrusiy netekt] Seimoje ir jos nepatyrusiy, vertybiy internalizacija pasiZymi kai
kuriais skirtumais.

3. Tarp iSoriniy veiksniy, daranciy itaka Sio amZiaus vaiku socializacijai, iSsiskiria Seimoje
patirta netektis, vaiko statusas klas¢je, pedagogu poziiiris i vaiko patirta netekti Seimoje ir
pedagoginés pagalbos pobiidis; tarp vidiniy veiksniy — vaiko saviidentifikacijos poreikio
raiska, atsiskleidzianti per jo poziiiri | Seimg ir joje patirta netekti, taip pat { mokykla, i savo
padéti klas¢je ir i save pati.

4. Seimoje netektj patyrusiu vaiky socializacija lengvéja, kai mokykloje jiems padedama: a)
uzimti palanky statusa klaséje, plétojant ju bendravimo ir bendradarbiavimo patirti; b)
patenkinti Siy vaiky identifikacijos poreikius, sukuriant jiems saugesng klasés aplinka ir

formuojant palankesnj pozitiri i save.

Darbo mokslinis naujumas ir teorinis reikSmingumas

Atsizvelgus | Siame globalizacijos amzZiuje besipleciancia patiriamy netekciy apimti, tirta
Seimoje netekti patyrusiu vaiky (7-11 mety) socializacijos specifika. ISskirtos svarbiausios

socialinés-dorovinés vertybés, sudarancios vertybiy internalizacijos, kaip socializacijos pamato,
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turini. Nustatyti Siy vertybiy internalizacijos ypatumai elgesio ir emocijy lygmeniu. ISryskinti §io
amziaus vaiky, patyrusiy netekti Seimoje ir jos nepatyrusiy, vertybiy internalizacijos panaSumai
bei skirtumai. Atskleist] ir Siy vaiky vertybiy internalizacijai turintys itakos iSoriniai (Seimoje
patirta netektis, vaiko statusas klas¢je, pedagogu pozitiris { vaiko patirta netekti Seimoje ir
pedagoginés pagalbos pobudis) bei vidiniai (vaiko saviidentifikacijos poreikio raiSka,
atsiskleidZianti per jo poZiliri | Seima ir joje patirta netektj, taip pat { mokykla, i savo padéti
klaséje ir { save pat}) veiksniai.

Patikrintos ir pagristos esminés pedagoginés pagalbos strategijos, galinios palengvinti
Seimoje netekti patyrusiy vaiky socializacija. Patvirtintos prielaidos, jog Siuy vaiky socializacija
lengvéja, kai jiems padedama: 1) uZimti palanky statusa klas¢je; 2) patenkinti saviidentifikacijos

poreiki.
Praktinis tyrimo rezultaty reikSmingumas

Disertacijoje apibréztos Seimoje netekti patyrusiy vaiky internalizuotos socialinés-
dorovinés vertybés ir iSskirti ju raiSkos empiriniai poZymiai galéty tapti iSeities tasku, siekiant
pedagogams {vertinti savo ugdytiniy vertybiy internalizacijos lygmenis elgesio ir emociniu
aspektais.

Gauti tyrimo rezultatai, kuriais atskleista svarbiausi Seimoje netektj patyrusiu vaiky (7—
11 mety) socializacijos veiksniai (Seimoje patirta netektis, vaiko statusas klas¢je, vaiko
saviidentifikacijos poreikio raiska per jo poziiiri i Seima ir joje patirta netekti, taip pat { mokykla, i
savo padeéti klaséje ir | save pati), padés orientuoti pedagogus tinkamesniems Siuy vaiky
socializacijos problemy sprendimams mokykloje.

Eksperimentu patikrintos ir jvertintos esminés pedagoginés pagalbos strategijos,
kuriomis siekta padéti Seimoje netekti patyrusiems IV klasés mokiniams uzimti palanky statusa
klas¢je ir taip pat padéti jiems patenkinant saves identifikacijos poreiki, gali buti naudingos

pedagogams optimizuojant ugdomaji procesa, palengvinantj tokiy vaiky socializacija.

Darbo struktira ir apimtis. Darbg sudaro ivadas, keturios dalys, iSvados, diskusija,
literattiros sarasas ir priedai. Pateiktos 45 vaizdinés priemonés, i$ kuriy 25 lentelés ir 20 paveiksly.
Be to, yra 20 priedy. Darbo apimtis — 134 puslapiai (be literatiiros saraSo ir priedy). Panaudotas 301

literattiros Saltinis.
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1.

ISVADOS

Socializacija — tai daugiamatis psichosocialinis procesas, kuris dazniausiai apibiidinamas
kaip individo isitraukimas i socialinj gyvenima, internalizuojant jame nusistovéjusias
socialines-dorovines vertybes bei prisiimant atitinkamus socialinius vaidmenis ir
formuojantis reikSmingas asmenybés savybes. Taciau vaikystéje Seimoje patirta netektis
(tévy skyrybos, vieno i§ tévy mirtis, tévy iSvykimas dirbti svetur ar jy bedarbysté,
konfliktai Seimose, tévystés teisiy praradimas, seneliy mirtis ir kt.) gali neigiamai
paveikti socializacijos procesa, o ypac apsunkinti vertybiy internalizacija emociniu,
kognityviniu ir elgesio lygmenimis.

Remiantis mokslinés literatiiros ir Zvalgomojo tyrimo duomenimis, buvo iSskirtos
socialinés-dorovinés vertybés, sudarancios sékmingos socializacijos pagrinda
jaunesniajame mokykliniame amZiuje. [ Seimoje netektj patyrusiu vaiky (7-11 mety)
internalizuotiny vertybiy sarasa itraukta: atvirumas (pasireiSkiantis nuoSirdumu ir
tiesumu), tik¢jimas Kkitais ir savimi (pasitikéjimu kitais ir savimi), jautrumas (uZuojauta
ir démesingumu), pagarba (pagarba kitiems ir savigarba), savitvarda (savikontrole ir
kantrumu), solidarumas (pakantumu ir taikumu) ir aktyvumas (iniciatyvumu ir
savarankiSkumu).

Seimoje netekt{ patyre $io amZiaus vaikai daZniau iSgyvena ir neigiamas emocijas
(litdesi ir pykti), o teigiamas (dziaugsma ir pasitikéjima savimi) — reciau. Tokiy vaiky
teigiamas emocijas kiek dazniau sukelia socialinés, o ne asmeninés priezastys, o
neigiamas — tiek asmenings, tiek neutralios ir i§ dalies socialinés. Be to, netekti patyre
vaikai sunkiau atpaZista kity Zmoniy iSgyvenimus — dZiaugsma, pasitikéjima savimi ir
pykti, o litidesio emocija — lengviau. Tuo tarpu netekties nepatyrusiems bendraklasiams
sunkiau sekasi atpaZzinti litdesi, o lengviau — dZiaugsma. Teigiamus emocinius
iSgyvenimus daZzniau patiriantys vaikai linke tikéti savimi ir gerbti kitus, o neigiamus —
reciau biina atviri, pasitikintys savimi ir jautris.

Mokinio statusas klaséje — itin svarbus jo asmenybg formuojantis ir socializacijos
procesus nulemiantis veiksnys. Taciau buvo nustatyta, kad Seimoje patirta netektis turi
daugiau neigiamos nei teigiamos jtakos vaiky (7-11 mety) statusui klas¢je: daugiau
netekti patyrusiy vaiky nei jos nepatyrusiy uZima kiek Zemesnj statusa. Berniuky ir
mergaiciy, ypaC patyrusiy netekti Seimoje, statusas klas¢je taip pat skiriasi: berniukai
uzima Zemesnj statusa nei mergaités (berniukus bendraklasiai reciau sveikinty artéjanciy
Svenciy proga ir rinktysi joms ruoSiantis bei kartu dalyvauty kokio nors birelio veikloje,

bet daZniau juos, kaip ir to paties likimo mergaites, praSyty pagalbos). Aukstas statusas
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gali turéti teigiamos itakos tokiy vaiky pagarbos ir aktyvumo internalizacijai elgesio
lygmeniu bei dZiaugsmo iSgyvenimui.

Seimoje patirta netektis neigiamai paveikia ir saviidentifikacijos procesus, kaip
reikSmingus jaunesniojo mokyklinio amziaus vaiky socializacijos veiksnius: Seimoje
netekti patyrusieji turi susidariusia prastesng nuomong apie savo namus ir tévus, o taip
pat ir prasCiau jauciasi savo namuose. Be to, Sie vaikai ne taip palankiai Ziliri { savo
mokykla ir { savo padéti klas¢je: mano esantys maziau mégstami bei laukiami savo
klas¢je, galintys reciau pasidalinti savo neigiamais iSgyvenimais nei teigiamais ir net
dazniau susilaukiantys patyCiy ar agresijos. Tai turi neigiamos itakos ju atvirumo,
pasitikéjimo savimi bei savitvardos praktiniam ijktinijimui. Netektis Seimoje paveikia ir
vaiky poziliri { save: jie dazniau linkg¢ manyti, kad turi gery draugy maZziau nei
vienmeciai, kad nelengva ju susirasti mokykloje, jie maZiau patenkinti savo iSvaizda ir
ne taip pasitiki savimi btidami tarp kity Zmoniu.

Vienas i§ vaiko socializacijos sékme¢ lemianciy veiksniy yra ir mokytoju saveikos su
ugdytiniais stilius, o taip pat ir mokytojy poziiiris { pedagoging pagalba netekt] Seimoje
patyrusiems vaikams bei { savo profesija. Tyrimo metu rasta, kad kuo palankiau
mokytojai vertina savo profesija, tuo jie labiau linke pripaZinti pedagoginés pagalbos
svarba ir savo atsakomybe padedant vaikams iSgyventi netekti Seimoje ir kartu izZvelgti
daugiau pagalbos galimybiy, lengvinanciy tokiy vaiky socializacijos procesus.
Pedagoginis eksperimentas patvirtino, kad siekiant palengvinti vaiky, patyrusiy Seimoje
vienokia ar kitokig netekt], socializacija, svarbu taikyti pedagoginés pagalbos strategijas,
padedancias jiems uzimti palankesni statusa klas€je ir patenkinti ju identifikacijos
poreiki. Igyvendinant pirmaja pagalbos strategija aktualu padéti Siems vaikams igyti
daugiau teigiamos bendravimo ir bendradarbiavimo patirties, antraja — pasijausti
saugesniais klas¢je ir palankiau vertinti save.

Siy strategiju pagalba teigiama linkme kito eksperimentinés IV klasés mokiniy statusas
klaséje: daugiau Seimoje netekti patyrusiy vaiky jau biity pasirenkami norint juos
pasveikinti artéjanciy Svenciy proga ir joms ruosiantis, taip pat drauge isijungiant i kokio
nors birelio veikla bei prasant pagalbos. UZimdami palankesnj statusa klaséje Sie vaikai
tapo atviresni, jautresni, pagarbesni bei solidaresni (prie$ eksperimenta jie buvo maZiau
praktiskai ikiinije Sias vertybes). Pedagoginiame eksperimente dalyvave vaikai émé kiek
palankiau vertinti ir savo padétj klaséje bei save pacius. Tai savo ruoZtu taip pat tur¢jo
teigiamos itakos ne tik ju tikéjimo kitais ir savimi, jautrumo ir pagarbos, bet ir
solidarumo bei aktyvumo vertybiy internalizacijai elgesio lygmeniu, o kartu ir

daznesniam dZiaugsmo iSgyvenimui.
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