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INTRODUCTION

One of the key featu­res of post-mo­dern so­ciety is per­manent change. Change is 
an inevi­table, conti­nuo­us and all-inclu­si­ve pro­cess deter­mi­ned by so­cial laws and me­
chanisms (Želvys, 1999; Cu­ban, 1988; Hopkins, Ainscow, West, 1994). Change takes 
place in edu­cation as well. Pro­cesses of change in edu­cation indu­ce to search for new mo­
dels, strategies of edu­cation organi­zation, i.e. cau­se the shift in edu­cation management 
paradigms. The concept of “the paradigm of change”, sugges­ted by edu­cation theo­rists 
(Fullan, 1998; Hopkins, Ainscow, West, 1996), defines the cur­rent si­tu­ation in edu­cation, 
when changes are increasing and the pro­cess of change is unpredictable and all-inclu­si­
ve. Ac­cording to authors, it is neces­sary to react com­pletely differently in this si­tu­ation, 
new thinking and new po­li­cies are requi­red. Edu­cation must respond to dynamic, glo­bal 
changes and must edu­cate the so­ciety, able to par­ti­ci­pate pro­ducti­vely in changes. There­
fo­re, the mis­sion of scho­ol is to percei­ve the im­mi­nent laws of change, since it edu­cates 
mem­bers of cons­tantly changing so­ciety. In order to further carry out suc­ces­sfully the 
func­tion of so­ciali­zation, scho­ol must change to­gether with the changing envi­ronment. 
Thus, meaning­ful change in edu­cation requi­res new, viable and substantial changes of 
scho­ol. The dis­sertation follows the appro­ach to scho­ol as an instru­ment of so­cial change 
(Dalin et al., 1999; Harg­reaves, Reynolds, 1989; Hopkins, Ainscow, West, 1996; Leit­
hwo­od, 1992), becau­se it is the only insti­tu­tion, where requi­rements of so­ciety as well 
as expectations and lear­ning needs of teachers and stu­dents are inter­secting. Such an 
appro­ach to scho­ol and its pur­po­se is pro­mo­ted by “scho­ol impro­vement” (Bo­lam, 1993; 
Caldwell, Spinks, 1992; Dalin, Rolf, Kleekamp, 1999; Fullan, 1998; Hopkins, Ainscow, 
West, 1996; Leithwo­od, 1992; Stoll, Fink, 1996), “scho­ol as lear­ning or­gani­zation” (Ful­
lan, 1993; Senge, 1992) conceptions that have beco­me prevai­ling in edu­cation in “the 
paradigm of change”. 

Mo­dern edu­cation management conceptions regard scho­ol leaders­hip as key 
do­mi­nant of successful scho­ol acti­vi­ty. Scienti­fic resear­ches disclo­se the links between 
leadership and scho­ol results. Vario­us metho­do­lo­gi­cal appro­aches can be identi­fied (le­
adership as a factor of scho­ol effecti­veness: Bag­do­nas, Ju­cevi­čienė, 2000; Bag­do­nas, 
Tar­gamadzė, 2000; Bag­do­nas, 2002; Edmonds, 1979, 1982; Gurr, 1995, 1996; 2005; 
Levi­ne, Lezotte, 1990; Mor­ti­mo­re, 1995; Pur­key, Smith, 1983; Reynolds, 1992; Sam­
mons, Hilman, 1995; Scheerens, 1992; leadrership and scho­ol impro­vement: Bo­lam et 
al., 1993; Coldwell, Spinks, 1992; Dalin, Rolf, Kleekamp, 1999; Fullan, 1991; 1996; Leit­
hwo­od, 1992; Reynolds, 1992; leadership and pu­pils’ academic outco­mes: Žvir­dauskas, 
2006; Caldwell, 2002; Fullan, 1998; Tomlinson, 1999; leadership and scho­ol as lear­ning 
or­gani­zation: Si­mo­nai­tienė, 2004; Caldwell, 2002; Fullan, 1998; Tomlinson, 1999). In 
the dis­sertation it is com­plied with the pro­vi­sion, that in “paradigm of change” the deep 
changes of scho­ol have beco­me relevant – scho­ol is obli­ged to pro­mo­te its own impro­ve­
ment, i.e. beco­me a learning organi­zation, which is able to redesign itself and is capable 
of inventing own new mo­dels in response to exter­nal changes. In such a context scho­ol 
leaders­hip undergo­es trans­formation. New ro­les of scho­ol heads presuppo­se appropriate 
fields of acti­vi­ties and functions. 

The ac­ti­vi­ty of scho­ol heads� is analyzed in vario­us as­pects in Lithu­anian and 
fo­reign scienti­fic li­teratu­re: scho­ol heads ro­les in or­gani­zation (Mečkauskienė, 2011; Mi­

� The term „scho­ol head“ in the disser­tation is used syno­nymously with “princi­pal”, “leader”, “head­
teacher” or other term desc­ri­bing the person who is in charge of an indi­vi­du­al scho­ol. 
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ko­liū­nienė, 2000; Večkienė, 1996), scho­ol heads functions and responsi­bi­li­ties (Ar­bataus­
kas, 1996; Mečkauskienė, 2009; Waters, Mar­zano, McNulty, 2003), leadership styles 
(Ju­cevi­čienė, 1996; Tar­gamadzė, 1996; Želvys, 2001, 2003; Avo­lio, 1999; Handy, 1991), 
leadership mo­dels (Želvys, 2003; Hallinger, 2003; Leithwo­od, 1994; Leithwo­od, Jantzi, 
Steinbach, 1999; Lu­cas, Valenti­ne, Mi­les, 2001). The concept of leadership mo­dels as a 
metho­do­lo­gi­cal appro­ach to the analysis of scho­ol heads prac­ti­cal ac­ti­vi­ty is es­pecially 
impor­tant in the context of conti­nuo­us edu­cation change, becau­se it allows disclo­sing the 
im­pact of leaders­hip on scho­ol pro­ces­ses. 

The successful reali­zation of leadership mo­dels depends on scho­ol heads’ compe­
tencies. Therefo­re, in the paradigm of sys­temic change, fo­cu­sed on scho­ol im­pro­vement, 
there is a need to re-exami­ne fundamentally aspects of scho­ol heads’ competencies and 
principles of their development.  Scho­ol princi­pal must be percei­ved as an ini­tiator and 
an im­plementer of change, pos­ses­sing neces­sary com­petencies, whi­le scho­ol princi­pals’ 
development must be related to the new conception of scho­ol: scho­ol as a centre of chan­
ge that develops lear­ning commu­ni­ty and lear­ning cultu­re (Bush, 2008; Hallinger, 2003; 
Hu­ber, 2004; Leithwo­od et al., 1999). Scho­ol impro­vement is seen as the essential com­
petency of scho­ol heads’ in the context of systemic change; therefo­re its development 
should itself beco­me the pro­cess of scho­ol impro­vement. It is stressed (Bush, 2008; Hal­
linger, Heck, 1998; Leithwo­od et al., 2004; Scott, 2010) that in the paradigm of change 
it is neces­sary to develop ho­lis­tic capabi­li­ty of scho­ol heads, which com­pri­ses abi­li­ties to 
fo­reseen si­tu­ation and implement changes successfully (Outli­ne of the Natio­nal Qu­ali­fi­
cations Framework of Lithu­ania, 2007). 

Under the condi­tions of systemic change ar­rangements of scho­ol heads compe­
tencies development have under­go­ne transfor­mation (Bush, 2008). Leadership develop­
ment� should respond the needs of scho­ol heads in different stages of pro­fessio­nal and or­
gani­zatio­nal so­ciali­zation (Crow, 2001; Crow, Matthews, 1998; Du­ke, 1987; Hart, 1993; 
Heck, 2003). In addi­tion, leadership development should be linked with management 
career path in edu­cation (Bush, 2008; Hu­ber, 2004; Hallinger, 2003) and refer to a speci­
fic qu­ali­ty assessment conception (Želvys, 2003; Dempster, 2002; Lou­den, Wildy, 1999). 
Recogni­zing that scho­ol heads’ com­petencies development has an indi­rect im­pact on 
scho­ol results (Bush, 2008; Hallinger, 2003; Lindstrom, Speck, 2004), in the paradigm 
of per­manent change there is a strong need to ensu­re the qu­ali­ty of scho­ol leadership de­
velopment by re-exami­ning qu­ali­ty deter­mi­ning factors: pecu­liari­ties of content, pro­cess, 
context, assessment (Bo­lam, 2004; Bush, 2008; Goldring et al., 2010; Guskey, 2004; 
Hallinger, 2003).

Sub­stan­tiation of re­se­arch re­le­van­ce. The qu­estion of scho­ol heads’ competen­
cies and competencies development recei­ve much attention in fo­reign scienti­fic li­teratu­
re, ho­wever there is a lack of fo­cu­sed empi­ric resear­ches. Although the majo­ri­ty of edu­
cation management theo­rists (Avo­lio, 2005; Brundrett et al., 2006; Bush, 2008; Goldring 
et al., 2010; Hallinger, 2003; Hu­ber, 2004; Leithwo­od et al., 2004; Lindstrom, Speck, 
2004) expli­citly recog­ni­ze that scho­ol heads competencies development has an impact on 
scho­ol results, but it remains the axiom statement. For instance, Brundrett et al., (2006) 
ar­gue that leadership development is a „strategic necessi­ty“ becau­se of the intensi­fication 
� Leaders­hip development is the generic term used to desc­ri­be any form of preparation or trai­ning 
for headship, therefo­re, in the dis­sertation terms “scho­ol heads’ com­petencies development” and 
“scho­ol leaders­hip development” are used syno­nymous­ly  
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of the princi­pal‘s ro­le in the context of rapid change. Avo­lio (2005) makes a compelling 
case for sys­tematic leaders­hip development based on the view that leaders are „made, not 
born“. Hallinger (2003), Hu­ber (2004; 2008) stress the relationship between leadership 
development and the qu­ali­ty of scho­ol leadership, Lindstrom, Speck (2004) ar­gue that 
scho­ol leaders­hip development is the es­sential fac­tor of scho­ol im­pro­vement. Leithwo­od 
(2009) emphasi­zes the links between leadership development and scho­ol results. Ho­we­
ver, em­pi­ri­cal support for such as­sumptions is weak and usu­ally of desc­ripti­ve natu­re 
only (Bush, 2008; Leithwo­od, 2009). 

As­pects of scho­ol heads‘ ac­ti­vi­ty under the condi­tions of sys­temic change were 
analyzed in the works of Lithu­anian scientists: Mečkauskienė (2006; 2008; 2011) ana­
lyzed the ac­ti­vi­ty and ro­les of scho­ol princi­pals on the basis of main edu­catio­nal acts 
and do­cu­ments; Mi­ko­liū­nienė (2002) discussed in detail the functions of mo­dern scho­ol 
heads; Večkienė (1996) disclo­sed the functions of scho­ol heads and the factors of their 
effecti­veness; Garalis (1999), Želvys (1999; 2001; 2003) analyzed the acti­vi­ty of scho­ol 
heads with relation to the pro­cess of change; Žvir­dauskas (2006; 2008) exami­ned the 
expression of scho­ol princi­pals’ leadership traits; Bag­do­nas (2000; 2002) revealed the 
links between leadership and scho­ol effecti­veness; Ci­bulskas (1996) assessed the scho­ol 
heads’ viewpoints and atti­tu­des to­wards im­plementation of edu­catio­nal inno­vations in 
scho­ols; Dobranskienė (2002) distinguished the ro­le of scho­ol princi­pal in scho­ol com­
mu­ni­ty management; Šapar­nis (2003) discussed the psi­cho­semantics of scho­ol heads’ 
viewpoints to­wards management strategies; Budreckienė, Janiū­nai­tė (2010) descri­bed 
the precondi­tions of scho­ol heads’ inno­vati­ve acti­vi­ty. Scho­ol heads’ pro­fessio­nal deve­
lopment oppor­tu­ni­ties in Lithu­ania were analyzed by Ar­batauskas (1996); Ku­činskienė, 
Ku­činskas (2002); Mečkauskienė (2006; 2008), Večkienė (1996); Želvys (1997; 1999; 
2003). Ar­batauskas (1996) discussed the qu­estions of scho­ol heads cer­ti­fication; Ku­čins­
kienė, Ku­činskas (2002) highlighted the or­gani­zation of Master stu­dies in edu­cation 
management in Lithu­ania; Mečkauskienė (2006; 2008; 2011) disclo­sed the legal issu­es 
of scho­ol heads pro­fessio­nal development and cer­ti­fication; Želvys (1997; 1999; 2003) 
analyzed aspects of scho­ol heads pro­fessio­nal development in the context of change, 
dis­cus­sed the development trends of Mas­ter stu­dies in edu­cation management, revealed 
the content pecu­liari­ties of scho­ol leaders­hip development pro­gram­mes. The analysis of 
Lithu­anian scienti­fic li­teratu­re allows to state that only so­me aspects of scho­ol heads’ qu­a­
li­fication were investi­gated in Lithu­ania. No extensi­ve resear­ches on the issu­es of scho­ol 
heads’ com­petencies and their development under the condi­tions of the sys­temic change 
have been detec­ted. Hence, the is­su­es of scho­ol heads’ com­petencies development are 
insufficiently reflected in the Lithu­anian and fo­reign scienti­fic li­teratu­re.  

Strategic do­cu­ments of Eu­ro­pean Commission (A Memo­randum on Li­felong Le­
ar­ning, 2000; EC Commu­ni­cation „Impro­ving Competences for the XXI Centu­ry: An 
Agenda for Eu­ro­pean Co­o­peration on Scho­ols“, 2008; Work Pro­gramme „Edu­cation and 
Trai­ning“, 2010) ar­gue that the qu­ali­ty of scho­ols can be impro­ved by well prepared, 
trai­ned and conti­nuo­us­ly develo­ped scho­ol heads. It is emphasi­zed in the im­pli­cations of 
Eu­ro­pean Council on scho­ol heads‘ and teachers‘ pro­fes­sio­nal development (2009) that 
“consi­dering that scho­ol heads have a sig­ni­ficant impact on edu­catio­nal envi­ronment as 
well as on mo­ti­vation of personnel, work results, teaching prac­ti­ce, on the believes and 
needs of stu­dents and their parents, there should be ensu­red sufficient oppor­tu­ni­ties for 
scho­ol heads to retain and develop skills for effec­ti­ve leaders­hip. Such a pro­vi­sion on 
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scho­ol heads’ pro­fes­sio­nal trai­ning corres­ponds with the recom­mendations of OECD, 
ETF, CEDEFOP as well as with Bo­log­na Pro­cess. The major regu­lato­ry do­cu­ments of 
Lithu­anian edu­cation po­li­cy (State Strategy on Edu­cation 2003–2012; LR Law on Edu­ca­
tion (2003); Edu­cation Gui­deli­ne (2002)) as well stress the sig­ni­ficance of competent lea­
ders­hip and scho­ol heads’ com­petencies development under the condi­tions of edu­cation 
change. The do­cu­ments emphasi­ze the qu­ali­ty of scho­ol leadership that is necessary for 
suc­ces­sful im­plementation of reforms. Pro­fes­sio­nal leaders­hip is treated as the im­portant 
premi­se for scho­ol au­to­no­my and inno­vati­veness. 

Recog­ni­zing the sig­ni­ficance of scho­ol leadership, there have been implemented 
different pro­jects in Lithu­ania (Scho­ol Im­pro­vement Pro­gram­me 2002–2005, Improve
ment of School Structu­re 2006–2009, Time for Leaders 2007–2013). The pro­ject “Ti­
me for Leaders” stres­ses the im­portance of sound scho­ol leaders­hip as a fac­tor of scho­ol 
impro­vement. It should be no­ted, that these pro­jects are based on glo­bal trends in edu­ca­
tion management and apply fo­reign mo­dels in Lithu­anian edu­cation thus ensu­ring suc­
cessful dialo­gue between Lithu­ania and Western countries. The impact of glo­bal trends 
on Lithu­anian edu­cation and mo­delling of its seg­ments accor­ding to fo­reign examples is 
encou­raged by vario­us inter­natio­nal or­gani­zations and foundations: Or­gani­zation for Eco­
no­mic Co-operation and Development (OECD), Eu­ro­pean Trai­ning Foundation (ETF), 
Eu­ro­pean Centre for the Development of Vo­catio­nal Trai­ning (CEDEFOP), World Bank 
etc. This fact is im­portant for the dis­sertatio­nal research, which is also based on fo­reign 
countries (UK and USA) exper­ti­se in scho­ol leadership development, but is desig­ned and 
implemented in Lithu­anian context. 

Du­ring the last few years vario­us so­cio­lo­gi­cal resear­ches, commissio­ned by Mi­
nistry of Edu­cation and Science, have been conducted („The expression of scho­ol princi­
pal leadership traits“, 2006; Mo­dern management functions in the or­gani­zation of scho­ol 
acti­vi­ty“, 2008 etc.). It is impor­tant to mention, that these par­ti­cu­lar resear­ches are defi­
ned as diag­nostic, i.e. ai­med on diag­no­sis of cur­rent si­tu­ation (Bi­ti­nas, 2006).  Ho­wever, 
resear­ches, ai­med on exami­ning of scho­ol heads’ competencies development as a theo­re­
ti­cal object, have not been revealed. 

On the basis of analysis of so­cio­lo­gi­cal resear­ches, reports of Mi­nistry of Edu­ca­
tion and Science, experts‘evalu­ation reports, recent legal do­cu­ments it has beco­me clear 
that there occur pur­po­seful transfor­mations in the field of scho­ol heads‘competencies de­
velopment in Lithu­ania. Ho­wever, research results suggest that the current pro­fes­sio­nal 
trai­ning and development of scho­ol heads is usu­ally inter­preted in a nar­row sense as a res­
ponse to vi­sible needs of scho­ol (Leaders­hip in edu­cation: Lithu­ania report 2008). This 
di­rect res­ponse is fragmentary, underpinned by conc­rete si­tu­ation and therefo­re a bro­ader 
appro­ach, tied with mo­re ambi­tio­us aims, confor­med with the requi­rements of change 
and targeted on the demands of cons­tantly changing scho­ol, is not pro­mo­ted. There is a 
lack of strong em­pi­ri­cal evi­dence on the as­pects of scho­ol heads’ com­petencies, lack of 
systematic research on the pro­cess of competencies development, insufficient data on 
the factors, influ­encing qu­ali­ty of competencies development. Hence, the opti­mi­zation 
of scho­ol heads’ competencies development in the context of edu­cation management 
paradigm shift is the relevant scien­tific pro­blem, which is conc­reti­zed by the pro­blem 
questions: 

-	 How the areas of scho­ol heads’ acti­vi­ty and their leadership mo­dels are chan­
ging in the context of edu­cation management paradigm shift and, accor­din­
gly, which relevant com­petencies should be develo­ped?
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-	 How should the development of scho­ol heads’ competencies be ar­ranged see­
king to ensu­re successful acqui­si­tion and development of relevant competen­
cies?

-	 What is a hypotheti­cal mo­del of inter­connection between scho­ol heads’ com­
petencies development and scho­ol im­pro­vement, fo­cu­sed on the paradigm of 
sys­temic change? 

The object of the research – scho­ol heads’ com­petencies development in the 
context of edu­cation management paradigm shift.

The subject of the research – inter­connection between scho­ol heads’ competen­
cies development and scho­ol im­pro­vement in the paradigm of sys­temic change.  

The aim of the research – to design the theo­reti­cal mo­del of inter­connection bet­
ween scho­ol heads’ com­petencies development and scho­ol im­pro­vement and to pro­vi­de 
empi­ri­cal vali­dation of opti­mi­zation possi­bi­li­ties for scho­ol heads’ competencies develop­
ment in the context of edu­cation management paradigm shift. 

The objectives of the research:
1.	 To analyze the pro­cess of scho­ol leadership in the context of edu­cation mana­

gement paradigm shift disc­lo­sing scho­ol heads’ ac­ti­vi­ty areas and func­tions, 
identi­fying leaders­hip mo­dels, highlighting relevant com­petencies. 

2.	 To analyze the arrangements of scho­ol heads’ com­petencies development in 
the context of edu­cation management paradigm shift revealing principles of 
ar­rangement and deter­mi­ning factors of high qu­ali­ty competencies develop­
ment.

3.	 To design the theo­reti­cal mo­del of inter­connection between scho­ol heads’ 
com­petencies development and scho­ol im­pro­vement. 

4.	 To inves­ti­gate the management ac­ti­vi­ty of Lithu­anian scho­ol heads, needs 
for development of relevant competencies and the ar­rangements of competen­
cies development. 

5.	 To determi­ne the pos­si­bi­li­ties for opti­mi­zation of scho­ol heads’ com­petencies 
development in the context of edu­cation management paradigm shift. On the 
basis of conducted theo­reti­cal and empi­ri­cal research to prepare recommenda­
tions for the trans­formation of leaders­hip development prac­ti­ce. 

Research methods
Scien­tific litera­tu­re ana­ly­sis has helped to analyze theo­reti­cally scho­ol heads’ ac­

ti­vi­ty areas, leadership mo­dels, and necessary competencies in the context of edu­cation 
management paradigm shift as well as to disclo­se the principles of ar­rangements of com­
petencies development and to deter­mi­ne the factors of its qu­ali­ty. 

Do­cu­ments ana­ly­sis has helped to complement the no­tions of scho­ol heads com­
petencies, leaders­hip development and its trans­formation. 

Methods of quan­titative re­se­arch data collection were applied in or­der to disclo­
se the mo­dels of scho­ol leaders­hip, scho­ol heads’ com­petencies as well as scho­ol heads’ 
viewpoints on the arrangements of leaders­hip development in Lithu­ania. 

The sta­tistical ana­ly­sis of qu­an­tita­tive research da­ta was car­ried out by apply­
ing SPSS (Statisti­cal Package for the So­cial Sciences) 16.0 for Windows statistic data 
management pro­gramme. The methods of descripti­ve statistics (calcu­lation of per­centi­
les frequ­encies, means, chi squ­are test), Cronbach Alpha test, factor analysis, disper­sion 
analysis (ANOVA), correlation analysis, di­cho­to­mies analysis were applied. Fi­gu­res and 
diag­rams presented using Micro­soft  Excel 2003.
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Methods of qualitative re­se­arch data collection. The methods of qu­ali­tati­ve re­
search pro­vi­ded a possi­bi­li­ty to extract the authentic infor­mation from the reali­ty on the 
is­su­es of scho­ol heads’ management ac­ti­vi­ty, relevant com­petencies, their changes etc. 
The methods of open qu­estions sur­vey, written reflection, ill-structu­red pro­blem so­lu­tion, 
fo­cus group dis­cus­sion were applied. 

The data of qu­ali­tati­ve research was analyzed applying the method of qualitative 
con­tent ana­ly­sis. 

The theoretical background of the disser­tation:
Theo­ry of pa­ra­digm shift.  The shift of edu­cation management paradigm is sub­

stantiated on the Kuhn (2003) conception of paradigms in science. The no­tion “para­
digm” refers to the set of practi­ces that define a scienti­fic discipli­ne at any par­ti­cu­lar 
period of ti­me. Each paradigm exist until the inner contradictions have matu­red, then a 
new paradigm is develo­ping instead. This pro­mo­tes a scienti­fic pro­gress. It is hold to the 
opi­nion in the disser­tation that paradigms do not deny each other; new paradigms are 
incommensu­rable with old ones and several paradigms can co­exist si­multaneously. It is 
emphasi­zed that the shift in paradigms pro­vo­kes the neces­si­ty to solve new pro­blems, 
anti­ci­pate new per­specti­ves; therefo­re the analysis of paradigms is the indispensable con­
text or background for the design of the research. 

Philo­sophy of Pragma­tism, which treats the purpo­se of edu­cation as develo­ping 
lear­ner’s abi­li­ty to solve real li­fe pro­blems and, having achieved the exper­ti­se on their 
so­lu­tion, to achieve maxi­mum per­so­nal well-being without preju­di­ce to the norms of 
so­ciety. In cons­tantly changing li­fe condi­tions, edu­cation endeavours to as­sist indi­vi­du­al 
to change adequ­ately. The central catego­ry of edu­cation is the per­so­nal exper­ti­se of a 
learner. 

Theo­ry of So­cial Reconstructio­nism, which emphasi­zes the necessi­ty to restruc­
tu­re the sys­tem of ins­ti­tu­tio­nal edu­cation in order to achieve purpo­seful im­pro­vement of 
so­ciety. The pro­cess of conti­nuo­us change requi­res competent, creati­ve, cri­ti­cally thin­
king mem­bers of so­ciety, who would be able to im­plement so­cial reforms. The sys­tem 
of insti­tu­tio­nal edu­cation should flexibly respond to changes in so­cial envi­ronment and 
carry out a so­cial order. 

The con­cept of lifelong learning, which stresses the development of hu­man po­
tential through the pro­cess of constant support for an indi­vi­du­al, sti­mu­lating and empo­
wering him/her to acqui­re through the li­fe all the necessary knowledge, skills, valu­es and 
understanding and to apply them confidently in vario­us li­fe ro­les.  In the condi­tions of 
accelerating change, rapid renewal of infor­mation indi­vi­du­al is obli­ged to learn constant­
ly: to acqui­re new so­cial and pro­fessio­nal competencies, upgrade existing qu­ali­fication 
or to acqui­re a new (Bar­kauskai­tė, 2006; Long­worth, 1999).

Scho­ol heads’ competencies development as the object of the research is groun­
ded in multi­discipli­ne appro­ach, combi­ning the spheres of edu­cation management, hu­
man resource management, theo­ry of pro­fes­sio­nal edu­cation, andrago­gy, which allows to 
achieve deeper epistemo­lo­gical unders­tanding of the parti­cu­lar object.  

Scho­ol heads’ com­petencies development is analyzed in a ho­listic appro­ach. Ho­
listic appro­ach to the object of research allows to exami­ne it as a single complex sys­
tem, with reference that the object’s com­po­nents as a who­le is greater then their sum. 
Accor­ding to this appro­ach, it is sought to pro­vi­de the complex view of scho­ol heads’ 
competencies development as a pheno­menon (Bi­ti­nas, 2006).  This requi­res the analysis 



12

of scho­ol leaders­hip as well as of the development of scho­ol leaders in conjunc­tion with 
scho­ol im­pro­vement. 

Systems theo­ry allows substantiating the interconnec­tion between scho­ol heads’ 
competencies development and scho­ol impro­vement as a su­stai­nable and co­herent sys­
tem, consis­ting of interrelated parts. Sys­tems theo­ry stres­ses that any sys­tem segment’s 
ac­ti­vi­ty affects the overall sys­tem performance, and this interac­tion is charac­teri­zed by 
co­herent mu­tu­al inter­dependence and inter­relation (Ber­talanffy, 1969).

The development of scho­ol heads’ competen­cies is ba­sed on the theo­ries of adult 
learning:

Constructivist learning theo­ry, which argu­es that the reali­ty cogni­tion is based 
on indi­vi­du­al knowledge structu­res that are for­med on subjecti­ve experience, whi­le le­
arning oc­curs when a person doubts about his/her beliefs, perso­nal theo­ries and current 
unders­tanding.  Knowledge creation is an ac­ti­ve pro­cess, becau­se a learner develops new 
concepts, ideas, meanings on the basis of previo­usly acqui­red knowledge and experien­
ce (Piaget, 1976). Self-directed learning theo­ry, which explains the lear­ning pro­cess as 
a learner’s res­ponsi­bi­li­ty for his/her learning and learning outco­mes (Knowles, 1975). 
Ac­cording to this theo­ry, a learner is able to identi­fy his/her own learning needs, taking 
into ac­count the planned li­fe path. The one is able to identi­fy current and fu­tu­re ro­les, is 
charac­teri­zed by mo­ti­vation, abi­li­ty to plan the learning pro­cess and its outco­mes, cho­o­se 
the learning strategy, taking into ac­count the results and circums­tances of li­fe, to adjust 
the lear­ning plan and represent acqui­red competency (Ju­cevi­čienė et al., 2010). Ex­perien
tial learning theo­ry, which emphasi­zes the effecti­veness of lear­ning through experience. 
Experiential lear­ning occurs whi­le obser­ving and reflecting one’s experience, and on the 
basis of experience abstract concepts are for­med and justi­fied in new si­tu­ations.  Expe­
riential lear­ning theo­ry stresses the ho­listic natu­re of lear­ning, the idea of su­stai­nable de­
velopment and highlights he experience as the key assumption of lear­ning (Jar­vis, 1987; 
Jar­vis, Holford, Griffin, 2004; Kolb, 1984). Con­ceptions of reflection and critical reflec
tion, which emphasi­ze the abi­li­ties of an indi­vi­du­al to explo­re own acti­vi­ty on the basis of 
li­fe experience, seeking to deeper understanding of linkages between events, fo­reseeing 
of go­als, anti­ci­pating pro­blems in unfami­liar si­tu­ations etc. (Ar­gyris et al., 1985; Willis, 
1980). Action scien­ce theo­ry, which treats the prac­ti­cal knowledge as a tacit knowledge. 
Accor­ding to this theo­ry, tacit knowledge could be expressed by reflexi­ve explo­ration. 
From ac­tion science theo­ry perspec­ti­ve, the ac­ti­vi­ty of an indi­vi­du­al is based on ru­les and 
hidden per­so­nal acting theo­ries. When confronted with any si­tu­ation, a per­son gui­des 
his/her own action theo­ries that help to “create” an action form the reper­toi­re of acqui­red 
conceptions, acti­vi­ty schemes, strategies (Ju­cevi­čienė et al., 2010; Ar­gyris et al., 1985).

Metho­do­lo­gical substan­tia­tion of the empiric research 
The em­pi­ric research is based on two phi­lo­sophi­cal paradigms that differently 

interpret so­cial pheno­mena – norma­tive (po­si­ti­vist) and in­terpreta­tive (pheno­meno­lo­gi­
cal). Po­si­ti­vist paradigm the so­cial reali­ty explains from the objecti­ve point of view and 
argu­es that hu­man behavio­ur is controlled by ru­les and therefo­re should be stu­died on 
the basis of the methods of exact sciences. Therefo­re, the follo­wers of po­si­ti­vism apply 
obser­vations, explanation and anti­ci­pation (Baranauskienė, 2003; Bi­ti­nas, 2006; Co­hen, 
Manion, Mor­ri­son, 2007; Creswell, 2007). The metho­do­lo­gy of qu­ali­tati­ve research is ba­
sed on interpretati­ve (pheno­meno­lo­gi­cal) paradigm, which allows to reveal perso­nali­ty, 
seeks to understand the world of hu­man experience and pro­vi­des a subjecti­ve view on the 
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occur­ring events. In qu­ali­tati­ve stu­dies, substantiated by pheno­meno­lo­gi­cal pro­vi­sion, 
the perception is based on indi­vi­du­al metho­do­lo­gi­cal tradi­tions of research on hu­man 
so­cial pro­blems that grow from observations, content analysis, interview, transc­ripts of 
recor­dings and other means (Baranauskienė, 2003; Creswell, 2007; Kvale, 1996; Mous­
takas, 1994).

Quan­titative re­se­arch based on nor­mati­ve paradigm allo­wed to reveal scho­ol le­
aders­hip mo­dels, to identi­fy com­petencies and the need for com­petencies development, 
to disc­lo­se scho­ol heads’ viewpoints on the arrangements of leaders­hip development. 
Qualitative re­se­arch, based on pheno­meno­lo­gi­cal appro­ach, pro­vi­ded possi­bi­li­ty to desc­
ri­be management ac­ti­vi­ty of scho­ol heads, to highlight the struc­tu­re of com­petencies, to 
reveal the factors, influ­encing the qu­ali­ty of leadership development. 

The combina­tion of qu­an­tita­tive and qu­a­lita­tive research sti­pu­lated the deeper 
insight on the research object (Bi­ti­nas, 2006). Qu­anti­tati­ve research helps to reveal the 
essential featu­res of the object, the factors of its operation.  The pur­po­se of qu­ali­tati­ve 
research is not to veri­fy already formu­lated statements about so­cial reali­ty, but to cogni­ze 
and descri­be comprehensi­vely the selected object (Bi­ti­nas, 2006; Bi­ti­nas, Rupšienė, Žy­
džiū­nai­tė, 2008; Ti­di­kis, 2003).

Creating research instru­ments, anti­ci­pating methods as well as conducting rese­
arch pro­cedu­res it was gui­ded by metho­do­lo­gi­cal stu­dies and recommendations of Bi­
ti­nas (1998, 2002),  Bi­ti­nas, Rupšienė, Žydžiū­nai­tė (2008); Čekanavi­čius, Mu­rauskas 
(2002), Kar­delis (2002), Mayring (2000), Mer­kys (1999), Rupšienė (2007). 

The stages of research or­ganization:
The first stage of the research (2006–2007) inclu­ded the analysis of scienti­fic 

li­teratu­re and main edu­catio­nal do­cu­ments on the is­su­es of scho­ol heads’ com­petencies 
development. A pi­lot research, ai­med on disclo­sing of the cur­rent si­tu­ation in scho­ol he­
ads’ com­petencies development, was conduc­ted.

Du­ring the second stage of the research (2007–2008) the theo­reti­cal mo­del of 
inter­connection between scho­ol heads’ competencies development and scho­ol impro­ve­
ment was desig­ned. The objecti­ves of the research were defined, research metho­do­lo­gy 
desig­ned and qu­estionnai­res for­med. 

Du­ring the third stage (2008–2009) the complex qu­anti­tati­ve research was con­
duc­ted that allo­wed to reveal leaders­hip mo­dels in scho­ols of Lithu­ania, identi­fy relevant 
competencies and needs for competencies development as well as to disclo­se scho­ol he­
ads’ viewpoints on leaders­hip development arrangements in Lithu­ania. 

Du­ring the fourth stage (2010–2011) the complex qu­ali­tati­ve research was con­
ducted that allo­wed to reveal the opti­mi­zation possi­bi­li­ties of scho­ol leadership deve­
lopment in Lithu­ania. On the basis of data of theo­retic and empi­ric research the text of 
dis­sertation was prepared, conc­lu­sion and recom­mendations were supplied. 

The scien­tific novel­ty of the research is pro­ven by the sugges­ted theo­reti­cal 
mo­del of interconnec­tion between scho­ol heads com­petencies development and scho­ol 
impro­vement that is oriented to the paradigm of systemic change. The mo­del was pre­
pared after having analyzed scho­ol leaders­hip pro­cess under the condi­tions of sys­temic 
change and disc­lo­sed the struc­tu­re of scho­ol heads’ ho­lis­tic capabi­li­ty as well as having 
revealed the principles of the ar­rangements of competencies development and deter­mi­
ned the factors of its qu­ali­ty. 
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The theoretical significan­ce of the research is pro­ven by:
-	 The identi­fied areas of scho­ol heads’ acti­vi­ty and their functions in the para­

digm of sys­temic change.
-	 The disclo­sed structu­re of scho­ol heads’ ho­listic capabi­li­ty. 
-	 The highlighted principles of the ar­rangements of scho­ol heads’ competen­

cies development.
-	 The revealed factors of high qu­ali­ty scho­ol leadership development in the 

paradigm of change. 
The practical significan­ce of the research is pro­ven by the results of em­pi­ric 

research that allow identi­fying the possi­bi­li­ties for opti­mi­zation of scho­ol heads’ compe­
tencies development in Lithu­ania. Mo­reo­ver, practi­cal sig­ni­ficance is as well pro­ven by 
these achievements:

-	 On the basis of the analysis of scho­ol heads’ acti­vi­ty the trends of scho­ol lea­
dership transfor­mation were identi­fied. 

-	 The mo­del of scho­ol heads competencies, tai­lo­red to management career sta­
ges, is pro­vi­ded. 

-	 The mo­del of high qu­ali­ty scho­ol heads’ competencies development was tes­
ted. 

-	 The methods of competencies (self)assessment (Framework for indi­vi­du­al 
rethinking of competencies, ill-structu­red pro­blems so­lu­tions) were applied. 

The research results and the recommendations prepared on the basis of the rese­
arch might be sig­ni­ficant for edu­cation po­li­cy makers, for or­gani­zers of scho­ol heads’ 
trai­ning, who ini­tiate and implement changes of trai­ning practi­ce, for scho­ol heads them­
selves as well as for everyo­ne interes­ted in management career in edu­cation. 

Thesis defen­ded in the disser­tation:
1.	 Scho­ol leadership has been greatly transfor­med under the condi­tions of edu­

cation management paradigm shift due to which scho­ol heads’ ac­ti­vi­ty areas 
and func­tions, leaders­hip mo­dels, com­petencies have been also trans­formed.  
Under the condi­tions of sys­temic change the ho­lis­tic capabi­li­ty of scho­ol 
heads, which empo­wers their competent acti­vi­ty in constantly changing envi­
ronment, should be develo­ped.  

2.	 The ar­rangements of scho­ol heads’ competencies development has been chan­
ged in the context of edu­cation management paradigm shift. Scho­ol leaders­
hip development should be based on the principles of expediency, consisten­
cy and co­herence as well as to ensu­re the acqui­si­tion and development of 
relevant com­petencies. The pecu­liari­ties of scho­ol leaders­hip development 
content, pro­cess, context, assessment make condi­tio­nal on its qu­ali­ty. 

3.	 The effecti­ve functio­ning of scho­ol heads’ competencies development as a 
sys­tem in Lithu­ania is li­mi­ted by construc­ted ro­les and func­tions, leaders­hip 
mo­dels of  scho­ol heads’, the do­mi­nation of Old Public Management and 
New Public Management paradigms in Lithu­anian edu­cation, the lack of lea­
dership development exper­ti­se and tradi­tions that leads to indeter­mi­nacy of 
leaders­hip development mo­del. 
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4.	 The theo­reti­cal mo­del of inter­connection between scho­ol heads’ competen­
cies development and scho­ol impro­vement make precondi­tions for opti­mi­za­
tion of scho­ol heads’ competencies development as a system in the context of 
edu­cation management paradigm shift.  

The structu­re and volu­me of the disser­tation
The dis­sertation consists of the intro­duc­tion, three parts, dis­cus­sion, conc­lu­sions, 

recommendations, references and appendi­xes (CD). The disser­tation inclu­des 7 pictu­res 
and 52 tables. The list of references compri­ses 501 po­si­tions. The vo­lu­me of the bo­dy text 
is 214 pages (exclu­ding appendi­xes). The appendi­xes inclu­de vi­su­al aids, examples of 
qu­estionnai­res, used in empi­ric research, tables of statisti­cal data calcu­lations. 
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A BRIEF REVIEW OF THE CONTENTS OF THE DISSERTATION

Intro­duction substantiates the research pro­blem, defines the object and the sub­
ject of the research, aim and objecti­ves, explains theo­reti­cal and metho­do­lo­gi­cal appro­a­
ches to the research and presents methods applied, reveals scienti­fic no­velty, theo­reti­cal 
and practi­cal sig­ni­ficance as well as presents the list of publi­cations and acti­vi­ties in the 
field of disser­tation. The first part of the disser­tation disclo­ses the theo­reti­cal prerequi­si­
tes of scho­ol heads’ competencies development in the context of edu­cation management 
paradigm shift. The design of the research was arranged with reference to the revealed 
theo­reti­cal prerequi­si­tes and is presented in the second part. The third part pro­vi­des with 
research findings on opti­mi­zation possi­bi­li­ties of scho­ol heads’ competencies develop­
ment in Lithu­ania. 

The first part of the disser­tation “THEORETICAL PREREQUISITES OF 
SCHOOL HEADS’ COMPETENCIES DEVELOPMENT IN THE CONTEXT OF 
EDUCATION MANAGEMENT PARADIGM SHIFT” consists of two chapters. The 
sys­temic view on the development of scho­ol heads’ com­petencies is pro­vi­ded therefo­re 
the pro­cess of scho­ol lea­dership is analyzed as well as the arran­gements of scho­ol heads’ 
competen­cies development is revealed in the context of edu­cation management paradigm 
shift. 

The first sub-chapter “Edu­cation management paradigms, presupposing edu
cation management paradigm shift” is sought to define the no­tion of edu­cation mana­
gement paradigm and to detail the co­re paradigms as well as their im­pli­cations on scho­ol 
leadership. The edu­cation management paradigm is defined as an appro­ach to desig­ning 
of a mo­del / strategy of edu­cation (Mulford, 2008). On the basis of scienti­fic li­teratu­re 
analysis (Želvys, 1999; Fullan, 2003; Mulford, 2003; Olsen, 2002) three main paradigms 
are identi­fied: Old Public Ma­na­gement, New Public Ma­na­gement, and the “Pa­ra­digm of 
Chan­ge”. It is sugges­ted in the dis­sertation that the paradigms presuppo­se organi­zation of 
edu­cation and are reflected in the natu­re of leadership and in princi­pals’ ro­les.

The paradigm of Old Public Ma­na­gement in edu­cation as­su­mes that scho­ols are 
hierarchi­cal sys­tems in which heads use ratio­nal means to pursue agreed go­als. Heads 
pos­sess autho­ri­ty legi­ti­mi­zed by their formal po­si­tions within the organi­zation and are 
ac­countable to go­verning bo­dies for the ac­ti­vi­ties of their ins­ti­tu­tions. It is po­inted to 
so­me advantages and weaknes­ses of bu­reauc­ratic appro­ach in edu­cation and stated that 
ir­responsibly to the inadequ­acy of OPM under the condi­tions of systemic change, it still 
has much to contri­bu­te to unders­tanding of scho­ol operation.

New Public Ma­na­gement, emerged as the do­mi­nant paradigm in many countries 
under the condi­tions of rapid glo­bali­zation and techno­lo­gy pro­gress. Under the influ­ence 
of NPM the restructu­ring of edu­cation has been characteri­zed by such trends as decentra­
li­zation, ac­countabi­li­ty and markets, com­mu­ni­ty involvement. New public management 
expanded the ro­le of scho­ol princi­pals. Scho­ol heads became managers, responsible for 
strategic planning, management of hu­man resour­ce, hu­man relations and conflicts, infor­
mation and pro­jects etc. in their or­gani­zations. The implementation of the cer­ti­fication 
system was an impor­tant step, seeking to ensu­re the qu­ali­ty of scho­ol heads’ management 
ac­ti­vi­ty.

The pa­ra­digm of systemic chan­ge is sti­pu­lated by knowledge so­ciety and its chal­
lenges. It is ar­gu­ed in the disser­tation that in or­der to meet heightened, multiply expecta­



17

tions placed by systemic change, scho­ols need to beco­me lear­ning or­gani­zations, cons­
cio­us­ly and conti­nuo­us­ly pursuing their im­pro­vement. Scho­ols as learning organi­zations 
are capable for adapting in changing consequ­ences and stand out by vir­tue of trusting 
and collabo­rati­ve cli­mate, a shared and mo­ni­to­red vi­sion, ini­tiati­ves and risks, ongoing 
and relevant pro­fessio­nal development, di­stri­bu­ted leadership etc. It is ar­gu­ed in the dis­
sertation that scho­ol im­pro­vement depends on princi­pal, who can fos­ter the neces­sary 
condi­tions for su­stai­ned scho­ol ac­ti­vi­ty in rapidly changing so­ciety.

The rapid paradigm shift expanded expectations for scho­ol heads emphasi­zing 
the need for scho­ols as learning organi­zations conti­nuo­us im­pro­vement. This has strong 
im­pli­cation on co­re areas of scho­ol heads’ res­ponsi­bi­li­ties and their func­tions. 

The subchapter “School heads’ activity areas and functions” pro­vi­des the ana­
lysis on scho­ol heads’ ac­ti­vi­ty and func­tions in scho­ol as organi­zation. It is argu­ed that 
scho­ol heads have a sig­ni­ficant impact on scho­ol pro­cesses and catalyze scho­ol impro­
vement and beco­ming a lear­ning or­gani­zation. The analysis of scienti­fic li­teratu­re (Leit­
hwo­od et al., 2004; Waters, Mar­zano, McNulty, 2003) allo­wed identi­fying the co­re areas 
of scho­ol heads’ ac­ti­vi­ty. Scho­ol heads are res­ponsible for the ma­na­ging of edu­ca­tio­nal 
pro­cess, scho­ol ma­na­ging and administra­ting, direction setting and orga­niza­tion redesig
ning. Each area involves speci­fic functions of scho­ol princi­pals. The area of managing 
of edu­catio­nal pro­cess co­vers princi­pal’s di­rect par­ti­ci­pation in edu­catio­nal pro­cess, or­
gani­zation and evalu­ation of edu­catio­nal pro­cess as well as creation of su­stai­nable lear­
ning envi­ronment. The area of scho­ol management and admi­nistration involves resource 
management, mo­ni­to­ring of effec­ti­veness and ac­countabi­li­ty for scho­ol results. The area 
of di­rection setting co­vers creation of scho­ol vi­sion and its implementation, strategic plan­
ning, for­mation of valu­es system, planning of or­gani­zatio­nal development. The field of 
organi­zatio­nal redesigning involves creation of scho­ol cultu­re and cli­mate, development 
of leaders­hip, partners­hip networks, designing of scho­ol image, organi­zatio­nal learning, 
change management, etc. In the result the framework for the analysis of scho­ol heads’ 
ac­ti­vi­ty is presented.

The analysis of scho­ol heads’ ac­ti­vi­ty areas and func­tions is linked to the con­
ception of first order and second order chan­ges (Lethwo­od, 1992; Waters, Mar­zano, 
McNulty, 2004). First order changes explain leadership functions in a stable envi­ron­
ment. Second order changes are ai­med pri­mari­ly at changing organi­zation’s normati­ve 
structu­re and foster scho­ol beco­ming a lear­ning or­gani­zation. It is ar­gu­ed that first and 
second or­der changes requi­re speci­fic practi­cal actions from scho­ol heads. That is why 
the analysis of leaders­hip mo­dels is im­portant. 

The subchapter “School heads’ leadership models” pro­vi­des an overview on 
scho­ol leadership mo­dels. Leadership mo­dels is a metho­do­lo­gi­cal appro­ach to the analy­
sis of scho­ol heads practi­cal acti­vi­ty and its impact on scho­ol or­gani­zation. The scienti­fic 
li­teratu­re confirms that there is a relationship between scho­ol leadership and scho­ol im­
pro­vement, so it is impor­tant to deconstruct leadership to exami­ne the extent to which 
the vario­us mo­dels faci­li­tate the condi­tions that allow for scho­ol im­pro­vement. There are 
vario­us typo­lo­gies of leaders­hip mo­dels. Emi­nent among them are the in­structional, tran­
sactional, and transforma­tio­nal mo­dels of leaders­hip. These three mo­dels of leaders­hip 
are subject to scru­ti­ny in this chapter, using a typo­lo­gy adapted from Leithwo­od, Jantzi, 
Steinbach (1999). 
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In­structio­nal lea­dership fo­cu­ses on teaching and learning and on the behavior 
of teachers in wor­king with stu­dents. Heads’ influ­ence is tar­geted at stu­dent lear­ning 
via teachers. Instructio­nal leadership is impor­tant for impro­ving the qu­ali­ty of lear­ning. 
Tran­sactio­nal lea­dership supports the implementation of the scho­ol mission through re­
sour­ce management. Transactio­nal princi­pals fo­cus on nur­tu­ring the on-going cli­mate of 
the scho­ol through development of po­si­ti­ve interperso­nal relations­hip among mem­bers 
of or­gani­zation and effecti­ve day-to-day operatio­nal pro­cedu­res for the scho­ol. Transfor­
ma­tio­nal lea­dership descri­bes a par­ti­cu­lar type of influ­ence pro­cess based on increasing 
the com­mitment of follo­wers to organi­zatio­nal go­als. This form of leaders­hip as­su­mes 
that the central fo­cus of leadership ought to be the commitments and capaci­ties of or­ga­
ni­zatio­nal mem­bers.  Higher levels of perso­nal com­mitment to organi­zatio­nal go­als and 
greater capaci­ties for accomplishing tho­se go­als are assu­med to result in extra effort and 
greater pro­ducti­vi­ty. Transfor­matio­nal leadership is essential for scho­ols as lear­ning or­
gani­zations. 

It is ar­gu­ed in the disser­tation that scho­ols, reflecting on the demands of so­ciety, 
should be deli­vering. Ac­knowledging with such demands pro­vo­kes the ro­le of princi­pal 
beco­me complex, emphasi­zing that of change agent, strategic planner, and a leader. This 
ro­le far exceeds the ro­le of instructio­nal leader. Instructio­nal leadership whi­le su­itable 
for addressing first or­der changes such as cur­ri­cu­lum inno­vation is inadequ­ate for the 
kind of sys­temic changes. Therefo­re whi­le instruc­tio­nal leaders­hip is still im­portant, the 
paradigmatic shift to a transac­tio­nal and a trans­formatio­nal mo­del of leaders­hip may be 
neces­sary for the effec­ti­ve func­tio­ning of mo­dern scho­ol. So, there is no one best mo­del 
of leadership for all si­tu­ations; rather, effecti­ve princi­pals adopt the integ­rated leadership 
mo­del appropriate for the si­tu­ations. Hence, it is argu­ed in the dis­sertation that the in­teg
ra­ted mo­del of scho­ol lea­dership presuppo­ses scho­ol impro­vement.  The successful reali­
zation of leadership mo­dels requi­res appropriate competencies, therefo­re the attention is 
drawn on the analysis of scho­ol heads’ com­petencies. 

It is ar­gu­ed in the disser­tation that the qu­ali­ty of leadership is vi­tal for scho­ol im­
pro­vement and stu­dents outco­mes. Hence, the attention is drawn to the development of 
appropriate com­petencies of scho­ol heads. The no­tion of com­petency and capabi­li­ty are 
analyzed in the subchapter “The notion of school heads’ competen­cy and the holistic 
capability model”. Competen­cy refers to the capaci­ty to perform pro­fes­sio­nal work, 
whi­le ca­pa­bility refers to a sense of the fu­tu­re, which can be viewed as a foundation for 
the pro­vi­sion of fu­tu­re competence necessary for pro­fessio­nal work (Ju­cevi­čienė, 2007; 
Mažei­kis, 2007; Eraut, 1994; Lewis, 2009; Scott, 2010; Stephenson, 2000; Trotter, Elli­
son, Davies, 2001). It is argu­ed in the dis­sertation that capabi­li­ty emerges in the concepts 
of impro­vement of competence of scho­ol princi­pals and, as a sequ­ence, of development 
of organi­zation capaci­ty.  In the dis­sertation the ho­lis­tic capabi­li­ty is seen in terms of key 
clus­ters of go­od management com­petencies that an indi­vi­du­al needs to have to perform 
effec­ti­vely in pro­fes­sio­nal ac­ti­vi­ty in new and changing circums­tances and the abi­li­ty for 
fu­tu­re suc­cess. The mo­del of ho­listic ca­pa­bility consti­tu­tes from pro­fessio­nal competen­
cies, each inclu­ding pro­fessio­nally speci­fic skills and knowledge, as well as the do­mains 
of emo­tio­nal intelli­gence, cri­ti­cal thinking and diag­nostic competency that enable to res­
pond to the challenges of the sys­temic change. The analysis of li­teratu­re shows that the 
fo­cus on capabi­li­ty requi­res a shift in a pro­fessio­nal trai­ning and development of scho­ol 
heads. Pro­fes­sio­nal trai­ning and development aim at trans­fer of pro­fes­sio­nal knowledge, 
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whi­le the development of competencies fo­cu­ses on metacog­ni­ti­ve skills, which allow ap­
plying new skills in a pro­fes­sio­nal envi­ronment. 

The development of scho­ol heads’ com­petencies is im­plemented to develop or 
change the management prac­ti­ces in scho­ols and is to be linked to meaningful change.  
Therefo­re the attention is drawn to the principles of su­stai­nable scho­ol leadership deve­
lopment. The subchapter “Prin­ciples of ar­ran­gements of school heads’ competen­cies 
development” disclo­ses co­re principles as requi­rements for effecti­ve ar­rangements of 
the development of scho­ol heads’ com­petencies. It is argu­ed in the dis­sertation that in 
the paradigm of change scho­ol leadership development should be a pur­po­seful, consis­
tent and co­herent pro­cess, reflecting the needs of scho­ol heads at vario­us stages of pro­
fessio­nal and or­gani­zatio­nal so­ciali­zations (Bush, 2008; Hallinger, 2003; Hu­ber, 2004; 
Leithwo­od et al., 1999). 

The principle of ex­pedien­cy requi­res the pro­cess of competencies development to 
be based on consis­tent analysis of needs for com­petencies. Needs analysis pro­vi­des the 
cru­cial information to ensu­re that com­petencies development is purpo­seful, appropriate, 
valid and relevant. Ac­cording to the principle of cohe­ren­ce the pro­cess of development 
of scho­ol heads’ competencies consists of three phases: pre-ser­vi­ce preparation for scho­
ol leadership; trai­ning of newly appointed scho­ol heads; in-ser­vi­ce trai­ning of scho­ol 
heads or pro­fessio­nal development. Pre-ser­vi­ce trai­ning relates to preparation for the 
generic ro­le of princi­pal, inc­lu­ding the development of appropriate pro­fes­sio­nal norms 
and the acqui­si­tion of relevant competencies. Trai­ning of newly appointed scho­ol heads 
refers to the induction of a newly appointed princi­pal to the speci­fic scho­ol context. This 
inc­lu­des diagno­sis of the is­su­es facing the scho­ol and its com­mu­ni­ty, beco­ming fami­liar 
with the strengths, li­mi­tations and needs of staff and pu­pils, and develo­ping and commu­
ni­cating a speci­fic vi­sion for the scho­ol. In-ser­vi­ce trai­ning or pro­fessio­nal development 
is usu­ally tied with cer­ti­fication requi­rements. Accor­ding to the principle of con­tinuity 
scho­ol leadership development is tai­lo­red to career path and involves stages form emer­
gent leadership finishing with consultant leadership. The framework is valu­able becau­se 
it ac­knowledges the di­stri­bu­ted natu­re of scho­ol leaders­hip and shows the im­portance of 
li­felong learning for scho­ol heads. 

Having disc­lo­sed the principles of scho­ol leaders­hip arrangements the attention 
is drawn of the issu­es of qu­ali­ty of leadership development pro­vi­sion.

The subchapter “The factors of high qu­ality school heads’ competen­cies deve
lopment” pro­vi­des an over­view on the factors influ­encing the qu­ali­ty of scho­ol leaders­
hip development. It is stated in the disser­tation that the qu­ali­ty of leadership development 
in the paradigm of change depends on con­tent, pro­cess, con­text, assessment pecu­liari­ties 
as well as on assessment of learning needs (Bo­lam, 2004; Bush, 2008; Goldring et al., 
2010; Guskey, 2004; Hallinger, 2003).

The identi­fication of per­so­nali­zed lear­ning needs appears to be a major factor of 
leadership development qu­ali­ty. The content of leadership development compri­ses three 
co­re themes: instructio­nal, transactio­nal and transfor­matio­nal leadership and the to­pics re­
lated to them. These co­re themes pro­vi­de a star­ting point for the construction of a leaders­
hip development curri­cu­lum. The major attention is drawn to the pro­cess of leaders­hip 
development. Most inno­vati­ve appro­aches to scho­ol leaders­hip development are ro­o­ted 
in constructi­vist per­specti­ves, are stu­dent oriented and based on adult lear­ning princip­
les. Pro­gram content should be deli­vered through a variety of forms and methods to best 
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meet the needs of adult learners and to allow princi­pals to apply the curricular content in 
authentic settings and to­ward the reso­lu­tion of real-world pro­blems and di­lemmas. On 
the basis of analyzed li­teratu­re a number of experiential-based methods were extracted. 
These methods were classi­fied as field-based methods and classro­om-based methods as 
well as they were di­stri­bu­ted into several groups accor­ding to vario­us princi­pals’ care­
er stages. The context of leadership development involves the issu­es of edu­cator’s and 
stu­dent’s ro­les as well as point out the impor­tance of speci­fic edu­catio­nal envi­ronment. 
Edu­cator’s or trai­ner’s ro­le has been changed to a faci­li­tator of lear­ning pro­cess, whi­le le­
arner has beco­me res­ponsible for his/her development pro­cess. Effec­ti­ve support should 
be pro­vi­ded for a learner by means of mento­ring, co­aching, and consulting. The learning 
envi­ronment should create the bridge between the work si­tu­ation and the lear­ning si­tu­a­
tion; par­ti­ci­pants should have an oppor­tu­ni­ty to reflect on their own practi­ce and to share 
their res­ponse with others. Organi­zatio­nal learning has beco­me of a major im­portance. 
Tho­rough and extended evalu­ation of leadership development pro­grammes should co­ver 
several stages and result on or­gani­zation outco­mes thus ensu­ring the qu­ali­ty of leadership 
development. It is argu­ed in the dis­sertation that theo­ry of change appro­ach is parti­cu­larly 
appli­cable to the evalu­ation of leaders­hip development pro­gram­mes. 

In the result of the analysis the theoretical model of in­ter­con­nection between 
school heads’ competen­cies development and school improvement has been designed 
(Fi­gu­re 3). 

The second chapter “THE METHODS OF EMPIRIC RESEARCH” descri­
bes the basis of empi­ric research and its or­gani­zation. The empi­ric research was or­gani­
zed in two stages (Fi­gu­re 4). 

The first stage of the research is dedi­cated to exami­nation of reali­ty si­tu­ation. Se­
veral objecti­ves are rai­sed to qu­anti­tati­ve research. The first objecti­ve is to reveal the do­
mi­nant leaders­hip mo­dels in Lithu­anian scho­ols and to highlight the main charac­teris­tics 
of leaders­hip in relation to scho­ol im­pro­vement. The se­cond objec­ti­ve deals with scho­ol 
heads’ relevant com­petencies at the current stage of edu­cation reform and with needs 
for com­petencies development in different groups of edu­cation parti­ci­pants (teachers, 
depu­ty heads, princi­pals). The third objec­ti­ve is to disc­lo­se the viewpoints of Lithu­anian 
scho­ol heads on the arrangements of scho­ol leaders­hip development. The data recei­ved 
pro­vi­ded a possi­bi­li­ty to descri­be leadership mo­dels in scho­ols of Lithu­ania, identi­fy rele­
vant competencies as well as to highlight the oppor­tu­ni­ties of scho­ol leadership develop­
ment. The main parameters of qu­anti­tati­ve research are presented in 7th table.
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I level: School leadership process 

II level: Arrangements of school heads’ competencies development 

  

Preparation for school 

leadership
Induction Continuous professional 

development

School heads‘ activity areas and functions 

Quality of competencies development 

Consistent analysis of learning need 

Peculiarities of content:    Process: 

- Based on experiential learning principles  - Student centered learning  

- Focused on tacit knowledge   - Principles of adult education 

- Involves three areas: - Experiential learning strategies  

 instructional, transactional, transformational    

Peculiarities of context:      Assessment: 

      - Theory of change based evaluation 

- Educational environment;   - Complex evaluation:  

- Coherence between external and internal learning participants’ viewpoints towards the programme, 

- Trainer as a learning facilitator  assessment of competencies, assessment of 

behaviors, assessment of school results

School principal as a 

self-directed learner 

The holistic vision of school heads’ development in paradigm of systemic change 

Instructional 

leadership 

Transactional 

leadership  

Transformational 

leadership 

MANAGEMENT OF EDUCATIONAL PROCESS, CONTINUOUS LEARNING, INTERPERSONAL, PERSONAL, STRATEGIC, 

OPERATIONAL 

EMOTIONAL INTELLIGENCE, CRITICAL THINKING , DIAGNOSTIC COMPETENCY

Stages of leadership career 

Pupils’ academic 

success  

Creative and 

efficient 

management  

School as learning 

organization  

Certification 

Fi­gu­re 3. The model of in­ter­con­nection between school heads’ 
competen­cies development and school improvement
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Quantitative research 

(with the elements of 

quantitative research) 

Qualitative research 

Optimization of school heads’ 

competencies development

Pilot research 
THE FIRST 

STAGE OF 

EMPIRIC 

RESEARCH 

The reality situation 

is disclosed: the 

leadership models of 

today‘s Lithuanian 

school heads are 

described, relevant 

competencies are 

revealed, the 

arrangements of 

school heads‘ 

development is 

discussed. 

THE SECOND 

STAGE OF 

EMPIRIC 

RESEARCH

The management 

activity of Lithuanian 

school is highlighted, 

necessary 

competencies are 

disclosed, principles 

of leadership 

development are 

discussed, the model 

of high quality 

competencies 

development is tested 

Problems Possible solutions  

Fi­gu­re 4. Logical structu­re of the empiric research 

Table 7
Qu­an­titative research on school leadership models, relevant 

competen­cies, ar­ran­gements of leadership development 

The issue of the research The sour­ce of 
in­for­mation and 

in­dicators 

Method of data 
col­lection 

Tar­get popu­lation

Lithu­anian scho­ol heads’ 
leaders­hip mo­dels

„Facts“ Ano­nymous survey 
of a clo­sed type

Teachers ( N = 295)
Scho­ol heads (N = 61)

Relevant com­petencies 
for Lithu­anian scho­ol 

heads

„Facts“ Ano­nymous survey 
of a clo­sed type

Teachers (N = 392)
Depu­ty heads (N = 181)
Scho­ol heads (N = 80)

Lithu­anian scho­ol heads’ 
viewpoints on scho­ol lea­
ders­hip arrangements  in 

Lithu­ania

Atti­tu­des and pro­
vi­sions 

Ano­nymous survey 
of a mi­xed type

Scho­ol heads (N = 352)

At the second stage the complex qu­ali­tati­ve research, ai­med on revealing opti­mi­
zation opportu­ni­ties for scho­ol leaders­hip development in Lithu­ania, was conduc­ted. The 
appropriate objec­ti­ves were rai­sed: first, to desc­ri­be the management ac­ti­vi­ty of scho­ol 
heads on the basis of authentic infor­mation recei­ved from research par­ti­ci­pants; se­cond, 
to reveal the com­petencies that to­day‘s Lithu­anian scho­ol heads need to pos­sess on the 
basis of scho­ol heads’ understanding of their own acti­vi­ty; third – to test the mo­del of 
high qu­ali­ty leadership development; fourth – to dis­cuss the principles of scho­ol heads’ 
competencies development in the paradigm of systemic change. The methods of qu­ali­ta­
ti­ve research allo­wed achieving the deeper unders­tanding of analyzed is­su­es. The main 
parameters of qu­ali­tati­ve research are presented in 16th table. 
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Table 16

Qu­alitative research on optimization of school leadership development

The issue of the research The sour­ce of in­for
mation and in­dica

tors

Method of data col
lection

Tar­get popu­la
tion

Lithu­anian scho­ol heads 
acti­vi­ty areas and compe­

tencies 

Text sour­ces, authen­
tic answers in a writ­

ten form 

Survey of an open type Gymnasium he­
ads (N = 47)

Testing of high qu­ali­ty 
com­petencies development 

mo­del

Text sour­ces, authen­
tic answers in a writ­

ten form

- Ill-structu­red pro­blems 
so­lu­tions

- Unstructu­red reflection 

Scho­ol heads 
(N = 8)

Principles of com­petencies 
development  

Infor­mants’ quo­ta­
tions fixed by a rese­

archer

Fo­cus group dis­cus­sion Scho­ol heads 
(N = 8)

The third chapter “EMPIRICAL VALIDATION OF OPTIMIZATION 
POSSIBILITIES OF SCHOOL HEADS’ COMPETENCIES DEVELOPMENT” 
presents the findings of empi­ric research.

First, the Lithu­anian school heads’ activity spheres and functions were analy­
zed. The qu­ali­tati­ve research, based on the Fra­mework for in­dividu­al rethin­king of compe
ten­cies (Trotter, Elli­son, Davies, 2001), allo­wed to disc­lo­se the es­sence of scho­ol heads’ 
management acti­vi­ty. Content analysis of gymnasium heads’ responses to open qu­estions 
consi­dering their management acti­vi­ty allo­wed to extract co­re catego­ries, reflecting the 
main areas, achievements, spheres of pri­ori­ty in Lithu­anian princi­pals’ management ac­
ti­vi­ty as well as to reveal the pro­blematic is­su­es. The authentic information captu­red 
allows to state that the co­re areas of to­day’s scho­ol princi­pals are: creation of scho­ol 
vi­sion and strategic planning, maintenance of pro­cedu­re all pro­ces­ses, hu­man resource 
management, management of edu­catio­nal pro­cess, resource management, evalu­ation of 
edu­catio­nal pro­cess, creation of su­stai­nable cli­mate, establishment of commu­ni­cation sys­
tem, co­o­peration with stakeholders and scho­ol representation in a so­ciety, mo­ni­to­ring of 
scho­ol ac­ti­vi­ty, change management. Among the major achievements of to­day’s scho­ol 
heads the shared scho­ol vi­sion, po­si­ti­ve cultu­re and clear regu­lation of work in scho­ols 
could be mentio­ned. Mo­re attention should be gi­ven to such areas as teachers’ pro­fessio­
nal development, collabo­ration, co­o­peration with so­cial partners. Lithu­anian scho­ol he­
ads encounter difficulties in the areas of accountabi­li­ty, finance management, mo­ti­vation, 
change management etc. 

Se­cond, the Lithu­anian school heads’ leadership models were disc­lo­sed. In 
order to reveal the leaders­hip mo­dels of Lithu­anian scho­ol heads, survey was conduc­ted 
and ans­wers from 295 teachers and 61 princi­pal were recei­ved. On the basis of teachers’ 
per­ception of princi­pal per­for­mance the management practi­ce of scho­ol heads was asses­
sed. The qu­anti­tati­ve research data revealed the do­mi­nance of instructio­nal leadership mo­
del (M = 3,403; sd = 0,699) in Lithu­anian scho­ols. The research results in both groups of 
res­pondents sho­wed that the main res­ponsi­bi­li­ty of Lithu­anian scho­ol heads is ensu­ring 
of qu­ali­ty of edu­catio­nal pro­cess. The analysis of leadership characteristics with regard 
to or­gani­satio­nal pro­cesses revealed that to­day’s scho­ols posses an effecti­ve commu­ni­ca­
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tion system (M = 3,50; sd = 1,023), appropriate interaction (M = 3,46; sd = 2,045), shared 
vi­sion (M = 3,40; sd = 2,530). The areas of impro­vement were established as well. The 
issu­es of cli­mate and collegiali­ty, pro­fessio­nal support, commitment to or­gani­sation re­
qui­re impro­vement. On the basis of qu­ali­tati­ve and qu­anti­tati­ve research on Lithu­anian 
scho­ol heads’ management ac­ti­vi­ty the trends of scho­ol leaders­hip trans­formation were 
identi­fied. 

Third, the relevant competen­cies for Lithu­anian school heads’ and the need 
for competen­cies development was highlighted. The qu­ali­tati­ve research based on the 
Fra­mework for in­dividu­al rethin­king of competen­cies (Trotter, Elli­son, Davies, 2001) 
allo­wed to reveal the relevant competencies for to­day’s scho­ol heads. The data of con­
tent analysis allo­wed to disc­lo­se the struc­tu­re of com­petencies, to reveal the neces­sary 
com­petencies and to com­pare these com­petencies with the com­petencies, determi­ned by 
legal do­cu­ments on edu­cation in Lithu­ania. On the basis of assessment of their manage­
ment ac­ti­vi­ty, informants indi­cated the relevant com­petencies: strategic, management 
of edu­catio­nal pro­cess, interperso­nal, conti­nuo­us learning, perso­nal, operatio­nal. Each 
com­petency consists of certain skills. 

The conception of ho­lis­tic capabi­li­ty and the ho­lis­tic capabi­li­ty mo­del presented 
in the disser­tation sti­mu­lated to conduct a qu­anti­tati­ve research, ai­med on deter­mi­ning 
relevant and neces­sary to develop com­petencies in three different groups of res­pondents 
(teachers, depu­ty heads, princi­pals). Res­pondents were as­ked to as­sess the neces­si­ty of 
management skills in relation to their acti­vi­ty as well as to esti­mate the need for develop­
ment. By means of factor analysis the statisti­cally vali­dated structu­re of ho­listic compe­
tency in different groups of res­pondents was obtai­ned. 

Fourth, school heads’ viewpoints on the ar­ran­gements of competen­cies deve
lopment in Lithu­ania were highlighted. The sur­vey, in which 352 princi­pals form the 
who­le Lithu­ania to­ok part, was ai­med on disc­lo­sing res­pondents’ atti­tu­des to­wards the 
oppor­tu­ni­ties for competencies development in Lithu­ania, qu­ali­ty and relevancy of lea­
ders­hip development pro­vi­sion, cer­ti­fication pro­cedu­re. 

The leadership development system in Lithu­ania was evalu­ated as mo­re ineffi­
cient then efficient (33,6 %) or inefficient (20,4 %). 51,3 % of respondents po­inted, that 
needs for com­petencies development, tai­lo­red to management career stages in edu­cation, 
are not satisfied. 59,9 % - ar­gu­ed, that induction is the most impor­tant phase in leadership 
development pro­cess and mo­re support should be pro­vi­ded for beginning princi­pals. The 
pro­blems, scho­ol princi­pals encounter with whi­le develo­ping their com­petencies, are: 
the lack of competent trai­ners (59,2 %), insufficient financing (42,8 %), lack of relevant 
and to­pi­cal pro­grammes (27%), tradi­tio­nal forms and methods (27%), lo­cation of insti­tu­
tions-pro­vi­ders of trai­ning (25 %). The most effecti­ve leadership development sessions 
are or­gani­zed at scho­ol level (M = 3,2; sd = 0,731), experienced scho­ol heads are the 
most effecti­ve lectu­rers (M = 3,1; sd = 1,038). 40,1 % of scho­ol princi­pals appro­ve the 
cer­ti­fication pro­cedu­re, ho­wever 48,7 % of respondents would li­ke it to be mo­re asso­cia­
ted with scho­ol results. 

Fifth, the model of high qu­ality school heads’ competen­cies development was 
tested. The method of single case research was cho­sen for testing of the mo­del. On the ba­
sis of qu­anti­tati­ve research it was disclo­sed that mo­dern princi­pals lack the competency 
of leaders­hip di­stri­bu­tion, therefo­re the single case research ai­med on the development 
of this par­ti­cu­lar competency and its speci­fic skills (leadership of lear­ning, reflecti­ve 
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leaders­hip, leaders­hip learning, sys­temic leaders­hip). The ac­tion research was cho­sen as 
a form of com­petency development. The ac­tion research was organi­zed consi­dering the 
factors of high-qu­ali­ty scho­ol heads’ competencies development reflected in the theo­re­
ti­cal mo­del.

The efficiency of competency development through action research was measu­
red by the method of par­ti­ci­pants’ reflections. The feedback from the par­ti­ci­pants on 
vario­us aspects inclu­ding the development of the competency, atti­tu­des to­wards or­gani­
zed ac­tion research, parti­ci­pants’ emo­tio­nal state, psycho­lo­gi­cal atmosphere du­ring the 
action research etc., was recei­ved by means of written reflections pro­vi­ded by experience 
sampling method. The experience sampling method allo­wed for mo­re ro­bust measu­res of 
change in parti­ci­pants’ state overti­me as well as to overco­me such li­mi­tations as recalling 
of events and subjec­ti­ve reporting of past events. 

The competency acqui­red was assessed applying the method of ill-structu­red 
pro­blem so­lu­tion. Parti­ci­pants of the single case stu­dy wro­te narrati­ve res­ponses to the 
ill-structu­red pro­blems that were po­sed to them befo­re the action research and after it. 
The so­lu­tions were co­ded using the manu­al presented by Goldring et al. (2010). The met­
ho­do­lo­gy of ill-structu­red pro­blems, based on conception of tacit knowledge, allo­wed 
revealing the changes in parti­ci­pants’ com­petency and hypothesi­zing that parti­ci­pants 
will be able to im­pro­ve their leaders­hip prac­ti­ce. 

Sum­mari­zing the im­pli­cations of the testing it could be stated that the intro­du­ced 
mo­del, alig­ned with the factors of high-qu­ali­ty leadership development, is the real premi­
se for opti­mi­zation of scho­ol heads’ com­petencies development. 

Sixth, the prin­ciples of school heads’ competen­cies development in the para
digm of systemic chan­ge were dis­cus­sed. The fo­cus group dis­cus­sion was organi­zed 
in or­der to find out, how the system of scho­ol heads competencies development should 
function under the condi­tions of systemic change. The qu­ali­tati­ve content analysis of 
dis­cus­sion data revealed the main principles of effec­ti­veness. Ac­cording to informants, 
it is im­portant to conduct consis­tent analysis of needs for com­petencies development. 
The conception of scho­ol management should be created, which would pro­vi­de a fo­cus 
for the effec­ti­ve func­tio­ning of scho­ol leaders­hip development sys­tem in Lithu­ania. The 
issu­es of financing, cer­ti­fication should be impro­ved. The clear strategy of scho­ol heads 
as hu­man resource should be created and im­plemented. 

In the sec­tion of discussion the research results are com­pared with the si­mi­lar 
stu­dies, conduc­ted by other researches as well as the interpretation of research results in 
relation to edu­cation management paradigms is pro­vi­ded. It is argu­ed that in Lithu­ania 
scho­ol heads’ com­petencies development oc­curs in the con­text of pa­ra­digm shift. It is 
ar­gu­ed that changes in scho­ol, catalyzed by the matu­ring conflict of edu­cation manage­
ment paradigms, force the changes in scho­ol pro­ces­ses and trans­formation of scho­ol 
leadership; therefo­re the scho­ol leadership development should be opti­mi­zed. Hence, 
the sugges­ted theo­reti­cal mo­del of interconnec­tion between the development of scho­ol 
heads’ com­petencies and scho­ol im­pro­vement, fo­cu­sed of the paradigm of change is a 
premi­se for opti­mi­zation of scho­ol leaders­hip development in Lithu­ania. 

On the basis of theo­reti­cal and em­pi­ri­cal research the recommen­dations for the 
opti­mi­zation of scho­ol heads’ competencies development practi­ce in Lithu­ania are pro­
vi­ded. 
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CONCLUSIONS

1. The process of school leadership in the con­text of edu­cation management 
paradigm shift

•	 In the dis­sertation scho­ol heads’ com­petencies development as the object of 
the research is conceptu­ali­zed in the context of edu­cation management para­
digms. The analysis of edu­cation management paradigms sets a framework 
for desc­ri­bing pro­ces­ses in edu­cation, disc­lo­sing casu­al links and searching 
for per­specti­ve deci­sions. Theo­ries, conceptu­ali­zing paradigms, allow to ex­
plain the changes in scho­ol management that encom­pass the trans­formation 
of scho­ol heads ro­les, acti­vi­ty areas, functions, leadership mo­dels, subsequ­
ently speci­fic competencies have beco­me relevant, what leads to the necessi­
ty to revi­se the principles of com­petencies development. The design of the 
dis­sertation research is ro­o­ted in the paradigm of sys­temic change and in the 
theo­ries that conceptu­ali­ze this parti­cu­lar paradigm (scho­ol im­pro­vement, 
scho­ol as learning organi­zation).

•	 The theo­reti­cal analysis of the pro­cess of scho­ol leaders­hip disc­lo­ses the key 
areas of scho­ol heads’ ac­ti­vi­ty and their func­tions. It is argu­ed that scho­ol 
heads are responsible for the management of edu­catio­nal pro­cess, scho­ol ma­
nagement and admi­nistration, scho­ol redesigning and di­rec­tion setting. The 
analysis of acti­vi­ty areas and functions is adjusted to the conception of first 
or­der and second or­der changes that allows characteri­zing the acti­vi­ty of scho­
ol heads under the condi­tions of sys­temic change. 

•	 The conception of scho­ol heads’ leadership mo­dels as a metho­do­lo­gi­cal ap­
pro­ach for the analysis of princi­pals’ prac­ti­cal ac­ti­vi­ty pro­vi­des a pos­si­bi­li­ty 
to identi­fy theo­reti­cally connections between leadership and scho­ol pro­ces­
ses. It is stated that reali­zation of an integ­ral leadership mo­del (that combi­
nes instruc­tio­nal, transac­tio­nal and trans­formatio­nal leaders­hip) presuppo­ses 
scho­ol im­pro­vement in the paradigm of sys­temic change. 

•	 The conceptions of scho­ol heads’ competency and ho­listic capabi­li­ty are defi­
ned by means of theo­reti­cal analysis. It is revealed that under the condi­tions 
of systemic change scho­ol heads must possess the ho­listic capabi­li­ty that inc­
lu­des certain com­petencies: management of edu­catio­nal pro­cess, strategic, 
operatio­nal, inter­per­so­nal, per­so­nal, conti­nuo­us lear­ning as well as di­men­
sions of emo­tio­nal intelli­gent, cri­ti­cal thinking and diagnos­tic com­petency. 
Each com­petency is cons­ti­tu­ted of certain skills. Scho­ol heads com­petencies 
are the key premi­se of their management com­petence. 

2. The ar­ran­gements of school heads’ competen­cies development in the con
text of edu­cation management paradigm shift

•	 The certain principles of the arrangements of scho­ol heads’ com­petencies 
development have been extracted by means of theo­reti­cal analysis. In the pa­
radigm of sys­temic change scho­ol heads’ com­petencies development must be 
the pur­po­seful and the co­herent pro­cess tai­lo­red to different stages of mana­
gement career in edu­cation and must adjust appropriately to meet the speci­fic 
needs of scho­ol heads and their organi­zations. Scho­ol heads’ com­petencies 
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development must be a pri­ori­ty of scho­ol heads’ as hu­man resour­ce manage­
ment. 

•	 The factors, consti­tu­ting the qu­ali­ty of scho­ol heads’ competencies develop­
ment, are identi­fied theo­reti­cally. It is ar­gu­ed that in the paradigm of systemic 
change the qu­ali­ty of competencies development depends on the pecu­liari­ties 
of content, pro­cess, context and assessment as well as on consistent analysis 
of needs for com­petencies development. 

3. The model of in­ter­con­nection between school heads’ competen­cies develop
ment and school improvement 

•	 The theo­reti­cal mo­del of inter­connection between scho­ol heads’ competen­
cies development and scho­ol impro­vement was desig­ned on the basis of scien­
ti­fic li­teratu­re analysis, having discussed the pro­cess of scho­ol leadership as 
well as having highlighted the ar­rangements of scho­ol leadership develop­
ment. The key com­po­nents, cons­ti­tu­ting the mo­del are: pro­ces­ses in scho­ol 
as or­gani­zation, scho­ol heads’ management acti­vi­ty, scho­ol heads’ competen­
cies, the ar­rangements of high qu­ali­ty competencies development. The mo­del 
is based on the principles of the paradigm of sys­temic change. The em­pi­ric 
vali­dation of mo­del compo­nents allo­wed to identi­fy the possi­bi­li­ties for op­
ti­mi­zation of scho­ol heads’ com­petencies development in relation to scho­ol 
im­pro­vement. 

4. The management activity of Lithu­anian school heads, the Frelevant com
peten­cies and the ar­ran­gements of competen­cies development. 

•	 The conducted qu­ali­tati­ve research has deter­mi­ned the key areas of scho­ol 
heads ac­ti­vi­ty: creation and im­plementation of scho­ol vi­sion and strategy, 
assu­rance of edu­cation qu­ali­ty, regu­lation of scho­ol pro­cesses, mo­ni­to­ring of 
scho­ol ac­ti­vi­ty, management of resources, es­tablis­hment of com­mu­ni­cation 
sys­tem, and co­o­peration with so­cial partners. These areas corres­pond with 
first or­der changes. This impli­cation is confir­med by the data of the research 
on co­hesion between leadership mo­dels and scho­ol pro­cesses. The do­mi­nan­
ce of instructio­nal leadership mo­del sig­ni­fies that in Lithu­anian scho­ols the 
pri­ori­ty is gi­ven to the qu­ali­ty of edu­cation. The transactio­nal leadership mo­
del is being im­plemented slightly less in Lithu­anian scho­ols. The work is well 
or­gani­zed in to­day’s scho­ols, all pro­cesses and pro­cedu­res are well-regu­lated, 
res­ponsi­bi­li­ties are di­stri­bu­ted, hu­man resources and material resources are 
pro­per­ly managed, ho­wever, not enough attention is paid to fostering a po­si­
ti­ve cli­mate, atmosphere of collegiali­ty and collabo­ration, to es­tablis­hing of 
mo­ti­vation sys­tem, relations with teachers as well as relations with pu­pils. 
Transac­tio­nal leaders­hip mo­del is mani­fes­ted the least. Scho­ols have clear 
vi­sions, that are suppor­ted by scho­ol commu­ni­ty members, ho­wever pro­fes­
sio­nal development, or­gani­zatio­nal lear­ning are not pro­mo­ted sufficiently, 
the sys­tem of pro­fes­sio­nal support is not effec­ti­vely develo­ped, leaders­hip is 
not di­stri­bu­ted etc. 

•	 The qu­ali­tati­ve research allo­wed disclo­sing the structu­re of relevant compe­
tencies, which involves: 
-	 Stra­tegic competen­cy, which inc­lu­des the skills of planning the scho­ol 

development, scho­ol ac­ti­vi­ty mo­ni­to­ring, image creation, information 
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sys­tem es­tablis­hment, co­o­peration with stakeholders. 
-	 Competen­cy of ma­na­gement of edu­ca­tio­nal pro­cess, which co­vers the 

skills of organi­zation and evalu­ation of edu­catio­nal pro­cess, satis­fac­tion 
of pu­pils’ needs, collabo­ration with scho­ol commu­ni­ty on the issu­es, rela­
ted to edu­catio­nal pro­cess.  

-	 In­terperso­nal competen­cy, which is consti­tu­ted from the skills of crea­
tion scho­ol cultu­re and cli­mate, collabo­ration with scho­ol com­mu­ni­ty.

-	 Competen­cy of con­tinuo­us learning, which com­pounds the skills of desig­
ning the per­so­nal lear­ning pro­cess, faci­li­tating staff pro­fessio­nal develop­
ment.

-	 Perso­nal competen­cy, which co­vers the skills of self-management, lea­
dership, ti­me-planning. 

-	 Opera­tio­nal competen­cy, which encom­pas­ses the skills of management 
of hu­man resour­ces, management of financial and material resour­ces, re­
gu­lation of scho­ol acti­vi­ty, qu­ali­ty assu­rance.

Having consi­dered the speci­fics of their management acti­vi­ty and prior areas of 
ac­ti­vi­ty, res­pondents lis­ted the com­petencies that are neces­sary to develop:

-	 In­terperso­nal competen­cy: the skills of conflict management, mo­ti­vation, 
faci­li­tation of co­o­peration and collegiali­ty, interaction with pu­pils, inte­
rac­tion with parents, skills of multi­cultu­ral com­mu­ni­cation.  

-	 Stra­tegic competen­cy: the skills of mo­ni­to­ring of scho­ol ac­ti­vi­ty, deci­sion 
making, information management, change management, di­stri­bu­tion of 
leaders­hip, creation of scho­ol image.

-	 Opera­tio­nal competen­cy: the skills of ICT management, pro­ject manage­
ment. 

-	 Competen­cy of con­tinuo­us learning:  the skills of co­o­perati­ve learning, 
reflection.

-	 Emo­tio­nal in­telligent: to­lerance, management of emo­tions. 
•	 Having generali­zed the viewpoints of res­pondents on the arrangements of 

scho­ol leadership development in Lithu­ania, the follo­wing trends have beco­
me apparent. In the opi­nion of the major part of res­pondents, there is a lack of 
attention spent on organi­zation of leaders­hip development:  the consis­tency, 
co­ordi­nation and clear pri­ori­ties are not ensu­red. The principles of co­herence 
and conti­nui­ty are not im­plemented, the consis­tent analysis of scho­ol heads’ 
needs for competencies development do­es not take place. To the mind of res­
pondents, the network of ins­ti­tu­tions that pro­vi­de pro­fes­sio­nal development 
ser­vi­ces is extensi­ve, the effecti­ve infor­mation about the pro­vi­ded ser­vi­ces 
is ensu­red, ho­wever, the di­stri­bu­tion of func­tions among ins­ti­tu­tions is not 
distinct. The cer­ti­fication pro­cedu­re is qui­te complex, undifferentiated accor­
ding to scho­ol heads’ needs and pur­po­ses of their or­gani­zations, the objecti­vi­
ty of cer­ti­fication is not sufficient. 

•	 The respondents are not fully satisfied with the relevancy of the content of le­
adership development as well as with its qu­ali­ty. The choi­ce of competencies 
development pro­grammes / events / sessions on vario­us to­pics is extensi­ve 
but chao­tic, is not sufficiently tied with aspects of scho­ol acti­vi­ty, and do­es 
not reflect the work-place requi­rements and needs. The respondents po­inted 
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that tradi­tio­nal forms of competencies development (semi­nars, indi­vi­du­al con­
sultations, conferences), methods (lectu­res, discussions, qu­estions-answers) 
prevail in leaders­hip development. The most po­si­ti­ve evalu­ation recei­ved 
competencies development sessions, or­gani­zed at scho­ol level and oppor­tu­ni­
ties for competencies development in fo­reign countries. The theo­reti­cal prepa­
ration and abi­li­ty to transfer practi­cal exper­ti­se of lectu­rers-practi­tio­ners was 
evalu­ated at the highest rate. 

5. The possibilities for optimization of school heads’ competen­cies develop
ment in the con­text of edu­cation management paradigm shift

•	 The research results show that scho­ol heads reali­ze the neces­si­ty of second 
order changes for scho­ol im­pro­vement and indi­cate the prior areas of their 
management acti­vi­ty: bringing to­gether a competent staff, sti­mu­lation of in­
tellec­tu­al development, cons­tant stri­ving for scho­ol achievement, creation of 
co­o­peration cultu­re, im­plementation of changes, representation of scho­ol in a 
so­ciety. The research on leaders­hip mo­dels pro­vi­des evi­dence that in scho­ols 
mo­re attention should be paid to the cultu­re of collegiali­ty and pro­fes­sio­nal 
support, relations with teachers and pu­pils, intellectu­al development, leaders­
hip etc. 

•	 On the basis of qu­anti­tati­ve research on relevant competencies the statisti­cal­
ly vali­dated mo­del of management com­petencies, tai­lo­red to management 
career stages in edu­cation, is pro­vi­ded. The relevant and necessary to deve­
lop com­petencies in different groups of edu­cation parti­ci­pants cons­ti­tu­te the 
mo­del. The pro­vi­ded mo­del may serve as a base for com­pi­lation of scho­ol 
leaders­hip development pro­gram­mes. 

•	 On the basis of research results, it could be stated that the effecti­ve ar­ran­
gements of scho­ol heads’ com­petencies development would be ensu­red by: 
clear vi­sion and pri­ori­ties, which reflect the challenges of systemic change; 
consistent analysis of needs for competencies development; co­herence with 
legal do­cu­ments that regu­late scho­ol heads competencies, management acti­
vi­ty, cer­ti­fication; appropriate financing. Seeking to ensu­re the principles of 
co­herence and conti­nui­ty, mo­re attention should be paid to the development 
of teachers’ and no­vi­ce heads’ competencies, speci­fic strategies of support 
should be accessible.  The network of insti­tu­tions, pro­vi­ders of leadership de­
velopment ser­vi­ces, should be opti­mi­zed; the system of preparation of adult 
edu­cators / co­achers / mentors should be created. Seeking to im­pro­ve the 
cer­ti­fication pro­cedu­re, alter­nati­ve for cer­ti­fication forms should be anti­ci­pa­
ted, cer­ti­fication should be tai­lo­red to scho­ol heads’ needs and tied to scho­
ols’ results, mo­re prac­ti­tio­ners and representati­ves from scho­ol com­mu­ni­ties 
should take part as members of cer­ti­fication committees. The issu­es of scho­ol 
heads’ competencies and cer­ti­fication should be a ju­risdiction of one par­ti­
cu­lar ins­ti­tu­tion, which would be res­ponsible for com­petencies as­ses­sment. 
The methods of evalu­ation of the competencies, acqui­red through infor­mal 
learning, should be es­tablis­hed.  

•	 Ac­cording to the res­pondents, the content of leaders­hip development should 
reflect indi­vi­du­al needs of scho­ol heads and their scho­ols, content should 
beco­me mo­re practi­cal and work-based, tied to par­ti­cu­lar scho­ol’s acti­vi­ty.  
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Relevant cur­ri­cu­lum areas: leadership in edu­cation, hu­man resour­ce manage­
ment, planning, public relations, scho­ol as lear­ning or­gani­zation. Experien­
tial lear­ning strategies, methods should be prevai­ling in scho­ol heads’ deve­
lopment, the variety of forms and methods should be ensu­red ac­cording to 
phases of leaders­hip development. The development of com­petencies should 
be as classro­om based as field based. Specialists with practi­cal experience in 
edu­cation management would better play a part of edu­cators. The sys­tem of 
qu­ali­ty assessment of leadership development pro­vi­sion should be created. 

•	 The desig­ned and tested mo­del of high qu­ali­ty scho­ol competencies develop­
ment, based on mo­dern lear­ning theo­ries (constructi­ve, so­cial, experiential, 
ac­tion learning) is the es­sential premi­se for opti­mi­zation of scho­ol heads’ 
com­petencies development. 

•	 The research results allow to state that com­petencies development is a part of 
scho­ol heads’ as hu­man resource strategy. Therefo­re, it is neces­sary to create 
leadership succession plans, career management pro­grammes, enhance scho­
ol princi­pals’ pro­fes­sion pres­ti­ge etc. The strategy of scho­ol heads’ as hu­man 
resource should have clear conceptu­al grounds and to be based on consis­tent 
researches. 
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ĮVADAS

Vienas iš esmi­nių po­stmo­der­nisti­nės vi­suo­menės bruo­žų – nuo­lati­nė kai­ta. Kai­ta 
yra neišvengiamas, nuo­lati­nis ir vi­saapi­mantis so­ciali­nių dėsnių ir mechanizmų nu­lemtas 
pro­cesas (Želvys, 1999; Cu­ban, 1988; Hopkins, Ainscow, West, 1994). Kai­ta vyksta ir 
švieti­me. Kai­tos pro­cesai švieti­me skati­na ieško­ti nau­jų švieti­mo or­gani­zavi­mo mo­delių, 
strategi­jų, t. y. sąlygo­ja švieti­mo vadybos paradig­mų vir­smą. Švieti­mo teoreti­kų (Fullan, 
1998; Hopkins, Ainscow, West, 1996) pasiū­lyta „kaitos pa­ra­digmos“ koncepci­ja nu­sa­
ko­ma dabar­ti­nė si­tu­aci­ja švieti­me, kai po­kyčių gau­sė­ja, o kai­ta yra nenu­spė­jama ir vi­sa 
apimanti. Į to­kią si­tu­aci­ją, pasak au­to­rių, rei­kia vi­siškai ki­taip reaguo­ti, rei­kia nau­jos mąs­
tysenos, nau­jų veik­los krypčių. Švieti­mas tu­ri reaguo­ti į di­namiškas, glo­bali­nes per­mai­
nas ir ug­dyti vi­suo­menę, gebančią pro­duk­tyviai dalyvau­ti po­kyčiuo­se. To­dėl mo­kyk­los 
mi­si­ja yra su­vok­ti neišvengiamus kai­tos dėsnius, nes ji ug­do nuo­lat kintančios vi­suo­me­
nės narius. No­rint ir to­liau sėk­mingai atlik­ti so­ciali­zaci­jos funk­ci­ją, mo­kyk­la tu­ri keistis 
taip, kaip kei­čiasi aplinka. Tai­gi prasmingai švieti­mo kai­tai rei­kia nau­jų per­spek­tyvų ir 
esmi­nių mo­kyk­los po­kyčių. Dar­be lai­ko­masi po­žiū­rio į mo­kyk­lą kaip į so­ciali­nės kai­tos 
instru­mentą (Dalin ir kt., 1999; Harg­reaves, Reynolds, 1989; Hopkins, Ainscow, West, 
1996; Leithwo­od, 1992), nes ji vienintelė vieta, kur su­si­ker­ta vi­suo­menės rei­kalavi­mai, 
mo­ki­nių ir mo­kyto­jų lū­kesčiai bei mo­kymo­si po­rei­kiai. To­kį po­žiū­rį į mo­kyk­lą bei jos 
paskir­tį skati­na „mo­kyk­los to­bu­li­ni­mo“ (Bo­lam, 1993; Caldwell, Spinks, 1992; Dalin, 
Rolf, Kleekamp, 1999; Fullan, 1998; Hopkins, Ainscow, West, 1996; Leithwo­od, 1992; 
Stoll, Fink, 1996), „besi­mo­kančios mo­kyk­los“ (Fullan, 1993; Senge, 1992) koncepci­jos, 
įsi­galė­ju­sios švieti­me „kai­tos paradig­mo­je“. 

 Šiuo­lai­ki­nė­se švieti­mo vadybos koncepci­jo­se vado­vavi­mas mo­kyk­lai trak­tuo­ja­
mas kaip svar­biau­sia sėk­mingos mo­kyk­los veik­los do­mi­nantė. Moksli­niai tyri­mai atsklei­
džia vado­vavi­mo ir mo­kyk­los veik­los rezultatų sąsajas. Ski­riamos įvai­rios meto­do­lo­gi­nės 
pri­ei­gos (vado­vavi­mas kaip svar­biau­sias mo­kyk­los efek­tyvu­mą sąlygo­jantis veiksnys: 
Bag­do­nas, Ju­cevi­čienė, 2000; Bag­do­nas, Tar­gamadzė, 2000; Bag­do­nas, 2002; Edmonds, 
1979, 1982; Gurr, 1995, 1996; 2005; Levi­ne, Lezotte, 1990; Mor­ti­mo­re, 1995; Pur­key, 
Smith, 1983; Reynolds, 1992; Sammons, Hilman, 1995; Scheerens, 1992; vado­vavi­mas 
ir mo­kyk­los to­bu­li­ni­mas: Bo­lam ir kt., 1993; Coldwell, Spinks, 1992; Dalin, Rolf, Kle­
ekamp, 1999; Fullan, 1991; 1996; Leithwo­od, 1992; Reynolds, 1992; vado­vavi­mas ir 
mo­ki­nių akademi­niai pasieki­mai: Žvir­dauskas, 2006; Caldwell, 2002; Fullan, 1998; 
Tomlinson, 1999; vado­vavi­mas ir mo­kyk­los kaip besi­mo­kančios or­gani­zaci­jos kū­ri­mas: 
Si­mo­nai­tienė, 2004; Caldwell, 2002; Fullan, 1998; Tomlinson, 1999). Dar­be lai­ko­masi 
nuo­statos, jog „kai­tos paradig­mo­je“ ak­tu­alūs tampa gi­lu­mi­niai mo­kyk­lų po­kyčių pro­ce­
sai – mo­kyk­lai kyla bū­ti­nybė skatinti savo pačios to­bu­li­ni­mą, t. y. tapti besi­mo­kančia 
or­gani­zaci­ja – gebančia per­kur­ti save ir išrasti nau­jų savo mo­delių, reaguo­jant į išori­nius 
po­kyčius. To­kiame kontekste kinta vado­vavi­mas mo­kyk­lai. Nau­ji mo­kyk­lų vado­vų vaid­
menys sąlygo­ja ati­tinkamas vado­vų veik­los sri­tis bei funk­ci­jas.

Lietu­vos ir užsienio šalių moksli­nė­je li­teratū­ro­je mo­kyk­lų vado­vų veik­la anali­
zuo­jama įvai­riais pjū­viais: per vado­vo atliekamus vaidmenis or­gani­zaci­jo­je (Mečkauskie­
nė, 2011; Mi­ko­liū­nienė, 2000; Večkienė, 1996), funk­ci­jas ir atsako­mybes (Ar­batauskas, 
1996; Mečkauskienė, 2009; Waters, Mar­zano, McNulty, 2003), vado­vavi­mo sti­lius (Ju­ce­
vi­čienė, 1996; Tar­gamadzė, 1996; Želvys, 2001, 2003; Avo­lio, 1999; Handy, 1991), vado­
vavi­mo mo­delius (Želvys, 2003; Hallinger, 2003; Leithwo­od, 1994; Leithwo­od, Jantzi, 
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Steinbach, 1999; Lu­cas, Valenti­ne, Mi­les, 2001). Vado­vavi­mo mo­delių koncepci­ja, kaip 
meto­do­lo­gi­nė pri­ei­ga mo­kyk­los vado­vo prak­ti­nių veiksmų anali­zei, tampa ypač ak­tu­ali 
nuo­lati­nės švieti­mo kai­tos sąlygo­mis, nes lei­džia atskleisti vado­vavi­mo įtaką mo­kyk­los 
pro­cesams. 

Vado­vavi­mo mo­delių sėk­mingą reali­zavi­mą sąlygo­ja mo­kyk­lų vado­vų kompe­
tenci­jos. To­dėl sistemi­nės kai­tos paradig­mo­je, orientuo­to­je į mo­kyk­los to­bu­li­ni­mą, išky­
la bū­ti­nybė fundamentaliai per­žiū­rė­ti mo­kyk­lų vado­vų kompetenci­jų aspek­tus, vado­vų 
ug­dymo(si) princi­pus. Mo­kyk­los vado­vas tu­ri bū­ti su­vo­kiamas kaip kai­tos ini­ciato­rius 
bei įgyvendinto­jas, dispo­nuo­jantis tam bū­ti­no­mis kompetenci­jo­mis, tuo tar­pu mo­kyk­lų 
vado­vų kompetenci­jų ug­dymas tu­ri bū­ti su­si­jęs su nau­ja mo­kyk­los koncepci­ja: mo­kyk­
la kaip kai­tos centras, plė­to­janti mo­kymo­si bendruo­menę bei mo­kymo­si kultū­rą (Bush, 
2008; Hallinger, 2003; Hu­ber, 2004; Leithwo­od ir kt., 1999). Sistemi­nės kai­tos sąlygo­
mis mo­kyk­los to­bu­li­ni­mas trak­tuo­jamas kaip esmi­nė mo­kyk­los vado­vo kompetenci­jos 
dalis, to­dėl jos ug­dymas tu­ri savai­me tapti mo­kyk­los to­bu­li­ni­mo pro­cesu. Pabrė­žiama 
(Bush, 2008; Hallinger, Heck, 1998; Leithwo­od ir kt., 2004; Scott, 2010), jog kai­tos 
paradig­mo­je bū­ti­na ug­dyti ho­listi­nę mo­kyk­lų vado­vų kompetenci­ją, ku­ri apima nau­ją 
gebė­ji­mą nu­matyti si­tu­aci­ją ir gebė­ji­mą sėk­mingai įgyvendinti po­kyčius (Lietu­vos nacio­
nali­nės kvali­fikaci­jų sąrangos metmenys, 2007). 

Sistemi­nės kai­tos sąlygo­mis kei­čiasi kompetenci­jų ug­dymo or­gani­zavi­mas 
(Bush, 2008). Kompetenci­jų ug­dymas tu­ri atliepti mo­kyk­lų vado­vų po­rei­kius skir­tinguo­
se pro­fesi­nės ir or­gani­zaci­nės so­ciali­zaci­jos etapuo­se (Crow, 2001; Crow, Matthews, 
1998; Du­ke, 1987; Hart, 1993; Heck, 2003). Be to, kompetenci­jų ug­dymas tu­ri sietis su 
vadybi­nės kar­jeros švieti­me keliu (Bush, 2008; Hu­ber, 2004; Hallinger, 2003) bei remtis 
konkrečia ko­kybės ver­ti­ni­mo koncepci­ja (Želvys, 2003; Dempster, 2002; Lou­den, Wildy, 
1999). Pri­pažįstant, kad mo­kyk­lų vado­vų kompetenci­jų ug­dymas netiesio­giai sąlygo­ja 
mo­kyk­los veik­los rezultatus (Bush, 2008; Hallinger, 2003; Lindstrom, Speck, 2004), nuo­
lati­nės kai­tos paradig­mo­je atsi­randa bū­ti­nybė užtik­rinti mo­kyk­lų vado­vų kompetenci­jų 
ug­dymo ko­kybę, per­žiū­rint ją lemiančius veiksnius: kompetenci­jų ug­dymo tu­ri­nio, pro­
ceso, konteksto, ver­ti­ni­mo ypatu­mus (Bo­lam, 2004; Bush, 2008; Goldring ir kt., 2010; 
Guskey, 2004; Hallinger, 2003).

Temos aktu­a­lu­mo pa­grin­dimas. Užsienio moksli­nė­je li­teratū­ro­je mo­kyk­lų vado­
vų kompetenci­jų ir jų ug­dymo klau­si­mų anali­zei ski­riama daug dė­mesio, tačiau pasi­gen­
dama kryptingų empi­ri­nių tyri­mų. Nors dau­gu­ma švieti­mo vadybos teoreti­kų (Avo­lio, 
2005; Brundrett ir kt., 2006; Bush, 2008; Goldring ir kt., 2010; Hallinger, 2003; Hu­ber, 
2004; Leithwo­od ir kt., 2004; Lindstrom, Speck, 2004) vienareikšmiškai pri­pažįsta, kad 
mo­kyk­lų vado­vų kompetenci­jų ug­dymas tu­ri reikšmės mo­kyk­los veik­los rezultatams, 
bet tai lieka labiau ak­sio­miškas tei­gi­nys. Pavyzdžiui, Brundrett ir kt., (2006) mo­kyk­lų 
vado­vų kompetenci­jų ug­dymą įvar­di­ja kaip „strategi­nę bū­ti­nybę“ vado­vų vaidmeniui 
išplėsti švieti­mo kai­tos kontekste. Avo­lio (2005) tei­gia, jog kompetentingais vado­vais 
negimstama – jų kompetenci­jos kryptingai išug­do­mos. Hallinger (2003), Hu­ber (2004; 
2008) pabrė­žia kompetenci­jų ug­dymo ir vado­vavi­mo ko­kybės santykį, Lindstrom, Speck 
(2004) tei­gia, jog mo­kyk­lų vado­vų kompetenci­jų ug­dymas – esmi­nis mo­kyk­los to­bu­li­ni­
mą skati­nantis veiksnys. Leithwo­od (2009) ak­centuo­ja kompetenci­jų ug­dymo ir mo­kyk­
los veik­los rezultatų sąsajas. Tačiau empi­ri­nių tyri­mų, patvir­ti­nančių šias sąsajas, moks­
li­nė­je li­teratū­ro­je aptinkama mažai, jie yra labiau aprašo­mo­jo po­bū­džio (Bush, 2008; 
Leithwo­od, 2009). 
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Lietu­vo­je mo­kyk­lų vado­vų veik­los aspek­tus nuo­lati­nės švieti­mo kai­tos sąlygo­
mis nag­ri­nė­jo dau­gelis moksli­ninkų: Mečkauskienė (2006; 2008; 2011) švieti­mo veik­lą 
reg­lamentuo­jančių do­ku­mentų pagrindu išanali­zavo mo­kyk­lų vado­vų veik­los sri­tis bei 
vaidmenis; Mi­ko­liū­nienė (2002) išsamiai aptarė šiuo­lai­ki­nių mo­kyk­lų vado­vų funk­ci­jas; 
Večkienė (1996) atsklei­dė mo­kyk­lų vado­vų funk­ci­jas bei veik­los efek­tyvu­mo princi­pus; 
Garalis (1999), Želvys (1999; 2001; 2003) anali­zavo mo­kyk­lų vado­vų veik­lą kai­tos pro­
cese; Žvir­dauskas (2006; 2008) tyrė mo­kyk­los vado­vo lyderystės bruo­žų raišką; Bag­
do­nas (2000; 2002) atsklei­dė vado­vavi­mo ir mo­kyk­los efek­tyvu­mo sąsajas; Ci­bulskas 
(1996) ver­ti­no mo­kyk­lų vado­vų po­žiū­rius ir nuo­statas edu­kaci­nių no­vaci­jų diegi­mo mo­
kyk­lo­se aspek­tu; Dobranskienė (2002) išskyrė mo­kyk­los vado­vo vaidmenį mo­kyk­los 
bendruo­menės vadybo­je; Šapar­nis (2003) aptarė mo­kyk­lų vado­vų vadybi­nių strategi­jų 
vaizdi­nių psi­cho­semanti­ką; Budreckienė, Janiū­nai­tė (2010) api­bū­di­no mo­kyk­lų vado­vų 
ino­vaci­nės veik­los prielai­das. Mo­kyk­lų vado­vų kvali­fikaci­jos to­bu­li­ni­mo gali­mybė­mis 
Lietu­vo­je do­mė­jo­si Ar­batauskas (1996); Ku­činskienė, Ku­činskas (2002); Mečkauskienė 
(2006; 2008), Večkienė (1996); Želvys (1997; 1999; 2003). Ar­batauskas (1996) gi­li­no­si 
į mo­kyk­lų vado­vų atestaci­jos aspek­tus; Ku­činskienė, Ku­činskas (2002) aptarė kai ku­
riuos švieti­mo vadybos magistrantū­ros stu­di­jų or­gani­zavi­mo Lietu­vo­je aspek­tus; Meč­
kauskienė (2006; 2008; 2011) atsklei­dė tei­si­nius kvali­fikaci­jos to­bu­li­ni­mo bei atestaci­jos 
aspek­tus; Želvys (1997; 1999; 2003) anali­zavo mo­kyk­lų vado­vų kvali­fikaci­jos to­bu­li­ni­
mo kai­tos sąlygo­mis aspek­tus, aptarė švieti­mo vadybos magistrantū­ros stu­di­jų rai­dos 
per­spek­tyvas; gi­li­no­si į kai ku­riuos uni­ver­si­teti­nių stu­di­jų ir kvali­fikaci­jos to­bu­li­ni­mo 
pro­gramų tu­ri­nio aspek­tus. Atli­kus Lietu­vos moksli­nės li­teratū­ros mo­kyk­lų vado­vų kom­
petenci­jų ug­dymo klau­si­mais anali­zę, gali­ma teig­ti, kad Lietu­vo­je tyri­nė­ti tik kai ku­rie 
mo­kyk­lų vado­vų kvali­fikaci­jos kai­tos aspek­tai. Neaptik­ta išsamesnių moksli­nių tyri­mų, 
skir­tų mo­kyk­lų vado­vų kompetenci­jų, jų ug­dymo ho­listi­niu po­žiū­riu aptari­mui sistemi­
nės kai­tos sąlygo­mis. Tai­gi Lietu­vos ir užsienio moksli­nė­je li­teratū­ro­je nepakankamai 
atspindė­ta mo­kyk­lų vado­vų kompetenci­jų ug­dymo pro­blemati­ka švieti­mo vadybos para­
dig­mų vir­smo kontekste.

Eu­ro­pos Ko­mi­si­jos strategi­niuo­se do­ku­mentuo­se (Mo­kymo­si vi­są gyveni­mą me­
mo­randu­mas, 2000; EK Ko­mu­ni­katas „Gebė­ji­mų ug­dymas XXI amžiu­je: Eu­ro­pos ben­
dradar­biavi­mo mo­kyk­los klau­si­mais dar­botvar­kė“, 2008; Dar­bo pro­grama „Švieti­mas 
ir mo­kymas“, 2010) tei­giama, kad mo­kyk­los veik­los ko­kybę pagerinti gali tik tinkamai 
pareng­ti ir vi­są pro­fesi­nį gyveni­mą besi­mo­kantys mo­kyk­lų vado­vai. ES Tarybos išvado­se 
dėl mo­kyto­jų ir mo­kyk­lų vado­vų pro­fesi­nio to­bu­li­ni­mo­si (2009) ak­centuo­jama: „atsi­žvel­
giant į tai, kad mo­kyk­lų vado­vai tu­ri daug įtakos bendrai mo­kymo­si aplinkai, įskai­tant 
per­so­nalo mo­tyvaci­ją, dvasi­nę bū­seną, dar­bo rezultatus, mo­kymo prak­ti­ką ir tiek mo­ki­
nių, tiek tė­vų nuo­statas bei siekius, rei­kia užtik­rinti, kad mo­kyk­lų vado­vai tu­rė­tų pakan­
kamai gali­mybių plė­to­ti ir išlai­kyti gebė­ji­mus veiksmingai vado­vau­ti“. To­kia nuo­stata į 
mo­kyk­lų vado­vų pro­fesi­nį rengi­mą ati­tinka OECD, ETF, CEDEFOP bei Bo­lo­ni­jos pro­
ceso reko­mendaci­jas. Mo­kyk­lų vado­vų kompetentingo vado­vavi­mo bei kompetenci­jų 
ug­dymo svar­bą nuo­lati­nės švieti­mo kai­tos sąlygo­mis ak­centuo­ja ir Lietu­vos švieti­mo 
po­li­ti­kos do­ku­mentai: Valstybi­nės švieti­mo strategi­jos 2003–2012 metų nuo­statos; Švie­
ti­mo gai­rės (2002); LR Švieti­mo įstatymas (2003), ku­riuo­se aiškiai pabrė­žiama, kad mo­
kyk­lų vado­vų atliekamų funk­ci­jų ko­kybė yra bū­ti­na po­kyčiams, ku­rių rei­kia nu­matytoms 
refor­moms įgyvendinti; pro­fesio­nalus vado­vavi­mas trak­tuo­jamas kaip bū­ti­na mo­kyk­lų 
savarankišku­mo ir ino­vatyvu­mo sąlyga. 
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Pri­pažįstant vado­vavi­mo mo­kyk­loms ko­kybės svar­bą, Lietu­vo­je yra įgyvendinti 
ar įgyvendi­nami pro­jek­tai: MTP (Mo­kyk­lų to­bu­li­ni­mo pro­grama  2002–2005 m.), MSTP 
(Mo­kyk­los struk­tū­ros to­bu­li­ni­mo  2006–2009 m. pro­grama), MTP plius (Mo­kyk­lų to­bu­
li­ni­mo pro­grama plius 2007–2013 m.) bei vienas iš pastaro­sios  kompo­nentų, pro­jek­tas 
„Lyderių lai­kas“, apimantis 2007–2013 m. ir ak­centuo­jantis mo­kyk­lų vado­vų vadybi­nių 
gebė­ji­mų to­bu­li­ni­mą, siekiant vi­sos mo­kyk­los, kaip or­gani­zaci­jos to­bu­lė­ji­mo. Pažymė­
ti­na, jog mi­nė­ti pro­jek­tai remiasi pasau­li­nė­mis švieti­mo vadybos tendenci­jo­mis ir tai­ko 
užsienio šalių mo­delius Lietu­vos kontekste, to­kiu bū­du užtik­rindami sėk­mingą Lietu­vos 
ir Vakarų šalių dialo­gą. Glo­balių tendenci­jų po­vei­kį Lietu­vos švieti­mui ir jo seg­mentų 
mo­deliavi­mą pagal užsienio pavyzdžius skati­na ir tarptau­ti­nės or­gani­zaci­jos bei fondai: 
Eko­no­mi­nio bendradar­biavi­mo ir plėtros or­gani­zaci­ja (OECD), Eu­ro­pos mo­kymo fon­
das (ETF), Eu­ro­pos pro­fesi­nio mo­kymo plėtros centras (CEDEFOP), Pasau­lio bankas ir 
kt. Tai tu­ri įtakos ir di­ser­taci­niam tyri­mui, ku­ris ir­gi paremtas užsienio šalių (Di­džio­sios 
Bri­tani­jos bei Jung­ti­nių Ameri­kos Valsti­jų) su­kaupta patir­ti­mi ug­dant mo­kyk­lų vado­vų 
kompetenci­jas, tačiau pro­jek­tuo­jamas ir įgyvendi­namas Lietu­vos kontekste. 

Švieti­mo ir mokslo mi­nisteri­jos užsakymu per pastaruo­sius penkerius metus bu­vo 
atlik­ti so­cio­lo­gi­niai tyri­mai, atsklei­džiantys tam tik­rus šios pro­blemos aspek­tus („Mo­kyk­
los vado­vo lyderystės raiškos tyri­mas“, 2006; „Šiuo­lai­ki­nių vadybi­nių funk­ci­jų tai­kymas 
or­gani­zuo­jant mo­kyk­los veik­lą“, 2008 ir kt.). Svar­bu pabrėžti, jog šie tyri­mai pri­ski­riami 
diag­nosti­nių tyri­mų gru­pei, t. y. tyri­mams, fik­suo­jantiems konkrečią realybės si­tu­aci­ją 
(Bi­ti­nas, 2006). Tuo tar­pu mo­kyk­lų vado­vų kompetenci­jų ug­dymo kaip teori­nio objek­to 
funk­cio­navi­mą atsklei­džiančių moksli­nių tyri­mų Lietu­vos kontekste neaptik­ta.  

Nag­ri­nė­jant per pastaruo­sius metus atlik­tus so­cio­lo­gi­nius tyri­mus, ŠMM veik­
los ataskai­tas, eksper­tų ver­ti­ni­mus, pri­imtus tei­si­nius do­ku­mentus aiškė­ja, kad Lietu­vo­je 
mo­kyk­lų vado­vų kompetenci­jų ug­dymo sri­tyje vyksta kryptingi po­kyčiai. Tačiau tyri­mų 
rezultatai ro­do, jog dabar­ti­nis mo­kyk­lų vado­vų rengi­mas ir kvali­fikaci­jos to­bu­li­ni­mas pa­
prastai inter­pretuo­jamas siau­rąja prasme, kaip reagavi­mas į mato­mus mo­kyk­los po­rei­kius 
(Lyderystė švieti­me: Lietu­vos ataskai­ta, 2008). Toks tiesio­gi­nis reagavi­mas yra frag­men­
tiškas, su­si­jęs su konkrečia si­tu­aci­ja, to­dėl neskati­namas platesnis, di­desnius tikslus ke­
liantis po­žiū­ris į mo­kyk­lų vado­vų kompetenci­jų ug­dymą, atliepiantis kai­tos rei­kalavi­mus 
ir nu­kreiptas į besi­kei­čiančius mo­kyk­los po­rei­kius. Pasi­gendama tiek teori­nių, tiek empi­
ri­nių tyri­mų, anali­zuo­jančių mo­kyk­lų vado­vų kompetenci­jų aspek­tus, trūksta sistemingų 
tyri­mų, skir­tų mo­kyk­lų vado­vų kompetenci­jų ug­dymo pro­ceso anali­zei, nepakankamai 
duo­menų, atsklei­džiančių, ko­kie veiksniai sąlygo­ja kompetenci­jų ug­dymo ko­kybę. Tai­gi, 
mo­kyk­lų vado­vų kompetenci­jų ug­dymo opti­mi­zavi­mas sistemi­nės kai­tos kontekste yra 
aktu­ali mokslinė pro­blema, ku­ri konkreti­zuo­jama pro­bleminiais klau­simais: 

-	 Kaip kei­čiasi mo­kyk­lų vado­vų veik­los sri­tys, vado­vavi­mo mo­deliai švieti­mo 
vadybos paradig­mų vir­smo kontekste ir ko­kios šiuo po­žiū­riu bū­ti­nos kompe­
tenci­jos tu­ri bū­ti ug­do­mos?

-	 Kaip or­gani­zuo­tas mo­kyk­lų vado­vų kompetenci­jų ug­dymas užtik­rintų sėk­
mingą kompetenci­jų įgi­ji­mą ir plė­to­ji­mą?

-	 Koks tu­rė­tų bū­ti hi­po­teti­nis mo­kyk­lų vado­vų kompetenci­jų ug­dymo ir mo­
kyk­los to­bu­li­ni­mo sąryšingu­mo mo­delis, orientuo­tas į sistemi­nės kai­tos para­
dig­mą?

Tyrimo objektas – mo­kyk­lų vado­vų kompetenci­jų ug­dymas švieti­mo vadybos 
paradig­mų vir­smo kontekste.
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Tyrimo dalykas – mo­kyk­lų vado­vų kompetenci­jų ug­dymo ir mo­kyk­los to­bu­li­ni­
mo sąryšingu­mas sistemi­nės kai­tos paradig­mo­je. 

Tyrimo tikslas – pareng­ti teori­nį mo­kyk­lų vado­vų kompetenci­jų ug­dymo ir mo­
kyk­los to­bu­li­ni­mo sąryšingu­mo mo­delį ir empi­riškai pagrįsti mo­kyk­lų vado­vų kompeten­
ci­jų ug­dymo opti­mi­zavi­mo gali­mybes švieti­mo vadybos paradig­mų vir­smo kontekste.

Tyrimo už­daviniai:
1.	 Švieti­mo vadybos paradig­mų vir­smo kontekste išnag­ri­nė­ti vado­vavi­mo mo­

kyk­lai pro­cesą, atsklei­džiant mo­kyk­lų vado­vų veik­los sri­tis bei funk­ci­jas, 
identi­fikuo­jant vado­vavi­mo mo­delius, išryški­nant ak­tu­alias kompetenci­jas.

2.	 Išanali­zuo­ti mo­kyk­lų vado­vų kompetenci­jų ug­dymo or­gani­zavi­mą švieti­mo 
vadybos paradig­mų vir­smo kontekste, atsklei­džiant or­gani­zavi­mo princi­pus 
bei nu­statant kompetenci­jų ug­dymo ko­kybės veiksnius.

3.	 Pareng­ti teori­nį mo­kyk­lų vado­vų kompetenci­jų ug­dymo ir mo­kyk­los to­bu­li­ni­
mo sąryšingu­mo mo­delį.

4.	 Ištir­ti Lietu­vos mo­kyk­lų vado­vų vadybi­nę veik­lą, ak­tu­alių kompetenci­jų ug­
dymo(si) po­rei­kį ir kompetenci­jų ug­dymo or­gani­zavi­mą. 

5.	 Nu­statyti mo­kyk­lų vado­vų kompetenci­jų ug­dymo opti­mi­zavi­mo gali­mybes 
švieti­mo vadybos paradig­mų vir­smo kontekste. Atlik­to teori­nio ir empi­ri­nio 
tyri­mo pagrindu pareng­ti reko­mendaci­jas kompetenci­jų ug­dymo prak­ti­kos 
kai­tai.

Di­sertaci­jo­je tai­kyti šie tyrimo metodai:
Mokslinės litera­tū­ros ana­lizė, ku­ria siek­ta teoriškai išnag­ri­nė­ti mo­kyk­lų vado­vų 

veik­los sri­tis bei funk­ci­jas, vado­vavi­mo mo­delius bei bū­ti­nas kompetenci­jas švieti­mo 
vadybos paradig­mų vir­smo kontekste, atskleisti mo­kyk­lų vado­vų kompetenci­jų ug­dymo 
or­gani­zavi­mo princi­pus bei ko­kybės veiksnius nuo­lati­nės švieti­mo kai­tos sąlygo­mis.

Do­ku­men­tų ana­lizė. Lietu­vos švieti­mą reg­lamentuo­jančių do­ku­mentų anali­zės 
duo­meni­mis siek­ta papildyti sampratas apie mo­kyk­lų vado­vų kompetenci­jas, kompeten­
ci­jų ug­dymą ir jo kai­tą. 

Kieky­binio ty­rimo duo­menų rin­kimo meto­dai. Anketi­nės apklau­sos meto­du siek­ta 
atskleisti mo­kyk­lų vado­vų vado­vavi­mo mo­delius, kompetenci­jas bei mo­kyk­lų vado­vų 
po­žiū­rį į kompetenci­jų ug­dymo(si) or­gani­zavi­mą Lietu­vo­je.

Kiekybi­nio tyri­mo duo­menims apdo­ro­ti tai­kyti sta­tistinės ana­lizės meto­dai: apra­
šo­mo­ji statisti­ka (pro­centi­nių dažnių ir vi­dur­kių skai­čiavi­mai, chi kvadrato testas); Cron­
bach Alpha testas; fak­to­ri­nė anali­zė; disper­si­nė anali­zė (ANOVA), ko­reliaci­nė anali­zė, 
di­cho­to­mi­nė anali­zė. Statisti­nė tyri­mo duo­menų anali­zė atlik­ta SPSS (Statisti­cal Package 
for the So­cial Sciences) 16.0 for Windows statisti­nių duo­menų apdo­ro­ji­mo pro­grama. 
Paveikslai, diag­ramos su­daryti Micro­soft Excel 2003 pro­grama. 

Ko­ky­binio ty­rimo duo­menų rin­kimo meto­dai. Ko­kybi­nio tyri­mo meto­dai atvė­rė 
gali­mybę iš realybės ekstrahuo­ti au­tentišką infor­maci­ją mo­kyk­lų vado­vų vadybi­nės veik­
los, kompetenci­jų, jų po­kyčių ir kt. aspek­tais. Tai­kyti atvi­rų klau­si­mų anketos, rašyti­nių 
reflek­si­jų, „blo­gai struk­tū­ri­zuo­tų pro­blemų“ sprendi­mo, gru­pi­nės disku­si­jos meto­dai.

Ko­kybi­nio tyri­mo duo­menys anali­zuo­jami tai­kant ko­ky­binę tu­rinio (con­tent) ana
lizės meto­dą. 

Teorinės tyrimo nuostatos:
Pa­ra­digmų kaitos teorija: švieti­mo vadybos paradig­mų kai­tai pagrįsti pasi­telkia­

mas Kuhn (2003) po­žiū­ris į mokslo po­kyčius ir jo paradig­mos samprata. Paradig­ma api­
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bū­di­nama kaip discipli­ni­nė matri­ca, ku­ri remiasi tuo, kas bendra tam tik­ros discipli­nos 
atsto­vams, ir ku­rią su­daro tam tik­ra tvar­ka išdėstyti įvai­rių rū­šių elementai. Kiek­viena 
paradig­ma eg­zistuo­ja, kol su­bręsta jos vi­di­niai prieštaravi­mai, ir vieto­je jos for­muo­jasi 
nau­ja paradig­ma, kas skati­na mokslo pažangą. Dar­be lai­ko­masi nuo­statos, kad paradig­
mos nenei­gia viena ki­tos, nau­jos paradig­mos yra nebendramatės su seno­sio­mis ir vienu 
metu gali ko­eg­zistuo­ti keletas paradig­mų. Ak­centuo­jama, jog, kei­čiantis paradig­moms, 
sprendžiamos nau­jos pro­blemos, nu­mato­mos nau­jos per­spek­tyvos, to­dėl paradig­mų ana­
li­zė tampa bū­ti­nu tyri­mo pro­jek­tavi­mo kontekstu, pagrindu. 

Pragma­tizmo filo­so­fija, ug­dymo paskir­tį trak­tuo­janti kaip ug­dyti­nio išmo­kymą 
spręsti realias gyveni­mo pro­blemas ir, su­kau­pus jų sprendi­mo patir­tį, pasiek­ti mak­si­ma­
lią asmeni­nę gero­vę, nepažei­džiant galio­jančių vi­suo­menė­je nor­mų. Nuo­lat kintant gyve­
ni­mo sąlygoms, ug­dymu siekiama padė­ti indi­vi­dui adek­vačiai keistis. Centri­nė ug­dymo 
katego­ri­ja – ugdyti­nio indi­vi­du­alio­ji patirtis.

So­cia­linio rekonstrukcio­nizmo teorija, pabrė­žianti insti­tu­ci­nio ug­dymo sistemos 
per­tvar­kymo bū­ti­nybę, siekiant kryptingo vi­suo­menės to­bu­li­ni­mo. Nuo­lati­nės kai­tos pro­
cesas rei­kalau­ja kompetentingų, kū­rybingų, kri­tiškai mąstančių vi­suo­menės narių, ku­rie 
pajėg­tų įgyvendinti so­ciali­nes per­tvar­kas. Insti­tu­ci­nio ug­dymo sistema tu­ri lanksčiai rea­
guo­ti į so­ciali­nės aplinkos po­kyčius ir vyk­dyti so­ciali­nį užsakymą.

Mo­ky­mo­si visą gy­venimą kon­cepcija, ak­centuo­janti žmo­giško­jo po­tencialo plė­
to­tę per nuo­lati­nės paramos indi­vi­dui pro­cesą, sti­mu­liuo­jant ir įgali­nant šį indi­vi­dą per 
jo gyveni­mą įgyti vi­sas rei­kalingas ži­nias, mo­kė­ji­mus, ver­tybes ir su­prati­mą bei vi­sa tai 
pasi­ti­kinčiai pri­tai­kyti vi­suo­se savo gyveni­mo vaidmenyse. Spar­tė­jančios kai­tos, grei­to 
infor­maci­jos senė­ji­mo ir atsi­nau­ji­ni­mo sąlygo­mis indi­vi­dui tenka mo­kytis nuo­lat: įgyti 
vis nau­jų so­ciali­nių ir pro­fesi­nių kompetenci­jų, atnau­jinti tu­ri­mą ar įgyti nau­ją kvali­fika­
ci­ją (Bar­kauskai­tė, 2006; Long­worth, 1999). 

Mo­kyk­lų vado­vų kompetenci­jų ug­dymo, kaip tyri­mo objek­to, konceptu­alųjį pa­
grindą su­daro skir­tingos teori­jos: švieti­mo vadyba, žmo­giškųjų ištek­lių vadyba, pro­fesi­
nio rengi­mo teori­ja, andrago­gi­kos teori­ja, to­dėl mo­kyk­lų vado­vų kompetenci­jų ug­dymo, 
kaip tyri­mo objek­to, anali­zė atliekama multi­discipli­ni­niame kontekste, siekiant gi­lesnės 
epistemo­lo­ginės įžvalgos.

Mo­kyk­lų vado­vų kompetenci­jų ug­dymas anali­zuo­jamas ho­listiniu po­žiū­riu. Ho­
listi­nis po­žiū­ris į ti­riamą objek­tą lei­džia jį nag­ri­nė­ti kaip vienti­są su­dė­tingą sistemą, vado­
vau­jantis tei­gi­niu, kad objek­to kompo­nentų vi­su­ma yra dau­giau negu jų su­ma. Remiantis 
šiuo po­žiū­riu, siekiama pateik­ti mo­kyk­lų vado­vų kompetenci­jų ug­dymo, kaip reiški­nio, 
pilnu­ti­nę raišką (Bi­ti­nas, 2006). Tai rei­kalau­ja vado­vavi­mo mo­kyk­lai pro­ceso ir kompe­
tenci­jų ug­dymo or­gani­zavi­mo anali­zės, siejant šiuos pro­cesus su mo­kyk­los to­bu­li­ni­mu.

Sistemų teorija lei­džia mo­kyk­lų vado­vų kompetenci­jų ug­dymo ir mo­kyk­los to­bu­
li­ni­mo sąryšingu­mą pagrįsti kaip dar­nią ir kryptingą sistemą, su­si­dedančią iš tar­pu­savyje 
su­si­ju­sių elementų. Sistemų teori­ja pabrė­žia, kad bet ku­rio sistemos seg­mento veik­la 
daro įtaką vi­sos sistemos veik­lai, o šiai sąvei­kai bū­dingas abi­pu­sis po­vei­kis ir tar­pu­savio 
pri­klau­so­mybės der­mė (Ber­talanffy, 1969).

Mo­kyklų va­do­vų kompeten­cijų ugdy­mas grin­džia­mas šio­mis su­au­gu­siųjų mo­ky
mo­si teorijo­mis:

Kon­strukty­vistine mo­ky­mo­si teorija, tei­giančia, jog tik­ro­vės paži­ni­mo pagrindas 
yra indi­vi­du­alios ži­nių konstruk­ci­jos, for­muo­jamos subjek­tyvaus patyri­mo, o mo­kyma­
sis vyksta tuo­met, kai žmo­gus abejo­ja savo įsi­ti­ki­ni­mais, asmeni­nė­mis teori­jo­mis bei 
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tu­ri­mu su­prati­mu. Ži­nių kū­ri­mas yra ak­tyvus pro­cesas, nes besi­mo­kantysis, remdamasis 
anksčiau įgyto­mis ži­nio­mis ir savo patir­ti­mi, for­muo­ja nau­jas sąvo­kas, idė­jas, prasmes 
(Piaget, 1976). Sa­vivaldaus mo­ky­mo­si teorija, ku­ri mo­kymo­si pro­cesą aiški­na kaip besi­
mo­kančio­jo atsako­mybę už savo mo­kymąsi bei jo rezultatus (Knowles, 1975). Remiantis 
šia teori­ja, besi­mo­kantysis pats geba nu­statyti mo­kymo­si po­rei­kius, atsi­žvelg­damas į pla­
nuo­jamą gyveni­mo kelią. Jis mo­ka identi­fikuo­ti esamus ir per­spek­tyvius savo gyveni­mo 
vaidmenis ir veik­lą, pasi­žymi to­bu­lė­ji­mo ir mo­kymo­si mo­tyvaci­ja, geba planuo­ti savo 
mo­kymąsi, jo rezultatus, pasi­rink­ti mo­kymo­si strategi­ją, atsi­žvelg­damas į rezultatus ir 
gyveni­mo aplinkybes, ko­reguo­ti savo mo­kymo­si planą, prezentuo­ti įgytą kompetenci­ja 
(Ju­cevi­čienė ir kt., 2010). Pa­tirtinio mo­ky­mo­si teorija, ak­centuo­jančia mo­kymo­si per 
patir­tį efek­tyvu­mą. Patir­ti­nis mo­kymasis vyksta stebint ir reflek­tuo­jant savo patir­tį, iš jos 
for­muo­jant abstrak­čias sąvo­kas bei prak­tiškai patik­ri­nant jų reikšmes nau­jo­se realio­se si­
tu­aci­jo­se. Patir­ti­nio mo­kymo­si teori­ja pabrė­žia ho­listi­nę mo­kymo­si pri­gimtį, dar­naus vys­
tymo­si idė­ją ir ak­centuo­ja patir­tį kaip svar­biau­sią mo­kymo­si prielai­dą (Jar­vis, 1987; Jar­
vis, Holford, Griffin, 2004; Kolb, 1984). Refleksijos ir kritinės refleksijos kon­cepcijo­mis, 
pabrė­žiančio­mis indi­vi­do gebė­ji­mus tyri­nė­ti savo veik­lą, remiantis gyveni­mo patir­ti­mi, 
siekiant gi­liau su­prasti įvykių tar­pu­savio ryšius, nu­matyti tikslus, sunku­mus, su­si­dū­rus 
su neži­no­mo­mis si­tu­aci­jo­mis ir pan. (Ar­gyris ir kt., 1985; Willis, 1980). Veiklos mokslo 
teorija, ku­ri prak­ti­nes ži­nias trak­tuo­ja kaip slypinčias ži­nias. Jos, anot šios mokslo teori­
jos, gali bū­ti išreikšto reflek­syviu tyri­nė­ji­mu. Veik­los mokslo po­žiū­riu, indi­vi­do veik­la 
paremta tai­syk­lė­mis ir asmeni­nė­mis slypinčio­mis vei­ki­mo teori­jo­mis. Su­si­dū­ręs su ku­ria 
nors si­tu­aci­ja, žmo­gus vado­vau­jasi savo vei­ki­mo teori­jo­mis, padedančio­mis „su­kur­ti“ 
veiksmą iš žmo­gaus išmok­to įvai­rių koncepci­jų, veik­los schemų, strategi­jų reper­tu­aro 
(Ju­cevi­čienė ir kt., 2010; Ar­gyris ir kt., 1985). 

Empirinio ty­rimo stra­tegijos meto­do­lo­ginis pa­grin­dimas
Empi­ri­nis tyri­mas yra grindžiamas dviem skir­tingo­mis filo­so­finė­mis so­ciali­nių 

reiški­nių aiški­ni­mo paradig­mo­mis – norma­ty­vine (po­zity­vistine) ir in­terpreta­cine (fe­no­
meno­lo­gine). Po­zi­tyvisti­nė paradig­ma so­ciali­nę realybę aiški­na objek­tyviu po­žiū­riu ir 
tei­gia, kad žmo­gaus elgesys valdo­mas tai­syk­lių, to­dėl tu­rė­tų bū­ti ti­riamas  remiantis  tiks­
liųjų mokslų meto­dais. To­dėl po­zi­tyvizmo atsto­vai remiasi stebė­ji­mu, aiški­ni­mu ir nu­ma­
tymu (Baranauskienė, 2003; Bi­ti­nas, 2006; Co­hen, Manion, Mor­ri­son, 2007; Creswell, 
2007). Ko­kybi­nio tyri­mo meto­do­lo­gi­ja, grindžiama inter­pretaci­ne (feno­meno­lo­gi­ne) pa­
radig­ma, lei­džia gi­lintis į žmo­gų kaip asmenybę, bando su­prasti žmo­niško­sios patir­ties 
pasau­lį ir išsako savo subjek­tyvų po­žiū­rį į tai, kas vyksta. Ko­kybi­niuo­se tyri­muo­se, grin­
džiamuo­se feno­meno­lo­gi­ne nuo­stata, pabrė­žiamas su­vo­ki­mas, besi­remiantis indi­vi­du­a­
lio­mis meto­do­lo­gi­nė­mis žmo­nių so­ciali­nių pro­blemų tyri­mo  tradi­ci­jo­mis,  gau­namo­mis 
stebė­ji­mo, tekstų ir do­ku­mentų tu­ri­nio anali­zės, inter­viu, įrašų ir jų transk­ripci­jos bei 
ki­tais bū­dais (Baranauskienė, 2003; Creswell, 2007; Kvale, 1996; Moustakas, 1994).

Norma­ty­vine pa­ra­digma grin­džia­mas kieky­binis ty­rimas lei­do atskleisti mo­kyk­
lų vado­vų vado­vavi­mo mo­delius, identi­fikuo­ti vado­vų kompetenci­jas bei jų ug­dymo(si) 
po­rei­kį, nu­statyti mo­kyk­lų vado­vų po­žiū­rį į kompetenci­jų ug­dymo(si) or­gani­zavi­mą. Ko­
ky­binis ty­rimas, remian­tis feno­meno­lo­gine prieiga, su­darė gali­mybę api­bū­dinti mo­kyk­lų 
vado­vų vadybi­nės veik­los sri­tis, kompetenci­jų struk­tū­rą, atskleisti kompetenci­jų ug­dymo 
ko­kybę sąlygo­jančius veiksnius. 

Kieky­binių ir ko­ky­binių ty­rimų derinimas sąlygo­ja gi­lesnę ti­riamo feno­meno įžval­
gą (Bi­ti­nas, 2006). Kiekybi­niai tyri­mai padeda atskleisti objek­to esmi­nius po­žymius, jo 
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funk­cio­navi­mo veiksnius. Ko­kybi­nių tyri­mų paskir­tis – ne veri­fikuo­ti jau su­for­mu­luo­tus 
tei­gi­nius apie so­ciali­nę tik­ro­vę, o išsamiai pažinti ir aprašyti pasi­rink­tą paži­ni­mo objek­tą 
(Bi­ti­nas, 2006; Bi­ti­nas, Rupšienė, Žydžiū­nai­tė, 2008; Ti­di­kis, 2003).

Rengiant tyri­mą, jo instru­mentus, nu­matant meto­dus bei atliekant tyri­mo pro­ce­
dū­ras vado­vau­tasi Bi­ti­no (1998, 2002),  Bi­ti­no, Rupšienės, Žydžiū­nai­tės (2008); Čekana­
vi­čiaus, Mu­rausko (2002), Kar­delio (2002), Mayring (2000), Mer­kio (1999), Rupšienės 
(2007) tyri­mų meto­do­lo­gi­jos stu­di­jo­mis ir reko­mendaci­jo­mis.

Tyrimo or­ganizavimo etapai:
Pir­majame tyri­mo etape (2006–2007) mo­kyk­lų vado­vų kompetenci­jų ug­dymo 

klau­si­mais anali­zuo­ta moksli­nė li­teratū­ra, Lietu­vos ir Eu­ro­pos Sąjungos švieti­mą reg­la­
mentuo­jantys do­ku­mentai. Atlik­tas bando­masis tyri­mas, ku­riuo siek­ta išsi­aiškinti dabar­ti­
nę si­tu­aci­ją mo­kyk­lų vado­vų kompetenci­jų ug­dymo sri­tyje.   

Antrajame tyri­mo etape (2007–2008) su­pro­jek­tuo­tas teori­nis mo­kyk­lų vado­vų 
kompetenci­jų ug­dymo ir mo­kyk­los to­bu­li­ni­mo sąryšingu­mo mo­delis. Api­brėžti tyri­mo 
uždavi­niai, kur­ta tyri­mo meto­di­ka bei su­darytos anketos. 

Trečiajame etape (2008–2009) kiekybi­niu tyri­mu išskir­ti Lietu­vos mo­kyk­lų va­
do­vų vado­vavi­mo mo­deliai, ak­tu­alios kompetenci­jos bei jų ug­dymo(si) po­rei­kis, taip pat 
atskleistas mo­kyk­lų vado­vų po­žiū­ris į kompetenci­jų ug­dymo or­gani­zavi­mą Lietu­vo­je.

Ketvirtajame etape (2010–2011) atliktas kom­pleksi­nis ko­kybi­nis tyri­mas, ku­riuo 
siek­ta nu­statyti mo­kyk­lų vado­vų kompetenci­jų ug­dymo opti­mi­zavi­mo gali­mybes. Re­
miantis moksli­nės li­teratū­ros ir empi­ri­nio tyri­mo duo­meni­mis, bu­vo rašo­mas dar­bas, pa­
daryta statisti­nė duo­menų anali­zė, su­for­mu­luo­tos išvados ir pateik­tos reko­mendaci­jos. 

Tyri­mo mokslinis nau­ju­mas grindžiamas pasiū­lytu teori­niu mo­kyk­lų vado­vų 
kompetenci­jų ug­dymo ir mo­kyk­los to­bu­li­ni­mo sąryšingu­mo mo­deliu, orientuo­tu į siste­
mi­nės kai­tos paradig­mą. Mo­delis bu­vo pareng­tas išnag­ri­nė­jus mo­kyk­lų vado­vų vado­va­
vi­mo pro­cesą sistemi­nės kai­tos sąlygo­mis, atsklei­dus mo­kyk­lų vado­vų ho­listi­nės kompe­
tenci­jos struk­tū­rą; api­bū­di­nus kompetenci­jų ug­dymo or­gani­zavi­mo princi­pus ir nu­stačius 
kompetenci­jų ug­dymo ko­kybės veiksnius. 

Tyri­mo teorinį reikš­min­gu­mą pagrindžia: 
-	 Api­brėžtos mo­kyk­lų vado­vų veik­los sri­tys bei funk­ci­jos nuo­lati­nės švieti­mo 

kai­tos sąlygo­mis.
-	 Atskleista mo­kyk­lų vado­vų ho­listi­nės kompetenci­jos struk­tū­ra.
-	 Išanali­zuo­ti mo­kyk­lų vado­vų kompetenci­jų ug­dymo or­gani­zavi­mo princi­

pai.
-	 Atskleisti mo­kyk­lų vado­vų kompetenci­jų ug­dymo ko­kybės veiksniai kai­tos 

paradigmo­je.
Praktinis dar­bo reikš­min­gu­mas grindžiamas empi­ri­nio tyri­mo rezultatais, lei­

džiančiais išskir­ti Lietu­vos mo­kyk­lų vado­vų kompetenci­jų ug­dymo opti­mi­zavi­mo gali­
mybes. Be to, prak­ti­nį dar­bo reikšmingu­mą taip pat pagrindžia šie pasieki­mai:

-	 Remiantis mo­kyk­lų vado­vų veik­los sri­čių ir funk­ci­jų bei vado­vavi­mo mo­de­
lių anali­ze, išskir­tos vado­vavi­mo mo­kyk­lai kai­tos tendenci­jos.

-	 Pateik­tas mo­kyk­lų vado­vų kompetenci­jų mo­delis pri­klau­so­mai nuo vadybi­
nės kar­jeros švieti­me etapo.

-	 Apro­buo­tas ko­kybiško mo­kyk­lų vado­vų kompetenci­jų ug­dymo(si) mo­delis.
-	 Apro­buo­ti mo­kyk­lų vado­vų vado­vavi­mo mo­delių bei kompetenci­jų ug­dy­

mo(si) po­rei­kio nu­statymo diagnos­ti­nio tyri­mo instru­mentai (klau­si­mynai). 
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-	 Pri­tai­kytos kompetenci­jų į(si)ver­ti­ni­mo meto­di­kos (kompetenci­jų „per­mąsty­
mo meto­di­ka“; „blo­gai-struk­tū­ri­zuo­tų pro­blemų“ sprendi­mo meto­das).

Tyri­mo rezultatai ir tyri­mo pagrindu pateik­tos reko­mendaci­jos gali bū­ti reikšmin­
gos švieti­mo po­li­ti­kams, mo­kyk­lų vado­vų kompetenci­jų ug­dymo or­gani­zato­riams, ini­
ci­juo­jantiems bei įgyvendi­nantiems mo­kyk­lų vado­vų kompetenci­jų ug­dymo po­kyčius, 
patiems mo­kyk­lų vado­vams ir vi­siems pro­jek­tuo­jantiems vadybi­nę kar­jerą švieti­me. 

Ginamieji teiginiai:
1.	 Švieti­mo vadybos paradig­mų vir­smas sąlygo­ja vado­vavi­mo mo­kyk­lai kai­tą, 

to­dėl kei­čiasi mo­kyk­lų vado­vų veik­los sri­tys bei funk­ci­jos, vado­vavi­mo mo­
deliai, kompetenci­jos. Sistemi­nės kai­tos sąlygo­mis tu­ri bū­ti ug­do­ma ho­listi­nė 
mo­kyk­lų vado­vų kompetenci­ja, įgali­nanti mo­kyk­lų vado­vus kompetentingai 
veik­ti nuo­lat besi­kei­čiančio­je aplinko­je. 

2.	 Švieti­mo vadybos paradig­mų vir­smo kontekste kinta mo­kyk­lų vado­vų kom­
petenci­jų ug­dymo or­gani­zavi­mas. Kompetenci­jų ug­dymas tu­ri remtis tikslin­
gu­mo, nuo­sek­lu­mo ir sistemingu­mo princi­pais ir lai­duo­ti ak­tu­alių kompeten­
ci­jų įgi­ji­mą bei plė­to­ji­mą. Kompetenci­jų ug­dymo ko­kybę sąlygo­ja tu­ri­nio, 
pro­ceso, konteks­to, verti­ni­mo ypatu­mai.

3.	 Lietu­vo­je efek­tyvų mo­kyk­lų vado­vų kompetenci­jų ug­dymo, kaip sistemos 
funk­cio­navi­mą, ri­bo­ja su­si­for­mavę mo­kyk­lų vado­vų vaidmenys, veik­los sri­
tys ir funkci­jos, vado­vavi­mo mo­deliai, tradi­ci­nio viešo­jo admi­nistravi­mo bei 
nau­jo­sios viešo­sios vadybos paradig­mų vyravi­mas Lietu­vos švieti­mo siste­
mo­je, kompetenci­jų ug­dymo patir­ties, tradi­ci­jų sto­ka, sąlygo­janti mo­kyk­lų 
vado­vų kompetenci­jų ug­dymo mo­delio neapibrėžtu­mą. 

4.	 Kompetenci­jų ug­dymo ir mo­kyk­los to­bu­li­ni­mo sąryšingu­mo teori­nis mo­de­
lis su­daro prielai­das kompetenci­jų ug­dymo, kaip sistemos, opti­mi­zavi­mui 
švieti­mo vadybos paradig­mų vir­smo kontekste. 

Diser­tacijos struktū­ra ir apimtis
Dar­bą su­daro įvadas, trys dalys, disku­si­ja, išvados, reko­mendaci­jos, li­teratū­ros 

sąrašas, priedai (kompak­ti­nė plokštelė). Di­ser­taci­jo­je pateik­ti 7 paveikslai, 52 lentelės. Li­
teratū­ros sąrašą su­daro 501 po­zi­ci­ja. Dar­bo apimtis – 214 puslapiai (be priedų). Prieduo­
se patei­kiamos vaizdi­nės priemo­nės, neįė­ju­sios į pagrindi­nį tekstą, empi­ri­niame tyri­me 
var­to­tų anketų pavyzdžiai, tyri­mo duo­menų statisti­nių skai­čiavi­mų lentelės. 
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IŠVADOS

1. Vadovavimo mokyklai procesas švietimo vadybos paradigmų vir­smo kon
tekste

•	 Di­ser­taci­niame dar­be mo­kyk­lų vado­vų kompetenci­jų ug­dymas, kaip tyri­
mo objek­tas, konceptu­ali­zuo­jamas švieti­mo vadybos paradig­mų kontekste. 
Švieti­mo vadybos paradig­mų anali­zė tei­kia gali­mybių aprašyti švieti­me vyks­
tančius pro­cesus, atsklei­džiant priežasti­nius ryšius bei ieškant per­spek­tyvių 
sprendi­mų. Paradig­mas konceptu­ali­zuo­jančios teori­jos lei­džia paaiškinti, 
kaip kei­čiasi mo­kyk­los vadybos pro­cesai, ati­tinkamai kinta mo­kyk­los vado­
vo vaidmenys, jo veik­los sri­tys, funk­ci­jos, vado­vavi­mo mo­deliai, ku­rios kom­
petenci­jos tampa ak­tu­alios bei kaip jos tu­ri bū­ti ug­do­mos. Di­ser­taci­nio tyri­
mo pro­jek­tavi­mas grindžiamas sistemi­nės kai­tos paradig­ma ir šią paradig­mą 
konceptu­ali­zuo­jančio­mis teori­jo­mis (mo­kyk­los to­bu­li­ni­mo, mo­kyk­los kaip 
besi­mo­kančios or­gani­zaci­jos). 

•	 Teoriškai išanali­zavus vado­vavi­mo mo­kyk­lai pro­cesą, išski­riamos pagrindi­
nės mo­kyk­lų vado­vų veik­los sri­tys bei funk­ci­jos. Tei­giama, jog mo­kyk­lų va­
do­vai yra atsakingi už ug­dymo pro­ceso valdymą, mo­kyk­los veik­los valdymą 
ir admi­nistravi­mą, or­gani­zaci­jos per­tvar­ką, krypties nu­statymą. Veik­los sri­
čių ir funk­ci­jų anali­zė siejama su pir­mos ir antros tvar­kos po­kyčių koncepci­
ja, lei­džiančia išskir­tų vado­vų veik­los sri­čių bei funk­ci­jų pagrindu api­bū­dinti 
mo­kyk­lų vado­vų veik­lą sistemi­nės kai­tos sąlygo­mis. 

•	 Mo­kyk­lų vado­vų vado­vavi­mo mo­delių koncepci­ja, kaip meto­do­lo­gi­nė pri­ei­
ga vado­vų prak­ti­nių veiksmų anali­zei, lei­džia teoriškai atskleisti vado­vavi­mo 
ir mo­kyk­los pro­cesų sąsajas. Tei­giama, jog integ­ruo­to (instruk­ci­nio, transak­
ci­nio, transfor­maci­nio) vado­vavi­mo mo­delio reali­zavi­mas sąlygo­ja mo­kyk­
los to­bu­li­ni­mą sistemi­nės kai­tos paradig­mo­je. 

•	 Teori­nės anali­zės pagrindu api­brėžtos mo­kyk­lų vado­vų kompetenci­jų ir ho­
listi­nės kompetenci­jos koncepci­jos. Nu­statyta, kad nuo­lati­nės kai­tos sąlygo­
mis mo­kyk­lų vado­vams bū­ti­na ho­listi­nė kompetenci­ja, apimanti ug­dymo(si) 
pro­ceso valdymo, strategi­nę, operaci­nę, tar­pasmeni­nę, asmeni­nę, nuo­lati­nio 
mo­kymo­si kompetenci­jas ir kri­ti­nio mąstymo, emo­ci­nio intelek­to, gnosti­nės 
kompetenci­jos konstruk­tus. Kiek­vienai kompetenci­jai bū­dingi savi­ti gebė­ji­
mai. Mo­kyk­lų vado­vų kompetenci­jos – svar­bi jų vadybi­nio kompetentingu­
mo prielai­da. 

2. Mokyklų vadovų kompeten­cijų ugdymo or­ganizavimas švietimo vadybos 
paradigmų vir­smo kon­tekste

•	 Anali­zės metu nu­statyti mo­kyk­lų vado­vų kompetenci­jų ug­dymo or­gani­zavi­
mo princi­pai. Sistemi­nės kai­tos paradig­mo­je mo­kyk­lų vado­vų kompetenci­jų 
ug­dymas tu­ri bū­ti tikslingas, nuo­sek­lus pro­cesas, su­derintas su vadybi­nės kar­
jeros švieti­me etapais bei speci­finiais mo­kyk­lų vado­vų ir jų or­gani­zaci­jų po­
rei­kiais. Mo­kyk­lų vado­vų kompetenci­jų ug­dymas tu­ri bū­ti mo­kyk­lų vado­vų, 
kaip žmo­giškųjų ištek­lių, vadybos pri­ori­tetas.

•	 Teoriškai atskleisti mo­kyk­lų vado­vų kompetenci­jų ug­dymo ko­kybę sąlygo­
jantys veiksniai. Tei­giama, jog sistemi­nės kai­tos paradig­mo­je kompetenci­jų 
ug­dymo ko­kybę lemia tu­ri­nio, pro­ceso, konteksto, ver­ti­ni­mo ypatu­mai bei 
nuo­sek­lūs kompetenci­jų ug­dymo(si) po­rei­kių tyri­mai.  
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3. Mokyklų vadovų kompeten­cijų ugdymo ir mokyklos tobu­linimo sąryšin
gu­mo modelis

•	 Moksli­nės li­teratū­ros anali­zės pagrindu, aptarus vado­vavi­mo mo­kyk­lai pro­ce­
są ir išanali­zavus kompetenci­jų ug­dymo or­gani­zavi­mą, pareng­tas teori­nis mo­
kyk­lų vado­vų kompetenci­jų ug­dymo ir mo­kyk­los to­bu­li­ni­mo sąryšingu­mo 
mo­delis. Jį su­daro šie struk­tū­ri­niai kompo­nentai: mo­kyk­los kaip or­gani­zaci­
jos pro­cesai, mo­kyk­lų vado­vų vadybi­nė veik­la, mo­kyk­lų vado­vų kompetenci­
jos, ko­kybiškas kompetenci­jų ug­dymo or­gani­zavi­mas. Mo­delis grindžiamas 
sistemi­nės kai­tos paradig­mos princi­pais. Mo­delio kompo­nentų empi­ri­nis pa­
tik­ri­ni­mas lei­do pagrįsti mo­kyk­lų vado­vų kompetenci­jų ug­dymo, orientuo­to 
į mo­kyk­los to­bu­li­ni­mą, opti­mi­zavi­mo gali­mybes. 

4. Lietu­vos mokyklų vadovų vadybinė veikla, aktu­alios kompeten­cijos ir 
kompeten­cijų ugdymo(si) or­ganizavimas

•	 Vadybi­nės veik­los ko­kybi­niu tyri­mu nu­statytos pagrindi­nės mo­kyk­lų vado­vų 
atsako­mybės sri­tys: mo­kyk­los vi­zi­jos bei veik­los strategi­jos kū­ri­mas ir įgy­
vendi­ni­mas, ug­dymo ko­kybės užtik­ri­ni­mas, mo­kyk­los pro­cesų reg­lamentavi­
mas bei regu­liavi­mas, mo­kyk­los veik­los mo­ni­to­ringas, ištek­lių valdymas, ko­
mu­ni­kaci­jos sistemos kū­ri­mas, bendradar­biavi­mas su so­ciali­niai partneriais. 
Šios vadybi­nės veik­los sri­tys ati­tinka pir­mos tvar­kos po­kyčius. Tai patvir­ti­na 
vado­vavi­mo mo­delių tyri­mo duo­menys, atsklei­džiantys vado­vavi­mo ir mo­
kyk­los pro­cesų sąsajas. Instruk­ci­nio vado­vavi­mo mo­delio do­mi­navi­mas lei­
džia teig­ti, kad Lietu­vos mo­kyk­lo­se pri­ori­tetas tei­kiamas ug­dymo(si) ko­kybei 
užtik­rinti. Kiek silpniau Lietu­vos mo­kyk­lo­se reali­zuo­jamas transak­ci­nio va­
do­vavi­mo mo­delis. Mo­kyk­lo­se yra gerai or­gani­zuo­tas dar­bas, užtik­rinta tvar­
ka vi­suo­se pro­cesuo­se ir pro­cedū­ro­se, deleguo­jamos atsako­mybės, tinkamai 
valdo­mi žmo­giškieji ir materiali­niai ištek­liai, tačiau nepakankamai dė­mesio 
ski­riama tei­giamo kli­mato puo­selė­ji­mui, ko­legialu­mo bei bendradar­biavi­mo 
atmosferai, mo­tyvaci­jos sistemos kū­ri­mui, santykiams su mo­ki­niais, santy­
kiams su mo­kyto­jais. Silpniau­siai reiškiasi transfor­maci­nio vado­vavi­mo mo­
delis. Mo­kyk­los tu­ri aiškias vi­zi­jas, ku­rias palai­ko vi­si mo­kyk­los bendruo­me­
nės nariai, tačiau jo­se nepakankamai skati­namas kvali­fikaci­jos to­bu­li­ni­mas 
bei or­gani­zaci­nio mo­kymo­si pro­cesas, silpnai išvystyta pro­fesi­nės paramos 
sistema, nepakankamai plė­to­jama lyderystė ir kt.

•	 Mo­kyk­lų vado­vų kompetenci­jų ko­kybi­niu tyri­mu atskleista ak­tu­alių kompe­
tenci­jų struk­tū­ra, ku­rią su­daro:
-	 Stra­teginė kompeten­cija, apimanti mo­kyk­los plėtros planavi­mo, veik­los 

mo­ni­to­ringo, įvaizdžio kū­ri­mo, infor­mavi­mo sistemos kū­ri­mo, bendra­
dar­biavi­mo su so­ciali­niais dali­ninkais gebė­ji­mus.

-	 Ugdy­mo(si) pro­ceso valdy­mo kompeten­cija, apimanti ug­dymo(si) pro­ce­
so or­gani­zavi­mo ir ver­ti­ni­mo, mo­ki­nių po­rei­kių tenki­ni­mo, bendradar­
biavi­mo su mo­kyk­los bendruo­mene ug­dymo pro­ceso klau­si­mais gebė­ji­
mus.

-	 Tarpasmeninė kompeten­cija, apimanti kultū­ros ir kli­mato kū­ri­mo, bendra­
dar­biavi­mo su mo­kyk­los bendruo­mene gebė­ji­mus.

-	 Nuo­la­tinio mo­ky­mo­si kompeten­cija, apimanti asmeni­nio mo­kymo­si pro­
jek­tavi­mo bei per­so­nalo pro­fesi­nio to­bu­lė­ji­mo skati­ni­mo gebė­ji­mus.
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-	 Asmeninė kompeten­cija, apimanti savęs valdymo, lyderiavi­mo, lai­ko val­
dymo gebė­ji­mus.

-	 Opera­cinė kompeten­cija, apimanti žmo­giškųjų ištek­lių valdymo, materia­
li­nių ir finansi­nių ištek­lių valdymo, mo­kyk­los veik­los reg­lamentavi­mo, 
ko­kybės užtik­ri­ni­mo gebė­ji­mus.

Atsi­žvelg­dami į vadybi­nės veik­los speci­fiką bei pri­ori­teti­nes veik­los sri­tis, su­
si­ju­sias su mo­kyk­lo­je vykstančiais po­kyčiais, infor­mantai išvar­di­jo bū­ti­nas išsiug­dyti 
kom­petenci­jas:

-	 Tarpasmeninę kompeten­ciją: konflik­tų valdymo, mo­tyvavi­mo, bendradar­
biavi­mo ir ko­legialu­mo skati­ni­mo, bendravi­mo su mo­ki­niais, bendravi­
mo su tė­vais, multi­kultū­ri­nio bendravi­mo gebė­ji­mus. 

-	 Stra­teginę kompeten­ciją: mo­kyk­los veik­los kontro­lės, sprendi­mų pri­ėmi­
mo, infor­mavi­mo, po­kyčių valdymo, lyderystės plė­to­ji­mo, įvaizdžio kū­ri­
mo gebė­ji­mus. 

-	 Opera­cinę kompeten­ciją: IKT valdymo, pro­jek­tų valdymo gebė­ji­mus. 
-	 Nuo­la­tinio mo­ky­mo­si: mo­kymo­si bendradar­biau­jant, reflek­si­jos gebė­ji­

mus. 
-	 Emo­cinį in­telektą: to­leranci­jos, emo­ci­jų valdymo gebė­ji­mus. 

•	 Api­bendri­nus respondentų po­žiū­rį į kompetenci­jų ug­dymo or­gani­zavi­mą 
Lietu­vo­je, išryškė­jo šios tendenci­jos. Dau­gu­mos respondentų nuo­mo­ne, 
kompetenci­jų ug­dymo or­gani­zavi­mui ski­riama per mažai dė­mesio: stinga 
nuo­sek­lu­mo, ko­or­di­naci­jos, aiškių pri­ori­tetų. Neįgyvendinti sistemingu­mo 
ir tęsti­nu­mo princi­pai, nevyksta nuo­sek­lūs mo­kyk­lų vado­vų kompetenci­jų 
ug­dymo(si) po­rei­kio tyri­mai. Apklaustųjų nuo­mo­ne, kompetenci­jų ug­dymo 
paslau­gas tei­kiančių insti­tu­ci­jų tinklas platus, užtik­rintas efek­tyvus infor­ma­
vi­mas apie tei­kiamas paslau­gas, tačiau nė­ra funk­ci­jų pasi­dali­ji­mo tarp ins­
ti­tu­ci­jų. Mo­kyk­lų vado­vų atestavi­mo pro­cedū­ra su­dė­tinga, nedi­ferenci­juo­ta 
pagal vado­vų po­rei­kius, jų or­gani­zaci­jų tikslus, nepakankamas atestaci­jos 
objektyvu­mas.

•	 Apklaustieji ne itin patenkinti kompetenci­jų ug­dymo rengi­nių tu­ri­nio ak­tu­a­
lu­mu bei mo­kymų ko­kybe. Kompetenci­jų ug­dymo pro­gramų / rengi­nių pa­
si­rinki­mas įvai­rio­mis temo­mis platus, bet chao­tiškas, nelabai siejasi su mo­
kyklos veiklos as­pektais, ne vi­sada ati­tinka realius darbo vietos po­rei­kius. 
Respondentai nu­ro­dė, jog kompetenci­jų ug­dyme vyrau­ja tradi­ci­nės for­mos 
(semi­narai, indi­vi­du­alios konsultaci­jos, konferenci­jos), meto­dai (paskai­tos, 
disku­si­jos, klau­si­mai-atsakymai). Palankiau­siai respondentų ver­ti­nama mo­
kyk­los lyg­meniu bei užsienyje or­gani­zuo­jamų rengi­nių ko­kybė. Aukščiau­siai 
ver­ti­namas lek­to­rių-prak­ti­kų teori­nis pasi­rengi­mas bei prak­ti­nės patir­ties per­
tei­ki­mas. 

5. Mokyklų vadovų kompeten­cijų ugdymo optimizavimo galimybės švietimo 
vadybos paradigmų vir­smo kon­tekste

•	 Tyri­mo rezultatai ro­do, kad mo­kyk­lų vado­vai su­vo­kia antros tvar­kos po­kyčių 
bū­ti­nybę mo­kyk­los to­bu­li­ni­mui nu­ro­dydami šias pri­ori­teti­nes savo veik­los 
sri­tis: kompetentingo per­so­nalo su­bū­ri­mą, jo pro­fesi­nio to­bu­li­ni­mo skati­ni­
mą, nuo­lati­nės mo­kyk­los pažangos sieki­mą, bendradar­biavi­mo kultū­ros kū­
ri­mą, po­kyčių skati­ni­mą, atsto­vavi­mą mo­kyk­lai vi­suo­menė­je. Vado­vavi­mo 
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mo­delių tyri­mo rezultatai atsklei­džia, jog mo­kyk­lo­se bū­ti­na dau­giau dė­mesio 
skir­ti ko­legialu­mo ir pro­fesi­nės paramos kultū­rai, santykiams su mo­kyto­jais 
ir mo­ki­niais, pro­fesi­niam to­bu­lė­ji­mui, lyderystei ir kt. 

•	 Vadybi­nių kompetenci­jų kiekybi­nio tyri­mo rezultatų pagrindu pateik­tas statis­
tiškai pagrįstas vadybi­nių kompetenci­jų mo­delis pri­klau­so­mai nuo kar­jeros 
švieti­me etapo. Mo­delį su­daro ak­tu­alios bei bū­ti­nos išsiug­dyti kompetenci­jos 
skir­tingo­se švieti­mo subjek­tų gru­pė­se. Pateik­tas mo­delis galė­tų bū­ti pagrin­
das vadybi­nių kompetenci­jų ug­dymo pro­gramoms kur­ti. 

•	 Remiantis tyri­mo rezultatais, efek­tyvų mo­kyk­lų vado­vų kompetenci­jų ug­dy­
mo or­gani­zavi­mą sąlygo­tų: aiški vi­zi­ja ir pri­ori­tetai, atliepiantys sistemi­nės 
kai­tos iššū­kius; nuo­sek­lūs kompetenci­jų ug­dymo(si) po­rei­kių tyri­mai; der­mė 
su mo­kyk­lų vado­vų kompetenci­jas ir vadybi­nės veik­los aspek­tus reg­lamen­
tuo­jančiais tei­si­niais do­ku­mentais, atestaci­jos rei­kalavi­mais; tinkamas finan­
savi­mas. Užtik­ri­nant sistemingu­mą ir tęsti­nu­mą, bū­ti­na dau­giau dė­mesio 
skir­ti mo­kyto­jų ir pradedančiųjų vado­vų vadybi­nių kompetenci­jų ug­dymui, 
tai­kyti speci­fines paramos for­mas. Rei­kė­tų opti­mi­zuo­ti insti­tu­ci­jų, tei­kiančių 
kompetenci­jų ug­dymo paslau­gas tinklą, su­kur­ti andrago­gų / konsultantų / 
mento­rių rengi­mo sistemą. To­bu­li­nant atestaci­jos pro­cedū­rą, rei­kė­tų nu­maty­
ti alter­natyvias atestavi­mui for­mas, su­sieti atestavi­mą su vado­vų po­rei­kiais, 
jų mo­kyk­lų veik­los rezultatais, į atestaci­jų ko­mi­si­jas įtrauk­ti dau­giau vado­vų 
prak­ti­kų, mo­kyk­los bendruo­menės atsto­vų. Mo­kyk­lų vado­vų kompetenci­jų 
ver­ti­ni­mo ir atestavi­mo klau­si­mus galė­tų spręsti konkreti insti­tu­ci­ja, tai­kyda­
ma efek­tyvias kompetenci­jų įver­ti­ni­mo meto­di­kas. Tu­rė­tų bū­ti su­kur­ta savai­
mi­nio mo­kymo­si bū­du įgytų kompetenci­jų pri­paži­ni­mo meto­di­ka.

•	 Respondentų nuo­mo­ne, kompetenci­jų ug­dymo tu­ri­nys tu­rė­tų atliepti indi­vi­du­
alius vado­vų ir jų mo­kyk­lų po­rei­kius, plė­to­ti prak­ti­nius gebė­ji­mus, sietis su 
konkrečiais mo­kyk­los veik­los aspek­tais. Ak­tu­alios vado­vams sri­tys: lyderys­
tė švieti­me, žmo­giškųjų ištek­lių valdymas, planavi­mas, ryšiai su bendruo­me­
ne, mo­kyk­la kaip besi­mo­kanti or­gani­zaci­ja. Mo­kyk­lų vado­vų kompetenci­jų 
ug­dyme tu­rė­tų vyrau­ti patir­ti­niu mo­kymu­si grindžiamos for­mos, meto­dai, 
tu­rė­tų bū­ti užtik­rinta jų įvai­ro­vė atsi­žvelgiant į kompetenci­jų ug­dymo etapą. 
Kompetenci­jų ug­dymas tu­rė­tų vyk­ti tiek insti­tu­ci­nė­je, tiek realio­je pro­fesi­nė­
je aplinko­je. Ug­dyto­jų vaidmenį geriau­siai atlik­tų specialistai, tu­rintys prak­
ti­nio vadybi­nio dar­bo stažą švieti­mo sistemo­je. Bū­ti­na su­kur­ti kompetenci­jų 
ug­dymo pro­gramų ko­kybės ver­ti­ni­mo meto­di­ką. 

•	 Su­kur­tas ir apro­buo­tas ko­kybiško mo­kyk­lų vado­vų kompetenci­jų ug­dymo(si) 
mo­delis, grindžiamas mo­der­nio­mis mo­kymo­si teori­jo­mis (konstruk­tyvaus, so­
ciali­nio, patir­ti­nio, mo­kymo­si veik­lo­je), yra reali kompetenci­jų ug­dymo(si) 
opti­mi­zavi­mo prielai­da. 

•	 Tyri­mo rezultatai lei­džia teig­ti, kad kompetenci­jų ug­dymas yra efek­tyvios 
mo­kyk­lų vado­vų, kaip žmo­giškųjų ištek­lių, strategi­jos dalis. To­dėl bū­ti­na kur­
ti vado­vų kai­tos planus, kar­jeros valdymo pro­gramas, di­dinti vado­vų pro­fesi­
jos presti­žą ir kt. Mo­kyk­lų vado­vų, kaip žmo­giškųjų ištek­lių, strategi­ja tu­ri 
tu­rė­ti aiškų konceptu­alųjį pagrindą bei remtis nuo­sek­liais tyri­mais. 
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REKOMENDACIJOS

Atlik­to tyri­mo rezultatų pagrindu gali­ma pateik­ti to­kias reko­mendaci­jas mo­kyk­lų 
vado­vų kompetenci­jų ug­dymo prak­ti­kai opti­mi­zuo­ti Lietu­vo­je:

Švietimo politikams
-	 Su­kur­ti mo­kyk­los vadybos koncepci­ją, besi­remiančią aiškia vi­zi­ja bei ati­tin­

kančią sistemi­nės kai­tos rei­kalavi­mus.
-	 Su­kur­ti ir įgyvendinti nuo­sek­lią ir planingą mo­kyk­lų vado­vų, kaip žmo­giškų­

jų ištek­lių, strategi­ją, atsi­žvelgiant į šalies eko­no­mi­nį, kultū­ri­nį, so­ciali­nį ir 
kt. konteks­tus.

-	 Įdieg­ti per­manenti­nius mo­kyk­lų vado­vų ir jų or­gani­zaci­jų kompetenci­jų po­
rei­kio tyri­mus.

-	 Su­derinti mo­kyk­lų vado­vų kompetenci­jų ug­dymo paslau­gas tei­kiančių insti­
tu­ci­jų veik­lą bei nu­matyti kompetenci­jų ug­dymo ko­kybės ver­ti­ni­mo mecha­
nizmus.

-	 Su­kur­ti specialistų (andrago­gų, konsultantų, mento­rių)  rengi­mo sistemą.
-	 To­bu­linti kompetenci­jų ug­dymo finansavi­mo meto­di­ką.
-	 To­bu­linti atestaci­jos sistemą (ar nu­matyti alter­natyvias for­mas), di­ferenci­juo­

jant pagal vado­vų ir jų or­gani­zaci­jų tikslus. 
-	 Bendradar­biau­ti su mo­kyk­los vado­vais ak­tu­aliais klau­si­mais.
Mokyklų vadovų kompeten­cijų ugdymo or­ganizatoriams
-	 Vyk­dyti nuo­sek­lius mo­kyk­lų vado­vų kompetenci­jų ug­dymo(si) po­rei­kio tyri­

mus.
-	 Į kompetenci­jų ug­dymo pro­gramas įtrauk­ti platesnį kompetenci­jų spek­trą.
-	 Atliepti mo­kyk­lų vado­vų ir vi­sų, siekiančių vadybi­nės kar­jeros švieti­me, 

kompetenci­jų ug­dymo po­rei­kius skir­tinguo­se so­ciali­zaci­jos etapuo­se bei va­
dybi­nės kar­jeros švieti­me etapuo­se.

-	 Kur­ti palankią edu­kaci­nę aplinką, užtik­ri­nant besi­mo­kančiųjų po­rei­kių, pro­
gramų tikslų, tu­ri­nio, meto­dų der­mę. 

-	 Išplė­to­ti mo­kyk­lų vado­vų kompetenci­jų ug­dymo for­mų įvai­ro­vę.
-	 Tai­kyti speci­fines mo­kyk­lų vado­vų kompetenci­jų ug­dymo strategi­jas (tiek 

insti­tu­ci­nė­je, tiek realio­je pro­fesi­nė­je aplinko­je).
-	 Teik­ti paramos strategi­jas (kompetentingų mento­rių, konsultantų pagalbą).
-	 Atsi­žvelgiant į pro­gramų tikslus bei besi­mo­kančiųjų po­rei­kius, pri­trauk­ti 

kom­petentingus ugdyto­jus, tiek teoreti­kus, tiek prakti­kus.
-	 Užtik­rinti pro­gramų tu­ri­nio ko­kybės, ak­tu­alu­mo aspek­tus.
-	 Užtik­rinti kompetenci­jų ug­dymo ir atestaci­jos rei­kalavi­mų der­mę.
-	 Vyk­dyti kompetenci­jų ug­dymo pro­gramų ko­kybės komplek­si­nį ver­ti­ni­mą.
Mokyklų vadovams
-	 Nuo­sek­liai ug­dyti savo ho­listi­nę kompetenci­ją, jungiančią platų vadybi­nių 

gebė­ji­mų spek­trą, įgali­nančią to­bu­linti vadybi­nę veik­lą ir vi­są or­gani­zaci­ją. 
-	 Dalyvau­ti kompetenci­jų ug­dymo pro­gramų rengi­me, atlik­ti ug­dyto­jų / mento­

rių / konsultantų vaidmenį.
-	 Skleisti gerąją patir­tį per au­to­ri­nius semi­narus, publi­kuo­jant vadybi­nę li­teratū­

rą, bur­tis į ko­legų tinklus, aso­ciaci­jas, sąjungas, dalytis ži­nio­mis ir patir­ti­mi.
-	 Mo­kyk­lo­se dieg­ti lyderių ug­dymo strategi­jas.
-	 Bendradar­biau­ti su švieti­mo po­li­ti­kais, kompetenci­jų ug­dymo or­gani­zato­

riais.
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