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INTRODUCTION

Relevance of the theme. In the historic-cultural development of the society chil-
dren’s leisure has undergone significant changes related to both its contents and forms:
there occurred a shift from the organized forms to freely selected by children and their
parents; the contents expanded from leisure time at school to leisure at weekends,
celebrations and holidays. Therefore, the science and practice of education focus on
the problem of children’s leisure, the changes in the system of knowledge are obser-
ved: they not only turn out to be universal and significant for a number of sciences,
but also turn into more differentiated, becoming the objects of social sciences or the
humanities (sociology, psychology, culture science, ethnology, etc.). One of the main
praxeological issues in contemporary postmodern (creative, information/competence-
based) society is the formation of the knowledge about the living world, its structure
and application possibilities (Augustinaitis, 2001). The disclosing of children’s leisure
in summer is a significant phenomenon in the creation of knowledge about the pheno-
mena of contemporary leisure culture.

Children’s leisure has become an issue of present political discussions in Lithua-
nia. The focus is on children’s occupation rather than on the social and cultural signi-
ficance of leisure for children. Despite the fact that children’s leisure has become the
interest domain of politicians, educationalists and parents, the number of scientific
researches is insufficient. The growing scientific and practical interest in children’s lei-
sure is attested by the abundance of contests and programmes intended for children’s
non-formal (self-)education and socialization, announced by the Ministry of Science
and Education of the Republic of Lithuania'. However, children’s leisure (both at scho-
ol and outside it) is regarded as an environment in the mentioned documents rather
than as a social, educational or cultural phenomenon.

Periodical publication of the Republic of Lithuania are full of materials referring
to both children’s leisure in general and leisure of their summer holidays (Kalantai-
té, Simonavicitite, 2004; Pilkauskiené, 2006; Rasimaité, 2008; Vaiciulyte, 2006; Vys-
niauskiené, 2009; Butkeviciené, 2011; Paukstyte, 2011; Tvirbutas, 2011). Most of
them express fear that children are unattended during the summer (because they do

' Conception of Non-formal Education for Children (approved by the Minister of Education
and Science on 30 December 2005, Order No. ISAK-2695, Zin., 2006, No. 4-115); The Law on
Education (enacted by the Seimas of the Republic of Lithuania on 17 June 2003, No. IX-1630,
Zin., 2003, No. 63-2853); Programme of Children's and Youth Socialization (approved by th
Government of the Republic of Lithuania on 23 February 2004, Decree No. 209, Zin., 2004,
No. 30-995); Provisions of the National Education Strategy 2003-2012 (approved by the Seimas
of the Republic of Lithuania on 4 July 2003, Decree No. IX-1700, Zin., 2003, No. 71-3216 );
Reference of the Ministry of Education and Science of the Republic of Lithuania On the Organi-
zation of Students’ Supplemental Education and Leisure (approved on 25 September 2001 No.
24-06-06-116); Purchase of the Implementation of Children's Summer Educational Programmes
in Counties [http://www.tapk.1t/It/pirkimai/vaiku-vasaros-edukaciniu-258y.html]; Purchase of
Services of the Implementation of Children’s Non-formal Education Programmes in Municipa-
lities [http://www.tapk.lt/lt/pirkimai/neformaliojo-vaiku-svietimo-whd7.html]; Purchase of the
Implementation of Educational Programmes for Socially-Excluded Children Socialinés [http://
www.tapk.1t/It/pirkimai/supaprastintas-atviras-socialines-z7vb.html] etc.
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not attend school); leisure in summer becomes a sphere of their daily life, which is de-
pendent on the children rather than adults (parents, teachers, specialists of non-formal
education, etc.). The problem of children’s leisure is frequently viewed as the answer
to the question: How to entertain children during their summer holidays? The search
for various forms of entertainment includes adults (school teachers, teachers of non-
formal education and specialists of other education institutions) eliminating children’s
participation in creating their leisure culture.

Children’s leisure as a sphere of their everyday life is rather detached from for-
mal (self-) education and demands not only a new attitude towards the phenomenon,
but also the realization of new relationships between adults and children that would
give a possibility to represent children’s needs. The child-oriented paradigm of “free”
(self-)education transfuses all spheres of children’s (self-)education and (self-)sociali-
zation, including leisure. It encourages researchers to explore the meanings of socio-
cultural and educational discourse of children’s leisure, perceiving children’s leisure
as a phenomenon inherent to their culture (Kirsten, Hansen, Kaufmann, 1997). In
this way the child’s role is actualized in it by shifting the viewpoint of a child from
“the child entertained and cared for by adults” to “the child as an individual creator
of the contents and forms of leisure culture” (Mathiasen, Staerfeldt, 2005). Thus, the
socio-educational meaning of children’s leisure culture is highlighted through the ap-
plication of antipositivist and philosophical (constructivism, social reconstructivism,
phenomenology, etc.) theories of general leisure culture, advocating the priorities of
freely disposable time by the person him/herself or the group, provided this time is
related to a pleasant activity of a child and not to mere occupation. Besides, the me-
aningfulness of leisure for a child as a socio-cultural individual is the expression of
his/her freedom. This paradigm has been neglected in the scientific interpretation of
children’s leisure. It can be realized due to the processes of democracy occurring in
the contemporary society. Humanist philosophy has been declared lately (Duobliené,
2011, p. 104), including the spheres of democratization of children’s (self-)education
(Kjaergaard, Martinénieng, 1996; Kvieskiené, 1997). It is maintained (Hansen, Kauf-
man, Saifer, 1997) that a child is not a creator of the future of democratization but an
active participant of its present. Therefore, his/her education should be grounded on
the principles of democratic culture.

The adult-oriented paradigm of leisure is obvious is educational research: adults,
not children, are invited to create the forms of leisure and solve the related problems.
It is attempted to signify leisure by ensuring the conditions for children’s ‘positive’ so-
cialization (Kvieskiené, 2000, 2003, 2005). Hence, the problem of children s leisure is
almost exclusively analyzed in the context of a child’s occupation, in other words, the
children s leisure is equalled to a meaningful pastime only if it is spent with adults (pa-
rents, teachers, specialists of non-formal education, etc.). Therefore, the consequences
of children’s leisure when left without adults’ supervision, is mythologized by prescri-
bing a direct relationship between children’s occupation and expression of their inap-
propriate behaviour in public places, school or at home. Educators are often warned
about the possibly negative influence of friends on a child during leisure activities (in
case the child is not supervised by an adult). Present-day education/pedagogy of Lit-
huania is also marked by distinct ideas of liberal pluralism or criticism (Mazeikiené,
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2001; Mazeikis, 2005; Duobliené, Bulajeva, 2009; Duoblien¢, 2011), which are espe-
cially missing in those spheres of children’s (self-)education and (self-) socialization
where a child becomes an active participant in non-formal cultural environment (ins-
titutions of non-formal education, summer camps, etc.). However, these educational
spheres are neither appropriately theoretically validated nor empirically explored.

Due to the shift of educational paradigm in Lithuania (from teaching to learning),
the expression of freedom being implemented into the learning process is signified (Le-
peskiené, 1996; Bruzgeleviciené, 2001, 2008; Lepeskiené, Butkiené, Steevens, Werk-
hoven, 2001; Bruzgelevi¢iené, Biidiené, Poviliinas, Zukauskiené, 2002). However,
children’s leisure is not analyzed in this context in education/pedagogy, as the whole
attention is directed towards formal processes of children’s (self-)education and socia-
lization. Leisure as an everyday sphere of a child’s life and activity is of secondary
importance or a ‘hidden’ discourse. Children’s leisure is not sufficiently conceptuali-
zed in the paradigms of freedom, ‘free’ (self-)education or child-oriented education.
Nevertheless, it is noteworthy that with the signification of a child-oriented paradigm
of (self-) education, children’s leisure started to be analyzed in terms of the interface
of formal and non-formal environments, including an especially significant form — the
games into the process of children’s education (Rogers, Sawyers, 1988; Slade, 2001).
The problem of leisure has become significant for those educationalists, who explo-
re the processes of children’s (self-)socialization interacting with the processes of
(self-)education occurring both in the child’s informal social and cultural environment
and formal (self-)educational environment (Kvieskiené, 1996; Barkauskaité, 2001;
Mockevicien¢, 2002; Jonutyté, 2007; Kvieskiené, Petrokiené 2007).

In the interpretation of children’s (self-)socialization and (self-)education during
their leisure time, observed is the attention only to certain theories referring to pheno-
menological hermeneutics (Duobliené, 2011), constructivism (Hansen, Kaufman, Sai-
fer, 1997) and historical reconstructivism (Mathiasen, Staerfeldt, 2005). The majority
of other scientific investigations are directed towards leisure practice attempting to
determine its structure, forms and characteristics (Miselis, 1983; Leonavicius, 1994;
1995, 1997; Zaleskiené, 1994; Vosylitité, 1995; Dapkiené, 2002) and traditions (Mitri-
kas, 1984, 1999). The peculiarities of children’s (self-)socialization process in leisure
time (Kvieskiené¢, 2000, 2003, 2005), leisure in formal and non-formal environments
(Barkauskaité, 2001; Barkauskaité, Zidoniené, 2001), the significance of leisure in
early prevention (Mockeviciené, 2002), leisure culture (Kvieskiené, 1996; Misevicit-
té, 2000), availability of children’s non-formal leisure (Kvieskiené, Petrokiené, 2007),
the basics of the physiology, hygiene and planning of children’s and youth activity
and leisure as well as the problems of learning and leisure (Vaitkevi¢ius, 1982, 2003)
are analyzed.

Children’s leisure in summer is not viewed as a phenomenon of human leisure
sub-culture within the context of general leisure culture. Children’s leisure in summer
is marked by educational meanings; however, their definition requires critical/reconst-
ructional and paradigmatic thinking, which helps to elicit knowledge essential for
the perception of children’s leisure in the context of pluralist paradigm of (self-)edu-
cation. The culture (sub-culture) of children’s leisure in summer is not analyzed as
a socio-educational phenomenon in Lithuanian educational science, which manifests
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in children’s daily life and changes the child’s attitude towards him/herself and their
leisure (from ‘children’s leisure is organized by adults’to ‘children’s leisure culture
is created by children themselves’), the role of adults in it (from ‘leisure organiser’
to ‘leisure partner’) as well as their mutual interaction (children’s leisure is the time
disposed by the children themselves, in which occupation is combined with pleasant
activity). The practice of children’s (self-)education and (self-)socialization necessita-
tes for new knowledge about the culture of children’s leisure in summer. Since there
is an obvious lack of them, positivist conception of leisure is prevalent (‘children’s
leisure — occupation’, ‘children —socially immature individuals ") (Juodaityté, Palubai-
tyté, 2007; Juodaityté, 2011). There is no sufficient basis for the understanding of the
socio-educational meanings of children’s leisure referring to the liberal, antipositivist
knowledge, which would permit to expand the discourse of children’s leisure culture
into the paradigm of ‘child — adult’ in the context of the phenomenon of freedom.

The historical development of the conception of children’s leisure in European
society enables the historical and cultural paradigm of leisure and children’s freedom
to be manifested in Lithuania, which is supported by the historical-reconstructional
discourse of phenomenological hermeneutics and the culture of children’s existential
reality: A. Gaizutis (1988) conducted a historical and cultural review of ethnographic
researches of childhood and defined its significance for the mental (self-)education of
teachers; A. Sliogeris (1996) drew his attention to the relation of a child’s world with
the one of adults, A. Juodaityté (1998, 2000 a, b; 2002 a, b, c¢; 2003, 2005) analyzed
the socio-pedagogical significance of the phenomenon of childhood and the related
reconstruction as well as the possibilities of the formation of new pedagogical thin-
king. The historical-cultural substantiation of the phenomenon of childhood (Boas,
1966; Aries, 1973; Bluebond — Langner, 1978; Gaizutis, 1988; James, 1993; Sliogeris,
1996; James, Prout, 1997; Juodaityte, 1998, 2000, 2002, 2003, 2005) provided new
possibilities to conduct the research of the socio-educational meanings of children’s
leisure demonstrating its reconstructions in contemporary education/pedagogy and
the reality of (self-)education. However, Lithuania faces a shortage of scientific theo-
ries giving explanations for children’s leisure within the paradigm of child-oriented
‘free’ (self-)education. Even less attention is allotted to the validation of its philosophi-
cal-cultural meanings by signifying freedom, a phenomenon characteristic of a democ-
ratic society, which is actualized in the Convention on the Rights of a Child, ratified
by the General Assembly of the United Nations in 1989.

The phenomenon of freedom, its modality and theoretical substantiation has re-
cently been contextualized in the theories of ‘free’ (self-)education (Bitinas, 1998,
2000, 2002, 2006; Bruzgelevicien¢, 2001, 2008; Juodaityté, 2003, 2004), the expres-
sion of ‘free’ (self-)education contexts is grounded in the reform of Lithuanian edu-
cation (Bruzgelevitiené, Budien¢, Povilitinas, Zukauskiené, 2002); expression of the
dimensions of European democratic culture is analyzed within the contents of the di-
mensions of European democratic cultures (Jackiinas, 2006); the phenomenon of the
indeterminacy of education is analyzed within the paradigm of postmodern critical pe-
dagogy (Ruskus, 1997, 2007; Mazeikis, 2005; Duobliené, Bulajeva, 2009; Duobliené,
2011). However, there is a shortage of methodological, theoretical — empirical instru-
ments to investigate the sphere of children’s free time, everyday life and activities, na-
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mely children’s leisure during summer holidays. The philosophical basis is sufficient
for the development of such research in Lithuania: historical-cultural approach (Gaizu-
tis, 1988; Sliogeris, 1996; Juodaityté, 2003, 2005). The need for the knowledge about
children and childhood, which implies critical viewpoint towards such mythologized
meanings as ‘the child is a socially immature individual’ are highlighted. Liberalizing
the processes of children’s (self-)education, a new culture of mutual relationship chil-
dren — adults’ is formed; therefore, it is possible to investigate children’s leisure cultu-
re in summer as a socio-cultural sphere, in which the paradigm of the phenomenon of
freedom is especially well-marked.

The problem of scientific research can be formulated within such a context: How
should the expression of socio-cultural significance of children’s leisure culture be
explored within the context of the phenomenon of freedom, implicating the child’s
inborn right to be a creator of his/her meaningful leisure?

The scientific problem is specified by the following questions:

e How to theoretically substantiate children’s leisure in summer within the anti-
positivist and pluralist conception of freedom, identifying it as a sub-culture,
which is dependent on children themselves?

e How to contextualize children’s leisure as the time disposed by the children
themselves, when a child becomes the creator of leisure culture in terms of
the phenomenological paradigm of freedom, as it is this particular interpreta-
tional paradigm of children’s leisure that is significant for the educators?

e How to identify the knowledge significant for the discourse publicity of chil-
dren’s leisure culture employing the conception of freedom, which is formed
in the culture of European civilizations, disclosing its historical-cultural de-
velopment on the paradigmatic level and highlighting the clarification of the
meanings of children’s leisure culture within the context of the opposition of
positivist and antipositivist paradigms?

e What research instrument can be employed to explore the socio-educational
meanings of children’s leisure culture in summer by providing children with
a possibility to create a narrative, which would express their experience and
the prevailing relationship child — adult, highlight the roles of children as crea-
tors of their leisure when leisure means not only occupation, but also pleasant
activity corresponding to children’s needs?

The problem questions are deepened by the following methodological objections
between:

e the paradigmatic humanist provisions, oriented towards the creation of con-
ditions for the child’s unbound expression in (self-)education processes, and
historical and cultural analysis of the theories on children’s full-rate leisure,
delivering knowledge of freedom/children’s leisure as a pedagogical phenome-
non;

o the integrated understanding of the phenomenon of freedom in social sciences
and the humanities and insufficient convergence of educational/pedagogical
research to the achievements of other sciences in the analysis of children’s
leisure culture within the context of the phenomenon of freedom;

e the reconstruction of West European theories and their application while inter-
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preting the ideas of ‘free’ (self-)education in educational theory and practice
in Lithuania;

the fragmentation of the knowledge about children’s leisure genesis within
the context of intercultural dialogue of civilizations and the need of absorbing
of acculturation and deculturation phenomena occurring in the processes of
children’s leisure in foreign countries with the attempt to gain experience of
theoretical and empirical research in Lithuania.

Object of the research: socio-educational discourse contextualizing children’s
leisure culture in summer.

Aim of the research: referring to the antipositivist conception of leisure and ap-
plying contextualization of the meanings of the phenomenon of freedom, to explore
the socio-educational discourse of children’s leisure culture and develop theoretical
and empirical knowledge significant for the publicity of the paradigm of children’s
leisure culture in summer.

Objectives of the research:

1.

To validate educational meanings of children’s leisure culture within the his-
torical-cultural context of the conception of the family and children referring
to antipositivist and pluralist paradigm of leisure.

To validate the context of the meanings of the phenomenon of freedom and
interpret educational meaning s of children’s leisure culture, which is manifes-
ted in the discourses of child-oriented and ‘free’ (self-)education culture.

To conduct empirical investigation of children’s leisure culture in summer
(characteristic of 10-12-year-olds) and determine the socio-educational signi-
ficance by highlighting its contextualization in the conception of the phenome-
non of freedom.

To formulate the recommendations, significant for the publicity of the discour-
se of children’s leisure culture in summer within the (self-)education para-
digm oriented towards the phenomenon of freedom, which permits to reveal
children’s leisure culture in summer referring to their needs and roles both as
active participants and creators of their leisure.

Methodological conceptions of the research

o Paradigm of ‘free’ (self-)education is based on the conceptions of humanist, exis-
tentialist, progressivist and pragmatic education, which emphasize the viewpoint
of a human being as a free and conscious individual, able to understand their
needs, realize their potentials and solve real life problems (Korcakas, 1993). The
main role of an educator (adult) is to provide a person with freedom, cooperate
with children in creating their leisure, to encourage their activeness and responsi-
bility for the results of the chosen leisure activities. Adults (parents and teachers)
are provided with the possibilities to understand the socio-educational sense of
children’s leisure, as well as the priorities allotted by children themselves, since
the main condition of ‘free’ (self-)education is to trust the child (Bitinas, 2000;
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Juodaityté, 2003, 2004; Jurasaité — Harbison, 2004). Adults (parents, teachers,
specialists of non-formal education), who usually represent traditional (positivist)
conception of education, have an opportunity to perceive the child as being able
to take responsibility for the choice of their leisure activity, learn from their ex-
perience and develop freedom in gaining it from childhood. The child’s opinion
regarding the choice of and decision on leisure activity becomes as significant
as adults’. ‘Free’ education creates favourable conditions for children to employ
the situation of freedom during their summer leisure, as it forms the basis of “chil-
dren’s learning to live in freedom’ (Dalto, 1995).

The paradigm of traditional education is based on adults’ conceptions that a
child is a socially immature individual, and childhood is a rather insignificant pe-
riod from social and educational viewpoints. (Epstein, Dauber, 1991; Eberwein,
1993; Juodaityté, 2003). Traditional education rests upon such education which
is conducted in terms of adults’ rules imposed on children while retaking their ac-
cumulated experience. The conception of ‘free’ child-oriented education neglects
the domineering of an adults and searches for partnership possibilities; the adult’s
trust in a child is emphasized, whose dependence on the adult is gradually re-
duced whereas their interrelations are strengthened. ‘Free’ education liberates a
child from adults’ dependence and emphasizes the idea of children’s freedom, i.e.
provides an alternative for children’s social dependence on adults — the paradigm
of traditional education. The perception of the socio-educational meanings of chil-
dren’s leisure culture in summer is conceivable only through the child’s world,
not the adult’s, which is designed by children themselves with the participation of
adults.

Historical-cultural reconstructivism (social constructivism). The socio-educatio-
nal discourse of children’s leisure culture in summer can be explored by applying
the theory of social reality construction (Berger, Luckmann, 1999) and defining
the objective and subjective contexts of social reality constructed by children. The
theory of social constructivism (Gergen, 1994; Burr, 1995; Pinker, 2002) forms
the basis for the explanation of children’s constructive leisure activity, which
emphasizes the significance of experience. In the dissertation historical-cultural
reconstructivism is employed to clarify the genesis of conceptions of the educa-
tional significance of the child’s and family’s leisure in different epochs of the
society. The content of the discourse of leisure is disclosed through the following
categories: ‘a child in the family’, ‘the family and a child’ and ‘the family with a
child’. The facts and conceptions of the history of childhood are taken from the his-
toric-cultural studies, conducted by G. Boas, 1966; Ph. Aries, 1973; L. DeMause,
1976; M. Bluebond-Langner, 1978; J. Clarke and C. Critcher, 1985, 1995; J. De-
mos, 1986; C. Rojek, 1985; 1. Kon, 1988; G. Allan and G. Crow, 1991; J. Horna,
1994; M. Koul, 1997, M. Bhatti and A. Church, 2000; A. J. Veal and R. Lynch,
2001. The leisure of a child and the family as their common life at home, private
and public environments as well as the cultural-informational significance of the
genesis of historic conceptions for the present are explored with reference to the
aforesaid theories. While analyzing the philosophical — value-based contents of
the conceptions ‘a child as a small human being’ and ‘a child as a mature social in-
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dividual’, the philosophy of child-oriented leisure is disclosed as well educational
capacity of such leisure is validated. Reflecting on the historical-cultural genesis
of the conceptions of the child and family, the knowledge permitting to withdraw
from traditional (positivist), adult-oriented understanding of children’s leisure is
highlighted as well as antipositivist and pluralist conception of leisure in the con-
text of the phenomenon of freedom, in which the child is empowered to act in a
free environment, is identified.

Methodological conception of phenomenological hermeneutics. The research of
children’s summer leisure is grounded on modern phenomenology (Mickiinas, Ste-
ward, 1994), which permits to analyze the meanings subsistent in children’s world
and children’s experience withdrawing from preconceived attitudes, theoretical
assumptions and interpretations. The methodological conception of phenomeno-
logical hermeneutics (Nesavas, 1984; Lindseth, Norberg, 2004) comprehends the
traditions of phenomenology as a descriptive phenomenology to investigate and
describe the phenomena, their occurrence in the lived world in order to understand
and disclose their significance, and hermeneutics (Ricoeur, 2000, 2001; Gadamer,
2006), which enables to perceive the text and relate the obtained information with
what is said in the text and the meaning it conveys. Phenomenological herme-
neutics is based on the realization of stages, which are related by their parts and
totality, as well as dialectics of perception and explanation: (1) naive reading;
(2) structural analysis; (3) overall perception.

Methodological conception of qualitative research (Cohen, Manion, 1989; Ala-
suutari, 1995; Kvale, 1996; Maxwell, 1996; 2005; Schwandt, 1997; Bitinas, 1998,
2002, 2006; Silverman, 2001; Kardelis, 2007; Tidikis, 2003, Denzin, Lincoln,
2005, etc.). Children’s leisure culture in summer can be explored applying the met-
hodology of qualitative research. Methodology of qualitative research represents
antipositivist (non-traditional) conception and permits to explore children’s leisu-
re culture from children’s perspective interpreting it in terms of the meanings at-
tached by children themselves. Qualitative research is employed with an attempt
to perceive the socio-educational meanings which children attach to their summer
leisure.

Theory of postmodern discourse and its approaches. The approach of postmo-
dern theory helps to reveal the variety of different cultural viewpoints (children’s
and adults’), their abilities to accept different individuals of different cultures
(McLaughlin, 1997; Rubavicius, 2003, 2010; Hofstede, 2005). In the dissertation
discourse is applied as a social and humanitarian method or approach, which
enables to conduct the analysis of text (children’s free thematic essays) results
and disclose a new educational understanding, in which the discourse (the know-
ledge of the phenomenon constructed by children in everyday reality) becomes
‘overt’ or dominating (Foucault, 1972, 1998; Hajer, 1995; Stoll, Fink, 1998; Ha-
bermas, 2002; MacLure, 2003; Valantiejus, 2004; Hargreaves, 2008; Juodaityté,
Radyte, 2009). The child’s subjective ‘I’ and his/her socio-cultural worlds are
actualized. The methodological approach of postmodern discourse permits to per-
ceive children’s leisure culture in summer as a cognitive sphere of contemporary
social world and contradicts the existing stereotypes that a child is ‘an immature
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social individual’ and the social inadequacy of children’s community. (Juodaityté,
2003).

e Grounded theory is based on phenomenology and symbolic interaction. In the
dissertation it is employed with the aim to develop a purposeful and independent
theory with reference to empirical (quality research) data (Nesavas, 1984; Alasu-
utari, 1995; Punch, 2006, Mertens, 2005; Titscher et all., 2002; Denzin, Lincoln,
2003, 2005; Luobikieng¢, 2003, 2010). Grounded theory is attributed to the group
of qualitative research strategies of the cognition of an object, since it defines the
ways of extracting theoretically significant arguments from the primarily obtained
information and on these grounds designs an empirical model of an object, which
can be awarded the status of a theory after having conducted sufficient research
of its verification. Grounded theory is often employed for qualitative research.
The application of this strategy saw no preconceived arguments (provisions) of
the research object. On the contrary, there was a search for the arguments of a
theoretical level with reference to the obtained data (children’s narratives). The
peculiarity of the conducted research is defined as the open-mindedness for new
ideas. The strategy resembles the activity of a leader summarizing his/her expe-
rience.

Research methods applied in the dissertation:

o Scientific literature analysis and metaanalysis. The socio-educational discourse
of children’s leisure culture in summer within the context of the phenomenon of
freedom has been theoretically validated. Reflexive analysis permitting to clarify
and perceive the socio-cultural meanings, which contextualize discourses, theo-
retical and praxeological paradigms, has been conducted. The historical-cultural
genesis of the social and educational meanings of children’s leisure has been in-
dentified within the context of theoretical and praxeological discourses.

o The data for the empirical (qualitative) research of the dissertation has been col-
lected by applying the method of children’s non-structured free thematic essays
(“My leisure time in summer’). The (socio-educational) meanings representing
children’s (78 informants) leisure culture in summer have been disclosed identi-
fying their social, educational and cultural experience within the context of the
phenomenon of freedom.

e The analysis of qualitative data has been conducted applying the method of phe-
nomenological hermeneutics (Ricoeur, 2001; Lindseth, Norberg 2004; Gadamer,
2006) referring to an elaborate analysis of the perception and clarification of free-
dom (as a scientific and educational/pedagogical phenomenon). The meanings of
the discourse of children’s leisure culture in summer have been defined, analyzed,
described and validated using the principle of hermeneutic circle, content analy-
sis and method of continuous comparison (Schwandt, 1997) to design an innova-
tive understanding of children as active creators of their leisure culture for adults
(parents, teachers, specialists of non-formal education).

Scope and geography of research. The scope of the scientific research is crite-
rion-based, which consists of observation units, correspondent to the requirements of
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the criterion significant for the researcher, and constructed with regard to the aim and
contents of the research (Bitinas, 2006). The population of qualitative research inclu-
des 78 children (10—12-year-old), studying in 5"-6" classes in Siauliai and Klaipéda
comprehensive schools. The size of the scope is representative to conduct qualitative
research deep and intensive, rather than extensive, study of the relevant phenome-
non of the discourse of children’s leisure culture in summer. The selected strategy
of qualitative research necessitates not for the quantity of informants, but rather the
scope, depth and meaningfulness of the presented information. The age-group of the
informants has been determined with reference to their opportunities to spend leisure
time in the environment uncontrolled by adults, experience of spending leisure time
in summer and abilities to convey it in the acceptable and attractive written form of
a free thematic essay. From the geographical viewpoint, children living in Siauliai
and Klaipéda have been chosen presuming that their experience of spending leisure
time in summer shall vary due to the geographical differencies of the location.

Defended theses:

e Children’s leisure culture in summer is a complex phenomenon occurring in a
variety of children’s (self-)education and (self-)socialization environments and
characteristic of their daily life. However, the understanding of the meanings of
leisure in the context of ‘free’ (self-)education or child-oriented education requi-
res reconstructed knowledge, which would provide a possibility to clarify them in
the context of the phenomenon of freedom.

e Freedom, as a complex category of social sciences and the humanities, is a phe-
nomenon existing in the culture of human civilizations and manifesting itself in
various activities of children/adults when they are free in their decisions and their
self-expression is a value of (self-) education.

e The understanding of freedom as the main phenomenon of education/pedagogy is
characteristic of the tradition of humanist education. It complies with the overall
scientific explanation of this category. The following provisons are signified: the
conscious possibilities of an individual, his/her ability to choose and act referring
to his/her inner stimuli and needs, which are conditioned by a human being as a
creature of nature and spirit, and a child as a socio-cultural creature. Understan-
ding of the phenomenon of freedom allows to seek for inner freedom by creating
appropriate external conditions and referring to the specific individual and socio-
cultural essence of a child as an individual.

e The second half of the 19" century and the beginning of the 20" c. is marked by
a variety of viewpoints grounding and determining the external limits of a child’s
choices and acts, legitimizing the principle of his/her self-expression, unbound ac-
tivity and freedom. In west European and Lithuanian theories and practice of edu-
cation, leisure is conditioned by the influence of specific cultural and pedagogical
traditions, rapid development of the sciences of philosophy and psychology. All
these factors gave a possibility for the representatives of humanist education to
analyze the processes of children’s (self-)education and (self-)socialization with
reference to the general pedo-centric positions and the variety of the conceptions
of freedom (from positivist: ‘a human being is a victim of inappropriate socializa-
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tion environment’, ‘a child is a socially immature individual, unable to carry out
a purposeful and thoughtful activity in leisure time’to antipositivist and pluralist
‘a human being creates his/her own socio-cultural environment’, ‘a child's leisure
is meaningful in its socio-educational sense, a child is an active creator of his/her
free time and is able to combine occupation with pleasant activity, significant for
the child him/herself”).

e The identification of children’s leisure time in summer became conceivable in Lit-
huania due to the formation of ‘free’ (self-)education theory and practice, which
implied the phenomenon of overall freedom and contextualized its expression in
the child-oriented educational paradigm. This permits to identify children’s leisu-
re culture as a sphere of life and activity disposed by children themselves, when
they create leisure culture significant for them by combining occupation and plea-
sant activity.

e The identification of the socio-educational meanings of children’s leisure culture
in summer is feasible by employing qualitative research methods providing the
children with a possibility to freely express (in the oral or written form) their
experience and create a narrative, which could become a discourse revealing the
meanings of a child-oriented leisure culture in summer, such as ‘a child is the
creator of leisure, who freely disposes his/her time and combines occupation
with pleasant activity’. Children’s narrative on leisure enables this discourse to be
accepted as overt/main rather than hidden/secondary one, existing alongside with
the discourse created by adults ‘children are immature socio-cultural individuals,
therefore, unable to carry out an activity, which is significant for their (self-)edu-
cation and (self-)socialization’.

The scientific research was conducted in three stages:

The fisrt stage (January — December 2006) included the analysis and metaanalysis
of scientific literature. With reference to the theoretical conceptions of antipositivism,
‘“free’ (self-) education, positivist-traditional education and social constructivism (re-
constructionalism), the methodology of empirical research was validated and the
design of qualitative research was accomplished (including methods and methodo-
logy).

During the second stage (January-December 2008) scientific literature was analy-
zed as well as pilot research conducted. The aim of the pilot research was to verify the
selected research method — children’s non-structured free thematic essay, if it would
provide necessary information for the main research. Qualitative analysis of the obtai-
ned data was conducted.

The third stage (January 2009 — October 2010) covered scientific literature ana-
lysis. The empirical qualitative research was conducted, the data was collected by
organizing a competition of children’s non-structured free thematic essays on the to-
pic ‘My Leisure Time in Summer’. The dissemination of research data was directed
towards children’s experience and conducted via the forum ‘How I Learn and Spend
My Leisure Time’, the analysis of the results of qualitative research was carried out as
well as the meanings of children’s representation identifying them as the creators of
their meaningful leisure culture were defined within the context of the phenomenon
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of freedom (September 2009 — October 2010). The results of empirical qualitative
research substantiating the socio-educational discourse of children’s leisure culture
in summer within the context of the phenomenon of freedom were summarized. The
conclusions were drawn as well as discussion questions and recommendations were
formulated (October 2010 — September 2011).

The volume and structure of the dissertation. The dissertation consists of the
introduction, three parts (the first part presents theoretical conceptions and paradigms
of research; the second part is methodological: it validates the methodology and met-
hods of the socio-educational discourse of children’s leisure culture in summer and
chracterizes the stages of qualitative research: logics, principles, scope, methods and
instruments of the qualitative research; the third part presents the results of the qua-
litative research as well as their analysis and interpretation within the context of the
phenomenon of freedom, the social, educational and cultural meanings of chidlren’s
leisure are defined), conclusions, recommendations and discussion, list of references
and annexes. The dissertation supplies 8 pictures, 22 tables (11 out them are included
in the dissertation, and 11 in the annexes). The scope of the dissertation is 156 pages,
excluding annexes. The list of literature covers 292 references.

Scientific novelty and originality. The novelty and originality of the research are
determined by the systematic and methodological investigation of the phenomenon
of children’s leisure culture within the context of the phenomenon of freedom, which
was carried out for the fist time in Lithuania. Based on the antipositivist non-traditio-
nal paradigm of leisure, the educational meanings of children’s leisure culture are
disclosed in the contexts of the genesis of the historic-cultural conception of the fami-
ly and child. A systemic and differentiated analysis of scientific literature has been
conducted, which provided with the possibility to demonstrate the peculiarities of the
conception of freedom by different scientific disciplines (social, humanities), present
an overall and pedagogical definition of the concept as well as define its main charac-
teristics. The variety of scientific discourses based on the interpretation of children’s
leisure culture in summer has been identified, as well as the possibility of their dissemi-
nation within the context of the phenomenon of freedom has been developed.

The essence of the qualitative research of children’s leisure culture in summer has
been validated, its methodology disclosed in accordance with the synthesized approa-
ches of antipositivist philosophy, such as constructivism, socio-historical and cultural
reconstructivism, phenomenological hermeneutics and grounded theory.

The discourse of children’s leisure culture in summer has been identified and the-
oretically substantiated applying the contexts of the meanings of the phenomenon
as well as the socio-educational meanings of children’s leisure culture in summer,
manifested in the discourses of ‘free’, child-oriented (self-)education culture, have
been interpreted.

The perception of children’s leisure culture in summer has been highlighted wit-
hin two-fold paradigmatic contexts (traditional and non-traditional, ‘free’ education):
‘a child as a socio-cultural individual dependent on an adult’vs ‘children’s summer
leisure as a phenomenon of the expression of the child’s freedom’ (a child as an inde-
pendent creator of the contents and forms of his/her leisure). The knowledge, permit-
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ting to develop the scientific discourse of children’s leisure culture in education/peda-
gogy within the context of these conceptions, has been validated and systematized.

The dissertation demonstrates how the theoretical understanding of the phenome-
non of freedom becomes a significant methodological approach representing histori-
cal-cultural paradigm in education sciences. The historical genesis of the conceptions
of children’s leisure culture has been theoretically determined, which allows explo-
ring and systematize historical and pedagogical experience of the past and present
times as well as searching for their interconnections in creating new knowledge, signi-
ficant for education sciences.

Theoretical-historical research of freedom, children’s leisure culture as a pheno-
menon of education/pedagogy has been conducted within the context a cultural dia-
logue. Its significance for the education sciences in Lithuania has been actualized by
objective validation of socio-cultural prerequisites essential for scientific interpreta-
tion, which would permit to develop children’s summer leisure within the humanita-
rian-cultural paradigm. The following conceptions are defined as meaningful: (1) the
dynamics of socio-cultural changes is accompanied by a number of manifestations of
the phenomenon of freedom in various life spheres of modern Lithuania; (2) the in-
tegration of Lithuanian and western cultures is reflected in a consistent acceptance of
liberal values, market reforms and realization of the ideas of democratic and open-min-
ded society; (3) the situation of the national education system is characterized by the
search for the development of new paradigms of educational/pedagogical scientific
practice, and is based on humanist and cultural priorities including the phenomenon
of freedom.

Practical significance of research. The analysis of the meanings of children’s
discourse can help to withdraw the stereotypes and mythologization of the conception
of children’s and their families’ leisure in theory and practice. The knowledge, which
would help to construct a child-, not adult-oriented conception of children’s summer
leisure, where a child is perceived as an active creator and participant responsible for
his/her leisure time, has been discovered, which shifts the relationsips from ‘child vs
adult’ to ‘child and adult’.

The dissertation demonstrates the possibility to perceive the meanings of the edu-
cational discourse of children’s leisure culture in summer by applying one of qualita-
tive research methods, i.e. children’s non-structured free thematic essay, a narrative
text, revealing children’s cultural experience in everyday life situations like children’s
leisure culture. The narrative significance of this method for the socio-educational
research in general as well as the conditions of its application in culture-based educa-
tional empirical research has been disclosed. The research has demonstrated how to
determine generalized meanings, themes and sub-themes and define meaningful ide-
as — statements significant for the education and consultation of teachers and parents,
employing the analysis of the narrative texts of free essays. Adults are provided with
myths related to children’s summer leisure and advice to withdraw from them by iden-
tifying children’s real experience during their leisure time.

The identification of the meanings of children’s leisure time in summer is sup-
posed to help adults (parents, teachers, etc.) to understand the essence of children’s
summer leisure and encourage them to qualify children’s leisure as a phenomenon or
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environment significant by it social, educational and cultural meanings. Such kind of
research eliminates the myths prevailing in the educators’ conceptions of children’s
leisure culture and creates prerequisites for the new interpretations of its social, edu-
cational and cultural meanings, presents possibilities to publicize children’s leisure
culture in summer within the context of the phenomenon of freedom.

Discussion-based recommendations have been compiled, which are significant for
the publicization of children’s leisure culture in summer within the (self-)educational
paradigm directed towards ‘free’ education and the phenomenon of freedom, helping
to disclose children’s leisure culture in summer and being directed towards the child’s
needs and the role of an independent creator and participant in his/her leisure.

The research results are significant for participating in educative activity: public
consultation-discussion for the creation of the strategy ,”Mokslas Svietimo praktikai”
(“Science for the practice of education’), organized by the Ministry of education and
Science of the Republic of Lithuania. The publicization of children’s leisure culture in
summer was conducted by organizing the forum of children’s experience dissemina-
tion ‘How I Learn and Spend my Leisure Time’, where children were the main parti-
cipants supplying empirical and constructively significant information for educators.
New forms of spreading scientific and empirical research on children’s culture have
been developed. The main method of dissemination was the discussion of scientists
and children with various groups of educators (parents, teachers, specialists of non-
formal education), which allowed to develop a variety of conceptions, viewpoints and
knowledge about the social and educational significance of children’s leisure culture
in summer and demonstrate the significance of its constructive practical application in
the paradigm directed towards ‘free’ education and the phenomenon of freedom.
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REVIEW OF THE CONTENT OF THE DISSERTATION

The first part of the dissertation analyzes theoretical research conceptions and pa-
radigms contextualizing the socio-educational discourse of children's leisure culture
in summer. Referring to the antipositivist conception of /eisure and applying the con-
textualization of the meanings of the phenomenon of freedom, the socio-educational
discourse of children’s leisure culture in summer is analysed, theoretical and empirical
knowledge of child-oriented paradigms of leisure culture in summer are highlighted.

Chapter 1.1 explores the theoretical discourse of Leisure Culture within the con-
texts of personal processes, features and expression. The social and cultural meanings
of leisure culture as a segment of general leisure are actualized; whereas the discourse
contextualizing leisure colture is clarified: freedom vs self-regulation; the theoretical
discourse of leisure is explained in the context personal expression. Leisure culture is
a quality level of time consumption, manifested by active creative activity, which is di-
rected towards personality’s (self-)education through the mastership of certain system
of knowledge and examples of values and norms. With the rapid tempo of social life
and enhanced social and cultural values of time, drawing a leisure plan and optimal
strategies of time consumption currently are of special relevance. These are conditio-
ned by the intensification of time and the increased possibilities to select various kinds
of activities. The value of time becomes important every time a human being makes
a choice or decision. Therefore, novelties, investments into the spheres of culture and
leisure as well as the provision of appropriate conditions for human self-expression,
realization of their freedom and rights are extremely important. Leisure is associated
with the space for human activity, meeting their social and socio-cultural needs. It is
related to consumption, entertainment, recreation and pleasant activity linked to vario-
us types of creation, self-perfection and self-education. Free time can be regulated by
the society or the person him/herself. Various types of people can be distinguished in
terms of their attitudes towards times. This approach permits to identify the culture of
free time as a manifestation of creative activeness, especially significant for the ove-
rall (self-)education of a personality.

Chapter 1.2 presents the analysis of the discourses and theoretical, praxeological
paradigms contextualizing the socio-cultural meanings of the Phenomenon of Free-
dom: philosophical-cultural and educational discourses of freedom as a value of leisu-
re; the contextualization of social and cultural meanings of human/child’s freedom in
the positivist and antipositivist paradigms.

The conducted theoretical study of the phenomenon of freedom demonstrates that
it is a poly-semantic phenomenon of science and culture, reflecting the external life
and person’s internal conditions in various stages and concrete situations of the de-
velopment of civilizations. Freedom has a huge impact on the changing society, its
institutions and overall image of the world, when the liberal democratic and humanist
values determine the priorities in the sphere of education. The study of this problem
has long history and is marked by a large variety of attitudes and interpretations. The
conception of freedom is relevant for people, is used in wide contexts and extrapo-
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lates a number of life situations and processes. Therefore, in the course of time, its
meanings are specified in terms of meanings significant for the former understanding
of freedom, or new meanings are attached to the existing attitudes. The number of edu-
cational and methodological researches both in Lithuania and abroad is not extensive.
Except for a few theories which are grounded on particular sciences of philosophy
and psychology (philosophical anthropology, existentialism, pragmatism, froidism,
etc.), all of them are more practice-oriented seeking to define their advantages and
disadvantages as well as their possibilities to be implemented into the process of edu-
cation. However, the poly-semantic scientific meaning of the concept of freedom does
not win a lot of exploration.

Freedom in childhood becomes an significant condition for children to learn from
their experience and develop their freedom in searching for it. For adults (parents, te-
achers, specialists of non-formal education) it is important to create conditions for the
children to make their choices and decisions, accept responsibility for the selection of
the forms of leisure, to teach them to plan their time and be active, as only ‘responsib-
le children grow to responsible citizens’ (Hansen, Kaufman, Saifer, 1997, p. 34).

In Chapter 1.3 the historical cultural genesis of the social and educational mea-
nings of Childrens Leisure is analyzed in the context of theoretical and praxeological
discourses: the contextualization of children’s leisure conception in the historical-cul-
tural variety of child and childhood conceptions; children’s summer leisure as a sphe-
re of non-formal everyday life vs the freedom, self-expression and self-education; dis-
courses contextualizing the socio-educational meanings of children’s leisure are analy-
zed: organizational, recreational and game-based. The cultural and informational me-
aningfulness of the genesis of the conceptions of children and family’s leisure, as the
common co-existence of adults and children at home, private and public environments
is defined. The development of the conception of children’s leisure culture in Europe
was largely influenced by the scientific studies/researches, which highlight the histori-
cal-reconstructional analysis of the meaningful conceptions of ‘children and family’s
leisure, ‘children’s leisure at home’ and ‘childhood’. In the Ancient and Medieval pe-
riod (7-13" ¢.c.) children’s leisure was perceived as inseparable from family s leisure,
in late Middles Ages it was related to a child’s leisure in the home environment, and
finally in 18-19" c.c. the explanation of the meanings of children’s leisure was con-
ceptualized in the context of the socio-cultural meanings of childhood. The concept of
childhood became especially significant after the appearance of the works of G. Boas
(1966), Ph. Aries (1973), L. DeMause (1976), M. Bluebond-Langner (1978) and J.
Demos (1986), when it was cleared out that childhood is a socio-cultural product of
experiential knowledge created in the history of human culture. The following spheres
of children’s leisure were reconsidered: children’s leisure with adults and children’s
leisure without adults. I the 7-8" decades of the 20" century, antipositivist conceptions
of general leisure, including children’s leisure as a sub-culture, appeared in Europe
(Aries, 1973). Later emerged a group of scientists (Dencik, 1989; Hansen, Kaufman,
Saifer, 1997; Mathiasen, Staerfeldt, 2005), who explored the meanings of children’s
leisure (social, cultural and educational) as especially significant for the child him/her-
self in the processes of his/her acculturation and socialization, providing the children
with a possibility to take active part in the creation of their leisure. Children’s leisure
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was perceived not only as their occupation or pleasant activity, but also as the free
time disposed and responsible for by the child him/herself.

Children's leisure is a complex and constantly changing phenomenon. It is conside-
red as an educative means, the employment of which creates conditions to reveal the
natural needs of children to be independent, active and demonstrating initiative (Gai-
galiené, Luksiené, 2002). Leisure encourages the person to improve, provides with a
possibility to develop various abilities and feel satisfaction with the different achieve-
ments. Hence, leisure activities create conditions for children’s (self-)socialization and
(self-)education, development of leisure culture meeting the needs of self-expression in
various educational programmes, circles, branches of sports, art, music, etc., as well as at
school and outside. Therefore, it is advisable to raise a child’s interest in a certain sphere
of self-expression, stimulate his/her wish to be active creator of his/her leisure. The way
a person chooses his/her leisure is often regarded as a sign of his/her level of culture,
whereas the most general tendencies of leisure reflect general condition of nation’s spiri-
tuality (Kvieskien¢, 1996).

The second part pf the dissertation Methodology and Methods of Qualitative Re-
search is methodological, it substantiates research methodology and methods of the
socio-educational discourse of children’s leisure culture in summer and characterizes
the stages of qualitative research: overall logics of qualitative research, the principles
of research ethics, its scope, methods and the instrument. The meanings of the socio-
educational discourse of children’s leisure cultuyre in summer are clarified through
the application of one of methoda of qalitative data collection — children s free unstruc-
tured thematic essay, which is a narrative text revealing children’s cultural experience
in such everyday life situations as children’s leisure during their sunmer holidays. The
stages of the dissertation research are demonstrated in picture 1.
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ANALYSIS AND METAANALYSIS OF CIENTIFIC LITERATURE
(conceptions and paradigm contextualizing the socio-educational
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v
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EMPIRICAL QUALITATIVE ERESEARCH

Pilot empirical research.
The aim: to to verify the selected
research method — children’s non-
structured free thematic essay, if it
would provide necessary
information for the main research.

The main empirical qualitative
research. Competition of
unstructured free thematic essays
(of the 5-6th classes of
comprehensive schools) on the
topic ‘My Leisure Time in
Summer’ (N=78)
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Dissemination of children‘s leisure experience in summer.
Forum ‘How I Learn and spend my Leisure Time’
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Analysis of the narrative text (children‘s unstructured free thematic essays).
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identification as the creators of meaningful leisure culture and their experience
within the context of the phenomenon of freedom
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Stage IV

VALIDATION OF THEORY, RETURNING TO THEORETICAL PART
(Grounded Theory)

|
v

Stage V

FORMULATION OF CONCLUSIONS AND RECOMMENDATIONS, DISCUSSION,
CREATION OF NEW KNOWLEDGE FOR ADULTS (PARENTS, TEACHERS,
SPECIALISIS OF NON-FORMAL EDUCATION)

Pict. 1. Stages of the research og the socio-educational discourse
of children’s leisure culture in summer within the context
of the phenomenon of freedom
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The third part of the dissertation Analysis of Children’s Summer Leisure as So-
cio-educational Discourse within the Context of the Phenomenon of Freedom: the
Context of Child-Oriented vs Adult-oriented Paradigms presents the results of qua-
litative research, their analysis and interpretation. It highlights a two-fold understan-
ding of children’s leisure culture in summer (in the contexts of traditional and ‘free’
education paradigms): ‘a child is a socio-cultural individual dependent on an adult’ vs
‘children’s summer leisure is a phenomenon of the expression of a child’s freedom’
(see pict. 2.).

‘ Paradigms of the perception of children‘s leisure culture in summer ‘

Traditional/positivist (adult-oriented)

Non-traditional/antipositivist (child-oriented)

Paradigm of children’s leisure culture in

Paradigm of children’s leisure culture in

Children’s leisure activity in summer is perceived only
in the context of children’s interaction with adults,
therefore it loses it’s self-contained menaingfulness for a
child (Juodaityte, 2003).

Children’s summer leisure is their freely disposed time
and activity (for which the child is responsible), which
is intiated by children themselves. This creates the
conditions for the development of children’s new
socio-educational and cultural experience (meaningful
to both adults and children).

Children’s summer leisure is perceived as oriented
towards a child’s occupation.

Children’s summer leisure is perceived as a
combination of occupation and non-occupation and a
activity pleasant for a child.

Adults accept reponsibility for children’s leisure.

Combination of children’s freedom and responsibility;
a child has a right to choose and be responsible for
his/her choices.

A child’s leisure is a new concern for an adult.
Chldren’s needs and opinions regarding their leisure are
neglected.

Children’s needs for summer leisure are taken into
account; there is cooperation with the family while
planning one’s leisure.

Pict. 2. Paradigms of understanding the meanings of children’s
leisure culture in summer

The conducted research allows demystifying the roles of a child as a responsible
and independent creator of the forms and contents of his/her leisure and provides pos-
sibilities to publicize child-oriented discourse through the reconstruction of the old
and creation of the new knowledge for adults (parents, teachers, specialists of non-for-
mal education, etc.). Such researches eliminate the stereotypes of a child existing in pe-
dagogy and educational practice, and establish preconditions for new interpretations,
which help to change, develop and educate adults’ new attitude towards children’s
summer leisure as a phenomenon significant by its socio-educational meanings.
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CONCLUSIONS AND GENERALIZATIONS

1. Conceptions and paradigms contextualizing the socio-educational discourse

of children‘s leisure culture in summer

e The processes of democracy and liberalization occurring in modern society and the
declared philosophy of humanism permit to investigate children’s leisure culture
in summer as a social and educational phenomenon within the contexts of 'free’
(self-)education and the phenomenon of freedom. Children’s leisure culture in sum-
mer is contextualized as the time disposed by children themselves and implicates
social and educational meanings. In terms of such conceptions the child becomes
an active creator of his/her leisure culture. The social and educational significance
of children’s leisure culture in summer is perceived through the meanings attached
by children themselves. Such interpretational paradigm of children’s leisure cultu-
re in summer turns out to be significant in creating new knowledge for educators
(parents, teachers, specialists of non-formal education, etc.). Children’s narrative
on summer leisure enables this discourse to be accepted in the science of educa-
tion/pedagogy as overt/main rather than hidden/secondary one, existing alongside
with the discourse created by adults ‘children are immature socio-cultural indivi-
duals, therefore, unable to carry out an activity, which is significant for their (self-
Jeducation and (self-)socialization’.

e The ideas of ‘I and the other’ are expressed not in a linear but rather fractal
principle in education/pedagogy theory and praxis: from ‘a child is a work of
(self-)education or (self-) socialization organized by adults’to ‘a child is the crea-
tor of meaningful leisure’, and can be perceived by the phenomenon of ‘fieedom’
and ‘a child’s freedom’. On this basis the meanings of children’s leisure culture
in summer can be interpreted as a contemporary social, educational and cultural
phenomenon.

e The socio-cultural discourse of children’s leisure culture can be explored within
the context of the development of the conceptions of childhood, family and child,
applying the theories of historical-cultural reconstructivism (social constructi-
vism). Having highlighted the child-oriented paradigm of ‘free’ education, there
appeared a need for the conception of child-oriented leisure. The historical-cultural
discourse of the family and child’s leisure in the processes of society’s develop-
ment was determined by a variety of the concepts of childhood: from the understan-
ding of leisure culture of a child as an inseparable part of the family to a child as
an individual. The educational meaningfulness of the socio-educational discourse
of family and child’s leisure can be explored within the child-oriented context of
leisure reconstructing historical-cultural conceptions within the paradigms ‘tradi-
tionalism — postmodernism’and ‘the past — the present’. Historical reconstruction
of the socio-cultural discourse of the family and child’s leisure helped to perceive
how the society shifted from traditional (positivist) to postmodern (antipositivist)
conception of leisure; how the shift of the concepts of the childhood phenomenon
affected the development of the family and child’s leisure culture, which was per-
ceived through the following concepts: a child as an inseparable part of the family
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2.

and a child as a socially mature individual. There appeared the understanding of
the family and child’s leisure as the context of equal sub-cultures, thus defining a
new concept of children's leisure.

Children’s summer leisure is a subjective and meaningful context of new experien-
ce for children and adults, as it permits to be involved various schemes of explai-
ning children’s leisure. The basis of such understanding is the childs everyday
world, because the child’s leisure acquires a number of meanings in it. The clarifica-
tion of its socio-educational significance is based on the understanding, attained by
the reconstruction of children’s and adults’ experience. This process is frequently
accompanied by myths and misrepresentations occurring due to the differing life
experiences of children and adults. The process of identifying children’s leisure cul-
ture in summer occurs through the discussion of subjective experience of children
and adults, which occasionally is understood as a clear and obvious thing in the
traditional/positivist paradigm, and not as the expression of intuitive essences.

Analysis of children’s summer leisure as a socio-educational discourse of cul-
ture in the context of the phenomenon of freedom: child-oriented vs adult-
oriented paradigms

The child as a socio-cultural individual associates the meaningfulness of summer

leisure with the expression of freedom. Children’s leisure culture in summer is es-
pecially significant for children themselves, as such meanings, which are not quite
known to adults, are subsistent in it. A child is an active creator of his/her leisure, able
to not only accept adults 'pastime experience, but also create one’s own, universal and
specific experience, which is meaningful for both children and adults.

2.1. The socio-educational meaningfulness of the discourse of summer leisure cul-

ture (characteristic of 10-12-year-olds), highlighting its contextualization in
the conception of the phenomenon of freedom can be investigated by applying
the strategy, methodology and methods of qualitative research; methodological
conception of phenomenological hermeneutics; approaches of postmodern dis-
course and grounded theory. Children’s non-structures free thematic essay as a re-
search instrument and method of obtaining qualitative data, allows: exploring the
socio-educational meanings of children’s summer culture providing the children
with a possibility to create a narrative expressing their experience and the prevai-
ling child-adult relationships; identifying their experience within the context of
the phenomenon of freedom. Employing the ‘children’s — adults’ sub-culture’
discourse of the meaningful narrative of children’s leisure culture in summer, it is
possible to envisage the knowledge, permitting to publicize it within the context
of the phenomenon of freedom in the theory and practice of education/pedagogy
science.

2.2. (Antipositivist/non-traditional) child-oriented paradigm of (self-)education

Children signify the socio-educational meaningfulness of summer leisure through
new possibilities to learn about common life with adults and the culture of leisure
and recreation. Summer is the environment of children’s social (self-)education,
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where they develop an ability to choose the forms of leisure and recreation. An
adult becomes a partner and an advisor, who helps to choose the forms of leisure.
The meanings confirm to antipositivist/non-traditional ideas grounded by free’
(self-)education, in which children’s interaction with the environment in their
summer leisure time is clarified as equally meaningful as adults’, as children are
capable to behave and act appropriately.
Children associate summer leisure with entertainment, i.e. activity demanding
no concentration, knowledge or physical power, a possibility to grow away from
daily routine. While entertaining him/herself a child becomes an independent
creator of the contents and forms of his/her leisure.
In summer children become ‘curious explorers of the environment’ by visiting
‘mysterious places’, building ‘bases’, ‘seats’, ‘headquarters’, ‘small houses’,
which belong exclusively to them. Children’s freedom is manifest in such envi-
ronments as an alternative to being socially dependent on adults, when children
create the socio-cultural environment belonging only to them in summer. Such
unbound environment is a form of a child’s establishment in the community of
children. It is a mysterious place inaccessible to others, a special world signifying
children s autonomy/independence from adults, a symbolic epicentre of a child’s
life. It is a place of observation and exploration, separated from the ‘busy’ life of
adults. Such an environment is a place for a child's (self-)education and (self-)so-
cialization, ensuring his/her free creation, action and accumulation of individual
experience.
Children maintain social relations with the environment and acquire experience,
independent from their parents and other adults while communicating with their
peers in summer leisure time. Communication with friends during the summer is
significant for a child s socialization processes, as it helps to develop a number of
skills, attitudes and roles influencing their ability to adapt in the community and
satisfying the need to belong to a group or to socially interact, a need to create
ones ‘I’
Visual media as a means of communication and information transfer has a large
impact on children’s (self-)education and (self-)socialization in summer. It affects
children to a larger extent than adults. Visiting theatres and watching television
in summer leisure time are frequently attributed to the activity uncontrolled by
adults (due to the discrepancies of the volume of free time). In this case the child
becomes an independent creator of the contents and forms of his/her free time.
Children prefer to spend their leisure time in summer in the natural rural envi-
ronment, since such an environment provides with more outdoor activities and
possibilities for individual activity. Urban environment is associated with respon-
sibilities, limitations, usage of civilization achievements, strained relationships,
whereas rural environment is interpreted as merging with nature, joy of liveliness
and openness of feelings by children. /n such an environment (rural) freedom be-
comes a prerequisite for the dissemination of children s inborn nature and socio-
cognitive experience, when a child has freedom to be involved into interesting
activity, to be able to choose and be responsible for his/her choices.
Summer leisure provides favourable conditions for the development of children's
personal (self-cognition in various situations, self-confidence, self-assessment,
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self-expression, responsibility for one’s actions), educational (independent lear-
ning, collection of information, its analysis and use in free environment, flexib-
le thinking in various life situations), social (communication and cooperation,
team work, decision-making, solving conflicts) and professional competencies.
During their summer leisure children plan their free time combining occupation
with pleasant activity and predict the conditions for the realization of their plans
themselves. Children interact through cooperative and common activity.

In summer a child is responsible for the forms and ways of not only his/her own,
but also for others’ meaningful leisure. New possibilities to perceive the useful-
ness of one’s activity as well as self-realization through significant activities oc-
cur in summer, when children learn in unexpected situations (a situation percei-
ved as a way of cognizing the reality). Summer leisure is a period favourable for
children's learning to accept responsibility not only for their own actions, but
also for the community and the surrounding environment.

The continuation and innovation of children’s leisure tradition is substantiated by
the meanings of children’s feasts, rituals and traditions inherent to the summer
season. During summer holidays the life of a family and a child is influenced by
the life in a certain locality or traditions of a certain community. The traditions
of a living place and the status of children in the community they live in as well
as the participation in adults’ life are essential conditions for children’s (self-)so-
cialization. Children communicate with adults through various rituals, traditions
and feasts, thus signified is the activity pleasant for a child.

Playing games signifies a child’s activity in a free environment in summer, in
which the child accepts certain social roles and a correspondent repertoire of
actions and becomes the organizer of games. Summer games include children’s
interaction and communication. Group games highlight children’s individuality;
games initiated by children prevail in peer groups. While playing in summer
children reveal their possibilities, explore and try their mental abilities as well
as compare themselves to others. Cooperation and partnership of an adult and a
child occurs in summer games.

In all spheres of summer leisure time (planning, selection of the forms, contents,

etc. the child employs the situations, in which he/she appears as an author and in-
dependent creator perceiving leisure as a value. The child's responsibility is enab-
led through the realization of various choices and freedom to take pleasant and like-
able activity, into which both peers and adults are involved. Under such conditions
(self-)education and (self-)socialization are ensured through the child’s free creation,
activity and accumulation of independent experience in summer leisure time.

2.3. (Positivist/traditional) adult-oriented paradigm of education

Positivist (traditional) concept of summer leisure is manifested in children’s con-
ception, when children become socio-cultural individuals dependent on adults;
their summer leisure and recreation are perceived as ‘dangerous’ for children,
therefore, adults attempt to occupy their children. Children can only feel safe
if their environment is supervised by adults as children are not able to take care

29



of their time. According to such conception, children's freedom is not related to
their responsibility.

Children’s summer camps are organized with reference to adults’experience and
rules of their activity, eliminating a child s (as a socially mature individual, able
to be the creator of his/her leisure time and responsible for the choice of their free
time activities) participation in compiling the programmes of children’s summer
camps. Children’s experience is not enabled while organizing summer leisure in
non-formal socio-cultural environment.

The media have a large impact on children’s (self-)socialization and (self-)educa-
tion during summer leisure time: reading books occurs in unbound environment,
however, it is attributed to organized passive leisure. Adults often evaluate such
kind of leisure as positive, identifying it as an intellectual activity. Hence, the
positivist/traditional (adult-oriented) paradigm is prevailing, as the published
media is most frequently selected by adults in summer (parents, teachers, libra-
rians); listening to music aftects the processes of the child’s socialization and
(self-)education but the impact of popular music is different from the printed or
visual media, since this activity (listening to music) is often identified with the
expression of sub-culture and, therefore, assessed as unacceptable by adults.
During summer travels the child becomes a socio-cultural individual dependent
on adults, whereas children’s leisure becomes a part of adults’ activity, which is
a matter of responsibility of adults not children. Children’s leisure while travel-
ling is not the time disposed by children, for which they are responsible, hence it
is attributed to traditional(positivist) adult-oriented leisure, which is positioned
with reference to adults’ responsibility for children’s leisure.

Children experience negative emotions at the beginning and the end of summer.
In the beginning of summer children suffer from boredom and confusion rela-
ted to inability or lack of knowledge how to spent their summer leisure. Formal
(scholl) environment ‘suddenly’ becomes non-formal: children have more free
time for which they carry responsibility. At the end of summer children experien-
ce stressful situations worrying about the return to formal environment, the end
of pleasant activity when free time and pleasant activity are replaced by busy-
ness, and free non-institutionalized environment of summer leisure turns into an
environment directed and supervised by adults.

Children’s activity organized and supervised by adults prevails during summer
leisure. A child is perceived as an individual, who is cared about by adults and
not him/herself. Children’s life in an unbound environment often makes adults
suspicious regarding children’s activity, the freedom of which is often assumed
as ‘doing nothing’, adults worry about a negative impact of freedom in summer
on their children.

During summer leisure adults have a possibility to become children's partners,

therefore, it is important to maintain the role of a mediator and consultant in the situ-
ations, which are significant, new or unexplored for a child, thus strengthening the
constructive interaction between the child and the adult, giving educational advice,
which should be oriented to a child as a creator responsible for his/her meaningful
leisure.
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2.4. Development of the dialogue between children and adults in summer leisure
time (interaction/dialectics of positivist/traditional and antipositivist/non-tradi-
tional paradigms)

e Interaction between an adult and a child occurs in summer leisure time as well as
the interaction of a child with an adult, and these two processes are significant for
both sides, as they do not only exchange information but also values and ways of
their acquisition. There appear new possibilities for the realization of child-adult
relationships in summer and conditions to alter adult roles in children’s leisure
from ‘the organizer of leisure’to ‘participant and partner in leisure’. By being
children’s partners in summer leisure, adults can understand its socio-cognitive
significance for children and the priorities attached by children being in the free
environment, not by adults. Summer is a conducive period for children not only
to observe, but try various methods of communicative interaction with adults and
agreement upon interaction methods acceptable for both groups.

e Learning in life situations in summer provides children with the opportunities
to constantly analyze and interpret them, children develop competencies to sol-
ve daily problems and conflicts. Social competence is manifested through the
systems of relations with adults (parents, grandparents, relatives, coaches, etc.),
which provide with the conditions to interpret children's old and new experience.
During their leisure in summer children accept certain social roles: they become
the leaders of leisure time, game partners and team members. In summer chil-
dren develop entrepreneurship and consumption skills: they go shopping more
often than in other seasons, do paid work in public spheres thus developing their
understanding about contemporary labour market and attitudes towards the quali-
ty of an activity.

e  Ability to use communication and multifunctional equipment (computers and
internet, visual and computer games) in summer provides the children with an op-
portunity to contact their friends and helps to develop the feeling of being a group
member an possibility to share their knowledge, opinions and common interests.
A special significance is allotted to the communicative freedom in the virtual
space. Educational and social meanings are prevalent: while playing computer
games children are familiarized with information technologies, learn to observe
rules (such games teach to solve problems), develop their logical thinking, moti-
lity and space orientation. Children play visual games together with adults — thus
is provided a possibility to change the partnership relations from ‘child vs adult’
to ‘child and adult’.

e Children acquire new possibilities during their leisure in summer:

— More time (compared to other periods) to communicate with their family
members (parents, brothers, sisters). The interaction between family mem-
bers occurring during their summer leisure strengthens the friendship and
confidence and helps to maintain full-fledged relations. Family members di-
rect their attention towards the consolidation and improvement of interrela-
tionships.

—  To exchange experience. Children learn ‘to live and live in concord’ with ot-
hers: peers and adults. In summer children act as socially competent individu-
als, who constructively use their experience. They become active observers

31



of the environment, and, therefore, often imitate adults in absorbing their

experience, interpreting and transforming it.
Children perceive summer leisure as meaningful and pleasant spending of time es-
tablishing partnerships with adults (family members, grandparents (spending time
with grandparents is associated with a pleasant time), relatives (aunts, uncles, cou-
sins); children maintain that in summer they have more opportunities to communi-
cate with them than in other seasons), specialists of non-formal education (sport
coaches, singing instructors, etc.). Children name pets as the partners of spending
their leisure time insummer.
Summer leisure makes appropriate time and conditions for the expression of chil-
dren’s recreational, social and cognitive educational possibilities. Children acqui-
re new knowledge in the natural environment through direct interaction with the
reality and environmental phenomena, develop as personalities, accumulate their
experience and intensively communicate with peers and adults. During summer
leisure time children learn through the observation of life. In such an environment
the children’s self-expression, their personal initiatives and discoveries are atta-
ched special significance as the bases of the development of leisure culture.

Based on the acquired knowledge, the socio-educational discourse of children’s

leisure culture in summer can be publicized within the paradigm of ‘free’(self-)edu-
cation, permitting to disclose children’s leisure culture in summer with reference to
their needs and roles as independent creators of their leisure and active participants
disposing their free time. Summer leisure is considered as a non-formal cultural en-
vironment for meaningful social and educational situations, in which children create
conditions for their socialization and cognition of the reality.
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RECOMMENDATIONS

The following recommendations can be drawn on the basis of the conducted
research of the socio-educational discourse of children’s leisure culture in summer
within the context of the phenomenon of freedom, which applied qualitative rese-
arch methodology:

For scientists-researchers

e [tis recommended to perceive the socio-educational discourse of children’s leisu-
re culture within the context of the phenomenon of freedom, which is manifested
in contemporary educational systems and has the liberalizing socio-cultural poten-
tial. Understanding of the phenomenon of freedom necessitates for paradigmatic
thinking, permitting to perceive the essence of this phenomenon in philosophical,
social and cultural paradigms. Such thinking allows positioning oneself with refe-
rence to the multiplicity of the phenomenon of freedom, which provides opportuni-
ties to perceive children’s leisure culture as a significant sphere of their everyday
life covering such local environment as children’s summer leisure at home, chil-
drens leisure with the family, children’s leisure with peers, etc.;

e In the investigations of children’s leisure culture as a sphere and situation of their
everyday life, in which a child is an active participant and creator, scientists are
advised to develop educational research in the cultural paradigm within its socio-
philosophical contextuality;

e  While conducting scientific researches, it is recommended to strive not only for
the theoretical substantiation of the phenomenon of children’s leisure culture, but
also consider the publicization of its praxeological discourse and possibilities of
dissemination; to search for the forms and means appropriate for its spread with
regard to the principle that scientific discourse should have a praxeological trend,
i.e. it should have practical significance on the shift of the educational paradigm
of children’s leisure culture from the conception ‘children’s leisure is their occu-
pation’ to the conception ‘children’s leisure is not only their occupation, but their
pleasant activity’;

e [t is essential to understand that the publicity of the scientific-praxeological dis-
course of the research is the researcher’s significant interaction with the infor-
mants in the process of the investigation, and not only having accomplished it.
Informants become the deliverers and spreaders of knowledge, i.c. they are invol-
ved into the processes of the creation of knowledge together with the researcher;

e While analyzing the socio-educational significance of children’s leisure culture,
it is advisable to apply qualitative research methodology and an instrument, such
as unstructured free essay, which allows the children expressing their experience
by narrative texts. The application of this instrument necessitates for the acknow-
ledgement of the principles of children’s volition and competition. Striving for
children’s elaborate description of their leisure experience, children should be pro-
vided with a possibility to reflect and signify it not a former phenomenon of their
past (after their summer holidays), but as a present phenomenon significant for
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both the non-formal and formal environments and their interaction when a non-for-
mal environments occur in formal ones (school breaks, school holidays (winter,
autumn), weekends, feasts, etc.).

For teachers

It is essential to understand that the spheres of children’s non-formal culture are
equally important as the formal ones. They include not only environments signi-
ficant by their social, educational and cultural meanings, but also new situations,
which develop favourable conditions for a child’s socialization and education, as
it is in these environments that a child uses his/her old experience, creates a new
one or develops the following: communicative, cognitive, organizational, playing,
recreational, industrious, solving everyday problems, cooperation, abilities to ac-
cept certain social roles, time management, etc.;

It is important to change the attitude towards a child’s experience gained during
the summer leisure time as relatively insignificant by its socio-educational me-
aning, and focus on the conception that a children’s leisure experience can be
developed constructively in formal (self-) education. On this basis it is possible to
refer to the practices characteristic of child-oriented (self-)educational practices,
which are grounded on the child’s experience acquired during summer leisure to
solve life situations. It will provide the educator with a possibility to answer the
questions, essential for the reconstruction of children’s (self-)education, such as:
not only #ow to educate a child, but also zow to cognize him/her, zow to construct
his/her education combining the formal and informal environments, 4ow to invol-
ve the child into the process of his/her (self-)education by allotting him/her a role
of an active participant? Besides, children’s cognition and the construction of the
process his/her experience in everyday life environment in the leisure time will
help the teachers to find the answer to the innovative non-traditional questions:
what is the child in the process of (self-)education, what can he/she become, what
social, cultural and educational powers does he/she possess and how can they be
realized if the child is provided with appropriate conditions?

It is recommended to perceive children’s summer leisure as an especially signifi-
cant socio-cultural environment employing the conception of children’s freedom
alongside with the conceptions of their occupation and responsibility, and develop
the attitude towards children’s summer leisure as a socio-educational value within
his/her cultural contextualization;

Developing the new understanding of the meanings of children’s leisure (com-
municative, cognitive, organizational, playing, recreational, industrious, solving
everyday problems, cooperation, ability to accept certain social roles, time mana-
gement) it is recommended to assess it as constructively significant for the develop-
ment of the new educational philosophy and ‘new thinking’ not only of the child
but also of the teacher.

For parents

It is recommended to perceive children’s summer leisure as free activity, signifi-
cant for the children themselves, and create conditions for children to make inde-
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pendent decisions regarding the ways, forms and contents of their leisure as well
as solving leisure situations. Besides, it is recommended to discuss and search for
mutual agreement regarding children’s meaningful leisure in the family, position
oneself with regard to the multiplicity of the meanings of leisure, which for a child
are associated with the leisure in the family, with friends, leisure spending time for
pleasant activities or realizing one’s needs;

It will provide parents with the opportunity to spend their time purposefully with
their children in the home environment, tolerate the variety of leisure forms, cog-
nize children’s leisure experience and culture as constructs significant by their
educational sense. Parent will understand which new parental roles are significant
for their children’s summer leisure, namely: the ones of a partner, advisor and
consultant. In this way, a child’s everyday life during summer leisure time will
acquire educational meaningfulness, since it will provide possibilities for the co-
existence of both cultures (children’s and parents’) in the family environment,
give opportunities to learn from each other and design the contents and situations
of leisure time spent separately;

Understanding of the multiple meanings of children’s leisure will help parents to
consider their child as a mature participant in his/her summer leisure, able to cre-
ate the sub-culture characteristic of children’s leisure, which is significant for the
common leisure time of the whole family in such leisure situations as: a child’s
leisure in the family, leisure time of the child and family, a child’s leisure with
the family. The sphere of a child’s leisure culture may shift from the secondary to
primary category of children’s (self-)education. Children’s leisure culture will be-
come the sphere of constructing new pedagogical knowledge of children and their
culture, which is acquired in the relity of everyday life living and acting together
with a child.

For policy-makers of education (formal, non-formal)

It is recommended to focus attention on the constructive experience of foreign
countries, such as the USA, Canada and Israel, useful for Lithuanian system of
education. In the aforesaid countries the (self-)development of children’s leisure
culture is integrated not only into the curricula of comprehensive schools, but also
into the programmes of pre-school and parent education attempting to help the
children, their families, communities and societies to achieve appropriate quality
of leisure culture, to teach the children to spend their time after classes, during
the breaks, at weekends and during the holidays purposefully. The aims of combi-
ning formal and non-formal education are achieved through their actualization in
various environments, especially in everyday situations. The programmes of the
(self-)education of leisure culture embrace the variety of children’s community:
children, who are socially excluded or have special needs. Programmes for the de-
velopment of leisure culture are arranged for both formal and informal education
institutions (child care institutions, day centres, etc.). This allows changing the pur-
pose of school, which becomes significant in both formal and informal spheres of
education. The spread of the educational potential of the school is actualized not
only in children's formal education, but also through adult education, delivering
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the knowledge about children’s leisure to them and changing their attitudes and
values. Therefore, the school can be granted the responsibility for (self-)education
of leisure culture, a significant role in the process of a child’s (self-) socialization,
understanding the development of leisure as a meaningful part of this process;
The mission of children’s culture development is delegated to policy-makers,
which embraces children’s leisure in such local environments as home, excursions
and travels. These environments provide children with possibilities to learn to
combine occupation with leisure in the non-formal environment. This ensures
social and educational possibilities for children’s (self-)education (children’s free
activity, decision-making, responsibility, expression of freedom).

For teacher-training, qualification improvement and requalification institu-

tions:

For Lithuanian institutions of higher education, training specialists of leisure, it
is recommended to develop new programmes enabling the students, future spe-
cialists, to seek for contextual understanding of children’s leisure culture, which
permits to understand that children’s culture undergoes changes due to its social
and educational relativity and is economically conditioned by common market of
social culture when leisure becomes a commodity. This will help to refuse adults’
leisure culture as a priority opposed to children’s leisure culture, which is conside-
red dangerous for children. Study programmes should help to avoid indoctrinated
and mythologized understanding that children’s leisure is the children’s free time
occupied meaningfully by adults (when a child is nor mature enough to create the
strategies of his/her leisure).The following study subjects would be significant:
the culture of children’s leisure, pedagogy of children’s leisure, philosophy of
children’s leisure, sociology of children’s leisure, cultural studies of children’s
leisure, etc., enabling the students to understand the multiplicity and contextuality
of the meanings of children’s leisure. This would help contemporary specialists to
develop ‘new’ thinking and allow to perceive children’s leisure culture as signifi-
cant for common leisure culture;

It is recommended to provide the students with the possibilities to master methodo-
logy of qualitative and socio-educational research, which would help to conduct
qualitative research of children's experience, form their value-based attitude to-
wards children’s leisure and retake such a way of knowledge acquisition as lear-
ning from and in the real life situations, solving problems significant for children,
related to the situations of meaningful leisure. Mastership of the methodology of
‘participating’ research will help to obtain the knowledge on children’s leisure
from children themselves and expand it by the variety of contextual perceptions.
It is recommended to train the specialists of children’s leisure, possessing know-
ledge of children’s leisure not only in non-formal institutions and such environ-
ments of education as summer camps created by adults, but also train specialists
considering the freedom of children’s life, like leisure in home environment co-
vering various correspondent spheres: children’s leisure at weekends and holida-
ys, winter and autumn holidays. Moreover, such a specialist needs competences
to consult teachers and parents on the issues of children’s leisure. The students
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should be closely related to children’s life experience during their leisure and be
able to explore and adjust this experience, direct themselves towards the practice
of such knowledge acquisition as learning from children’s life situations;

e For teacher training and requalification institutions it is recommended to orienta-
te to the creation of new knowledge essential for teachers on the issues of leisure
culture as the sub-culture of general social culture. This would help the teachers
to perceive children’s leisure culture not as specific but as a universal cultural phe-
nomenon. It is advisable to develop the conceptions of children’s leisure culture as
a multiple socio-cultural mystery covering educational potential, which could be
employed to deliver knowledge and develop understanding of children’s culture
within the contexts of the phenomena of freedom, responsibility and choice;

e [tisrecommended to create possibilities to acquire knowledge about the methodo-
logy of the qualitative research of children’s leisure culture in summer, its speci-
fics and essential conditions for the mastership of the instruments of collecting qu-
alitative data necessary for the exploration of children’s leisure within the context
of ‘participating’ methodology, when the researcher is in constant interaction with
the informants and accepting various roles participates in the process of knowled-
ge creation in the research;

o In the requalification of specialists of non-formal education, it is advisable to pay
attention to the contextuality of the formation of their knowledge on children’s
leisure culture in summer incorporating such contexts as children’s freedom, free-
dom of choice, responsibility, and such spheres of children’s leisure as leisure at
weekends, feasts, school breaks, school holidays (winter, autumn) etc.;

o These specialists of non-formal education institutions should be provided with a
possibility to understand children’s summer leisure as a sphere of non-formal edu-
cation and to develop their ‘new’ thinking, which is based on understanding the
multiplicity of the meanings of leisure (communicative, cognitive, organizational,
playing, recreational, industrious, solving everyday problems, cooperation, abi-
lities to accept certain roles and time management) withdrawing from the indoc-
trinated and mythologized perceptions of children’s culture, such as ‘children’s
leisure is occupation for which adults are responsible’ and ‘children are socially
immature individuals, unable to dispose their free time purposefully’. Conditions
should be provided for the acquisition of parents’ and teachers’ new competencies,
which would enable to acquire the knowledge in the real cultural situations of chil-
dren and learn to make essential pedagogical decisions;

Developing the knowledge essential for the ‘new’understanding of leisure culture
by the specialists of non-formal education, it is necessary to incorporate the knowled-
ge and subjects into the requalification process, the contents of which could be delive-
red through the application of innovative forms and methods such as self-contained,
imitative and experiential learning and providing conditions for such understanding
of children’s leisure culture as children'’s leisure at home, children'’s leisure with the
family, children's leisure with peers, etc.
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VAIKU VASAROS LAISVALAIKIO KULTUROS
SOCIALINIS-EDUKACINIS DISKURSAS LAISVES
FENOMENO KONTEKSTE

Santrauka

Temos aktualumas. Vaiky laisvalaikis visuomenés istoringje-kultiirinéje raidoje
patyré dideliy poky¢iy tiek savo turiniu, tiek formomis: jvyko peréjimas nuo organi-
zuoty prie laisvai vaiky ir $eimos pasirenkamy formy, turinys plétési nuo laisvalaikio
mokykloje iki savaitgalinio, Sventinio, atostogy laisvalaikio. Todél tiek edukologijoje,
tiek ugdymo praktikoje didéja démesys vaiky laisvalaikio problemai ir vyksta ziniy
kaita: jos ne tik universalizuojasi, tampa reik§mingos daugeliui moksly, tarp ju ir edu-
kologijai, taciau ir diferencijuojasi, tapdamos vieny ar kity socialiniy/humanitariniy
mokslu (sociologijos, psichologijos, kultiirologijos, etnologijos ir kt.) dalyku. Siuolai-
kinéje postmodernistingje (kiirybinéje, informacinéje/kompetencinéje) visuomenéje
vienas pagrindiniy prakseologiniy klausimy yra zinojimo apie gyvenamaji pasaulj for-
mavimas, jo struktiiros ir panaudojimo galimybés (Augustinaitis, 2001). Vaiky patir-
ties vasaros laisvalaikiu atskleidimas yra svarbus reiSkinys kuriant naujas zinias apie
Siuolaikinés laisvalaikio kultiros fenomenus.

Vaiky laisvalaikis Lietuvoje tapo ntdienos politiniy diskusijy problema. Orientuo-
jamasi | vaiky uzimtuma (ypac vasaros atostogy metu), bet ne { laisvalaikio socialinj,
kultdrini prasminguma vaikui. Nepaisant to, kad vaiky laisvalaikio problema tapo
politiky, ugdymo praktiky, tévy doméjimosi sfera, moksliniy tyrimy Sioje srityje pas-
taruoju metu nepagauséjo. Tac¢iau padidéjusi mokslinj ir praktini susidoméjima vaiky
laisvalaikiu liudija Lietuvos Respublikos §vietimo ir mokslo ministerijos skelbiamy
konkursy, programy, skirty vaiky neformaliajam ugdymui(si), socializacijai, gausa®.
Taciau vaiky laisvalaikis (tieck mokykloje, tiek uz jos riby) minétuose dokumentuose
yra kvestionuojamas kaip aplinka, bet ne kaip socialinis, edukacinis, kultiirinis reis-
kinys.

Lietuvos periodingje spaudoje ypac gausu medziagos ne tik apie vaiky laisvalaikj
apskritai, bet ir apie vasaros atostogy laisvalaiki (Kalantaité, Simonavicitaté, 2004;

2 Neformaliojo vaiky $vietimo koncepcija (patvirtinta Lietuvos Respublikos $vietimo ir mokslo
ministro 2005 m. gruodzio 30 d. jsakymu Nr. ISAK-2695, Zin., 2006, Nr. 4-115); Lietuvos Res-
publikos Svietimo statymas (priimtas Lietuvos Respublikos Seimo 2003 m. birzelio 17 d. Nr.
IX-1630, Zin., 2003, Nr. 63-2853); Vaiky ir jaunimo socializacijos programa (patvirtinta Lietu-
vos Respublikos Vyriausybés 2004 m. vasario 23 d. nutarimu Nr. 209, Zin., 2004, Nr. 30-995);
Valstybinés $vietimo strategijos 2003—2012 mety nuostatos (patvirtintos Lietuvos Respublikos
Seimo 2003 m. liepos 4 d. nutarimu Nr. IX-1700, Zin., 2003, Nr. 71-3216); Lietuvos Respubli-
kos §vietimo ir mokslo ministerijos pazyma Dél moksleiviy papildomojo ugdymo ir laisvalaikio
organizavimo (patvirtinta 2001 m. rugséjo 25 d. Nr. 24-06-06-116); Vaiky vasaros edukaciniy
programy, jgyvendinimo apskrityse pirkimas [http://www.tapk.1t/It/pirkimai/vaiku-vasaros-edu-
kaciniu-258y.html]; Neformaliojo vaiky svietimo programy jgyvendinimo savivaldybése paslau-
gy pirkimas [http://www.tapk.1t/It/pirkimai/neformaliojo-vaiku-svietimo-whd7.html]; Socialinés
atskirties grupiy vaiky vasaros edukaciniy programy igyvendinimo pirkimas [http://www.tapk.
1t/It/pirkimai/supaprastintas-atviras-socialines-z7vb.html] ir kt.
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Pilkauskien¢, 2006; Rasimaité, 2008; Vaiciulyte, 2006; Vysniauskiené, 2009; Butke-
viciené, 2011; Paukstyté, 2011; Tvirbutas, 2011). Baiminamasi, jog tuomet vaikai yra
suaugusiyju neuzimti (nes nelanko mokyklos), vasaros laisvalaikis tampa ju kasdie-
nio gyvenimo sfera, priklausancia patiems vaikams, bet ne suaugusiesiems (tévams,
pedagogams, neformaliojo ugdymo specialistams ir kt.). Vaiky laisvalaikio problema
dazniausiai kvestionuojama kaip atsakymas i klausima — kuo vaikus galima uzimti
vasaros atostogy metu? leSkoma ivairiy formy, itraukiant i Sia veikla suaugusiuosius
(mokykly, neformaliojo ugdymo pedagogus ir kity ugdymo institucijy specialistus),
iSeliminuojant vaiky dalyvavima laisvalaikio kulttiros kurime.

Vaiky laisvalaikis, kaip ju kasdienio gyvenimo sritis, yra gana nutolusi nuo forma-
liojo ugdymo(si) ir reikalauja ne tik naujo pozitirio i §i reiskini, bet ir naujy suaugusiy-
ju santykiy su vaiku realizavimo, suteikiant galimybg reikstis vaiky poreikiams. [ vai-
ka orientuota, ,,laisvojo* ugdymo(si) paradigma edukologijoje/pedagogikoje persmel-
kia visas vaiky ugdymo(si) ir socializavimo(si) sritis, tarp ju ir laisvalaikj. Ji skatina
tyréjus gilintis | vaiky laisvalaikio socialinio-kultiirinio, edukacinio diskurso prasmes,
suprantant vaiky laisvalaiki, kaip jy kulttirai biidinga reiskini (Kirsten, Hansen, Kauf-
mann, 1997). Tokiu biidu aktualizuojamas vaiko vaidmuo jame, keifiant poziliri i
laisvalaikio kultiiros turinio ir formy kiréjas * (Mathiasen, Staerfeldt, 2005). Tuomet
vaiky laisvalaikio kultliros socialinés-edukacinés prasmés isryskéja taikant bendro-
sios laisvalaikio kultiiros antipozityvistines, filosofines (konstruktyvizmo, socialinio
rekonstruktyvizmo, fenomenologijos ir kt.) teorijas, propaguojancias paties asmens
ar grupiy laisvai disponuojamo laiko prioritetus, kai $is laikas yra susijgs su vaikui
malonia veikla, o ne tik su uzimtumu. Be to, vaikui, kaip socialiniam-kulttiriniam indi-
vidui, laisvalaikio prasmingumas yra jo laisvés raiSka. Mokslinése vaiky laisvalaikio
interpretacijose $ios paradigmos buvo itin stokojama. Ja realizuoti leidzia Siandienos
visuomenéje vykstantys demokratijos procesai. Humanizmo filosofija deklaruojama
(Duobliené, 2011) ir vaiky ugdymo(si) demokratizavimo srityje (Kjaergaard, Marti-
néniené, 1996; Kvieskiené, 1997). Teigiama (Hansen, Kaufman, Saifer, 1997), jog
vaikas yra ne ateities demokratijos kiiréjas, jis yra aktyvus dalyvis dabartyje. Todél jo
ugdymas turi biiti grindziamas demokratinés kultiiros principais.

Edukologijos moksliniuose tyrimuose ryskéja i suaugusiji orientuota vaiky laisva-
laikio paradigma: kvieciami suaugusieji, o ne patys vaikai kurti laisvalaikio formas
vaikams, spresti su tuo susijusias problemas. Siekiama laisvalaikj iprasminti uztikri-
nant salygas ,,pozityviai“ vaiky socializacijai (Kvieskiené, 2000, 2003, 2005). Taigi,
vaiky laisvalaikio problema beveik isskirtinai analizuojama vaiko uzZimtumo konteks-
te arba vaiky laisvalaikis yra prilyginamas prasmingam laiko leidimui tik vaikams
biinant kartu su suaugusiaisiais (tévais, pedagogais, neformaliojo ugdymo specialis-
tais ir kt.). Todél vaiky laisvalaikio pasekmés, kai vaikas palickamas be suaugusiuju
priezitiros, yra mitologizuojamos, nurodant tiesiogini rysi tarp vaiky uzimtumo ir ju
netinkamo socialinio elgesio raiskos vieSose vietose, mokykloje ar namuose. Ugdyto-
jai daznai perspéjami dél galimai netinkamos draugy itakos vaikui laisvalaikio metu
gikoje taip pat yra ryskios liberalaus pliuralizmo ar kriticizmo idéjos (Mazeikiené,
2001; Mazeikis, 2005; Duobliené, Bulajeva, 2009; Duoblieng, 2011), kuriy ypac pasi-
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gendama tose vaiky ugdymo(si) ir socializavimo(si) srityse, kai vaikas tampa aktyviu
dalyviu neformalioje kultiirinéje aplinkoje (neformaliojo ugdymo institucijose, vasa-
ros poilsio stovyklose ir kt.). Taciau Sios sritys edukologijoje lig Siol néra nei tinkamai
teori$kai pagristos, nei empiriskai istirtos.

Lietuvoje vykstant edukacinés paradigmos virsmui (i§ mokymo i mokymosi), rys-
kéja ir laisvés diegimo { mokymosi procesa raiSka (Lepeskiené, 1996; Bruzgelevicie-
né, 2001, 2008; Lepeskiené, Butkiené, Steevens, Werkhoven, 2001; Bruzgeleviciené,
Biidiené, Povilitinas, Zukauskiené, 2002). Tagiau edukologijoje/pedagogikoje vaiky
laisvalaikis Siame kontekste néra analizuojamas, nes visas démesys yra sutelktas {
formaliuosius vaiko ugdymo(si) ir socializacijos procesus. Laisvalaikis, kaip kasdiené
vaiko gyvenimo ir veiklos sritis, tapo antraeilés reik§més, ,,pasléptuoju” diskursu. Vai-
ky laisvalaikis néra pakankamai konceptualizuojamas laisvés, ,,laisvojo* ugdymo(si)
ar | vaika orientuoto ugdymo(si) paradigmose. Taciau galime akcentuoti, kad, ryské-
jant { vaika orientuotai ugdymo(si) paradigmai, vaiky laisvalaikis buvo pradétas ana-
lizuoti formaliy ir neformaliy aplinky sasajose, taip pat ir tokia svarbi jo forma, kaip
zaidimai vaiky laisvalaikio metu (Rogers, Sawyers, 1988; Slade, 2001). Laisvalaikio
problema tapo svarbi tiems edukologijos srities mokslininkams, kurie tiria vaiky so-
cializavimo(si) procesus saveikoje su ugdymo(si) procesais, vykstanciais tiek laisvoje
vaiko gyvenamoje socialingje, kultiirinéje aplinkoje, tiek ir formalioje ugdymo(si) ap-
linkoje (Kvieskiené, 1996; Barkauskaité, 2001; Mockeviciené, 2002; Jonutyté, 2007;
Kvieskiené, Petrokiené, 2007).

Interpretuojant vaiky socializavimo(si) ir ugdymo(si) problemas laisvalaikio me-
tu, pastebimas démesys tik kai kurioms teorijoms, besiremian¢ioms fenomenologine
hermeneutika (Duobliené, 2011), konstruktyvizmu (Hansen, Kaufman, Saifer, 1997),
istoriniu rekonstruktyvizmu (Mathiasen, Staerfeldt, 2005). Dauguma kity moksliniy
tyrimy yra orientuoti { laisvalaikio praktika, siekiant nustatyti jo struktiira, turini,
formas, bruozus (Miselis, 1983; Leonavicius, 1994, 1995, 1997; Zaleskiené, 1994;
Vosylitite, 1995; Dapkiené, 2002), laisvalaikio tradicijas (Mitrikas, 1984, 1999). Ana-
lizuojamos vaiky socializavimo(si) proceso ypatybés laisvalaikiu (Kvieskien¢, 2000,
2003, 2005); laisvalaikis formalioje ir neformalioje aplinkose (Barkauskaité, 2001;
Barkauskaité, Zidoniené, 2001), laisvalaikio reikimé ankstyvajai prevencijai (Kvies-
2000), neformaliojo vaiky Svietimo prieinamumas (Kvieskien¢, Petrokiené, 2007),
vaiky ir jaunimo veiklos ir poilsio fiziologiniai, higienos bei planavimo pagrindai;
mokymosi ir laisvalaikio problemos (Vaitkevicius, 1982, 2003).

[ vaiky vasaros laisvalaiki néra Zvelgiama kaip i zmonijos laisvalaikio subkultii-
ros reiskini bendrosios laisvalaikio kultiros kontekste. Vaiky vasaros laisvalaikis turi
edukacines prasmes, taciau ju i$skyrimas reikalauja kritinio/rekonstrukcinio ir para-
digminio mastymo, kurio metu galima i$gauti zinias, reikSmingas vaiky laisvalaikio
supratimui pliuralistinés ugdymo(si) paradigmos kontekste. Vaiky vasaros laisvalai-
kio kultira (subkultiira) néra analizuojama Lictuvos edukologijoje kaip socialinis-
edukacinis fenomenas, besireiskiantis vaiky kasdienybéje ir kei¢iantis vaiko pozitirf
i save ir laisvalaiki (nuo ,,vaiky laisvalaiki organizuoja suaugusieji* iki ,,vaiky lais-
valaikio kultiirq kuria patys vaikai ); suaugusiojo vaidmenis jame (nuo ,,laisvalaikio
organizatorius * iKi ,,laisvalaikio partneris ©) bei ju tarpusavio saveika (vaiky laisva-
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laikis — paciy vaiky disponuojamas laikas, kuriame uzZimtumas derinamas su vaikui
malonia veikla). Vaiky ugdymo(si) ir socializavimo(si) praktikoje jauc¢iamas poreikis
naujoms zinioms apie vaiky vasaros laisvalaikio kulttira. Jy stokojant vyrauja pozity-
visting laisvalaikio samprata (,,vaiky laisvalaikis — uzimtumas*, ,,vaikai — socialiai
nebrandiis individai ) (Juodaityté, Palubaityté, 2007; Juodaityté, 2011). Néra pakan-
kamo pagrindo suprasti vaiky laisvalaikio socialines-edukacines prasmes remiantis
liberalaus, antipozityvistinio pobiidzio ziniomis, kurios leisty plétoti vaiky vasaros
laisvalaikio kultiros diskursa ,,vaikas — suauggs* santykiy paradigmoje laisvés feno-
meno kontekste.

Vaiky laisvalaikio sampratos istoriné raida Europos visuomeng¢je jgalina ir Lietu-
voje reikstis istorinei, kultGrologinei laisvalaikio ir vaiky laisvés tyrimy paradigmai,
kurig sustiprina fenomenologinés hermeneutikos ir vaiky egzistencinés tikrovés kul-
tiros istorinis-rekonstrukcinis diskursas: A. Gaizutis (1988) atliko istoring, kultiiring
vaikystés etnografiniy tyrimy apzvalga ir nurodé jos reik§Sminguma pedagogy menta-
liniam ugdymui(si); A. Sliogeris (1996) atkreipé démesi i vaiky pasaulio rysj su suau-
gusiyjy pasauliu, A. Juodaityté (1998, 2000a, b; 2002a, b, ¢; 2003, 2005) iSanalizavo
vaikystés fenomeno socialini-pedagogini reikSminguma ir juo grindziama pertvarka
bei naujojo pedagoginio mastymo formavimo(si) galimybes. Vaikystés fenomeno isto-
rinis-kultiirinis pagrindimas (Boas, 1966; Aries, 1973; Bluebond-Langner, 1978; Gai-
zutis, 1988; James, 1993; gliogeris, 1996; James, Prout, 1997; Juodaityté, 1998, 2000,
2002, 2003, 2005) sudaré naujas galimybes vaiky laisvalaikio socialiniy-edukaciniy
prasmiy tyrimams, pademonstruojant jo rekonstrukcijas Siuolaikinéje edukologijoje/
pedagogikoje ir ugdymo(si) realybéje. Taciau Lietuvoje dar triiksta moksliniy teorijy,
aiSkinanciy vaiky laisvalaiki | vaika orientuotoje, ,,laisvojo* ugdymo(si) paradigmo-
je. Dar maziau démesio skiriama jo filosofiniy-kultiirologiniy prasmiy pagrindimui,
iSrySkinant tok{ demokratinei visuomenei buidinga fenomena kaip laisvé, kuria ypaé
suaktualino Vaiko teisiy konvencija, priimta Jungtiniy Tauty Generalingje Asambléjo-
je 1989 metais.

Laisvés fenomenas, jo modalumas ir teorinis pagrindimas pastaruoju metu gana
ryskiai kontekstualizuojami ,,laisvojo ugdymo(si) teorijose (Bitinas, 1998, 2000,
2002, 2006; Bruzgeleviciené, 2001, 2008; Juodaityté, 2003, 2004), pagrista ,,laisvo-
jo*“ ugdymo(si) konteksty raiska Lietuvos Svietimo reformoje (Bruzgelevicien¢, Bi-
diene, Povilifinas, Zukauskiené, 2002); analizuojama Europos demokratijos kultiiros
dimensijy raiSka ugdymo turinyje (Jacktinas, 2006); ugdymo neapibréztumo reiskinys
postmodernistinéje kritinés pedagogikos paradigmoje (Ruskus, 1997, 2007; Mazei-
kis, 2005; Duobliené, Bulajeva, 2009; Duobliené¢, 2011). Tadiau stokojama metodo-
loginés, teorinés-empirinés instrumentuotés, leidziancios istirti tokia vaiky laisvo,
kasdienio gyvenimo ir veiklos sfera, kaip vaiky laisvalaikis vasaros atostogy metu. To-
kio pobiidzio tyrimy plétotei Lietuvoje yra pakankama filosofiné bazé edukaciniuose
tyrimuose: istoriné-kultiirologiné prieiga (Gaizutis, 1988; Sliogeris, 1996; Juodaityté,
2003, 2005). Ryskeja naujy ziniy apie vaikystg ir vaikus poreikis, kuris savyje impli-
kuoja kritini poziiiri { tokias mitologizuoto pobiidzio prasmes, kaip ,,vaikas — socialiai
nebrandus individas®. Liberalizuojant vaiky ugdymo(si) procesus formuojasi ir nauja
,.vaikai — suauge* tarpusavio santykiy kultiira, todél galima tirti vaiky vasaros lais-
valaikio kulttira, kaip socialing-kulttiring sfera, kurioje ypa¢ ryski laisvés fenomeno
paradigma.
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Siame kontekste galima suformuluoti ir miisy mokslinio tyrimo problemaq: kaip
istirti vaiky laisvalaikio kultiiros socialinio-edukacinio prasmingumo raiska laisvés
fenomeno kontekste, implikuojancia vaiko prigimting teisg biiti prasmingo laisvalai-
kio kiiréju?

Moksling problema patikslina Sie tyrimo klausimai:

e kaip teoriSkai galima pagristi vaiky vasaros laisvalaiki antipozityvistingje,
pliuralistinéje laisvalaikio sampratoje, identifikuojant ji kaip subkultiira, pri-
klausancia patiems vaikams?

e kaip, remiantis laisvés fenomenologine paradigma, galima kontekstualizuo-
ti vaiky laisvalaikj, kaip paciy vaiky disponuojama laika, kai vaikas tampa
laisvalaikio kulttiros kiiréju, nes biitent tokia interpretaciné vaiky laisvalaikio
kulttiros paradigma tampa reik§minga ugdytojams?

e kaip, panaudojant Europos civilizacijy kultiroje susiformavusia laisvés fe-
nomeno samprata, galima identifikuoti vaiky laisvalaikio kulttiros diskurso
vieSinimui reikSmingas Zinias, atskleidziant ju istoring-kultliring raida para-
digminiu lygiu bei iSryskinant vaiky laisvalaikio kultiiros prasmiy aiskinima
pozityvistinés vs antipozityvistinés paradigmy kontekste?

e kokio tyrimo instrumento pagrindu galima istirti vaiky vasaros laisvalaikio
kultdiros socialines-edukacines prasmes, sudarant vaikams galimybg kurti na-
ratyva, kuris iSreiksty ju patirti, vyraujanéius ,,vaikas — suauges “ santykius,
iSryskinty vaiky, kaip laisvalaikio kuiréju, vaidmenis, kai laisvalaikis vaikui
reiskia ne tik uzimtuma, bet ir jam malonia/poreikius atitinkancia veikla?

Probleminius klausimus pagilina Sie metodologinio pobuidZio prieStaravimai,

ryskéjantys tarp:

e humanistiniy paradigminiy nuostaty, orientuoty i salygu sukiirima laisvai vai-
ko raiskai ugdymo(si) procesuose ir visavertés vaiky laisvalaikio teorijy istori-
nés, kultlirinés analizés, suteikiancios ziniy apie laisve/vaiko laisvalaiki kaip
pedagogini fenomena;

e integruoto laisvés fenomeno suvokimo socialiniuose, humanitariniuose moks-
luose ir nepakankamo edukologijos/pedagogikos tyrimy nukreiptumo i kity
mokslo saky pasiekimus analizuojant vaiky laisvalaikio kultira laisvés feno-
meno kontekste;

e Vakary Europos teorijy rekonstrukcijos ir jy pritaikymo interpretuojant ,,lais-
vojo“ ugdymo(si) ir vaiko laisvés id¢jas Lietuvos ugdymo teorijoje ir prakti-
koje;

e 7Ziniy fragmentiSkumo apie vaiky laisvalaikio genezg tarpkulttirinio civilizaci-
ju dialogo kontekste ir poreikio perimti uzsienio Saliy vaiky laisvalaikio pro-
cese vykstancius akultiiracijos, dekultliracijos reiskinius, kaupiant teoriniy,
empiriniy tyrimy patirtj miisy Salyje.

Tyrimo objektas — vaiky vasaros laisvalaikio kultiira kontekstualizuojantis so-

cialinis-edukacinis diskursas.

Tyrimo tikslas — remiantis antipozityvistine laisvalaikio samprata ir taikant lais-
vés fenomeno prasmiy kontekstualizavima, istirti vaiky vasaros laisvalaikio kultiiros
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socialini-edukacini diskursa, iSrySkinant | vaika orientuotos vasaros laisvalaikio kulta-
ros paradigmos vieSinimui reik§mingas teorines, empirines zinias.

Tyrimo uzdaviniai:

e Remiantis antipozityvistine, pliuralistine laisvalaikio paradigma pagristi vai-
ky laisvalaikio kulttiros edukacines prasmes istoriniame-kultiriniame §eimos
ir vaiko sampraty raidos kontekste.

e Pagristi laisvés fenomeno prasmiy konteksta ir, remiantis juo, interpretuoti
vaiky laisvalaikio kulttiros edukacines prasmes, besireiskiancias i vaika orien-
tuotos, ,,laisvojo* ugdymo(si) kultiiros diskursuose.

e Empiriskai iStirti vaiky vasaros laisvalaikio kultiira (bidingg 10—12 mety vai-
kams) ir nustatyti socialini-edukacini prasminguma, iSrySkinant jos konteks-
tualuma laisvés fenomeno sampratoje.

e Parengti rekomendacijas, reik§mingas vaiky vasaros laisvalaikio kulttiros dis-
kurso vieSinimui i laisvés fenomena orientuotoje ugdymo(si) paradigmoje, lei-
dziancioje atskleisti vaiky vasaros laisvalaikio kultiira, orientuojantis i vaiko
poreikius ir vaiko, kaip laisvalaikio kiiréjo bei dalyvio, vaidmeni jame.

Tyrimo metodologinés koncepcijos

e, Laisvojo“ ugdymo(si) paradigma remiasi humanistinio, egzistencialistinio, pro-
gresyvistinio ir pragmatinio ugdymo koncepcijomis, kurios akcentuoja pozitiri i
asmenybg kaip i laisva, samoninga biitybe, galin¢ia suvokti savo poreikius, reali-
zuoti turimas potencijas ir sprgsti realias gyvenimo problemas (Korcakas, 1993).
Svarbiausias ugdytojo (suaugusiojo) vaidmuo — suteikti asmenybei laisvg, bendra-
darbiauti su ugdytiniu (vaiku) planuojant laisvalaiki, skatinti vaiko aktyvuma ir
atsakomybg uz savo laisvalaikio veiklos pasirinkimo rezultatus. Suaugusiesiems
(tévams ir pedagogams) sudaromos galimybés suprasti vaiko laisvalaikio socia-
ling-kognityving esmg ir tuos prioritetus, kuriuos jam suteikia patys vaikai, nes
pagrindiné ,,laisvojo* ugdymo(si) salyga — pasitikéjimas vaiku (Bitinas, 2000;
Juodaityte, 2003, 2004; Jurasaité-Harbison, 2004). Suaugusiesiems (tévams, pe-
dagogams, neformaliojo ugdymo specialistams), kartais atstovaujantiems tradici-
nei (pozityvistinei) ugdymo koncepcijai, atsiranda galimybiy vaika suvokti kaip
gebanti jau vaikystéje biiti atsakinga uz laisvalaikio veiklos pasirinkima, mokytis
i§ savo patirties, biiti laisvam jos ieskant. Vaiko nuomoné laisvalaikio pasirinki-
mo, apsisprendimo procesuose tampa tokia pat reikSminga, kaip ir suaugusiyjy.
,,Laisvasis“ ugdymas(is) vaiky vasaros laisvalaikio metu sudaro vaikams salygas
iSmintingai naudotis laisvés situacija, nes biitent ja ir yra grindziamas ,,vaiky mo-
kymasis gyventi laisvai* (Dalto, 1995).

o Tradicinio ugdymo paradigma yra grindziama suaugusiyjy sampratomis apie
susiformavusi vaiko, kaip socialiai nebrandaus individo, vaizdini, o vaikystés, —
kaip nepakankamai reik§mingo periodo socialinémis, edukacinémis prasmémis
(Epstein, Dauber, 1991; Eberwein, 1993; Juodaityt¢, 2003). Tradicinio ugdymo pa-
grinda sudaro ugdymas pagal suaugusiyjy vaikams sudarytas taisykles, perimant
ju sukaupta patyrima. ,,Laisvojo “, | vaikq orientuoto ugdymo(si) samprata atmeta
suaugusiojo dominavima, sitilo ieSkoti partnerystés galimybiy; pabréziamas suau-
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gusiojo pasitikéjimas vaiku, laipsniskai silpninant jo priklausomybg nuo suaugu-
si0jo, stiprinant suaugusiojo ir vaiko tarpusavio rysius. ,,Laisvasis* ugdymas(is)
iSlaisvina vaika nuo suaugusiyjuy priklausomybés, yra grindziamas vaiky laisvés
idéja, t. y. alternatyva ju socialinei priklausomybei nuo suaugusiyjy, tradicinio ug-
dymo paradigmai. Vaiky vasaros laisvalaikio kultiiros socialiniy-edukaciniy pra-
smiy supratimas jmanomas tik zvelgiant i ji per vaiko, o ne suaugusiojo pasauli
ir projektuojant ji kaip paciy vaiky kuriama jiems reik§minga pasauli dalyvaujant
suaugusiesiems.

Istorinis-kultiirinis rekonstrukcionizmas (socialinis konstruktyvizmas). Vaiky
vasaros laisvalaikio kultlros socialinis-edukacinis diskursas gali bati tiriamas
taikant socialinés tikrovés konstravimo teorijq (Berger, Luckmann, 1999), i$ski-
riant objektyvius ir subjektyvius vaiky konstruojamos socialinés realybés kon-
tekstus. Socialinio konstruktyvizmo teorija (Gergen, 1994; Burr, 1995; Pinker,
2002) — konstruktyvios vaiko veiklos laisvalaikio metu aiskinimo pagrindas, ak-
centuojantis patyrimo reik§me. Disertacijoje istorinio-kultiirinio rekonstrukcioniz-
mo pagrindu yra aiSkinama vaiko ir Seimos laisvalaikio edukacinio prasmingumo
sampraty genez¢é jvairiose visuomenés epochose. Atskleidziamas laisvalaikio dis-
kurso turinys Siose kategorijose: ,,vaikas Seimoje, ,,Seima ir vaikas®, ,,Seima su
vaiku®. Remiantis mokslininky (Boas, 1966; Aries, 1973; DeMause, 1976; Blue-
bond-Langner, 1978; Clarke ir Critcher, 1985, 1995; Demos, 1986; Rojek, 1985;
Kon, 1988; Allan ir Crow, 1991; Horna, 1994; Koul, 1997; Bhatti ir Church, 2000;
Veal ir Lynch, 2001) vaikystés istoriniy-kultiiriniy studijy medziaga, pasitelkiami
faktai ir koncepcijos i$ vaikystés istorijos. Ju pagrindu aiskinamas vaiko ir Seimos
laisvalaikio, kaip suaugusiyju bei vaiko bendro gyvenimo namuose, privacioje
ar vieSojoje aplinkose, istoriniy sampraty genezés kulttrinis-informacinis pra-
smingumas niidienai. Nagrinéjant koncepcijy ,,vaikas — mazas zmogus®, ,,vaikas
kaip brandus socialinis individas® filosofini-vertybini turini atskleidziama i vaika
orientuoto laisvalaikio filosofija ir pagrindziamos tokio laisvalaikio ugdomosios
galimybés. Reflektuojant vaiko ir §eimos laisvalaikio sampraty istoring-kulttiring
genezg, iSrySkinamos Zzinios, leidziancios atsisakyti tradicinio (pozityvistinio), i
suaugusiuosius orientuoto vaiko laisvalaikio supratimo, identifikuojamos antipo-
zityvistinés, pliuralistinés laisvalaikio sampratos laisvés fenomeno kontekste, kai
vaikas jgalinamas veikti laisvoje aplinkoje.

Fenomenologinés hermeneutikos metodologiné koncepcija. Vaiky vasaros lais-
valaikio tyrimas grindziamas Siuolaikine fenomenologija (Mickiinas, Steward,
1994), leidziancia tyrinéti reikSmes, slypincias vaiky pasaulyje, vaiky patirti, kai
atsisakoma iSankstiniy nusistatymuy, teoriniy prielaidy, interpretaciju. Fenomeno-
loginés hermeneutikos metodologiné koncepcija (Nesavas, 1984; Lindseth, Nor-
berg, 2004) apima fenomenologija, kaip aprasomaja metodologija fenomenams
iStirti ir apraSyti taip, kaip jie pasireiskia i§gyventame pasaulyje, siekiant suprasti
ir atskleisti ty reiskiniy reik§me ir hermeneutikos (Ricoeur, 2000, 2001; Gadamer,
20006), igalinancios suvokti teksta ir tai sieti su tuo, kas jame yra sakoma bei kokia
prasm¢ savyje turi tekstas, tradicijomis. Fenomenologiné hermeneutika remiasi
etapy, kurie tarpusavyje siejasi visumos ir jos daliy bei supratimo ir aiskinimo
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dialektika, realizavimu: (1) naivus skaitymas; (2) struktiiriné analizé; (3) visapu-
siskas supratimas.

Kokybinio tyrimo metodologiné koncepcija (Cohen, Manion, 1989; Alasuutari,
1995; Kvale, 1996; Maxwell, 1996; 2005; Schwandt, 1997; Bitinas, 1998, 2002,
2006; Silverman, 2001; Kardelis, 2007; Tidikis, 2003, Denzin, Lincoln, 2005 ir
kt.). Vaiky vasaros laisvalaikio kulttira gali biti tiriama taikant kokybinio tyrimo
metodologija. Kokybinio tyrimo metodologija atstovauja antipozityvistinei (netra-
dicinei) sampratai ir leidzia tirti vaiky laisvalaikio kultiira i§ vaiky pozicijos, inter-
pretuojant ja tomis prasmémis, kurias jai suteikia patys vaikai. Kokybiniu tyrimu
siekiama suprasti socialines-edukacines prasmes, vaiky suteikiamas vasaros lais-
valaikiui.

Postmoderniojo diskurso teorija, jo prieigos. Postmodernizmo teorijos prieiga
suteikia galimybes atskleisti skirtingy kultiry (suaugusiujy ir vaiky) pozitiriy ivai-
rove, gebéjima priimti kitos kulttiros kitokius individus (McLaughlin, 1997; Ru-
bavicius, 2003, 2010; Hofstede, 2005). Diskursas disertacijoje yra taikomas kaip
socialinis, humanitarinis metodas, prieiga, igalinanti atlikti teksty (laisvyjy temi-
niy vaiky rasiniy) rezultaty analizg ir atskleisti naujaji edukacini pazinima, kai
vaiky vasaros laisvalaikio diskursas (kasdienéje realybéje vaiky konstruojamos
Sio reiskinio zinios) tampa ,,viesasis “, dominuojantis (Foucault, 1972, 1998; Ha-
jer, 1995; Stoll, Fink, 1998; Habermas, 2002; MacLure, 2003; Valantiejus, 2004;
Hargreaves, 2008; Juodaityte, Riidyté, 2009). Aktualizuojamas vaiko subjektyvu-
sis ,,A$* ir jo sociokultiirinis pasaulis. Postmoderniojo diskurso metodologiné pri-
eiga vaiky vasaros laisvalaikio kultiira leidzia suvokti kaip Siuolaikinio socialinio
pasaulio kognityving sfera ir paneigia iki Siol egzistavusius stereotipus, t. y. vaiko,
kaip ,,nebrandaus socialinio individo®, ar vaiky bendrijos socialini nevisavertisku-
ma (Juodaityté, 2003).

Induktyviai grindZiama teorija (angl. grounded theory) remiasi fenomenologija,
simboline interakcija. Jos taikymas disertacijoje pasirinktas siekiant iSplétoti pra-
sminga savarankiska teorija empiriniy (kokybinio tyrimo) duomeny pagrindu (Ne-
savas, 1984; Alasuutari, 1995; Punch, 2006, Mertens, 2005; Titscher et al., 2002;
Denzin, Lincoln, 2003, 2005; Luobikiené, 2003, 2010). Induktyviai grindzia-
ma teorija priskiriama pazinimo objekto kokybiniy tyrimy strategijy grupei, nes
nusako visy pirma tai, kaip pirminéje informacijoje rasti teoriskai reikSmingus
teiginius ir jais remiantis kurti objekto empirini modelj, kuriam po i§samiy verifi-
kaciniy tyrimy gali biiti suteiktas teorijos statusas. Induktyviai grindziama teori-
ja daznai remiamasi atliekant kokybinius tyrimus. Taikant $ig strategija nebuvo
suformuluoti tyrimo objekta apibiidinantys iSankstiniai teiginiai (nuostatos), o
ieSkoma, remiantis pirminiais duomenimis (vaiky naratyvu), teorinio lygmens tei-
giniy. Sis tyrimo ypatumas apibiidinamas terminu atvirumas naujoms idéjoms
(angl. open mind). Strategija primena savo patirtj apibendrinancio vadovo veik-
la.

Disertacijoje taikomi tyrimo metodai:

Mokslinés literatiiros analizé ir metaanalizé. TeoriSkai pagristas vaiky vasaros
laisvalaikio kulttiros socialinis-edukacinis diskursas laisvés fenomeno kontekste.
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Atlikta reflektyviné analizé, leidzianti iSaiskinti ir suvokti laisvés fenomeno socia-
lines-kultiirines prasmes kontekstualizuojancius diskursus, teorines, prakseologi-
nes paradigmas. Identifikuota vaiky laisvalaikio socialiniy, edukaciniy prasmiy is-
toriné-kultliriné genez¢ teoriniy, prakseologiniy diskursy jvairovés kontekstuose.

o Duomenys disertacijos empiriniam (kokybiniam) tyrimui rinkti taikant nestruk-
taruoty laisvyjy teminiy vaiky rasiniy (tema ,,Koks yra mano vasaros laisva-
laikis*) metodg. Atskleistos vaiky (78 informantai) vasaros laisvalaikio kultiiros
reprezentacijy socialinés-edukacinés prasmés, identifikuojant jy socialing, eduka-
cing, kultliring patirti laisvés fenomeno kontekste.

e Kokybiniy duomeny analiz¢ atlikta taikant fenomenologinés hermeneutikos (Ri-
coeur, 2001; Lindseth, Norberg 2004; Gadamer, 2006) metoda, orientuojantis i
i$samig laisvés (kaip mokslinio ir edukacinio/pedagoginio fenomeno) supratimo
ir aiskinimo analiz¢. Panaudojant hermeneutinio rato principa, taikant turinio
(content) analizg ir nuolatinio lyginimo metodq (Schwandt, 1997) iskirtos, iSana-
lizuotos, aprasytos, pagristos vaiky vasaros laisvalaikio kultliros diskurso prasmés
projektuojant nauja vaiky, kaip aktyviy laisvalaikio kultiiros kiiréjuy, supratima
suaugusiesiems (tévams, pedagogams, neformaliojo ugdymo specialistams).

Tyrimo imtis, geografija. Kokybinio tyrimo imtis — kriterijaus imtis. Ja, atsizvel-
giant { tyrimo tiksla ir turini, sudaro steb&jimo objektai, tenkinantys tyréjui reikSmin-
go kriterijaus reikalavimus (Bitinas, 2006). Kokybinio tyrimo imties populiacija — 78
vaikai (10-12 mety), kurie mokeési Siauliy ir Klaipédos bendrojo lavinimo mokykly
V-VI klasése. Imties dydis yra pakankamas kokybiniam tyrimui realizuoti ir aktua-
liam vaiky vasaros laisvalaikio kulttiros diskurso fenomenui giliai, intensyviai, o ne
ekstensyviai iStirti. Pasirinktai kokybinio tyrimo strategijai reikalingas ne informanty
skaiius, o pateikiamos informacijos turinio apimtis, gilumas ir prasmingumas. Toks
informanty amZiaus tarpsnis pasirinktas todél, kad tokio amziaus vaikai vis daugiau
savo laisvo laiko praleidzia suaugusiyjy nereguliuojamoje aplinkoje, turi laisvo lai-
ko leidimo vasaros atostogu mety patirti, geba ja perteikti raStu jiems priimtina, pa-
trauklia — laisvojo teminio raginio forma. Geografiniu poZiiriu Siauliy ir Kaipédos
miestuose gyvenantys vaikai pasirinkti laikantis prielaidos, jog ju laisvalaikio patirtis
vasaros atsostogy metu bus jvairesné biitent dél gyvenamosios vietos geografiniy skir-
tumuy.

Mokslinis naujumas ir originalumas. Darbo mokslinis naujumas ir originalu-
mas reiskiasi tuo, kad pirma karta Lietuvoje sistemiskai ir metodologiskai istirta vaiky
vasaros laisvalaikio kultiira laisvés fenomeno kontekste. Remiantis antipozityvistine,
netradicine laisvalaikio paradigma atskleistos vaiky laisvalaikio kultliros edukacinés
prasmés istoriniame-kultliriniame $eimos ir vaiko sampraty genezés kontekstuose. At-
likta sisteminé ir diferencijuota mokslo Saltiniy analiz¢, suteikianti galimybg parodyti
laisvés suvokimo ypatumus jvairiy moksliniy discipliny (socialiniy, humanitariniy)
kontekste, pateikiant bendra ir pedagogini $ios savokos apiblidinima. Identifikuota jo-
je vyraujanti moksliniy diskursy ivairové vaiky laisvalaikio kulttiros interpretacijose,
ir tuo pagrindu sukurta galimybé vaiky vasaros laisvalaikio kulttiros mokslinio diskur-
so sklaidai laisvés fenomeno kontekste.
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Pagrista vaiky vasaros laisvalaikio kulttiros kokybinio tyrimo esmé, atskleista jo
metodologija, kuri grindZziama sintetizuotomis antipozityvistinés filosofijos prieigo-
mis, tokiomis kaip: konstruktyvizmas, socialinis istorinis, kultiirinis rekonstruktyviz-
mas, fenomenologiné hermeneutika, induktyviai grindziama teorija.

Identifikuotas ir teoriSkai pagristas vaiky vasaros laisvalaikio kultiiros diskursas
taikant laisvés fenomeno prasmiy kontekstus ir, remiantis jais, interpretuotos vaiky va-
saros laisvalaikio kulttiros socialinés-edukacinés prasmés, besireiskiancios ,,laisvojo*
ugdymo(si), i vaika orientuotos ugdymo(si) kultiiros diskursuose.

I8rySkintas vaiky vasaros laisvalaikio kultliros suvokimas dvejopo pobtdzio (tra-
dicinio ir netradicinio, ,,laisvojo ugdymosi) paradigmy kontekstuose: ,,vaikas — nuo
suaugusiojo priklausomas socialinis, kultirinis individas *“ vs ,,vaiky vasaros laisvalai-
kis — vaiko laisvés raiskos fenomenas (vaikas — savarankiskas laisvalaikio turinio ir
formy kiiréjas) . Pagristos ir susistemintos zinios, kurios leidzia plétoti edukologijo-
je/pedagogikoje mokslinj vaiky laisvalaikio diskursa Siy sampraty kontekstuose.

Disertacijoje pademonstruojama, kaip teorinis laisvés fenomeno suvokimas tam-
pa svarbia metodologine prieiga istorinés-kulttirologinés paradigmos reprezentacijai
edukologijoje. Teoriskai pagrista istoriné vaiky laisvalaikio kultiiros sampraty raidos
genezé, kuri leidzia istirti ir susisteminti istoring, pedagoging patirti praeityje bei dabar-
tyje ir ieSkoti jy tarpusavio sasajuy kuriant naujas, edukologijai reik§mingas Zinias.

Laisvés, vaiky vasaros laisvalaikio kultiiros, kaip edukologijos/pedagogikos reis-
kinio, teorinis-istorinis tyrimas atliktas kultliry dialogo kontekstuose. Aktualizuotas jo
prasmingumas Lietuvos edukologijos mokslui, objektyviai patvirtinant tokias moksli-
nei interpretacijai svarbias socialines-kultiirines priclaidas, i kurias atsizvelgiant vaiky
vasaros laisvalaikis gali biti plétojamas humanitarinéje-kultiirologinéje paradigmoje.
Jai reikSmingos tampa §ios sampratos: (1) socialiniy-kultiiriniy poky¢iy dinamika yra
lydima daugybés laisvés fenomeno apraisky jvairiose Siuolaikinés Lietuvos gyvenimo
sferose; (2) daugiaamziska Lietuvos ir Vakary kulttiry integracija atsispindi nuoseklia-
me liberaliy vertybiy priémime, rinkos reformy ir demokratinés, atviros visuomeneés
idéjy realizavime; (3) Salies Svietimo sistemoje susidariusi situacija, kuriai biidinga
nauju edukologijos/pedagogikos mokslo praktikos paradigmuy plétotés paieska, besi-
remianti humanistiniais, kultiirologiniais prioritetais, kuriy vienas i§ pagrindiniy yra
laisvés fenomenas.

Praktinis darbo reik§mingumas. Vaiky diskurso prasmiy analizé teoriskai ir
praktiskai gali padéti iSvengti visuomenéje egzistuojanciy vaiky ir Seimos laisvalai-
kio sampratos stereotipy bei mitologizavimo. Atrastos zinios, kuriy pagrindu gali biiti
konstruojama § vaikq, o ne | suaugusiji orientuota vaiky vasaros laisvalaikio kultiiros
samprata, kur vaikas suvokiamas kaip aktyvus, atsakingas savo laisvo laiko kiiréjas ir
dalyvis, kei¢iantis santykius nuo ,,suauges vs vaikas® { ,,suaugges ir vaikas*®.

Disertacijoje parodoma, kaip galima suprasti vaiky vasaros laisvalaikio kultliros
edukacinio diskurso prasmes taikant viena i§ kokybinio tyrimo duomeny rinkimo me-
tody — nestruktiiruota, laisvaji temini vaiky rasini, kuris yra naratyvinis tekstas, at-
skleidziantis vaiky kulttiros patirtj tokiose kasdienio gyvenimo situacijose kaip vaiky
laisvalaikio kultiira. Atskleistas $io metodo naratyvinis reikSmingumas vaiky kulttiros
fenomeny socialiniams-edukaciniams tyrimams apskritai bei jo taikymo salygos kul-
tiirologinio pobtidZio edukaciniuose empiriniuose tyrimuose. Pademonstruota, kaip
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analizuojant laisvojo rasinio naratyvinius tekstus yra nustatomos generalizuojancios
prasmés, temos ir subtemos, i§skiriamos prasminés idéjos — teiginiai, kurie yra ypaé
reikSmingi tévy ir pedagogy (kaip suaugusiyjy) Svietimui ir konsultavimui. Suaugusie-
siems yra pateikiami su vaiky vasaros laisvalaikiu susij¢ mitai ir sitiloma jy atsisakyti,
identifikuojant realig vaiky patirti laisvalaikio metu.

Vaiky vasaros laisvalaikio kultliros prasmiy identifikavimas padés suaugusiesiems
(tévams, pedagogams ir kt.) suvokti vaiky vasaros laisvalaikio esmg bei skatins juos
vertinti vaiky laisvalaikj kaip reiskini, aplinka, itin reik§minga savo socialinémis, edu-
kacinémis, kultirinémis prasmémis. Tokio pobtidZio tyrimai eliminuoja ugdytoju sam-
pratose vyraujancius vaiky vasaros laisvalaikio kultiros mitus ir sukuria prielaidas
naujoms jy socialiniy, kulttriniy, edukaciniy prasmiy interpretacijoms, atveria naujy
galimybiy vaiky vasaros laisvalaikio kulttiros diskurso vieSinimui laisvés fenomeno
kontekste.

Parengtos diskusinio pobudzio rekomendacijos, svarbios vaiky vasaros laisvalai-
kio kultiros diskurso vieSinimui i ,,laisvojo ugdymo, laisvés fenomena orientuotoje
ugdymo(si) paradigmoje, leidZiancioje atskleisti vaiky vasaros laisvalaikio kultiira,
orientuojantis { vaiko poreikius ir vaiko, kaip laisvalaikio kiiréjo bei dalyvio, vaidme-
ni jame.

Tyrimo rezultatai tapo svarbiis dalyvaujant SvieCiamojoje veikloje: Lietuvos Res-
publikos $vietimo ir mokslo ministerijoje surengtoje viesoje konsultacijoje-diskusijo-
je kuriant strategija ,,Mokslas $vietimo praktikai®. Vaiky vasaros laisvalaikio kultiiros
diskurso viesinimas vyko organizuojant vaiky patirties skaidos foruma tema ,,Kaip
a$ mokausi ir ilsiuosi vasaros atostogy metu®, kuriame pagrindiniais dalyviais, tei-
kianciais empiriska ir konstruktyviai reik§minga informacija ugdytojams, buvo patys
vaikai. Surastos naujos moksliniy, empiriniy tyrimy vaiky kultiros tematika sklaidos
formos. Pagrindinis sklaidos metodas — mokslininky ir vaiky diskusija su jvairiomis
ugdytoju grupémis (tévais, pedagogais, neformaliojo ugdymo specialistais), leidzianti
plétotis jvairiy sampraty, nuomoniy ir Ziniy jvairovei apie vaiky vasaros laisvalaikio
kulttiros socialinj, edukacinj prasminguma, pademonstruojant jo konstruktyvaus tai-
kymo praktikoje reikSminguma, i ,,laisvaji” ugdyma, laisvés fenomena orientuotoje
paradigmoje.

Ginamieji disertacijos teiginiai:

1. Vaiky vasaros laisvalaikio kultiira yra sudétingas vaiky ugdymo(si) ir socializavi-
mo(si) aplinky ivairovéje vykstantis reiskinys, budingas ju kasdienybei. Taciau
laisvalaikio prasmiy supratimas ,,laisvojo* ugdymo(si) paradigmos kontekste ar-
ba i vaiko patirti orientuotame ugdyme(si) reikalauja rekonstrukcinio pobiidzio
ziniy, suteikian¢iy galimybes ji aiskinti laisvés fenomeno kontekste.

2. Laisvé, kaip sudétinga socialiniy, humanitariniy moksly kategorija, yra Zzmonijos
civilizacijy kultiiroje egzistuojantis reiskinys, pasireiSkiantis {vairiose suaugusiy-
jwvaiky veiklose, kai jie tampa laisvi priimti sprendimus ir kai ju saviraiska esti
ugdymo(si) vertybé.

3. Laisvés, kaip svarbiausio edukologijos/pedagogikos fenomeno, supratimas budin-
gas humanistinei Svietimo tradicijai. Jis atitinka bendramokslinj Sios kategorijos
aiSkinima. Svarbios yra tokios nuostatos: individo samoningos galimybés, sugebé-
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jimas pasirinkti ir veikti, remiantis vidinémis paskatomis ir poreikiais, salygotais
zmogaus ir vaiko, kaip sociokultiirinés biitybés, ypatumais. Laisvés fenomeno
supratimas leidzia siekti individo vidinio iSsilaisvinimo, sukuriant tam atitinkan-
Cias iSorines salygas, atsizvelgiant { vaiko kaip individo specifing individualig ir
socialine-kulttring esme.

XIX a. antroje puséje-XX a. pradzioje reiskési pozitiriy jvairove, pagrindziant ir
nustatant iSorines ribas vaiko pasirinkimui ir veiksmams, legitimuojant jo savi-
raiskos, laisvos veiklos ir laisvés principa. Vakary Europos ir Lietuvos ugdymo
teorijoje bei praktikoje laisvalaikis yra salygotas specifiniy kultiriniy ir pedagogi-
niy tradicijy itakos, spar¢ios filosofijos bei psichologijos moksly raidos. Visa tai
humanistinio ugdymo atstovams suteiké galimybg, atsizvelgiant | bendras pedo-
centristines pozicijas, nagrinéti vaiky ugdymo(si) ir socializavimo(si) procesus
remiantis laisvés sampraty jvairove (nuo pozityvistinés: ,,Zmogus yra netinkamos
socializacijos aplinkos auka “, ,,vaikas yra socialiai nebrandus individas, nepajeé-
gus uzsiimti prasminga, turininga veikla laisvalaikio metu * iki antipozityvistinés,
pliuralistinés: ,,Zzmogus pats kuria jam priklausanciq socialine-kultirine aplinkq “,
,,vaiko laisvalaikis yra prasmingas savo socialine-edukacine prasmémis; vaikas
vra aktyvus savo laisvo laiko kiiréjas, gebantis derinti uzimtumq su malonia veik-
la, kuri yra reiksminga paciam vaikui*).

Vaiky vasaros laisvalaikio kultiiros prasmiy identifikavimas tapo imanomas Lie-
tuvoje formuojantis ,,laisvojo* ugdymo(si) teorijai ir praktikai, kuri implikavo sa-
vyje visa apimanti laisvés reiskini, kontekstualizavo jo raiska i vaika orientuotoje
ugdymo(si) paradigmoje. Tai leidzia vaiky vasaros laisvalaikio kulttira identifikuo-
ti kaip paciy vaiky disponuojama gyvenimo ir veiklos sriti, kai vaikai kuria jiems
reik§minga vasaros laisvalaikio kultiira, derindami uzimtuma su jiems malonia
veikla.

Vaiky vasaros laisvalaikio kultiiros socialiniy-edukaciniy prasmiy identifikavimas
imanomas taikant kokybinio tyrimo metodus, sudaran¢ius vaikams galimybg lais-
vai (Zodziu ar rastu) i§sakyti savo patirtj ir kurti naratyva, kuris gali tapti diskursu,
atskleidzianciu i vaika orientuotas vaiky vasaros laisvalaikio prasmes, tokias kaip
,,vaikas yra laisvalaikio kiiréjas, prasmingai disponuojantis laiku, kuriame uZim-
tumgq derina su malonia veikla “. Vaiky laisvalaikio naratyvas leidzia proteguoti
$i diskursa edukologijos/pedagogikos moksle kaip viesaji/pagrindini, o ne slapta-
ji/8alutini, egzistuojanti Salia suaugusiyju kuriamo diskurso ,,vaikai néra brandiis
socialiniai-kultiriniai individai, todél néra pajégiis uzsiimti veikla, reikSminga jy
ugdymui(si) ir socializavimui(si) .

Disertacijos struktiira ir apimtis. Disertacija sudaro jvadas, trys dalys: pirmoje

dalyje pateikiamos teorinés tyrimo koncepcijos ir paradigmos. Antra dalis — metodo-
loginé, joje pagrindziama vaiky vasaros laisvalaikio kultGros socialinio-edukacinio
diskurso tyrimo metodologija ir metodai, charakterizuojami kokybinio tyrimo etapai:
bendroji kokybinio tyrimo logika, tyrimo etikos principai, imtis, metodai ir instrumen-
tas. Trecioje dalyje pateikiami kokybinio tyrimo rezultatai, ju analizé ir interpretacija.
Pateikiamos i§vados ir apibendrinimai, rekomendacijos, diskusija, literatliros sarasas,
priedai. Disertacijoje pateikti 8 paveikslai ir 22 lentelés (i$ ju 11 disertacijoje, 11 prie-
duose). Bendra disertacijos apimtis 156 puslapiai (be priedy). Literatiiros sarase 292
Saltiniai.
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1.

ISVADOS IR APIBENDRINIMAI

Vaiky vasaros laisvalaikio kultiiros socialinj-edukacinj diskursa kontekstuali-
zuojancios koncepcijos ir paradigmos

Siandienos visuomenéje vykstantys demokratijos, liberalizavimo procesai, de-
klaruojama humanizmo filosofija leidzia vaiky vasaros laisvalaikio kultiirq, kaip
socialinj, edukacini reiskinj, tirti ,,laisvojo‘* ugdymo(si), laisvés fenomeno kon-
tekste. Tuomet vaiky vasaros laisvalaikio kultiira yra kontekstualizuojama kaip
paciy vaiky disponuojamas laikas, implikuojantis savyje socialines, edukacines
prasmes. Pagal tokia samprata vaikas tampa aktyviu laisvalaikio kulttiros kairéju.
Vaiky vasaros laisvalaikio kultliros socialini, edukacini reikSminguma galima su-
vokti i§ paciy vaiky suteikiamy prasmiy. Biitent tokia interpretaciné vaiky vasaros
laisvalaikio kulttiros paradigma tampa reik§minga kuriant naujas zinias ugdyto-
jams (tévams, pedagogams, neformaliojo ugdymo specialistams ir kt.). Vaiky vasa-
ros laisvalaikio naratyvas leidzia proteguoti $i diskursa edukologijos/pedagogikos
moksle kaip viesqji/pagrinding, o ne slaptqji/Salutinj, egzistuojanti Salia suaugusiy-
ju kuriamo diskurso ,,vaikai néra brandiis socialiniai-kultiriniai individai, todél
néra pajégiis uzsiimti veikla, reiksminga jy ugdymui(si) ir socializavimui(si) .
,,AS ir kitas “ idéjos tiek edukologijos/pedagogikos teorijoje, tiek ir prakseologi-
joje reiskiasi ne linijiniu, bet fraktaliniu principu: nuo ,,vaikas yra suaugusiyjy
organizuoto ugdymo(si) ar socializavimo(si) kiarinys* iki ,,vaikas — prasmingo
laisvalaikio kiiréjas “, ir gali biiti suprantamos per tokj istorini Zzmoniy civilizaci-
jos kultiiroje iSryskéjusi fenomena, kaip ,,laisvé “ ir ,,vaiko laisvé . Tuo pagrindu
gali biti interpretuojamos ir vaiky vasaros laisvalaikio kultiiros, kaip $iuolaikinio
socialinio, edukacinio, kultiirinio reiskinio, prasmés.

Vaiky laisvalaikio kultiiros socialinis-edukacinis diskursas gali biiti tiriamas vai-
kystés, Seimos ir vaiko sampraty raidos kontekste, taikant istorinio-kultiirinio re-
konstrukcionizmo (socialinio konstruktyvizmo) teorijas. 1sryskéjus i vaika orien-
tuotai, ,,laisvojo* ugdymo(si) paradigmai, atsirado poreikis ir | vaika orientuoto
laisvalaikio supratimui. Seimos ir vaiko laisvalaikio istorinj-kultiirini diskursa
visuomenés raidos procesuose 1émé vaikystés sampratos koncepty jvairové: nuo
vaikas — neatsiejama Seimos dalis prie vaikas — individas laisvalaikio kulttiros su-
vokimo. Seimos ir vaiko laisvalaikio socialinio-kultiirinio diskurso edukacinis pra-
smingumas gali biiti tiriamas { vaika orientuoto laisvalaikio kontekste pasitelkiant
istoriniy-kulttiriniy sampraty rekonstrukcija paradigmose ,, tradicionalizmas — po-
stmodernizmas “, ,,praeitis — dabartis ““. Atlikta Seimos ir vaiko laisvalaikio socia-
linio-kulttirinio diskurso istoriné rekonstrukcija leido isitikinti, kaip visuomenéje
vyko peré¢jimas nuo tradicinés (pozityvistinés) iki postmoderniosios (antipozity-
vistinés) laisvalaikio sampratos; vaikystés fenomeno koncepty kaita tur¢jo itakos
Seimos ir vaiko laisvalaikio kultiiros atsiradimui, kuris buvo suvokiamas per kon-
ceptus: vaikas — neatsiejama Seimos dalis, vaikas — socialiai brandus individas.
Atsiranda Seimos ir vaiko laisvalaikio, kaip lygiaver¢iy subkultiiry, konteksto su-
pratimas, taip iSskiriant ir naujaji — vaiky laisvalaikio koncepta.

Vaiky vasaros laisvalaikis vaikams ir suaugusiesiems yra kaip subjektyvusis, pra-
sminis ju naujos patirties kontekstas, nes jo déka galima {sitraukti { jvairias vaiky
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laisvalaikio aiSkinimo schemas. Supratimo pagrinda sudaro vaiko kasdienybés
pasaulis, nes bitent vaiko laisvalaikis jame igyja daug reikSmiy. Jo socialinio-
edukacinio reikSmingumo aiskinimas gali baiti grindziamas supratimu, kuris yra
pasiekiamas rekonstruojant vaiky ir suaugusiujy turima patirtj. Si procesa daznai
lydi mitai, i8kraipymai, kylantys dél skirtingos vaiky ir suaugusiyjy gyvenimo pa-
tirties. Vaiky vasaros laisvalaikio kultiiros prasmiy identifikavimo procesas vyksta
per kalbéjima apie subjektyviaja vaiky ir suaugusiyjy patirti, kuri kartais tradiciné-
je/pozityvistingje paradigmoje yra suvokiama kaip aiskus, matomas dalykas, bet
ne kaip intuityviy esmiy raiska.

Vaiky vasaros laisvalaikio kaip kultiiros socialinio-edukacinio diskurso ana-
lizé laisvés fenomeno kontekste: | vaika vs | suaugusiji orientuotos paradig-
mos

Vaikui, kaip socialiniam-kultiiriniam individui, vasaros laisvalaikio prasmingu-

mas yra susijes su laisvés raiska. Vaiky vasaros laisvalaikio kultiira yra itin reik§min-
ga patiems vaikams, joje slypi suaugusiesiems mazai Zinomos prasmés. Vaikas yra
aktyvus savo laisvo laiko kiiréjas, gebantis perimti ne tik suaugusiyjy perteikiamq
laisvo laiko leidimo patirti, bet ir kurti savq, universaly, specifini patyrima, kuris yra
prasmingas ne tik vaikams, bet ir suaugusiesiems.

2.1

Vasaros laisvalaikio kultiiros (budingos 10-12 mety vaikams) diskurso sociali-
nj-edukacini prasmingumgq, isrySkinant jos kontekstualumq laisvés fenomeno
sampratoje, empiriskai galima tirti taikant kokybinio tyrimo strategija, metodo-
logija ir metodus; fenomenologinés hermeneutikos metodologing koncepcija;
postmodernistinio diskurso prieigas bei induktyviai grindziama teorija. Nestruk-
tliruotas, laisvasis teminis vaiky rasinys, kaip tyrimo instrumentas/kokybiniy duo-
meny rinkimo metodas, leidzia tirti vaiky vasaros laisvalaikio kulttiros sociali-
nes-edukacines prasmes, sudarant vaikams galimybg kurti naratyva, iSreiskianti
ju patirti bei vyraujancius vaikas — suauges santykius; identifikuoti ju patirti lais-
vés fenomeno kontekste. Panaudojant vaiky vasaros laisvalaikio kultiiros prasmi-
ni naratyva reiSkianti diskursa ,, vaiky — suaugusiyjy subkultira “, galima jzvelgti
zinias, leidziancias ji vieSinti edukologijos/pedagogikos teorijoje ir praktikoje
laisvés fenomeno kontekste.

. [ vaikq orientuota (antipozityvistiné/netradiciné) ugdymo(si) paradigma

Vasaros laisvalaikio socialini-edukacinj reik§minguma vaikai jprasmina per nau-
jas galimybes mokytis bendro gyvenimo kartu su suaugusiaisiais, poilsio ir lais-
valaikio leidimo kulttira. Vasara — vaiky socialinio ugdymo(si) aplinka, kurioje
atsiranda gebéjimas rinktis poilsio ir laisvalaikio formas. Suaugusysis tampa
partneriu, pataréju, padedanciu rinktis laisvalaikio formas. Prasmés patvirtina
antipozityvistines/netradicines, grindziamas ,,laisvuoju‘ ugdymu(si), idéjas, kai
vaiky saveika su aplinka vasaros laisvalaikio metu yra aiskinama kaip tokia pat
prasminga, kaip ir suaugusiyjy, nes vaikai yra pajégiis joje tinkamai elgtis bei
veikti.
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Vasaros laisvalaiki vaikai sieja su pramogomis — veikla, nereikalaujancia susikau-
pimo, Ziniy, fiziniy gebéjimy, galimybe atitritkti nuo kasdienybés. Pramogaudamas
vaikas tampa savarankisku laisvalaikio turinio ir formy kiiréju.

Vasara vaikai tampa ,,smalsiaisiais aplinkos tyrinétojais ““ lankydamiesi ,,paslap-
tingose vietose“, statydami ,,bazes*“, , bustines*, ,,Stabus”, ,,mazus namelius ",
priklausancius ,,tik jiems*. Tokiose aplinkose vyrauja vaiky laisveé, socialinés
priklausomybés nuo suaugusiyjy alternatyva, kai vaikai vasara patys kuria jiems
priklausanciq socialine-kultirine aplinkq. Tokia laisva aplinka yra vaiko isitvirtini-
mo vaiky bendruomenéje forma. Ji yra niekam kitam neprieinama, paslaptinga ap-
linka, ypatingas vaiky autonomijos/nepriklausomybés nuo suaugusiyjy pasaulis,
simbolinis vaiko gyvenimo epicentras. Tai — stebéjimo, tyringjimo vieta, atskira
nuo suaugusiyjy ,,uzimto ** gyvenimo. Tokioje aplinkoje vyksta vaiko ugdymasis ir
socializavimasis jam laisvai kuriant, veikiant ir kaupiant savarankiskq patirt;.
Vasaros laisvalaikiu, blidami partnerystéje su bendraamziais, vaikai palaiko socia-
linius rys$ius su aplinka ir igyja patirties, nepriklausancios nuo tévy ir kity suaugu-
siyjy. Bendravimas su draugais vasaros laisvalaikiu yra svarbus vaiko socializaci-
Jjos procesams, nes padeda susiformuoti daugeli iglidziy, nuostaty, vaidmeny, da-
ran¢iy itaka ju gebéjimui prisitaikyti bendruomenéje, patenkina poreiki priklausyti
grupei ir socialiai saveikauti, poreikj susikurti savqji ,,As*.

Vaizdiné ziniasklaida, kaip komunikavimo ir informacijos perdavimo priemoné,
turi jtakos vaiko ugdymui(si) ir socializavimui(si) vasara. Ji vaikus (dél patirties
stokos) veikia labiau nei suaugusiuosius. Lankymasis kino teatruose, televizijos
zitiréjimas vasaros laisvalaikiu daznai yra priskiriamas suaugusiyjy nekontroliuo-
Jjamai veiklai (dél laisvo laiko trukmés nesutapimo). Siuo atveju vaikas tampa sa-
varankisku savo laisvo laiko turinio ir formy kiiréju.

Vasaros laisvalaiki vaikams patinka leisti gamtinéje kaimo aplinkoje, nes tokioje
aplinkoje yra daugiau veiklos lauke, galimybiy individualiai veiklai. Miesto aplin-
ka vaikai sieja su pareiga, ribomis, naudojimusi civilizacijos pasiekimais, jtemp-
tais zmoniy santykiais, o kaima interpretuoja kaip susiliejima su gamta, gyvybingu-
mo dziaugsma, jausmy atviruma. Tokioje (kaimo) aplinkoje laisvé tampa prielaida
vaiky natiiralios prigimties ir socialinés-kognityvinés patirties sklaidai, kur vaikas
gali laisvai uzsiimti ji dominancia veikla, gali laisvai rinktis ir biti atsakingas uz
savo pasirinkimus.

Vasaros laisvalaikis yra palankus vaiky asmeniniy (saves pazinimo ivairiose situ-
acijose, pasitikéjimo savimi, savgs vertinimo, saviraiskos, atsakomybés uz savo
veiksmus), edukaciniy (savarankisko mokymosi, informacijos gavimo, jos analiza-
vimo bei panaudojimo laisvoje aplinkoje, mastymo lankstumo ivairiose gyvenimo
situacijose), socialinés (bendravimo ir bendradarbiavimo, darbo komandoje, spren-
dimy priémimo, konflikty sprendimo) ir profesinés kompetenciju ugdymui(si). Va-
saros laisvalaikio metu vaikai patys planuoja savo laisvq laikq, uzimtumq derin-
dami su malonia veikla, numato sqlygas plano realizavimui. Vaikai tarpusavyje
sqveikauja per kooperacijq, susitaria dél bendros veiklos.

Vaikas vasara yra atsakingas ne tik uz savo, bet ir uz kity vaiky prasmingo lais-
valaikio leidimo formas, bidus. Vasara atsiranda naujy galimybiy vaikui suvokti
veiklos naudinguma ir save realizuoti svarbioje veikloje padedant suaugusiesiems,
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vaikai vasara mokosi netikétose situacijose (situacija kaip realios tikrovés pazini-
mo budas). Vasaros laisvalaikis — palankus metas vaiky ugdymui(si) biiti atsakin-
giems ne tik uz savo veiksmus, bet ir uz bendruomene, juos supanciq aplinkq.
Vasaros laisvalaikio tradicijy tgstinuma ir inovatyvuma pagrindzia atskleistos vai-
ku $venciuy, ritualy ir tradiciju, budingy vasaros sezonui, prasmés. Vasaros atosto-
gy metu Seimos ir vaiko gyvenimas yra veikiamas gyvenimo tam tikroje vietovéje,
bendruomenéje tradicijy. Gyvenamosios aplinkos tradicijos, vaiky statusas toje
bendruomengje, kurioje jis gyvena, ir dalyvavimas suaugusiyjy gyvenime — biiti-
nos salygos vaiko socializavimui(si). Per ritualus, tradicijas ir §ventes vyksta suau-
gusiojo ir vaiko bendravimas, jprasminama vaikui maloni veikla.

Zaidimas vasara tampa vaiko veikla laisvoje aplinkoje, kurioje vaikai prisiima tam
tikrus socialinius vaidmenis bei juos atitinkantj veiksmy repertuara, tampa zaidi-
my organizatoriais. Zaidimas vasaros laisvalaikiu apima vaiky socialines saveikas
ir bendravima. Vaikams zaidZiant bendraamziy grupése, pasireiskia jy individua-
lumas, vyrauja vaiky inicijuoti Zaidimai. Zaisdami vasara vaikai atskleidzia savo
galimybes, tyrinéja ir iSmégina savo protinius gebéjimus, lygina save su Kitais.
Vasaros zaidimy metu taip pat vyksta suaugusiojo ir vaiko bendradarbiavimas,
partneryste.

Visose vasaros laisvalaikio srityse (planavime, formy, turinio ir kt. pasirinkimuo-

se) vaikas iSnaudoja situacijas, kuriose reiskiasi kaip autorius, savarankiskas kiiréjas,
laisvalaiki suvokdamas kaip vertybe. [galinama vaiko atsakomybé realizuojant jvai-
rius pasirinkimus, kartu isliekant laisvam uzsiimti mégstama, jam malonia veikla, i ku-
riq isitraukia tiek bendraamziai, tiek ir suaugusieji. Tokiomis sqlygomis ugdymas(is)
ir socializavimas(is) vasaros laisvalaikiu vyksta vaikui laisvai kuriant, veikiant ir kau-
piant savarankiskq patirt;.

2.3. [ suaugusiji orientuota (pozityvistiné/tradiciné) ugdymo paradigma

Vaiky sampratose reiskiasi pozityvistiné (tradiciné) vaiky vasaros laisvalaikio sa-
vokos prasmé, nes vaikai tampa nuo suaugusiojo priklausomais socialiniais-kul-
turiniais individais, vasaros laisvalaikis ir poilsis yra suvokiamas kaip ,,pavojin-
gas* vaikams, todél suaugusieji siekia juos uzimti. Tuomet vaikai vasarg jauciasi
savo laisvu laiku. Pagal tokia sampratg vaiko laisvé néra siejama su atsakomy-
be.

Vaiky vasaros poilsio stovyklos yra organizuojamos pagal suaugusiyjy patyri-
ma ir ju veiklos taisykles, iSeliminuojant vaiko (kaip socialiai brandaus individo,
gebancio biiti savo laisvo laiko kiiréju, atsakingu uz savo laisva laika ir veiklos
pasirinkimus) dalyvavimq kuriant vaiky vasaros stovykly programas. Vaiku paty-
rimas néra jgalinamas organizuojant vasaros laisvalaikj neformalioje socialinéje-
kulttiringje aplinkoje.

Medijos turi jtakos vaiko socializavimui(si) ir ugdymui(si) vasaros laisvalaikiu:
knygy skaitymas vyksta laisvoje aplinkoje, taciau yra priskiriamas organizuotam
pasyviam laisvalaikiui. Suaugusieji daznai teigiamai vertina toki laisvalaiki, vaiko
skaityma tapatindami su intelektualia veikla. Vyrauja tradiciné/pozityvistiné (i
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suaugusiji orientuota) paradigma, nes vaikams spausdinta ziniasklaida vasara
dazniausiai parenka suaugusieji (tévai, pedagogai, bibliotekininkai); muzikos
klausymasis turi itakos vaiko socializacijos, ugdymo(si) procesams, taciau po-
puliariosios muzikos poveikis vaikams yra kitoks nei spausdintos ar vaizdinés
ziniasklaidos, kadangi 8i veikla (muzikos klausymasis) suaugusiyjy daznai yra
tapatinama su subkultiiros israiska ir todél vertinama kaip jiems nepriimtina.

e Vasaros kelioniy metu vaikas tampa labiau nuo suaugusiyjy priklausomu socia-
liniu-kultiriniu individu, o vaiky laisvalaikis — suaugusiyjy veiklos dalimi, uz
kuriq yra atsakingi ne vaikai, bet suaugusieji. Vaiky laisvalaikis kelionése néra
vaiko disponuojamas laikas, uz kurij jis pats yra atsakingas, todél priklauso tradi-
ciniam (pozityvistiniam), | suaugusiji orientuotam laisvalaikiui, pozicionuojama-
si | suaugusiyjy atsakomybés uz vaiky laisvalaiki prisiémima.

e Vaikai patiria neigiamy emociniy isgyvenimy vasaros pradZioje ir pabaigoje. Va-
saros pradzioje jie patiria nuobodulj, sutrikimq dél nemokéjimo, nezinojimo, kaip
reikia leisti vasaros laisvalaikj. Formali (mokykliné) aplinka ,,staiga* tampa ne-
formali — vaikams atsiranda daugiau laisvo laiko, uz kuri jie patys yra atsakingi.
Vasaros pabaigoje vaikai patiria stresines situacijas baimindamiesi dél grizimo
vél [ formaliq aplinkq, dél malonios veiklos pabaigos, kai neuzZimtumq ir vaikui
maloniq veiklq pakeicia uZimtumas, laisvq, neinstitucionalizuotq vasaros laisva-
laikio aplinkq — suaugusiyjy regulivojama, priziiarima formali aplinka.
la. Vaikas yra suvokiamas kaip individas, uz kurj atsakingas ne jis pats, o suau-
gusysis. Suaugusiesiems vaiky gyvenimas laisvoje aplinkoje daznai kelia nepa-
sitikéjima juy veikla, nes laisvés esme suaugusieji sieja su ,,nieko neveikimu* ir
baiminasi dél neigiamo laisvés poveikio vaikams vasara.

Vasaros laisvalaikiu suaugusysis turi galimybe tapti vaiko partneriu, todél itin
svarbu islaikyti tarpininko, konsultanto vaidmenj vaikui reiksmingose, nepatirtose,
naujose situacijose, taip stiprinant konstruktyviq vaiko ir suaugusiojo tarpusavio sq-
veika, duoti ugdomojo pobiidzio patarimy, kurie biity orientuoti | vaikq, kaip atsakin-
gq uz savo prasmingo laisvalaikio kiirimq.

2.4. Vaiky ir suaugusiyjy dialogo plétojimas vasaros laisvalaikiu (pozityvistinés/tra-
dicinés ir antipozityvistinés/netradicinés paradigmy tarpusavio sqveika/dialek-
tika)

e Vasaros laisvalaikiu vyksta ne tik suaugusiojo saveika su vaiku, bet ir vaiko su
suaugusiuoju, ir §ie procesai yra abiem puséms reiksmingi, nes kei¢iamasi ne tik
informacija, bet ir vertybémis bei ju jgijimo biidais. Vasarg atsiranda naujy gali-
mybiy vaiky santykiy su suaugusiaisiais realizavimui, salygos keisti suaugusiojo
vaidmenis vaiky laisvalaikyje nuo ,,laisvalaikio organizatorius “ link ,, laisvalai-
kio dalyvis, partneris“. Buidami vaiky vasaros laisvalaikio partneriai, suaugu-
sieji gali suvokti jo socialing-kognityving reikSme vaikams ir tuos prioritetus,
kuriuos laisvalaikiui suteikia vaikai, o ne suaugusieji, bidami laisvoje aplinkoje.
Vasara — palankus metas vaikams ne tik stebéti, bet ir iSméginti ivairius komuni-
kacinés sqveikos su suaugusiaisiais biidus, susitarti su jais dél abiem grupéms
priimtiny sqveikos biidy.

54



Mokymosi is gyvenimo situacijos vasaros laisvalaikiu sudaro galimybes vaikui
nuolat jas analizuoti bei interpretuoti; vaikai ugdosi kasdieniy gyvenimo proble-
my, konflikty sprendimo kompetencijq. Socialiné kompetencija vasaros laisva-
laikiu reiSkiasi santykiy su suaugusiaisiais (tévais, seneliais, giminaiciais, trene-
riais, biireliy vadovais) sistemose, kuriose yra sudaromos sqlygos interpretuoti
vaiko jau turimq patirti bei jgyti naujq. Vaikai vasaros laisvalaikiu prisiima tam
tikrus socialinius vaidmenis: tampa laisvalaikio, Zaidimy partneriais, komandos
nariais, lyderiais. Vasara vaikai lavinasi verslumo, vartojimo jgiidzius: dazniau
nei kitu mety laiku lankosi parduotuvése, apsipirkingja; dirba apmokama darba
viesoje erdvéje, taip ugdydamiesi supratima apie Siuolaiking darbo rinka, pozit-
rius | veiklos kokybe.
Naudojimasis dialogine ir daugialype iranga (kompiuteriai ir internetas, vaizdo
siekti su draugais, padeda jiems jaustis grupés nariu, dalytis ziniomis, nuomoné-
mis, grindziamomis pomégiy ir interesy bendrumu. Ypatinga reik§mé suteikiama
komunikacinei laisvei internetingje erdvéje. Vyrauja edukacinés, socialinés pra-
smés: zaisdami kompiuterinius zaidimus vaikai susipazista su informacinémis
technologijomis, mokosi laikytis taisykliu, (tokie zaidimai moko spresti proble-
mas), ugdo(si) logini mastyma, lavina(si) motorika ir orientacija erdvéje. Vaizdo
zaidimus vaikai zaidZia kartu su suaugusiaisiais — taip suteikiama galimyb¢ keis-
tis ju partnerystés rySiams nuo ,,vaikas vs suauges “ link ,,vaikas ir suauges*.

Vaikams vasaros laisvalaikio metu atsiranda tokiy naujy galimybiy:

— daugiau laiko (nei kitu mety laiku) komunikuoti su savo Seimos nariais (té-
vais, broliais, seserimis). Laisvalaikio metu vykstanti saveika tarp $eimos
nariy plétoja draugyste ir tarpusavio pasitikéjimq, prisideda prie visaverciy
santykiy palaikymo. Seimos nariai skiria démesi tarpusavio santykiy gerini-
mui ir konsolidavimosi stiprinimui;

— perimti patirtj vieniems i$ kity. Vaikai mokosi ,,gyventi ir sugyventi® kartu
su kitais: bendraamziais, suaugusiaisiais. Vasara jie veikia kaip socialiai kom-
petentingi individai, konstruktyviai panaudodami savo patirti. Vaikai tampa
aktyviais aplinkos stebétojais, todél, perimdami patyrima, daznai mégdzioja
suaugusiuosius, drauge savitai ji transformuodami ir interpretuodami.

Vasaros laisvalaiki vaikai suvokia kaip prasminga, malony laiko leidima blinant

partnerystéje kartu su suaugusiaisiais ($§eimos nariais, seneliais (buvima kartu su

seneliais vaikai tapatina su maloniai praleistu laiku), giminémis (tetomis, dédé-
mis, pusbroliais, pusseserémis, teigdami, jog vasara, dazniau nei kitu mety laiku,
jie turi daugiau galimybiy bendrauti su jais), neformaliojo ugdymo specialistais

(sporto treneriais, dainavimo vadovais ir kt.). Vasaros laisvalaikio partneriais vai-

kai jvardija ir naminius gyvunélius.

Vasaros laisvalaikis — palankus metas, tinkamos salygos vaiky rekreaciniy, socia-

liniy, kognityviniy edukaciniy galimybiy raiskai. Vaikai igyja naujy Ziniy gam-

tingje aplinkoje, tiesiogiai saveikaudami su realia tikrove, aplinkos reiskiniais,
formuojasi kaip asmenybés, kaupia patyrima, intensyviai komunikuoja su bendra-
amziais, suaugusiaisiais. Vasaros laisvalaikiu vyksta ir vaiky mokymasis stebint
gyvenimq. Tokioje aplinkoje svarbi tampa vaiko savarankiskumo raiska, jo as-
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meninés iniciatyvos bei atradimai, kaip pagrindas laisvalaikio leidimo kultiiros
ugdymui(si).

Atrasty Ziniy pagrindu vaiky vasaros laisvalaikio kultiiros socialinis-edukacinis
diskursas gali biiti viesinamas antipozityvistinéje, ,,laisvojo “ ugdymo(si) paradigmo-
Jje, leidZiancioje atskleisti vaiky vasaros laisvalaikio kultiirq, orientuojantis | vaiko
poreikius ir vaiko kaip laisvalaikio kiiréjo, disponuojancio savo laisvu laiku, bei akty-
vaus dalyvio vaidmenj jame. Vasaros laisvalaikis yra vaikams prasmingy socialiniy,
edukaciniy situacijy neformali, kultiiriné aplinka, kurioje jie patys susikuria sqlygas
socializavimuisi ir tikrovés pazinimui.
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REKOMENDACIJOS

Atlikto vaiky vasaros laisvalaikio kultiiros socialinio-edukacinio diskurso lais-
vés fenomeno kontekste tyrimo, kuriame buvo taikyta kokybinio tyrimo metodologi-
Jja, pagrindu, galima suformuluoti Sias rekomendacijas:

Mokslininkams-tyréjams

e Sillytina vaiky laisvalaikio kulttiros socialinj-edukacini prasminguma suvokti
laisvés fenomeno kontekste, kuris rei$kiasi visose Siuolaikinése edukacinése siste-
mose ir turi jas liberalizuojanti socialinj-kulttrin{ potenciala. Laisvés fenomenui
suvokti yra bitinas paradigminis mastymas, leidZiantis suprasti Sio reiskinio esme
socialinje, filosofinéje bei kultiirologinéje paradigmose. Sis mastymas leidzia
pozicionuotis { laisvés fenomeno daugybiskuma, kuris sudaro galimybes vaiky
laisvalaikio kulttira suvokti kaip vaikams svarbig ju kasdienio gyvenimo sriti, ap-
imancia tokias lokalias aplinkas, kaip vaiky laisvalaikis atostogy metu namuose,
vaiko laisvalaikis su Seima, vaiko laisvalaikis su bendraamZiais ir kt.;

e Tiriant vaiky laisvalaikio kulttira, kaip ju kasdienio gyvenimo srit ir situacija,
kurioje vaikas yra aktyvus dalyvis ir kiiréjas, plétoti edukacinius tyrimus kultiiro-
loginéje paradigmoje jos socialiniame-filosofiniame kontekstualume;

o Atliekant mokslinius tyrimus siekti vaiky laisvalaikio kulttiros reiskinj ne tik te-
oriskai pagristi, bet ir dométis jo prakseologinio diskurso vieSinimo, sklaidos gali-
mybémis. leskoti diskursui viesinti tinkamy formy ir bady, paisant principo, kad
mokslinis diskursas turi turéti ir prakseologing krypti, t. y. praktini reik§minguma
vaiky laisvalaikio kultliros edukaciniy paradigmy kaitai nuo sampratos: ,,vaiky
laisvalaikis — vaiky uzimtumas “, link sampratos ,,vaiky laisvalaikis — ne tik uzim-
tumas, bet ir maloni vaikui veikla *;

e Patartina suvokti, kad tyrimo mokslinio-prakseologinio diskurso vieSinimui yra
svarbi paties tyréjo saveika su informantais tyrimo procese, o ne tik ji atlikus. Tuo-
met tiriamieji tampa ziniy perteikéjais, skleidgjais, ,,zinios nes¢jais®, t. y. kartu su
tyréju isijungia { ziniy kiirimo procesus;

o Tiriant vaiky laisvalaikio kulttiros socialini-edukacinj reikSminguma, patartina tai-
kyti kokybinio tyrimo metodologija ir toki instrumenta, kaip — laisvaji, nestrukti-
ruota rasinj, kuris leidzia vaikams rastu iSreiksti savo patirti naratyviniais tekstais.
Taikant §i instrumenta, butina paisyti vaiky savanoriSkumo, konkurencingumo
principy. Siekiant, kad jie kuo pladiau atskleisty vaiky laisvalaikio patirti, reikia
sudaryti galimybg ja reflektuoti ir jprasminti ne tik kaip buvusi reiskinj jy praeity-
je (pasibaigus vasaros atostogoms), bet ir kaip dabarties reiskinj, reikSminga tiek
neformalioje, tiek ir formalioje aplinkose, tiek ir ju saveikoje, kai formalioje aplin-
koje vyrauja ir neformalios aplinkos (mokyklinés pertraukos, mokyklinés atosto-
gos (ziemos, rudens), savaitgalinis, §venciy laisvalaikis ir kt.).

Pedagogams

e Pageidautina suvokti, jog vaiky neformalios kulttirinés sritys yra tokios pat svar-
bios, kaip ir formalios. Jos yra ne tik savo socialinémis, edukacinémis, kulttiriné-
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mis prasmémis vaiky ugdymui(si) reikSmingos aplinkos, bet ir naujos situacijos,
kuriose atsiranda palankios salygos vaikui socializuotis, ugdytis, nes jose vaikas
panaudoja jau turima patirti, kuria nauja, plétoja tokias savo patirtis kaip: komu-
nikacing, kognityving, organizacing, zaidybing, rekreacing, verslumo, kasdieniy
gyvenimo problemy sprendimo, bendradarbiavimo, gebéjimo prisiimti tam tikrus
socialinius vaidmenis, laiko planavimo;

Btina keisti poziiiri i vaiko igyta patyrima vasaros laisvalaikio metu, kaip nepa-
kankamai socialine-edukacine prasme reik§minga, ir fokusuotis { samprata, jog
vaiky laisvalaikio patirtis gali biiti konstruktyviai plétojama ir formaliajame ug-
dyme(si). Jos pagrindu galima taikyti { vaikq orientuotai ugdymo(si) kulttirai ba-
dingas praktikas, kurios bty grindziamos vaiko jgyta patirtimi laisvalaikio metu
spresti gyvenimiskas situacijas. Tai suteiks ugdytojui galimybe atsakyti i klausi-
mus, svarbius vaiko ugdymo(si) rekonstrukcijoms, biitent tokius: ne tik kaip ugdy-
ti vaika, bet kaip ji pazinti, kaip konstruoti jo ugdyma derinant formalias ir nefor-
malias aplinkas, kaip itraukti vaika i ugdymo(si) procesa suteikiant jam aktyvaus
dalyvio vaidmeni jame? Be to, vaiko pazinimas, jo patirties konstravimo procesai
kasdienéje gyvenamojoje aplinkoje laisvalaikio metu padés pedagogams atsakyti
inauja, iki Siol dar netapusi tradiciniu, klausima: kas yra vaikas ugdymo(si) proce-
se, kuo jis gali tapti, kokiy socialiniy, kultiiriniy, edukaciniy galiy jis turi ir kaip
jas gali realizuoti, jei jam bus sudaromos tinkamos sqlygos?

Sitilytina suprasti vaiky vasaros laisvalaiki, kaip savo esme itin svarbia socialing-
edukacing aplinka, pasitelkiant vaiky laisvés, o ne tik atsakomybés ar uZimtumo
sampratas, ir ugdytis pozitiri i vaiky vasaros laisvalaiki, kaip socialing-edukacing
vertybe jo kultirologiniame kontekstualume;

Ugdantis naujq vaiky vasaros laisvalaikio prasmiy (komunikaciniy, kognityviniy,
organizaciniy, zaidybiniy, rekreaciniy, verslumo, kasdieniy gyvenimo problemy
sprendimo, bendradarbiavimo, gebéjimo prisiimti tam tikrus socialinius vaidme-
nis, laiko planavimo) supratimq, vertinti ji kaip konstruktyviai reiksmingq ne tik
vaiko, bet ir pedagogo naujosios edukacinés filosofijos, ,,naujojo *“ mastymo ugdy-
muisi.

Tévams

Vaiky vasaros laisvalaiki patartina suprasti kaip laisvq, patiems vaikams reiksmin-
gq veikla ir sudaryti salygas patiems vaikams priimti spendimus dél laisvalaikio
budy, formy, turinio, spresti laisvalaikio situacijas. Be to, reikéty diskutuoti su
vaikais ir ieSkoti su jais tarpusavio susitarimo dél vaikams prasmingo laisvalaikio,
kuri vaikai leidzia Seimoje. Pozicionuotis | laisvalaikio prasmiy daugybiskuma,
kurios vaikui reiskia laisvalaiki su Seima; laisvalaiki su draugais; laisvalaiki uzsii-
mant vaikui malonia veikla, realizuojant savo poreikius;

Tai sudarys tévams galimybg prasmingai leisti laika su vaiku namy aplinkoje,
toleruoti jo formy ivairove, pazinti vaiky laisvalaikio patirti, kultiira, kaip edu-
kacine prasme tévy pedagoginéms zinioms vertingus konstruktus. Visa tai padés
suprasti, kokie nauji tévy vaidmenys yra reikSmingi vasaros laisvalaikio metu, o
butent: partnerio, pataréjo, konsultanto. Tokiu bidu vaiko kasdienybé vasaros lais-
valaikio metu igaus edukacini prasminguma, nes suteiks galimybiy abiejy kulttiry
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(vaiky ir suaugusiyju) koegzistavimui Seimos aplinkoje, atvers galimybes mokytis
vieniems i§ kity bei projektuoti kartu ir atskirai leidziamo laisvalaikio turinj bei
situacijas;

Vaiky laisvalaikio daugybiskumo prasmiy suvokimas leis tévams | vaika zvelgti
kaip i brandy vasaros laisvalaikio dalyvi, gebanti kurti vaikams biidingq subkul-
tiirq, kuri yra svarbi bendrai Seimos laisvalaikio kultiirai, taip pat tokioms laisva-
laikio Seimoje situacijoms kaip: vaiko laisvalaikis Seimoje, Seimos ir vaiko laisva-
laikis, vaiko laisvalaikis su seima. Tuomet vaiky laisvalaikio kulttros sritis gali
tapti ne tik antrinés reik§més vaiko ugdymui(si) kategorija, bet ir pirminés. Vaiky
laisvalaikio kultiira taps naujy pedagoginiy Ziniy apie vaikq ir vaiko kultiirq kon-
stravimo sfera, kurios igyjamos kasdienio gyvenimo realybéje gyvenant ir vei-
kiant kartu su vaiku.

Svietimo (formaliojo, neformaliojo) strategams

Patartina atkreipti démesj i Lietuvos Svietimo sistemai naudinga konstruktyvig
uzsienio Saliy, tokiy kaip JAV, Kanada, Izraelis, patirtj, kur vaiky laisvalaikio
kultiaros ugdymas(is) yra integruotas ne tik i bendrojo lavinimo mokykly progra-
mas, bet ir | ikimokyklinio ugdymo, tévy Svietimo. Taip sickiama padéti vaikams,
Seimoms, bendruomenei ir visuomenei pasiekti tinkama laisvalaikio kulttiros ko-
kybe, mokant vaika prasmingai leisti laika po pamoky, per pertraukas, savaitga-
liais, $§ventiniy atostogy metu. Tai glaudZiai siejama su tokiais Svietimo tikslais
kaip neformaliojo ir formaliojo ugdymo(si) vienumas, aktualizuojant jj skirtingo-
se aplinkose, o ypac¢ kasdienybés situacijose. Laisvalaikio kultiros ugdymo(si)
programos apima vaiky bendruomenés jvairove: socialinés atskirties, specialiyjy
poreikiy turin¢ius vaikus. Rengiamos vaiky laisvalaikio kultiiros ugdymo(si) pro-
gramos tiek formalioms, tiek ir neformalioms ugdymo(si) institucijoms (vaiky
globos namams, dienos centrams ir kt.). Tai leidzia keisti ir mokyklos paskirti, jai
tampant reikSminga ne tik formaliojo, bet ir neformaliojo ugdymo(si) srityse. Aktu-
alizuojama mokyklos edukacinio potencialo sklaida ne tik vaiky formaliajame ug-
dyme, bet ir suaugusiujy Svietime, perteikiant jiems Zinias apie vaiky laisvalaikj,
kei¢iant nuostatas bei vertybes. Todél mokyklai gali biiti suteikiama laisvalaikio
kulttiros ugdymo(si) atsakomybé — svarbus vaidmuo vaiko socializavimo(si) pro-
cese, suvokiant laisvalaikio ugdymag(si) kaip svarbia §io proceso dalj;
Deleguotina vaiky kulttiros ugdymo(si) misija — apimant vaiky laisvalaikj tokiose
lokaliose vaiky kasdienio gyvenimo aplinkose kaip namy, ekskursijy, kelioniy.
Tokiose aplinkose vaikams yra sudaromos galimybés mokytis derinti uzimtumq
formaliajame ugdyme su laisvalaikiu neformalioje aplinkoje. Taip atveriamos so-
cialinés, edukacinés (laisvos vaiky veiklos, sprendimy priémimo, atsakomybeés,
laisvés raiskos) vaiky ugdymo(si) galimybés.

Pedagogy rengimo, kvalifikavimo, perkvalifikavimo institucijoms:

Lietuvos aukstosioms mokykloms, rengiancioms laisvalaikio specialistus, kurti
naujas studijy programas, igalinancias studentus, blisimus specialistus, siekti kon-
tekstualaus vaiky laisvalaikio kultiiros supratimo, leidziancio suvokti, jog vaiky
laisvalaikio kultiira keiciasi, nes ji yra reliatyvi savo socialinémis, edukacinémis
prasmémis ir salygojama bendrosios visuomenés kultiiros rinkos ekonomikos saly-
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gomis, kai laisvalaikis tampa preke. Tai padés atsisakyti suaugusiyju laisvalaikio
kultiiros, kaip prioritetinés, vaidmens supratimo arba prieSpriesinimo vaiky laisva-
laikio kultiirai, kaip ,,pavojingai “ paciam vaikui. Studijy programos dalykai turé-
ty padéti i8vengti indoktrinuoto, mitologizuoto supratimo, kad vaiky laisvalaikis
yra suaugusiyjy prasmingai uzimamas vaiko laisvas laikas (kai vaikas néra pakan-
kamai brandus laisvalaikio strategijuy kiiréjas). ReikSmingi buity studiju dalykai,
tokie kaip: vaiky laisvalaikio kultlira, vaiky laisvalaikio pedagogika, vaiky lais-
valaikio filosofija, vaiky laisvalaikio sociologija, vaiky laisvalaikio kultiirologija
ir kt., igalinantys studentus suprasti vaiky laisvalaikio prasmiy daugybiskuma,
kontekstualuma. Tai padéty ugdytis Siuolaikiniam specialistui biidinga ,,naujaji
mastyma ir leisty vaiky laisvalaikio kultiira suvokti kaip reikSminga bendrai lais-
valaikio kulttirai;

Sudaryti studijuojantiems asmenims galimybes jvaldyti kokybiniy, socialiniy-edu-
kaciniy tyrimy metodologija, leidzian¢ia kokybiskai tirti vaiky patirtj, formuoti
vertybinj pozitiri | vaiky laisvalaiki ir perimti toki ziniy igijimo biida, kaip mo-
kymasis vaiky gyvenimo realybés situacijose ir i§ situacijy, mokantis spresti vai-
kams reikSmingas, prasmingo laisvalaikio situacijas. ,,Dalyvaujanciojo* tyrimo
metodologijos ivaldymas leis tyrimo metu studentams gauti Ziniy apie vaiky lais-
valaiki i$§ paciy vaiky ir praplés $iy ziniy kontekstualaus suvokimo ivairove;
Rengti vaiky laisvalaikio specialistus, turin¢ius Ziniy ne tik apie vaiky laisvalaiki
neformaliojo ugdymo institucijose bei tokiose suaugusiyju sukurtose aplinkose,
kaip vasaros stovyklos, bet ir specialistus, orientuotus i laisvaja vaiky gyvenimo
sriti — laisvalaiki namy aplinkoje, apimant pacias ivairiausias jo sritis — vaiky
laisvalaiki savaitgaliy, Svenéiy metu, ziemos, rudens mokykliniy atostogy metu.
Be to, tokiam specialistui biitinos kompetencijos, leidziancios konsultuoti tévus,
pedagogus, vaikus laisvalaikio leidimo klausimais. Studijuojantieji turi turéti glau-
dy rysi su vaiky gyvenimo patirtimi vaiky laisvalaikio metu, gebéti $ig patirtj tirti,
ja koreguoti, gebéti orientuotis i tokig ziniy igijimo praktika, kaip mokymasis i$
vaiky gyvenimo situacijy;

Pedagogy rengimo, perkvalifikavimo institucijoms orientuotis { pedagogams biiti-
ny naujy ziniy vaiky laisvalaikio kultiiros, kaip bendros visuomenés subkultiiros,
ktirimo klausimus. Tai padéty pedagogams Zvelgti | vaiky laisvalaikio kultlirg
ne tik kaip i specifinés, bet ir kaip universalios kultiiros fenomena. Plétoti vaiky
laisvalaikio kultiiros sampratas, kaip daugybiska socialini-kultiirini slépini, turinti
edukacini potenciala, kuris gali biiti panaudotas suteikiant zinias, padedant supras-
ti vaiky laisvalaikio kultiira laisvés, atsakomybés, pasirinkimo fenomeny konteks-
tuose;

Sudaryti galimybes igyti Ziniy apie vaiky vasaros laisvalaikio kulttiros kokybiniy
tyrimy metodologija, specifika bei kokybiniy tyrimy duomeny rinkimo instrumen-
to ivaldymui biitinas salygas, leidziancias tirti vaiky laisvalaiki ,,dalyvaujancio-
jo“ tyrimo metodologijos kontekste, kai tyréjai nuolat saveikauja su tiriamaisiais
ir prisiimdami tam tikrus vaidmenis tyrimo metu dalyvauja ziniy kiirimo proce-
se;

Perkvalifikuojant neformaliojo §vietimo specialistus, atkreipti démesi i ju Ziniy
apie vasaros laisvalaikio kultiira formavimo kontekstualuma, itraukiant tokius
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kontekstus, kaip — vaiky laisveé, pasirinkimas, atsakomybé, bei tokias iki Siol ne-
akcentuotas vaiky laisvalaikio sritis, kaip — savaitgalinis, §venciy laisvalaikis, mo-
kyklinés pertraukos, mokyklinés atostogos (ziemos, rudens) ir kt.;

Sudaryti galimybes vaiky vasaros laisvalaiki suprasti kaip neformaliajam $vieti-
mui priklausancig sritj ir ugdyti neformaliojo ugdymo specialisty ,,naujaji“ mas-
tyma, kurio pagrinda sudaro laisvalaikio prasmiy daugybiskumo (komunikacinés,
kognityvinés, organizacinés, zaidybinés, rekreacinés, verslumo, kasdieniy gyveni-
mo problemy sprendimo, bendradarbiavimo, geb¢jimo prisiimti tam tikrus socia-
linius vaidmenis, laiko planavimo) suvokimas, atsisakant indoktrinuoto, mitologi-
zuoto vaiky laisvalaikio kultiiros suvokimo, tokio kaip ,,vaiky laisvalaikis — tai
uzZimtumas, uz kurg yra atsakingi suaugusieji*, ,,vaikai — socialiai nebrandiis in-
dividai, negebantys atsakingai disponuoti savo laisvu laiku . Sudaryti salygas té-
vams, pedagogams igyti naujy kompetencijy, kurios igalinty konsultuojamuosius
igyti ziniy realiose vaiky kulttiros situacijose, mokytis jose bei priimti reikalingus
pedagoginius sprendimus;

Plétojant Zinias, kurios yra reik§mingos neformaliojo ugdymo specialisty ,,nauja-
jam“ laisvalaikio kultiiros supratimui, i perkvalifikavimo procesa itraukti zinias ir
dalykus, kuriy turinys bty perteikiamas taikant inovatyvias formas ir metodus,
tokius kaip savaiminis, imitacinis, patirtinis mokymasis, sudarant salygas tokiam
vaiky vasaros laisvalaikio kultiiros konteksty ivairovés supratimui, kaip vaiky
laisvalaikis atostogy metu namuose, vaiko laisvalaikis su Seima, vaiko laisvalai-
kis su bendraamZiais ir kt.
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