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SOCIOCULTURAL ADAPTATION OF SERVICE-LEARNING IN
LITHUANIAN UNIVERSITY

SUMMARY

Relevance and Problem of the Research

In the recent decade on political, scientific and practical levels intensive discussions on
the mission, aims and other related issues of higher education have been going on
(Wright, Rabo, 2010; Shore, 2010; Kress, 2007; Barnett, 2004; Ramsden, 2000).
Transnational agencies such as the EU and OECD that are advancing the vision of a
knowledge-driven economy and society have given higher education a challenging task.
Universities are to become essential institutional actors in generating and transferring the
knowledge on which this future economy is to be based. They are to transfer their
knowledge to industry, to prepare a highly educated workforce of global citizens and
knowledge workers with globally applicable intellectual and personal skills, and to foster
social development. However, there is an increasing understanding of the limitations in
this kind of conceptualization of higher education mission and aims, especially trying to

meet them on the practical.

In this context the ideas of service university and entrepreneurial partnerships between
institutions of higher education and surrounding society are revealed (Bridges, 2004;
Tjedvoll, 2004). The university-society networks are becoming increasingly recognized
as important assets for creation of knowledge and innovations, as well as for stimulation
of mutual life-long learning, dialogic collaboration, which results in preparation of highly
educated workforce responding to the needs of labor market. Thus such collaborative
networks are enhancing the development of the learning society (Juceviciene, 2007a, b).
Besides the entrepreneurial idea of the university-society collaboration, the civic mission
of the university is emphasized (Dewey, 2007; Putnam, 2000; Zaleskiené, 2008;
Reingardiené, 2005; Juraité ir kt., 2005; Juraité, 2005; Donskis, 2004; Putinaité, 2004;
to measure the outcomes of civic education, they are one of the major impacts that

universities can bring to the surrounding society (Bringle, Hatches, 2009). There is a



common acknowledgement that higher education should contribute to educating a
versatile, socially conscious, critically thinking and civic-minded personality who is able
to solve problems not only related to a specific professional field, economic sector or
enterprise but also concern such societal challenges as globalization, migration, diversity
of cultural identities and values, social responsibility, implementation of the principles of
democracy, etc. When the aims and mission of higher education are defined with
reference to these societal challenges, the understanding of competences and skills that
students develop or should develop at an institution of higher education changes. An
assumption is made that they should involve themselves into the process of professional
and personal self-development which results both in a professional with high

qualification and a civic-minded social actor.

The creation of new educational conditions for reaching the above-discussed educational
aims is related to the need of developing new learning environments, new educational
content, involving new stakeholders. This may be accomplished by cooperation with
social partners. The involvement of employers into the organization of study process has
already started in Lithuania: employers are members of study programme committees,
their consultations are considered when study programmes are developed and evaluated.
Moreover, according to the recent reform of higher education, social partners become
members of the governing bodies of universities. Another significant way of cooperation
with social partners is developing learning environments, where social partners together

with students and teachers create new knowledge by solving real-life problems.

Service-Learning is often mentioned as one of the possible university-society
collaboration strategies, which might help to meet new educational, societal and
economic demands. Service-Learning is defined as integration of service / volunteering
into academic studies. The method is implemented in the various types of educational
institutions (high schools, colleges, universities) and within a wade range of disciplines in
US (Zlotkowski, 2000). Contrary to US, there are only several institution of higher
education, which have experience of applying it in Lithuania. The first theoretical

analysis of Service-Learning pointed out the benefit of this method for a close



cooperation between institutions of higher education and non-governmental
organizations. It was also defined as one of the possible ways to contribute to the
development of civic society and encourage civic participation in Lithuania (Mazeikis,
2003; 2004; 2007). In the frame of the Leonardo da Vinci project CIVICUS coordinated
by Vytautas Magnus University, analysis of Service-Learning practice at universities of
different countries was carried out, research reports were written (Profesinis rengimas:
tyrimai ir realijos, 2005 (in Lithuanian); Sanden and Zdanevicius, 2006). One of the main
objectives of this project was to make a review on national literature from different
countries (as well as from US) on civic education in relationship to Service-Learning.
This method was presented to Lithuanian academic community as a hypothetical
opportunity to strengthen civic education in Lithuanian universities, which could lead to
fostering civic engagement (Zdanevicius, 2006; Sanden, Zdanevi¢ius, 2006;
Kuznecoviené, 2005; Juraité, 2005). However the practical / institutional implementation
of Service-Learning in study programmes took place in 2006-2008' in Siauliai
University. It has revealed the major inadequacies of the Service-Learning concept with
Lithuanian socio-educational reality. Seeking to adapt the method to Lithuanian
conditions, the new term of Cooperative Studies was suggested. Cooperative Studies do
not emphasize service, but the collaboration and partnership between institutions of
higher education and social partners, as well as integration with other methods
(Cooperative Learning”). Thus Cooperative Studies is a creative scientific construct of
Service-Learning and Cooperative Learning (Mazeikis, 2007). In other words this term is

a new socioculturally meaningful version of the adapted Service-Learning method.

The adaptation process was followed by the scientific publications based on theoretical
analysis and empirical researches, as well as practical guides regarding the historical
development and theoretical grounding of Service-Learning (SL) in the relation with the

newly adapted version of SL — Cooperative Studies (CS); creation of competence

' The method was implemented while Siauliai University carried out the project ‘Sékmingos studenty
karjeros plétoté diegiant inovatyvy Kooperuoty studiju metoda (KOOPERIA)’ (‘The Method of
Cooperative Studies for Developing Students’ Successful Careers — KOOPERIA’) supported by the
European Social Fund.

* The term ‘Cooperative Studies ‘was suggested by Prof. Mazeikis (2003, 2004, 2007).



development system based on the new concept of Cooperative Studies (Mazeikis, 2007,
2008), the hermeneutic analysis of adaptation of SL in Lithuania highlighting the
culturally specific interpretations of the main SL and CL elements (service, community,
cooperation, practical placement, citizenship) from university teachers‘ point of view
(Mazeikis, 2008a; Mazeikis, Lenkauskaité, 2008; Lenkauskaité, Mazeikis, 2008);
application of epistemological and methodological approaches in SL researches
(Mazeikiene, 2008); application of SL in the context of change of teaching and learning
paradigms (Valuckien¢, Tubutiené, 2008); SL as an intercultural education strategy
(Barzelis, Barcyte, Mazeikien¢, 2008); SL institutionalization and administration
schemes (Liukinevicien¢; 2008). Despite the increasing number of researches in the area
of  Service-Learning application, there is still a lack of a more complex and
comprehensive approach, which (i) would reveal how other actors, notably university
teachers, students and social partners are making sense of the new method, (ii) would
highlight the potential of the method to combine academic and social environment and
the educational efficiency of the method to foster the holistic development of students’

competences, learning outcomes and pragmatic benefits for all involved parties.

Service-Learning adaptation in Lithuanian university is a part of the broader scientific
discourse referring to the global diffusion of educational policy strategies, organizational
structures, educational models, ideas, teaching and learning methods etc. There is a wide
range of terms describing this phenomena: policy borrowing (Phillips, 2006; 2005;
Phillips, Ochs, 2004, 2003) educational borrowing and lending (Steiner-Khamsi, 2004),
educational transfer (Perry, Tor, 2008), intercultural transferability (Mazeikis, 2008a,
2008b; Mazeikiene, 2001; Merkys, 1997, 1999), implementation of educational
innovations (Rupainiené, Janitnaité, 2008; Janiunaité, 2000; Tumeéniene, 2002;
Jotautien¢, Janitinaité, Veckiené, 1999). What is common to all these terms is that they
describe a complex and multidimensional process, when foreign, culturally specific or
universalised educational ideas / practices are transferred and adapted in the home socio-
educational environment. This leads to the main research problem: the process of
Service-Learning adaptation in Lithuanian socio-educational system is very much

dependent on specific and unique, historical, social and cultural contexts. In addition, the



adapted method, no matter how efficient it is in the educational institutions of another
country, does not necessarily guarantee the same results (learning outcomes, pragmatic
benefits etc.). Thus it is important to take a more careful look at possibilities and barriers
of the efficiency and results of the adapted method within the socioculturally context,

where the educational institution is located.

Research questions:
1. What are the main sociocultural peculiarities that appear while implementing
Service-Learning in the study system of Lithuanian higher education?
2. What is the educational efficiency of the adapted method in terms of results and
study process arrangement?
3. What characteristics of the participants and context influence the educational

efficiency and results of the adapted Service-Learning?

Subject — the sociocultural adaptation of Service-Learning in Lithuanian university. The
Service-Learning adaptation in Lithuanian university is understood as the adaptability to
the sociocultural factors which influence the conceptual modifications of the method, as

well as the educational efficiency and the liberalization of the study process.

Aim - to reveal sociocultural factors that influence the adaptation of Service-Learning in
Lithuania and to identify dimensions of educational efficiency and the study process
arrangement by analysing the experience of method implementation in Siauliai

University.

Objectives:

1. To analyse Service-Learning concept by pointing out (a) historical and
sociocultural context of the method establishment (b) the democratic and civic
values as main learning objectives (c) educational efficiency, learning outcomes
and pragmatic significance.

2. To identify sociocultural factors and conditions under which Service-Learning

was transformed into Cooperative Studies.



3. To examine the experience and opinions of teachers, students and social partners
about the application of the new method of Cooperative Studies and its
educational efficiency.

4. To identify a broad range of context factors, characteristics of the research
participants and peculiarities of the study process, which influence the efficiency

and results of Cooperative Studies.

Thesis to be defended:

= During the adaptation and implementation of Service-Learning in the different
socio-educational environment, the transformations of the method concept and its
content take place and new sociocultural meanings are created. Both on the
conceptual (the variety of the interpretations of the method conception) and
practical (variations of the results and educational efficiency) levels, where the
different visions and experiences of scientists, lecturers, students, social partners
meet.

= The educational efficiency of socioculturally adapted method (which aims at
educating highly qualified workers as well as active, civically engaged persons in
Lithuanian university) is limited by the culturally and historically constructed
roles and behavior models of research participants, the domination of traditional
teaching paradigm in the pedagogical study system, the lack of innovative forms
and experience of the cooperation and partnership between the university and

society as well as the lack of traditions of the civil and public participation.

Research Methods

The implementation of Service-Learning in universities is a rather new scientific and
practical reality in Lithuania. Therefore the research is designed according to the case
study of a particular educational institution (but not of discipline, study program), which
helps to reveal the complex view of the method adaptation situations. This approach
allows to understand a wide range of motives and actions of the social actors, to identify

elements and details of social situations and also to present a thick description of the



whole social process based on local and context-based knowledge. In other words, this
approach allows to explore local and specifically constructed realities (Guba, Lincoln,
1998:203). In addition, the case study approach encourages the use of multiple methods
in order to capture this complex reality, as well as the opportunity to combine deductive
and inductive, Ethic and Emic perspectives. Thus the research combines qualitative
(semi-structured interview, focus group, participant observation) and quantitative

(questionnaire) methods.

The research was conducted in 2007-2009 and consists of three phases:

I. Research started with the /iterature review in order to highlight the conception and
philosophical clarification of Service-Learning, to identify the dimensions of the
educational efficiency, to reveal the process of Service-Learning adaptation and
transformation into Cooperative Studies in the context of sociocultural peculiarities
of US and Lithuania. In June 2007 — in the primary stage of data collection — focus
group method was used aiming at finding out the experience of Cooperative
Studies after the first semester of the application. Focus group method was used to
ensure the knowledge democratization (Harkavy, 2004; Harkavy & Benson, 1998),
when all participants (teachers, students and social partners) are equally
empowered to express their own opinions and create a common reality of method
adaptation. Reflecting on the first experience of Cooperative Studies application 26
focus group participants (10 students, 9 teachers and 7 social partners) named a list
of advantages / positive experiences (regarding students’ learning outcomes,
pragmatic benefits for all involved parties, etc.) and disadvantages / negative
experiences (problems of the method administration, lack of competences and
experience of mutual learning and collaboration, etc.). The experience of all
participants led to the further interpretations and assumptions about the

peculiarities of the method adaptation.



I1.

I11.

IV.

The second phase of the research took place in March—June, 2008. Focus group
data was used integrally with the quantitative method — questionnaire. The survey
sample involved 407 participants, who had trialed the method: 322 students, 26
teachers and 59 social partners. The survey questionnaire was designed with
reference to participants’ (students, teachers, social partners) reflections on their
experience during the focus group discussion. The statements recorded in the focus
group were transferred into the questionnaire for the evaluation (on a scale from 1
= strongly disagree to 4 = strongly agree). Statements referred to the development
of students’ performance and competences (academic, personal, social, civic),
pragmatic benefits for each participant, collaboration results as well as the
challenges and obstacles met during Cooperative Studies. This survey allowed to
answer the question, what positive and negative factors of educational,
administrational process and which participants’ characteristics influence the

results of Cooperative Studies.

In 2008 (autumn and spring semesters) semi-structured interviews (12 teachers,
30 students) were conducted seeking to contextualize the data gathered during the
two other phases, i.e. to identify a broad range of context factors, characteristics of
the research participants and peculiarities of the study process which influence the
efficiency and results of Cooperative Studies. This phase has revealed the context-
based stories on interpersonal relations and situations, the experiences of
collaboration with social partners and issues that have occurred during the study
process.

Participant observation, as the dialectics of experience and interpretation
(Clifford, 2006:58), was used during all phases of the research. This method
allowed to observe and participate in various of public discussions, seminars,
where all participant groups were sharing their experiences on Cooperative Studies
and at the same time together searching for the most relevant solutions out of
puzzled situations. Moreover, students‘ reports based on their experience of mutual
learning and collaboration with social partners were also observed. This

information allowed to expand and contextualise the data from other research



phases. The informal conversations, commentaries helped to select informants with
the brightest experiences for interviewing and to ensure a broad range of unique,
diverse, positive and negative experiences of Cooperative Studies. In addition, it
helped to make more accurate interpretations of the data and to test subjective

interpretative insights of individual participants as well as of my own.

Significance and Novelty of the Research Results: The analysis of sociocultural factors
of Service-Learning adaptation in Lithuanian (Siauliai) University and the examination of
educational efficiency and pragmatic benefit of the adapted method reveals: (a) the
possibilities and barriers of the method to combine academic and social environments
creating a new content/form of learning based on the real-life problem solving; (b)
educational efficiency of the method to fulfill the idea of collaborative and mutual
learning with social partners; (c) the educational efficiency of the method to educate
highly qualified workers with broadly applicable intellectual, professional, personal and
civic skills within the socioculturally specific educational and social environment; (d) the
problematic of the shift from teaching to learning paradigm on a practical pedagogical
level; (e) the importance of combining universalistic (Ethic) and culturally specific
(Emic) approaches while studying the results and efficiency of the teaching / learning
method borrowed from foreign culture and implemented in another socioculturally
specific environment.

Practical significance of the research results in identifying the broad range of
sociocultural, historical factors, peculiarities of the study process, characteristics of all
participants (teachers, students, social partners) etc., which influence the application,
efficiency and results of the new method. Taking all factors and circumstances revealed
in the conclusions of the research into consideration might help to avoid the interference

of the method application and to strengthen the effectiveness of the method.

Main findings and Conclusions

1. Service-Learning adaptation in the study system of Lithuanian higher
education is a complex, creative and interpretative process, which describes

conceptual modifications of the method, specific peculiarities of practical method



implementation which are influenced by the broad range of contextual,
institutional, individual factors, such as: historically and socioculturally
constructed characteristics of educational institution, organization and
administration of study system, habits of mind and behaviour of the participants
(teachers, students, social partners). The analysis of literature on the
implementation and adaptation of Service-Learning method in Siauliai University
revealed the sociocultural peculiarities of US and Lithuania, which had a
significant impact on the modification of the Service-Learning idea (term and
content) and practical method implementation on the institutional and
pedagogical levels:
¢ The distinct historical and sociocultural differences between US and
Lithuania were the major drivers, which fostered the constitution of a
new term of Cooperative Studies. Service-Learning, which is based on
pragmatic, utilitarian and communitarian ideals in US aims at fostering the
development of the democratic, multicultural and civil society. In this context
the perception of service is based on the essential democratic principles —
mutuality, solidarity and diversity, helping to meet the local community
needs. In contrary, the Lithuanian perception of service is related to religious
connotations (e.g. serving God), which emphasize the altruistic devotion to
the Christian community. Thus this perception is too narrow when applying it
in the context of contemporary, secular and pragmatic Lithuanian society.
Another perception of service term has more negative emotional background
and is related to soviet legacy and the idea of serving the State and Party.
Therefore the term service was replaced by the more suitable term of
cooperation, which emphasizes utilitarian collaboration and responds to the
national need to strengthen the civic mission of universities and to the global
ideas of knowledge-driven economy and society. Due to the new term, the
method content has changed. Cooperative Studies are described as a creative
scientific construct of Service-Learning and Cooperative Learning.
Cooperative studies emphasize not only the collaboration with local

communities, but also the integration with other social partners — non-



governmental organizations, business enterprises, public sector institutions
etc.

The universities of US and Lithuania have different experience and forms
of collaboration with society. Therefore, it resulted in the need of new
managerial and administrative decisions. In US Service-Learning is
implemented in the frame of long-term national programmes and exits as an
alternative way or one of the forms of university-society collaborations among
many other forms of vocational training and civic engagement — internships,
practical placement, voluntary programmes, community service etc. In
Lithuanian universities, including Siauliai University, the most common way
of collaboration with surrounding society is practical placement, various
internships, which aims at providing only specialist education/training. Thus
the practical implementation of Cooperative Studies revealed a need to
establish the new administrative system of study process (changing content of
the modules, teaching schedule, preparation of new contracts, etc.), as well as
to broaden the spectrum of social partners in order to meet new learning
objectives — to ensure the holistic approach to educate highly qualified
workers with broadly applicable (transferable) personal, social and civic
skills.

The adaptation of innovative method revealed the need of new didactic
decisions, especially related with applying techniques of reflective
learning and competence assessment. There is a great amount of Service-
Learning practical guides helping to choose the best techniques for designing
the course, establishing and assessing course objectives, learning outcomes
and students’ competence development (pre, during, after service experience)
organizing reflective activities and many other didactic advices. The lack of
such didactic techniques in Lithuania (Siauliai University) induced the
adaptation of assessment rubrics for learning outcomes and competence
development, written form of reflective activities (reflective diaries, journals).
The particular attention was drawn to the explanation and assessment of

transferable competence groups, including cooperative and civic skills in



order to establish a new pedagogical system, which would respond with the
content of the adapted method and ensure the adequate didactic conditions for
experiential, reflective and cooperative learning.
2. The research results have shown the favorable attitude of all participant of
Cooperative Studies (teachers, students and social partners) towards new
possibilities of mutual learning and partnership, as well as towards learning
outcomes and other beneficial results:
¢ The participants of Cooperative Studies have favorable attitudes towards
learning in different educational environments. They appreciate the new
learning conditions to trial academic and personal skills in real-life practical
situations, to understand the values, attitudes and interests relevant in different
social environments and the outcome of this kind of learning— a
comprehensive professional, intellectual, personal, social and civic
development.

¢ Individual groups of participants (students, teachers and social partners)
emphasized diverse results of these studies. Students pointed out the social
competences, which referred to the ability to communicate with different
people and a positive change of tolerance attitudes, the development of critical
skills and improved ability to see phenomena from different perspectives and
understand differences. Teachers in addition to the benefits for students, also
pointed out the development of their own competences. According to their
opinion the method has helped to revise and improve the courses as well as to
develop subject-related pedagogical competences. Social partners’ view was
based on more practical benefits such as the applicability of theoretical
students’ knowledge in practice while completing tasks valuable not only to
university and students, but also to social partners.

¢ Nevertheless all participants emphasized the individual pragmatic
benefits of Cooperative Studies for all involved parties and less attention
was drawn to civic and societal ideals. The implementation of the method in
Siauliai University has revealed a poor vitality of civic engagement, voluntary

and communal values. The collaboration grounded in these ideals is



understood as less valuable than entrepreneur partnership and utilitarian
cooperation.
3. Educational efficiency and results of Cooperative studies depend on various
characteristics of participants and factors of study system:

4 Study programme (full-time, part-time or distance). The application of this
method in full-time (in contrary to part-time and distance) study programmes,
has shown the better results and stronger impact on students’ competence
development.

¢ Type of organization, institution, community. The research has revealed
that the type of social partners (NGO, various local communities, business
enterprises etc.) students collaborate with might influence the type of
competence groups are developing, e.g. students, who were engaged in
activities within local communities or NGOs showed the greater performance
in developing civic skills, than those, whose learning environment was a
business enterprise.

¢ Type of assistance at university (regular meetings with teachers) and in
organizations (social partner’s / mentor’s assistance) students are
provided with. The efficiency and results of Cooperative Studies were better
evaluated when students were provided with the assistance both in the
academic (teacher) and social (mentor) learning environments.

¢ Interaction of all participants — cooperation, was a major asset or barrier
building up the fruitful and beneficial partnership. One of the main issues that
occurred during Cooperative Studies was related with the difficulty to
combine different interests of all involved parties. Therefore the need to
assure a better communication and interaction among all participants,
especially among teacher and social partners, was emphasized.

4. Challenges that occurred during the application of Cooperative Studies were
related with diverse perceptions of the method, lack of competences and
experience as a result of historically and socioculturally constructed habits of

mind and behavior of participants:



¢ Insufficiency of understanding of mutual and cooperative learning. The
participants, especially social partners, tend to treat cooperation in a
traditional manner, as a practical placement, but not as a way of mutual
learning and a form of partnership, when close and interactive collaboration is
one of the key aspects. This might be related with the lack of innovative forms
and experiences of university-society collaboration in Lithuania.

¢ Lack of students’ abilities and motivation for independent learning. One
of the most distinct features of Cooperative Studies — changing roles and
increased number of teaching-learning subjects. Teachers also become
learners, thus develop their competences and have an opportunity to revise
their courses. Students by performing the tasks combine academic and
practical activity, become more responsible for the learning process and their
achievements; however, as the research results show, students lack experience
of collaborative, reflective learning, problem solving skills. Therefore, the
more time students’ learning is controlled by the teacher, the more effective
development of competences is observed.

4 Lack of teachers’ didactic competences. The application of Cooperative
Studies not only revealed the lack of students’ abilities to apply different
learning strategies, but also the lack of teachers’ didactic competences to use
various techniques for applying these strategies and assessing the learning
outcomes. According to teachers, they were also not aware of various
techniques to assess students’ civic, social and personal competence
development.

¢ Teachers and students did not recognize the values of reflection, neither
as an educational aim, nor a tool of learning. The majority of students, as
well as teachers, had no experience of reflective learning before Cooperative
Studies. Therefore quite often reflective activities, such as filling in reflective
journals, were understood as a waste of time. However, in some cases, when
the method of Cooperative Studies was implemented in the courses or study

programmes (e.g. social work, social pedagogy), which were using reflective



learning (at practical placements) as a part of professional training, reflective

practices did not cause any problems and were appreciated.

Dissertation consists of the following parts: introduction, three chapters, conclusions,

recommendations and the list of literature. Dissertation length 190 pages.



MOKYMOSI TARNAUJANT BENDRUOMENEI
SOCIOKULTURINE ADAPTACIJA LIETUVOS UNIVERSITETE

REZIUME

Temos aktualumo pagrindimas

Pastaruoju deSimtmeciu politiniame, moksliniame ir praktiniame lygmenyse intensyviai
vyksta diskusijos aukstojo mokslo misijos, tiksly ir su jais susijusiais studiju kokybés
klausimais (Wright, Rabo, 2011; Shore, 2010; Barnett, 2004; Kress, 2007; Ramsden,
2000). Transnacionalinés agentiiros, tokios kaip ES ar OECD, kurios skelbia Ziniomis
kelian¢ia uzduoti. Universitetai turi tapti pagrindinémis institucijomis, kurian¢iomis ir
skleidzianCiomis Zzinias, kuriomis buty grista ateities ekonomika ir visuomené.
Neabejojama tuo, kad aukstojo mokslo uzduotis yra rengti tam tikros srities specialistus,
kuriy kvalifikacija atitikty Siuolaikinés darbo rinkos poreikius. Universitetai, suvokiami
kaip { versla orientuotos institucijos, turi parengti aukstos kvalifikacijos specialistus, Ziniy
darbuotojus (knowledge workers), taip pat ir globalius piliecius (global citizens) su
pasaulinéje darbo rinkoje pritaikomomis intelektinémis ir asmeninémis savybémis bei
skatinti socialing plétra. Taciau vis labiau suvokiamas tokio aukstojo mokslo misijos bei

tiksly aiSkinimo nepakankamumas ir jgyvendinimo problemiSkumas.

Siame kontekste aktualios paslaugas teikianéio universiteto ir entreprenerisko aukstojo
mokslo instituciju ir visuomenés sektoriy bendradarbiavimo id¢jos, susijusios su
ekonominés plétros skatinimu (Bridges, 2004; Tjedvoll, 2004). Tarporganizacinés
partnerystés tinkly kiirimas svarbus ne tik kaip bendro Zinojimo kiirimo ir inovacinés
kultiiros plétojimas, bet ir kaip abipusio ilgalaikio mokymosi galimybe, dialogiskas
bendradarbiavimas rengiant Siuolaikinei darbo rinkai reikalingas kompetencijas turin¢ius
specialistus ir visuomenés narius. Taigi bendradarbiavimo tinkly kiirimas yra bitina
besimokan¢ios visuomenés salyga (Jucevi¢iené, 2007a, b). Salia i rinka orientuoto
universiteto idéjos plétojamas pilietinés universiteto misijos diskursas (Dewey, 2007;

Putnam, 2000; Zaleskiené, 2008; Reingardiené, 2005; Juraité ir kt., 2005; Juraité, 2005;



Donskis, 2004; Putinaité, 2004; Samalavic¢ius, 2003; Teresevi¢iené, Zuzeviciuté, 2002).
Nors aukStyjy mokykly pilietinio mokymosi rezultatus sunku pamatuoti, bet jie yra vieni
1§ svarbiausiy socialiniy ir pilietiniy inaSy, kuriuos universitetai gali suteikti visuomenei
(Bringle, Hatches, 2009). Pripazistama, jog aukstasis mokslas turi prisidéti formuojant
visapusiska, socialiai samoninga, kritisSkai mastancia bei pilietiSkai aktyvia asmenybeg,
gebancia spresti ne tik savo profesinés srities, ekonomikos sektoriaus ir imonés, bet ir
platesnés visuomenés problemas, reaguoti 1 visuomenés i$Sukius, tokius kaip
globalizacija, migracija, socialiniy ir kultiriniy identitety bei vertybiy ivairove, socialinés
atsakomybés, demokratiniy principy igyvendinimas. Formuluojant auks$tojo mokslo
kompetencijy ir gebéjimy igyja (ar turéty igyti) studentas universitete. Numanoma, kad
jis turi isitraukti i profesini bei asmenybini saves formavimo ir tobulinimo procesa, kurio
rezultatas — ne tik aukStos kvalifikacijos profesionalas, bet ir pilietiSkai aktyvus socialinis

veikejas.

Sudarant naujas edukacines salygas aptartiems ugdymo tikslams pasiekti iSkyla poreikis
kurti naujas mokymosi aplinkas, nauja mokymosi turinj, itraukti naujus ugdymo dalyvius.
Siuos dalykus gali padéti realizuoti bendradarbiavimas su socialiniais dalininkais.
Lietuvoje jau pradeétas taikyti darbdaviy itraukimas i studiju proceso organizavima: jie
itraukiami { studiju programy komitetus, su jais konsultuojamasi rengiant ir vertinant
studijy programas. Dar vienas reikSmingas bendradarbiavimo su socialiniais partneriais
budas yra kurti mokymosi aplinkas uz universiteto riby (ne auditorijose ir universiteto
patalpose), kur socialiniai partneriai ir dalininkai natiiraliomis veiklos salygomis kartu su
studentais ir deéstytojais sprgsty realaus pasaulio problemas, kurty nauja Zinojima,

mokydami studentus ir déstytojus, besimokydami patys.

Vienas i§ mokymosi metody, leidZianciy procesualiai uztikrinti profesionaliy ir aktyviy
pilieciy ir jvairiapusés asmenybés parengima, itraukti socialinius dalininkus i studijy
procesa, yra mokymasis tarnaujant bendruomenei (MTB) (service-learning). Toks
mokymasis apibudinamas kaip savanoriskos veiklos realioje socialinéje aplinkoje

integravimas | akademines studijas. MTB S$iandien aptinkamas visuose instituciniuose



tipuose ir visuose studiju laukuose Amerikos koledzuose ir universitetuose (Zlotkowski,
2000). Nors S§is inovatyvus metodas néra naudojamas Lietuvoje igyvendinant ilgalaikes
nacionalines programas, kaip tai daroma JAV, kur §is metodas atsirado ir sékmingai
taikomas jau kelis de§imtmecius, kelios institucijos Lietuvoje (VDU ir SU) jau atkreipé
démesi { jo veiksminguma. Pirmoji mokymosi tarnaujant bendruomenei teoriné analizé
aktualizavo §io metodo taikymo nauda sukuriant glaudesni aukstojo mokslo institucijy ir
visuomeniniy organizacijy (NVO) bendradarbiavimo precedenta, o kartu ir kaip vieng i§
galimy buidy siekiant prisidéti prie pilietinés visuomeneés kiirimo, pilietinio aktyvumo
Lietuvoje skatinimo (Mazeikis, 2003; 2004), arba kaip galimybe sieti religinio bei
pilietinio ugdymo principus (Bal¢itinien¢, 2007). Siekiant adaptuoti mokymosi tarnaujant
bendruomenei metoda Lietuvos salygoms, pasitlytas kooperuoty studijy (KS) terminas,
pabréziant ne tarnyste ir paslaugy teikima, o socialiniy partneriy ir aukstyju mokykly
bendradarbiavima, taip pat integracija su kitais mokymosi metodais (kooperuotu
mokymusi — cooperative learning)’. Vytauto DidZiojo universiteto koordinuojamo
tarptautinio Leonardo da Vinci projekto CIVICUS metu buvo analizuojama jvairiy Saliy
mokymosi tarnaujant bendruomenei’ patirtis universitetuose, parengti mokslo darbai
(Profesinis rengimas: tyrimai ir realijos, 2005; Sanden & Zdanevicius (Eds.), 2006).
Institucinis mokymosi tarnaujant bendruomenei ir jo adaptuoto varianto — kooperuoty
studijy — metodo diegimas studijy programose buvo realizuotas 2006-2008> metais
Siauliy universitete. Mokymosi tarnaujant bendruomenei analizé Lietuvoje pirmiausia
remiasi teorinémis §io metodo taikymo galimybémis Salies auk$tojo mokslo institucijose,
pabréziant pilietinio ugdymo bei pilietinés visuomenés stiprinimo poreiki Lietuvoje
(Zdanevicius, 2006; Sanden, Zdanevicius, 2006; Kuznecoviené, 2005; Juraité, 2005).
Kooperuoty studiju, kaip MTB atmainos, adaptacija instituciniame lygmenyse (SU)

atskleidzia esminius MTB koncepto neatitikimus Lietuvos socioedukacinéje tikrovéje.

? Kooperuoty studijy metodo terminas pasitilytas profesoriaus Mazeikio (2003, 2004, 2007).

* Terminas mokymasis tarnaujant bendruomenei yra service-learning vertimas, pabréziant JAV paplitusio
metodo ypatumy tiesiogini perkélima { Lietuvos socioedukacing aplinka. Sis terminas lietuviy kalba buvo
vartojamas VDU vykdant CIVICUS projekta.

> Institucinis Mokymosi tarnaujant bendruomenéms ir jo adaptuoto varianto - Kooperuoty studijy — metodo
diegimas studiju programose buvo realizuotas 2006-2008 metais, kuomet Siauliy universitetas jvykdé
Europos socialinio fondo remiama projekta ,,Sékmingos studenty karjeros plétoté diegiant inovatyvy
Kooperuoty studijy metoda (KOOPERIA)®.



Metodo adaptacijos procesa lydéjo moksliniai tyrimai, plétota mokslin¢ diskusija KS
metodologinio pagrindimo, empiriniy tyrimy bei pilietinio, socialinio dalyvavimo
kontekste siekiantys atskleisti $io metodo edukacini veiksminguma, sociokultiirinius
perkeliamumo aspektus (Mazeikiené, 2008). Kooperuoty studiju adaptavimo Lietuvoje
hermeneutiné analiz¢, kurioje svarstomos metodo kultiirinio perkeliamumo galimybés,
pateikiama mokymosi tarnaujant bendruomenei ir kooperuoty studiju esminiy bruozy
(tarnysté, bendruomené, kooperacija, praktika, pilietiSkumas) sampraty aiskinimas,
remiantis interviu su déstytojais (Mazeikis, 2008a; Mazeikis, Lenkauskaité¢, 2008;
Lenkauskaite, Mazeikis, 2008). Diskutuojamos kooperuoty studiju taikymo
problematiskumas edukaciniy mokymo(si) paradigmy virsmo salygomis (Valuckiene,
Tubutiene, 2008) bei tarpkultirinés kompetencijos ugdymo galimybés pilietiSkai
angazuotose Kooperuotose studijose (Barzelis, Barcyt¢, Mazeikiené, 2008).
Liukineviciené¢ (2008) pateikia kooperuoty studijy institucionalizacijos bei studijy
administravimo schemas. Nepaisant didéjancio susidoméjimo KS taikymu moksliniame
ir praktiniame lygmenyje, stinga moksliniy tyrimy, kurie MTB taikyma tyrinéty remiantis
kompleksine kiekybiniy ir kokybiniy tyrimuy prieiga. Tai padéty atskleisti,
kontekstualizuoti MTB edukacini poveiki ir rezultatus, pedagoginio proceso
organizavimo ypatumus remiantis vietos dalyviu balsais ir palyginti kaip adaptuotas

metodas atitinka originalia MTB versija ar nutolsta nuo jos.

MTB adaptacija Lietuvos universitete patenka { platesni mokslini diskursa, kuriame
diskutuojama apie globalia Svietimo politikos strategijy, organizaciniy struktiiry,
modeliy, edukaciniy idéjy ir patirties, mokymo(si) metoduy sklaida, ivardijama kaip
Svietimo potilikos idéjy ir praktiky skolinimasis (policy borrowing) (Phillips, 2006; 2005;
Phillips, Ochs, 2004, 2003), edukaciniy idéjy ir praktiky skolinimas(sis) (educational
borrowing and lending) (Steiner-Khamsi, 2004) edukaciniy idéjy ir praktiky perkélimas
(educational transfer) (Perry, Tor, 2008), tarpkultiirinis perkeliamumas (intercultural
transferability) (Mazeikis, 2008a, 2008b; Mazeikien¢, 2001; Merkys, 1997, 1999),
edukaciniy novacijy/naujoviy diegimas (Rupainiené, Janitinaité, 2008; Janitinaité, 2000;
Tuméniené, 2002; Jotautiené, Janitnaité, Veckiené, 1999) ir kt. Visi Sie terminai

iSryskina kompleksini, multidimensini procesa, kai svetimos, savitoje sociokultlirinéje



aplinkoje susiformavusios arba universalizuotos edukacinés idéjos ir patirtys
adaptuojamos kitoje socioedukacinéje aplinkoje. Visa tai suponuoja moksling tyrimo
problema: disertacijoje vartojama sociokultiirinés adaptacijos savoka pabrézia i§ JAV
pasiskolinto MTB metodo perkélimo ir pritaikymo priklausomybg nuo savito socialinio,
kultirinio, edukacinio Lietuvos konteksto veiksniy, kurie sudaro prielaidas
sociokultiiriSkai prasmingos metodo versijos — kooperuoty studijuy — atsiradimui. Be to,
sociokulturiSkai adaptuotas metodas, perimantis svetimoje kultiiroje sékmingai taikomo
metodo bruozus, negarantuoja s¢ékmés (edukacinio veiksmingumo rezultaty ir proceso
aspektais) pakartojamumo. Todél mokslinis Zvilgnis krypsta { MTB koncepto suvokimo
ir praktinio taikymo — edukacinio veiksmingumo ir rezultatyvumo ribas, kitos Salies

ugdymo sistemoje.

Probleminiai tyrimo klausimai:
4. Kokie mokymosi tarnaujant bendruomenei sociokultiiriniai savitumai iSryskéja
taikant §1 metoda Lietuvos aukstojo mokslo ir studiju kontekste?
5. Koks yra sociokultiiriSkai adaptuoto mokymosi tarnaujant bendruomenei metodo
veiksmingumas rezultaty ir proceso aspektais?
6. Kokios sociokulttiriSkai adaptuoto mokymosi tarnaujant bendruomenei dalyviy ir
konteksto charakteristikos apibiidina metodo edukacini veiksminguma ir

rezultatus?

Tyrimo objektas — mokymosi tarnaujant bendruomenei sociokultiiriné adaptacija
Lietuvos universitete. JAV kilmés mokymosi tarnaujant bendruomenei adaptacija
Lietuvos universitete suprantama kaip prisitaikymas prie sociokultiiriniy veiksniy,
sudaranciy prielaidas konceptualioms metodo modifikacijoms, edukacinio veiksmingumo

raiSkai ir studijy proceso liberalizavimui.

Tyrimo tikslas — atskleisti mokymosi tarnaujant bendruomenei sociokultlirinés
adaptacijos Lietuvoje veiksnius ir identifikuoti edukacinio veiksmingumo ir studiju
proceso organizavimo dimensijas, analizuojant metodo diegimo patirtj Siauliy

universitete.



Tyrimo uZdaviniai:

5.

Atlikti mokymosi tarnaujant bendruomenei konceptualizacija, aptariant (a) istorini
ir sociokultirini JAV kilmés metodo konteksta, (b) atskleidziant demokrating,
pilieting metodo prigimtj ir (c) pagrindziant edukacinio veiksmingumo mokslini ir
praktinj reikSminguma.

ISanalizuoti mokymosi tarnaujant bendruomenei sociokultirinés adaptacijos
teorines ir metodologines prielaidas.

Atskleisti mokymosi tarnaujant bendruomenei sociokultiirinés adaptacijos
universitetinéje aukstojoje mokykloje veiksnius ir aplinkybes, kurie salygojo
konceptualias metodo modifikacijas ir inovatyvios kooperuoty studijy versijos
atsiradima.

Atlikti kooperuoty studiju kaip mokymosi tarnaujant bendruomenei versijos /
atmainos taikymo patirties ir edukacinio veiksmingumo analiz¢ remiantis studijy
proceso dalyviy (déstytojuy, studenty ir socialiniy partneriy) patirtimi ir nuomone.
Remiantis metodo adaptavimo patirtimi Siauliy universitete nustatyti, kokios
kooperuoty studijy proceso organizavimo, dalyviy ir konteksto charakteristikos

turi jtakos metodo veiksmingumui ir rezultatams.

Ginamieji disertacijos teiginiai:

= Sociokulturiskai savito MTB metodo adaptacijos ir taikymo kitokioje

socioedukacinéje aplinkoje metu vyksta metodo sampratos ir turinio
transformacijos, kuriamos naujos sociokulttirinés prasmés tiek konceptualiame
(metodo sampratos aiSkinimo ivairove), tiek praktiniame (metodo edukacinio
veiksmingumo rezultaty ir proceso variacijos) lygmenyse, kur susiduria skirtingos
proceso dalyviy (mokslininky, déstytojy, studenty, socialiniy partneriy) vizijos ir
patirtys.

Sociokultiiriskai adaptuoto MTB metodo edukacini veiksminguma — ugdyti
profesionalius savo srities specialistus ir kartu pilietiSkai aktyvias, ivairiapuses
asmenybes Lietuvos universitete — riboja kulturiskai ir istoriSkai susiformave

tokio tipo studijy dalyviy vaidmenys ir elgesio modeliai, tradicinés mokymo



paradigmos vyravimas pedagoginéje studijy sistemoje, inovatyviy universiteto ir
visuomenés bendradarbiavimo formy ir patirties bei pilietinio ir visuomeninio

dalyvavimo tradicijy stoka.

Tyrimo metodai

Kadangi MTB diegimas universitete yra pakankamai nauja moksliné ir praktiné realija
Lietuvoje, tyrimui pasirinktas Svietimo institucijos (o ne atskiros disciplinos, studiju
programos), — Siauliy universiteto, — praktiskai realizavusios MTB metodo diegima
atvejo analizé, kuri leidzia susidaryti kompleksini metodo adaptacijos vaizda. Atvejo
analizé leidzia suprasti dideli socialiniy veikéju, veiksmy ir motyvy kompleksa, atskleisti
detales ir elementus, pateikiant ,tirStaji apraSyma™ (thick description), taip pat ju
jungimasi 1 vientisg socialini procesa, stebéti natiiralia ivykiy tvarka, fiksuoti pokycius
lokalaus zinojimo (local knowledge), kontekstualaus Zinojimo (context-based knowledge)
ypatumus, t. y. ,Jlokalig ir specifiSkai konstruojama tikrov¢™ (Guba, Lincoln 1998, 203).
Remiamasi MTB studijy tyrimuose neretai taikoma kiekybiniuy ir kokybiniy tyrimo
metody trianguliacijos strategija. Taip derinami dedukciniai ir indukciniai, Etic ir
Emic, tyrimo poziiriai, leidziantys kompleksiskai ir visapusiS$kai nagrinéti metodo
taitkymo ypatumus. Metody trianguliacija leidZzia mokslini MTB metodo tyrinéjima
iSplesti tiek dalyviy konstruojamos realybés atzvilgiu (kokybiniai metodai / pusiau
struktiiruotas interviu, focus grup¢, steb¢jimas dalyvaujant), tiek ir uztikrinti tyrimo
patikimuma, kai siekiama tyrimo objektyvumo, iki minimumo sumazinant mokslininko

Saliskuma (kiekybiniai metodai / anketiné apklausa).

Tyrimas buvo vykdomas 2007-2009 metais ir vyko trimis etapais:

I etape remiantis mokslinés literatiros analize, sinteze, lyginimu, aprasymu ir
apibendrinimu atlickama MTB konceptualizacija, metodo filosofinis pagrindimas,
esminiy edukacinio poveikio dimensijy pagrindimas, KS kaip MTB sociokulttirinés
adaptacijos versijos diegimo Siauliy universitete etapy analizé bei kontekstualizavimas

JAV ir Lietuvos socioedukacingje aplinkoje. 2007 m. birzeli, — pradinéje tyrimo duomeny



rinkimo stadijoje, taikytas focus grupés metodas siekiant iSsiaiSkinti pirmines KS
iSbandziusiy dalyviy patirtis. Focus grupés metodas taikomas siekiant uztikrinti Ziniy
demokratizavimo principa (Harkavy, 2004; Harkavy & Benson, 1998), nes déstytojai,
studentai ir bendruomeniy atstovai, kaip lygiaverciai diskusijos dalyviai, igalinami
konstruoti KS metodo taikymo realybg, atsizvelgiant | kiekvieno dalyvio individualia
patirti. Focus grupé¢je dalyvavo 26 zmonés, kurie atstovavo visy KS dalyviy grupiuy
nuomonéms ir patirtims (10 studentai, 9 déstytojai, 7 socialiniai partneriai). Dalyviy,
teikiant atvirus klausimus, buvo paprasyta jvardinti patirtus teigiamus KS veiksmongumo
pozymius (privalumus), ir KS veiksminguma ribojanc¢ius pozymius. KS edukacinio
veiksmingumo pozymiai (poveikis studenty kompetenciju plétotei, didaktiniy déstytoju
kompetencijy raiSka, pragmatiné nauda socialiniams partneriams ir universitetui ir kt.) ir
KS veiksmingumg ribojantys pozymiai (KS proceso administravimo problemos, KS
id¢jos supratimo sunkumai, bendradarbiavimo, refleksyvumo geb¢jimy stoka ir kt.),
apibendrinantys KS patirti, sudaré prielaidas diskutuoti apie kooperuoty studijy metodo

adaptacijos ypatumus ir tolesnes tyrimo gaires.

Focus grupés metodas buvo naudojamas kompleksiskai kartu su kiekybiniu tyrimu -
anketine apklausa, kuri vyko II etape (2008 m. kovas—birzelis). Apklausti 322
pirmosios studijy pakopos I — IV kurso Siauliy universiteto studentai, 26 KS metoda
iSbande déstytojai ir 59 socialiniai partneriai. Remiantis focus grupés dalyviu patirties
refleksija ir uzsienio mokslininky tyrimy rezultatais bei teorinémis jzvalgomis buvo
sudarytas klausimynas, kuriame ivairiis teiginiai atspindéjo proceso dalyviy ivardijamus
KS veiksmingumo privalumus ir veiksminguma ribojanc¢ius pozymius. I apklausos anketa
buvo itraukti teiginiai, atspindintys studenty kompetenciju grupiy plétotg, pragmating
patirtus Kooperuoty studijy metu. Nepriklausomy (priezasties) ir priklausomy (pasekmes)
kintamyjy iSskyrimas sudarant tyrimo instrumenta, apdorojant ir analizuojant duomenis
leido tyrinéti ne tik Siy kintamyjy raiska, bet ir atskleisti ju priezastini rySi — atsakyti 1
klausima, kokie teigiami ir neigiami edukacinio ir administracinio KS proceso veiksniai,

ir kokios dalyviy charakteristikos turi itakos KS metodo rezultatams.



Siekiant kontekstualizuoti focus grupés ir anketinés apklausos metu iSryskéjusius KS
edukacinio veiksmingumo ir rezultaty bruozus, bei dalyviy jvardytus KS veiksminguma
ribojancius poZymius ir studiju proceso organizavimo sunkumus, III etape (2008 m.
pavasario ir rudens semestrai) taikyta pusiau struktiiruoto interviu metodika. Interviu
metu siekta iSsiaiSkinti ir kontekstualizuoti individualias KS metoda iSbandziusiy
deéstytoju (12) ir studenty (30) patirtis, isigilinant { specifinius dalyviy tarpusavio
saveikos, dalyko, pedagoginio proceso organizavimo, bendradarbiavimo su socialiniais

partnerais patirtis, kilusias problemas ir kitus patirtus KS ypatumus.

Taip pat visy tyrimo etapy metu buvo taikoma stebéjimo dalyvaujant metodika,
leidusi stebéti ir dalyvauti visy KS dalyviu (déstytoju, studenty ir socialiniy partneriy)
vieSose diskusijose. Stebéjimo dalyvaujant, kaip patyrimo ir interpretacijos dialektikos
(Clifford 2006, 58), metodika leido praplésti, patikslinti kitais metodais (focus grupés,
anketinés apklausos, interviu) gautus duomenis papildomomis jzvalgomis i§ {vairiy
tyrimo dalyviy saveikos situacijy, neformaliy pokalbiy. Neformaliis pokalbiai ir
diskusijos padéjo iSsiaiSkinti esmines dalyviy patirtas problemas, stebéti probleminiy KS
informantus, kurie atskleisty rySkiausius kontekstualius KS metodo taikymo aspektus ir
uztikrinty platy unikaliy, sékmingy ir nesékmingy KS taikymo patiréiy spektra, o kartu
padéjo interpretuoti jau turimus tyrimo duomenis, pasitikrinti subjektyvias (atskiry

dalyviy bei savo, kaip tyréjo) interpretatyvias {Zvalgas.

Disertacinio tyrimo mokslinis naujumas: MTB adaptacijos Lietuvos (Siauliy)
universitete sociokultiiriniy konteksto veiksniy, metodo edukacinio poveikio ir rezultaty
analiz¢ atskleidzia: (a) metodo galimybes ir ribas derinti akademing ir socialing aplinkas,
sukurti nauja, { realaus socialinio pasaulio problemy sprendima orientuoto mokymosi
turini; (b) metodo veiksminguma i studiju procesa itraukiant socialinius partnerius ir
plétojant bendradarbiavimu ir partneryste gristo mokymosi idéja; (c) metodo edukacini
veiksminguma derinant aukStos kvalifikacijos specialisty rengima su socialiai aktyviy
pilieciy, asmenybés ugdymu specifinémis sociokultirinémis salygomis, (d) inovatyvaus

metodo sukelta pedagoginés sistemos kaita, iSrySkinanc¢ia edukacinés paradigmos virsmo



igyvendinimo praktiniame lygmenyje problematika (e) universalistinio (Etik) ir
kultiriskai savito (Emic) pozilriy jungimo svarba, kokybiniy ir kiekybiniy tyrimo
metody derinimo aktualuma tyrinéjant i§ kitos kultiiros i savita sociokultiirini konteksta

perkelto ir pritaikyto edukacinio metodo veiksminguma ir rezultatus.

Praktinj tyrimo rezultaty reikSminguma sudaro tai, kad kooperuoty studijy, kaip
sociokultiirinés adaptuotos MTB versijos, analizé, remiantis Siauliy universiteto atveju,
leidzia iSryskinti metodo edukacinio veiksmingumo, rezultaty bei KS pedagoginio
proceso organizavimo ypatumus, atsizvelgiant i1 proceso dalyviu charakteristikas,
institucijos administracinius, pedagoginius ir Salies, regiono socialinio, kultdrinio,
ekonominio konteksto veiksnius. Atsizvelgus { daromas iSvadas ir rekomendacijas
metodo diegimo praktikoje, ateityje buty galima iSvengti inovatyvaus metodo taikymo

trikdziy bei sustiprinti metodo veiksmingumo tikimybg.

ISVADOS

5. JAV Kkilmés mokymosi tarnaujant bendruomenei adaptavimas Lietuvos
aukStojo mokslo ir studijy kontekste yra kompleksinis, kiirybinis,
interpretatyvus procesas, kuriam biidingos konceptualios metodo modifikacijos
ir saviti praktinio metodo diegimo ypatumai, priklausantys nuo sociokultiiriniy
Salies / regiono konteksto veiksniy, istoriskai ir kulturiSkai susiformavusiuy
ugdymo institucijos, studiju organizavimo ir administravimo, pedagoginés
sistemos charakteristiky, KS dalyviy suvokimo ir elgesio modeliy, metodo idéjos
suvokimo bei taikymo patir¢iy. Teorinéje dalyje iSanalizavus mokymosi
tarnaujant bendruomenei idéja ir metodo adaptacija Siauliy universitete isryskéjo
Sie sociokultiiriniai JAV ir Lietuvos savitumai léme konceptualias metodo
(termino ir turinio) transformacijas ir praktinio diegimo institucijos ir
pedagoginés sistemos lygmenyse ypatumus:

4 RySkiis JAV ir Lietuvos istoriniai ir kultiiriniai skirtumai salygojo naujo
termino — kooperuotos studijos — atsiradima. Mokymosi tarnaujant
bendruomenei metodas siejamas su demokratinés, multikultiirinés, pilietiskai

aktyvios visuomenés id¢jos realizavimu ir remiasi ilgamete pragmatine,



utilitarizmo bei komunitarizmo JAV patirtimi. Tarnystés samprata siejama su
esminiy demokratiSkumo principy — abipusiskumo, solidarumo ir jvairoves —
plétojimu vietinés bendruomenés aplinkoje. Tai, kad tarnystés samprata
neatitinka Lietuvos kultirinio konteksto, siejama su religinine tarnystés
Dievui id¢ja, kuri akcentuoja altruistinj atsidavima ir tarnystg krikSc¢ioniskajai
bendruomenei, todé¢l yra per siaura taikyti Siuolaikingje sekuliarizuotoje,
pragmatinéje Lietuvos visuomengje; taip pat atsizvelgiama | sovietinés
tarnystés tévynei ir partijai konotacija, turin¢ia neigiama emocinj atspalvi.
Todel naujas kooperuoty studijy terminas, vietoj tarnystés akcentuojantis
utilitaring kooperacija, atliepia Siuolaikinj Svietimo politikos diskursa — plétoti
pilieting universiteto misija stiprinant posovietinéms Salims btdinga silpna
pilieting visuomeng ir skatinti visuomeninj, pilietini dalyvavima, o kartu
realizuoti Ziniy visuomenés ir ekonomikos kiirimo id¢ja. Tai lémé ir metodo
turinio kaitg — kooperuotos studijos tapo mokymosi tarnaujant bendruomenei
ir kooperatyvaus mokymosi kurybiniu konstruktu. Kooperuotos studijos
nukreiptos 1 universiteto bendradarbiavima ne tik su vietinémis
bendruomenémis, kaip numato JAV taikomas mokymosi tarnaujant
bendruomenéms metodas, bet ir su kitais socialiniais partneriais —
nevyriausybinémis organizacijomis, verslo jmonémis, vieSojo sektoriaus
institucijomis.

Praktiniame metodo diegimo lygmenyje iSrySkéjo JAV ir Lietuvos
universiteto bei visuomenés bendradarbiavimo formy ir patirties
skirtumai, léme¢ naujy vadybiniy, administraciniy sprendimuy poreikj.
JAV mokymasis tarnaujant bendruomenei yra ilgalaikiy ir nacionaliniy
programy dalis, kartu egzistuojantis kaip alternatyvus universiteto rySiy su
vietos bendruomene, socialiniais partneriais palaikymo budas $alia { profesini
tobuléjima orientuoty praktiky, stazuociy ir pilietiniais, visuomeniniais tikslais
gristy savanorystés programy. Tuo tarpu Lietuvos aukstyjy mokykly, tarp jy ir
Siauliy universiteto, bendradarbiavimas su socialiniais partneriais dazniausiai
apibréziamas tradiciSkai per dalyking praktika, orientuota { profesini rengima.

Tai pareikalavo naujos, precedento neturincios, kooperuoty studiju



organizavimo ir administravimo sistemos (moduliy pertvarkymas, triSaliy
sutariy parengimas ir pan.) sukiirimo ir nauju kontakty uZzmezgimo,
prapleciant socialiniy dalininky spektra, atitinkanti adaptuoto metodo tiksla —
mokymosi metu uztikrinti visapusiSka profesini ir asmenybini, socialini,
pilietini studenty tobul¢jima,

¢ Inovatyvaus metodo adaptacija pedagoginés sistemos lygmenyje
pareikalavo nauju didaktiniy sprendimy, ypac refleksyvios veiklos
taikymo bei kompetencijy vertinimo aspektais. Per ilgamet¢ MTB taikymo
JAV ugdymo institucijose praktika yra parengta begal¢ su MTB studijuy
proceso organizavimu bei vertinimu susijusiy metodiniy priemoniy,
iSskiriamos ivairios technikos, skirtos refleksyviu veikly taikymui,
kompetencijy tobulé¢jimo mokymosi metu (pries, per, po MTB) matavimui ir
vertinimui. Tokios metodinés patirties stoka Lietuvoje (Siauliy universitete)
paskatino adaptuoti MTB metu taikomas studenty kompetencijy vertinimo
rubrikas, pritaikyti striktiruotos rasytinés refleksijos forma (sukurti
refleksyvieji dienorasciai, zurnalai), kuri MTB tyrin¢janc¢iy mokslininky
i8skiriama, kaip viena i§ efektyviausiy priemoniy. Ypatingas démesys skirtas
kooperuoty studijy metu ugdomy bendryjy kompetencijy, tarp ju pilietisSkumo,
bendradarbiavimo, aiSkinimo ir vertinimo, aiSkinimui, siekiant, kad nauja
pedagoginé sistema atitikty adaptuoto metodo turini, grindziama patirtiniu,
reflektyviu ir kooperatyviu mokymusi socialinéje aplinkoje, skatinanciu
visapusiSka dalykiniy ir bendryjuy kompetencijy ugdyma.

6. Tyrimas atskleidé, kad visi KS dalyviai (déstytojai, studentai ir socialiniai
partneriai) teigiamai vertina kooperuoty studiju metu kuriama abipusiu
mokymusi paremtg partneryste ir metodo edukacinj veiksminguma:
¢ Kooperuoty studijy dalyviai palankiai vertina metodo galimybes derinti

akademine ir socialin¢ aplinkas, sukurti nauja, { realaus socialinio pasaulio
problemy sprendima orientuota mokymosi turini, i studijy procesa itraukiant
socialinius partnerius ir vietines bendruomenes. Dalyviai iSrySkino studentams
sudarytas galimybes mokytis skirtingose edukacinése aplinkose, iSbandyti

save realiose praktinése situacijose, pazinti skirtingy socialiniy erdviy



vertybes, pozilirius ir interesus, bei tokio mokymosi rezultatg — visapusiska
profesinj, intelektinj, asmeninj, socialinj bei pilietinj tobuléjima.

¢ Atskiros KS dalyviy grupés (studentai, déstytojai ir organizacijy nariai)
skirtingai jvertino KS edukacinio veiksmingumo rezultatus. Studentai
labiausiai pabréz¢ KS metu sudaryta galimybg bendrauti su skirtingais
zmonémis, ugdytis tolerancija kitoniSkumui, mokytis matyti reiskinius i§
skirtingy perspektyvy, kas nurodo i kritinio mastymo tobuléjima ir vertinimo
horizonto praplétima. Déstytojai, kalbédami apie metodo veiksminguma,
pritaré studenty iSskirtos KS naudos vertinimui, tac¢iau papildomai suteiké
ypatinga reikSmg¢ déstytoju pedagoginiy kompetenciju tobulinimui.
Socialiniai partneriai savo vertinimuose akcentavo studenty susipazinima su
praktinés veiklos socialiniu pasauliu, studenty geb¢jima taikyti teorines Zinias
praktikoje atliekant naudingas uzduotis organizacijose, studenty profesinés
veiklos nuostaty raiska.

¢ Vis dél to dalyviai labiau akcentavo pragmating kooperuoty studijy
nauda visoms jsitraukusioms puséms nei pilietiniy, visuomeniniy idealy
plétojima. Kooperuoty studiju diegimas Siauliy universitete atskleidé silpnai
iSreikS$ta pilietiniy, savanorystés ir bendruomeniniy idealy bei
visuomeninio dalyvavimo, jsitraukimo principy gyvybinguma. Siais
idealais paremta bendradarbiavima KS dalyviai vertina maziau nei
entreprenerisSka, dalyking partnerystg, nukreipta { individualius utilitarinés
kooperacijos rezultatus, naudingus visoms bendradarbiaujan¢ioms puséms.

7. KS edukacinis veiksmingumas ir rezultatai priklauso nuo jvairiy dalyviy

charakteristiky ir edukaciniy veiksniy:

¢ Studijy formos (dieniné, vakariné, neakivaizdiné), kurioje taikomos KS.
Metodo taikymas dieninés studiju formos moduliuose atskleidé reikSminga
poveiki dieninio skyriaus studentams, o mazesni — vakarinio ir neakivaizdinio.

¢ Socialiniy partneriy (organizacijos, bendruomenés), kurioje vykdoma KS
praktika, tipo. Socialiniy partneriy veiklos pobudis (NVO, vietiné
bendruomené, verslo imon¢ ar kt.) turi jtakos studenty dalykiniy arba bendryju

/ perkeliamyjy kompetencijy iSrySkinimui ir tobulinimui KS metu. Nustatyta,



kad bendryjy, o ypa¢ pilietiniy, kompetenciju lavinimui palankesnés
edukacinés salygos NVO ir visuomening / bendruomening veikla
plétojanciose organizacijose. Tuo tarpu vieSojo sektoriaus organizacijose ir
verslo imonése labiau iSrySkinama praktiné profesiné veikla, realiy praktiniy
problemy sprendimas.

¢ Studentui suteikiamos edukacinés pagalbos universitete ir organizacijoje
pobudzio. KS veiksmingumo studenty kompetencijy tobulinimui vertinimas
priklauso nuo to, kokia edukaciné pagalba KS metu studentams buvo
teikiama. Nustatytas teigiamas vertinimas, kai studentas glaudziai
bendradarbiavo su déstytoju, daznai lankési konsultacijose ir kartu turéjo
mentoriy KS praktikos vietoje.

4 Visu dalyviu saveikos — kooperacijos. Kooperuoty studijy taikymas isrySkino
visy dalyviy grupiy interesy derinimo problema (pvz., formuluojant uzduoti),
taCiau tais atvejais, kai déstytojas, studentas ir socialiniai partneriai
tarpusavyje komunikavo, KS rezultatai buvo kur kas sekmingesni, nei tuomet,
kai studentas buvo tik mediatorius tarp socialiniy partneriy ir déstytojo.

8. KS metu Kkile isSukiai, susij¢ su metodo idéjos supratimo skirtumais,
kompetenciju ir patirties stoka, byloja apie istoriSkai ir kultiriSkai
susiformavusius KS dalyviu vaidmenis, suvokimo ir elgesio modelius:
¢ I3aisk¢jo nepakankamas dalyviy KS dalinés praktikos — mokymosi

kooperacijoje — suvokimas ir negeb¢jimas jos atsieti nuo tradicinés
praktikos sampratos. Dalyviams buvo sunkiai jsisavinama kitokia nei
tradicineés praktikos metu vykdoma mokymosi veikla, nepakankamai suprasta
visy dalyviy kooperacijos, kaip abipusio mokymosi, salyga. Bene sunkiausiai
dalinés praktikos ir kooperuotumo idéja buvo perprantama socialiniams
partneriams, kurie neretai | KS ZziGr¢jo kaip i tradicing formalia praktika,
neidentifikavo saves kaip mentoriy ir nesistenge sukurti studenty mokymasi
igalinancios edukacinés aplinkos. Tokie tyrimo rezultatai byloja apie
inovatyviy universiteto ir visuomenés bendradarbiavimo formy ir patirties

stoka.



¢ KS metu atsiskleidé studenty giluminio ir savivaldaus mokymosi
gebéjimy trikumas. Vienas rySkiausiy kooperuoty studiju aspekty —
pasikeite mokymo(si) dalyviy vaidmenys ir iSauges ugdymo dalyviy ratas,
sumazino déstytojo galia ir suteiké daugiau laisvés studentams mokymosi
procese. Nors KS metu déstytojui tenka besimokanciojo ir naujy Ziniy kiirimo
bendraautorio vaidmenys, tac¢iau nepakankamas studenty gebéjimas mokytis
savarankiSkai, bei kylantys komunikaciniai, uzduoties formulavimo ir
atlikimo, bendradarbiavimo, problemy sprendimo keblumai santykiuose su
socialiniais partneriais salygojo rySkesnio, didesne kontrole pasireiskiancio
déstytojo vaidmens poreiki. Tyrimas atskleidé¢, jog KS rezultatai yra kur kas
geresni, kai déstytojas stengiasi kontroliuoti studenty mokymosi procesa ir
bendradarbiavima su socialiniais partneriais, — dalyvauja nuo starto iki finiso.

¢ Nustatytas déstytoju kompetenciju nepakankamumas. KS veiksmingumui
turi jtakos ne tik studenty, kurie yra pagrindiné metodo tikslin¢ grupé, bet ir
kity dalyviu grupiy kompetencijuy stoka. ISrySkéjo déstytoju nepasirengimas
vertinti KS ugdomas kompetencijas. Déstytojams triko gebéjimo vertinti
bendryju kompetencijy grupes ir ju raiska pagal KS kompetencijy vertinimo
rubrikas.

¢ Déstytojai ir studentai nejvertino refleksyviyju veikly kaip svarbaus
edukacinio tikslo ir mokymosi priemonés, o greifiau laiké jas
(refleksyviyju dienoras¢iy pildyma), daugiau trukdziu, neiSvengiama
butinybe. Daugelis déstytoju pripazino savo negeb¢jima ugdyti refleksyvuma
ir patys, kaip ir studentai, netur¢j¢ tokios patirties. Tyrimo duomenys rodo,
kad kai kuriais atvejais $iy gebéjimy ugdymo s¢kmeg lémé tai, jog kai kurie KS
dalykai (susij¢ su socialine, specialigja pedagogika) buvo jgyvendinami
fakultete, kur { ugdymo procesa nuo seno itraukiamos refleksyviosios

uzduotys praktiky metu, kaip dalykiniy kompetencijy ugdymo salyga.

Disertacija sudaro jvadas, trys skyriai, iSvados, rekomendacijos, literatliros saraSas.
Literattiros sarase yra 296 pozicijos. Disertacijos apimtis 190 puslapiai, pateikta 35

paveiksly, 11 lenteliy.
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