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INTRODUCTION

One of the key features of post-modern society is permanent change. Change is
an inevitable, continuous and all-inclusive process determined by social laws and me-
chanisms (Zelvys, 1999; Cuban, 1988; Hopkins, Ainscow, West, 1994). Change takes
place in education as well. Processes of change in education induce to search for new mo-
dels, strategies of education organization, i.e. cause the shift in education management
paradigms. The concept of “the paradigm of change”, suggested by education theorists
(Fullan, 1998; Hopkins, Ainscow, West, 1996), defines the current situation in education,
when changes are increasing and the process of change is unpredictable and all-inclusi-
ve. According to authors, it is necessary to react completely differently in this situation,
new thinking and new policies are required. Education must respond to dynamic, global
changes and must educate the society, able to participate productively in changes. There-
fore, the mission of school is to perceive the imminent laws of change, since it educates
members of constantly changing society. In order to further carry out successfully the
function of socialization, school must change together with the changing environment.
Thus, meaningful change in education requires new, viable and substantial changes of
school. The dissertation follows the approach to school as an instrument of social change
(Dalin et al., 1999; Hargreaves, Reynolds, 1989; Hopkins, Ainscow, West, 1996; Leit-
hwood, 1992), because it is the only institution, where requirements of society as well
as expectations and learning needs of teachers and students are intersecting. Such an
approach to school and its purpose is promoted by “school improvement” (Bolam, 1993;
Caldwell, Spinks, 1992; Dalin, Rolf, Kleekamp, 1999; Fullan, 1998; Hopkins, Ainscow,
West, 1996; Leithwood, 1992; Stoll, Fink, 1996), “school as learning organization” (Ful-
lan, 1993; Senge, 1992) conceptions that have become prevailing in education in “the
paradigm of change”.

Modern education management conceptions regard school leadership as key
dominant of successful school activity. Scientific researches disclose the links between
leadership and school results. Various methodological approaches can be identified (le-
adership as a factor of school effectiveness: Bagdonas, Juceviciené, 2000; Bagdonas,
Targamadzé, 2000; Bagdonas, 2002; Edmonds, 1979, 1982; Gurr, 1995, 1996; 2005;
Levine, Lezotte, 1990; Mortimore, 1995; Purkey, Smith, 1983; Reynolds, 1992; Sam-
mons, Hilman, 1995; Scheerens, 1992; leadrership and school improvement: Bolam et
al., 1993; Coldwell, Spinks, 1992; Dalin, Rolf, Kleekamp, 1999; Fullan, 1991; 1996; Leit-
hwood, 1992; Reynolds, 1992; leadership and pupils’ academic outcomes: Zvirdauskas,
2006; Caldwell, 2002; Fullan, 1998; Tomlinson, 1999; leadership and school as learning
organization: Simonaitiené, 2004; Caldwell, 2002; Fullan, 1998; Tomlinson, 1999). In
the dissertation it is complied with the provision, that in “paradigm of change” the deep
changes of school have become relevant — school is obliged to promote its own improve-
ment, i.e. become a learning organization, which is able to redesign itself and is capable
of inventing own new models in response to external changes. In such a context school
leadership undergoes transformation. New roles of school heads presuppose appropriate
fields of activities and functions.

The activity of school heads' is analyzed in various aspects in Lithuanian and
foreign scientific literature: school heads roles in organization (Meckauskiené, 2011; Mi-

! The term ,,school head* in the dissertation is used synonymously with “principal”, “leader”, “head-
teacher” or other term describing the person who is in charge of an individual school.
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kolitinien¢, 2000; Veckiené, 1996), school heads functions and responsibilities (Arbataus-
kas, 1996; Meckauskiene, 2009; Waters, Marzano, McNulty, 2003), leadership styles
(Jucevicieng, 1996; Targamadzé, 1996; Zelvys, 2001, 2003; Avolio, 1999; Handy, 1991),
leadership models (Zelvys, 2003; Hallinger, 2003; Leithwood, 1994; Leithwood, Jantzi,
Steinbach, 1999; Lucas, Valentine, Miles, 2001). The concept of leadership models as a
methodological approach to the analysis of school heads practical activity is especially
important in the context of continuous education change, because it allows disclosing the
impact of leadership on school processes.

The successful realization of leadership models depends on school heads’ compe-
tencies. Therefore, in the paradigm of systemic change, focused on school improvement,
there is a need to re-examine fundamentally aspects of school heads’ competencies and
principles of their development. School principal must be perceived as an initiator and
an implementer of change, possessing necessary competencies, while school principals’
development must be related to the new conception of school: school as a centre of chan-
ge that develops learning community and learning culture (Bush, 2008; Hallinger, 2003;
Huber, 2004; Leithwood et al., 1999). School improvement is seen as the essential com-
petency of school heads’ in the context of systemic change; therefore its development
should itself become the process of school improvement. It is stressed (Bush, 2008; Hal-
linger, Heck, 1998; Leithwood et al., 2004; Scott, 2010) that in the paradigm of change
it is necessary to develop holistic capability of school heads, which comprises abilities to
foreseen situation and implement changes successfully (Outline of the National Qualifi-
cations Framework of Lithuania, 2007).

Under the conditions of systemic change arrangements of school heads compe-
tencies development have undergone transformation (Bush, 2008). Leadership develop-
ment? should respond the needs of school heads in different stages of professional and or-
ganizational socialization (Crow, 2001; Crow, Matthews, 1998; Duke, 1987; Hart, 1993;
Heck, 2003). In addition, leadership development should be linked with management
career path in education (Bush, 2008; Huber, 2004; Hallinger, 2003) and refer to a speci-
fic quality assessment conception (Zelvys, 2003; Dempster, 2002; Louden, Wildy, 1999).
Recognizing that school heads’ competencies development has an indirect impact on
school results (Bush, 2008; Hallinger, 2003; Lindstrom, Speck, 2004), in the paradigm
of permanent change there is a strong need to ensure the quality of school leadership de-
velopment by re-examining quality determining factors: peculiarities of content, process,
context, assessment (Bolam, 2004; Bush, 2008; Goldring et al., 2010; Guskey, 2004;
Hallinger, 2003).

Substantiation of research relevance. The question of school heads’ competen-
cies and competencies development receive much attention in foreign scientific literatu-
re, however there is a lack of focused empiric researches. Although the majority of edu-
cation management theorists (Avolio, 2005; Brundrett et al., 2006; Bush, 2008; Goldring
et al., 2010; Hallinger, 2003; Huber, 2004; Leithwood et al., 2004; Lindstrom, Speck,
2004) explicitly recognize that school heads competencies development has an impact on
school results, but it remains the axiom statement. For instance, Brundrett et al., (2006)
argue that leadership development is a ,,strategic necessity* because of the intensification

2 Leadership development is the generic term used to describe any form of preparation or training
for headship, therefore, in the dissertation terms “school heads’ competencies development” and
“school leadership development” are used synonymously
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of the principal‘s role in the context of rapid change. Avolio (2005) makes a compelling
case for systematic leadership development based on the view that leaders are ,,made, not
born®. Hallinger (2003), Huber (2004; 2008) stress the relationship between leadership
development and the quality of school leadership, Lindstrom, Speck (2004) argue that
school leadership development is the essential factor of school improvement. Leithwood
(2009) emphasizes the links between leadership development and school results. Howe-
ver, empirical support for such assumptions is weak and usually of descriptive nature
only (Bush, 2008; Leithwood, 2009).

Aspects of school heads* activity under the conditions of systemic change were
analyzed in the works of Lithuanian scientists: Meckauskien¢ (2006; 2008; 2011) ana-
lyzed the activity and roles of school principals on the basis of main educational acts
and documents; Mikolitiniené (2002) discussed in detail the functions of modern school
heads; Veckiené (1996) disclosed the functions of school heads and the factors of their
effectiveness; Garalis (1999), Zelvys (1999; 2001; 2003) analyzed the activity of school
heads with relation to the process of change; Zvirdauskas (2006; 2008) examined the
expression of school principals’ leadership traits; Bagdonas (2000; 2002) revealed the
links between leadership and school effectiveness; Cibulskas (1996) assessed the school
heads’ viewpoints and attitudes towards implementation of educational innovations in
schools; Dobranskiené (2002) distinguished the role of school principal in school com-
munity management; Saparnis (2003) discussed the psichosemantics of school heads’
viewpoints towards management strategies; Budreckiené, Janitnaité (2010) described
the preconditions of school heads’ innovative activity. School heads’ professional deve-
lopment opportunities in Lithuania were analyzed by Arbatauskas (1996); Kucinskiené,
Kuginskas (2002); Meckauskiené (2006; 2008), Veckiené (1996); Zelvys (1997; 1999;
2003). Arbatauskas (1996) discussed the questions of school heads certification; Kucins-
kiené, Kucinskas (2002) highlighted the organization of Master studies in education
management in Lithuania; Meckauskiené (2006; 2008; 2011) disclosed the legal issues
of school heads professional development and certification; Zelvys (1997; 1999; 2003)
analyzed aspects of school heads professional development in the context of change,
discussed the development trends of Master studies in education management, revealed
the content peculiarities of school leadership development programmes. The analysis of
Lithuanian scientific literature allows to state that only some aspects of school heads’ qua-
lification were investigated in Lithuania. No extensive researches on the issues of school
heads’ competencies and their development under the conditions of the systemic change
have been detected. Hence, the issues of school heads’ competencies development are
insufficiently reflected in the Lithuanian and foreign scientific literature.

Strategic documents of European Commission (A Memorandum on Lifelong Le-
arning, 2000; EC Communication ,,Improving Competences for the XXI Century: An
Agenda for European Cooperation on Schools®, 2008; Work Programme ,,Education and
Training*, 2010) argue that the quality of schools can be improved by well prepared,
trained and continuously developed school heads. It is emphasized in the implications of
European Council on school heads® and teachers® professional development (2009) that
“considering that school heads have a significant impact on educational environment as
well as on motivation of personnel, work results, teaching practice, on the believes and
needs of students and their parents, there should be ensured sufficient opportunities for
school heads to retain and develop skills for effective leadership. Such a provision on
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school heads’ professional training corresponds with the recommendations of OECD,
ETF, CEDEFOP as well as with Bologna Process. The major regulatory documents of
Lithuanian education policy (State Strategy on Education 2003—2012; LR Law on Educa-
tion (2003); Education Guideline (2002)) as well stress the significance of competent lea-
dership and school heads’ competencies development under the conditions of education
change. The documents emphasize the quality of school leadership that is necessary for
successful implementation of reforms. Professional leadership is treated as the important
premise for school autonomy and innovativeness.

Recognizing the significance of school leadership, there have been implemented
different projects in Lithuania (School Improvement Programme 2002-2005, Improve-
ment of School Structure 2006-2009, Time for Leaders 2007-2013). The project “Ti-
me for Leaders” stresses the importance of sound school leadership as a factor of school
improvement. It should be noted, that these projects are based on global trends in educa-
tion management and apply foreign models in Lithuanian education thus ensuring suc-
cessful dialogue between Lithuania and Western countries. The impact of global trends
on Lithuanian education and modelling of its segments according to foreign examples is
encouraged by various international organizations and foundations: Organization for Eco-
nomic Co-operation and Development (OECD), European Training Foundation (ETF),
European Centre for the Development of Vocational Training (CEDEFOP), World Bank
etc. This fact is important for the dissertational research, which is also based on foreign
countries (UK and USA) expertise in school leadership development, but is designed and
implemented in Lithuanian context.

During the last few years various sociological researches, commissioned by Mi-
nistry of Education and Science, have been conducted (,,The expression of school princi-
pal leadership traits*, 2006; Modern management functions in the organization of school
activity®, 2008 etc.). It is important to mention, that these particular researches are defi-
ned as diagnostic, i.e. aimed on diagnosis of current situation (Bitinas, 2006). However,
researches, aimed on examining of school heads’ competencies development as a theore-
tical object, have not been revealed.

On the basis of analysis of sociological researches, reports of Ministry of Educa-
tion and Science, experts‘evaluation reports, recent legal documents it has become clear
that there occur purposeful transformations in the field of school heads‘competencies de-
velopment in Lithuania. However, research results suggest that the current professional
training and development of school heads is usually interpreted in a narrow sense as a res-
ponse to visible needs of school (Leadership in education: Lithuania report 2008). This
direct response is fragmentary, underpinned by concrete situation and therefore a broader
approach, tied with more ambitious aims, conformed with the requirements of change
and targeted on the demands of constantly changing school, is not promoted. There is a
lack of strong empirical evidence on the aspects of school heads’ competencies, lack of
systematic research on the process of competencies development, insufficient data on
the factors, influencing quality of competencies development. Hence, the optimization
of school heads’ competencies development in the context of education management
paradigm shift is the relevant scientific problem, which is concretized by the problem
questions:

- How the areas of school heads’ activity and their leadership models are chan-

ging in the context of education management paradigm shift and, accordin-
gly, which relevant competencies should be developed?
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- How should the development of school heads’ competencies be arranged see-
king to ensure successful acquisition and development of relevant competen-
cies?

- What is a hypothetical model of interconnection between school heads’ com-
petencies development and school improvement, focused on the paradigm of
systemic change?

The object of the research — school heads’ competencies development in the

context of education management paradigm shift.

The subject of the research — interconnection between school heads’ competen-
cies development and school improvement in the paradigm of systemic change.

The aim of the research — to design the theoretical model of interconnection bet-
ween school heads’ competencies development and school improvement and to provide
empirical validation of optimization possibilities for school heads’ competencies develop-
ment in the context of education management paradigm shift.

The objectives of the research:

1. To analyze the process of school leadership in the context of education mana-
gement paradigm shift disclosing school heads’ activity areas and functions,
identifying leadership models, highlighting relevant competencies.

2. To analyze the arrangements of school heads’ competencies development in
the context of education management paradigm shift revealing principles of
arrangement and determining factors of high quality competencies develop-
ment.

3. To design the theoretical model of interconnection between school heads’
competencies development and school improvement.

4. To investigate the management activity of Lithuanian school heads, needs
for development of relevant competencies and the arrangements of competen-
cies development.

5. To determine the possibilities for optimization of school heads’ competencies
development in the context of education management paradigm shift. On the
basis of conducted theoretical and empirical research to prepare recommenda-
tions for the transformation of leadership development practice.

Research methods

Scientific literature analysis has helped to analyze theoretically school heads’ ac-
tivity areas, leadership models, and necessary competencies in the context of education
management paradigm shift as well as to disclose the principles of arrangements of com-
petencies development and to determine the factors of its quality.

Documents analysis has helped to complement the notions of school heads com-
petencies, leadership development and its transformation.

Methods of quantitative research data collection were applied in order to disclo-
se the models of school leadership, school heads’ competencies as well as school heads’
viewpoints on the arrangements of leadership development in Lithuania.

The statistical analysis of quantitative research data was carried out by apply-
ing SPSS (Statistical Package for the Social Sciences) 16.0 for Windows statistic data
management programme. The methods of descriptive statistics (calculation of percenti-
les frequencies, means, chi square test), Cronbach Alpha test, factor analysis, dispersion
analysis (ANOVA), correlation analysis, dichotomies analysis were applied. Figures and
diagrams presented using Microsoft Excel 2003.
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Methods of qualitative research data collection. The methods of qualitative re-
search provided a possibility to extract the authentic information from the reality on the
issues of school heads’ management activity, relevant competencies, their changes etc.
The methods of open questions survey, written reflection, ill-structured problem solution,
focus group discussion were applied.

The data of qualitative research was analyzed applying the method of qualitative
content analysis.

The theoretical background of the dissertation:

Theory of paradigm shift. The shift of education management paradigm is sub-
stantiated on the Kuhn (2003) conception of paradigms in science. The notion “para-
digm” refers to the set of practices that define a scientific discipline at any particular
period of time. Each paradigm exist until the inner contradictions have matured, then a
new paradigm is developing instead. This promotes a scientific progress. It is hold to the
opinion in the dissertation that paradigms do not deny each other; new paradigms are
incommensurable with old ones and several paradigms can coexist simultaneously. It is
emphasized that the shift in paradigms provokes the necessity to solve new problems,
anticipate new perspectives; therefore the analysis of paradigms is the indispensable con-
text or background for the design of the research.

Philosophy of Pragmatism, which treats the purpose of education as developing
learner’s ability to solve real life problems and, having achieved the expertise on their
solution, to achieve maximum personal well-being without prejudice to the norms of
society. In constantly changing life conditions, education endeavours to assist individual
to change adequately. The central category of education is the personal expertise of a
learner.

Theory of Social Reconstructionism, which emphasizes the necessity to restruc-
ture the system of institutional education in order to achieve purposeful improvement of
society. The process of continuous change requires competent, creative, critically thin-
king members of society, who would be able to implement social reforms. The system
of institutional education should flexibly respond to changes in social environment and
carry out a social order.

The concept of lifelong learning, which stresses the development of human po-
tential through the process of constant support for an individual, stimulating and empo-
wering him/her to acquire through the life all the necessary knowledge, skills, values and
understanding and to apply them confidently in various life roles. In the conditions of
accelerating change, rapid renewal of information individual is obliged to learn constant-
ly: to acquire new social and professional competencies, upgrade existing qualification
or to acquire a new (Barkauskaité, 2006; Longworth, 1999).

School heads’ competencies development as the object of the research is groun-
ded in multidiscipline approach, combining the spheres of education management, hu-
man resource management, theory of professional education, andragogy, which allows to
achieve deeper epistemological understanding of the particular object.

School heads’ competencies development is analyzed in a holistic approach. Ho-
listic approach to the object of research allows to examine it as a single complex sys-
tem, with reference that the object’s components as a whole is greater then their sum.
According to this approach, it is sought to provide the complex view of school heads’
competencies development as a phenomenon (Bitinas, 2006). This requires the analysis
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of school leadership as well as of the development of school leaders in conjunction with
school improvement.

Systems theory allows substantiating the interconnection between school heads’
competencies development and school improvement as a sustainable and coherent sys-
tem, consisting of interrelated parts. Systems theory stresses that any system segment’s
activity affects the overall system performance, and this interaction is characterized by
coherent mutual interdependence and interrelation (Bertalanffy, 1969).

The development of school heads’ competencies is based on the theories of adult
learning:

Constructivist learning theory, which argues that the reality cognition is based
on individual knowledge structures that are formed on subjective experience, while le-
arning occurs when a person doubts about his/her beliefs, personal theories and current
understanding. Knowledge creation is an active process, because a learner develops new
concepts, ideas, meanings on the basis of previously acquired knowledge and experien-
ce (Piaget, 1976). Self-directed learning theory, which explains the learning process as
a learner’s responsibility for his/her learning and learning outcomes (Knowles, 1975).
According to this theory, a learner is able to identify his/her own learning needs, taking
into account the planned life path. The one is able to identify current and future roles, is
characterized by motivation, ability to plan the learning process and its outcomes, choose
the learning strategy, taking into account the results and circumstances of life, to adjust
the learning plan and represent acquired competency (Juceviciené¢ et al., 2010). Experien-
tial learning theory, which emphasizes the effectiveness of learning through experience.
Experiential learning occurs while observing and reflecting one’s experience, and on the
basis of experience abstract concepts are formed and justified in new situations. Expe-
riential learning theory stresses the holistic nature of learning, the idea of sustainable de-
velopment and highlights he experience as the key assumption of learning (Jarvis, 1987;
Jarvis, Holford, Griffin, 2004; Kolb, 1984). Conceptions of reflection and critical reflec-
tion, which emphasize the abilities of an individual to explore own activity on the basis of
life experience, seeking to deeper understanding of linkages between events, foreseeing
of goals, anticipating problems in unfamiliar situations etc. (Argyris et al., 1985; Willis,
1980). Action science theory, which treats the practical knowledge as a tacit knowledge.
According to this theory, tacit knowledge could be expressed by reflexive exploration.
From action science theory perspective, the activity of an individual is based on rules and
hidden personal acting theories. When confronted with any situation, a person guides
his/her own action theories that help to “create’ an action form the repertoire of acquired
conceptions, activity schemes, strategies (Juceviciené et al., 2010; Argyris et al., 1985).

Methodological substantiation of the empiric research

The empiric research is based on two philosophical paradigms that differently
interpret social phenomena — normative (positivist) and interpretative (phenomenologi-
cal). Positivist paradigm the social reality explains from the objective point of view and
argues that human behaviour is controlled by rules and therefore should be studied on
the basis of the methods of exact sciences. Therefore, the followers of positivism apply
observations, explanation and anticipation (Baranauskiené, 2003; Bitinas, 2006; Cohen,
Manion, Morrison, 2007; Creswell, 2007). The methodology of qualitative research is ba-
sed on interpretative (phenomenological) paradigm, which allows to reveal personality,
seeks to understand the world of human experience and provides a subjective view on the
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occurring events. In qualitative studies, substantiated by phenomenological provision,
the perception is based on individual methodological traditions of research on human
social problems that grow from observations, content analysis, interview, transcripts of
recordings and other means (Baranauskiené, 2003; Creswell, 2007; Kvale, 1996; Mous-
takas, 1994).

Quantitative research based on normative paradigm allowed to reveal school le-
adership models, to identify competencies and the need for competencies development,
to disclose school heads’ viewpoints on the arrangements of leadership development.
Qualitative research, based on phenomenological approach, provided possibility to desc-
ribe management activity of school heads, to highlight the structure of competencies, to
reveal the factors, influencing the quality of leadership development.

The combination of quantitative and qualitative research stipulated the deeper
insight on the research object (Bitinas, 2006). Quantitative research helps to reveal the
essential features of the object, the factors of its operation. The purpose of qualitative
research is not to verify already formulated statements about social reality, but to cognize
and describe comprehensively the selected object (Bitinas, 2006; Bitinas, Rupgiené, Zy-
dzitnaité, 2008; Tidikis, 2003).

Creating research instruments, anticipating methods as well as conducting rese-
arch procedures it was guided by methodological studies and recommendations of Bi-
tinas (1998, 2002), Bitinas, Rupsiene, Zydiiﬁnaité (2008); Cekanavi¢ius, Murauskas
(2002), Kardelis (2002), Mayring (2000), Merkys (1999), Rupsiené (2007).

The stages of research organization:

The first stage of the research (2006-2007) included the analysis of scientific
literature and main educational documents on the issues of school heads’ competencies
development. A pilot research, aimed on disclosing of the current situation in school he-
ads’ competencies development, was conducted.

During the second stage of the research (2007-2008) the theoretical model of
interconnection between school heads’ competencies development and school improve-
ment was designed. The objectives of the research were defined, research methodology
designed and questionnaires formed.

During the third stage (2008-2009) the complex quantitative research was con-
ducted that allowed to reveal leadership models in schools of Lithuania, identify relevant
competencies and needs for competencies development as well as to disclose school he-
ads’ viewpoints on leadership development arrangements in Lithuania.

During the fourth stage (2010-2011) the complex qualitative research was con-
ducted that allowed to reveal the optimization possibilities of school leadership deve-
lopment in Lithuania. On the basis of data of theoretic and empiric research the text of
dissertation was prepared, conclusion and recommendations were supplied.

The scientific novelty of the research is proven by the suggested theoretical
model of interconnection between school heads competencies development and school
improvement that is oriented to the paradigm of systemic change. The model was pre-
pared after having analyzed school leadership process under the conditions of systemic
change and disclosed the structure of school heads’ holistic capability as well as having
revealed the principles of the arrangements of competencies development and determi-
ned the factors of its quality.
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The theoretical significance of the research is proven by:

The identified areas of school heads’ activity and their functions in the para-
digm of systemic change.

The disclosed structure of school heads’ holistic capability.

The highlighted principles of the arrangements of school heads’ competen-
cies development.

The revealed factors of high quality school leadership development in the
paradigm of change.

The practical significance of the research is proven by the results of empiric
research that allow identifying the possibilities for optimization of school heads’ compe-
tencies development in Lithuania. Moreover, practical significance is as well proven by
these achievements:

On the basis of the analysis of school heads’ activity the trends of school lea-
dership transformation were identified.

The model of school heads competencies, tailored to management career sta-
ges, is provided.

The model of high quality school heads’ competencies development was tes-
ted.

The methods of competencies (self)assessment (Framework for individual
rethinking of competencies, ill-structured problems solutions) were applied.

The research results and the recommendations prepared on the basis of the rese-
arch might be significant for education policy makers, for organizers of school heads’
training, who initiate and implement changes of training practice, for school heads them-
selves as well as for everyone interested in management career in education.

Thesis defended in the dissertation:

1.

School leadership has been greatly transformed under the conditions of edu-
cation management paradigm shift due to which school heads’ activity areas
and functions, leadership models, competencies have been also transformed.
Under the conditions of systemic change the holistic capability of school
heads, which empowers their competent activity in constantly changing envi-
ronment, should be developed.

The arrangements of school heads’ competencies development has been chan-
ged in the context of education management paradigm shift. School leaders-
hip development should be based on the principles of expediency, consisten-
cy and coherence as well as to ensure the acquisition and development of
relevant competencies. The peculiarities of school leadership development
content, process, context, assessment make conditional on its quality.

The effective functioning of school heads’ competencies development as a
system in Lithuania is limited by constructed roles and functions, leadership
models of school heads’, the domination of Old Public Management and
New Public Management paradigms in Lithuanian education, the lack of lea-
dership development expertise and traditions that leads to indeterminacy of
leadership development model.
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4. The theoretical model of interconnection between school heads’ competen-
cies development and school improvement make preconditions for optimiza-
tion of school heads’ competencies development as a system in the context of
education management paradigm shift.

The structure and volume of the dissertation

The dissertation consists of the introduction, three parts, discussion, conclusions,

recommendations, references and appendixes (CD). The dissertation includes 7 pictures
and 52 tables. The list of references comprises 501 positions. The volume of the body text
is 214 pages (excluding appendixes). The appendixes include visual aids, examples of
questionnaires, used in empiric research, tables of statistical data calculations.
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A BRIEF REVIEW OF THE CONTENTS OF THE DISSERTATION

Introduction substantiates the research problem, defines the object and the sub-
ject of the research, aim and objectives, explains theoretical and methodological approa-
ches to the research and presents methods applied, reveals scientific novelty, theoretical
and practical significance as well as presents the list of publications and activities in the
field of dissertation. The first part of the dissertation discloses the theoretical prerequisi-
tes of school heads’ competencies development in the context of education management
paradigm shift. The design of the research was arranged with reference to the revealed
theoretical prerequisites and is presented in the second part. The third part provides with
research findings on optimization possibilities of school heads’ competencies develop-
ment in Lithuania.

The first part of the dissertation “THEORETICAL PREREQUISITES OF
SCHOOL HEADS’ COMPETENCIES DEVELOPMENT IN THE CONTEXT OF
EDUCATION MANAGEMENT PARADIGM SHIFT” consists of two chapters. The
systemic view on the development of school heads’ competencies is provided therefore
the process of school leadership is analyzed as well as the arrangements of school heads’
competencies development is revealed in the context of education management paradigm
shift.

The first sub-chapter “Education management paradigms, presupposing edu-
cation management paradigm shift” is sought to define the notion of education mana-
gement paradigm and to detail the core paradigms as well as their implications on school
leadership. The education management paradigm is defined as an approach to designing
of a model / strategy of education (Mulford, 2008). On the basis of scientific literature
analysis (Zelvys, 1999; Fullan, 2003; Mulford, 2003; Olsen, 2002) three main paradigms
are identified: Old Public Management, New Public Management, and the “Paradigm of
Change”. It is suggested in the dissertation that the paradigms presuppose organization of
education and are reflected in the nature of leadership and in principals’ roles.

The paradigm of Old Public Management in education assumes that schools are
hierarchical systems in which heads use rational means to pursue agreed goals. Heads
possess authority legitimized by their formal positions within the organization and are
accountable to governing bodies for the activities of their institutions. It is pointed to
some advantages and weaknesses of bureaucratic approach in education and stated that
irresponsibly to the inadequacy of OPM under the conditions of systemic change, it still
has much to contribute to understanding of school operation.

New Public Management, emerged as the dominant paradigm in many countries
under the conditions of rapid globalization and technology progress. Under the influence
of NPM the restructuring of education has been characterized by such trends as decentra-
lization, accountability and markets, community involvement. New public management
expanded the role of school principals. School heads became managers, responsible for
strategic planning, management of human resource, human relations and conflicts, infor-
mation and projects etc. in their organizations. The implementation of the certification
system was an important step, seeking to ensure the quality of school heads’ management
activity.

The paradigm of systemic change is stipulated by knowledge society and its chal-
lenges. It is argued in the dissertation that in order to meet heightened, multiply expecta-
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tions placed by systemic change, schools need to become learning organizations, cons-
ciously and continuously pursuing their improvement. Schools as learning organizations
are capable for adapting in changing consequences and stand out by virtue of trusting
and collaborative climate, a shared and monitored vision, initiatives and risks, ongoing
and relevant professional development, distributed leadership etc. It is argued in the dis-
sertation that school improvement depends on principal, who can foster the necessary
conditions for sustained school activity in rapidly changing society.

The rapid paradigm shift expanded expectations for school heads emphasizing
the need for schools as learning organizations continuous improvement. This has strong
implication on core areas of school heads’ responsibilities and their functions.

The subchapter “School heads’ activity areas and functions” provides the ana-
lysis on school heads’ activity and functions in school as organization. It is argued that
school heads have a significant impact on school processes and catalyze school impro-
vement and becoming a learning organization. The analysis of scientific literature (Leit-
hwood et al., 2004; Waters, Marzano, McNulty, 2003) allowed identifying the core areas
of school heads’ activity. School heads are responsible for the managing of educational
process, school managing and administrating, direction setting and organization redesig-
ning. Each area involves specific functions of school principals. The area of managing
of educational process covers principal’s direct participation in educational process, or-
ganization and evaluation of educational process as well as creation of sustainable lear-
ning environment. The area of school management and administration involves resource
management, monitoring of effectiveness and accountability for school results. The area
of direction setting covers creation of school vision and its implementation, strategic plan-
ning, formation of values system, planning of organizational development. The field of
organizational redesigning involves creation of school culture and climate, development
of leadership, partnership networks, designing of school image, organizational learning,
change management, etc. In the result the framework for the analysis of school heads’
activity is presented.

The analysis of school heads’ activity areas and functions is linked to the con-
ception of first order and second order changes (Lethwood, 1992; Waters, Marzano,
McNulty, 2004). First order changes explain leadership functions in a stable environ-
ment. Second order changes are aimed primarily at changing organization’s normative
structure and foster school becoming a learning organization. It is argued that first and
second order changes require specific practical actions from school heads. That is why
the analysis of leadership models is important.

The subchapter “School heads’ leadership models” provides an overview on
school leadership models. Leadership models is a methodological approach to the analy-
sis of school heads practical activity and its impact on school organization. The scientific
literature confirms that there is a relationship between school leadership and school im-
provement, so it is important to deconstruct leadership to examine the extent to which
the various models facilitate the conditions that allow for school improvement. There are
various typologies of leadership models. Eminent among them are the instructional, tran-
sactional, and transformational models of leadership. These three models of leadership
are subject to scrutiny in this chapter, using a typology adapted from Leithwood, Jantzi,
Steinbach (1999).
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Instructional leadership focuses on teaching and learning and on the behavior
of teachers in working with students. Heads’ influence is targeted at student learning
via teachers. Instructional leadership is important for improving the quality of learning.
Transactional leadership supports the implementation of the school mission through re-
source management. Transactional principals focus on nurturing the on-going climate of
the school through development of positive interpersonal relationship among members
of organization and effective day-to-day operational procedures for the school. Transfor-
mational leadership describes a particular type of influence process based on increasing
the commitment of followers to organizational goals. This form of leadership assumes
that the central focus of leadership ought to be the commitments and capacities of orga-
nizational members. Higher levels of personal commitment to organizational goals and
greater capacities for accomplishing those goals are assumed to result in extra effort and
greater productivity. Transformational leadership is essential for schools as learning or-
ganizations.

It is argued in the dissertation that schools, reflecting on the demands of society,
should be delivering. Acknowledging with such demands provokes the role of principal
become complex, emphasizing that of change agent, strategic planner, and a leader. This
role far exceeds the role of instructional leader. Instructional leadership while suitable
for addressing first order changes such as curriculum innovation is inadequate for the
kind of systemic changes. Therefore while instructional leadership is still important, the
paradigmatic shift to a transactional and a transformational model of leadership may be
necessary for the effective functioning of modern school. So, there is no one best model
of leadership for all situations; rather, effective principals adopt the integrated leadership
model appropriate for the situations. Hence, it is argued in the dissertation that the integ-
rated model of school leadership presupposes school improvement. The successful reali-
zation of leadership models requires appropriate competencies, therefore the attention is
drawn on the analysis of school heads’ competencies.

It is argued in the dissertation that the quality of leadership is vital for school im-
provement and students outcomes. Hence, the attention is drawn to the development of
appropriate competencies of school heads. The notion of competency and capability are
analyzed in the subchapter “The notion of school heads’ competency and the holistic
capability model”. Competency refers to the capacity to perform professional work,
while capability refers to a sense of the future, which can be viewed as a foundation for
the provision of future competence necessary for professional work (Juceviciené, 2007;
Mazeikis, 2007; Eraut, 1994; Lewis, 2009; Scott, 2010; Stephenson, 2000; Trotter, Elli-
son, Davies, 2001). It is argued in the dissertation that capability emerges in the concepts
of improvement of competence of school principals and, as a sequence, of development
of organization capacity. In the dissertation the holistic capability is seen in terms of key
clusters of good management competencies that an individual needs to have to perform
effectively in professional activity in new and changing circumstances and the ability for
future success. The model of holistic capability constitutes from professional competen-
cies, each including professionally specific skills and knowledge, as well as the domains
of emotional intelligence, critical thinking and diagnostic competency that enable to res-
pond to the challenges of the systemic change. The analysis of literature shows that the
focus on capability requires a shift in a professional training and development of school
heads. Professional training and development aim at transfer of professional knowledge,
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while the development of competencies focuses on metacognitive skills, which allow ap-
plying new skills in a professional environment.

The development of school heads’ competencies is implemented to develop or
change the management practices in schools and is to be linked to meaningful change.
Therefore the attention is drawn to the principles of sustainable school leadership deve-
lopment. The subchapter “Principles of arrangements of school heads’ competencies
development” discloses core principles as requirements for effective arrangements of
the development of school heads’ competencies. It is argued in the dissertation that in
the paradigm of change school leadership development should be a purposeful, consis-
tent and coherent process, reflecting the needs of school heads at various stages of pro-
fessional and organizational socializations (Bush, 2008; Hallinger, 2003; Huber, 2004;
Leithwood et al., 1999).

The principle of expediency requires the process of competencies development to
be based on consistent analysis of needs for competencies. Needs analysis provides the
crucial information to ensure that competencies development is purposeful, appropriate,
valid and relevant. According to the principle of coherence the process of development
of school heads’ competencies consists of three phases: pre-service preparation for scho-
ol leadership; training of newly appointed school heads; in-service training of school
heads or professional development. Pre-service training relates to preparation for the
generic role of principal, including the development of appropriate professional norms
and the acquisition of relevant competencies. Training of newly appointed school heads
refers to the induction of a newly appointed principal to the specific school context. This
includes diagnosis of the issues facing the school and its community, becoming familiar
with the strengths, limitations and needs of staff and pupils, and developing and commu-
nicating a specific vision for the school. In-service training or professional development
is usually tied with certification requirements. According to the principle of continuity
school leadership development is tailored to career path and involves stages form emer-
gent leadership finishing with consultant leadership. The framework is valuable because
it acknowledges the distributed nature of school leadership and shows the importance of
lifelong learning for school heads.

Having disclosed the principles of school leadership arrangements the attention
is drawn of the issues of quality of leadership development provision.

The subchapter “The factors of high quality school heads’ competencies deve-
lopment” provides an overview on the factors influencing the quality of school leaders-
hip development. It is stated in the dissertation that the quality of leadership development
in the paradigm of change depends on content, process, context, assessment peculiarities
as well as on assessment of learning needs (Bolam, 2004; Bush, 2008; Goldring et al.,
2010; Guskey, 2004; Hallinger, 2003).

The identification of personalized learning needs appears to be a major factor of
leadership development quality. The content of leadership development comprises three
core themes: instructional, transactional and transformational leadership and the topics re-
lated to them. These core themes provide a starting point for the construction of a leaders-
hip development curriculum. The major attention is drawn to the process of leadership
development. Most innovative approaches to school leadership development are rooted
in constructivist perspectives, are student oriented and based on adult learning princip-
les. Program content should be delivered through a variety of forms and methods to best
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meet the needs of adult learners and to allow principals to apply the curricular content in
authentic settings and toward the resolution of real-world problems and dilemmas. On
the basis of analyzed literature a number of experiential-based methods were extracted.
These methods were classified as field-based methods and classroom-based methods as
well as they were distributed into several groups according to various principals’ care-
er stages. The context of leadership development involves the issues of educator’s and
student’s roles as well as point out the importance of specific educational environment.
Educator’s or trainer’s role has been changed to a facilitator of learning process, while le-
arner has become responsible for his/her development process. Effective support should
be provided for a learner by means of mentoring, coaching, and consulting. The learning
environment should create the bridge between the work situation and the learning situa-
tion; participants should have an opportunity to reflect on their own practice and to share
their response with others. Organizational learning has become of a major importance.
Thorough and extended evaluation of leadership development programmes should cover
several stages and result on organization outcomes thus ensuring the quality of leadership
development. It is argued in the dissertation that theory of change approach is particularly
applicable to the evaluation of leadership development programmes.

In the result of the analysis the theoretical model of interconnection between
school heads’ competencies development and school improvement has been designed
(Figure 3).

The second chapter “THE METHODS OF EMPIRIC RESEARCH” descri-
bes the basis of empiric research and its organization. The empiric research was organi-
zed in two stages (Figure 4).

The first stage of the research is dedicated to examination of reality situation. Se-
veral objectives are raised to quantitative research. The first objective is to reveal the do-
minant leadership models in Lithuanian schools and to highlight the main characteristics
of leadership in relation to school improvement. The second objective deals with school
heads’ relevant competencies at the current stage of education reform and with needs
for competencies development in different groups of education participants (teachers,
deputy heads, principals). The third objective is to disclose the viewpoints of Lithuanian
school heads on the arrangements of school leadership development. The data received
provided a possibility to describe leadership models in schools of Lithuania, identify rele-
vant competencies as well as to highlight the opportunities of school leadership develop-
ment. The main parameters of quantitative research are presented in 7" table.
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The holistic vision of school heads’ development in paradigm of systemic change
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Figure 3. The model of interconnection between school heads’
competencies development and school improvement
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Figure 4. Logical structure of the empiric research

Table 7
Quantitative research on school leadership models, relevant
competencies, arrangements of leadership development
The issue of the research | The source of Method of data Target population
information and collection

indicators

Lithuanian school heads’
leadership models

,,Facts*

Anonymous survey
of a closed type

Teachers (N = 295)
School heads (N = 61)

Relevant competencies
for Lithuanian school
heads

,,Facts*

Anonymous survey
of a closed type

Teachers (N = 392)
Deputy heads (N = 181)
School heads (N = 80)

Lithuanian school heads’

viewpoints on school lea-

dership arrangements in
Lithuania

Attitudes and pro-
visions

Anonymous survey
of a mixed type

School heads (N = 352)

At the second stage the complex qualitative research, aimed on revealing optimi-
zation opportunities for school leadership development in Lithuania, was conducted. The
appropriate objectives were raised: first, to describe the management activity of school
heads on the basis of authentic information received from research participants; second,
to reveal the competencies that today‘s Lithuanian school heads need to possess on the
basis of school heads’ understanding of their own activity; third — to test the model of
high quality leadership development; fourth — to discuss the principles of school heads’
competencies development in the paradigm of systemic change. The methods of qualita-
tive research allowed achieving the deeper understanding of analyzed issues. The main
parameters of qualitative research are presented in 16™ table.
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Table 16

Qualitative research on optimization of school leadership development

The issue of the research | The source of infor- | Method of data col- Target popula-
mation and indica- lection tion
tors
Lithuanian school heads | Text sources, authen- | Survey of an open type | Gymnasium he-
activity areas and compe- | tic answers in a writ- ads (N =47)
tencies ten form
Testing of high quality Text sources, authen- | - Ill-structured problems | School heads
competencies development | tic answers in a writ- solutions (N=28)
model ten form - Unstructured reflection
Principles of competencies | Informants’ quota- | Focus group discussion School heads
development tions fixed by a rese- (N=28)

archer

The third chapter “EMPIRICAL VALIDATION OF OPTIMIZATION
POSSIBILITIES OF SCHOOL HEADS’ COMPETENCIES DEVELOPMENT”
presents the findings of empiric research.

First, the Lithuanian school heads’ activity spheres and functions were analy-
zed. The qualitative research, based on the Framework for individual rethinking of compe-
tencies (Trotter, Ellison, Davies, 2001), allowed to disclose the essence of school heads’
management activity. Content analysis of gymnasium heads’ responses to open questions
considering their management activity allowed to extract core categories, reflecting the
main areas, achievements, spheres of priority in Lithuanian principals’ management ac-
tivity as well as to reveal the problematic issues. The authentic information captured
allows to state that the core areas of today’s school principals are: creation of school
vision and strategic planning, maintenance of procedure all processes, human resource
management, management of educational process, resource management, evaluation of
educational process, creation of sustainable climate, establishment of communication sys-
tem, cooperation with stakeholders and school representation in a society, monitoring of
school activity, change management. Among the major achievements of today’s school
heads the shared school vision, positive culture and clear regulation of work in schools
could be mentioned. More attention should be given to such areas as teachers’ professio-
nal development, collaboration, cooperation with social partners. Lithuanian school he-
ads encounter difficulties in the areas of accountability, finance management, motivation,
change management etc.

Second, the Lithuanian school heads’ leadership models were disclosed. In
order to reveal the leadership models of Lithuanian school heads, survey was conducted
and answers from 295 teachers and 61 principal were received. On the basis of teachers’
perception of principal performance the management practice of school heads was asses-
sed. The quantitative research data revealed the dominance of instructional leadership mo-
del (M = 3,403; sd = 0,699) in Lithuanian schools. The research results in both groups of
respondents showed that the main responsibility of Lithuanian school heads is ensuring
of quality of educational process. The analysis of leadership characteristics with regard
to organisational processes revealed that today’s schools posses an effective communica-
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tion system (M = 3,50; sd = 1,023), appropriate interaction (M = 3,46; sd = 2,045), shared
vision (M = 3,40; sd = 2,530). The areas of improvement were established as well. The
issues of climate and collegiality, professional support, commitment to organisation re-
quire improvement. On the basis of qualitative and quantitative research on Lithuanian
school heads’ management activity the trends of school leadership transformation were
identified.

Third, the relevant competencies for Lithuanian school heads’ and the need
for competencies development was highlighted. The qualitative research based on the
Framework for individual rethinking of competencies (Trotter, Ellison, Davies, 2001)
allowed to reveal the relevant competencies for today’s school heads. The data of con-
tent analysis allowed to disclose the structure of competencies, to reveal the necessary
competencies and to compare these competencies with the competencies, determined by
legal documents on education in Lithuania. On the basis of assessment of their manage-
ment activity, informants indicated the relevant competencies: strategic, management
of educational process, interpersonal, continuous learning, personal, operational. Each
competency consists of certain skills.

The conception of holistic capability and the holistic capability model presented
in the dissertation stimulated to conduct a quantitative research, aimed on determining
relevant and necessary to develop competencies in three different groups of respondents
(teachers, deputy heads, principals). Respondents were asked to assess the necessity of
management skills in relation to their activity as well as to estimate the need for develop-
ment. By means of factor analysis the statistically validated structure of holistic compe-
tency in different groups of respondents was obtained.

Fourth, school heads’ viewpoints on the arrangements of competencies deve-
lopment in Lithuania were highlighted. The survey, in which 352 principals form the
whole Lithuania took part, was aimed on disclosing respondents’ attitudes towards the
opportunities for competencies development in Lithuania, quality and relevancy of lea-
dership development provision, certification procedure.

The leadership development system in Lithuania was evaluated as more ineffi-
cient then efficient (33,6 %) or inefficient (20,4 %). 51,3 % of respondents pointed, that
needs for competencies development, tailored to management career stages in education,
are not satisfied. 59,9 % - argued, that induction is the most important phase in leadership
development process and more support should be provided for beginning principals. The
problems, school principals encounter with while developing their competencies, are:
the lack of competent trainers (59,2 %), insufficient financing (42,8 %), lack of relevant
and topical programmes (27%), traditional forms and methods (27%), location of institu-
tions-providers of training (25 %). The most effective leadership development sessions
are organized at school level (M = 3,2; sd = 0,731), experienced school heads are the
most effective lecturers (M = 3,1; sd = 1,038). 40,1 % of school principals approve the
certification procedure, however 48,7 % of respondents would like it to be more associa-
ted with school results.

Fifth, the model of high quality school heads’ competencies development was
tested. The method of single case research was chosen for testing of the model. On the ba-
sis of quantitative research it was disclosed that modern principals lack the competency
of leadership distribution, therefore the single case research aimed on the development
of this particular competency and its specific skills (leadership of learning, reflective
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leadership, leadership learning, systemic leadership). The action research was chosen as
a form of competency development. The action research was organized considering the
factors of high-quality school heads’ competencies development reflected in the theore-
tical model.

The efficiency of competency development through action research was measu-
red by the method of participants’ reflections. The feedback from the participants on
various aspects including the development of the competency, attitudes towards organi-
zed action research, participants’ emotional state, psychological atmosphere during the
action research etc., was received by means of written reflections provided by experience
sampling method. The experience sampling method allowed for more robust measures of
change in participants’ state overtime as well as to overcome such limitations as recalling
of events and subjective reporting of past events.

The competency acquired was assessed applying the method of ill-structured
problem solution. Participants of the single case study wrote narrative responses to the
ill-structured problems that were posed to them before the action research and after it.
The solutions were coded using the manual presented by Goldring et al. (2010). The met-
hodology of ill-structured problems, based on conception of tacit knowledge, allowed
revealing the changes in participants’ competency and hypothesizing that participants
will be able to improve their leadership practice.

Summarizing the implications of the testing it could be stated that the introduced
model, aligned with the factors of high-quality leadership development, is the real premi-
se for optimization of school heads’ competencies development.

Sixth, the principles of school heads’ competencies development in the para-
digm of systemic change were discussed. The focus group discussion was organized
in order to find out, how the system of school heads competencies development should
function under the conditions of systemic change. The qualitative content analysis of
discussion data revealed the main principles of effectiveness. According to informants,
it is important to conduct consistent analysis of needs for competencies development.
The conception of school management should be created, which would provide a focus
for the effective functioning of school leadership development system in Lithuania. The
issues of financing, certification should be improved. The clear strategy of school heads
as human resource should be created and implemented.

In the section of discussion the research results are compared with the similar
studies, conducted by other researches as well as the interpretation of research results in
relation to education management paradigms is provided. It is argued that in Lithuania
school heads’ competencies development occurs in the context of paradigm shift. It is
argued that changes in school, catalyzed by the maturing conflict of education manage-
ment paradigms, force the changes in school processes and transformation of school
leadership; therefore the school leadership development should be optimized. Hence,
the suggested theoretical model of interconnection between the development of school
heads’ competencies and school improvement, focused of the paradigm of change is a
premise for optimization of school leadership development in Lithuania.

On the basis of theoretical and empirical research the recommendations for the
optimization of school heads’ competencies development practice in Lithuania are pro-
vided.
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CONCLUSIONS

1. The process of school leadership in the context of education management
paradigm shift

In the dissertation school heads’ competencies development as the object of
the research is conceptualized in the context of education management para-
digms. The analysis of education management paradigms sets a framework
for describing processes in education, disclosing casual links and searching
for perspective decisions. Theories, conceptualizing paradigms, allow to ex-
plain the changes in school management that encompass the transformation
of school heads roles, activity areas, functions, leadership models, subsequ-
ently specific competencies have become relevant, what leads to the necessi-
ty to revise the principles of competencies development. The design of the
dissertation research is rooted in the paradigm of systemic change and in the
theories that conceptualize this particular paradigm (school improvement,
school as learning organization).

The theoretical analysis of the process of school leadership discloses the key
areas of school heads’ activity and their functions. It is argued that school
heads are responsible for the management of educational process, school ma-
nagement and administration, school redesigning and direction setting. The
analysis of activity areas and functions is adjusted to the conception of first
order and second order changes that allows characterizing the activity of scho-
ol heads under the conditions of systemic change.

The conception of school heads’ leadership models as a methodological ap-
proach for the analysis of principals’ practical activity provides a possibility
to identify theoretically connections between leadership and school proces-
ses. It is stated that realization of an integral leadership model (that combi-
nes instructional, transactional and transformational leadership) presupposes
school improvement in the paradigm of systemic change.

The conceptions of school heads’ competency and holistic capability are defi-
ned by means of theoretical analysis. It is revealed that under the conditions
of systemic change school heads must possess the holistic capability that inc-
ludes certain competencies: management of educational process, strategic,
operational, interpersonal, personal, continuous learning as well as dimen-
sions of emotional intelligent, critical thinking and diagnostic competency.
Each competency is constituted of certain skills. School heads competencies
are the key premise of their management competence.

2. The arrangements of school heads’ competencies development in the con-
text of education management paradigm shift

The certain principles of the arrangements of school heads’ competencies
development have been extracted by means of theoretical analysis. In the pa-
radigm of systemic change school heads’ competencies development must be
the purposeful and the coherent process tailored to different stages of mana-
gement career in education and must adjust appropriately to meet the specific
needs of school heads and their organizations. School heads’ competencies

26



development must be a priority of school heads’ as human resource manage-
ment.

The factors, constituting the quality of school heads’ competencies develop-
ment, are identified theoretically. It is argued that in the paradigm of systemic
change the quality of competencies development depends on the peculiarities
of content, process, context and assessment as well as on consistent analysis
of needs for competencies development.

3. The model of interconnection between school heads’ competencies develop-
ment and school improvement

The theoretical model of interconnection between school heads’ competen-
cies development and school improvement was designed on the basis of scien-
tific literature analysis, having discussed the process of school leadership as
well as having highlighted the arrangements of school leadership develop-
ment. The key components, constituting the model are: processes in school
as organization, school heads’ management activity, school heads’ competen-
cies, the arrangements of high quality competencies development. The model
is based on the principles of the paradigm of systemic change. The empiric
validation of model components allowed to identify the possibilities for op-
timization of school heads’ competencies development in relation to school
improvement.

4. The management activity of Lithuanian school heads, the Frelevant com-
petencies and the arrangements of competencies development.

The conducted qualitative research has determined the key areas of school
heads activity: creation and implementation of school vision and strategy,
assurance of education quality, regulation of school processes, monitoring of
school activity, management of resources, establishment of communication
system, and cooperation with social partners. These areas correspond with
first order changes. This implication is confirmed by the data of the research
on cohesion between leadership models and school processes. The dominan-
ce of instructional leadership model signifies that in Lithuanian schools the
priority is given to the quality of education. The transactional leadership mo-
del is being implemented slightly less in Lithuanian schools. The work is well
organized in today’s schools, all processes and procedures are well-regulated,
responsibilities are distributed, human resources and material resources are
properly managed, however, not enough attention is paid to fostering a posi-
tive climate, atmosphere of collegiality and collaboration, to establishing of
motivation system, relations with teachers as well as relations with pupils.
Transactional leadership model is manifested the least. Schools have clear
visions, that are supported by school community members, however profes-
sional development, organizational learning are not promoted sufficiently,
the system of professional support is not effectively developed, leadership is
not distributed etc.
The qualitative research allowed disclosing the structure of relevant compe-
tencies, which involves:
- Strategic competency, which includes the skills of planning the school
development, school activity monitoring, image creation, information
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system establishment, cooperation with stakeholders.

- Competency of management of educational process, which covers the
skills of organization and evaluation of educational process, satisfaction
of pupils’ needs, collaboration with school community on the issues, rela-
ted to educational process.

- Interpersonal competency, which is constituted from the skills of crea-
tion school culture and climate, collaboration with school community.

- Competency of continuous learning, which compounds the skills of desig-
ning the personal learning process, facilitating staff professional develop-
ment.

- Personal competency, which covers the skills of self-management, lea-
dership, time-planning.

- Operational competency, which encompasses the skills of management
of human resources, management of financial and material resources, re-
gulation of school activity, quality assurance.

Having considered the specifics of their management activity and prior areas of

activity, respondents listed the competencies that are necessary to develop:

- Interpersonal competency: the skills of conflict management, motivation,
facilitation of cooperation and collegiality, interaction with pupils, inte-
raction with parents, skills of multicultural communication.

- Strategic competency: the skills of monitoring of school activity, decision
making, information management, change management, distribution of
leadership, creation of school image.

- Operational competency: the skills of ICT management, project manage-
ment.

- Competency of continuous learning: the skills of cooperative learning,
reflection.

- Emotional intelligent: tolerance, management of emotions.

e Having generalized the viewpoints of respondents on the arrangements of
school leadership development in Lithuania, the following trends have beco-
me apparent. In the opinion of the major part of respondents, there is a lack of
attention spent on organization of leadership development: the consistency,
coordination and clear priorities are not ensured. The principles of coherence
and continuity are not implemented, the consistent analysis of school heads’
needs for competencies development does not take place. To the mind of res-
pondents, the network of institutions that provide professional development
services is extensive, the effective information about the provided services
is ensured, however, the distribution of functions among institutions is not
distinct. The certification procedure is quite complex, undifferentiated accor-
ding to school heads’ needs and purposes of their organizations, the objectivi-
ty of certification is not sufficient.

e The respondents are not fully satisfied with the relevancy of the content of le-
adership development as well as with its quality. The choice of competencies
development programmes / events / sessions on various topics is extensive
but chaotic, is not sufficiently tied with aspects of school activity, and does
not reflect the work-place requirements and needs. The respondents pointed
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that traditional forms of competencies development (seminars, individual con-
sultations, conferences), methods (lectures, discussions, questions-answers)
prevail in leadership development. The most positive evaluation received
competencies development sessions, organized at school level and opportuni-
ties for competencies development in foreign countries. The theoretical prepa-
ration and ability to transfer practical expertise of lecturers-practitioners was
evaluated at the highest rate.

5. The possibilities for optimization of school heads’ competencies develop-
ment in the context of education management paradigm shift

The research results show that school heads realize the necessity of second
order changes for school improvement and indicate the prior areas of their
management activity: bringing together a competent staff, stimulation of in-
tellectual development, constant striving for school achievement, creation of
cooperation culture, implementation of changes, representation of school in a
society. The research on leadership models provides evidence that in schools
more attention should be paid to the culture of collegiality and professional
support, relations with teachers and pupils, intellectual development, leaders-
hip etc.

On the basis of quantitative research on relevant competencies the statistical-
ly validated model of management competencies, tailored to management
career stages in education, is provided. The relevant and necessary to deve-
lop competencies in different groups of education participants constitute the
model. The provided model may serve as a base for compilation of school
leadership development programmes.

On the basis of research results, it could be stated that the effective arran-
gements of school heads’ competencies development would be ensured by:
clear vision and priorities, which reflect the challenges of systemic change;
consistent analysis of needs for competencies development; coherence with
legal documents that regulate school heads competencies, management acti-
vity, certification; appropriate financing. Seeking to ensure the principles of
coherence and continuity, more attention should be paid to the development
of teachers’ and novice heads’ competencies, specific strategies of support
should be accessible. The network of institutions, providers of leadership de-
velopment services, should be optimized; the system of preparation of adult
educators / coachers / mentors should be created. Seeking to improve the
certification procedure, alternative for certification forms should be anticipa-
ted, certification should be tailored to school heads’ needs and tied to scho-
ols’ results, more practitioners and representatives from school communities
should take part as members of certification committees. The issues of school
heads’ competencies and certification should be a jurisdiction of one parti-
cular institution, which would be responsible for competencies assessment.
The methods of evaluation of the competencies, acquired through informal
learning, should be established.

According to the respondents, the content of leadership development should
reflect individual needs of school heads and their schools, content should
become more practical and work-based, tied to particular school’s activity.
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Relevant curriculum areas: leadership in education, human resource manage-
ment, planning, public relations, school as learning organization. Experien-
tial learning strategies, methods should be prevailing in school heads’ deve-
lopment, the variety of forms and methods should be ensured according to
phases of leadership development. The development of competencies should
be as classroom based as field based. Specialists with practical experience in
education management would better play a part of educators. The system of
quality assessment of leadership development provision should be created.
The designed and tested model of high quality school competencies develop-
ment, based on modern learning theories (constructive, social, experiential,
action learning) is the essential premise for optimization of school heads’
competencies development.

The research results allow to state that competencies development is a part of
school heads’ as human resource strategy. Therefore, it is necessary to create
leadership succession plans, career management programmes, enhance scho-
ol principals’ profession prestige etc. The strategy of school heads’ as human
resource should have clear conceptual grounds and to be based on consistent
researches.
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IVADAS

Vienas i§ esminiy postmodernistinés visuomenés bruozy — nuolatiné kaita. Kaita
yra nei§vengiamas, nuolatinis ir visaapimantis socialiniy désniy ir mechanizmy nulemtas
procesas (Zelvys, 1999; Cuban, 1988; Hopkins, Ainscow, West, 1994). Kaita vyksta ir
Svietime. Kaitos procesai Svietime skatina ieSkoti naujy Svietimo organizavimo modeliy,
strategiju, t. y. salygoja §vietimo vadybos paradigmy virsma. Svietimo teoretiky (Fullan,
1998; Hopkins, Ainscow, West, 1996) pasitilyta ,,kaitos paradigmos* koncepcija nusa-
koma dabartiné situacija Svietime, kai pokycCiy gauséja, o kaita yra nenuspéjama ir visa
apimanti. | tokia situacija, pasak autoriy, reikia visiskai kitaip reaguoti, reikia naujos mas-
tysenos, naujy veiklos krypéiy. Svietimas turi reaguoti i dinamiskas, globalines permai-
nas ir ugdyti visuomeng, gebancia produktyviai dalyvauti pokyciuose. Todél mokyklos
misija yra suvokti neiSvengiamus kaitos désnius, nes ji ugdo nuolat kintan¢ios visuome-
nés narius. Norint ir toliau sékmingai atlikti socializacijos funkcija, mokykla turi keistis
taip, kaip keiciasi aplinka. Taigi prasmingai Svietimo kaitai reikia naujy perspektyvy ir
esminiy mokyklos poky¢iy. Darbe laikomasi pozitirio { mokykla kaip i socialinés kaitos
instrumentg (Dalin ir kt., 1999; Hargreaves, Reynolds, 1989; Hopkins, Ainscow, West,
1996; Leithwood, 1992), nes ji vienintelé vieta, kur susikerta visuomenés reikalavimai,
mokiniy ir mokytojuy liikes¢iai bei mokymosi poreikiai. Toki poziiiri i mokykla bei jos
paskirti skatina ,,mokyklos tobulinimo* (Bolam, 1993; Caldwell, Spinks, 1992; Dalin,
Rolf, Kleekamp, 1999; Fullan, 1998; Hopkins, Ainscow, West, 1996; Leithwood, 1992;
Stoll, Fink, 1996), ,,besimokancios mokyklos* (Fullan, 1993; Senge, 1992) koncepcijos,
isigaléjusios Svietime ,kaitos paradigmoje®.

Siuolaikinése §vietimo vadybos koncepcijose vadovavimas mokyklai traktuoja-
mas kaip svarbiausia sékmingos mokyklos veiklos dominanté. Moksliniai tyrimai atsklei-
dzia vadovavimo ir mokyklos veiklos rezultaty sasajas. Skiriamos ivairios metodologinés
prieigos (vadovavimas kaip svarbiausias mokyklos efektyvuma salygojantis veiksnys:
Bagdonas, Juceviciené, 2000; Bagdonas, Targamadze, 2000; Bagdonas, 2002; Edmonds,
1979, 1982; Gurr, 1995, 1996; 2005; Levine, Lezotte, 1990; Mortimore, 1995; Purkey,
Smith, 1983; Reynolds, 1992; Sammons, Hilman, 1995; Scheerens, 1992; vadovavimas
ir mokyklos tobulinimas: Bolam ir kt., 1993; Coldwell, Spinks, 1992; Dalin, Rolf, Kle-
ekamp, 1999; Fullan, 1991; 1996; Leithwood, 1992; Reynolds, 1992; vadovavimas ir
mokiniy akademiniai pasiekimai: Zvirdauskas, 2006; Caldwell, 2002; Fullan, 1998;
Tomlinson, 1999; vadovavimas ir mokyklos kaip besimokancios organizacijos kiirimas:
Simonaitiené, 2004; Caldwell, 2002; Fullan, 1998; Tomlinson, 1999). Darbe laikomasi
nuostatos, jog ,.kaitos paradigmoje* aktuallis tampa giluminiai mokykly poky¢iy proce-
sai — mokyklai kyla blitinyb¢ skatinti savo pacios tobulinima, t. y. tapti besimokancia
organizacija — gebancia perkurti save ir iSrasti naujy savo modeliy, reaguojant { iSorinius
poky¢ius. Tokiame kontekste kinta vadovavimas mokyklai. Nauji mokykly vadovy vaid-
menys salygoja atitinkamas vadovy veiklos sritis bei funkcijas.

Lietuvos ir uzsienio Saliy mokslingje literatiiroje mokykly vadovy veikla anali-
zuojama jvairiais pjiiviais: per vadovo atlickamus vaidmenis organizacijoje (Meckauskie-
né, 2011; Mikolifinien¢, 2000; Veckieng, 1996), funkcijas ir atsakomybes (Arbatauskas,
1996; Meckauskiené, 2009; Waters, Marzano, McNulty, 2003), vadovavimo stilius (Juce-
viciené, 1996; Targamadzé, 1996; Zelvys, 2001,2003; Avolio, 1999; Handy, 1991), vado-
vavimo modelius (Zelvys, 2003; Hallinger, 2003; Leithwood, 1994; Leithwood, Jantzi,

31



Steinbach, 1999; Lucas, Valentine, Miles, 2001). Vadovavimo modeliy koncepcija, kaip
metodologiné prieiga mokyklos vadovo praktiniy veiksmy analizei, tampa ypa¢ aktuali
nuolatinés Svietimo kaitos salygomis, nes leidzia atskleisti vadovavimo jtaka mokyklos
procesams.

Vadovavimo modeliy sékminga realizavima salygoja mokykly vadovy kompe-
tencijos. Todél sisteminés kaitos paradigmoje, orientuotoje { mokyklos tobulinima, iSky-
la buitinyb¢ fundamentaliai perzitiréti mokykly vadovy kompetencijy aspektus, vadovy
ugdymo(si) principus. Mokyklos vadovas turi biiti suvokiamas kaip kaitos iniciatorius
bei igyvendintojas, disponuojantis tam butinomis kompetencijomis, tuo tarpu mokykly
vadovy kompetencijy ugdymas turi biti susijgs su nauja mokyklos koncepcija: mokyk-
la kaip kaitos centras, plétojanti mokymosi bendruomeng bei mokymosi kulttira (Bush,
2008; Hallinger, 2003; Huber, 2004; Leithwood ir kt., 1999). Sisteminés kaitos salygo-
mis mokyklos tobulinimas traktuojamas kaip esmin¢ mokyklos vadovo kompetencijos
dalis, todél jos ugdymas turi savaime tapti mokyklos tobulinimo procesu. Pabréziama
(Bush, 2008; Hallinger, Heck, 1998; Leithwood ir kt., 2004; Scott, 2010), jog kaitos
paradigmoje biitina ugdyti holisting mokykly vadovy kompetencija, kuri apima nauja
gebéjima numatyti situacija ir gebéjima sékmingai igyvendinti pokycius (Lietuvos nacio-
nalinés kvalifikacijy sarangos metmenys, 2007).

Sisteminés kaitos salygomis kei¢iasi kompetenciju ugdymo organizavimas
(Bush, 2008). Kompetencijuy ugdymas turi atliepti mokykly vadovy poreikius skirtinguo-
se profesinés ir organizacinés socializacijos etapuose (Crow, 2001; Crow, Matthews,
1998; Duke, 1987; Hart, 1993; Heck, 2003). Be to, kompetencijuy ugdymas turi sietis su
vadybinés karjeros Svietime keliu (Bush, 2008; Huber, 2004; Hallinger, 2003) bei remtis
konkreéia kokybés vertinimo koncepcija (Zelvys, 2003; Dempster, 2002; Louden, Wildy,
1999). Pripazistant, kad mokykly vadovy kompetenciju ugdymas netiesiogiai salygoja
mokyklos veiklos rezultatus (Bush, 2008; Hallinger, 2003; Lindstrom, Speck, 2004), nuo-
latinés kaitos paradigmoje atsiranda butinyb¢ uztikrinti mokykly vadovy kompetenciju
ugdymo kokybe, perzilirint ja lemiancius veiksnius: kompetencijy ugdymo turinio, pro-
ceso, konteksto, vertinimo ypatumus (Bolam, 2004; Bush, 2008; Goldring ir kt., 2010;
Guskey, 2004; Hallinger, 2003).

Temos aktualumo pagrindimas. Uzsienio mokslinéje literatiiroje mokykly vado-
vy kompetencijy ir ju ugdymo klausimy analizei skiriama daug démesio, taciau pasigen-
dama kryptingy empiriniy tyrimy. Nors dauguma Svietimo vadybos teoretiky (Avolio,
2005; Brundrett ir kt., 2006; Bush, 2008; Goldring ir kt., 2010; Hallinger, 2003; Huber,
2004; Leithwood ir kt., 2004; Lindstrom, Speck, 2004) vienareikSmiskai pripazista, kad
mokykly vadovy kompetenciju ugdymas turi reikSmeés mokyklos veiklos rezultatams,
bet tai lieka labiau aksiomiskas teiginys. Pavyzdziui, Brundrett ir kt., (2006) mokykly
vadovy kompetenciju ugdyma ivardija kaip ,.strateging biitinybg™ vadovy vaidmeniui
iSplésti Svietimo kaitos kontekste. Avolio (2005) teigia, jog kompetentingais vadovais
negimstama — ju kompetencijos kryptingai iSugdomos. Hallinger (2003), Huber (2004;
2008) pabrézia kompetencijy ugdymo ir vadovavimo kokybés santyki, Lindstrom, Speck
(2004) teigia, jog mokykly vadovy kompetencijy ugdymas — esminis mokyklos tobulini-
ma skatinantis veiksnys. Leithwood (2009) akcentuoja kompetencijy ugdymo ir mokyk-
los veiklos rezultaty sasajas. Taciau empiriniy tyrimy, patvirtinanciy Sias sasajas, moks-
lin¢je literatiroje aptinkama mazai, jie yra labiau apraSomojo pobiidzio (Bush, 2008;
Leithwood, 2009).
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Lietuvoje mokykly vadovy veiklos aspektus nuolatinés Svietimo kaitos salygo-
mis nagrin¢jo daugelis mokslininky: Meckauskiené (2006; 2008; 2011) Svietimo veikla
reglamentuojanciy dokumenty pagrindu iSanalizavo mokykly vadovy veiklos sritis bei
vaidmenis; Mikolifiniené (2002) i§samiai aptaré Siuolaikiniy mokykly vadovy funkcijas;
Veckiené (1996) atskleidé mokykly vadovy funkcijas bei veiklos efektyvumo principus;
Garalis (1999), Zelvys (1999; 2001; 2003) analizavo mokykly vadovy veikla kaitos pro-
cese; Zvirdauskas (2006; 2008) tyré mokyklos vadovo lyderystés bruozy raiska; Bag-
donas (2000; 2002) atskleidé vadovavimo ir mokyklos efektyvumo sasajas; Cibulskas
(1996) vertino mokykly vadovy pozitrius ir nuostatas edukaciniy novacijy diegimo mo-
kyklose aspektu; Dobranskiené (2002) iSskyré mokyklos vadovo vaidmeni mokyklos
bendruomenés vadyboje; Saparnis (2003) aptaré mokykly vadovy vadybiniy strategiju
vaizdiniy psichosemantika; Budreckiené, Janitinaité (2010) apibiidino mokykly vadovy
inovacinés veiklos prielaidas. Mokykly vadovy kvalifikacijos tobulinimo galimybémis
Lietuvoje doméjosi Arbatauskas (1996); Kucinskien¢, Kuc¢inskas (2002); Meckauskiené
(2006; 2008), Veckiené (1996); Zelvys (1997; 1999; 2003). Arbatauskas (1996) gilinosi
1 mokykly vadovy atestacijos aspektus; Kucinskien¢, Kucinskas (2002) aptaré¢ kai ku-
riuos Svietimo vadybos magistrantiiros studijy organizavimo Lietuvoje aspektus; Mec-
kauskiené (2006; 2008; 2011) atskleidé teisinius kvalifikacijos tobulinimo bei atestacijos
aspektus; Zelvys (1997; 1999; 2003) analizavo mokykly vadovy kvalifikacijos tobulini-
mo kaitos salygomis aspektus, aptar¢ Svietimo vadybos magistrantiiros studijy raidos
perspektyvas; gilinosi { kai kuriuos universitetiniy studijy ir kvalifikacijos tobulinimo
programy turinio aspektus. Atlikus Lietuvos mokslinés literatiiros mokykly vadovy kom-
petencijy ugdymo klausimais analizg, galima teigti, kad Lietuvoje tyrinéti tik kai kurie
mokykly vadovy kvalifikacijos kaitos aspektai. Neaptikta iSsamesniy moksliniy tyrimuy,
skirty mokykly vadovy kompetencijy, ju ugdymo holistiniu poZiiiriu aptarimui sistemi-
nés kaitos salygomis. Taigi Lietuvos ir uzsienio mokslingje literatiiroje nepakankamai
atspindéta mokykly vadovy kompetencijy ugdymo problematika §vietimo vadybos para-
digmy virsmo kontekste.

Europos Komisijos strateginiuose dokumentuose (Mokymosi visa gyvenima me-
morandumas, 2000; EK Komunikatas ,,Geb¢jimy ugdymas XXI amziuje: Europos ben-
dradarbiavimo mokyklos klausimais darbotvarké®, 2008; Darbo programa ,,Svietimas
ir mokymas®, 2010) teigiama, kad mokyklos veiklos kokybe pagerinti gali tik tinkamai
parengti ir visa profesini gyvenima besimokantys mokykly vadovai. ES Tarybos i§vadose
del mokytoju ir mokykly vadovy profesinio tobulinimosi (2009) akcentuojama: ,,atsizvel-
giant { tai, kad mokykly vadovai turi daug itakos bendrai mokymosi aplinkai, {skaitant
personalo motyvacija, dvasing biisena, darbo rezultatus, mokymo praktika ir tieck moki-
niy, tiek tévy nuostatas bei siekius, reikia uztikrinti, kad mokykly vadovai turéty pakan-
kamai galimybiy plétoti ir iSlaikyti gebéjimus veiksmingai vadovauti®. Tokia nuostata {
mokykly vadovy profesini rengima atitinka OECD, ETF, CEDEFOP bei Bolonijos pro-
ceso rekomendacijas. Mokykly vadovy kompetentingo vadovavimo bei kompetenciju
ugdymo svarba nuolatinés Svietimo kaitos salygomis akcentuoja ir Lietuvos §vietimo
politikos dokumentai: Valstybinés §vietimo strategijos 2003-2012 mety nuostatos; Svie-
timo gairés (2002); LR Svietimo jstatymas (2003), kuriuose aiskiai pabréziama, kad mo-
kykly vadovy atlieckamy funkcijy kokyb¢ yra biitina pokyc¢iams, kuriy reikia numatytoms
reformoms igyvendinti; profesionalus vadovavimas traktuojamas kaip biitina mokykly
savarankiskumo ir inovatyvumo salyga.
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Pripazistant vadovavimo mokykloms kokybés svarba, Lietuvoje yra jgyvendinti
ar ijgyvendinami projektai: MTP (Mokykly tobulinimo programa 2002-2005 m.), MSTP
(Mokyklos strukttiros tobulinimo 2006-2009 m. programa), MTP plius (Mokykly tobu-
linimo programa plius 2007-2013 m.) bei vienas i$ pastarosios komponenty, projektas
,Lyderiy laikas®, apimantis 2007-2013 m. ir akcentuojantis mokykly vadovy vadybiniy
gebéjimy tobulinima, siekiant visos mokyklos, kaip organizacijos tobul¢jimo. Pazymé-
tina, jog minéti projektai remiasi pasaulinémis Svietimo vadybos tendencijomis ir taiko
uzsienio Saliy modelius Lietuvos kontekste, tokiu bidu uztikrindami sékminga Lietuvos
ir Vakary Saliy dialoga. Globaliy tendenciju poveiki Lietuvos Svietimui ir jo segmenty
modeliavima pagal uzsienio pavyzdzius skatina ir tarptautinés organizacijos bei fondai:
Ekonominio bendradarbiavimo ir plétros organizacija (OECD), Europos mokymo fon-
das (ETF), Europos profesinio mokymo plétros centras (CEDEFOP), Pasaulio bankas ir
kt. Tai turi itakos ir disertaciniam tyrimui, kuris irgi paremtas uzsienio Saliy (Didziosios
Britanijos bei Jungtiniy Amerikos Valstijy) sukaupta patirtimi ugdant mokykly vadovy
kompetencijas, taciau projektuojamas ir jgyvendinamas Lietuvos kontekste.

Svietimo ir mokslo ministerijos uzsakymu per pastaruosius penkerius metus buvo
atlikti sociologiniai tyrimai, atskleidziantys tam tikrus §ios problemos aspektus (,,Mokyk-
los vadovo lyderystés raiskos tyrimas“, 2006; ,.Siuolaikiniy vadybiniy funkcijy taikymas
organizuojant mokyklos veikla®, 2008 ir kt.). Svarbu pabrézti, jog Sie tyrimai priskiriami
diagnostiniy tyrimy grupei, t. y. tyrimams, fiksuojantiems konkrecia realybés situacija
(Bitinas, 2006). Tuo tarpu mokykly vadovy kompetencijy ugdymo kaip teorinio objekto
funkcionavima atskleidzian¢iy moksliniy tyrimy Lietuvos kontekste neaptikta.

Nagrinéjant per pastaruosius metus atliktus sociologinius tyrimus, SMM veik-
los ataskaitas, eksperty vertinimus, priimtus teisinius dokumentus aiskéja, kad Lietuvoje
mokykly vadovy kompetencijy ugdymo srityje vyksta kryptingi poky¢iai. Taciau tyrimy
rezultatai rodo, jog dabartinis mokykly vadovy rengimas ir kvalifikacijos tobulinimas pa-
prastai interpretuojamas siauraja prasme, kaip reagavimas { matomus mokyklos poreikius
(Lyderysté Svietime: Lietuvos ataskaita, 2008). Toks tiesioginis reagavimas yra fragmen-
tiSkas, susijgs su konkrecia situacija, tod¢l neskatinamas platesnis, didesnius tikslus ke-
liantis pozitris { mokykly vadovy kompetencijy ugdyma, atliepiantis kaitos reikalavimus
ir nukreiptas i besikei¢ian¢ius mokyklos poreikius. Pasigendama tiek teoriniy, tieck empi-
riniy tyrimy, analizuojan¢iy mokykly vadovy kompetenciju aspektus, triksta sistemingy
tyrimy, skirty mokykly vadovy kompetencijuy ugdymo proceso analizei, nepakankamai
duomeny, atskleidzian¢iy, kokie veiksniai salygoja kompetencijy ugdymo kokybe. Taigi,
mokykly vadovy kompetencijy ugdymo optimizavimas sisteminés kaitos kontekste yra
aktuali moksliné problema, kuri konkretizuojama probleminiais klausimais:

- Kaip keiciasi mokykly vadovy veiklos sritys, vadovavimo modeliai Svietimo
vadybos paradigmy virsmo kontekste ir kokios §iuo pozidiriu biitinos kompe-
tencijos turi biiti ugdomos?

- Kaip organizuotas mokykly vadovy kompetenciju ugdymas uztikrinty sék-
minga kompetencijy igijima ir plétojima?

- Koks turéty buti hipotetinis mokykly vadovy kompetencijy ugdymo ir mo-
kyklos tobulinimo sary$ingumo modelis, orientuotas { sisteminés kaitos para-
digma?

Tyrimo objektas — mokykly vadovy kompetencijy ugdymas Svietimo vadybos

paradigmy virsmo kontekste.

34



Tyrimo dalykas — mokykly vadovy kompetencijy ugdymo ir mokyklos tobulini-
mo sarySingumas sisteminés kaitos paradigmoje.

Tyrimo tikslas — parengti teorini mokykly vadovy kompetenciju ugdymo ir mo-
kyklos tobulinimo sarySingumo modelj ir empiriskai pagristi mokykly vadovy kompeten-
ciju ugdymo optimizavimo galimybes $vietimo vadybos paradigmy virsmo kontekste.

Tyrimo uZdaviniai:

1. Svietimo vadybos paradigmy virsmo kontekste i§nagrinéti vadovavimo mo-
kyklai procesa, atskleidziant mokykly vadovuy veiklos sritis bei funkcijas,
identifikuojant vadovavimo modelius, iSryskinant aktualias kompetencijas.

2. Isanalizuoti mokykly vadovy kompetencijy ugdymo organizavima Svietimo
vadybos paradigmy virsmo kontekste, atskleidziant organizavimo principus
bei nustatant kompetencijy ugdymo kokybés veiksnius.

3. Parengti teorinj mokykly vadovy kompetencijy ugdymo ir mokyklos tobulini-
mo sarySingumo modeli.

4. Istirti Lietuvos mokykly vadovy vadybing veikla, aktualiy kompetencijy ug-
dymo(si) poreiki ir kompetencijuy ugdymo organizavima.

5. Nustatyti mokykly vadovy kompetenciju ugdymo optimizavimo galimybes
Svietimo vadybos paradigmy virsmo kontekste. Atlikto teorinio ir empirinio
tyrimo pagrindu parengti rekomendacijas kompetencijy ugdymo praktikos
kaitai.

Disertacijoje taikyti Sie tyrimo metodai:

Mokslinés literatiiros analizé, kuria siekta teoriSkai iSnagrinéti mokykly vadovy
veiklos sritis bei funkcijas, vadovavimo modelius bei biitinas kompetencijas §vietimo
vadybos paradigmy virsmo kontekste, atskleisti mokykly vadovy kompetencijy ugdymo
organizavimo principus bei kokybés veiksnius nuolatinés Svietimo kaitos salygomis.

Dokumenty analizé. Lietuvos Svietima reglamentuojanciy dokumenty analizés
duomenimis siekta papildyti sampratas apie mokykly vadovy kompetencijas, kompeten-
cijy ugdyma ir jo kaita.

Kiekybinio tyrimo duomeny rinkimo metodai. Anketinés apklausos metodu siekta
atskleisti mokykly vadovy vadovavimo modelius, kompetencijas bei mokykly vadovy
poziiirj { kompetencijy ugdymo(si) organizavima Lietuvoje.

Kiekybinio tyrimo duomenims apdoroti taikyti statistinés analizés metodai: apra-
Somoji statistika (procentiniy dazniy ir vidurkiy skai¢iavimai, chi kvadrato testas); Cron-
bach Alpha testas; faktoriné analiz¢; dispersiné analizé (ANOVA), koreliaciné analize,
dichotomin¢ analizé. Statistiné tyrimo duomeny analiz¢ atlikta SPSS (Statistical Package
for the Social Sciences) 16.0 for Windows statistiniy duomeny apdorojimo programa.
Paveikslai, diagramos sudaryti Microsoft Excel 2003 programa.

Kokybinio tyrimo duomeny rinkimo metodai. Kokybinio tyrimo metodai atvére
galimybg i$ realybés ekstrahuoti autentiska informacija mokykly vadovy vadybinés veik-
los, kompetencijy, ju poky¢iy ir kt. aspektais. Taikyti atviry klausimy anketos, raSytiniy
refleksiju, ,,.blogai struktiirizuoty problemy‘ sprendimo, grupinés diskusijos metodai.

Kokybinio tyrimo duomenys analizuojami taikant kokybine turinio (content) ana-
lizés metodq.

Teorinés tyrimo nuostatos:

Paradigmy kaitos teorija: $vietimo vadybos paradigmy kaitai pagristi pasitelkia-
mas Kuhn (2003) poziiiris { mokslo poky¢ius ir jo paradigmos samprata. Paradigma api-
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btidinama kaip disciplininé matrica, kuri remiasi tuo, kas bendra tam tikros disciplinos
atstovams, ir kurig sudaro tam tikra tvarka iSdéstyti {vairiy rasiy elementai. Kiekviena
paradigma egzistuoja, kol subresta jos vidiniai prieStaravimai, ir vietoje jos formuojasi
nauja paradigma, kas skatina mokslo pazanga. Darbe laikomasi nuostatos, kad paradig-
mos neneigia viena kitos, naujos paradigmos yra nebendramatés su senosiomis ir vienu
metu gali koegzistuoti keletas paradigmy. Akcentuojama, jog, keiciantis paradigmoms,
sprendziamos naujos problemos, numatomos naujos perspektyvos, todél paradigmy ana-
lizé tampa biitinu tyrimo projektavimo kontekstu, pagrindu.

Pragmatizmo filosofija, ugdymo paskirt] traktuojanti kaip ugdytinio iSmokyma
spresti realias gyvenimo problemas ir, sukaupus ju sprendimo patirti, pasiekti maksima-
lia asmening gerove, nepazeidziant galiojan¢iy visuomenéje normy. Nuolat kintant gyve-
nimo salygoms, ugdymu siekiama padéti individui adekvaciai keistis. Centriné ugdymo
kategorija — ugdytinio individualioji patirtis.

Socialinio rekonstrukcionizmo teorija, pabrézianti institucinio ugdymo sistemos
pertvarkymo biitinybg, siekiant kryptingo visuomenés tobulinimo. Nuolatinés kaitos pro-
cesas reikalauja kompetentingy, kiirybingy, kritiskai mastan¢iy visuomenés nariy, kurie
pajégty igyvendinti socialines pertvarkas. Institucinio ugdymo sistema turi lanksciai rea-
guoti { socialinés aplinkos pokycius ir vykdyti socialini uzsakyma.

Mokymosi visq gyvenimq koncepcija, akcentuojanti zmogiskojo potencialo plé-
totg per nuolatinés paramos individui procesa, stimuliuojant ir jgalinant §i individa per
jo gyvenima igyti visas reikalingas zinias, mokéjimus, vertybes ir supratima bei visa tai
pasitikinciai pritaikyti visuose savo gyvenimo vaidmenyse. Spartéjancios kaitos, greito
informacijos senéjimo ir atsinaujinimo salygomis individui tenka mokytis nuolat: igyti
vis naujy socialiniy ir profesiniy kompetencijy, atnaujinti turima ar igyti nauja kvalifika-
cija (Barkauskait¢, 2006; Longworth, 1999).

Mokykly vadovy kompetencijy ugdymo, kaip tyrimo objekto, konceptualyji pa-
grinda sudaro skirtingos teorijos: Svietimo vadyba, zmogiSkujy iStekliy vadyba, profesi-
nio rengimo teorija, andragogikos teorija, todel mokykly vadovy kompetencijy ugdymo,
kaip tyrimo objekto, analiz¢ atlieckama multidisciplininiame kontekste, siekiant gilesnés
epistemologinés 1zvalgos.

Mokykly vadovy kompetencijy ugdymas analizuojamas holistiniu poziiiriu. Ho-
listinis pozidris { tiriama objekta leidzia ji nagrinéti kaip vientisa sudétinga sistema, vado-
vaujantis teiginiu, kad objekto komponenty visuma yra daugiau negu jy suma. Remiantis
$iuo poziiiriu, sickiama pateikti mokykly vadovy kompetencijy ugdymo, kaip reiskinio,
pilnuting raiska (Bitinas, 2006). Tai reikalauja vadovavimo mokyklai proceso ir kompe-
tencijy ugdymo organizavimo analizés, siejant $iuos procesus su mokyklos tobulinimu.

Sistemy teorija leidzia mokykly vadovy kompetencijy ugdymo ir mokyklos tobu-
linimo sarySinguma pagristi kaip darnia ir kryptinga sistema, susidedancia i$ tarpusavyje
susijusiy elementy. Sistemy teorija pabrézia, kad bet kurio sistemos segmento veikla
daro {taka visos sistemos veiklai, o Siai saveikai budingas abipusis poveikis ir tarpusavio
priklausomybés dermé (Bertalanfty, 1969).

Mokykly vadovy kompetencijy ugdymas grindziamas Siomis suaugusiyjy moky-
mosi teorijomis:

Konstruktyvistine mokymosi teorija, teigiancia, jog tikrovés pazinimo pagrindas
yra individualios ziniy konstrukcijos, formuojamos subjektyvaus patyrimo, o mokyma-
sis vyksta tuomet, kai zmogus abejoja savo isitikinimais, asmeninémis teorijomis bei
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turimu supratimu. Ziniy kirimas yra aktyvus procesas, nes besimokantysis, remdamasis
anksCiau igytomis Ziniomis ir savo patirtimi, formuoja naujas savokas, id¢jas, prasmes
(Piaget, 1976). Savivaldaus mokymosi teorija, kuri mokymosi procesa aisSkina kaip besi-
mokanciojo atsakomybe uz savo mokymasi bei jo rezultatus (Knowles, 1975). Remiantis
Sia teorija, besimokantysis pats geba nustatyti mokymosi poreikius, atsizvelgdamas i pla-
nuojama gyvenimo kelia. Jis moka identifikuoti esamus ir perspektyvius savo gyvenimo
vaidmenis ir veikla, pasizymi tobul¢jimo ir mokymosi motyvacija, geba planuoti savo
mokymasi, jo rezultatus, pasirinkti mokymosi strategija, atsizvelgdamas { rezultatus ir
gyvenimo aplinkybes, koreguoti savo mokymosi plana, prezentuoti igyta kompetencija
(Juceviciené ir kt., 2010). Patirtinio mokymosi teorija, akcentuojancia mokymosi per
patirti efektyvuma. Patirtinis mokymasis vyksta stebint ir reflektuojant savo patirti, i$ jos
formuojant abstrakcias savokas bei praktisSkai patikrinant ju reikSmes naujose realiose si-
tuacijose. Patirtinio mokymosi teorija pabrézia holisting mokymosi prigimti, darnaus vys-
tymosi idé¢ja ir akcentuoja patirti kaip svarbiausia mokymosi prielaida (Jarvis, 1987; Jar-
vis, Holford, Griffin, 2004; Kolb, 1984). Refleksijos ir kritinés refleksijos koncepcijomis,
pabrézianciomis individo geb¢jimus tyrinéti savo veikla, remiantis gyvenimo patirtimi,
siekiant giliau suprasti {vykiy tarpusavio ry$ius, numatyti tikslus, sunkumus, susidiirus
su nezinomomis situacijomis ir pan. (Argyris ir kt., 1985; Willis, 1980). Veiklos mokslo
teorija, kuri praktines Zinias traktuoja kaip slypincias zinias. Jos, anot $ios mokslo teori-
jos, gali buti iSreiksto refleksyviu tyrin¢jimu. Veiklos mokslo poziiiriu, individo veikla
paremta taisyklémis ir asmeninémis slypin¢iomis veikimo teorijomis. Susidirgs su kuria
nors situacija, zmogus vadovaujasi savo veikimo teorijomis, padedanciomis ,,sukurti
veiksma i§ Zmogaus iSmokto ivairiy koncepcijy, veiklos schemuy, strategijuy repertuaro
(Juceviciené ir kt., 2010; Argyris ir kt., 1985).

Empirinio tyrimo strategijos metodologinis pagrindimas

Empirinis tyrimas yra grindziamas dviem skirtingomis filosofinémis socialiniy
reiSkiniy aiSkinimo paradigmomis — normatyvine (pozityvistine) ir interpretacine (feno-
menologine). Pozityvistiné paradigma socialing realybe aiskina objektyviu pozitriu ir
teigia, kad zmogaus elgesys valdomas taisykliy, todél turéty biti tiriamas remiantis tiks-
ligjy moksly metodais. Todél pozityvizmo atstovai remiasi steb¢jimu, aiskinimu ir numa-
tymu (Baranauskiené, 2003; Bitinas, 2006; Cohen, Manion, Morrison, 2007; Creswell,
2007). Kokybinio tyrimo metodologija, grindziama interpretacine (fenomenologine) pa-
radigma, leidzia gilintis { zmogy kaip asmenybg, bando suprasti zmoniskosios patirties
pasaulj ir i§sako savo subjektyvy poziiiri { tai, kas vyksta. Kokybiniuose tyrimuose, grin-
dziamuose fenomenologine nuostata, pabréziamas suvokimas, besiremiantis individua-
liomis metodologinémis zmoniy socialiniy problemy tyrimo tradicijomis, gaunamomis
steb¢jimo, teksty ir dokumenty turinio analizés, interviu, {rasy ir ju transkripcijos bei
kitais buidais (Baranauskien¢, 2003; Creswell, 2007; Kvale, 1996; Moustakas, 1994).

Normatyvine paradigma grindziamas kiekybinis tyrimas leido atskleisti mokyk-
Iy vadovy vadovavimo modelius, identifikuoti vadovy kompetencijas bei ju ugdymo(si)
poreiki, nustatyti mokykly vadovy poziiiri { kompetencijy ugdymo(si) organizavima. Ko-
kybinis tyrimas, remiantis fenomenologine prieiga, sudaré galimybe apibuidinti mokykly
vadovy vadybinés veiklos sritis, kompetencijy struktiira, atskleisti kompetencijy ugdymo
kokybe salygojancius veiksnius.

Kiekybiniy ir kokybiniy tyrimy derinimas salygoja gilesng tiriamo fenomeno {zval-
ga (Bitinas, 2006). Kiekybiniai tyrimai padeda atskleisti objekto esminius pozymius, jo
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funkcionavimo veiksnius. Kokybiniy tyrimy paskirtis — ne verifikuoti jau suformuluotus
teiginius apie socialing tikrove, o iSsamiai pazinti ir aprasSyti pasirinkta pazinimo objekta
(Bitinas, 2006; Bitinas, Rupsiene, Zydiiﬁnaité, 2008; Tidikis, 2003).

Rengiant tyrima, jo instrumentus, numatant metodus bei atliekant tyrimo proce-
diras vadovautasi Bitino (1998, 2002), Bitino, Rupsienés, Zydiiﬁnaités (2008); Cekana-
viciaus, Murausko (2002), Kardelio (2002), Mayring (2000), Merkio (1999), Rupsienés
(2007) tyrimy metodologijos studijomis ir rekomendacijomis.

Tyrimo organizavimo etapai:

Pirmajame tyrimo etape (2006-2007) mokykly vadovy kompetenciju ugdymo
klausimais analizuota mokslin¢ literatiira, Lietuvos ir Europos Sajungos $vietima regla-
mentuojantys dokumentai. Atliktas bandomasis tyrimas, kuriuo siekta i$siaiskinti dabarti-
ng situacija mokykly vadovy kompetencijy ugdymo srityje.

Antrajame tyrimo etape (2007-2008) suprojektuotas teorinis mokykly vadovy
kompetencijy ugdymo ir mokyklos tobulinimo sarySingumo modelis. Apibrézti tyrimo
uzdaviniai, kurta tyrimo metodika bei sudarytos anketos.

Treciajame etape (2008-2009) kiekybiniu tyrimu isskirti Lietuvos mokykly va-
dovy vadovavimo modeliai, aktualios kompetencijos bei ju ugdymo(si) poreikis, taip pat
atskleistas mokykly vadovy poziiiris { kompetencijy ugdymo organizavima Lietuvoje.

Ketvirtajame etape (2010-2011) atliktas kompleksinis kokybinis tyrimas, kuriuo
siekta nustatyti mokykly vadovy kompetenciju ugdymo optimizavimo galimybes. Re-
miantis mokslings literatliros ir empirinio tyrimo duomenimis, buvo raSomas darbas, pa-
daryta statistiné duomeny analizé, suformuluotos i§vados ir pateiktos rekomendacijos.

Tyrimo mokslinis naujumas grindziamas pasitlytu teoriniu mokykly vadovy
kompetencijy ugdymo ir mokyklos tobulinimo sary§ingumo modeliu, orientuotu { siste-
mingés kaitos paradigma. Modelis buvo parengtas iSnagrinéjus mokykly vadovy vadova-
vimo procesg sistemingés kaitos salygomis, atskleidus mokykly vadovy holistinés kompe-
tencijos struktiira; apibudinus kompetencijy ugdymo organizavimo principus ir nustacius
kompetencijy ugdymo kokybés veiksnius.

Tyrimo teorinj reikSminguma pagrindzia:

- Apibréztos mokykly vadovy veiklos sritys bei funkcijos nuolatinés Svietimo

kaitos salygomis.

- Atskleista mokykly vadovy holistinés kompetencijos struktura.

- I8analizuoti mokykly vadovy kompetencijy ugdymo organizavimo princi-

pai.

- Atskleisti mokykly vadovy kompetenciju ugdymo kokybés veiksniai kaitos

paradigmoje.

Praktinis darbo reik§mingumas grindziamas empirinio tyrimo rezultatais, lei-
dzianciais i$skirti Lietuvos mokykly vadovy kompetencijy ugdymo optimizavimo gali-
mybes. Be to, praktinj darbo reikSminguma taip pat pagrindzia Sie pasiekimai:

- Remiantis mokykly vadovy veiklos sri¢iy ir funkceijy bei vadovavimo mode-

liy analize, iSskirtos vadovavimo mokyklai kaitos tendencijos.

- Pateiktas mokykly vadovy kompetenciju modelis priklausomai nuo vadybi-

nés karjeros Svietime etapo.

- Aprobuotas kokybisko mokykly vadovy kompetenciju ugdymo(si) modelis.

- Aprobuoti mokykly vadovy vadovavimo modeliy bei kompetenciju ugdy-

mo(si) poreikio nustatymo diagnostinio tyrimo instrumentai (klausimynai).
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- Pritaikytos kompetencijy i(si)vertinimo metodikos (kompetencijy ,,permasty-
mo metodika“; ,,blogai-struktiirizuoty problemy* sprendimo metodas).

Tyrimo rezultatai ir tyrimo pagrindu pateiktos rekomendacijos gali biti reikSmin-

gos Svietimo politikams, mokykly vadovy kompetenciju ugdymo organizatoriams, ini-
cijuojantiems bei jgyvendinantiems mokykly vadovy kompetencijy ugdymo poky¢ius,
patiems mokykly vadovams ir visiems projektuojantiems vadybing karjera Svietime.

Ginamieji teiginiai:

1. Svietimo vadybos paradigmy virsmas salygoja vadovavimo mokyklai kaita,
todél keiciasi mokykly vadovy veiklos sritys bei funkcijos, vadovavimo mo-
deliai, kompetencijos. Sisteminés kaitos salygomis turi biiti ugdoma holistiné
mokykly vadovy kompetencija, jgalinanti mokykly vadovus kompetentingai
veikti nuolat besikeiciancioje aplinkoje.

2. Svietimo vadybos paradigmy virsmo kontekste kinta mokykly vadovy kom-
petencijy ugdymo organizavimas. Kompetencijy ugdymas turi remtis tikslin-
gumo, nuoseklumo ir sistemingumo principais ir laiduoti aktualiy kompeten-
ciju igijima bei plétojima. Kompetencijy ugdymo kokybg salygoja turinio,
proceso, konteksto, vertinimo ypatumai.

3. Lietuvoje efektyvy mokykly vadovy kompetenciju ugdymo, kaip sistemos
funkcionavima, riboja susiformave mokykly vadovy vaidmenys, veiklos sri-
tys ir funkcijos, vadovavimo modeliai, tradicinio vie$ojo administravimo bei
naujosios viesosios vadybos paradigmy vyravimas Lietuvos Svietimo siste-
moje, kompetencijy ugdymo patirties, tradiciju stoka, salygojanti mokykly
vadovy kompetencijy ugdymo modelio neapibréztuma.

4. Kompetencijy ugdymo ir mokyklos tobulinimo sarySingumo teorinis mode-
lis sudaro prielaidas kompetencijy ugdymo, kaip sistemos, optimizavimui
Svietimo vadybos paradigmy virsmo kontekste.

Disertacijos struktiira ir apimtis

Darba sudaro {vadas, trys dalys, diskusija, i§vados, rekomendacijos, literattiros

sarasas, priedai (kompaktiné plokstel¢). Disertacijoje pateikti 7 paveikslai, 52 lentelés. Li-
teratiiros saraSa sudaro 501 pozicija. Darbo apimtis — 214 puslapiai (be priedy). Prieduo-
se pateikiamos vaizdinés priemonés, nejéjusios | pagrindini teksta, empiriniame tyrime
vartoty ankety pavyzdziai, tyrimo duomeny statistiniy skai¢iavimy lentelés.
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ISVADOS

1. Vadovavimo mokyklai procesas Svietimo vadybos paradigmy virsmo kon-

tekste

Disertaciniame darbe mokykly vadovy kompetenciju ugdymas, kaip tyri-
mo objektas, konceptualizuojamas Svietimo vadybos paradigmy kontekste.
Svietimo vadybos paradigmy analizé teikia galimybiy aprasyti $vietime vyks-
tancius procesus, atskleidziant priezastinius rySius bei ieSkant perspektyviy
sprendimy. Paradigmas konceptualizuojancios teorijos leidzia paaiSkinti,
kaip keiciasi mokyklos vadybos procesai, atitinkamai kinta mokyklos vado-
vo vaidmenys, jo veiklos sritys, funkcijos, vadovavimo modeliai, kurios kom-
petencijos tampa aktualios bei kaip jos turi biiti ugdomos. Disertacinio tyri-
mo projektavimas grindziamas sisteminés kaitos paradigma ir Sia paradigma
konceptualizuojanc¢iomis teorijomis (mokyklos tobulinimo, mokyklos kaip
besimokancios organizacijos).

Teoriskai iSanalizavus vadovavimo mokyklai procesa, iSskiriamos pagrindi-
nés mokykly vadovy veiklos sritys bei funkcijos. Teigiama, jog mokykly va-
dovai yra atsakingi uz ugdymo proceso valdyma, mokyklos veiklos valdyma
ir administravima, organizacijos pertvarka, krypties nustatyma. Veiklos sri-
¢iy ir funkeijy analizé siejama su pirmos ir antros tvarkos poky¢iy koncepci-
ja, leidziancia i$skirty vadovy veiklos sri¢iy bei funkcijy pagrindu apibtdinti
mokykly vadovy veikla sisteminés kaitos salygomis.

Mokykly vadovy vadovavimo modeliy koncepcija, kaip metodologiné priei-
ga vadovy praktiniy veiksmy analizei, leidzia teoriSkai atskleisti vadovavimo
ir mokyklos procesy sasajas. Teigiama, jog integruoto (instrukcinio, transak-
cinio, transformacinio) vadovavimo modelio realizavimas salygoja mokyk-
los tobulinima sisteminés kaitos paradigmoje.

Teorinés analizés pagrindu apibréztos mokykly vadovy kompetencijy ir ho-
listinés kompetencijos koncepcijos. Nustatyta, kad nuolatinés kaitos salygo-
mis mokykly vadovams bitina holistiné kompetencija, apimanti ugdymo(si)
proceso valdymo, strateging, operacing, tarpasmening, asmening, nuolatinio
mokymosi kompetencijas ir kritinio mastymo, emocinio intelekto, gnostinés
kompetencijos konstruktus. Kiekvienai kompetencijai buidingi saviti gebéji-
mai. Mokykly vadovy kompetencijos — svarbi jy vadybinio kompetentingu-
mo prielaida.

2. Mokykly vadovy kompetencijy ugdymo organizavimas §vietimo vadybos
paradigmy virsmo kontekste

Analizés metu nustatyti mokykly vadovy kompetencijy ugdymo organizavi-
mo principai. Sisteminés kaitos paradigmoje mokykly vadovy kompetencijy
ugdymas turi biiti tikslingas, nuoseklus procesas, suderintas su vadybinés kar-
jeros $vietime etapais bei specifiniais mokykly vadovy ir ju organizacijy po-
reikiais. Mokykly vadovy kompetencijy ugdymas turi biiti mokykly vadovy,
kaip zmogiskyjy istekliy, vadybos prioritetas.

Teoriskai atskleisti mokykly vadovy kompetencijy ugdymo kokybe salygo-
jantys veiksniai. Teigiama, jog sisteminés kaitos paradigmoje kompetencijy
ugdymo kokybe lemia turinio, proceso, konteksto, vertinimo ypatumai bei
nuosekliis kompetencijy ugdymo(si) poreikiy tyrimai.
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3. Mokykly vadovy kompetencijy ugdymo ir mokyklos tobulinimo sarysin-
gumo modelis

Mokslings literattiros analizés pagrindu, aptarus vadovavimo mokyklai proce-
sa ir iSanalizavus kompetencijy ugdymo organizavima, parengtas teorinis mo-
kykly vadovy kompetencijy ugdymo ir mokyklos tobulinimo sarySingumo
modelis. Jj sudaro $ie struktiiriniai komponentai: mokyklos kaip organizaci-
jos procesai, mokykly vadovy vadybiné veikla, mokykly vadovy kompetenci-
jos, kokybiskas kompetencijy ugdymo organizavimas. Modelis grindziamas
sisteminés kaitos paradigmos principais. Modelio komponenty empirinis pa-
tikrinimas leido pagristi mokykly vadovy kompetencijy ugdymo, orientuoto
i mokyklos tobulinima, optimizavimo galimybes.

4. Lietuvos mokykly vadovy vadybiné veikla, aktualios kompetencijos ir
kompetencijy ugdymo(si) organizavimas

Vadybingés veiklos kokybiniu tyrimu nustatytos pagrindinés mokykly vadovy
atsakomybes sritys: mokyklos vizijos bei veiklos strategijos kiirimas ir igy-
vendinimas, ugdymo kokybés uztikrinimas, mokyklos procesy reglamentavi-
mas bei reguliavimas, mokyklos veiklos monitoringas, iStekliy valdymas, ko-
munikacijos sistemos kiirimas, bendradarbiavimas su socialiniai partneriais.
Sios vadybinés veiklos sritys atitinka pirmos tvarkos poky¢ius. Tai patvirtina
vadovavimo modeliy tyrimo duomenys, atskleidziantys vadovavimo ir mo-
kyklos procesy sasajas. Instrukcinio vadovavimo modelio dominavimas lei-
dzia teigti, kad Lietuvos mokyklose prioritetas teikiamas ugdymo(si) kokybei
uztikrinti. Kiek silpniau Lietuvos mokyklose realizuojamas transakcinio va-
dovavimo modelis. Mokyklose yra gerai organizuotas darbas, uztikrinta tvar-
ka visuose procesuose ir procediirose, deleguojamos atsakomybés, tinkamai
valdomi zmogiskieji ir materialiniai iStekliai, ta¢iau nepakankamai démesio
skiriama teigiamo klimato puoseléjimui, kolegialumo bei bendradarbiavimo
atmosferai, motyvacijos sistemos kiirimui, santykiams su mokiniais, santy-
kiams su mokytojais. Silpniausiai reiskiasi transformacinio vadovavimo mo-
delis. Mokyklos turi aiskias vizijas, kurias palaiko visi mokyklos bendruome-
nés nariai, taciau jose nepakankamai skatinamas kvalifikacijos tobulinimas
bei organizacinio mokymosi procesas, silpnai iSvystyta profesinés paramos
sistema, nepakankamai plétojama lyderyste ir kt.

Mokykly vadovy kompetencijy kokybiniu tyrimu atskleista aktualiy kompe-

tencijy struktiira, kuria sudaro:

- Strateginé kompetencija, apimanti mokyklos plétros planavimo, veiklos
monitoringo, ivaizdzio kiirimo, informavimo sistemos kiirimo, bendra-
darbiavimo su socialiniais dalininkais gebéjimus.

- Ugdymo(si) proceso valdymo kompetencija, apimanti ugdymo(si) proce-
S0 organizavimo ir vertinimo, mokiniy poreikiy tenkinimo, bendradar-
biavimo su mokyklos bendruomene ugdymo proceso klausimais gebéji-
mus.

- Tarpasmeniné kompetencija, apimanti kulttiros ir klimato kiirimo, bendra-
darbiavimo su mokyklos bendruomene gebéjimus.

- Nuolatinio mokymosi kompetencija, apimanti asmeninio mokymosi pro-
jektavimo bei personalo profesinio tobulé¢jimo skatinimo gebéjimus.
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- Asmeniné kompetencija, apimanti saves valdymo, lyderiavimo, laiko val-
dymo gebéjimus.

- Operaciné kompetencija, apimanti zmogiskujy iStekliy valdymo, materia-
liniy ir finansiniy i$tekliy valdymo, mokyklos veiklos reglamentavimo,
kokybés uztikrinimo gebéjimus.

Atsizvelgdami { vadybinés veiklos specifika bei prioritetines veiklos sritis, su-
sijusias su mokykloje vykstanciais pokyciais, informantai iSvardijo biitinas iSsiugdyti
kompetencijas:

- Tarpasmenine kompetencijq: konflikty valdymo, motyvavimo, bendradar-
biavimo ir kolegialumo skatinimo, bendravimo su mokiniais, bendravi-
mo su tévais, multikultiirinio bendravimo gebéjimus.

- Strategine kompetencijq: mokyklos veiklos kontrolés, sprendimy priémi-
mo, informavimo, poky¢iy valdymo, lyderystés plétojimo, jvaizdzio kiiri-
mo gebejimus.

- Operacine kompetencijq: IKT valdymo, projekty valdymo gebéjimus.

- Nuolatinio mokymosi: mokymosi bendradarbiaujant, refleksijos gebéji-
mus.

- Emocinj intelektq: tolerancijos, emocijy valdymo geb¢jimus.
Apibendrinus respondenty pozitiri i kompetenciju ugdymo organizavima
Lietuvoje, iSrySkéjo Sios tendencijos. Daugumos respondenty nuomone,
kompetencijy ugdymo organizavimui skiriama per mazai démesio: stinga
nuoseklumo, koordinacijos, aisSkiy prioritety. Nejgyvendinti sistemingumo
ir tgstinumo principai, nevyksta nuosekliis mokykly vadovy kompetenciju
ugdymo(si) poreikio tyrimai. Apklaustyju nuomone, kompetencijy ugdymo
paslaugas teikianciy institucijy tinklas platus, uztikrintas efektyvus informa-
vimas apie teikiamas paslaugas, taciau néra funkcijy pasidalijimo tarp ins-
titucijy. Mokykly vadovy atestavimo procediira sudétinga, nediferencijuota
pagal vadovy poreikius, ju organizacijy tikslus, nepakankamas atestacijos
objektyvumas.

Apklaustieji ne itin patenkinti kompetencijy ugdymo renginiy turinio aktua-

lumu bei mokymuy kokybe. Kompetencijy ugdymo programy / renginiy pa-

sirinkimas {vairiomis temomis platus, bet chaotiSkas, nelabai siejasi su mo-
kyklos veiklos aspektais, ne visada atitinka realius darbo vietos poreikius.

Respondentai nurodé¢, jog kompetenciju ugdyme vyrauja tradicinés formos

(seminarai, individualios konsultacijos, konferencijos), metodai (paskaitos,

diskusijos, klausimai-atsakymai). Palankiausiai respondenty vertinama mo-

kyklos lygmeniu bei uzsienyje organizuojamy renginiy kokybé. Auksciausiai
vertinamas lektoriy-praktiky teorinis pasirengimas bei praktinés patirties per-
teikimas.

5. Mokykly vadovy kompetencijy ugdymo optimizavimo galimybés $vietimo
vadybos paradigmy virsmo kontekste

Tyrimo rezultatai rodo, kad mokykly vadovai suvokia antros tvarkos pokyciy
butinybe mokyklos tobulinimui nurodydami §ias prioritetines savo veiklos
sritis: kompetentingo personalo subiirima, jo profesinio tobulinimo skatini-
ma, nuolatinés mokyklos pazangos siekima, bendradarbiavimo kulttros kii-
rima, poky¢iy skatinima, atstovavima mokyklai visuomenéje. Vadovavimo

42



modeliy tyrimo rezultatai atskleidzia, jog mokyklose biitina daugiau démesio
skirti kolegialumo ir profesinés paramos kulttirai, santykiams su mokytojais
ir mokiniais, profesiniam tobuléjimui, lyderystei ir kt.

Vadybiniy kompetencijy kiekybinio tyrimo rezultaty pagrindu pateiktas statis-
tiskai pagristas vadybiniy kompetenciju modelis priklausomai nuo karjeros
Svietime etapo. Modeli sudaro aktualios bei batinos i$siugdyti kompetencijos
skirtingose §vietimo subjekty grupése. Pateiktas modelis galéty buti pagrin-
das vadybiniy kompetencijy ugdymo programoms kurti.

Remiantis tyrimo rezultatais, efektyvy mokykly vadovy kompetencijy ugdy-
mo organizavima salygotu: aiski vizija ir prioritetai, atliepiantys sisteminés
kaitos i8§tkius; nuoseklis kompetencijuy ugdymo(si) poreikiy tyrimai; dermeé
su mokykly vadovy kompetencijas ir vadybinés veiklos aspektus reglamen-
tuojandiais teisiniais dokumentais, atestacijos reikalavimais; tinkamas finan-
savimas. Uztikrinant sisteminguma ir t¢stinuma, butina daugiau démesio
skirti mokytojy ir pradedanciyjy vadovy vadybiniy kompetencijy ugdymui,
taikyti specifines paramos formas. Reikéty optimizuoti institucijy, teikianciy
kompetencijy ugdymo paslaugas tinkla, sukurti andragogy / konsultanty /
mentoriy rengimo sistema. Tobulinant atestacijos procediira, reikéty numaty-
ti alternatyvias atestavimui formas, susieti atestavima su vadovy poreikiais,
jumokykly veiklos rezultatais, | atestacijy komisijas jtraukti daugiau vadovy
praktiky, mokyklos bendruomenés atstovy. Mokykly vadovy kompetencijy
vertinimo ir atestavimo klausimus galéty spresti konkreti institucija, taikyda-
ma efektyvias kompetencijy jvertinimo metodikas. Turéty bati sukurta savai-
minio mokymosi biidu igyty kompetencijy pripazinimo metodika.
Respondenty nuomone, kompetencijy ugdymo turinys turéty atliepti individu-
alius vadovy ir ju mokykly poreikius, plétoti praktinius gebéjimus, sietis su
konkreciais mokyklos veiklos aspektais. Aktualios vadovams sritys: lyderys-
té $vietime, zmogiskyjy istekliy valdymas, planavimas, rySiai su bendruome-
ne, mokykla kaip besimokanti organizacija. Mokykly vadovy kompetencijy
ugdyme turéty vyrauti patirtiniu mokymusi grindziamos formos, metodai,
turéty biiti uztikrinta jy jvairove atsizvelgiant { kompetencijy ugdymo etapa.
Kompetencijy ugdymas turéty vykti tiek institucinéje, tiek realioje profesine-
je aplinkoje. Ugdytoju vaidmenj geriausiai atlikty specialistai, turintys prak-
tinio vadybinio darbo staza $vietimo sistemoje. Bitina sukurti kompetencijy
ugdymo programy kokybés vertinimo metodika.

Sukurtas ir aprobuotas kokybisko mokykly vadovy kompetencijy ugdymo(si)
modelis, grindziamas moderniomis mokymosi teorijomis (konstruktyvaus, so-
cialinio, patirtinio, mokymosi veikloje), yra reali kompetencijy ugdymo(si)
optimizavimo prielaida.

Tyrimo rezultatai leidzia teigti, kad kompetencijuy ugdymas yra efektyvios
mokykly vadovy, kaip zmogiskuju istekliy, strategijos dalis. Todél butina kur-
ti vadovy kaitos planus, karjeros valdymo programas, didinti vadovy profesi-
jos prestiza ir kt. Mokykly vadovy, kaip zmogiskuyjy istekliy, strategija turi
turéti aiSky konceptualyji pagrinda bei remtis nuosekliais tyrimais.
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REKOMENDACIJOS

Atlikto tyrimo rezultaty pagrindu galima pateikti tokias rekomendacijas mokykly
vadovy kompetencijy ugdymo praktikai optimizuoti Lietuvoje:
Svietimo politikams

Sukurti mokyklos vadybos koncepcija, besiremiancia aiskia vizija bei atitin-
kancia sisteminés kaitos reikalavimus.

Sukurti ir jgyvendinti nuoseklia ir planinga mokykly vadovuy, kaip zmogisky-
ju istekliy, strategija, atsizvelgiant | Salies ekonominj, kulttirinj, socialinj ir
kt. kontekstus.

Idiegti permanentinius mokykly vadovy ir ju organizaciju kompetencijy po-
reikio tyrimus.

Suderinti mokykly vadovy kompetencijy ugdymo paslaugas teikian¢iy insti-
tucijy veikla bei numatyti kompetenciju ugdymo kokybés vertinimo mecha-
nizmus.

Sukurti specialisty (andragogy, konsultanty, mentoriy) rengimo sistema.
Tobulinti kompetencijy ugdymo finansavimo metodika.

Tobulinti atestacijos sistema (ar numatyti alternatyvias formas), diferencijuo-
jant pagal vadovy ir ju organizacijy tikslus.

Bendradarbiauti su mokyklos vadovais aktualiais klausimais.

Mokykly vadovy kompetencijy ugdymo organizatoriams

Vykdyti nuoseklius mokykly vadovy kompetencijy ugdymo(si) poreikio tyri-
mus.

| kompetencijy ugdymo programas itraukti platesni kompetencijy spektra.
Atliepti mokykly vadovy ir visy, siekianciy vadybinés karjeros $vietime,
kompetencijy ugdymo poreikius skirtinguose socializacijos etapuose bei va-
dybinés karjeros $vietime etapuose.

Kurti palankia edukacing aplinka, uztikrinant besimokanciyju poreikiy, pro-
gramy tiksly, turinio, metody dermg.

I$plétoti mokykly vadovy kompetencijy ugdymo formy jvairove.

Taikyti specifines mokykly vadovy kompetencijuy ugdymo strategijas (tiek
institucingje, tiek realioje profesinéje aplinkoje).

Teikti paramos strategijas (kompetentingy mentoriy, konsultanty pagalba).
Atsizvelgiant { programy tikslus bei besimokanciyjy poreikius, pritraukti
kompetentingus ugdytojus, tiek teoretikus, tiek praktikus.

UZztikrinti programy turinio kokybés, aktualumo aspektus.

Uztikrinti kompetencijy ugdymo ir atestacijos reikalavimy derme.

Vykdyti kompetencijy ugdymo programy kokybés kompleksinj vertinima.

Mokykly vadovams

Nuosekliai ugdyti savo holisting kompetencija, jungiancia platy vadybiniy
gebéjimy spektra, igalinancia tobulinti vadybing veikla ir visa organizacija.
Dalyvauti kompetencijy ugdymo programy rengime, atlikti ugdytoju / mento-
riy / konsultanty vaidmeni.

Skleisti geraja patirtj per autorinius seminarus, publikuojant vadybing literati-
ra, burtis { kolegy tinklus, asociacijas, sajungas, dalytis ziniomis ir patirtimi.
Mokyklose diegti lyderiy ugdymo strategijas.

Bendradarbiauti su Svietimo politikais, kompetenciju ugdymo organizato-
riais.
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