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INTRODUCTION

Challenges of knowledge and learning society and the times of
education quality assurance and new paradigms of organization man-
agement form the need to create learning organizations, able to follow
the modern management, generate new ideas and apply them in practice
faster than competitors. The latter processes are based on the compe-
tence of learning organizations to manage the activities in internal envi-
ronments and complex, difficult-to-copy resources — knowledge. Indi-
vidual knowledge and skills, acquired in learning processes, become the
most meaningful precondition for the evolvement of successful organi-
zation towards a learning one. Personnel competences of the learning
organization reveal the ability of individuals to manage their intellec-
tual assets (Drucker, 1992; Neef, 1997; Augustinaitis, 2004; Probst,
Raub, Romhardt, 2006); the capacity for lifelong learning (Longworth,
1999; Jarvis, 2001; Lauzackas, Stasitnaitiené, Tereseviciené, 2005;
Livingstone, 2006), cooperation (Fullan, 1998; Hargreaves, 1999; Tere-
seviciené, Gedvilien¢, 1999), team-work (Everard, Morris, 1997; Dalin,
Rolff, Kleekamp, 1999; Zakarevicius, 2003), generation and exchang-
ing ideas (TereseviCiené, Gedviliené, 2003; Simonaitiené, 2004; Juce-
vi¢ius, Iloniené, 2009), being open to ideas and cultures of others
(McLaughlin, 1992; Stoll, Fink, 1998; Simonaitien¢, Targamadze,
2002), critical and creative thinking (Brookfield, 1993; Teresevicien¢,
Gedyviliené, Zuzeviciute, 2006; Stanikiiniené, 2007), having a vision
(Barth, 1990; Senge, Cambron-McCabe, Lucas et all, 2000), leading
oneself and others, improving oneself and the community or organiza-
tion (Stoll, Fink, 1998; Targamadz¢, 1998; Longworth, 1999). How-
ever, for the dissemination of listed abilities, a new organization in
terms of quality is needed — a learning organization.

Foreign scientists (Garratt, 1987; Senge, 1990; Pedler, Bur-
goyne, Boydell, 1991b; Drucker, 1993; Stoll, Fink, 1996; Sugarman,
1997; Argyris, 1999; Dalin, Rolff, Kleekamp, 1999; Marsick,
Bitterman, van der Veen, 2000; Yeo, 2005) engage in intensive discus-
sions on the concept of learning organization and organizational teach-
ing/learning. The practice of the European Union (EU) and associated
countries actualizes the ideas of individual lifelong learning, while the
learning organization has been a part of policy since the announcement
of Memorandum on Lifelong Learning (2000), realized through na-



tional as well as EU efforts. The concept of a learning organization,
based on political documents, becomes a real phenomenon, reflecting
the practice of organizational as well as individual informal and self-
direct learning.

In Lithuania, the formation of learning organization in the con-
texts of lifelong learning and self-direct learning processes still repre-
sents a challenge to business as well as education organizations. The
competitive ability of business organizations is determined by the vicis-
situde of personnel teaching/learning processes, self/development of
competences (Simonaitien¢, 2001), the ability to select the human re-
sources’ teaching/learning, career or self/improvement programs more
flexibly (Dessler, 2001; Bagdonavicius, 2002; Sakalas, 2003). Educa-
tion organizations are centered on the mission delegated by the society
— to develop the competence of the young generation for lifelong learn-
ing. However, recently emphasis has been put on competitive ability of
education institutions, quality of services provided and strategies de-
termining this quality. A contemporary education institution also faces
the necessity to operate successfully in a dynamic environment. This
can be achieved by controlling the changes purposefully, comprehend-
ing the reality and situations, effectively planning and managing the
processes of learning in the organization (Targamadze, 1998; Garalis,
1999; Simonaitien¢, 2001; Pundzien¢, 2002; Simonaitien¢, Targama-
dze, 2002; Juceviciené, 2007, 2009). It is noteworthy that a contempo-
rary education institution has to and can become a learning organiza-
tion; however, ineffective development of schools as learning organiza-
tions is the outcome of the lack of political decisions: neither model nor
philosophy of a learning school have been developed, specific national
strategy has not been created and measures or resources for its imple-
mentation have not been provided for. Schools lack specific action pro-
grams, oriented towards achievement of the vision of the school as a
learning organization.

Substantiation of the relevancy of subject. In Lithuania, the con-
cept of learning organization and possibilities for its realization in edu-
cation organizations of different types are researched only by individual
scientists. Jucevi€iené (1994), basing on theoretical approach to the
learning organization of Pedler, Burgoyne, Boydell (1991a), examined
university as a learning organization. Targamadzé (1998) studied the
preconditions for a school of general education to become a learning



organization, flexibility of school and environment conducive to indi-
vidual’s learning. Simonaitiené (2001) researched the expression of
learning organization’s features of activities in gymnasium, while
Pundziené (2002) — vocational training institution as a learning organi-
zation, its problems and guidelines for changes.

Several projects have been prepared for the research of the learn-
ing school actualization opportunities: in 2000, at the order of the Min-
istry of Education and Science, the Centre for School Improvement ini-
tiated a project “School — a learning organization: development of the
school improvement model in one’s school”’; in 2006-2007, at the order
of the Ministry of Education and Science, project “Development of the
model of learning comprehensive schools’ network in Lithuania”, was
initiated that was aimed at improvement of schools by mastering new
competencies, involving the entire school community into the process.

Research carried out on the subject of education institution in the
capacity of the learning organization show that a contemporary school
is not a perfect learning organization. It is suggested that in it, compe-
tence of personnel to learn together is poorly expressed, educators do
not participate in formation of the school strategy (Targamadzé, 1998);
features of education organization as a learning organization are not
identical to theoretically refined features of the learning organization,
although approximation to the theoretical model of such organization
can be discerned (Simonaitien¢, 2001); ineffective teaching/learning is
emphasized as well as the lack of lifelong learning competence of per-
sonnel (Pundzien¢, 2002); excessively hierarchical management struc-
ture of the school that is not conducive to the development of the learn-
ing organization (Arbatauskas, 1996; Zelvys, 2003).

In scientific-empirical context, discussions still go on about the
extent to which the general management theory should be applied in
education. Certain authors (Kerka, 1995; Clark, 1996; Hung, 2007)
state that general laws of management stand true to education organiza-
tions and when defining the school as a learning organization, the gen-
eral conception of learning organization is, therefore, used. Researchers
(Arends, 1998; Fullan, 1998; Senge, Cambron-McCabe, Lucas et all,
2000; Zelvys, 2003; Juceviciene, 2007) pointed out that education or-
ganizations differ from those of other types in educational functions
carried out. The proposition is to go deeper into education management



aspects and school improvement concepts while striving to comprehend
the essence of the school as a learning organization.

Another issue featuring in management — education studies per-
tains to characteristics of the school as a learning organization. Scien-
tists (Pedler, Burgoyne, Boydell, 1991a, 1991b; Burns, 1995; Morgan,
1998; Clarke, 2001; Burnes, 2002) pointed out the common characteris-
tics of a learning organization. Researchers (Whittaker, 1995; Leith-
wood, Tomlinson, Genge, 1996; Senge, Cambron-McCabe, Lucas et
all, 2000) adapted them to education institution as a learning organiza-
tion. Studies of the learning school’s feature expression show the gap
between scientific (theoretical) context and practical activities of
schools, revealing the mismatch between learning activities of person-
nel and their theoretical perception.

Schools as education institutions are responsible for the ability of
individuals to learn, and the lifelong learning competence, therefore, is
gaining increasing importance (Teresevic¢iené, Gedvilien¢, 2003). It is
emphasized that realization of such concept of learning (Longworth,
1999; Teresevicien¢, Oldroyd, Gedviliené, 2004; Juceviciené, 2007)
confers more independence to the learners, however, also more respon-
sibility for their own learning. Independence of the learner in informal
learning processes was emphasized by scientists LauZackas, Stasit-
naitien¢, Teresevicien¢ (2005) and linked with individual initiative, per-
sonal experience, spending of leisure time or social activities. It is sug-
gested that informal learning of individuals is more of sporadic nature,
arising from the experience of life and related to separate stages of in-
dividual’s life. In a learning organization, the learning of individuals is
generally based upon the concept of self-direct learning (Houle, 1961;
Tough, 1971; Knowles, 1975; Brockett, Hiemstra, 1991; Brookfield,
1993). Self-direct learning processes actualize the ability of the learning
organization’s personnel to anticipate and select suitable strategies of
teaching/learning and to control the teaching/learning processes tran-
spiring in formal and personal activities of the individual (Barth, 1990;
Hargreaves, 1999; Silins, Mulford, 2002; Voulalas, Sharpe, 2005). In a
learning school, the need for the personnel competence development
becomes evident that would enable the individuals to engage in self-
direct learning processes.

In Lithuania, the possibilities for realization of the learning or-
ganization concept in education organizations of different types are not



being adequately considered. Practical activities of schools do not in-
clude the examination of dissemination processes of personnel’s self-
direct learning and lack the theoretical substantiation of self-direct
learner’s competence portfolio. This is determined by complex meth-
odological approaches of the research. The concept of the learning or-
ganization is based on the cross-discipline approach, while applying the
knowledge of two sciences (management and education), allowing ex-
plaining this phenomenon through the expression of the learning or-
ganization’s features in one of the forms of pedagogic staff learning —
self-direct learning, which represents a process, echoing the new para-
digm of learning.

In the junction of management and education sciences, the con-
ception of the learning organization is interpreted in different ways;
characteristics of the learning organization are not explained identically
as well as the meaningfulness of individual learning processes. In the
context of education institutions, definitions of the school as a learning
organization are not sufficiently oriented to the bringing out of the
school’s uniqueness. When describing the learning school, researchers
(Abbott, 1991; O'Neil, 1995; Everard, Morris, 1997) speak about “ef-
fective”, “open”, “innovative” school. The purpose of school as a learn-
ing organization is to teach, learn while teaching others and learn from
others. The interpretational variety of the conceptions of the learning
organization (as one of theoretical approaches), therefore, impedes the
comprehension and control of management and education processes of
the school, particularly on the individual level. Trait theory as a meth-
odological approach becomes meaningful for identification of features
of the school as a learning organization.

Based on the consistency of management and education ap-
proaches, a learning organization could be defined as a phenomenon,
exceptional atmosphere or climate that is learning-oriented, where
learning is recognized and controlled. Such school is capable of influ-
encing the nascence of learning-supporting environment, in which the
learners, while getting involved in the processes of self-direct learning,
develop new competences, characteristic to the staff of a learning or-
ganization.

Scientific problem. In line with the approach of science philoso-
phy, the progress of science demands for interdisciplinary ways of
thinking, encompassing the synthesis of several sciences and allowing



explaining contemporary social, liberal and educational phenomena in
the reality, within the variety of existing relationships. The phenome-
nological recognition of expression of features of the school as a learn-
ing organization through the dissemination processes of self-direct
learning enables perceiving the essence of such an organization, its in-
teraction with educational and management phenomena and becomes,
therefore, a scientific problem of current concern. It is specified by the
following questions of research:

e how do the features of contemporary school as a learning or-
ganization of particular type express in the dissemination processes of
self-direct learning of personnel?

e which competences of pedagogic personnel of the learning
school should be developed to enable successful involvement in the
dissemination processes of self-direct learning and participation in
them?

e what theories comprise the basis for substantiation of dis-
semination processes of self-direct learning of educators in the context
of expression of features of the school as a learning organization?

e how could the expression of features of school as a learning
organization be enhanced while invoking the dissemination processes
of self-direct learning of pedagogic personnel?

Research object — expression of features of school as a learning
organization.

Research matter — enhancement of expression of features of the
learning school in dissemination processes of self-direct learning of
personnel.

The purpose of the research is to examine the expression of fea-
tures of the contemporary school as a learning organization in the dis-
semination processes of self-direct learning of personnel, while perceiv-
ing them as involvement of learning individuals in self-direct learning.

Tasks of the research:

1. To substantiate theoretically the dissemination of learning
school and self-direct learning of personnel in the context of expression
of features of the learning school.

2. To prepare the empirical research strategy and to substantiate it
methodologically.
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3. To study the expression of features of the school as a learning
organization in dissemination processes of self-direct learning of per-
sonnel.

4. Based on the findings of theoretical and empirical dissertation
research, to prepare the recommendations for education politicians,
heads of general education schools and educators, orienting towards
strengthening of features of the school as a learning organization, while
getting the staff involved in self-direct learning processes.

Hypothesis: when seeking to enhance the expression of features
of the school as a learning organization it is significant to improve the
self-direct learning processes of personnel, to encourage the involve-
ment of school’s educators in self-direct learning, while assuming new
roles and developing the learning competences.

Dissertation research is based on the following theories and
concepts:

e Paradigm shift theory, based on the changing of science
paradigms explained by Kuhn (2003). The expression of educational
and managerial paradigm as well as its links with the learning organiza-
tion as the most recent tendency in management science and post-
modernistic educational paradigm are revealed. Learning school is per-
ceived as cultural, educational — management value, predicating its ac-
tivities on the assumption that learning is a valuable, continuous proc-
ess. An idea, therefore, becomes acceptable, that learning through re-
flecting one’s experience, thinking it over and modifying, grants new
learning insights and shapes the practice of changing. Reconstructions
of learners’ learning processes in a learning school are explained in the
context of the new educational paradigm transformation. Theories con-
ceptualizing the new paradigm of learning allow explaining how the
learning processes at school change, the shift from teaching to learning
and what kind of learning concept becomes particularly relevant in a
learning school. In the context of new paradigm transformation, the de-
velopment of continuous learning abilities and the upgrowth of meta-
learning competencies, realized by the personnel of the learning or-
ganization and giving meaning to self-direct learning processes, are ac-
centuated.

o Self-direct learning is predicated on the following theories:

Constructive learning theory, stating that individual knowledge
constructions, formed by subjective experience, are the basis for the
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cognition of reality, while learning occurs when a person doubts his/her
beliefs, personal theories and the possessed experience. Creation of
knowledge is an active process, during which the learner, basing on the
previously-acquired knowledge and his/her experience, forms new no-
tions, ideas and meanings (Piaget, 1928; Dewey, 1938; Kohlberg, 1986;
Vygotsky, 1986). Social constructivism theory, i.e., constructive atti-
tude to teaching, learning and generation of knowledge, emphasizing
the significance of previous experiences when constructing knowledge
and applying them in new situations. Human activities are explained as
interaction of cognitive behaviour and determinants of environment,
when the human being and environment affect each other. Social learn-
ing is perceived as adaptation of the individual in the society and
he/she, therefore, must learn to perform social roles in order to be a part
of the society (Merton, 1968; Durkheim, 1974; Bandura, 1977; Vygot-
sky, 1978; Lave, Wenger, 1991). Experiential learning theory, stressing
that the striving of modern society to become continuously learning is
inseparable from the abilities and motivation of its citizens to act con-
jointly, to strive towards common goals of activities in cooperation and
to learn constantly from each other. Such experiential learning is ap-
proached as an active process of knowledge and meaning construction,
based on cooperation and investigation of one’s experience of the activ-
ity, while constantly observing, reflectively researching one’s surround-
ings, experience, cognizance and activity (Kolb, 1984; Jarvis, 1987;
Boud, Keogh, Walker, 1999; Jarvis, Holford, Griffin, 2004). Action sci-
ence theory, according to which practical knowledge is approached as
accumulation of unexpressed knowledge, and may be expressed in re-
flective study. Action science seeks to dislodge the status quo of new
knowledge, by presenting new alternatives for action and promoting
learning on the level of norms and values (Dewey, 1938; Lewin, 1952;
Argyris, Putnam, Smith, 1985; Schon, 1987).

o System theory allows substantiating an organization as a co-
hesive and focused system, comprising inter-related elements. The sys-
tem theory emphasizes that the activity of any segment of the system
affects the activity of the entire system, while this interaction is charac-
terized by mutual effect and the harmony of mutual dependence
(Ashby, 1956; Bertalanffy, 1991; Klir, 1991).

e Phenomenological hermeneutics, the essential provision of
which is the prominence of interpretation or reception. It is pointed out
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from phenomenological point of view that the interpreter’s conscious-
ness is the most important place for the appearance of meaning of the
text. A portion of any theoretical understanding is unavoidably com-
prised by pre-theoretical understanding, formed by regularly changing
everyday life, tradition, authorities and prerequisites of understanding
determined by the latter (Gadamer, 1976; Husserl, 1980; Heidegger,
1982).

e Education of personnel as adults, based on concepts of learn-
ing society and learning organization and enabling overcoming the
challenges of changes, by getting involved into lifelong learning and
seeking to acquire the learning competences, necessary for organiza-
tions and individuals: the need to share the knowledge, to be able to
learn while teaching and understand learning as the essential determi-
nant of individual’s and organization’s survival (Senge, 1990; Pedler,
Burgoyne, Boydell, 1991a, 1991b; Burns, 1995; Hale, 1996; Morgan,
1998; Jarvis, 2001).

Methods of research:

1. Analysis and meta-analysis of scientific literature, allowing
contextualization of the notion and features of learning organization
and school as a learning organization, substantiation of the shifting of
competences and roles of the learning school’s personnel in learning
processes as well as the essence and features of self-direct learning in
the context of explaining individual self-education and self-
development processes.

2. Quantitative and qualitative research, based on systemic ap-
proach to scientific research, while emphasizing the integration of
quantitative and qualitative researches, the combination of which is
characterized by domination of equal significance. The combination of
quantitative and qualitative research enabled examining the strategic
provisions of feature expression of school as a learning organization in
dissemination processes of self-direct learning of personnel, reflecting
the vision, mission and strategic goals of the school as a learning or-
ganization.

3. Methods of quantitative research. Questionnaire survey has
been invoked for the establishment of the expression of features of
school as a learning organization, the need for their enhancement and
the dissemination of phenomena and processes of self-direct learning of
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personnel through the involvement of personnel of the learning school
in self-direct learning processes.

For data processing, methods of statistical analysis have been
applied: descriptive statistics (statistical averages, modes, standard de-
viations); the applied factorial analysis enabled disclosing the internal
structure of diagnostic constructs (expression of features of school as a
learning organization and dissemination of self-direct learning proc-
esses in school as a learning organization). Verification of data suitabil-
ity for factorial analysis was carried out based on Kayser - Meyer -
Olkin (KMO) measure of sampling adequacy. To assess the internal
consistency of the factor, Cronbach Alpha test was carried out. Pear-
son’s correlation coefficient enabled establishing the linear statistical
relationship between the two variables (features of school as a learning
organization and self-direct learning phenomena and processes).

4. Methods of qualitative research. To reveal the actualization of
feature expression of school as a learning organization and the dissemi-
nation processes of self-direct learning of personnel in the mission, vi-
sion and strategic goals of school, document content analysis was used
when studying the strategic plans, regulating the activities of general
education schools. Data of qualitative research were analyzed by apply-
ing qualitative content analysis and analysis of phenomenological her-
meneutics.

Qualitative content analysis of documents was carried out in ac-
cordance with Bailey’s (1987) main stages of content analysis: selec-
tion of documents for analysis, establishment of category (general logic
concepts) content, distinguishing the content (in the sense of meaning)
measure (sentence, paragraph), assessment whether the category in
question exists or not (establishment of presence or absence). For the
decoding of text (strategic plans regulating the activities of general
education schools), content analysis method was applied. For the analy-
sis of strategic plans of general education schools, relatively unstruc-
tured and non-quantitative type of analysis was chosen, also called
qualitative or traditional analysis (Juodaityté, Kazlauskiené, Saparnyté,
2006). Results of qualitative content analysis were not interpreted in a
quantitative manner, statistical analysis was not used, seeing as the es-
sence of this analysis is application of interpretational method (May-
ring, 2000; Zydiiﬁnaité, 2005).
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Analysis of phenomenological hermeneutics was applied in order
to understand, characterize and describe the essence of the phenome-
non, based on certain approaches (Kvale, 1996; Bitinas, 2008). When
analyzing the strategic plans regulating the activities of schools, the ap-
propriate categories and subcategories were identified that characterize
the expression of features of learning school in dissemination processes
of self-direct learning of personnel.

Scientific novelty and theoretical implications of research.
Theoretical part of the dissertation research examines the dissemination
of school as learning organization and self-direct learning of personnel
in the context of expression of features of the learning organization,
following the science philosophy approach and based on interdiscipli-
nary viewpoint. This viewpoint stands out in the junction of two sci-
ences (management and education) and allows explaining the essence
of the learning organization phenomenon and the conceptualizing theo-
retical approaches. In the junction of viewpoints of management and
education science directions, the learning organization is highlighted as
the most up-to-date tendency of management science, emphasizing a
qualitatively new competitive organization and as a post-modernistic
educational paradigm, emphasizing learning as a never-ending, lifelong
process. Expression of features of the school as a learning organization
is examined in the context of trait theory, while the reconstructions of
individual learning processes — in the context of the new learning para-
digm expression. Essence and features of self-direct learning of per-
sonnel of the learning school are explained in two contexts: contempo-
rary learning theories (social learning, experiential learning, action sci-
ence) and processes of self-development and self-education of learners.
Recognition of these contexts of self-direct learning allows describing
theoretically the self-direct learning processes of individuals, their
groups and organizations and enabling the community of the school to
participate in them through new knowledge.

Practical implications of the work. School of general education
as a learning organization in dissemination processes of self-direct
learning of personnel is being researched for the first time in Lithuania.
Based on methodological theoretical approaches, specific instrumenta-
tion was prepared for the research of feature expression of school as a
learning organization and dissemination processes of self-direct learn-
ing of the school personnel. The obtained findings of the research re-
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flected the expression of theoretically purified features of school as a
learning organization in real practice (secondary school of general edu-
cation) and revealed the need for enhancement of certain features of the
learning organization. Findings of the research of self-direct learning
phenomena and processes at school as a learning organization revealed
the opportunities for the involvement of personnel in self-direct learn-
ing and the need for the development of competences of the learners.
The obtained findings of the research helped to envisage the relation-
ships between activities of the school as a learning organization and
self-direct learning dissemination phenomena, which unfolded through
educational, managerial and other activities performed by the school
personnel. Recommendations for education politicians (at the national
and regional levels) have been prepared on the basis of theoretical and
empirical data of dissertation research, orienting towards enhancement
of features of the school as a learning organization, while getting the
personnel involved in self-direct learning processes for the develop-
ment of deliberately-controlled informal lifelong learning competences.

Defended statements of the dissertation:

1. Contemporary school can be perceived as an organization of
the new type — learning organization, whereas application of the learn-
ing organization methodology at school enables it to change, while ac-
quiring new knowledge and creating the environment that supports
managerial — educational processes, to develop the competences neces-
sary for the staff of the learning school (lifelong learning, meta-
learning, professional competency, reflection competence, etc.) ena-
bling participation in dissemination processes of self-direct learning.

2. School is a dynamic organization, capable of handling the
changes, and the features of school as a learning organization, there-
fore, manifest in real practice of the school and reveal the relationships
between dissemination processes and phenomena of self-direct learning
of personnel, which are actualized through involvement of educators
and managers of the school in self-direct learning processes.

3. Self-direct learning on individual level of learning personnel
of the school as the key actor in education supports the dissemination
processes of self-direct learning of the school and enables enhancing
the expression of features of the school as a learning organization.
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GENERAL REVIEW OF THE CONTENTS

The introduction to the dissertation substantiates the relevance
of the topics and research problem, defines the research object, purpose
and objectives, explains theoretical and methodological approaches to
the research, presents the research methods applied, reveals the scien-
tific novelty and practical significance of the research, and presents the
list of publications.

1. Dissemination of school as a learning organization and
self-direct learning of personnel in the context of learning school’s
feature expression

1.1. Theoretical approaches, contextualizing the conceptions
of the learning organization and the learning school

Foreign researchers and practitioners of different fields of sci-
ence (management, education, psychology, etc.) devote much attention
to studies of the learning organization and school as a learning organi-
zation, while emphasizing different viewpoints and contexts and ex-
plaining differently the essence and features of the learning organiza-
tion. This enables carrying out multi-disciplinary studies of the learning
organization and perceiving it as a complex phenomenon. On the other
hand, such complexity of the learning organization’s phenomenon
study directions encumbers the perception and recognition of this phe-
nomenon. The theoretical definition of the learning organization in-
cludes the notion, concept and features of the learning organization and
these parameters, therefore, are examined individually as well as
merged into one whole.

1.1.1. Concepts of the learning organization in the contexts of
knowledge society and social sciences’ (management and education)
evolution theories

The learning organization is associated with learning, informa-
tion and knowledge society. From system point of view, the learning
organization is a part of the learning society and the changing of the
learning society (while emphasizing the society evolution challenges
and the describing theories), therefore, initiates the change of the notion
of the learning organization. While going deeper into the perception of
the learning organization, viewpoints of the learning society’s evolution
as well as those determined by different directions of science are being
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considered. The concept of the learning organization is predicated on
the science philosophy approach and interdisciplinary point of view.
This point of view, while applying the knowledge of two social sci-
ences (management and education), allows explaining the transforma-
tion of the qualitatively new — learning organization in the context of
science and organizational management, the essence of the learning
organization phenomenon and the conceptualizing theoretical ap-
proaches. The management viewpoint is focused on the learning or-
ganization, the accent of which is the ability of the organization to con-
stantly change, as an equipoise to the global competition, whereas the
educological — strives to recognize the continuous learning phenomena,
occurring in a learning organization, to perceive deeper “how the indi-
viduals learn in the organization?”, in order to transpose this experience
into the learning organizations. In the junction of management and edu-
cation science directions, the concept of the learning organization is
perceived as one of the new directions of strategic learning besides
other theories, such as evolution or knowledge creation theory, while
the learning organization is distinguished as the most up-to-date ten-
dency of the management science and post-modernistic educational
paradigm. Here, the conception of the learning organization is inter-
preted differently, however, the prevailing attitude to the learning or-
ganization reveals that it is being approached as a certain form, system,
open and flexible structure, in which common vision, management of
changes, mobilization of knowledge represent the notional activities.

1.1.2. Theoretical definition of the school as a learning or-
ganization

Two viewpoints of the school definition as a learning organiza-
tion prevail in scientific — empirical context. One of them emphasizes
that the general laws of management stand true for education organiza-
tions and when defining the school as a learning organization, there-
fore, the general notion of the learning organization is used. Another
viewpoint emphasizes the school as distinctive, specific organization
due to educational functions performed and for the revelation of the
conception of the learning school proposes to go deeper into the educa-
tion management and school improvement concepts. In the conception
of the school as a learning organization, response to environment is
emphasized, seeing as the learning school is perceived as capable of
responding to the changes in environment, of changing and renewing in
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the course of creative educational process. The conception of the learn-
ing school lays stress on its ability to learn continuously, while reflect-
ing on one’s experience, thinking it over and modifying, thus gaining
new insights inuring to the changing of the practice. The school as a
learning organization possesses distinctive, learning-oriented atmos-
phere or climate, where learning is recognized and controlled. Interpre-
tations of the learning school conceptions point up the purpose of learn-
ing of such a school — valuable and qualitative learning, while encour-
aging the individuals to get involved into self-direct learning processes,
and display the learning school as a phenomenon, continuous process of
changing, development or improvement.

1.1.3. Concepts of features of the school as a learning organi-
zation

The multiplicity of research directions and viewpoints of the
learning organization phenomenon hinders the diagnosing of such an
organization. Based on the structuralistic viewpoint, it is proposed to
use for the identification of the learning organization the criteria, which
are explained as features of the learning organization. In scientific —
empirical context, also the phenomenological viewpoint is emphasized,
which enables the studies of the learning organization as a phenome-
non. In dissertation research, the manifestation of features of the learn-
ing organization is examined in the context of trait theory. Such fea-
tures of the school as a learning organization are distinguished: par-
ticipation of the community in management of the school; studies of
external environment and information management; dissemination of
information in internal environment of the organization; cooperation;
environment of the organization promoting learning; appreciation and
encouragement of personal abilities of members of the school; changing
as an outcome and consequence of individual, group and organizational
learning; teamwork and learning; continuous learning culture; systemic
thinking, attitude to the learning. Features of the learning organization
are inherent to the school as a learning organization; however, these
activities are specific, oriented to the self/development of the school as
a learning organization of particular type, creation of educational sur-
roundings conducive to a learning individual.

20



1.2. Changing of competences and roles of the personnel
(managers and teachers) of the learning organization and school as
a learning organization in learning processes

At school as a learning organization, individual’s ability to learn
constantly, generate new ideas and to apply them in learning processes,
communicate and work in a team, recognize different educational envi-
ronments and improve in them is valued. This determines the complex-
ity of pedagogic personnel’s activities and the necessity for the
self/development of new competences (managerial, technological, edu-
cational, cooperation). The changing of the roles (leader, creator, initia-
tion or changes, professional, manager, trainer, researcher) of peda-
gogic personnel of the learning school encourages the educators to (in-
dependently) improve the self-development philosophy and to develop
the abilities of lifelong learning. Professionalization becomes a funda-
mental competence of pedagogic personnel of the school as a learning
organization and it includes the ability of the manager to create the vi-
sion of the learning school, to self/develop the art of leadership, mobi-
lize the processes of teaching/learning, modify the personal attitudes
and values; the ability of the teacher to constantly learn and to employ
in an integrated manner the innovative methods of teaching/learning,
when teaching/learning, to improve the professional competence and
personal excellence, to reflect on one’s experience, examine pedagogic
situations, direct the process of teaching/learning, manage the changes
and cooperate. All this shows that competences of pedagogic personnel
represent some of the notional elements determining the culture evolu-
tion of the learning school.

1.3. Essence and features of self-direct learning in the context
of explaining individual self-education and self-development proc-
esses

Self-direct learning in becoming an inseparable part of theoreti-
cal discourse of the education science, which is associated with the
transformation of knowledge into educational paradigm and requests
for new competencies of the learner, educators and education organiz-
ers. The essence and features of self-direct learning in self-education
and self-development processes of an individual are explained in two
contexts: in the context of modern theories of learning (constructivism,
social learning, experiential learning, action science) and self-education
and self-development processes of the learners.
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1.3.1. Contextualization of learning processes’ reconstruction
and self-direct learning environments in contemporary learning
theories

Application of more effective teaching/learning theories or ap-
proaches at school as a learning organization determines the recon-
structions of learning processes, which are explained in the transfor-
mation context of the new educational paradigm. Theories conceptual-
izing the new paradigm of learning (situational, socio-cultural, con-
structive learning, etc.), based on different ontological and epistemo-
logical provisions than those of behaviorism and cognitivism theories,
change the traditional approach to teaching and learning. The transfor-
mation of educational paradigm, conditioned by contemporary theories
of learning, refutes mechanical conveyance of knowledge and empha-
sizes learning as active, purposeful, conscious and constructive activ-
ity, merging purpose, action and reflection in different contexts of edu-
cational value. While highlighting the self/development of continuous
learning abilities realized by the learning school’s personnel and the
development of meta-learning competencies, the new paradigm of
learning actualizes the self-direct learning processes. Self-direct learn-
ing emphasizes the importance of social learning, experiential learning
and science action theories, seeing as these scientific theories substan-
tiate the new approach to individual’s learning, occurring when con-
stantly observing, reflectively studying the environment, experience,
knowing and activity individually as well as when creating partnerships
in processes of social interaction.

1.3.2. Essence and implications of self-direct learning proc-
esses to individual’s self-education and self-development

The conception of learning based on self-direction is not indis-
crete in education — dichotomy between self-direction as a purpose of
teaching and learning based on self-direction as a process is empha-
sized. The dichotomy of self-direction as a purpose of teaching presup-
poses the adult teaching practice, in which the learners acquire the
skills of self-direction. Learning process based on self-direction is asso-
ciated with person’s independence, autonomy, self-confidence. These
viewpoints supplement each other, because the process of learning
based on self-direction in particular enables the development of the
learner’s self-direction competences. Self-direct learning processes ac-
tualize the abilities of pedagogic personnel of the school as a learning
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organization: to establish the learning needs; to anticipate and select
suitable strategies of teaching/learning; to deliberately manage the
learning processes occurring in formal and personal activities of the
individual; to assume the responsibility for learning and its outcomes;
to learn and work in group or team; to recognize the educational and
learning environments that are conducive to learning; to study learning
critically as the precondition for lifelong improvement.

2. Research methodology and methods

2.1. Methodological substantiation of empirical research
strategy

Empirical research of feature expression of the school as a learn-
ing organization and of dissemination of self-direct learning processes
of personnel is predicated on the paradigm shift theory, philosophical
theories of self/development (constructivism, experiential learning and
action science), system theory, phenomenological hermeneutics, nor-
mative (positivistic) and interpretational (phenomenological) paradigm.
Based on the positivistic paradigm, the quantitative research allowed
establishing the prevalence of opinions and attitudes in the research
group and identifying the feature expression of the school as a learning
organization, competences of pedagogic personnel, conditions promot-
ing and factors affecting the self-direct learning of educators at school
as a learning organization. The qualitative research, based on phe-
nomenological approach, enabled examining the expression of features
of the learning school and of self-direct learning of pedagogic person-
nel in activity strategies of general education schools.

2.2. Substantiation of application of quantitative and qualita-
tive research methods

Quantitative and qualitative researches are predicated upon the
system viewpoint, while emphasizing the harmony of qualitative and
quantitative research. The selected method of combining the quantita-
tive and qualitative research refers to provision of equivalent status, i.e.,
the quantitative and qualitative research are each given equal signifi-
cance (Bitinas, 2006). In quantitative research, questionnaire survey
was applied to collect the data. Based on scientific literature analysis
and theoretical conclusions of the dissertation research, a questionnaire
was compiled for educators of general education schools, comprising
the following main structural parts: letter to the teachers, instructions,
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block of demographic questions and three diagnostic blocks. The sam-
ple of the research was determined after assessing the total number of
educators in general education schools of Siauliai and PanevéZys re-
gions, comprising 1905 educators. Based on Jadov’s (Kardelis, 2002)
table of case numbers of representative sample and using the sample
volume formula, the volume of sample (N = 340 educators) is consid-
ered to be representative of the entire general population. In qualitative
research, document content analysis was applied as a research instru-
ment. The research had in its disposition the primary documented writ-
ten sources — strategic plans of general education schools as activity
planning documents of schools, wherein mission of the establishment
and strategic objectives were formulated, program being implemented
was described and funds were allocated for the implementation of the
program, while taking into account the SWOT analysis. In the research,
strategic plans of 31 school of general education of Siauliai and
Panevézys regions for 2007-2009 were examined. Preparation of the
research, its instruments and methods as well as the execution of re-
search procedures were based on Bitinas (1998, 2002), Charles (1999),
Bypnauyk, MopozoB (1999), Merkys (1999), Amnacrazu, YpOuna
(2001), Kardelis (2002), Cekanavi¢ius, Murauskas (2002) methodo-
logical studies and recommendations for qualitative research and data
categorization analysis method.

2.3. Methods of research results’ analysis

The statistical analysis was carried out using SPSS 16 (Statistical
Package for Social Science) programs. The following statistical analy-
sis methods were applied: Cronbach Alpha, factor analysis, content
analysis, Kaiser - Mayer - Olkin (KMO) test, Pearson correlation, sta-
tistical significance p = 0,01.

3. Empirical research of feature expression of the school as a
learning organization and of dissemination of self-direct learning of
personnel

3.1. Expression of features of the school as a learning organi-
zation

Based on the data of descriptive statistics, the empirical research
of feature expression of the school as a learning organization displayed
the feature expression of the school as a learning organization in secon-
dary schools of general education. Cronbach Alpha test was carried out
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to assess the average reliability of the diagnostic criteria statement
scale. The obtained reliability coefficient of 0.97 shows a very high in-
ternal connectability of statements.

Based on the results of factorial analysis it can be stated that at
school the following features of the school as a learning organization
manifest the most distinctively: systemic thinking, approach to learn-
ing; research of external environment and information management;
participation of community in school management; organizational en-
vironment that promotes learning. However, educators have doubts
about expression of two features (activities) of the learning school —
dissemination of information in internal environment of the school and
cooperation. Based on the results of factorial analysis, the following
educational and management activities of pedagogic personnel are not
sufficiently well developed in a contemporary school: assessment of
individual contribution of community members to the school activities;
practice of learning from others; qualification improvement and con-
tinuous learning processes, possibilities to freely express one’s attitude,
tolerance to the variety of opinions.

Educators point out that they possess the competence of coop-
eration; however, they have not mastered the technological and educa-
tion competencies adequately, while the management competence is
assessed by them as the weakest.

3.2. Dissemination of self-direct learning processes of per-
sonnel at school as a learning organization

When studying the dissemination of self-direct learning proc-
esses of personnel at school as a learning organization, attention was
focused on the preparedness of the contemporary school’s pedagogic
personnel to get involved in self-direct learning processes as well as on
expression of their competences as self-direct learners.

Results of factorial analysis show that to the educators of general
education schools the following competences of self-direct learning are
characteristic: meta-learning and directing the learning, i.e., deliberate
planning of learning activities, formulation of learning objectives, as-
suming of responsibility for the learning results.

The empirical research established that dissemination of self-
direct learning processes of pedagogic personnel is influenced by the
following promoting conditions and factors: educational and learning
environment; needs promoting the learning of individuals, learning
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process planning; enhancement of motivation for improvement and
learning; independence and responsibility for learning and its results.
Based on the results of factorial analysis it can be stated that the follow-
ing factors are not significant to the dissemination of self-direct learn-
ing processes of educators: reflection on activities; group, organiza-
tional work and learning.

3.3. Mutual interaction of feature expression of the school as
a learning organization and dissemination processes of personnel’s
self-direct learning

After selecting the significance level of statistical criterion of p =
0.01, hypothesis stating that improvement of self-direct learning proc-
esses of personnel is conducive to the strengthening of features of the
school as a learning organization, seeing as these phenomena are inter-
related, was tested. After carrying out the correlation analysis it was
established that direct dependence exists between the features of the
school as a learning organization and self-direct learning processes of
personnel, while the statistical significance is reflected in relationships
of each feature of the learning school with the personnel’s self-direct
learning processes.

Results of the correlation analysis allow stating that feature ex-
pression of the learning school is affecting by the following conditions
and factors promoting self-direct learning of personnel: educational
and learning environment, needs promoting the learning of individuals,
educators’ independence and responsibility for learning and its results.
However, the relationship of the teaching and learning processes,
group and organizational work and learning with the feature expres-
sion of school as a learning organization is not statistically significant,
and the feature expression of the learning school does not, therefore,
depend on these factors of self-direct learning.

3.4. Expression of features of the learning school and per-
sonnel’s self-direct learning processes in activity strategies of
schools of general education

Content analysis of strategic plans of general education schools
showed that features and self-direct learning processes of the learning
school are actualized in strategic directions of activities of the school;
however, some of them reflect the activities realized by the schools,
while others — the striving to implement them. Features of the school as
a learning organization and the self-direct learning processes are re-
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flected in SWOT analysis, strategic objectives, tasks, mission and vision
of strategic plans.

Content analysis of strategic plans revealed that strategic direc-
tions of schools are not oriented to research of external environment
and information management, because attention is focused solely on
sponsors, who represent one of the financing sources for the school;
changing as the outcome and consequence of individual, group and or-
ganizational learning, seeing as changing at school is not associated
with teaching-learning processes, and its openness only.

Strategic plans of general education schools reflect the planning
system of contemporary schools and pose an objective — to manage the
activities of the school more effectively, to rally the community of the
school for the solving of current problems, to choose the right direction
for the school development. When pursuing the objectives and tasks of
strategic plans, the emphasis is placed on education quality, corre-
sponding to the needs of the modern society, and attempts are made to
meet the self/development needs of the learners.
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CONCLUSIONS

1. Dissemination of school as a learning organization and
self-direct learning of personnel in the context of learning school’s
feature expression.

e The conception of the learning organization integrates the
theoretical viewpoints of social-liberal sciences and is predicated upon
philosophic theories (phenomenology, constructivism, etc.) as well as
ideas of management and education. Based on this, learning school in
educational science is perceived as a new educational, social and man-
agement phenomenon, a value, learning practice-oriented culture, in
which individual learning is perceived as continuous and managed
process. Educational environment and purpose of the school as a learn-
ing organization is to teach, learn while teaching others and learning
from others. Hence, a contemporary school can be perceived as a learn-
ing organization of the new type. Based on one of the concepts of the
learning organization (frait theory), peculiarities of such school can be
identified and it can be defined as a school of exceptional significance,
oriented to the self/creation of educational environment conducive to a
learning individual.

e At school as a learning organization, social-cognitive abilities
of the individual are particularly valued: generation of new knowledge,
researching while learning and reflecting on one’s experience, and
modifying it. This determines the complexity of activities of pedagogic
personnel of the learning school, the necessity for the self/development
of new roles (leader, creator, initiator of changes, professional, man-
ager, trainer, researcher) and the changing of the competence system
(managerial, technological, cooperation and educational competences).
Educators commit to improving the self-development philosophy and to
striving for dissemination of professional competence, personal excel-
lence and reflection skills in the lifelong learning context.

o Self-direct learning of the learning school’s pedagogic per-
sonnel echoes the new learning paradigm and is based upon modern
theories (constructive, social, experiential learning in activities). Self-
direct learning processes actualize the dissemination of the ability sys-
tem of the learning school’s pedagogic personnel: enhancement of the
need to learn; selection of suitable strategies; recognition of educational
environments favorable to learning; development of abilities, necessary
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for working in different groups and teams; assuming of responsibility
for learning and its outcomes; management of the learning processes in
formal as well as in informal, personal surroundings of the individual.

2. Empirical research of feature expression of the school as a
learning organization and of dissemination of self-direct learning of
personnel.

2.1. Normative and interpretational approaches and the design
of qualitative and quantitative research combination are necessary for
the research of the school as a learning organization and of dissemina-
tion of self-direct learning processes. The quantitative research allowed
establishing the feature expression of the school as a learning organiza-
tion, while the qualitative research enabled studying the feature expres-
sion of the learning school and the dissemination of self-direct learning
of pedagogic personnel in activity strategies of general education
schools.

2.2. Empirical research of feature expression of the school as a
learning organization identified the expression of learning school’s fea-
tures in a contemporary school and management — educational activities
of pedagogic personnel that determine this expression:

e Educators approve of the feature expression of the learning
school in a contemporary school, however they doubt about the expres-
sion of two features (activities), namely — dissemination of information
in internal environment of the school and cooperation;

e Pedagogic personnel point out that at school these features of
the learning school manifest which actualize their educational and man-
agement activities: systemic thinking, attitude to learning (creation of
activity perspective considering all the elements of the school system;
anticipation of the direction of learning); investigation of external envi-
ronment and information management (collection, analyzing and
evaluation of information about changes occurring in external environ-
ment of the school); participation of community in school management
(commitment, strategy directed to improvement of the school activi-
ties); environment of the organization that promotes learning (tending
to the new members of the community; investing in teaching/learning
of teachers; improvement opportunities);

e Educators believe that in general education schools the fol-
lowing features of the learning school manifest less distinctly: flexibility
and openness (maintaining deliberate and consistent relationships with
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the external environment of the school; ability to assume different
roles); appreciation and encouragement of personal abilities of school
members as well as the ability of the teacher as researcher to inde-
pendently think, work, make the decisions; changing as the outcome
and consequence of individual, group or organizational learning (indi-
vidual, group and school learning as a response to changes; changing as
a result of learning in everyday surroundings); teamwork and learning
(reciprocal support atmosphere between school members; teachers and
managers as a team; pooling of educators into a team); continuous
learning culture (continuous learning, internal and external factors
promoting learning of educators);

e Pedagogic personnel point out that they possess the coopera-
tion competence (maintaining relationships, communication skills), al-
though cooperation as a feature of the learning school, in their opinion,
at school manifests weakly. Moreover, educators state that they have
not adequately mastered the technological (working with information,
using technologies) and educational (involvement in continuous learn-
ing) competences. The school personnel mostly lack the management
(assessment and leading) competence.

e Certain activities of pedagogic personnel, in their opinion, are
not sufficiently developed. The following is lacking: assessment of the
individual contribution of community members to school activities; the
practice of learning from others, qualification improvement and con-
tinuous learning system; (formation) of opportunities to express one’s
attitude freely; tolerance to the variety of opinions. Improvement of
such activities, in their opinion, would strengthen the educational envi-
ronment of the school that allows the educators to develop the compe-
tences of successful participation in self/development processes and
management activities, fostering the culture of the learning school.

2.3. Empirical research of dissemination of self-direct learning
processes of personnel at school as a learning organization established
the conditions and factors promoting the dissemination of self-direct
learning processes:

e The dissemination of self-direct learning processes of educa-
tors at school as a learning organization is promoted by the following
conditions: educational and learning environments (society, family,
leisure time), in which educators acquire new knowledge and skills and
learning in informal educational environment is, therefore, important to
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them; the needs promoting the learning of individuals when carrying
out new roles, first of all, in professional domain of learning (advocate
of changes; introducer of innovations; consultant) and only afterwards
in the areas of personal and social lives (family member; communica-
tor; citizen of the society). When describing the perspective needs en-
couraging learning, educators associate them with personal roles, i.e.,
family member and communicator;

e To pedagogic personnel, the following factors affecting self-
direct learning are significant: planning of the learning process, when
educators can consciously plan the learning activities, formulate the
learning objectives and foresee the strategies, enabling them to get in-
volved in self-direct learning processes; strengthening of motivation for
improvement and learning, and particularly the motive — pleasure-
giving learning, when striving “to learn how to learn” prevails; promo-
tion of independence and responsibility for learning and its results,
when educators assume the responsibility, are able to plan the learning
in such a way that they could be autonomic and independent in it, could
build self-confidence and master the opportunities for personal im-
provement;

e Educators, the following factors affecting self-direct learning
are not sufficiently significant: realization of feedback in learning
processes (educators use only relevant experience, however, they less
often engage in reflection on activities); implementation of the learning
plan (educators seek to realize the set plan of learning, however, they
lack the abilities to accumulate the resources necessary for learning, to
invoke the interested subjects); teaching and learning activities (the
educator is not any more just an individual teaching others; he/she be-
comes an individual, who learns independently in his/her activities and
from environment);

e To pedagogic personnel, the following factors are not signifi-
cant: reflection on activities (although in work and learning activities
they employ reflection of dialogue and critical reflection, nonetheless,
they lack the ability to find knowledge when experimenting, verifying
them in various situations “here and now”); group, organizational work
and learning (educators are not inclined to participate in group activi-
ties, are afraid of voicing their opinion, to open up to others, which
sometimes gives rise to confrontation and thus suppresses the self-
direct learning processes at school);
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e In educators’ opinion, to them, the following self-direct learn-
ing competences are characteristic — meta-learning, based on profes-
sional growth abilities; directing the learning, i.e., deliberate planning
of the learning activities, formulation of the learning objectives, antici-
pation of strategies, assuming responsibility for the learning results.

2.4. The research of mutual interaction of feature expression of
the school as a learning organization and of dissemination processes of
self-direct learning determined that the feature expression of the learn-
ing school is affected by the following conditions and factors promot-
ing self-direct learning of personnel:

o educational environment of learning, individual needs pro-
moting learning, independence and responsibility of educators for
learning and its results;

e expression of such features as external environment investiga-
tion and information management, assessment and encouragement of
personal abilities of the school members and continuous learning cul-
ture is affected by self-direct learning competence of educators — plan-
ning of the learning process;

e expression of features of the learning school — participation of
community in school management and continuous learning culture — is
determined by the following competence of educators — implementation
of educators’ learning plan;

e motivation of educators to improve and to learn influences
only the expression of cooperation as the feature of the learning school;
realization of the feedback on the learning of educators — the organiza-
tion’s environment that promotes learning, whereas the reflection on
activities determines the following feature of the school as a learning
organization — continuous learning culture;

e the link between the teaching and learning process and
group, organizational work and learning and feature expression of the
school as a learning organization is not statistically significant and fea-
ture expression of the learning organization, therefore, does not depend
on these self-direct learning factors.

2.5. Research of activity strategies of the general education
schools showed that features of the learning school and self-direct
learning processes in strategic plans of schools are actualized in
(SWOT) analysis, strategic goals, tasks, mission and vision.
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2.5.1. Features of the learning school and self-direct learning
processes, distinguished in (SWOT) analysis, which reflect in
“strengths” and “weaknesses” of the school, are as follows:

o “weaknesses” of the school: management of the school based
on sociality is oriented to different groups having interest in learning
activities (educators, parents, public institutions) and brings out their
insufficient commitment to participate in school management; provi-
sion of information to external environment — publicity of the school’s
activities is limited and not systemic; ineffective team work and learn-
ing; environment of the school that insufficiently promotes learning
(shortage of teaching aids, provision of library with the necessary
equipment);

e “strengths” of the school: open, transparent information sys-
tem, emphasizing the advantage of the school — application of informa-
tion technologies for spreading of information; participation in projects
and conferences as opportunity to build new relationships and acquire
social experience; equal partnership in relationships, atmosphere of
respect to the individual and trust, reflecting high inner culture; coop-
eration of teachers in the course of pedagogic interaction when teachers
learn from each other; safe learning environment, which is perceived as
free and attractive environment that motivates the learner; continuous
self-improvement of teachers, emphasizing educators’ qualification im-
provement as the basis for continuous learning; working and learning
in group as one of the most significant conditions when ensuring part-
nership-type relationships and cooperation processes in a contemporary
school;

2.5.2. Strategic objectives and the elaborating tasks of general
education school stipulate: implementation and development of infor-
mation technologies as the ambition to modernize schools by invoking
information technologies; cooperation of community members — the
need to consult among themselves, to share the good experience, to
promote the information exchange processes; creation and improve-
ment of school environment promoting learning is associated with the
environment promoting continuous teaching/learning and higher quality
of self/development; individual ability of the community members to
learn as the striving to self/develop the abilities to think critically, study
one’s experience and reflect on it; vocational guidance of pupils, pre-
paring for career as priority function of the school when developing the
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pupils’ skills of career management and adaptation in a competitive
society;

2.5.3. The mission and vision of contemporary school actualizes:
the culture of communication and cooperation as a striving to nurture
mature and active personalities, to engrain tolerance and trust in people;
promotion of lifelong learning — the striving to create the culture of
teaching/learning; development of the pupils’ abilities for lifelong
learning — the striving to rear pupils as independent individuals seeking
for knowledge and possessing the motivation for continuous learning.

2.5.4. Research of activity strategies of general education
schools showed that features of the learning school and self-direct
learning processes are actualized in strategic directions of school activi-
ties; however, some of them reflect the activities realized by the
schools, while others the striving to implement them. This allows stat-
ing that features and self-direct learning processes of the learning
school do not represent the strategic dissemination system of schools’
activities.

The hypothesis of the dissertation research was confirmed: when
seeking to strengthen the feature expression of the school as a learning
organization, it is necessary to improve the self-direct learning proc-
esses of personnel at school, to ensure their dissemination when pro-
moting the involvement of the school’s educators and managers in self-
direct learning while assuming in it new roles and developing the
learning competences.
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RECOMMENDATIONS

After carrying out the research of feature expression of the con-
temporary school as a learning organization and of dissemination of
self-direct learning processes of pedagogic personnel, we recommend
the following:

To education politicians at national and regional level:

e to search for opportunities to create a national education strat-
egy, activity programs oriented to realization of the concept of the
school as a learning organization, and education policy documents, and
to evolve the self-direct learning ideas in educational practice;

e to set as priorities of education policy the creation of learning-
promoting environments, while providing for specific measures and
resources, wherein a contemporary school of general education, follow-
ing the knowledge of management and education, would turn into a
new educational — management phenomenon and a value — the learning
organization;

e to work out the competence improvement system for the
school managers while including qualification improvement programs,
seminars and courses on the creation of the learning organization and
self-direct learning to provide general managerial, didactic and philoso-
phic — theoretical knowledge of science as well as to develop their
competences of management, leadership and meta-learning.

To school managers:

e to familiarize with the features and concept of the learning
school as a new management philosophy of contemporary schools and
the peculiarities of its implementation in schools of general education,
with the theoretical approaches to self-direct learning and the substanti-
ating philosophic theories and with the self-direct learning implications
to self-development and self-education of the learners;

e to draw up the strategic plans of schools, reflecting the actual
practice of schools’ activities, to shape the strategic objectives and vi-
sion, orienting the school towards a learning organization as a school of
exceptional significance, creating particularly favorable educational
environment to a learning individual that would allow him/her to de-
velop the self-direct learning competences;

e to promote the dissemination processes of self-direct learning
of pedagogic personnel in schools of general education, seeing as the
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realization of self-direct learning competence is becoming the most ef-
fective alternative for the improvement/strengthening of the contempo-
rary school as a learning organization;

e to encourage the educators to participate in school strategy
improvement activities, to create personal visions, generate new ideas
and realize them at school, to form the understanding that the processed
information about external environment should become the precondi-
tion for strategic changing of the school, while invoking personal
knowledge of individuals for the initiation of changes at school;

e to initiate and develop the relationships of learning in partner-
ship with the organizations (business, education, municipal) from the
external environment of the school and to constantly supply informa-
tion in different ways to the external environment about advantages of
the school, improvement of activities and the occurring changes;

e to enhance the environment that promotes learning and that
would allow to integrate the educators’ informal and self-direct learning
processes into the formalized academic activities, to form the system
enabling learning while teaching others, to encourage the pedagogic
personnel to experiment and to study their practice, to get all educators
involved in permanent research of activities at school;

e to promote the interest of pupils and educators in lifelong
learning, to shape the educators’ attitude to qualification improvement
being the basis for lifelong learning;

e to build mobile groups and teams of pupils, parents, teachers
and managers, foreseeing specific activity perspectives of the learning
school and making decisions, thus creating the culture of cooperation.

To educators:

e to be constantly interested in changes occurring in the external
environment of the school, in requirements posed by the education sys-
tem and competitive business environment, in novelties of information
technologies and their application in the process of self/development;

e to expand the knowledge of didactics, psychology, philosophy
and management, to apply them in work and learning activities, to de-
velop the pupils while taking into account the real social environment
in which pluralistic attitudes are being formed, different multi-cultures
manifest as well as norms of behavior and morals determined by the
latter;
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e to familiarize with innovative ways of teaching/learning, such
as teamwork, business simulation, coaching and mentoring, which al-
low applying one’s theoretical knowledge in practical activities and are
based on experience, teaching how to take action and the development
of cooperation competences;

e to improve the competence of self-direct learning, meta-
learning and lifelong learning, which would enable involvement and
participation in self-direct learning processes, and to strive for profes-
sional competency and personal excellence.
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SIUOLAIKINES MOKYKLOS KAIP BESIMOKANCIOS
ORGANIZAC1JOS BRUOZU RAISKA PERSONALO SAVIVALDAUS
MOKYMOSI SKLAIDOS PROCESUOSE

REZIUME

Ziniq ir besimokancios visuomenés isStkiai, Svietimo kokybés uZztikri-
nimo, naujy organizacijy valdymo paradigmy laikotarpis formuoja poreiki kur-
ti besimokancias organizacijas, kurios geba vadovautis moderniaja vadyba,
generuoti naujas idéjas, pritaikyti jas veikloje grei¢iau nei konkurentai. Pasta-
rieji procesai yra grindziami besimokanc¢iy organizacijy kompetencija valdyti
vidinés aplinkos veiklas bei vertingus, sunkiai nukopijuojamus iSteklius — Zi-
nias. Individualios Zinios ir jglidZiai, {gyjami mokymosi procesuose, tampa
prasmingiausia sékmingos organizacijos raidos link besimokancios salyga.
Besimokancios organizacijos personalo kompetencijos atskleidZia: individy
geb¢jima valdyti savo intelektinj turta (Drucker, 1992; Neef, 1997; Augustinai-
tis, 2004; Probst, Raub, Romhardt, 2006); pajéguma mokytis visa gyvenima
(Longworth, 1999; Jarvis, 2001; Lauzackas, Stasifinaitiené, Tereseviciené,
2005; Livingstone, 2006); bendradarbiauti (Fullan, 1998; Hargreaves, 1999;
Tereseviciené, Gedviliené, 1999); dirbti komandoje (Everard, Morris, 1997;
Dalin, Rolff, Kleekamp, 1999; Zakarevicius, 2003); generuoti ir keistis idéjo-
mis (Tereseviciené, Gedviliené, 2003; Simonaitiené, 2004; Jucevicius, Ilonie-
né, 2009); buti atviru kity idéjoms bei kultiiroms (McLaughlin, 1992; Stoll,
Fink, 1998; Simonaitiené¢, Targamadzé, 2002); kritiSkai ir kiirybiSkai mastyti
n¢, 2007); turéti vizija (Barth, 1990; Senge, Cambron-McCabe, Lucas ir kt.,
2000); vadovauti sau ir kitiems, tobuléti ir tobulinti bendruomeng ar organiza-
cija (Stoll, Fink, 1998; Targamadz¢, 1998; Longworth, 1999). Taciau nurody-
tyju gebéjimy sklaidai reikalinga kokybiSkai nauja - besimokanti organizacija.

Uzsienio mokslininkai (Garratt, 1987; Senge, 1990; Pedler, Burgoyne,
Boydell, 1991b; Drucker, 1993; Argyris, Schon, 1996; Sugarman, 1997; Stoll,
Fink, 1998; Dalin, Rolff, Kleekamp, 1999; Marsick, Bitterman, van der Veen,
2000; Yeo, 2005) intensyviai diskutuoja dél besimokancios organizacijos kon-
cepcijos bei organizacinio mokymo(si). Europos Sajungos (ES) ir asocijuoty
Saliy praktika jprasmina individy mokymosi visa gyvenima idéjas, o besimo-
kanti organizacija nuo ,,Nuolatinio mokymosi memorandumo* (2000) paskel-
bimo yra politikos dalis, realizuojama tiek nacionalinémis, tiek ES pastango-
mis. Besimokancios organizacijos koncepcija, grindZiama politiniais doku-
mentais, tampa realiu reiSkiniu, atspindin¢iu tiek organizacijy, tiek individy
savaiminio ir savivaldaus mokymosi praktika.

Lietuvoje besimokancios organizacijos formavimas(is) mokymosi visa

TN =
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verslo, tiek ir Svietimo organizacijoms. Verslo organizacijy konkurencinguma
salygoja personalo mokymo(si) procesy kaita, kompetencijuy ugdymas(is) (Si-
monaitiené, 2001), gebéjimas lanks¢iau pasirinkti ZmogisSkyjuy iStekliy moky-
mo(si), karjeros ar tobulinimo(si) programas (Dessler, 2001; Bagdonavicius,
2002; Sakalas, 2003). Svietimo organizacijos yra orientuotos { visuomenés
deleguota misija — ugdyti jaunosios kartos kompetentinguma mokytis visa gy-
venimg. Taciau pastaruoju metu pabréziamas ir Svietimo institucijy konkuren-
cingumas, teikiamy paslaugy kokybé bei ja lemianéios strategijos. Siuolaikinei
Svietimo institucijai taip pat iSkyla biitinybé sékmingai veikti dinamiskoje ap-
linkoje. To galima pasiekti kryptingai valdant pokycius, suvokiant tikrove ir
situacijas, efektyviai planuojant ir valdant mokymosi organizacijoje procesus
(Targamadzeé, 1998; Garalis, 1999; Simonaitiené, 2001; Pundzien¢, 2002; Si-
monaitiené, Targamadze, 2002; Juceviciene, 2007, 2009). PaZzymétina tai, jog
Siuolaikiné Svietimo institucija turi ir gali tapti besimokancia organizacija, ta-
¢iau neefektyvy mokykly kaip besimokanc¢iy organizacijy formavimasi lemia
politiniy sprendimy stoka: néra parengtas besimokancios mokyklos modelis ir
filosofija; nesukurta konkreti nacionaliné strategija, jai igyvendinti nenumaty-
tos priemonés, iStekliai. Mokyklose stokojama konkreciy veiklos programuy,
orientuoty { mokyklos kaip besimokancios organizacijos vizijos realizavima.

Temos aktualumo pagrindimas. Lietuvoje besimokancios organizacijos
koncepcija ir jos realizavimo galimybes jvairiy tipy Svietimo organizacijy kon-
tekste tiria tik paskiri mokslininkai. Jucevi¢iené¢ (1994), remdamasi Pedler,
Burgoyne, Boydell (1991a) besimokancios organizacijos teorine prieiga, tyré
universiteta kaip besimokancia organizacija. Targamadze (1998) nagrinéjo
bendrojo lavinimo mokyklos tapimo besimokancia organizacija salygas, mo-
kyklos lankstuma, individo mokymuisi palankia aplinka. Simonaitiené (2001)
tyré besimokancios organizacijos veiklos bruoZy raiska gimnazijoje, Pundzie-
né (2002) — profesinio mokymo institucijg kaip besimokancia organizacija, jos
problemas ir kaitos gaires.

Besimokancios mokyklos realizavimo galimybiy tyrimams yra parengti
keli projektai: 2000 m. mokykly tobulinimo centras Svietimo ir mokslo minis-
terijos uzsakymu iniciavo projekta ,,Mokykla — besimokanti organizacija: mo-
kykly tobulinimosi savoje mokykloje modelio kiirimas*; 2006-2007 m. Svie-
timo ir mokslo ministerijos uZsakymu inicijuotas projektas ,,Lietuvos bendrojo
lavinimo besimokanciy mokykly tinkly modelio kiirimas®, kurio tikslas — mo-
kykly tobulinimas(is), ivaldant naujas kompetencijas ir i §i procesa itraukiant
visa mokyklos bendruomeng.

Svietimo institucijos kaip besimokanéios organizacijos atlikty tyrimy
duomenys rodo, jog Siuolaikiné mokykla néra tobula besimokanti organizacija.
Teigiama, jog joje: silpnai reiSkiasi personalo kompetencija mokytis kartu,
pedagogai nedalyvauja mokyklos strategijos formavime (Targamadze, 1998);
Svietimo organizacijos kaip besimokancios bruozai néra identiski teoriskai i$-
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grynintiems besimokanc¢ios organizacijos bruoZams, nors artéjima prie tokios
organizacijos teorinio modelio galima jZvelgti (Simonaitiené, 2001); akcentuo-
jamas neefektyvus mokymas(is), personalo nuolatinio mokymosi kompetenci-
jos trukumas (Pundzien¢, 2002); perdém hierarchiSka mokyklos valdymo
struktiira néra palanki besimokancios organizacijos kirimui(si) (Arbatauskas,
1996; Zelvys, 2003).

Moksliniame - empiriniame kontekste vis dar tebediskutuojama dél to,
kiek bendroji vadybos teorija taikytina Svietime. Vieni autoriai (Kerka, 1995;
Clark, 1996; Hung, 2007) teigia, jog Svietimo organizacijoms galioja bendri
vadybos désniai, todél apibréziant mokykla kaip besimokancia organizacija,
naudojama bendra besimokancios organizacijos savoka. Tyréjai (Arends,
1998; Fullan, 1998; Senge, Cambron-McCabe, Lucas ir kt., 2000; Zelvys,
2003; Juceviciené, 2007) nurodo, kad Svietimo organizacijos skiriasi nuo kity
tipy organizacijy dél vykdomy edukaciniy funkcijy. Sitloma: siekiant suvokti
mokyklos kaip besimokancios organizacijos esmg, gilintis { §vietimo vadybos
aspektus ir mokyklos tobulinimo koncepcijas.

Kitas vadybiniuose — edukaciniuose tyrimuose egzistuojantis klausimas
yra mokyklos kaip besimokancios organizacijos bruozai. Mokslininkai (Pedler,
Burgoyne, Boydell, 1991a, 1991b; Burns, 1995; Morgan, 1998; Clarke, 2001;
Burnes, 2003) iSrySkina bendruosius besimokancios organizacijos bruoZus.
Tyréjai (Whittaker, 1995; Leithwood, Tomlinson, Genge, 1996; Senge, Camb-
ron-McCabe, Lucas ir kt., 2000) adaptuoja juos Svietimo institucijai kaip besi-
mokanciai organizacijai. Besimokancios mokyklos bruozy raiskos tyrimai ro-
do, jog iSryskeéja atotruikis tarp mokslinio (teorinio) konteksto ir praktinés mo-
kykly veiklos, kuris atskleidZia personalo mokymosi veikly neatitikimg teori-
niam jy suvokimui.

Mokyklos kaip §vietimo institucijos yra atsakingos uZ individo gebgji-
ma mokytis, todél vis didesng prasmg jgyja mokymosi visa gyvenima kompe-
tencija (Tereseviciené, Gedvilien¢, 2003). Akcentuojama, jog tokio mokymosi
koncepcijos realizavimas (Longworth, 1999; Tereseviciené, Oldroyd, Gedvi-
lien¢, 2004; Juceviciené, 2007) suteikia besimokantiems daugiau savarankis-
kumo, taciau ir didesng atsakomybe uz savo mokymasi. Besimokanciojo sava-
rankiSkuma savaiminio mokymosi procesuose akcentuoja mokslininkai Lau-
Zackas, Stasilinaitiené, Teresevic¢iené (2005), kurj sieja su individualia inicia-
tyva, asmenine patirtimi, laisvalaikio leidimu ar bendruomenine veikla. Tei-
giama, jog savaiminis individy mokymasis yra daugiau atsitiktinio pobiidZio,
kylantis i§ gyvenimo patirties, susijgs su atskirais individo gyvenimo etapais.
Besimokancioje organizacijoje individy mokymasis daZniausiai grindZiamas
savivaldaus mokymosi koncepcija (Houle, 1961; Tough, 1971; Knowles, 1975;
Brockett, Hiemstra, 1991; Brookfield, 1993). Savivaldaus mokymosi procesai
iprasmina besimokancios organizacijos personalo geb¢jima numatyti ir pasi-
rinkti tinkamas mokymo(si) strategijas, valdyti mokymo(si) procesus, vykstan-
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Cius formalioje ir asmeninéje individo veikloje (Barth, 1990; Hargreaves,
1999; Silins, Mulford, 2002; Voulalas, Sharpe, 2005). Besimokanc¢ioje mokyk-
loje i8rySkéja personalo naujy vaidmeny ir kompetencijuy ugdymo(si) poreikis,
kuris igalinty individus isijungti i savivaldaus mokymosi procesus.

Lietuvoje besimokancios organizacijos koncepcijos realizavimo gali-
mybés jvairiy tipy Svietimo organizacijuy kontekste nagrinéjamos nepakanka-
mai. Praktinéje mokykly veikloje néra tiriami personalo savivaldaus mokymosi
sklaidos procesai, stokojama teorinio savivaldziai besimokanciojo kompetenci-
ju portfelio pagrindimo. Tai salygoja sudétingos tyrimo metodologinés priei-
gos. Besimokancios organizacijos koncepcija yra grindZiama tarpSakiniu po-
Zitriu, taikant dviejy moksly (vadybos ir edukologijos) Zinias, leidZiancias
paaiskinti §j reiskinj per besimokancios organizacijos bruozy raiska pedagogi-
nio personalo vienoje i§ mokymosi formy - savivaldZiame mokymesi, kuris yra
kaip procesas, atliepiantis naujaja mokymosi paradigma.

Vadybos ir edukologijos moksly sandiiroje besimokancios organizaci-
jos samprata interpretuojama skirtingai, netapaciai aiSkinami besimokancios
organizacijos bruoZai, individy mokymosi procesy prasmingumas. Svietimo
institucijy kontekste mokyklos kaip besimokancios organizacijos apibréztys
néra pakankamai orientuotos { mokyklos unikalumo i§rySkinima. Tyréjai (Ab-
bott, 1991; O'Neil, 1995; Everard, Morris, 1997), apibidindami besimokancia
mokykla naudoja ,.efektyvios®, ,atviros®, ,novatoriskos* mokyklos savokas.
Mokyklos kaip besimokancios organizacijos paskirtis — mokyti, mokytis mo-
kant kitus ir mokytis i§ kity. Todél besimokancios organizacijos sampraty in-
terpretaciné jvairové (kaip viena is teoriniy prieigy), apsunkina mokyklos va-
dybiniy ir edukaciniy procesy suvokima bei juy valdyma, ypa¢ individo lygme-
nyje. BruoZy teorija kaip metodologiné prieiga tampa prasminga mokyklos
kaip besimokancios organizacijos bruoZy identifikavimui.

Vadybos ir edukologijos poZitiriy dermés pagrindu besimokanti organi-
zacija gali buti apibiidinama kaip reiskinys, iSskirtiné, | mokymasi orientuota
atmosfera ar klimatas, kur mokymasis yra pripaZistamas ir valdomas. Tokia
mokykla pajégi itakoti naujos mokymasi palaikancios aplinkos atsiradima,
kurioje besimokantieji isijungdami i savivaldaus mokymosi procesus, ugdo(si)
naujas besimokancios organizacijos personalui biidingas kompetencijas.

Moksliné problema. Vadovaujantis mokslo filosofijos prieiga, mokslo
raida reikalauja tarpdisciplininiy mastymo biidy, apimanciy keliy moksly sin-
tezg ir leidZianciy paaiskinti Siuolaikinius socialinius, humanitarinius, edukaci-
nius reiSkinius realybéje, egzistuojanciy rySiy jvairovéje. Fenomenologinis
mokyklos kaip besimokancios organizacijos bruoZy raiSkos per savivaldaus
mokymosi sklaidos procesus atpaZinimas, jgalina suvokti tokios organizacijos
esmg, jos saveika su edukaciniais bei vadybiniais reiSkiniais, ir todél tampa
aktualia moksline problema. Ja patikslina Sie tyrimo klausimai:
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e kaip reiSkiasi Siuolaikinés mokyklos kaip ypatingo tipo besimokan-
¢ios organizacijos bruoZai personalo savivaldaus mokymosi sklaidos procesuo-
se?

e kokios besimokancios mokyklos pedagoginio personalo kompeten-
cijos turi biti plétojamos, kurios leisty sékmingai isijungti i savivaldaus mo-
kymosi sklaidos procesus ir juose dalyvauti?

e kokiy teorijy pagrindu galima pagristi pedagogu savivaldaus moky-
mosi sklaidos procesus mokyklos kaip besimokancios organizacijos bruozy
raiSkos kontekste?

e kaip galima stiprinti mokyklos kaip besimokancios organizacijos
bruozy raiSka, pasitelkiant pedagoginio personalo savivaldaus mokymosi
sklaidos procesus?

Tyrimo objektas — mokyklos kaip besimokancios organizacijos bruo-
Zy raiska.

Tyrimo dalykas — besimokancios mokyklos bruozy raiskos stiprinimas
personalo savivaldaus mokymosi sklaidos procesuose.

Tyrimo tikslas — istirti Siuolaikinés mokyklos kaip ypatingo tipo besi-
mokancios organizacijos bruozy raiSkq personalo savivaldaus mokymosi sklai-
dos procesuose, suvokiant juos kaip besimokanciyjy individy isijungima { sa-
vivaldy mokymasi.

Tyrimo uzdaviniai:

1. TeoriSkai pagristi mokyklos kaip besimokancios organizacijos ir per-
sonalo savivaldaus mokymosi sklaida besimokancios mokyklos bruozy raiSkos
kontekste.

2. Parengti empirinio tyrimo strategija ir pagristi ja metodologiskai.

3. Istirti mokyklos kaip besimokancios organizacijos bruozy rai$ka ir
personalo savivaldaus mokymosi sklaidos procesus.

4. Remiantis teorinio ir empirinio disertacinio tyrimo rezultatais, parengti
rekomendacijas Svietimo politikams, bendrojo lavinimo mokykly vadovams bei
pedagogams, orientuojancias { mokyklos kaip besimokancios organizacijos
bruozy stiprinima, jjungiant personalg i savivaldaus mokymosi procesus.

Hipotezé: siekiant stiprinti mokyklos kaip besimokancios organizaci-
jos bruozy raiska, prasminga tobulinti personalo savivaldaus mokymosi proce-
sus, skatinti mokyklos pedagogy, vadovy isijungima { savivaldy mokymasi,
prisiimant jame naujus vaidmenis bei ugdantis mokymosi kompetencijas.

Disertacinis tyrimas grindZiamas Siomis teorijomis ir koncepcijo-
mis:

e Paradigmy kaitos teorija, remiantis Kuhn (2003), aiSkinama mokslo
paradigmy kaita. AtskleidZiama edukacinés ir vadybos paradigmos raiSka bei
ju sasajos su besimokancia organizacija kaip naujausia vadybos mokslo ten-
dencija ir postmodernia edukacine paradigma. Besimokanti mokykla yra suvo-
kiama kaip kultiiriné, edukaciné — vadybiné vertybé, kuri savo veikla grindZia

43



prielaida, jog mokymasis yra vertingas, nuolatinis procesas. Todél priimtina
tampa idéja, jog mokymasis reflektuojant savo patyrima, ji apmastant ir kei-
Ciant, suteikia naujy mokymosi izZvalgy ir formuoja kaitos praktika. Besimo-
kanc¢iyju mokymosi procesy rekonstrukcijos besimokancioje mokykloje aiski-
namos naujosios edukacinés paradigmos virsmo kontekste. Naujaja mokymosi
paradigma konceptualizuojancios teorijos leidZia paaiSkinti, kaip kei¢iasi mo-
kymosi procesai mokykloje, pereinama nuo mokymo i mokymasi, ir kokia
mokymosi koncepcija besimokancioje mokykloje tampa ypaé aktuali. Naujo-
sios paradigmos virsmo kontekste akcentuojamas besimokancios organizacijos
personalo {sisamoninty nuolatinio mokymosi gebéjimy ugdymas(is) ir metamo-
kymosi kompetencijy plétoté, kuri jprasmina savivaldaus mokymosi procesus.

e Savivaldus mokymasis grindZiamas Siomis teorijomis:

Konstruktyvaus mokymosi teorija, teigiancia, jog tikrovés paZinimo pa-
grindas yra individualios Ziniy konstrukcijos, formuojamos subjektyvaus paty-
rimo, o mokymasis vyksta tuomet, kai Zmogus abejoja savo isitikinimais, as-
meninémis teorijomis bei turimu supratimu. Ziniy kiirimas yra aktyvus proce-
sas, kurio metu besimokantysis, remdamasis anksCiau jgytomis Ziniomis ir
savo patirtimi, formuoja naujas savokas, id¢jas ir prasmes (Piaget, 1928; De-
wey, 1938; Kohlberg, 1986; Vygotsky, 1986). Socialinio konstruktyvizmo te-
orija, t. y. konstruktyvus poziiiris { mokyma, mokymasi ir Ziniy formavima,
akcentuojantis ankstesnio patyrimo reik§me konstruojant Zinias ir jas pritaikant
naujose situacijose. Zmogaus veikla aiSkinama kaip kognityvinés elgsenos ir
aplinkos determinanciy tarpusavio saveika, kai Zmogus ir aplinka veikia vieni
kita. Socialinis mokymasis yra suvokiamas kaip individo adaptacija visuome-
néje, todeél jis turi iSmokti atlikti socialinius vaidmenis, kad galéty biiti tos vi-
suomenes dalimi (Merton, 1968; Durkheim, 1974; Bandura, 1977; Vygotsky,
1978; Lave, Wenger, 1991). Patirtinio mokymosi teorija, kuri akcentuoja, jog
Siuolaikinés visuomenes siekis tapti nuolat besimokancia neatsiejamas nuo jos
pilieciy gebéjimy bei motyvacijos veikti i§vien, bendradarbiaujant siekti ben-
dry veiklos tiksly ir nuolat mokytis vieniems is kity. Toks patirtinis mokymasis
traktuojamas kaip aktyvus Ziniy ir prasmés konstravimo procesas, paremtas
bendradarbiavimu bei savo turimos veiklos patirties tyrin¢jimu, nuolat stebint,
refleksyviai tyrinéjant savo aplinka, patirti, Zinojima, veikla (Kolb, 1984; Jar-
vis, 1987; Boud, Keogh, Walker, 1999; Jarvis, Holford, Griffin, 2004). Veiklos
mokslo teorija, kuria remiantis praktinés Zinios traktuojamos kaip neiSreiksti-
niy Ziniy sankaupa, gali biiti iSreikStos reflektyviniame tyrin¢jime. Veiklos
mokslas siekia iSjudinti naujy Ziniy status quo, pateikiant naujas veiklos alter-
natyvas ir skatinant mokymasi normy bei vertybiy lygmenyje (Dewey, 1938;
Lewin, 1952; Argyris, Putnam, Smith, 1985; Schon, 1987).

e Sistemy teorija organizacija leidZia pagristi kaip darnia ir kryptinga
sistema, susidedancia i§ tarpusavyje susijusiy elementy. Sistemy teorija pabré-
Zia, kad bet kurio sistemos segmento veikla veikia visos sistemos veikla, o $iai
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sqveikai blidingas abipusis poveikis ir tarpusavio priklausomybés dermé (As-
hby, 1956; Bertalanffy, 1969; Klir, 1991).

e Fenomenologine hermeneutika, kurios esminé nuostata — sureiks-
minta interpretavimo ar recepcijos reik§mé. FenomenologiSkai nurodoma, kad
interpretatoriaus samoné yra svarbiausia teksto prasmés atsiradimo vieta. Bet
kokio teorinio supratimo dali neiS§vengiamai sudaro iki teorinis supratimas,
kuri suformuoja nuolat kintantis kasdienis gyvenimas, tradicija, autoritetai ir ju
itakotos iSankstinés supratimo prielaidos (Gadamer, 1976; Husserl, 1980; Hei-
degger, 1982).

e Besimokancios visuomenés ir besimokancios organizacijos koncep-
cijomis grindZiamas personalo kaip suaugusiyjy Svietimas, jgalinantis jveikti
ganizacijoms ir individams reikalingy mokymosi kompetenciju: poreiki dalin-
tis Ziniomis, gebéti mokytis mokant bei mokymasi suprasti kaip esminj indivi-
do ir organizacijos islikimo veiksnj (Senge, 1990; Pedler, Burgoyne, Boydell,
1991a, 1991b; Burns, 1995; Hale, 1996; Morgan, 1998; Jarvis, 2001).

Tyrimo metodai:

1. Mokslinés literatiiros analizé ir metaanalizé leidZianti kontekstuali-
zuoti besimokancios organizacijos ir mokyklos kaip besimokancios organizaci-
jos savoka bei bruozus, pagristi besimokanc¢ios mokyklos personalo kompeten-
ciju ir vaidmeny kaita mokymosi procesuose bei savivaldaus mokymosi esme
bei bruozus individo saviSvietos ir saviugdos procesy aiskinimo kontekste.

2. Kiekybinis ir kokybinis tyrimai yra grindZiami sisteminiu poziiiriu {
mokslinj tyrima, pabréziant kokybiniy ir kiekybiniy tyrimy integracija, kuriy
tarpusavio dermé pasiZymi vienodo reik§mingumo dominavimo dizainu. Kie-
kybinio ir kokybinio tyrimo dermé sudaré galimybg nagrinéti mokyklos kaip
besimokancios organizacijos bruozy raiSkos personalo savivaldaus mokymosi
sklaidos procesuose strategines nuostatas, kurios atspindi mokyklos kaip besi-
mokancios vizija, misija bei strateginius tikslus.

3. Kiekybinio tyrimo metodai. Taikyta anketiné apklausa, siekiant nu-
statyti bendrojo lavinimo mokyklos kaip besimokancios organizacijos bruozy
raiska, ju stiprinimo poreikj, personalo savivaldaus mokymosi reiSkiniy bei
procesy sklaida per besimokanc¢ios mokyklos personalo isijungima { savival-
daus mokymosi procesus.

Duomenims apdoroti taikyti statistinés analizés metodai: aprasomoji
statistika (statistiniai vidurkiai, modos, standartiniai nuokrypiai); panaudota
faktoriné analizé sudaré galimybg atskleisti diagnostiniy konstrukty (mokyklos
kaip besimokancios organizacijos bruoZy raiSkos ir savivaldaus mokymosi
procesuy sklaidos mokykloje kaip besimokancioje organizacijoje) viding struk-
tira. Atliktas duomeny tinkamumo faktorinei analizei patikrinimas remiantis
Kayser-Meyer-Olkin mato dydziu. Faktoriaus vidinei konsistencijai jvertinti
atliktas Cronbach Alpha testas; Pearson koreliacijos koeficientas leido nusta-
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tyti dviejy kintamyjuy (mokyklos kaip besimokanc¢ios organizacijos bruozy
raiSkos bei savivaldaus mokymosi procesy sklaidos) tiesini statistini rysi.

4. Kokybinio tyrimo metodai. Mokyklos kaip besimokancios organiza-
cijos bruozy raiskos bei personalo savivaldaus mokymosi sklaidos procesy
iprasminimo mokyklos misijoje, vizijoje, strateginiuose tiksluose atskleidimui,
panaudotas bendrojo lavinimo mokykly veikla reglamentuojanciy mokyklos
strateginiy planu dokumenty content analizés metodas. Kokybinio tyrimo
duomenys analizuojami taikant kokybine content ir fenomenologinés herme-
neutikos analize.

Kokybiné content dokumenty analiz¢ atlikta vadovaujantis Bailey (1987)
nurodytais pagrindiniais content analizés etapais: dokumenty atrinkimas analizei,
kategoriju (bendriausiy loginiy savoky) turinio nustatymas, turinio (prasminiu
poziliriu) vieneto iSskyrimas (sakinys, pastraipa), jvertinimas, ar tyrin¢jama ka-
tegorija, yra, ar ne (buvimo ar nebuvimo nustatymas). Teksto (bendrojo lavinimo
mokykly veikla reglamentuojan¢iy mokyklos strateginiy plany) dekodavimui
taikytas content analizés metodas. Bendrojo lavinimo mokykly strateginiy plany
analizei pasirinktas santykinai nestruktiiruotas ir nekiekybinis analizés tipas dar
vadinamas kokybine ar tradicine analize (Juodaityté, Kazlauskien¢, Saparnyté ir
kt., 2006). Kokybinés content analizés rezultatai neinterpretuojami kiekybiskai,
nenaudojama statistiné analiz¢, nes Sios analizés esmé — interpretacinio metodo
taikymas (Mayring, 2000; Zydzitinaité, 2005).

Fenomenologinés hermeneutikos analizé taikyta siekiant suvokti, api-
budinti ir apraSyti fenomeno esmg, remiantis tam tikrais poZzitriais (Kvale,
1996; Bitinas, Rupsiené, Zydzitnaite, 2008). Analizuojant mokykly veikla
reglamentuojancius strateginius planus, buvo nustatytos atitinkamos kategori-
jos ir subkategorijos, charakterizuojancios besimokancios mokyklos bruozy
rai$ka personalo savivaldaus mokymosi sklaidos procesuose.

Tyrimo mokslinis naujumas ir teorinis reikSmingumas. Teoringje
disertacinio tyrimo dalyje nagriné¢jama mokyklos kaip besimokancios organi-
zacijos ir personalo savivaldaus mokymosi sklaida besimokancios mokyklos
bruozu raiskos kontekste, vadovaujantis mokslo filosofijos prieiga ir grindZia-
ma tarpdisciplininiu poZiiriu. Sis pozitiris isry§kéja dviejy moksly (vadybos ir
edukologijos) sandiiroje ir leidzia paaiskinti besimokancios organizacijos reis-
kinio esmg bei konceptualizuojancias teorines prieigas. Vadybos ir edukologi-
jos mokslo krypéiy poZiiiriy sandiroje besimokanti organizacija iSrySkinama
kaip naujausia vadybos mokslo tendencija, akcentuojanti kokybiSkai nauja
konkurencingg organizacijg ir postmoderni edukaciné paradigma, pabréZianti
mokymasi kaip nesibaigiantj, visa gyvenima vykstantj procesa. Besimokancios
mokyklos bruoZy raiSka yra nagrinéjama bruoZy teorijos kontekste, o individo
mokymosi procesy rekonstrukcijos — naujosios mokymosi paradigmos raiskos
kontekste. Mokyklos kaip besimokancios organizacijos personalo savivaldaus
mokymosi esmé ir bruoZai yra aiskinami dviejuose kontekstuose: Siuolaikiniy
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mokymosi teoriju (socialinio mokymosi, mokymosi i§ patirties, veiklos moks-
lo) kontekste bei besimokan¢iyjy saviugdos ir savisvietos procesuose. Siu sa-
vivaldaus mokymosi konteksty atpaZinimas leidZia teoriSkai apibudinti indivi-
du, ju grupiy, organizacijos savivaldaus mokymosi procesus ir per naujas Zi-
nias igalinti mokyklos bendruomeng juose dalyvauti.

Praktinis darbo reikSmingumas. Bendrojo lavinimo mokykla kaip
besimokanti organizacija personalo savivaldaus mokymosi sklaidos procesuo-
se Lietuvoje tiriama pirma karta. Remiantis metodologinémis teorinémis priei-
gomis mokyklos kaip besimokancios organizacijos bruozy raiskos ir mokyklos
personalo savivaldaus mokymosi procesy sklaidos tyrimui parengtas konkretus
instrumentarijus. Empirinio tyrimo rezultatai atskleidé mokyklos kaip besimo-
kancios organizacijos bruozy raiSka bendrojo lavinimo mokykloje ir i8rySkino
tam tikry besimokanc¢ios mokyklos bruozy raiskos stiprinimo poreikj. Savival-
daus mokymosi reiSkiniy ir procesy mokykloje kaip besimokancioje organiza-
cijoje tyrimo rezultatai atskleidé personalo isijungimo { savivaldaus mokymasi
galimybes ir besimokanciyju kompetencijy ugdymo(si) poreikj. Gauti tyrimo
rezultatai padéjo {Zvelgti mokyklos kaip besimokancios organizacijos veikly ir
savivaldaus mokymosi sklaidos reiSkiniy ryS$ius, kurie atsiskleidé per mokyk-
los personalo atlieckamas edukacines, vadybines ir kt. veiklas. Teoriniy ir empi-
riniy disertacinio tyrimo duomeny pagrindu, parengtos rekomendacijos $vieti-
mo politikams (nacionalinio ir regioninio lygmens), bendrojo lavinimo mokyk-
Iy vadovams bei pedagogams, orientuojancios i mokyklos kaip besimokancios
organizacijos bruozy stiprinima, {jungiant personalg { savivaldaus mokymosi
procesus, kuriuose yra ugdomos samoningai valdomo savaiminio mokymosi
visa gyvenima kompetencijos.

Ginamieji disertacijos teiginiai

1. Siuolaikiné mokykla gali biiti suvokiama kaip naujo tipo — besimo-
kanti organizacija, o besimokancios organizacijos metodologijos taikymas
mokykloje, igalina ja keistis, igyjant naujy Ziniy ir sukuriant vadybinius — edu-
kacinius procesus palaikanc¢ia aplinka, ugdyti(s) besimokancios mokyklos pe-
dagoginiui personalui biitinas kompetencijas (mokymosi visa gyvenima, me-
tamokymosi, profesinio kompetentingumo, reflektavimo kompetencijas ir kt.),
igalinancias dalyvauti savivaldaus mokymosi sklaidos procesuose.

2. Mokykla yra dinamiSka, gebanti valdyti pokyc€ius organizacija, todél
mokyklos kaip besimokancios organizacijos bruoZai reiSkiasi realioje mokyk-
los praktikoje bei atskleidZia rySius su personalo savivaldaus mokymosi sklai-
dos procesais ir reiskiniais, kurie ijprasminami per mokyklos pedagogy ir va-
dovy isijungima i savivaldaus mokymosi procesus.

3. Mokyklos besimokancio personalo kaip pagrindinio §vietimo veikéjo
savivaldus mokymasis individualiu lygiu, palaiko mokyklos savivaldaus mo-
kymosi sklaidos procesus ir jgalina stiprinti mokyklos kaip besimokancios or-
ganizacijos bruozy raiska.
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