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INTRODUCTION

Adolescence is the phase of intense change anteebas. On the one hand,
changes in physical, cognitive as well as emotiensdcial areas are going on, on the
other hand, society is changing its requirementstfe young people. According to the
psychodynamic paradigm, we refer n our work to, toee of all these changes in
adolescence is the identity formation. Most autrairshis trend (Erikson, 2004; Blos,
1962) agree that early relationships with significpeople are of paramount importance
for the identity formation and become the basisif®iformation. Therefore, it is really
important to understanding how the difficultiestirese early relationships correlate to
the formation of identity in adolescence.

However, the identity is understood in quite diéfier ways. Particular attention
was paid to J.Marcia works, which extended thetitietheory of E.H.Erikson. J.Marcia
empirically validated the identity concept of E.lHKSon and has distinguished four
identity conditions, based on the approach to tiescand a commitment to the roles.
Nevertheless, lately it has been emphasized tleaitdéimtity is a dynamic, self-defining
system, developing in interpersonal relationshipd @oted in the emotional experience
(Bosma, Kunnen, 2001) and that the identity fororatduring adolescence is closely
related to the separation - individuation procedgsen "l "aspects in the relation to the
important people are reassessed, the integratiothefexperiences is going on by
analyzing own history, at the same time with théphef the defense mechanisms
creating the optimal emotional distance and enfgrd¢he continuity of the ego. Thus,
interpersonal relationships were recognized beegcore for the identity formation in
adolescence, and as a result, in the empiricalestyzhrticular attention was paid to the
development of the identity formation at this pautar age when the circumstances of
the relationships are complicated (Hoops, 1990; éMpsAdler, 2001). The studies
analyzing in-depth, subjective aspects of the iterexperience could reveal the
correlation of the interpersonal relationships drgt and identity formation in
adolescence.

The children and adolescents living in foster-dawenes have often experienced quite a
few losses, and the situation in the early relatgos are very complicated.
Accommodated in the foster-care homes, they chdrgsurroundings, the relationships

with the siblings are often destroyed, the commation with friends is lost, but at the
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same time the environment of the child could becomoee structured and allows for a
different shape, trust-based relationship with ptimportant adults. Nevertheless, part of
the children settled in the institutional fosterecghomes do not always have the
opportunity to build long-term and stable relatiops and early difficulties in
interpersonal relationships aggravate trust foe@hThus, as the quantitative surveys
revealed, during the formation of the identity ihobescence, these young people face
with difficulties, i.e. the behavioral and ecmotrroubles can be observed (Kreppner,
Rutter, Castle and others, 2007; Sama3onok, ZulentskGudonis, 2006), the self-
image differentiation and social adaptation is maggravated compared to the young
people living in families (Mosek, Adler, 2001). Hewer, young people living in foster-
care homes have different interpersonal experighge to the age, when they were
placed in the foster-care homes, loss of biologo@kents (some children’s parents are
alive and the contact can be maintained, the athepassed away), the differenct type
of foster-care homes they live (some of them livdamily-type foster-care homes and
have one main guardian, while some — in the ingtits where employees constantly
change) often differ. Therefore, analysing the idgnit is important to consider the
above aspects, and for better understanding of thewdentity is experienced in such
situations, an in-depth qualitative study, accaydin G.Gudag (2007), enabling to
disclose how a person actively constructs his/lujestive reality, how the realities
differ and how they are formed given the sociaknattions. In order to analyse the
experiences of identity of adolescents who live aintbster-care, it is important to
choose the methods, enabling to reveal the dynaspects of the identity, the social
context as well as past, present, and future potspehich becomes possible due to our
chosen method of biographical narrative interpeetiethod.

The relevancy of the researchin recent decades, the development of the childreh
adolescents living under foster-care have becomasgue receiving much of attention
from the psychologists both: practitioners and acads, politicians and the media. This
interest is not accidental, because interpersaiations are increasingly recognized as
essential in the process of development and therexed difficulties have long-term
consequences. As we mentioned earlier, most rds=sanf the adolescents who lived in
foster-care homes indicated the difficulties in fbemation of the identity. Therefore,

the deeper understanding of the identity experiesfcthe young people, taking into
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account the context of interpersonal relations, banvery useful in bringing new
insights about adolescent under foster-care idedgvelopment, helping young people
better understand themselves and planning the etk as well as the necessary
interventions.

The scientific newnessAs the main theory for this thesis we have chaseery fresh
theory of mentalization, combining the main aspeaftattachment theory and object
relations theory, which allowed to operationalise in-depth psychodynamic process
when analysing the data of the research. Thus,vioik examined the adolescent's
identity as a dynamic system whose evolution issallp linked to interpersonal
experiences, emotions and internal structures dopeality, and firstly, the ego. Going
deeper into the entire life experience of the agtmat, the in-depth identity expressions
of the adolescents living in foster-care were réagktaseparation-individuation, emotion
differentiation and the ego continuity, correlatidmetween the experience of
interpersonal relations and their quality. It isstlinterpersonal relationship context,
based on our chosen mentalization theory, is lirtkedentity formation in adolescence,
but in more details how complicated conditions atls relationships are related to
identity experience has not been studied. Thereftvesupplement the field, we
performed this methodologically innovative studyorder to analyze the peculiarities of
identity experience of the young people who livédadster-care homes we carried out a
qualitative research (biographical narrative intetgtive analysis). It was this type of
analysis, which enabled a new look and analysithefyoung people living in under
foster-care experiences, taking into account bothot®mnal experience and the
interpersonal relationship context, and compleneiite date of the performed research
in framework of the psychodynamic paradigm (infilk&l of trauma and development).
Practical implication. This paper reveals the importance of interpersoslations for
the identity formation during adolescence. Themefat can highlighted that for the
children placed in foster-care homes is importarttdve a stable structure as well as to
facilitate connection with key people (if possibl@s well as making a new secure
relationship, which may become a protective fachorthis work we also analyze the
identity experience during adolescence, when eatgrpersonal circumstances were
complicated, and three types of identity experiermeealed. Taking into account the

types of identity experience can be particularlyefuk in planning psychological
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interventions, understanding of the transferencd eountertransference issues and

assisting young people to explore own importanéfraspects in a safe environment.

The aim of the study To analyse identity, expressed in biographicalraiaes,
experience of adolescents who live in foster care.

Research questions:

1. How in biographical narratives reveals expemenaf separation-individuation
process?

2. How emotional aspect of childhood experiencastegrated in life story narratives?

3. How is ego continuity established and reveatdde story narrative?

Defended statements

1. Identity is a dynamic system, which defines thespeality and is conditioned by
the interpersonal relationships. Therefore, in prdeanalyze the identity, it is
necessary to have the research methods, discliasing-depth aspects in the
context of the interpersonal relations.

2. Despite the fact that young people living in fostare homes have a specific
(often traumatic) experience in the interpersomddtions, it is far from being
uniform. Therefore, we believe that the identitpesience of these young people
is also different and this has been revealed irattedysis of the biographical life-

story narratives.

METHODS
The Respondents
6 adolescents from the foster-care system haveipated in the research: 3 girls and 3
boys. A mixed purposeful sampling has been usedhi®rselection of the participants
(Patton, 1990):
+ all participants were 15 - 16 years old;
* no one has been diagnosed of mental retardation;
+ two participants (1 girl, 1 boy) came to fosterecaome under the age of 1, two
(1 girl, 1 boy) were settled at the age of 2-3 amal (1 girl, 1 boy) - at the age of
11;



+ two participants (1 girl, 1 boy) were from familype foster care, four (2 girls, 2
boys) - from institutional foster care system.

All names used in the discussion were changedoiwiidentiality purposes.

The Research Methods

Biographical narrative interpretative method (Wengraf 2004, 2008)

A semi-structured interview consisting of two paxtss used for data gathering.

The first part contained only one question with minimum intervemt from the
researcher’s side allowed, i.e. only for the puegsosf the participant support and
encouragement. The main question was:

“I would like you to tell me your life story, alletrevents and experiences that were
important to you. Start wherever you like. I'lltes first, | won't interrupt, I'll take some
notes and ask questions after a brake. So pleaené your life story, all the events
and experiences, which were important to you.”

The second parbf the interview included the questions asked ln drounds of the
information received during the first interview, wh led to a particular incident
narrative.

Document analysis.The objective fact data from the participantse Iivas gathered
from the files available in their foster-care ihgions. We collected the information
related to the participants’ birth, parental orestimportant relatives’ death, illnesses,
reported abuse, available court documents (e.gutalmprisonment), parent living
conditions as well as the participants’ contactdhwheir biological relatives and other
important people.

Traumatic events questionnaire. The questionnaire is used to obtain additional
information about possible experiences of any traionevents, which could also be
related to the intra-psychic processes of the iefdrmation. The questionnaire was
created by the authors of this thesis and conta#hspossible events of traumatic
character, which could be related to experienaiegiity. The participants (adolescents)
completed the questionnaire by themselves and &ftieg it in the indicated events
were discussed with the interviewees. The inforomtiobtained from both the
questionnaire and document analysis was includdgteriived life (objective fact) data

set.



The Research Procedure

The first appointment, which lasted up to one hour, was aimed at estaibly the
contact with the adolescents living in the fostarechomes as well as introducing them
with the research.

During the second appointmentthe in-depth biographical interviews, ranging frdm
up to 3,5 hours in length, were carried out. Oner fadter the interview was dedicated to
a detailed observation and description of the uigerer’s reactions.

The third appointment took place in a week after the second interviewimy this last
appointment we analysed the participants’ documensilable in their foster-care
homes as well as had traumatic life events questioes filled in, collected more
accurate information on the facts of participanigeés where it was necessary. All
participants were provided with the possibilityctantact the interviewers by phone or e-
mail. The total time dedicated to a single paracipduring the entire research took up to
5 hours.

Data analysis and interpretation

All life-stories narrated by the participants wéranscribed, i.e. recorded on paper from

the dictaphone. Further data analysis and inteapoet was carried out in accordance

with the principles set by Wengraf T. (2004, 2008).

The first direction of data analysis — the analysfishe lived life

1. Using the interview material and information ob&dnfrom the analysis of
documentation objectiveiographical data chronologyvas created. For example,
born in 1991, was placed in specialized infantdosare home until became one year
old, from the age one until five lived in a familype foster-care home, etc. Then
participants’ lives were divided into 7 - 10 lifdgses characteristic of important
turning points and major changes.

2. In order to decrease the subjectivity of researata dnterpretations, case study
groups consisting of 4 - 5 people were organizedthEcase-study was based on two
main principles: 1phase by phasand 2)the unknown futureDuring the first phase
some information about the selected participant m&sented (the first phase of

biographical chronology, for example: the girl wamn in a Gypsy family with two
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older boys of four and two years old. At that tintee father and mother were
officially unemployed. Other life stages are unkmowAfter providing the available
data about one life stage, the case study groupasiasd to raise the hypothesis:
"How the participant was able to survive this ptradad if this is true, what further
shift this could make for the participant’s life@&Sequently, the second phase of life
was presented and once again different hypothesse waised, noting which
hypothesis fell away and which were repeated ambrsed. After completing the
analysis of all research patrticipant’s life stagbég, case-study group was asked to
imagine ways in which the participant, after havingd the appropriate life, will tell
his autobiographical story and present himselfeAthe work with the study-group
was over, the obtained information was analyzedsamimarized.

The second direction of data analysis — the analgbthe narrated life-story

3. The sequence of the text structure created, iee.stlccession of the segments in
which life-story was narrated. The whole text of thterview was broken down into
segments. The segment was distinguished when thasea change in interview
participant, subject or the type of narrative (dgdion, message, narrative,
argumentation, evaluation). The life-story narratbontained from 7 to 10 segments.

4. Using the above sequence of the text segmémesnatic field analysiswas
performed. The same way as for the biographica datonology, case-study groups
were arranged (from 4 to 5 participants) for thalgsis of the narrated life - story in
accordance with the above-mentioned two principlasyely, phase by phase and the
unknown future. The case-study group were presasiedy one the segments of the
participant narrated life-story and were askedasea hypothesis: “What does the
participant possibly feel when he has chosen tahe particular episode of his life
in this particular way?” All raised hypothesis wgnet down and after presenting the
next segment of the narrated life-story it was dotdich of them proved to be true
and which fell away. After the work with the studgeup, on the grounds of the
raised hypothesis, the summary of the narrateestidey interpretation.

The correlation between the lived life and the aged life-story

5. The comparison of the lived life with the narrateéd-story of each participant was
carried out. The trends and correlation were looksdthey help to reveal the

peculiarities of the identity formation of each fm@pant. In this phase when
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accomplishing the analysis of the cases, we retlutnethe original transcription,
records as well as the notes/remarks of the rdselaio order to understand the
trends of identity formation of each participanipascisely as possible.

The construction of the history of each separateca

6. On this basis of the previously accomplished amalgad comparison, each case of
the participant was described separately in ordeariswer to the questions of
research as broadly as possible.

The comparison of the cases to find the answeltsetguestions raised by the research

7. All case-studies of the participants were compaved each other looking for both
similarities and differences to detect the identitymation trends of the adolescents

living in the foster-cares homes and find the amsveeought by the research.
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Comparison of all case histories and typology dstatment

A

Case history: comparison of lived life story and
told life story in oder to answer research questipn

Lived life analysis

T

Microanalysis

Biographical data
segments analysig
(BDA)

T

Biographical data]
chronology
(BDC)

Data from other resoureses:
* Document analysis

» Trautic events
guestionare
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Told life story analysis

Thamtic field
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Text structure
sequentialization
(TSS)

Data from biographical
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RESULTS AND ANALYSIS

On the grounds of the biographical interpretati@mlysis and in consideration
of the three main criteria, which were the indiation and separation process,
differentiation of emotions and continuation of egmmsolidation, we distinguished three
main types of identity experience and raised thgothesis about different dynamics of
identity formation.

Identity based on inner conflict: fight againstusjice and offence

This particular type of experiencing identity abdie ascribed to two participants
of the research: Auksand Egé. The participants with this type of experiencidgntity
perceived the suffered losses and their life-stoagratives showed the ongoing inner
conflicts among their desire to belong and fedosing important people to them. These
participants particularly emphasized their aspiradi to confront the suffered injustice
and desire to prove their self-worth. Their nawedi also revealed their good ability to
differentiate own emotions as well as the awaremédbeir ambivalence in regard to
other people. The events in the past were ackngetbds important, having relation
with the future life with the expectations to exsectheir skills and be accepted by other
people.

Auksé, a 15-year-old, had been living in a family-typster-care home since she
was 8 months old and had no knowledge of her bickbgarents. Despite the fact that
the girl was placed in a foster-care home, sheeddtler primary guardian, with whom
she always lived since her placement, as “mother.”

Aukseé's life-story narrative was coherent which indicht¢he establishing
continuity of ego. However, she constantly quesitbmerself whether she would be
accepted by other people. In the very beginningeoflife-story narrative, she expressed
doubts about its authenticity “... | was told deert most probably | have to believe this.”
The constant fear of loss continually encouragedgin to fight and try to protect what
was important for her, while at the same time belg her own needs: "l leave my
guardian on her own because sometimes she neddket@ rest from all of us, even
from me" and emphasized, "for other [children] sh&ot everything what they have."
Auksé was especially afraid of protesting and takinggit express her anger within her

family, as for her, this was directly connectedhwfamily loss, which she angrily
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revealed when talking about her classmates, "thelravior destroys their families."
Thus, despite the fact, that the girl was well anair her needs, the fear of rejection led
to social isolation and made the process of saparand individuation more difficult.
Nevertheless, Aukssurely differentiated both her positive and negatmotions that
indicated a well-developed reflective function.

Eglk, a 15-year-old girl, had been living in the ingiibnal foster-care home since
she was eleven. The girl was the eldest child & fdmily and had three younger
brothers. The parental rights for Egl parents had been limited due to heavy drinking
and child abuse. The girl was often responsiblehir younger brothers and used to
protect them when the fighting sprung up. Her $itery narrative was also consistent
with the main focus being the loss of her familjeTgirl also pointed out that she had
been putting all her efforts in order her mothelldddl a year ago) “would see what |
really am."

Despite of the experienced losses, the girls ifledt themselves with the
important people to them - the guardian or biolabimother. The girls had been
experiencing loss and the narrated life-story riacedheir ability to grieve for the
suffered bereavement. However, doubts and feavssf &s well as grief complicated the
understanding of own needs and the ongoing pramiessparation-individuation. Both
girls were able to reflect their emotions, whicleyhproved while narrating painful
events from their life-stories and revealing theeiperienced emotions: anger, guilt and
despair. The life-story narratives were consiseent coherent - events were related to
each another, which evidenced a relatively weldglsshed continuity of the ego.
However, the fear of losing family and importantpke (the case of Auky or true-life

bereavement (Eglife-story) caused doubts as to possible long-tetaility.

Identity experience based on idealization and deat&dn: fantasy as an important way
to bare reality.

Two cases could be attributed to the above typheidentity experience: Ben's
and Edgar’s. This particular type of experiencidgnitity is characteristic of presenting
the narrator's "I" as special and experiencing madventures, subdividing the
experiences into good and bad, pleasant and umplgalseing correlative with the

dominating splitting defense mechanism and empimgsiuture as a possible escape
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from the current appalling situation. In this typé identity experience a big role is
played by dreams and fantasies, which in the tdeysnarratives have revealed longing
as well as helped maintaining a positive sensdegftity.

Ben, a 16-year-old, had been living in a fosteedaome together with his one
year older sister since he was two and could noember his biological parents as had
not been visited by them (both parents had passeg.n

Meanwhile Edgar, who was 15, had been living foséer-care home with his two
years younger brother since he was eleven. Des@téact, that the boys were placed in
foster-care homes at different age, in referenceth® analysis of the available
documents, their life-stories were similar in thaatility of having stable and warm
relations with the important people. Only when leedme six, Ben started spending his
summer holidays with his oldest sister. While Edd¢iaed with his mother who
repeatedly went to jail for drug use as well agéoy of money, thus, most of the time
she was away from home. As Edgar’s father wasmietasted in his children at all, the
boy and his brother spent their lives on the séreet

In his narrative, Ben had repeatedly stressedlid'Inot understand how come |
got here [nursing home].” Further on he stated dyat khinking it was a "kindergarten."”
While telling his life-story, the boy mainly focus®n his dream to stay with his sister,
also mentioned painful events, such as his mothdeath, sister's departure.
Nevertheless, the narrative tone was always ugliftdich showed the downgraded
importance.

Edgar started narrating his life-story from the ag eight when his life with his
mother, in the boy's understanding, started takinmgirn for the worse. While telling
about his mother’s drug addiction, he used to martiat despite her drug addiction and
abuse, mom protected the children. He also avditedegative narrative description of
his mother's behavior, constantly pointing out thla¢ tried to straighten out. The core
and most oppressive event, in Edgar's view, waplasement in this foster-care home —
a really "cruel" matter - life in the foster-carerhe — “because there is no freedom."

According to J.M.Knox (2003), avoidance of negatemotions and fantasies,
supporting a positive sense of identity become pérthe inner representations. The
inconsistent care from parents’ and relatives’ stdeises pain and fear as well as

continually enforces experiencing own powerlessnddserefore, such dreams and
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fantasies, also experiencing own omnipotence altowgain some control and get
protection from unbearable experience of rejecimoreality, which, in turn, leads to the
splitting of inner representations. Thus, the psscef separation - individuation is
aggravated and experienced as the aspiration todsaiv from the current situation
(mainly foster-care homes). The boys’ narrativeseweharacterized by inconsistencies
in the life-stories, undervaluing the importanceled past and highlighting the future as

the possibility to fulfill all dreams, which indited evasive attachment.

Identity experience based on fragmentation: isalaebjectivity

This particular type of experiencing identity abdie ascribed to two participants
of the research - Brigita and Andrius who althoagieed to participate in the research,
very often did not know what to tell about themsslvTheir narratives were inconsistent
and represented memories - accidental. From thengnarratives it was possible to
notice that participants refrained from emotiomalalvement and failed to differentiate
their emotions. In these cases, the narrativef@fstiories did not perform its function of
integration and it could be assumed that due todtireinating defense mechanism of

dissociation, the ego continuity was not estabtishe

Brigita, a 16-year-old, was the fifth child in tfemily of seven children. The girl
was accommodated in the foster-care home aftembéner in the face of other children
had killed their younger brother. The girl did m@ve one single permanent guardian in
the foster-care home, the educators kept changdpgn request to tell her life-story,
Brigita could not tell anything for quite a longni: she laughed and repeated that did
not remember anything. Then, finally, defined, teéhes everything we need most in our
foster-care home." In the second part of the ink@nshe did not name her needs either
as well as described the emotions of other peapfarany. Own inner world was strange
and incomprehensible for her. According to P.Fonagg others (2002), when the
relationships with close people become frightenitng, development of the reflective

function fails.

Andrius, a 15-year-old boy, the fourth child iretfamily of five children, was
settled in a family-type foster-care home at the afjtwo. Up to the age of seven his

older brothers and sisters as well as some adulisth his biological family and foster-
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care home abused the boy. His life-story narrat#as inconsistent, did not have the
chronological order and after telling one eventused to repeat that he had nothing
more to tell. In his life-story narrative Andriusvaaded describing his negative
experiences and provided memories in a random oltdegemed that the story and self-
analysis scared him and were unacceptable — theséifiwas so hidden.

In such cases the integrative function of memsmgastroyed and memories
remain isolated from each other. Personal lifeystar longer performs the function of
the identity consolidation. In this particular cattee process of individuation -
separation process was especially difficult, stheze were no self-perceived needs. The
defense mechanism of dissociation on the one heotdqts the true self from the
unbearable pain, but on the other hand, does loat aktablishing the continuity of ego
and life-story becomes a medley of separate, cangpetith each other memories
(Waites, 1997).

CONCLUSIONS

1. Interpersonal relationships are extremely redlate the identity experience during
adolescence and can become a factor either inoge#se risks or protective. On the
grounds of the biographical narratives of intergtiehal analysis live teen biographical
stories of interpretational analysis we revealeédhypes of identity experience based
on 1) the inner conflict, 2) idealization and dewslon, and 3) fragmentation. These
types evidenced the different dynamics of identiyperience during adolescence

depending on the quality of interpersonal relati@specially in the early phases.

2. The experience of identity, based on the innerlicbn€onfrontation with injustice
and suffered harnmDespite the complicated circumstances in the eatitionships, the
young people had the opportunity to establish blestdong-term relationship with one
important adult and the disappointment of closepfeeor the realization of suffered loss
went gradually, still, the fear of loss could sigpantly activate attachment behavior,
and could stimulate the formation of ambivalena@timent.

 The analysis of the separation-individuation precesperience revealed the

young people’s awareness of their ambivalence migfard to important for them
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people. They pursued the autonomy and wanted tweptbeir worth by
confronting the painful experiences and forsookrtheeds in order to preserve
important relationships, which prolonged findinge ttboundaries of inner
representations.

The adolescents differentiated both negative arsitipe emotions and were able
to verbalize them. The perceived and experiencesl flalowed by the experience
of anger, sadness, guilt and shame have unfoldgétinarrated life-stories of the
young people. We can suggest that these adolssbente a well-developed
reflective function and use of mature defense mmishas, which allowed to
analyze their experiences anew as well as to iateghe traumatic experiences.
The narrative of their life stories was consistargnsistency between time and
cause was prominent. The young people also analyrsd past, linking them
with their present experiences, and planned theinré questioning their abilities
and needs, i.e. revealed the embedded ego cogtirtddwever, due to the
suffered losses, the young people had doubts aad fassociated with their

future, which also poses a threat to the stalwlitthe ego continuity.

3. The experience of identity, based on idealipatmd devaluation: fantasies and

dreams as a way to cope with the realifjie early interpersonal relation conditions of

these cases were aggravated, mainly related tathkeof reflection and satisfaction of

emotional children needs, which enabled the assonmgptabout the formation of

avoiding attachment.

The young people hardly consciously differentiatezlr needs, emphasizing only
the desire to escape from the foster-care homesfatiasies of omnipotence and
invulnerability unfolded, protecting from the exjggrce of helplessness and a
sense of longing, which allowed to make an assumpdbout the existence of
several incompatible inner self-representationaus]tihe separation process is
more expressed by physical withdrawal from unaa@ptenvironment they did

not accept, but the boundaries of inner representaivere not embedded, thus,

the real process of individuation-separation candraplicated.
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The weak differentiation of emotional experienamast of the evaluations were
"good" or "bad" - revealed the splitting defensechanism at work. The life-story
was presented as an adventure and the negativeienqges, although shown,
however, evaluated only in a positive way or by emdluing its importance in
order to maintain a positive sense of the identity.

The narratives were fast, lacked consistency, tmelerestimation of the
importance of the experience or idealization cdaddobserved. The emphasis on
the future as a possible escape from the currerdtgin evidenced the lack of the

ego continuity, supported by acting out.

4. The experience of identity based on fragmentaiswmiated subjectivityDue to long-

term abuse, the early interpersonal context waremely complicated for the cases

ascribed to this type of identity experience, ahdtan be hypothesized about the

formation of dezorganized attachment.

In these cases, life-story narratives lack of sshkdif-representation, own needs
and emotions either are not understood, or the Hwaen avoided to disclose.
The roles, expressed views often were inconsisteminged quickly, which
indicated that the boundaries of inner represamtatiwere not embedded,
suggesting that the separation-individuation preeess not in progress.

The life-story narratives lack of painful experiescwhich turned out only during
the analysis of the objective facts gathered framoudnent analysis. Besides, the
facts due to the defense mechanism of dissociatiost often are not linked to
the emotional experiences, suggesting the distudiegdlopment of the reflective
function.

The memories presented in random order, withouhgithem a meaningful place
in the life-story, which also suggested that the-$tory did not carry out
integrative function and the ego continuity had Ine¢n embedded. The traumatic
experiences were not integrated, which protectsn flexperiencing the pain,

however, became an obstacle to the integratioheidentity.
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RESUME
IVADAS

Darbo aktualumas. Lietuvoje pastaraisiais metais vis daugiaundsio pradta
skirti paaugliams gyvenantiems globos namuose.aleliklausimai, kaip jaunuoliai
turintys sudtinga gyvenimo patiit tampa savarankiskais, kokios yra jiems teikiamos
pagalbos, tiek susirandant profesiiek mezgant pastovius rySius pagalbos, galiayb
Atsiranda vis daugiau atliekamtyrimy, analizuojatiy Siy  jaunuoliy adaptacijos
sunkumus (Sama3onok, 2009; Zukauskjgtaffemanies, Tamely¢, 2008, Gudonis,
Samasonok, 2006;) ir pagalbos galimybes (GostatRakrosnis,Cepukiere, 2007).
Taciau taip pat svarbu skirtiétheg ir vidiniy iSgyvenimy, atskleidziatiy psichikos
struktiry dinamika, analizei.

Taigi paauglyst - tai intensyw; pokyiy laikotarpis. Viena vertus, vyksta fizis,
pazintires, o taip pat emocés - socialigs srtiy pokyiai, o kita vertus, kinta ir
visuomers keliami reikalavimai jaunuoliams. Remiantis psidimamine paradigma,
pagrindire paauglysis uzduotis yra tapatumo formavimasis. Daugelis &iogties
autory (Erikson, 2004; Blos, 1962) sutinka, kad tapatufoomavimuisi itin dide¢
reikSnme turi ankstyvieji santykiai su reikSmingais znéams, kurie tampa jo
formavimosi pagrindu. Tadl iSties aktualu suvokti, kaip sunkumai Siuose
ankstyvuosiuose santykiuose seisijy tapatumo formavimusi paaughjst

Taciau tapatumas suprantamas garariai. Itin daug dmesio sulauk J. Marcia
darbai, prapl&antys E. H. Erikson tapatumo tearipg. Marcia empiriSkai pagrigce. H.
Erikson tapatumoasoka bei iSskyé keturias tapatumodsenas, kurios remiasi paziu
i krize ir jsipareigojimu vaidmenims. Teu pastaruoju metu akcentuojama, kad
tapatumas — tai dinaminsave apikizianti sistema, besivystanti tarpasmeniniuose
santykiuose, kurios Saknysigi emociniuose iSgyvenimuose (Bosma, Kunnen, 2091),
tapatumo formavimasis paaugljst yra glaudziai susip su atsiskyrimo ir
individuacijos procesu, kuomet iS naujo perini ,as* aspektai santykyje su svarbiais
zmoremis, vyksta patyrimo integracija: kuomet analizumoga sava istorija, kuriant
optimalia emocire distancij psichologiny gynybos mechanizin pagalba bei ego
testinumo jtvirtinimas. Taigi tarpasmeniniai santykiai yra a&agmo formavimosi

pagrindas paauglyge, toctl empiriniuose tyrimuose itin didelissthesys praétas skirti
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tapatumo raidai, kuomet Sisantykiy aplinkykés yra komplikuotos (Hoopes, 1990;
Vaiciuliené, 1999; Mosek, Adler, 2001). O tyrimai analizuojt gelminius
subjektyvius tapatumo iSgyvenimo aspektus épadatskiesti tarpasmenini santyki
istorijos ir tapatumo formavimosi paaugkjstsasajas.

Vaikai ir paaugliai gyvenantys globos namuose dayrsapatye ne vier neteki,
0 ankstywju santyki aplinkykes itin komplikuotos. Apgyvendinti globos namuose ji
paketia aplinky, neretai suardomi santykiai su broliais ir seserimnutiksta
bendravimas su draugais¢itu tuo pat metwyj aplinka tuéty tapti labiau strukiruota ir
prognozuojama bei sudaroma galimytlormuoti kitoki, pasitikejimu grista santyk su
svarbiais suaugusiais. Nepaisant to, dalis wagsigyver globosistaigose ne visada
turi galimylke kurti ilgalaiki ir pastow rysS, o ankstywju tarpasmenini santykiy
sunkumai daznai neleidzia pasitikkitais. Taigi, paauglysje formuojantis tapatumui,
Sie jaunuoliai susiduria su sunkumais, kuriuoslaidkia kiekybiniai tyrimai: pastebimi
iISrySkejantys elgesio ir emociniai sunkumai (Kreppner, tBuyt Castle ir kt., 2007;
Samasonok, ZukauskienGudonis, 2006), prastesmei Seimose gyvenéin jaunuoli,
saws vaizdo diferenciacija ir sociainadaptacija (Mosek, Adler, 2001). diau
jaunuoliai gyvenantys globos namuose turi skigitgrpasmenini santyki; patirt:
daznai skiriasiy amzius, kuomet buvo apgyvendinti globos namuos#odiniy tévy
netektis (vien tévai yra gyvi ir kontaktas galiti palaikomas, kit - mirg), o taip pat
skiriasi ir gyvenimo globos namuosalygos (vieni gyvena Seimyniniuose globos
namuose ir turi vien pagrindin globéja, kiti- instituciniuose, kuriuose darbuotojai
daznai ketiasi). Todl analizuojant tapatusn svarbu atsizvelgti Siuos aspektus, o
siekiant geriau suprasti, kaip tokiose situacijgsg/venamas tapatumas ¢al packti
gelminis kokybinis tyrimas, leidziantis atskleisiinot G. Gudaés (2007), kaip asmuo
aktyviai konstruoja savo subjektyvirealyky, kaip realylds skiriasi bei kaip jos
formuojasi atsizvelgiant socialines gveikas. Todl siekiant analizuoti globos namuose
gyvenagiy paaughy tapatumo iSgyvenimus svarbu pasirinkti metodusiZiartius
atskleisti tapatumo dinamiSkus aspektus, sogi&lmteksi bei tiek praeities, dabarties,
tiek ateities perspektyvas.
Tyrimo tikslas: iSanalizuoti globos namuose gyvetianpaauglhy tapatumo iSgyvenin
atsiskleidziant biografiniuose pasakojimuose.

Tyrimo klausimai:
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1. Kaip pasakojimuose atsiskleidzia atsiskyrimo inwndlacijos iSgyvenimas?
2. Kaip gyvenimo istorijos pasakojimuose atsiskleidamaocij diferenciacija?

3. Kaip gyvenimo istorij pasakojimuose atsiskleidzia egsttnumoitvirtinimas?

Mokslinis naujumas. Sios disertacijos pagrindu pasirinkta itin nauja
mentalizacijos teorija, apjungianti prieraiSumo abjekiy rySiy teorijy pagrindinius
aspektus. Analizuojant tyrimo duomenis, buvo sielda strukiiruotai atskleisti
gelminius psichodinaminius procesus. Taigi Siamerbela paauglio tapatumas
analizuojamas kaip dinamérsistema, kurios raida glaudziai susijusi su targasniy
santykiy patyrimu, emocijomis bei vidémis asmenydés struktiromis. Gilinantis i
paauglio viso gyvenimo patyrimatskleidziamos globos namuose gyvenampaaughi
gelmines tapatumo raiskos: atsiskyrimo-individuacijos, einp diferenciacijos ir ego
testinumo, §sajos su tarpasmeninsantyki; patyrimu ir 3 kokybe.

Taigi, remiantis mentalizacijos teorija, tarpasman santykipy kontekstas yra
susigs su tapatumo formavimusi paaugdyst tafiau iSsamiau, kaip komplikuotosySi
santykiy aplinkykes siejasi su tapatumo iSgyvenimu nebuvo 8ten Todl siekdami
papildyti Sk sriti atikome metodologiniu poiriu naup, kokybin tyrima: biografinio
pasakojimo interpretacgnanaliz. Tokia analiz leido naujai pazvelgti ir analizuoti
globos namuose gyvenan jaunuoly tapatumo iSgyvenim atsizvelgiant tieki
emocinius aspektus, tigkarpasmenini santykiy konteksg. Taip pat pastarasis tyrimas
leido pktoti psichodinamia traumos ir raidos analjztiek teoriniu, tiek empiriniu
POZidriu.

Praktiné verté. Siame darbe atskleidZiama tarpasmenisantykiy svarba tapatumo
formavimuisi paauglysje. Todtl galima akcentuoti, kad vaikus apgyvendinus globos
namuose svarbu ne tik jiems suteikti pasiastrukiira, taciau sudaryti glygas rysio su
svarbiais Zmoémis palaikymui (jei tai imanoma) bei naujo saugaus santykio
uzmezgimui, kas gali tapti apsauginiu veiksniu.

Taip pat darbe analizuojamas tapatumo iSgyveninsasiglys¢je, kuomet ankstyyuy
tarpasmeninj santykiy aplinkykés buvo komplikuotos bei atskleidziami trys tapatumo
iISgyvenimo tipai. Atsizvelgimasg tapatumo iSgyvenimo tipus galiitb itin naudingas
planuojant psichologines intervencijas, suprangamkelimo ir kontrperklimo aspektus

bei padedant jaunuoliams saugioje aplinkoje &risvarbius savo aspektus.

24



Ginami teiginiai
« Tapatumas — tai asmenyhpibgzianti, dinamig, tarpasmeniniuose santykiuose
besiformuojanti sistema. Téld tapatumo analizei reikalingi tyrimo metodai,
atskleidziantys gelminius jo aspektus tarpasmaersantyki; kontekste.
* Nepaisant to, kad globos namuose gyvenantys jaiamualti ypatings (daznai
traumuojadia) tarpasmenini santykiy patirt, tatiau ji anaiptol ®ra vienoda.
Todel galime manyti, jog $i jaunuoly tapatumo iSgyvenimas taip pat skiriasi ir

tai atsiskleidzia biografini pasakojina analizje

METODIKA

Tiriamieji . Tyrime dalyvavo 6 dalyviai: 3 merginos ir 3 vaikingyvenantys globos
namuose. Tyrimo dalyyi amzius- 15- 16 met Siekiant iSsaugoti konfidencialam
tyrimo dalyviy vardai rezultat analizje pakeisti.

Naudotos metodikos.

Autobiografinio pasakojimo interpretacinis metodq&¢engraf, 2004).

Duomem rinkimui atliekamas pusiau strukinantis interviu, kuirsudaro dvi dalys.
Pirmoje dalyje uzduodamas atviras klausimas, ptgsEgrasakoti savo gyvenimo

istorija, bei stengiamasi kuo mazigakoti pasakojim. Antroje interviu dalyje
uzduodami papildomi klausimai, remiantis jau pateigyvenimo istorijos pasakojimu
bei skatinama atskleisti pirminiggykiy patyrimus.

Dokument analiz. Tai dokumeni, esaiiy globos namuose apie tyrimo dalyvius:
gimimo datos, mirties liudijimai, ataskaiapie gyvenim biologiréje Seimoje anali,
teismo sprendimp iSradai. Sios analizs tikslas — surinkti papildomus objektyvius
duomenis apie tyrimo dalyyinugyvens gyvenim.

Trauminiy gyvenimo jvykiy anketa. Anketa naudojama siekiant gauti papildpm
informacija apie galimus atskir traumini jvykiy iSgyvenimus, kurie taip pat galiith
susig su intrapsichiniais procesais formuojantis tapatumnket sudaro 14 galifiy
traumuotijvykiy, kurie ga¢jo bati susig su tapatumo igyvenimu.aSanked, pildo patys

tyrimo dalyviai (paaugliai), oaj uzpildzius pazyréti jvykiai aptariami su interviuotoju.
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Si anketos informacija, kaip ir dokumentnalizs metu gauta informacija, yra
itraukiamai nugyvento gyvenimo (objektyyibiografiniy fakty) duomem grupg.

Tyrimo eiga. Su globos namuose gyverans paaugliais sutikusiais dalyvauti tyrime,
buvo susitinkama tris kartus. Sutikus tyrimo da#ywas, visi interviu buvarasomii
diktofoma. Pirmas susitikimaskirtas pokalbiui su globos nanadministracija, taip pat
kontakto su tyrimo dalyviais uzmezgimui, tyrimo gaatymui ir sutikimo dalyvauti
tyrime gavimui. Antro susitikimo metu buvo atliekamas dvigjdaliu giluminis
autobiografinis interviu (trukén nuo 1 val. iki 3 val.).Trecig kartg atvykusi globos
namus po savais buvo atliekama dokumenanaliz ir tuo p&iu pasiteiraujama tyrimo
dalyviy, ar neiskilo perdt laika klausimy. Visiems tyrimo dalyviams buvo suteikiama
galimybé su tygju susisiekti telefonu arba elektroniniu pastu

Duomeny interpretacija. Visy tyrimo dalyviy duomenys pradzioje buvo analizuojami
atskirai dviem analis hidais: nugyvento gyvenimo bei papasakotos gyvenstayijos
analiz. Véliau siekiant atsakyii tyrime keliamus klausimus remiantig, $lvieju krypéiu
analize buvo nagriéjami atskiri tapatumo iSgyvenimo aspektai: atsiskgs ir
individuacija, emociy diferenciacija ir ego gstinumo jtvirtinimas. Galiausiai, Vi
tyrimo dalyviy atvep istorijos palyginamos tarpusavyje bei iSskirianapdtumo

iISgyvenimo tipai.

REZULTATAI

Remiantis globos namuose gyvenan paaugh; biografinh pasakojim
interpretacine analize buvo atskleisti trys tapaun$gyvenimo tipai: tapatumo
iISgyvenimas, pagstas vidiniu konfliktu, tapatumo iSgyvenimas, pgagrs idealizacija ir
nuvertinimu, ir tapatumo iSgyvenimas, p@mtms fragmentacija. Sie tipai atskleidZia
skirtinga tapatumo iSgyvenimo paauglye dinamiky, susijusa su tarpasmenini
santykiy, ypa& ankstywju, kokybe. Todl galima manyti, jog tarpasmeniniai santykiai
yra itin susig su tapatumo iSgyvenimu paaugystir gali tapti tiek rizik didinartiu,
tiek apsauginiu veiksniu.
Tapatumo iSgyvenimas, pasgas vidiniu konfliktu: konfrontacija su neteisyib@atirta
skriauda Nepaisant sudingy ankstywjuy santykip aplinkybiy, jaunuoliai tugjo
galimybe uzmegzti pastay, ilgalaiki santyk su vienu svarbiu suaugusiu, o nusivylimas

artimais Zzmoamis ar patirtos netektigsimmoninimas vyko palaipsniui, &&u netekties

26



baimé gakjo itin aktyvuoti prieraiSumo elggs tockl keliame prielaidas apie
ambivalentiSko prieraiSumo formavasi. Atsiskyrimo- individuacijos proceso
iISgyvenimo analiz atskleic, kad jaunuoliai, suvokia savo ambivaleadyarbiy Zmoniy
atzvilgiu, o autonomijos siekia konfrontuodami d@ssmingu patyrimu bei nédami
irodyti savo vesi, atsisako savo poreiki siekdami iSlaikyti turimus svarbius santykius,
kas prailgina vidini reprezentadij riby jgijima. Sie paaugliai gerai diferencijavo tiek
neigiamas, tiek teigiamas savo emocijas ir égebjas verbalizuoti. $i jaunuoliy
gyvenimo istorijos pasakojimuose atsiskéeglivokiama ir iSgyventa netektis bei su ja
susig pykeio, lindesio, kaks, gedos iSgyvenimai. Tad galime manyti, jog tai atskledd
gerai iSvystyq refleksijos funkcig bei naudojamus brandzius gynybos mechanizmus, kas
leido iS naujo analizuoti savo patygnbei integruoti skausmingpatir. Gyvenimo
istorijos pasakojimai buvo nuosékl pastebimas tiek laiko, tiek priezastinis
nuoseklumas. Taip pat jaunuoliai analizavo saveifirasiedami su dabartiniais savo
iSgyvenimais, o atditplanavo analizuodami savo @ggmus ir poreikius, t. y. atskleid
itvirtinta ego tstinuma. Tatiau cl patirty neteKiy jaunuoliai tuéjo abejony ir baimiy,
siejamy su ateitimi, kas taip pat keliaéggne ego tstinumo stabilumui.

Tapatumo iSgyvenimas, paggas idealizacija ir nuvertinimu: fantazijos ir geaés kaip
biidas atlaikyti realyb. Siy atvej; ankstywjy tarpasmeninj santyki; aplinkybés buvo
apsunkintos, daugiausia susijusios su emgqciaiky poreikip —atspindjimo ir
patenkinimo stoka, kas leido kelti prielaidas apamgiartio prieraiSumo formavimsi.
Jaunuoliai sunkiaignoningai diferencijavo savo poreikius, akcentuodéiiroskimg
iStrakti iS globos nam. Atsiskleict fantazijos apie savo visagatyly nepazeidziamum
sauganios nuo bejgiSkumo iSgyvenimo ir ilgesio jausmo, kas leidotikptielaidas apie
kelety tarpusavyje nesuderinamsaws vidiniy reprezentacij egzistavim. Taigi
atsiskyrimo procesas daugiau iSreiSkiamas kaipnifizipasitraukimas IS jiems
nepriimtinos aplinkos, téau réra jtvirtinamos vidini; reprezentacij ribos, todl realus
atsiskyrimo-individuacijos procesas galitbkomplikuotas. Silpna patyrimo emoéin
diferenciacija — daugiausia vertinimai ,gerai, arblogai“ — atsklei¢ naudojam
skélimo gynybos mechanizm Gyvenimo istorija pristatoma kaip nuotykis, o
pasakojimuose neigiamas patyrimas, nors ir parodptagau vertinamas teigiamai arba
jo svarba nuvertinama siekiant iSlaikyti pozitytapatumo jausm Pasakojimai buvo

greiti, stokojo nuoseklumo, pastebimi patyrimo $e& nuvertinimas arba idealizavimas.
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Ateities, kaip galimybs palggti iS dabartigs situacijos, akcentavimas atskkeigalaus
ego tstinumoijtvirtinimo stola, palaikon iSveikos pagalba.

Tapatumo iSgyvenimas, pasgas fragmentacija: izoliuotas subjektyvumaSiam
tapatumo iSgyvenimo tipui priskirttyrimo dalyvy atvejy ankstywjuy tarpasmenini
santykiy aplinkykés buvo itin komplikuotos. E} patiriamo ilgalaikio smurto galima kelti
prielaidas apie dezorgaznizuoto prieraiSumo formasi. Siais atvejais gyvenimo
istorijos pasakojimuose neatsiskigi@lieninga says reprezentacija. Savi poreikiai ir
emocijos arbaéra suvokiami, arba juos buvo vengiama atskleigio Tarpu prisiimami
vaidmenys, iSreiSkiami pagiiai daznai buvo priestaringi, greitai kito, kaslo, jog rra
itvirtinamos vidinip reprezentaajj ribos. Tod@l galima manyti, jog Siais atvejais
atsiskyrimo-individuacijos procesas nevyksta. Gynenistorijos pasakojimuoseéra
pateikiami itin skausmingi iSgyvenimai, jie atsisklzia tik analizuojant nugyvent
gyvenimo istorij (faiktai iS dokument analizs). Savos emocijos éra
diferencijuojamos, o pateiktas patyrimasansiejamas su emaociniais iSgyvenimais, kas
leidzia kelti prielaid dél disociacijos gynybos mechanizmo naudojimo beriltdytos
refleksijos funkcijos raidos. Prisiminimai pateikia atsitiktinai, nesuteikiant jiems
prasmingos vietos gyvenimo istorijoje. kbdyalima manyti, jog gyvenimo istorijos
pasakojimas neapjungia patyrimo, trauminis patysimara integruojamas, ego
testinumas #ra jtvirtinamas bei palaikoma fragmentacija. Taigi freeptacija apsaugo
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