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INTRODUCTION

Relevan­ce of the topic and the research problem. Training philo­
sophers, when rea­soning about what impor­tant skills for hu­mans in the 21st 
centu­ry are, raise physical activity as the prerequisite for hu­man health (Kirk, 
2002). Resear­ch works reveal influ­ence of lack of activity not only on chil­
dren’s physical, emotional and cognitive activity (Za­bors­kis, 2005), but on 
per­son’s development in general as well (Adaškevičienė, 2004). It is of ma­jor 
concern that in consu­mer and fast commu­nica­tion and infor­ma­tion technolo­
gies’ society, the life style of young people can be more often described as 
pas­sive (priorities are for fast food, leisure ac­tivity spent with a com­puter) 
rather than physical­ly active, when healthy nu­trition ru­les are regar­ded, har­
mony with other people is to be rea­ched.

Even in childhood va­rious chronic health disea­ses are noticed due to 
lack of physical activity (Ba­cevičienė, 2005; Ca­vill, Kahl­meier, Ra­cioppi, 
2006). It was also noticed that pupils’ physical ac­tivity is in crisis all over 
the world. One of the indica­ted rea­sons is lack of interes­ting ac­tivity forms 
during physical educa­tion les­sons as well as after them in com­pa­rison with 
extra­cur­ricu­lar activities or sports events which chil­dren can watch on TV 
(Panczyk, 2005; Ca­vill, Kahl­meier, Ra­cioppi, 2006). The above mentioned 
situa­tion allows us to more deeply unders­tand why society health educa­tors 
as well as physical edu­ca­tion philosophers raise physical activity as a prere­
quisite for well-being (Gard, Meyenn, 2000; Trost, 2004) and pay training 
stra­tegists’ and edu­ca­tion policy-makers’ attention physical edu­ca­tion at  
school. The latter one, apart from physical ac­tivity, provides pupils with good 
conditions to mas­ter diffi­cul­ties, develops their resolu­tion, self-control and 
encou­ra­ges to step by step seek their aim (Bitinas, 2004). However, only a 
qu­a­lified physical edu­ca­tion teacher that aims at developing and improving 
his/her competencies can rea­lise this pur­pose of the subject (Wong, Lou­ie, 
2002). Apart from this, accor­ding to S. Šal­kaus­kis (1991), this teacher is to 
ha­ve positive mind towards his/her own physical training as well as personal 
sha­pe. 

At school physical edu­ca­tion is a part of general pupils’ edu­ca­tion, es­
pecial­ly when trying to help them per­ceive the ver­sa­tile va­lue of this subject 
to health and social integra­tion (Coel­ho, 1999; Bitinas, 2004). It should be no­
ted that forma­tion of a positive attitude towards ac­tive physical ac­tivity was 
and still is an impor­tant objective of edu­ca­tion programmes (Kar­delis et al., 
2001; Короткова, Архипова, 2002; Ryan et al., 2003; Bagdonienė, 2005). 
This proves that it is neces­sa­ry to be awa­re of the factors that may ha­ve influ­
ence on pupils’ attitu­de towards physical edu­ca­tion as a subject when aiming 
to encoura­ge pupils’ physical ac­tivity all life long. 
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The research survey of pupils’ physical educa­tion at school shows that 
in regard to the his­toric per­spective, programmes ha­ve not been suffi­ciently 
rela­ted to society’s forma­tion of healthy lifes­tyle, encoura­gement of physical 
activity and health strengthening (Kar­delienė, Kar­delis, 2006). This is why 
Lithu­a­nia is one of the last among the countries where a number of physical­
ly active pupils raises slowly (WHO, 2002). This attitu­de is confir­med by 
scientists’ conc­lusions which claim that usually physical educa­tion pas­ses 
with aims of na­tional health stra­tegies rela­ted to qua­lita­tive and quantita­tive 
educa­tion of physical ac­tivity during physical educa­tion les­sons (Pa­cenka, 
Kar­delis, 2000; Fleming, 2004).

Va­rious environmental factors deter­mine scientists’ opinion about 
physical edu­ca­tion as a subject. Resear­ch works show that two factors –  
teacher’s beha­viour and the content of the subject programme – can be na­med 
as the main ones that determine pupils’ attitude towards physical educa­tion 
(O’Reilly et al., 2001; Ward et al., 2008). The mea­ning of teaching methods 
as well as teaching content when for­ming a positive or nega­tive pupils’ attitu­
de are highlighted by M. D. Lu­ke, L. D. Cope (1994), S. Ryan with col­lea­gu­es 
(2003), O. Ba­tu­tis (2003), L. Bagdonienė (2005), meanwhile Д. В. Фонарев 
et al. (2004) claim that plea­sant surprises during physical educa­tion les­sons 
are im­portant as well. 

Chal­lenges of post modern society to a specific subject highlight  
teacher’s qu­a­lifi­ca­tion and competencies that enable him/her to rea­lise socie­
ty’s social order – to encoura­ge as well as to develop the need of physical 
activity that strengthens pupils’ health (Macdonald, 1999; Бурлакова, 2000; 
Kar­delienė, Kar­delis, 2006; Šiau­čiu­kėnienė et al., 2006). Since nowa­da­ys, 
youth’s life is full of tension (Sketers­kienė, Šur­kienė, 2006; Gar­cia-Lopez, 
Ingles, Gar­cia-Fer­nandez, 2008), this encou­ra­ges society’s health edu­ca­tors 
(Tinning, 2004; Petraus­kienė, 2008) as well as edu­ca­tion policy-makers, 
stra­tegists (Bendrosios progra­mos ir išsila­vinimo standar­tai, 2003) to regard 
physical edu­ca­tion teachers as edu­ca­tors of chil­dren’s health (Bitinas, 2004; 
Grechus, Docheff, Conn, 2007). 

Research works on school physical educa­tion and sports show that 
it is neces­sa­ry to dis­cuss profes­sional rea­diness of a teacher when fir­ming 
per­sonal style of edu­ca­tion (Kar­delis et al., 2001; Chen, 2003), (Nicaise et 
al., 2006), es­pecial­ly the fol­lowing ma­nifes­ta­tions of it: abilities of ethical 
com­petences of pupils’ motiva­tion and support to them, attitude of social 
commu­nica­tion and related commu­nica­tion with pupils du­ring physical edu­
ca­tion les­sons (Kar­delienė, Kar­delis, 2006). The research also revea­led that, 
when pur­suing society’s social or­der on youth’s health litera­cy, between a  
teacher of physical educa­tion and his/her pupils, not only mutual sa­tis­fac­tion 
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is encountered (Kviklienė, Vil­kas, Kontora­vičienė, 2005; Nicaise, Cogérino, 
Bois, Amorose, 2006) but as well as the lack of per­ception of the gist on the 
whole (Fominienė, 2007; Biddle, Mutrie, 2008). This factor is deter­mined by 
not only physical and pragma­tic conditions of the educational environment, 
but peda­gogical interaction as well (Fominienė, Kar­delienė, Kar­delis, 2006; 
Biddle, Mutrie, 2008). When ana­lysing its action, it is becoming obvious that 
the main obs­tacle is the attitu­de of a physical edu­ca­tion teacher as well as a pu­
pil towards the fun principle of physical edu­ca­tion activity (Garn, Cothram, 
2006), meanwhile physical edu­ca­tion philosophers’ search for edu­ca­tion tech­
nologies that may help develop edu­ca­tional environment raising pu­pils’ op­
timism are the most impor­tant motives (O’Reilly, Tompkins, Gllant, 2001; 
Fominienė, Kar­delienė, Kar­delis, 2006). 

It should be noted that the resear­chers pay more attention to dis­cuss 
the pecu­lia­rities of or­ga­nisa­tion of physical edu­ca­tion les­sons, edu­ca­tion pro­
grammes’ content and chil­dren’s needs’ ana­lysis as well as teacher’s profes­
sional socia­lisa­tion. More ra­rely physical educa­tion teachers’ profes­sional 
and their pu­pils’ subject-related position is being dis­cus­sed, although all the 
time society’s physical self-edu­ca­tion in general is of ma­jor concern, peda­go­
gical interac­tions in which im­portance of peda­gogue’s profes­sional rea­diness 
is tackled. Compa­rison of the va­riables of physical edu­ca­tion teachers’ pro­
fes­sional rea­diness with pupils’ attitude towards physical educa­tion les­sons 
al­lows us to show that the teacher’s profes­sional position may ha­ve influ­ence 
on a positive pupils’ attitude towards physical educa­tion les­sons. Lack of this 
kind of research proposed the following problematic qu­estion: what is the 
relation between phy­sical education teachers’ professional and their pupils’ 
subject-related position during the lesson? 

When trying to ans­wer this qu­es­tion, the fol­lowing hypothesis has be­
en raised: during the phy­sical education lesson the subject-related position is 
more conspicuous of those pupils whose teacher’s professional position tends 
to positively evaluate their abilities of ethical competence and attitude of so
cial communication. A per­son’s position as the attitu­de towards subjects of 
social rea­lity as well as holis­tic psychic forma­tion allows dis­cus­sing pupils’ 
subject-related and physical edu­ca­tion teachers’ profes­sional position du­ring 
the physical educa­tion les­son. This induc­tive hypothesis is raised and the 
results of its testing are being dis­cus­sed on the ba­sis of the fol­lowing theore­
tical assumptions:  

•	 The activity theory that al­lows regar­ding teena­ger’s becoming of 
va­lue orienta­tions as well as development as for­ma­tion of control­
led activity of pu­pils’ social activity (Hart, Atkins, Ford, 1999; 
Bitinas, 2004) becau­se a teena­ger’s per­sonal position is for­med in 
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prac­tical productive activity after quick outcome has been achie­
ved; 

•	 The tructu­risa­tion theory that encou­ra­ges to regard social and phy­
sical constrictions which cannot be changed by an individu­al per­
son (Giddens, 1984), thus, in any situ­a­tion of profes­sional activity 
only a cer­tain set of ability rea­lisa­tion choices is available to the 
physical educa­tion teacher.

The hypothesis is being tested empirical­ly, carrying out a questionnaire-
based survey in a written form with pu­pils and their physical edu­ca­tion te­
acher. 

The subject of the research is physical edu­ca­tion teachers’ profes­sio­
nal and their pu­pils’ subject-related position du­ring the lectu­re. The scientific 
solution of this subject of research that cor­res­ponds with the research point 
that is being directed to the revela­tion of the link between physical edu­ca­tion 
teachers’ profes­sional and their pu­pils’ subject-related position du­ring the les­
son. 

In the scientific ana­lysis research subject has been opera­tiona­lised. 
The position of the physical edu­ca­tion the teacher has been eva­lu­a­ted accor­
ding to the following dependent variables: the ethical com­petence of  pupils’ 
motiva­tion as well as support to them, peda­gogical singleness, peda­gogical 
com­munica­tion and the attitude of social com­munica­tion – ac­cording to the 
indexes of physical and psychosocial health as well as the chosen attitu­de to­
wards the les­son of physical educa­tion. Social demographic cha­rac­teris­tics of 
the inves­tiga­ted ha­ve been na­med independent variables.

The chosen va­riables al­low to test the research hypothesis and to achie­
ve the aim – to reveal the rela­tion between physical edu­ca­tion teachers’ pro­
fes­sional and their pu­pils’ subject-related position du­ring the les­son. 

In order to achieve the set aim, the following objectives ha­ve been 
formula­ted:  

1.	 To dis­cuss the position of the physical educa­tion teacher during 
the les­son. 

2.	 To eva­lu­a­te pu­pils’ subject-related (the subject of physical edu­
ca­tion) position when finding out their attitu­de towards physical 
educa­tion les­sons. 

3.	 To find out the profes­sional position of the physical edu­ca­tion 
teacher by identifying the ethical competence and eva­lu­a­ting pe­
da­gogical singleness. 

4.	 To reveal the rela­tion between physical edu­ca­tion teachers’ profes­
sional and their pu­pils’ subject-related position du­ring the les­son 
showing the rela­tions among those va­riables and social demograp­
hic fac­tors. 
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Scien­tific novel­ty and the practical value of the re­se­arch
The character of the investigation proves the scientific novel­ty of the 

research becau­se the profes­sional position of physical edu­ca­tion teachers and 
its revea­led rela­tion to pu­pils’ subject-related position is being eva­lu­a­ted for 
the first time; pu­pils’ attitu­de towards physical edu­ca­tion les­sons, encounte­
ring edu­ca­tional environment that has been crea­ted by the teacher is the key 
ma­nifes­ta­tion of the link. The as­certained rela­tion highlights one of the main 
terms of physical edu­ca­tion axiology – impor­tance of physical edu­ca­tion 
among other subjects. 

The research empha­sised a positive role of the ethical com­petence 
of the physical edu­ca­tion teacher to the expres­sion of pu­pils’ subject-related 
skills. The role of the ethical competence is strengthened by pur­poseful peda­
gogical singleness of the teacher as well as a positive attitu­de of social com­
mu­nica­tion. In the research new to the science of edu­ca­tion, obtained da­ta on 
physical edu­ca­tion teacher’s profes­sional position’s influ­ence on pu­pils’ sa­tis­
faction ha­ve been gained; the latter orients their achievements du­ring the les­
son, supplements the theory of activity grounding the research on formation 
of teenagers’ position by productive activity.  

Physical edu­ca­tion teacher’s effi­ciency du­ring the les­son is deter­mi­
ned by his/her profes­sional position, and its positive change is deter­mined 
by deepening of the ethical competence; this suggests the practical value of 
the research. Another fac­tor of the prac­tical va­lue claims that the meaning 
of professional readiness of physical education teachers is revea­led by the  
research da­ta about pu­pils’ attitu­de towards the activity in which they expe­
rience fun of movement and sa­tis­fy their na­tural need. 

Pu­pils’ ans­wers about pecu­lia­rities of peda­gogical commu­nica­tion du­
ring physical edu­ca­tion les­sons show the role of abilities of ethical compe­
tence of a teacher when deepening the pu­pils’ per­ception about pos­sibilities 
of physical self-edu­ca­tion when linking them with health strengthening and 
self-expres­sion. 

The research da­ta revea­led that purposeful peda­gogical singleness 
as well as cons­picuous ethical competence al­low the physical edu­ca­tion te­
acher to crea­te the edu­ca­tional environment du­ring the les­son on the ba­sis of 
the principle of physical edu­ca­tion axiology – plea­su­re in physical­ly active 
actions when orienting the pupil towards individual achievements.  

The statements to be defended
1.	 The profes­sional position of physical educa­tion teachers during 

the les­son is described by abilities of the ethical com­petence of 
pupils’ motiva­tion and support to them, peda­gogical singleness, 
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attitu­de of social commu­nica­tion, eva­lu­a­tion of obs­tacles for edu­
ca­tion. 

2.	 Pupils’ attitude towards physical educa­tion les­sons and physical 
activity at leisu­re time highlights their subject-related (the subject 
of physical education) position. 

3.	 The rela­tion exists between the physical edu­ca­tion teacher’s pro­
fes­sional and the pu­pils’ subject-related position du­ring the les­
son: the pu­pils apprecia­te the les­sons of this subject due to the te­
acher’s purposeful peda­gogical singleness and cons­picuous skills 
of ethical com­petences as well as the positive attitude of social 
com­munica­tion. 

Approval of the research results:
1. Kar­delienė, L., Ma­siliauskas, D., Kar­delis, K., Trinkū­nienė, 

L. (2009). Kū­no kul­tū­ros moky­tojų sa­viug­da: fi­zinio akty­vumo moty­vai 
ir formos laisva­laikiu // Ugdymas • kū­no kul­tū­ra • spor­tas, 2 (73). P. 35.  
ISSN 1392–5644.

2. Ma­siliauskas, D. (2009). Skirtingo fi­zinio akty­vumo pa­aug­lių sa­
vęs vertinimas // Jau­nųjų moks­lininkų dar­bai, 2 (23), 162-166. ISSN/ISBN 
1648-8776.

3. Ma­siliauskas, D., Kar­delienė, L. (2009). Dešimtųjų kla­sių (bendro­
jo la­vinimo mokyklos) mokinių da­ly­va­vimo kū­no kul­tū­ros pa­mokose moty­va­
cijos są­sa­jos su etiniais moky­tojų gebė­jimais // Mokytojų ugdymas, 13(2), 
122-134. ISSN 1822-119X.

4. Ma­siliauskas, D. (2010). Bendrojo la­vinimo mokyklos dešimtų 
kla­sių mokinių sporta­vimo laisva­laikiu raiška // Mokytojų rengimas XXI a.: 
pokyčiai ir per­spektyvos: konferencijos medžia­ga. P. 137-142. ISBN 978-
9986-38-993-4.

Con­tent sur­vey
The Dissertation comprises the introduction, the sur­vey of theme-

related litera­tu­re, the description of the research methods, the research re­
sults, the dis­cus­sion on them, the conclu­sions, the list of references (130 sour­
ces), 2 annexes, and the list of publications theme-related. The volume of the 
Dissertation is 115 pa­ges; 57 tables ha­ve been presented.



11

CONTENT

INTRODUCTION..........................................................................................5
1.	 INSIGHTS OF PHYSICAL EDUCATION TEACHER’S 
PROFESSIONAL AND PUPILS’ subject-related  
(the subject of physical education)  
POSITION DURING THE LESSON...........................................................10

1.1.	 The Position of Physical Edu­ca­tion as a Subject  
in the Cur­ricu­lum.........................................................................10

1.2.	 Physical Educa­tion at School: Rea­lity and Insights due to  
Im­plementa­tion of Its Aim...........................................................15

1.3.	 Physical Educa­tion Teacher’s Profes­sional Position during  
the Les­son: Motives and Obs­tacles..............................................19

1.4.	 Pupils’ Subject-Related (the Subject of Physical Education)  
Position and Obs­tacles for Its Rea­lisa­tion....................................29

2.	 PHYSICAL EDUCATION TEACHER’S PROFESSIONAL  
AND PUPILS’ subject-related POSITION DURING  
THE LESSON: EPISTEMOLOGY OF RESEARCH OF LINKS  
AND RESEARCH METHODS....................................................................34

2.1.	 Epis­temology of the Research......................................................34
2.2.	 Participants of the Research.........................................................34
2.3.	 Methods of the Research..............................................................36
2.4.	 Procedures of the Research..........................................................41
2.5.	 Sta­tis­tical Ana­lysis.......................................................................41

3.	 RESEARCH RESULTS ON THE LINKS BETWEEN  
PHYSICAL EDUCATION TEACHER’S PROFESSIONAL AND  
THE PUPILS’ subject-related POSITION DURING  
THE LESSON...............................................................................................43

3.1.	 Fea­tu­res of Pu­pils’ Subject-Related (the Subject of  
Physical Education) Position.......................................................43
3.1.1.	Spread of Indexes of Pu­pils’ Health as a  

Fea­tu­re of Their Subject-Related Position.........................43
3.1.2.	Subjective As­ses­sment of Lear­ning at School...................49
3.1.3.	Pu­pils’ Opinion about the Physical Edu­ca­tion  

Teacher’s Profes­sional Position during the Les­son............57
3.1.4.	Links of Ma­nifes­ta­tions of Pupils’ Subject-Related  

Position with Va­rious Va­riables of the Research................60



12

3.2.	 Fea­tu­res of Physical Edu­ca­tion Teachers’ Profes­sional  
Position during the Les­son...........................................................67
3.2.1.	Subjective As­ses­sment of Physical Activity at Leisu­re  

as an As­sumption of the Profes­sional Position..................67
3.2.2.	Situ­a­tional and Expedient Peda­gogical Singleness............71
3.2.3.	Expres­sion of Ethical Competence Skills of  

Motiva­tion and Support for Pupils.....................................72
3.2.4.	Pecu­lia­rities of the Social Commu­nica­tion Attitu­de..........77
3.2.5.	As­ses­sment of the Qu­a­lity of Life......................................81
3.2.6.	The Link between Ma­nifes­ta­tions of the Profes­sional  

Position and Va­rious Va­riables of the Research.................81
3.3.	 The Link between Physical Education Teacher’s  

Professional and Pupils’ Subject-Related Position  
during the Lesson.........................................................................89
3.3.1.	The Link between Physical Edu­ca­tion Teachers’  

Peda­gogical Singleness and Pupils’  
Subject-Related Position....................................................89

3.3.2.	Pu­pils’ Subject-Related Position due to Exellence  
of the Teachers’ Ethical Competence.................................90

3.3.3.	The Attitu­de of the Teacher’s Social Commu­nica­tion  
as a Factor of Peda­gogical Commu­nica­tion  
during the Les­son...............................................................94

DISCUSSION ABOUT THE RESEARCH RESULTS................................97

CONCLUSIONS........................................................................................104

LITERATURE............................................................................................106

Annexes (com­pact disc)



13

1. INSIGHTS OF PHYSICAL EDUCATION TEACHER’S 
PROFESSIONAL AND PUPILS’ subject-related  

(the subject of physical education) 
POSITION DURING THE LESSON

1.1. The Position of Physical Edu­cation as a Subject in the Cur­ricu­lum

Axiologists of physical edu­ca­tion regard physical edu­ca­tion les­sons 
as key and the only obliga­tory means which involves ma­jority of chil­dren 
and teena­gers into physical­ly active movement (Siedentop, 2002; Zwoz­diak-
Myers, Whitehead, Ca­pel, 2004). Scientific resear­ch works show that at scho­
ol only limited time is devoted to physical edu­ca­tion les­sons, but it is not 
enough for chil­dren to experience the va­lue of motion fun (Zwoz­diak-Myers, 
Whitehead, Ca­pel, 2004; Hardman, 2008). 

In Lithu­a­nia one of the resear­ch works on pu­pils’ attitu­de towards phy­
sical edu­ca­tion as a training subject (Blauz­dys, Bagdonienė, 2007) shows that 
physical edu­ca­tion teachers here search for rela­tions between edu­ca­tional chal­
lenges and rea­lity of pu­pils’ physical (self-)edu­ca­tion. The resear­chers point 
out that physical edu­ca­tion teacher’s competences do not al­low to qu­a­lita­tive­
ly change pu­pils’ physical (self-)edu­ca­tion. It tur­ned out that the teachers put 
too much empha­sis on the subject-related content of the les­son, meanwhile 
novel­ties of physical (self-) edu­ca­tion technologies seem to be not that impor­
tant to them. Accor­ding to V. Blauz­dys and L. Bagdonienė (2007), pu­pils’ 
positive attitu­de towards physical edu­ca­tion les­sons is deter­mined by applied 
inter­dis­ciplina­ry training and training in small groups becau­se in this way per­
ception of peda­gogical and social physical (self-)edu­ca­tion is encou­ra­ged. It 
is sta­ted that Lithu­a­nian physical edu­ca­tion teachers ha­ve to ca­re about their 
competence in or­der to be able to proper­ly fol­low general programmes of pri­
ma­ry and ba­sic edu­ca­tion at all sta­ges of edu­ca­tional proces­ses (2008). 

The sta­ted propositions show that influ­ence of physical edu­ca­tion les­
sons is very im­portant when encoura­ging pupils to choose physical ac­tivity 
at leisu­re time and to continue it all life long. This means that physical edu­
ca­tion teachers are to help them to gain skills that are neces­sa­ry to va­rious 
physical activity forms and help pu­pils find strong points. In this way pu­pils’ 
strengthened self-reliance is being achieved.

1.2. Physical Edu­cation at School: Reality and In­sights due 
to Im­plemen­tation of Its Aim

The prevailing position of training com­munities concerning physical 
edu­ca­tion les­sons shows lack of social res­ponsibility when edu­ca­ting pu­pils’ 
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positive attitude towards physical ac­tivity that strengthens their health. This 
kind of approach is not only strange but inexplicable as well becau­se scienti­
fic research has proved that physical activity is rela­ted with va­rious healthy 
life s­tyle va­riables of chil­dren and teena­gers (Kristjans­dottir, Vilhjalmsson, 
2001; Trost, Tees, Dzewal­towski, 2008; Šu­kys, Jankaus­kienė, 2008; Vainie­
nė, Kar­delis, 2008; Trinkū­nienė, Rutkaus­kienė, Emel­ja­novas, Alu­baus­kas, 
2009; Ra­kaus­kienė, Kar­delienė, 2009). 

Du­ring physical edu­ca­tion les­sons, it is being proposed to differentia­te 
and individua­lise tasks ac­cording to the level of physical rea­diness (Pra­dinio 
ir pa­grindinio ugdymo bendrosios progra­mos, 2008). This is how impor­tance 
of help (as the ethical competence ability) to the pu­pil emer­ges so that he/she 
would be able to recognise his/her own expecta­tions and try to achieve them 
being encou­ra­ged by his/her teacher. Apart from this, conditions for pu­pils 
should be provided not only to focus on several kinds of activity and to deve­
lop special skills, but to self-actu­a­lise as well, to find one’s own strong fea­tu­
res, to clear out needs and hobbies. Neces­sity of this kind of ability is ba­sed 
on research (Puišienė, Kar­delienė, Kar­delis, 2008). 

Attention to hu­ma­nis­tic manner of rela­tions­hips al­lows spea­king about 
the ethical com­petence of the physical educa­tion teacher to provide the pupil 
with the environment that helps him/her to experience fun of knowledge. He­
re the problem of choice of edu­ca­tional aims and methods arises, it is rela­ted 
with res­ponsibility due to different needs, skills and lear­ning styles of pu­pils 
as well as oppor­tu­nities to sa­tis­fy trainees’ expecta­tions. This ability as well 
implica­tes the key way of the pu­pil’s per­sona­lity edu­ca­tion – hu­ma­nis­tic rela­
tions­hips. In the peda­gogical as­pect, this means that the pupil often eva­lua­tes 
him/herself ac­cording to how his/her teachers eva­lua­te him/her (and other 
adults, of cour­se). Thus, environment has an edu­ca­tional impact and a bene­
fit on a child, and the physical edu­ca­tion teacher, when sear­ching for good 
fea­tu­res of the pu­pil’s per­sona­lity or firsts of it and appea­ling to them, finds 
wa­ys in it (i.e. the environment) to improve the pu­pil’s objective competence 
regarding his/her individua­lity.

1.3 Physical Edu­cation Teacher’s Professional Position 
du­ring the Lesson: Motives and Obstacles

Axiologists of physical edu­ca­tion (of cour­se, society’s healthca­re spe­
cia­lists, as well) raise the following ques­tion: what fac­tors and considera­tions 
ha­ve the influ­ence on physical activity? 

The key duty of the physical educa­tion teacher is when working with 
pu­pils to help them unders­tand the essence of the subject, to be able to choose 
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an exer­cise on their own, to develop and ground methods when performing it, 
ana­lyse and dis­cuss when dec­reeing. Apart from this, it is neces­sa­ry to invoke 
integral knowledge of va­rious fields when ana­lysing and deciding what kind 
of physical activity should be chosen at leisu­re. The sta­ted didactic attitu­des 
show that teena­ger’s development of subject-related competences needs a 
prerequisite, i.e. the les­sons that inclu­de active lear­ning. Thus, “General Cur­ri­
cula highlight the change of the teacher’s role so that the pupil could develop 
his/her com­petence only when he/she is cons­cious­ly and ac­tively learning 
and the teacher’s du­ty is to help him/her on the ba­sis of real practice of life.” 
(Motiejū­nienė, Ža­deikaitė, 2009: 90).

When going deeper into ethical competence skills to help pu­pils and 
encoura­ge sys­temic and physical ac­tivity that strengthens their health all life, 
it turns out that the above mentioned applica­tion of the peda­gogical law or 
key fea­tu­re – the res­ponsibility in profes­sional activity – enables physical 
educa­tion teachers to develop the sys­tem that grounds teena­gers’ learning 
and ensu­res prevention of social dis­junctu­re. This ability, the ma­nifes­ta­tion of 
ethical competence, becomes more impor­tant due to a va­riety of inha­bitants’ 
social and economic position in the sta­te. 

Research of physical educa­tion les­sons show that the rela­tions­hips 
between the teacher and pu­pils lack strictness of hu­ma­nis­tic manner when 
the teacher in all edu­ca­tional process sta­ges – planning, or­ga­nising and as­ses­
sing – does everything so that the teena­gers could gain enough knowledge 
about healthy lifes­tyle and the knowledge that helps to form and unders­tand 
the va­lue of motion skills in order to mas­ter tac­tics as well as technique of 
sports branches, inclu­ding unconventional physical activity as well. Edu­ca­tio­
nal philosophers as well as axiologists of physical edu­ca­tion empha­sise that 
the teacher has a moral right to demand from his/her pupils as much as he/she 
has taught (La­ker, 2000; Bitinas, 2004; Kar­delienė, Kar­delis, 2006).

Subject-related pu­pils’ position du­ring physical edu­ca­tion pa­ys atten­
tion to ma­nifes­ta­tions of the teacher’s profes­sional position. This means that 
skills of the ethical competence are to be deepened. This attitu­de is ba­sed on 
the research that ha­ve been done in other countries; they highlight that physi­
cal educa­tion teachers are welcome to deepen and develop their profes­sional 
competence (Hill, Brodin, 2004; Zwoz­diak-Myers, Whitehead, Ca­pel, 2004; 
Bectel, O’Sullivan, 2006; Ward, O’Sullivan, 2006). 

1.4 Pu­pils’ Subject-Related (the Subject Physical Education)  
Position and Obstacles of It Realisation

In Lithua­nia, when applying the method of a ques­tionnaire in a written 
form to the pupils of the 6th, 8th and 11th forms, it has been found out what rela­
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tions between pu­pil’s activity as well as wor­king out at leisu­re and social-eco­
nomical fac­tors – pa­rents’ pla­cement at work, educa­tion and life conditions 
are (Šu­kys, Bagdonas, 2007). It has been revea­led that higher fa­mily’s social 
and economic sta­tus is not the fac­tor that encoura­ges pupils’ going in for 
sports. The authors point out that a counter tendency has shown up – the te­
ena­gers whose pa­rents neither ha­ve higher edu­ca­tion nor job are more likely 
to go in for sports. It is as­su­med that this tendency may ha­ve been deter­mined 
by an oppor­tu­nity to attend training in some sport branches free of char­ge 
(es­pecial­ly at school). Retur­ning to the being described research, it is obvious 
that at leisu­re time those teena­gers whose both pa­rents ha­ve higher edu­ca­tion 
and those who ha­ve better life conditions are more likely to go in for sports. 

After ha­ving read the described research conclu­sion by G. Kristjans­
dott and R. Vilhjalm­sson (2001), im­portance of physical educa­tion les­sons is 
becoming more cons­picuous. Thanks to them, teena­gers of va­rious social and 
economic groups are being inclu­ded into physical­ly active occu­pa­tion at least 
thrice per week (p. 432). 

On the ba­sis of other scientists, G. Kristjans­dott and R. Vilhjalmsson 
(2001) regard physical edu­ca­tion les­sons as the factor that has positive influ­
ence on teena­gers’ physical oc­cupa­tion at leisure. Apart from this, this kind 
of influ­ence is pos­sible if the pu­pils gain positive experience du­ring those les­
sons and in the edu­ca­tional content attention is paid to the qu­eries of exer­cise 
and mas­tering of tactics as well as technique of sports branches. 

It is as­su­med that a pu­pil’s au­tonomous experience du­ring physical 
educa­tion les­son encoura­ges him/her to involve him/herself into physically 
ac­tive oc­cupa­tion at leisure and this is the way to lifelong physical ac­tiveness 
programme. This proposition can be confir­med by the research result of the 
above mentioned authors that the environment that grounds ana­tomy of teena­
ge girls encoura­ged their inner motiva­tion. Apart from this, other researches 
as well show that this kind of educa­tional environment inc­rea­ses children’s 
autonomy, a wish to achieve results and this is why their inner motiva­tion is 
getting stronger (Pru­sak, Trea­su­re, Darst, Pangra­zi, 2004). It should be high­
lighted that the pu­pils feel themsel­ves plea­sant and experience sa­tis­faction 
du­ring physical edu­ca­tion les­sons when they can apply elements of edu­ca­tio­
nal content in a real life; when a va­riety of branches of physical activity and 
forms is being revea­led to them; when chil­dren’s per­sonal tasks are being 
regar­ded and it is being attempted to implement them (Ward et al., 2008). 
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2. PHYSICAL EDUCATION TEACHER’S PROFESSIONAL AND 
PUPILS’ subject-related POSITION DURING THE LESSON: 

EPISTEMOLOGY OF RESEARCH OF LINKS  
AND RESEARCH METHODS

2.1 Epistemology of the Research 

Logic and epis­temology of problema­tic qu­eries as well as tasks that 
result from them are ba­sed on the nomothetic (nor­ma­tive) pa­ra­digm of social 
sciences that invokes on quantita­tive attitude towards the research, in which 
the scientific va­lue in this ca­se is being outlined by qu­antita­tive indexes, i.e. 
attempt to reveal links of pu­pils’ opinion about the physical edu­ca­tion teacher 
and his/her les­sons.

With motiva­tion to par­ticipa­te in physical edu­ca­tion les­sons as well 
as links of this motiva­tion with the teachers’ peda­gogical singleness, skills 
of ethical com­petence and attitude of social com­munica­tion. Apart from this, 
such resear­ch works ensu­re inner as well as exter­nal va­lidity, becau­se due to 
bigger extent of da­ta, ba­sic fea­tu­res of the research phenomenon (inner va­lidi­
ty) are being explicitly and entirely revea­led, meanwhile exter­nal va­lidity is 
deter­mined by more objective genera­lisa­tion of the results (Cal­fee, 1999) as 
well as an oppor­tu­nity to extra­pola­te them to the entire resear­ched popu­la­tion 
(Kar­delis, 2002). 

2.2 Par­ticipants of the Research

Two independent samples ha­ve been compiled in or­der to tackle rese­
arch tasks which are rela­ted to solu­tion as well as as­ses­sment of indexes of 
the qu­antita­tive research subject. The first (random) sample in which pu­pils’ 
attitu­de towards physical activity and physical edu­ca­tion les­sons has been 
set, their opinion about the teacher of physical edu­ca­tion as well as commu­ni­
ca­tion with him/her and other peculia­rities during physical educa­tion les­sons 
ha­ve been as­ses­sed, has been comprised of 470 pu­pils of the 10th form (246 
boys and 224 girls) that ha­ve been learning at seconda­ry schools in Šiau­liai. 

The researched sam­ple represents the entire popula­tion of this age in 
Šiau­liai – this has been proved by its size that has been cal­cu­la­ted in two 
ways. We grounded on one of them when cal­cu­la­ting the resear­ched sample 
on the ba­sis of the results of trial research (n = 45) which ha­ve been gra­ded. 
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We fol­lowed the instructions of standard declina­tion of total gra­de avera­ge of 
sepa­ra­te qu­es­tionnaire sca­les as well as preciseness of freely chosen desirable 
da­ta which in sepa­ra­te sca­les fluctu­a­ted from 1 to 5 gra­des. It has been set that 
the size of the sample of boys should be formed from 53 to 85 boys and the 
size of girls – from 48 to 74 girls. However, a part of the qu­es­tions that were 
presented in the ques­tionnaire were calcula­ted in per cent, thus it was a must 
to as­sess the resear­ched sample on the ba­sis of distribu­tion of per cent da­ta 
that were gained du­ring the trial research. Frequ­ency of ans­wers to the given 
qu­eries of per cent distribu­tion on the ba­sis of standard declina­tion showed 
that when there is al­lowable 5 per cent of da­ta preciseness and 95 per cent of 
their relia­bility, the biggest sample among boys was 162 ca­ses and 193 ca­ses 
were among girls. The sample size of per cent da­ta is cal­cu­la­ted sepa­ra­tely 
to each qu­es­tion and is set accor­ding to the biggest mea­ning of it (Kar­delis, 
2002). Thus, the general size of the cal­cu­la­ted sample – 355 pu­pils – exce­
eded the number of the resear­ched pu­pils that has been deter­mined by the 
teachers’ sam­ple. 

The latter one was ba­sic becau­se only those pu­pils whose physical edu­
ca­tion teachers par­ticipa­ted in the research ha­ve been resear­ched. This factor 
has been deter­mined by the research idea to compa­re pu­pils’ attitu­de towards 
physical educa­tion les­sons with peda­gogical singleness of the teachers that 
teach these les­sons, their ethical competence the and attitu­de of social commu­
nica­tion and peculia­rities of com­munica­tion with the pupils during physical 
educa­tion les­sons. 

The fact that the pupils of the 10th form ha­ve been chosen for the re­
search was deter­mined by some factors. One of them is that in this age the 
na­tural need for physical ac­tivity in com­pa­rison with younger teena­gers is 
reduced, thus more often other leisure forms that are not rela­ted with physical 
activity are chosen. Although the process of physical self-edu­ca­tion is pos­
sible at any sta­ge of per­sonal ontogenesis, early adoles­cence is supposed to 
be the most su­itable for it (Быков, 2000). Thus, apart from other factors, the 
teachers of physical educa­tion (whose profes­sional ac­tivity as well as gained 
peda­gogical competencies should stimu­la­te pu­pils’ need for physical self-edu­
ca­tion and train their physical training) may encoura­ge physical ac­tiveness of 
senior teena­gers as well as to educa­te their positive attitude towards physical 
edu­ca­tion les­sons (Kar­delienė et al., 2009). Apart from this, senior teena­gers 
are able to more objectively (critical­ly) as­sess physical edu­ca­tion les­sons, 
commu­nica­tion with the teacher du­ring them and his/her skills of ethical com­
petence becau­se in this age criteria of as­ses­sing oneself as well as other peop­
le change, i.e. they become more objective and stable (Крайг, 2002). 
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The second independent sample has been ma­de of 56 physical edu­ca­
tion teachers that agreed to par­ticipa­te in the research (31 men and 25 women 
or 55.4 per cent and 44.6 per cent). 

2.3. Methods of the Research

In or­der to pur­sue the research two qu­es­tionnaires ha­ve been ma­de, 
one of them was meant for ques­tioning pupils and the other – for physical 
edu­ca­tion teachers. The qu­es­tionnaire that was meant for the pu­pils was com­
piled of 24 qu­es­tions and attitu­des that were subdivided into sepa­ra­te blocks: 
wor­king out and physical activeness, motiva­tion to ta­ke part in physical edu­ca­
tion les­sons, attitude towards school, working out, physical educa­tion teacher 
as well as psychosocial health and com­munica­tion with the teacher during 
physical educa­tion les­sons. The ques­tionnaire that was meant for the teachers 
was com­piled of 13 ques­tions and attitudes that were (like in the one meant 
for the pu­pils) subdivided into sepa­ra­te blocks: wor­king out and physical ac­
tiveness, attitude towards physical educa­tion les­son, peda­gogical singleness, 
skills of ethical com­petence, attitude of social com­munica­tion and qua­lity of 
life. The block of social demographic qu­es­tions was comprised of indepen­
dent va­riables of the research that were described in the teachers’ sample. 

2.4 Procedu­res of the Research

The research was carried out from September to December in 2008, af­
ter ha­ving agreed on it with the Department of Educa­tion of the city and after 
ha­ving received the approval from administra­tions of the schools. All the re­
sear­ched people ha­ve been infor­med about the research and the instruction of 
qu­es­tionnaire fil­ling form has been introdu­ced to them. The sur­vey has been 
ac­com­plis­hed ac­cording to ethical and juridical principles of the research. 

2.5 Statistical Analysis

SPSS for Windows 14 programme has been used to cal­cu­la­te the da­ta 
of the research. Number cha­racteris­tics of va­rious indexes ha­ve been cal­cu­
la­ted accor­ding to the methods of descriptive and inferential sta­tis­tics (frequ­
ency of da­ta distribu­tion in per cent, avera­ges, medians, standard bia­ses and 
declina­tions, confi­dence inter­vals and other) as well as criteria of sta­tis­tical 
signifi­cance. Using pa­ra­meter and non-pa­ra­meter methods of sta­tis­tical cal­



20

cu­la­tion, hypotheses about equ­a­lity of da­ta avera­ges, compa­tibility of distri­
bu­tion of da­ta with their nor­mal distribu­tion and other ha­ve been checked. 
Stu­dent t criteria as well as Chi squ­a­re ha­ve been used in or­der to check the 
hypotheses, the Cronbach-alpha coeffi­cient has been cal­cu­la­ted, non-pa­ra­me­
ter Mann-Withney U test has been applied. The results ha­ve been acknowled­
ged to be sta­tis­tical­ly signifi­cant in ca­se the mea­ning of bias pos­sibility was 
p ≤ 0.05 given 95 per cent of relia­bility. 

When as­ses­sing physical edu­ca­tion teachers’ pos­sibility to ha­ve more 
cons­picuous skills of ethical competence, the method of bina­ry logic regres­
sion has been applied. All the resear­ched teachers were distribu­ted into two 
groups. In the first one there were the people whose higher gra­des of the ethi­
cal competence showed their better skills, meanwhile the peda­gogu­es whose 
gra­des were lower belonged to the other group. The pos­sibility to belong to 
the group of those whose ethical skills were more cons­picuous was as­ses­sed 
when applying the above mentioned regres­sion ana­lysis. When using this  
method, prima­ry independent fea­tu­res that may ha­ve had the biggest influ­en­
ce when distribu­ting the teachers into the groups were sor­ted. Forward Step
wise LR sampling was applied  using p ≤ 0.05 criterion to reject va­riables. 
The fol­lowing independent va­riables were inclu­ded into the model of logis­tic 
regres­sion: sex, peda­gogical singleness, attitu­de of social commu­nica­tion, 
wor­king out, qu­a­lity of life, experience of peda­gogical work. Propor­tions of 
pos­sibilities and 95 per cent of their confi­dence inter­vals were cal­cu­la­ted. Pro­
por­tion of pos­sibilities was considered to be sta­tis­tical­ly signifi­cant in ca­se 
the unit was not inclu­ded into the confi­dence inter­val.
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3. RESEARCH RESULTS ON THE LINKS BETWEEN PHYSICAL 
EDUCATION TEACHER’S PROFESSIONAL AND THE PUPILS’ 

subject-related POSITION DURING THE LESSON

3.1. Featu­res of Pu­pils’ Subject-Related  
(the Subject of Physical Education) Position

Research da­ta that ha­ve been gained after we received the ans­wers 
about their physical activeness that becomes evident through wor­king out (at­
tendance of the training ses­sions of the chosen sport branch) as well as other 
physical­ly active forms of activity confirm the al­rea­dy known fact about a 
smal­ler hobby of girls than that of boys to be physical­ly active at leisu­re. But 
it is im­portant to empha­sise that even 43.3 per cent of the researched girls of 
the 10th form and 15.0 per cent of boys are physical­ly pas­sive in general. At­
tention should be paid that accor­ding to the pu­pils’ opinion (girls’ as well as 
boys’) their pa­rents as well as teachers too little encou­ra­ge them to actively 
work out. If pa­rents’ role when forming a positive children’s attitude towards 
physical ac­tiveness is dec­rea­sing when the age of the children is inc­rea­sing, 
then, ac­cording to some researchers, the role of physical educa­tion les­sons as 
the only physically ac­tive oc­cupa­tion in which pupils must participa­te is the 
key issue when inc­luding pupils into physically ac­tive oc­cupa­tion (Siedertop, 
2002; Zwoz­diak-Myers, Whitehead, Ca­pel, 2004). 

When star­ting to dis­cuss about the role of the physical edu­ca­tion te­
acher when encoura­ging physical ac­tivity that strengthens pupils’ health, 
self-edu­ca­tion of his/her self obser­va­tion and self-control, there is the pur­
pose to review these results of pu­pils’ research that reveal their subjective 
as­ses­sments about physical edu­ca­tion les­sons. The gained da­ta show a more 
positive attitu­de of boys and girls of the 10th form towards physical edu­ca­
tion les­sons. They say that these les­sons seem interes­ting and funny to them, 
they can show their best du­ring the les­sons becau­se there is a great va­riety of 
physical activity and the most impor­tant thing in the context of our research 
is that a bigger part of the pu­pils (es­pecial­ly girls) tend to like their physical 
edu­ca­tion teacher. What pu­pils do not like du­ring physical edu­ca­tion les­sons 
is more linked not to the content of the les­son as well as the teacher’s activi­
ty du­ring it, but with or­ga­nisa­tional pecu­lia­rities (most often too short time 
meant for the les­son as well as the problems rela­ted with changing clothes 
are indica­ted). 

Since the role of the physical edu­ca­tion teacher is ba­sic, there is the 
purpose to return to the research results which reveal how the pupils as­sess 
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their teacher’s peda­gogical ac­tivity as well as his/her personal fea­tures. The 
research da­ta showed that the resear­ched girls as well as boys tend to positi­
vely as­sess commu­nica­tional skills as well as high competence of the subject 
in their teacher. The pupils also positively as­sess such personal fea­tures of 
their teacher as friendliness, quietness and sense of hu­mour. Attractive phy­
sical appea­rance of the teacher seems to be less impor­tant (es­pecial­ly for 
boys). They ra­rely singled out physical their teacher’s traits of cha­racter and 
fea­tu­res of his/her peda­gogical activity that seemed to be unfa­vou­rable to 
them. Boys more often than girls seem not to like the issue that their physical 
educa­tion teacher not alwa­ys pa­ys attention to their wis­hes and demands to 
meet nor­ma­tive requirements. Girls in turn more often tend to single out their 
teacher’s unwillingness to com­munica­te, im­pa­tience and usa­ge of offensive 
remarks. However, frequency of nega­tive as­ses­sment of these fea­tures in the 
ans­wers of the girls about pecu­lia­rities of commu­nica­tion with their physical 
edu­ca­tion teacher du­ring the les­son does not differ from the boys’ frequ­ency 
of as­ses­sment. The gained da­ta confirms the neces­sity to approve of the atti­
tu­des about a positive role of physical edu­ca­tion les­sons as well as physical 
edu­ca­tion teacher so that to form a positive opinion about physical edu­ca­tion 
in general. 

It has been mentioned that what boys do not like most du­ring physical 
educa­tion les­sons is that the teacher not alwa­ys pa­ys attention to their wis­hes. 
Some others (Ward et al., 2008) on the ba­sis of the results of the pur­su­ed  
research suggest to give pupils the right of choice during physical educa­tion 
les­sons. Accor­ding to their opinion, this kind of the physical edu­ca­tion te­
acher’s position strengthens the pu­pil’s self-effi­ciency which enables the te­
acher to develop educa­tional environment that supports autonomy. 

The fact that the resear­ched girls and boys of the 10th form like physi­
cal edu­ca­tion les­sons becau­se they have fun du­ring them can be regar­ded as 
one of the as­sumptions that may ha­ve a positive influ­ence on their inclu­sion 
to physical activity, becau­se, accor­ding to the literary sour­ces (Proschas­ka et 
al., 2003), if chil­dren and teena­gers lack positive emotions in physical activi­
ty, their pas­siveness is encountered. This shows that lack of positive emotions 
du­ring the les­son is as­ses­sed as a nega­tive expres­sion of physical edu­ca­tion 
training process. 

The da­ta of the research about what encou­ra­ges pu­pils to par­ticipa­te in 
physical educa­tion les­sons showed that inner stimulants, i.e. a wish to learn 
more, interes­ting things are being learnt, deter­mine boys’ and girls’ par­ticipa­
tion in physical educa­tion les­sons most. Such stimulants of participa­tion in 
physical edu­ca­tion les­sons as ambition to succeed and avoidance of failu­re 
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were less impor­tant to the pu­pils. It is impor­tant to empha­sise that peda­gogi­
cal res­ponsibility of the physical edu­ca­tion teacher is what encoura­ges pupils’ 
participa­tion in physical educa­tion les­sons most. 

Positive links of pu­pils’ physical activeness with indexes of their psy­
chosocial health and attitude towards school as well as physical educa­tion 
les­sons confirm the impor­tance of positive pu­pils’ attitu­de towards physical 
educa­tion training during physical educa­tion les­sons. Thus, we ha­ve to return 
to the role of the physical educa­tion teacher and cha­rac­terise these teachers 
whom pu­pils as­sess positively and those who, accor­ding to the pu­pils’ opi­
nion, do not jus­tify their expecta­tions du­ring physical edu­ca­tion les­sons. 

3.2. Featu­res of Physical Edu­cation Teachers’ Professional  
Position du­ring the Lesson

When developing the dis­cus­sion about physical edu­ca­tion teachers’ 
com­petence, it is neces­sa­ry to dis­cuss physical educa­tion teacher’s ethical 
competence and expres­sion of its abilities that is revealed through the physi­
cal educa­tion teacher’s attitude towards orga­nisa­tion of physical educa­tion 
les­sons which has al­rea­dy been pointed out in our research. In or­der to reveal 
this ethical com­petence or, in other words, motiva­tion and support for pupils, 
seven sca­les describing it ha­ve been singled out. Ha­ving compa­red ethical 
da­ta of the skills of physical edu­ca­tion teachers to the pu­pils’ ans­wers about 
what their physical educa­tion teacher should look like, we ha­ve noticed that 
the teachers that are able to train pu­pils’ self-as­ses­sment as well as trust in 
themsel­ves, i.e. to develop their general competences, seem to be liked more 
often. The teachers that are better at providing their pu­pils with the environ­
ment that helps them to experience joy of lear­ning as well as to sol­ve pro­
blems that are rela­ted to a simple lear­ning motiva­tion ha­ve been mentioned 
as well.

It has also been set that pu­pils more positively as­sess the physical edu­
ca­tion teachers that ha­ve more cons­picuous ethical abilities accor­ding to their 
peda­gogical activity that they like du­ring the les­son as well as per­sonal fea­tu­
res than the teachers that ha­ve su­per­fi­cial abilities of this kind. The teachers 
that ha­ve more cons­picuous ethical abilities seem to as well more motiva­te 
participa­tion in physical educa­tion les­sons, they more ra­rely oc­cur among the 
teachers whose peda­gogical activity du­ring the les­sons was described by the 
pupils as nega­tive. 

The results of the research da­ta of physical educa­tion teachers’ ethical 
competence of motiva­tion and support for pu­pils showed that ma­jority of ma­
le and fema­le teachers of physical educa­tion approve of the proposition that 
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show peda­gogu­e’s ability to develop pu­pils’ self-as­ses­sment as well as trust 
in themsel­ves. This is being achieved through commu­nica­tion with the pu­pils 
in which ma­le teachers more often than fema­le ones approve of hierarchical 
and conventional commu­nica­tion with their pu­pils. This shows that some te­
achers identify effi­ciency of physical edu­ca­tion les­sons with ma­nipu­la­tion 
of pupils in which huma­ne attitude to a pupil as well as peda­gogical tact are 
being ignored. In these ca­ses (the hierar­chical ma­nipu­la­tion law of edu­ca­tio­
nal axiology which demands to optimis­tical­ly as­sess a pu­pil is being viola­ted 
(Kar­delienė, Kar­delis, Ra­kaus­kienė, 2010). 	

When ana­lysing expres­sion of other abilities of ethical competence, a 
positive attitu­de of physical edu­ca­tion teachers towards such ability of ethi­
cal competence like the ability to develop the environment suppor­ting pu­pils’  
lear­ning that ensu­res prevention of social dis­junctu­re has been set. This is ve­
ry impor­tant due to the va­riety of social and economic position of the inha­bi­
tants of our sta­te. Development of this kind of ability demands res­ponsibility 
from the physical educa­tion teacher in his/her profes­sional ac­tivity. 

The ability of ethical competence of the physical edu­ca­tion teachers 
that expres­ses itself through pu­pils’ wil­lingness to learn the delivered subject 
is impor­tant. The research revea­led that in the expres­sion of this ability the re­
sear­ched physical edu­ca­tion teachers expres­sed a fa­vou­rable attitu­de towards 
the abilities that are cha­racteris­tic to a peda­gogue to ha­ve the pu­pils interes­ted 
in the delivered subject when suppor­ting their motiva­tion, however, a third of 
the resear­ched people suppose that content of lear­ning is little being orienta­
ted to educa­tion of im­portant com­petences of the pupils. 

Differentia­tion as well as individu­a­lisa­tion of the tasks du­ring the phy­
sical educa­tion les­sons, pa­ying attention to the level of the pupils physical 
rea­diness, demands such ability of ethical competence from the teacher as 
help for the pu­pil so that he/she could recognise his/her own  expecta­tions as 
well as being encou­ra­ged to pur­sue them. The research da­ta show that the re­
sear­ched physical edu­ca­tion teachers when expres­sing their attitu­de towards 
this ability of ethical competence approve of deter­mina­tion of the pu­pils’ 
learning needs and as­ses­sment of theoretical knowledge. This shows that in 
physical educa­tion training the pupils are to ha­ve an opportunity to as­certain 
and unders­tand what exactly they ha­ve to learn. Other resear­chers (Puišienė, 
Kar­delienė, Kar­delis, 2008) also highlight the neces­sity for this ability. 

3.3. The Link the between Physical Edu­cation Teacher’s Professional 
and Pu­pils’ Subject-Related Position du­ring the Lesson

Research da­ta of profes­sional com­petences of physical educa­tion  
teachers regard a positive teachers’ attitu­de towards such abilities of profes­
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sional development competence as excel­lent knowledge of the delivered 
subject. These abilities ha­ve been well developed in the resear­ched physical 
edu­ca­tion teachers – this is shown by the da­ta of the pu­pils’ sur­vey. When 
as­ses­sing physical educa­tion teachers’ peda­gogical ac­tivity during the les­son 
as well as their per­sonal fea­tu­res, the pu­pils prefer (as­sess the most positive­
ly) excel­lent knowledge of the delivered subject. Physical edu­ca­tion teachers 
positively as­sess their abilities of commu­nica­tion as well as coopera­tion com­
petence. These abilities of the teachers ha­ve been developed as well – this 
has also been confir­med by the results of the pu­pils’ sur­vey. When indica­
ting the fea­tures that they do not like in their physical educa­tion teacher, the  
resear­ched boys put the teacher’s commu­nica­tion with the pu­pils, in addition 
to other peculia­rities of peda­gogical ac­tivity as well as nega­tive as­ses­sment 
of personal fea­tures, only in the eighth position, meanwhile the girls put the 
ability of the teachers’ commu­nica­tion as well as coopera­tion competence in 
the last – the tenth – position. Other da­ta of the research of physical educa­tion 
teachers and pupils corres­pond as well. There when ans­wering the ques­tion 
about what pu­pils’ fea­tu­res trouble them to effectively deliver physical edu­ca­
tion les­sons, the teachers, in addition to others, single out pupils’ indifference 
to the les­sons and la­ziness. In turn, the pu­pils when indica­ting the factors that, 
accor­ding to their opinion, deter­mine their insuffi­cient physical activeness 
very often indica­te la­ziness as well. 

The revea­led congru­ence between the opinions of physical edu­ca­tion 
teachers and pu­pils al­low spea­king about the impor­tance of such ma­nifes­ta­
tions of physical edu­ca­tion teachers’ profes­sional sa­meness as subject-related 
and commu­nica­tion abilities.

Peculia­rities of physical educa­tion teacher’s com­munica­tion in social 
situ­a­tions may ha­ve influ­ence on pu­pils’ and teachers’ commu­nica­tion du­ring 
physical edu­ca­tion les­sons. Ha­ving juxta­posed physical edu­ca­tion teachers’ 
expres­sion da­ta of ma­nifes­ta­tion of social commu­nica­tion with the pecu­lia­ri­
ties of da­ta of their pupils’ com­munica­tion during physical educa­tion les­sons, 
it has been noticed that these physical edu­ca­tion teachers whose attitu­de to­
wards social commu­nica­tion is likely to be more positive dis­tinguish by a mo­
re positive attitude towards com­munica­tion with the pupils during physical 
edu­ca­tion les­sons. Apart from this, they ha­ve more cons­picuous abilities to 
provide their pu­pils with the environment that helps them to experience the 
joy of lear­ning and as well dis­tinguish by other ethical skills. 
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CONCLUSIONS

1. In the cur­rent epoch of ra­dical moder­nity, the physical edu­ca­tion te­
acher’s profes­sional position that enables rea­lising society’s social or­der – to 
encou­ra­ge pu­pils to per­ceive the social va­lue as well as signifi­cance of health 
strengthening and physical development – is being raised. Physical edu­ca­tion 
teacher’s position as a fac­tor of com­petence allows him/her to form a pupil’s 
subject-related position when developing edu­ca­tional environment that sup­
ports his/her au­tonomy, when developing this environment ethical competen­
ce of motiva­tion and support for pu­pils is impor­tant becau­se it deter­mines 
the teacher’s actions so that the pu­pils could experience sa­tis­faction that has 
been given the na­me of plea­su­re and fun and trea­ted as the mul­tidimensio­
nal condition (that determines pupils’ orienta­tion to achievements in physical 
self-edu­ca­tion by physical edu­ca­tion axiologists. 

The described ma­nifes­ta­tions of the physical edu­ca­tion teacher’s pro­
fes­sional position show that the teacher helps the pupils to learn and they 
learn together. This means that the profes­sional position of the physical edu­ca­
tion teacher is a factor for the pu­pils’ subject-related (the subject of physical 
educa­tion) position and its development. 

2. Ha­ving as­ses­sed the pu­pils’ subject-related (the subject of physical 
educa­tion) position, ac­cording to their attitude towards physical educa­tion 
les­sons, it has been revea­led that the pu­pils in these les­sons envisa­ge ma­nifes­
ta­tions of physical edu­ca­tion teacher’s profes­sional position as the abilities 
of ethical competence: the teacher is able to develop the environment that 
supports learning as well as the environment in which fun of learning motion 
is being experienced, to maintain the mood for self-training.  

3. Physical educa­tion teacher’s profes­sional position during the les­son 
is being revea­led by such kind of ma­nifes­ta­tion as peda­gogical singleness: 
positive as­ses­sment of va­rious activities, an oppor­tu­nity to convey know­
ledge to the pu­pils, reveal his/her own abilities what indu­ces their positive 
emotions; hierarchical com­munica­tion style is often chosen when achieving 
teaching results.

Du­ring the physical edu­ca­tion les­son, highlighted abilities of ethi­
cal competences also show the teacher’s profes­sional position becau­se the 
teacher crea­tes the environment of learning of motion joy to his/her pupil, 
in this way giving him/her fast and constructive feedback. Deepness of the 
ethical competence is deter­mined by sports ba­se that meets the requirements 
of the content of educa­tion as well as hygiene, different skills and learning 
styles of the pupils, individual perception of the learning environment. 
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4. Links of the research va­riables show connections between physical 
edu­ca­tion teachers’ profes­sional and the pu­pils’ subject-related position du­
ring the les­son: 

•	 The teachers that ha­ve expedient peda­gogical singleness in compa­
rison with those teachers that ha­ve situ­a­tional peda­gogical single­
ness are more physically ac­tive at leisure time, optimis­tic attitude 
towards current sta­ge in their lives, a positive attitude towards life 
are more cha­rac­teris­tic to them, during physical educa­tion les­son    
they more often crea­te edu­ca­tional environment that has the edu­
ca­tional effect as well as educa­tional use for the children. 

•	 The teachers of more cons­picuous abilities of ethical competence 
more often ha­ve their stu­dents interes­ted in the delivered subject, 
dis­pose them well to physical self-edu­ca­tion. 

•	 It is cha­rac­teris­tic of positive social com­munica­tion teachers to 
develop positive peda­gogical com­munica­tion. 

The connection between the indexes of pu­pils’ subject-related posi­
tion and social demographic fac­tors revea­led that the girls whose mothers 
ha­ve higher educa­tion like physical educa­tion les­sons, meanwhile links of 
ma­nifes­ta­tions of profes­sional position of physical educa­tion teachers and 
social demographic indexes show that the link between such ma­nifes­ta­tion 
of profes­sional position as cons­picuous abilities of ethical competence and 
expedient peda­gogical singleness is cha­racteris­tic to men. Among women, 
the link of cons­picuous abilities of the ethical competence and expedient pe­
da­gogical singleness has been fi­xed. Physical edu­ca­tion teachers of a positive 
attitu­de of social commu­nica­tion ha­ve the experience that is not less than 20 
years, they are more physically ac­tive at leisure, regard life optimis­tically, 
expedient peda­gogical singleness is less cha­racteris­tic to them. On the ba­sis 
of the research da­ta, it is likely that the teachers of positive social commu­nica­
tion ha­ve cons­picuous abilities of the ethical competence.
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KŪNO KULTŪROS MOKYTOJŲ PROFESINĖS IR MOKINIŲ 
DALYKINĖS POZICIJOS SĄSAJA PAMOKOJE

REZIUMĖ

Ugdymo fi­losofai, samprotau­da­mi apie XXI amžiu­je žmogui svar­
bius gebėjimus, fi­zinį aktyvu­mą iškelia kaip as­mens sveika­tos sąlygą (Kirk, 
2002). Tyrimai atskleidžia ne tik ju­dėjimo stokos įta­ką vaikų fi­zinei, emoci­
nei bei pa­žintinei veiklai (Za­bors­kis, 2005), bet ir apskritai  as­menybės plėt­
rai (Adaškevičienė, 2004). Pa­brėžtina, kad var­totojiškoje ir spar­čių komu­ni­
ka­cinių bei infor­ma­cinių technologijų visuomenėje jau­nų žmonių gyvenimo 
bū­dą dažniau ga­lima  apibū­dinti kaip pa­syvų (prioritetas skiria­mas greitam 
mais­tui, lais­va­laikiui prie kompiu­terio) negu kaip fi­ziškai aktyvų, kai paiso­
ma sveikos mitybos taisyklių, siekia­ma dar­nos su kitais as­menimis. Dėl fi­
zinio aktyvu­mo trū­ku­mo jau vaikys­tėje išryškėja įvairūs lėtiniai sveika­tos 
su­trikimai (Ba­cevičienė, 2005; Ca­vill, Kahl­meier, Ra­cioppi, 2006). Taip pat 
pa­stebėta, kad moks­leivių fi­zinis aktyvu­mas visa­me pa­sau­lyje išgyvena kri­
zę. Viena jos  priežas­čių nu­rodomas įdomių veiklos for­mų trū­ku­mas  per kū­
no kul­tū­ros pa­mokas ir po pa­mokų, lyginant su užmokyklinėmis pra­tybomis 
ar­ba spor­to renginiais, ku­riuos moks­leiviai stebi per televizorių (Panczyk, 
2005; Ca­vill, Kahl­meier, Ra­cioppi, 2006). Minėta situ­a­cija leidžia geriau su­
pras­ti, kodėl visuomenės sveika­tos ugdytojai ir kū­no kul­tū­ros ugdymo fi­lo­
sofai iškelia as­menybės fi­zinį aktyvu­mą kaip geros sa­vijau­tos sąlygą (Gard, 
Meyenn, 2000; Trost, 2004) ir kreipia ugdymo stra­tegų bei švietimo politikų 
dėmesį į mokyklinę kū­no kul­tū­rą. Mat pas­ta­roji, be fi­zinio aktyvu­mo, su­da­ro 
mokiniams geras sąlygas įveikti sunku­mus, ugdyti jų ryžtą, sa­vitvar­dą bei 
pra­tina nuosekliai siekti užsibrėžto tiks­lo (Bitinas, 2004). Ta­čiau tokią moko­
mojo da­lyko pa­skir­tį geba rea­lizuoti tik kva­lifi­kuotas kū­no kul­tū­ros mokyto­
jas, siekiantis plėtoti ir tobu­linti sa­vo kompetencijas (Wong, Lou­ie, 2002). Be 
to, anot S. Šal­kaus­kio (1991), toks mokytojas tu­ri bū­ti pa­lankiai nu­siteikęs 
rodyti sa­vo as­meninę kū­no kul­tū­rą.

Mokykloje kū­no kul­tū­ra yra bendrojo mokinių la­vinimo da­lis, ypač 
siekiant pa­dėti jiems su­vokti įvairia­lypę šio da­lyko ver­tę sveika­tai ir socia­li­
nei integra­cijai (Coel­ho, 1999; Bitinas, 2004). Pa­žymėtina, kad pozityvaus 
požiū­rio į aktyvią fi­zinę veiklą for­ma­vimas bu­vo ir yra svar­bus ugdymo pro­
gra­mų užda­vinys (Kar­delis ir kt., 2001; Короткова, Архипова, 2002; Ryan 
et al., 2003; Bagdonienė, 2005). Tai rodo, kad siekiant ska­tinti mokinių fi­zinį 
aktyvu­mą visą gyvenimą, bū­tina išma­nyti veiks­nius, ga­linčius da­ryti įta­ką jų 
požiū­riui į kū­no kul­tū­rą, kaip mokomąjį da­lyką.
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Moks­leivių kū­no kul­tū­ros ugdymo mokykloje tyrimų apžval­ga rodo, 
kad žvel­giant iš is­torinės per­spektyvos  progra­mos nepa­kanka­mai sietos su vi­
suomenės sveikos gyvensenos įgū­džių for­ma­vimu, fi­zinio aktyvu­mo ska­tini­
mu, sveika­tos stiprinimu (Kar­delienė, Kar­delis, 2006). Bū­tent todėl Lietu­va 
užima vieną pas­ku­tiniųjų vietų pa­gal lėtai au­gantį fi­ziškai aktyvių mokinių 
skaičių (WHO, 2002). Šį požiū­rį pa­tvir­tina moks­lininkų išva­dos, kad pa­pras­
tai kū­no kul­tū­ros ugdymas pra­silenkia su na­ciona­linės sveika­tos stra­tegijos 
tiks­lais, sieja­mais su kokybiniu ir kiekybiniu fi­zinio aktyvu­mo ugdymu per 
kū­no kul­tū­ros pa­mokas (Pa­cenka, Kar­delis, 2000; Fleming, 2004).

Įvairūs aplinkos veiks­niai sąlygoja mokinių nuomonę apie kū­no kul­
tū­rą, kaip mokomąjį da­lyką. Tyrimai rodo, kad  du veiks­niai – mokytojo 
elgsena ir da­lyko progra­mos tu­rinys – ga­li bū­ti įvar­dinti kaip pa­grindiniai, 
lemiantys mokinių požiū­rį į kū­no kul­tū­rą (O’Reilly ir kt., 2001; Ward ir kt., 
2008). Mokymo metodų ir mokymo tu­rinio reikšmę, for­muojant teigia­mas 
ar­ba neigia­mas mokinių nuosta­tas  išryškina M. D. Lu­ke, L. D. Cope (1994), 
S. Ryan su kolegomis (2003), O. Ba­tu­tis (2003), L. Bagdonienė (2005), o 
Д. В. Фонарев ir kt. (2004) pa­brėžia, kad svar­būs ir ma­lonūs netikėtu­mai  
per kū­no kul­tū­ros pa­mokas.

Postmoder­niosios visuomenės iššū­kiai konkrečiam mokoma­jam da­ly­
kui aktu­a­lizuoja  mokytojo kva­lifi­ka­ciją ir kompetencijas, įga­linančias rea­li­
zuoti visuomenės socia­linį užsa­kymą – ska­tinti ir ugdyti mokinių sveika­tą 
stiprinančio fi­zinio aktyvu­mo poreikį (Macdonald, 1999; Бурлакова, 2000; 
Kar­delienė, Kar­delis, 2006; Šiau­čiu­kėnienė ir kt., 2006). Ka­dangi šiandieninį 
jau­nimo gyvenimą lydi įtampa (Sketers­kienė, Šur­kienė, 2006; Gar­cia-Lopez, 
Ingles, Gar­cia-Fer­nandez, 2008), tai ska­tina ir visuomenės sveika­tos ugdyto­
jus (Tinning, 2004; Petraus­kienė, 2008), ir švietimo politikos stra­tegus (Ben­
drosios progra­mos ir išsila­vinimo standar­tai, 2003) kal­bėti apie kū­no kul­tū­ros 
mokytojus, kaip vaikų sveika­tos ugdytojus (Bitinas, 2004; Grechus, Docheff, 
Conn, 2007).

Mokyklinio kū­no kul­tū­ros ugdymo ir spor­to tyrimai rodo, kad įtvir­ti­
nant ugdymo as­menybinį pobū­dį bū­tina aptar­ti profesinį mokytojo pa­siren­
gimą (Kar­delis ir kt., 2001; Chen, 2003), ypač tokias jo apraiškas: etinės 
mokinių motyva­vimo ir pa­ra­mos jiems kompetencijos gebėjimus (Nicaise ir 
kt., 2006), socia­linės komu­nika­cijos nuosta­tą ir su ja su­siju­sį bendra­vimą su 
mokiniais per kū­no kul­tū­ros pa­mokas (Kar­delienė, Kar­delis, 2006). Tyrimai 
taip pat atskleidė, kad vykdant visuomenės socia­linį užsa­kymą dėl jau­nimo 
sveika­tos raštingu­mo, stebimas kū­no kul­tū­ros mokytojo ir jo mokinių ne tik 
abipu­sis pa­sitenkinimas (Kviklienė, Vil­kas, Kontora­vičienė, 2005; Nicaise, 
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Cogérino, Bois, Amorose, 2006), bet ir bendros pra­smės su­vokimo trū­ku­mas 
(Fominienė, 2007; Biddle, Mutrie, 2008). Šį reiškinį lemia ne tik edu­ka­cinės 
aplinkos fi­zinės bei pragma­tinės sąlygos, bet ir peda­goginė sąveika (Fomi­
nienė, Kar­delienė, Kar­delis, 2006; Biddle, Mutrie, 2008). Ana­lizuojant jos 
vyks­mą, aiškėja, kad pa­grindinis trikdis – kū­no kul­tū­ros mokytojo ir moki­
nio požiū­ris į kū­no kul­tū­ros veiklos ma­lonu­mo principą (angl. fun) (Garn, 
Cothram, 2006), o svar­biau­si ska­tu­liai – tai kū­no kul­tū­ros ugdymo fi­losofų 
pa­ieškos tokių ugdymo technologijų, ku­rios pa­dėtų kur­ti edu­ka­cinę aplinką, 
keliančią mokinių optimiz­mą (O’Reilly, Tompkins, Gllant, 2001; Fominienė, 
Kar­delienė, Kar­delis, 2006).

Pa­žymėtina, kad tyrėjai dau­giau dėmesio skiria kū­no kul­tū­ros pa­mokų 
or­ga­niza­vimo ypa­tu­mams aptar­ti, ugdymo progra­mų tu­rinio ir vaikų poreikių 
ana­lizei bei mokytojo profesinei socia­liza­cijai.  Rečiau kal­ba­ma apie kū­no 
kul­tū­ros mokytojo profesinę ir  jų mokinių da­lykinę poziciją, nors nuolat gi­
lina­ma­si į visuomenės fi­zinę sa­viugdą apskritai, aktu­a­lizuoja­ma peda­goginės 
sąveikos, ku­rioje išryškėja peda­gogo profesinis pa­sirengimas, svar­ba. Kū­no 
kul­tū­ros mokytojo profesinio pa­sirengimo kinta­mųjų pa­lyginimas su moki­
nių požiū­riu į kū­no kul­tū­ros pa­mokas leis­tų pa­rodyti, kad mokytojo  profe­
sinė pozicija ga­li da­ryti įta­ką teigia­mam mokinių požiū­riui į kū­no kul­tū­ros 
pa­mokas. Tokio pobū­džio tyrimų stoka lėmė probleminio klau­simo iškėli­
mą: kokia yra są­sa­ja tarp kū­no kul­tū­ros moky­tojo profesinės ir jo mokinių 
da­ly­kinės pozicijos per pa­moką?

Atsa­kant į šį probleminį klau­simą,  kelia­ma  tyrimo hipotezė: kū­no kul­
tū­ros pa­mokoje da­ly­kinė pozicija ryškesnė mokinių, kurių moky­tojo profesi­
nei pozicijai bū­dinga teigia­mai vertinti sa­vo etinės kompetencijos gebė­jimus 
ir socia­linės komunika­cijos nuosta­tą. As­menybės pozicija, kaip požiū­ris į so­
cia­linės tikrovės objektus ir kaip holis­tinis psichinis da­rinys, leidžia mokinių 
da­lykinę ir kū­no kul­tū­ros mokytojų profesinę poziciją aptar­ti kū­no kul­tū­ros 
pa­mokoje. Ši indukcinio pobū­džio apra­šomoji hipotezė kelia­ma ir jos tikrini­
mo rezul­ta­tai apta­ria­mi remiantis šiomis teorinėmis nuostatomis:

●	 veiklos teorija, ku­ri leidžia pa­auglio ver­tybinių orienta­cijų taps­mą 
ir raidą aiškinti kaip peda­gogiškai val­domos ugdytinių socia­linės 
veiklos pa­da­rinį (Hart, Atkins, Ford, 1999; Bitinas, 2004), nes pa­
auglio as­menybės pozicija for­muoja­si praktinėje produktyvioje 
veikloje pa­siekus greitą rezul­ta­tą;

●	 struktū­ra­cijos teorija, ra­ginančia atsižvelgti ir į socia­linius, ir į fi­
zinius veiklos su­var­žymus, ku­rių individu­a­lus veikėjas nega­li pa­
keis­ti (Giddens, 1984), todėl bet ku­rioje profesinės veiklos situ­a­ci­
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joje kū­no kul­tū­ros mokytojui prieina­mas tik tam tikras veiks­nu­mo 
rea­liza­vimo pa­sirinkimų rinkinys.

Hipotezė tikrina­ma empiriškai, atliekant mokinių ir jų kū­no kul­tū­ros 
mokytojo apklau­są raštu.

Tyrimo objektas – kū­no kul­tū­ros mokytojų profesinė ir mokinių da­ly­
kinė pozicija per pa­moką. Moks­linis šio tyrimo objekto sprendimas, atitinkan­
tis tyrimo dalyką, nu­kreiptas į kū­no kul­tū­ros mokytojo profesinės ir mokinių 
da­lykinės pozicijos sąsa­jos atskleidimą pa­mokoje.

Moks­linėje ana­lizėje opera­ciona­lizuotas tyrimo objektas. Kū­no kul­tū­
ros mokytojo profesinė pozicija ver­tinta pa­gal šiuos priklausomus kinta­muo­
sius: etinė mokinių motyva­vimo ir pa­ra­mos jiems kompetencija, peda­goginis 
kryptingu­mas, peda­goginė komu­nika­cija ir socia­linės komu­nika­cijos nuosta­
ta, o moks­leivių da­lykinė pozicija – pa­gal fi­zinės ir psichosocia­linės sveika­
tos rodiklius bei pa­sirinktą požiū­rį į kū­no kul­tū­ros pa­moką. Socia­linės demog­
ra­fi­nės tiria­mųjų cha­rakteris­tikos įvar­dintos kaip nepriklausomi kinta­mieji.

Pa­sirinkti kinta­mieji leidžia pa­tikrinti tyrimo hipotezę ir siekti tiks
lo – atskleis­ti sąsa­ją tarp kū­no kul­tū­ros mokytojo profesinės ir mokinių da­ly­
kinės pozicijos per pa­moką.

Siekiant nu­ma­tyto tiks­lo, dar­be kelia­mi pa­grindiniai tyrimo už­davi­
niai:

1.	 Aptar­ti kū­no kul­tū­ros mokytojo profesinę poziciją  per pa­moką.
2.	 Įver­tinti mokinių da­lykinę – kū­no kul­tū­ros – poziciją, išsiaiški­

nant jų požiū­rį į kū­no kul­tū­ros pa­mokas.
3.	 Išsiaiškinti kū­no kul­tū­ros mokytojo profesinę poziciją identifi­kuo­

jant etinę kompetenciją ir įver­tinant peda­goginį kryptingu­mą.
4.	 Atskleis­ti sąsa­ją tarp kū­no kul­tū­ros mokytojo profesinės ir mo­

kinių da­lykinės pozicijos  per pa­moką, pa­rodant ryšius tarp šių 
kinta­mųjų ir socia­linių demogra­fi­nių veiks­nių.

Tyrimo mokslinis nau­ju­mas ir praktinis reikš­min­gu­mas
Mokslinį ty­rimo naujumą įrodo dar­bo pobū­dis, nes pir­mą kar­tą ver­tina­

ma kū­no kul­tū­ros mokytojų profesinė pozicija ir atskleidžia­ma jos ir mokinių 
da­lykinės pozicijos sąsa­ja, ku­rios pa­grindinė apraiška – mokinių požiū­ris į 
kū­no kul­tū­ros pa­mokas, įskaitant mokytojo ku­ria­mą edu­ka­cinę aplinką. Išsi­
aiškinta sąsa­ja aktu­a­lizuoja vieną iš pa­grindinių kū­no kul­tū­ros aksiologijos 
ter­minų – kū­no kul­tū­ros pa­mokos  svar­bą tarp kitų mokomųjų da­lykų.

Tyrimas išryškino teigia­mą kū­no kul­tū­ros mokytojo etinės kompeten­
cijos vaidmenį mokinių da­lykinių gebėjimų raiškai. Jį su­stiprina tiks­lingas 
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mokytojo peda­goginis kryptingu­mas bei teigia­ma socia­linės komu­nika­cijos 
nuosta­ta. Tyrime gau­ti nau­ji edu­kologijos moks­lui duomenys apie kū­no kul­tū­
ros mokytojo profesinės pozicijos poveikį mokinių išgyvena­mam pa­sitenkini­
mui, orientuojančiam į jų pa­siekimus per pa­moką, pa­pil­do tyrimą grindžian­
čią veiklos teoriją apie pa­auglių pozicijos for­ma­vimą produktyvia veikla.

Ty­rimo praktinį reikšmingumą nu­sa­ko tai, kad kū­no kul­tū­ros moky­
tojo veiks­mingu­mą per pa­moką lemia jo profesinė pozicija, o jos pozityvią 
kaitą sąlygoja etinės kompetencijos gilinimas. Kita praktinio reikšmingu­mo 
aplinkybė teigia, kad kū­no kul­tū­ros mokytojų profesinio pa­sirengimo reikš­
mę atskleidžia tyrimo duomenys apie mokinių požiū­rį į veiklą, ku­rioje jie 
pa­tiria ju­dėjimo džiaugs­mą, tenkina na­tū­ra­lų poreikį. 

Mokinių atsa­kymai apie peda­goginės komu­nika­cijos ypa­tu­mus per 
kū­no kul­tū­ros pa­mokas rodo mokytojo etinės kompetencijos gebėjimų vaid­
menį gilinant mokinių fi­zinio ugdymosi ga­limybių suvokimą, jas siejant su 
sveika­tos stiprinimu ir sa­viraiška.

Tyrimo duomenys atskleidė,  kad tiks­lingas peda­goginis kryptingu­
mas ir ryški etinė kompetencija leidžia kū­no kul­tū­ros mokytojui kur­ti edu­
ka­cinę aplinką pa­mokoje va­dovau­jantis kū­no kul­tū­ros ugdymo aksiologijos 
principu – ma­lonu­mas fi­ziškai aktyvioje veikloje orientuojant mokinį į indi­
vidua­lius pa­siekimus.

Gina­mie­ji teiginiai
1.	 Profesinę kū­no kul­tū­ros mokytojų poziciją per pa­moką apibū­di­

na etinės mokinių motyva­vimo ir pa­ra­mos jiems kompetencijos 
gebėjimai, peda­goginis kryptingu­mas, socia­linės komu­nika­cijos 
nuosta­ta, ugdymo kliū­čių ver­tinimas.

2.	 Mokinių požiū­ris į kū­no kul­tū­ros pa­mokas ir fi­zinis aktyvu­mas 
lais­va­laikiu išryškina jų da­lykinę – kū­no kul­tū­ros – poziciją.

3.	 Egzis­tuoja ryšys tarp kū­no kul­tū­ros mokytojo profesinės ir moki­
nių da­lykinės pozicijos per pa­moką: mokiniai ver­tina šio da­lyko 
pa­mokas dėl mokytojo tiks­lingo peda­goginio kryptingu­mo ir ryš­
kių etinės kompetencijos gebėjimų bei teigia­mos socia­linės komu­
nika­cijos nuosta­tos.
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IŠVADOS

1. Da­bar­tinėje ra­dika­liai moder­nybės epochoje akcentuojama kū­no 
kul­tū­ros mokytojo profesinė pozicija, įga­linanti rea­lizuoti visuomenės so­
cia­linį užsa­kymą – ska­tinti mokinius su­vokti sveika­tos stiprinimo ir fi­zinio 
tobu­lėjimo socia­linį ver­tingu­mą bei reikšmingu­mą. Kū­no kul­tū­ros mokyto­
jo profesinė pozicija kaip profesiona­lu­mo veiks­nys, leidžia for­muoti moki­
nio da­lykinę poziciją ku­riant jo au­tonomiją pa­remiančią edu­ka­cinę aplinką. 
Ku­riant šią aplinką, svar­bi mokytojo etinė mokinių motyva­vimo ir pa­ra­mos 
jiems kom­petencija, nes ji lemia mokytojo veiks­mus, kad pa­mokoje mokiniai 
išgyventų pa­sitenkinimą, kū­no kul­tū­ros aksiologų dar įvar­dina­mą kaip ma­
lonu­mą, džiaugs­mą ir traktuoja­mą kaip mul­tidimensinė bū­sena, sąlygojanti 
mokinių orienta­ciją į kū­no kul­tū­ros sa­viugdos pa­siekimus.

Apra­šytosios kū­no kul­tū­ros mokytojo profesinės pozicijos apraiškos 
rodo, kad mokytojas pa­deda mokiniams mokytis, ir jie mokosi kar­tu. Tai reiš­
kia, kad jo profesinė pozicija yra veiks­nys mokinių da­lykinei – kū­no kul­tū­
ros – pozicijai ir jos raidai.

2. Įver­tinus mokinių da­lykinę – kū­no kul­tū­ros – poziciją pa­gal jų po­
žiū­rį į šio dalyko pa­mokas nustatyta, kad šiose pa­mokose mokiniai įžvel­gia 
kū­no kul­tū­ros mokytojo profesinės pozicijos tokias raiškas: mokytojas geba 
kur­ti mokymąsi pa­laikančią, ku­rioje išgyvena­mas ju­dėjimo pa­žinimo džiaugs­
mas, geba pa­laikyti savęs ugdymo nu­siteikimą.

3. Kū­no kul­tū­ros mokytojo profesinę poziciją pa­mokoje atskleidžia 
peda­goginis kryptingu­mas: įvairios veiklos teigia­mas ver­tinimas, ga­limybė 
per­teikti mokiniams sa­vo žinias, atskleis­ti sa­vo gebėjimus, kas su­kelia jų tei­
gia­mas emocijas, o siekiant mokymo rezul­ta­tų dažnai pa­sirenka­mas hierar­chi­
nio bendra­vimo stilius. 

Kū­no kul­tū­ros pa­mokoje mokytojo profesinę poziciją rodo ir etinės 
kompetencijos gebėjimų ryšku­mas, nes mokytojas su­ku­ria mokiniui ju­dėji­
mo džiaugs­mo pa­žinimo aplinką, su­teikda­mas jam greitą ir konstruktyvų 
grįžta­mąjį ryšį. Etinės kompetencijos gilu­mą sąlygoja ugdymo tu­rinį ir higie­
nines sąlygas atitinkanti spor­to ba­zė, skir­tingi mokinių įgū­džiai ir mokymosi 
stiliai, individua­lus mokymosi aplinkos suvokimas.

4. Tyrimo kinta­mųjų sąsa­jos rodo kū­no kul­tū­ros mokytojų profesinės 
ir mokinių da­lykinės pozicijos pa­mokoje ryšius:

•	 tiks­lingo peda­goginio kryptingu­mo mokytojai, lyginant su situ­a­ci­
nio peda­goginio kryptingu­mo mokytojais, fi­ziškai aktyves­ni lais­
va­laikiu, jiems bū­dinges­nis optimis­tinis požiū­ris į da­bar­tinį sa­vo 
gyvenimo tarps­nį, teigia­ma socia­linės komu­nika­cijos nuosta­ta, jie 
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dažniau kū­no kul­tū­ros pa­mokoje su­ku­ria mokymosi aplinką, tu­rin­
čią edu­ka­cinį poveikį ir edu­ka­cinę nau­dą mokiniams;

•	 ryškes­nių etinės kompetencijos gebėjimų mokytojai dažniau su­do­
mina mokinius mokomuoju da­lyku, nu­teikda­mi juos kū­no kul­tū­
ros ugdymuisi;

•	 teigia­mos socia­linės komu­nika­cijos mokytojams bū­dinga kur­ti po­
zityvią peda­goginę komu­nika­ciją.

Moks­leivių da­lykinės pozicijos rodiklių ir socia­linių demogra­fi­nių 
veiks­nių ryšys atskleidė, kad kū­no kul­tū­ros pa­mokos pa­tinka mer­ginoms, ku­
rių motinos tu­ri aukštąjį išsila­vinimą. Kū­no kul­tū­ros mokytojų profesinės po­
zicijos apraiškų ir socia­linių demogra­fi­nių rodiklių sąsa­jos rodo, kad vyrams 
bū­dingas ryškus etinės kompetencijos gebėjimų ir tiks­lingo peda­goginio kryp­
tingu­mo ryšys. Fiksuotas moterų ryšys ryškių etinės kompetencijos gebėjimų 
ir situ­a­cinio peda­goginio kryptingu­mo. Teigia­mos socia­linės komu­nika­cijos 
nuosta­tos kū­no kul­tū­ros mokytojai tu­ri ma­žes­nį nei 20 metų peda­goginio dar­
bo sta­žą, yra fi­ziškai aktyves­ni  lais­va­laikiu, sa­vo gyvenimą ver­tina optimis­
tiškai, rečiau pa­sižymi tiks­lingu peda­goginiu kryptingu­mu. Remiantis tyrimo 
duomenimis, tikėtina, kad teigia­mos socia­linės komu­nika­cijos mokytojams 
būdingi ryškūs etinės kompetencijos gebėjimai.
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