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INTRODUCTION
Relevance of the research and research problem

Postmodernism theoreticians emphasise rapid changes of culture, affected
by the processes of globalisation, economic growth and technological
innovations. Post-modern culture is associated with multiculturalism, pluralism,
egalitarian problems, social cultural dynamics, and the increase in the role of
mass media and technologies. Visual aspects of culture, the increase of the
number of images and their importance in various fields of life are also stressed
(Baudrillard, 2002; Giddens, 2005; Jameson, 2002; Jenks,1995; Lyotard, 1993;
Welsch, 2004).

Changing cultural paradigms, democratic processes and the variety of post-
modern discourses essentially change attitudes towards education. Educational
reforms are stimulated by the changing attitudes towards teaching and learning,
the shift in the role of the educator, the appearance of the new learning
environments, the multiplicity and dynamics of educational content. In
educational systems dominated by modernist views on education, the need for
the spread of the new postmodern paradigm becomes obvious.

The shift of cultural and educational paradigms requires a “new literacy” in
the post-modern society. The “new literacy” is understood in contemporary
culture as an ability to adapt oneself in the rapidly changing world by mastering
new information and communicative technologies, an ability to orient oneself in
the information flow produced by mass media, an ability to construe knowledge
and, on the basis of critical thinking, to perceive the actual phenomena. The ever
increasing volume of visual information in popular culture, in advertising and
media demands from the spectator specific “reading” and perception skills. The
progress of the global culture stimulates the need to acquire visual literacy:
learning to read and perceive visual information, to assess visual quality and the
meanings of the images. Studying and interpreting contemporary art also
requires a new understanding, knowledge and artistic experience.

Post-modern discourses and the phenomenon of visual culture expand the
field of cultural, aesthetic and art research with new interdisciplinary problems
and initiatives. Visual culture becomes a research object of philosophy,
aesthetics, sociology, anthropology, and art criticism. Research into visual
culture, analysing and interpreting structures of visual experience, their
functioning in various social systems and practical activities, is also on the
increase (Barnard, 1998; Duncum, 2001, 2003; Howells, 2003; Mirzoeff, 1998,
1999; Mitchell, 1995; Walker, Chaplin, 1997; Andrijauskas, 1995, 2004;
Gaizutis, 1993, 1998, 2004; Kincinaitis, 2001; Mazeikis, 2004, etc.).

Studies of visual culture stimulated scientific discussions on art education.
Contemporary ideas of art education are based on the theory of social
constructivism, critical pedagogy and post-modern attitudes towards education.



Art education moves from individual artistic expression and creation of art
products towards developing interpretation, knowledge and critical thinking,
socially oriented educational curricula, flexible and meaningful educational
content and methods. Visual culture provides a variety of new sources and ideas
while construing the content of art education, it opens ways for new teaching
methods and alternative means of expression. The research into visual culture
stimulated incorporating the new forms of communication, popular art and
cultural forms, important in everyday life, in art education practices. In art
education, visual culture is analysed not only as an object of aesthetical
education — social aspects, multicultural diversity of art practices, application of
the innovations in image technologies also become important (Boughton, 2005;
Buhl, 2005; Duncum, 1987, 1999, 2001, 2004; Efland, 2004, 2005; Fehr, 1994;
Freedman, 2000, 2003; Stuhr, 2004; Tavin, 2003; Wilson, 2003, etc.).

The discourse of visual culture, discussed in the field of art education all
over the world, has not been analysed in the context of Lithuania. It becomes
obvious that the established modernist forms and practices of art education
cannot cover and assess the abundance of visual experience; they fail to express
the most urgent aspects of dynamic contemporary culture to a sufficient degree.
That is why the discourse of visual culture and its post-modern character in
Lithuanian art education is a completely new thing, which stimulates further
research. Research into visual culture is important in order to understand and
explain the visual phenomena, their influence on the students, the impact of
contextual factors on the educational curricula. Postmodernist discourses in
culture and art can provide the background for post-modern art education.

In Lithuania features of post-modern educational paradigm are not
pronounced. Postmodernism in education is not recognised enough; it is often
associated with indefiniteness, eclecticism, negation of tradition, and instability.
However, contemporary education cannot avoid its influence. Changes in
education occurring in the global context also become very important for
Lithuanian education. The increase of information technologies, dissemination
of interdisciplinary projects, the spread of ideas of integrated education, an
increased attention to intercultural problems, changing attitudes towards
teaching and learning, new learning environments and methods — all these
attributes are typical of post-modern education. In this context the role of
educators and competence requirements change radically. This is demonstrated
by the education development documents of the last decade. Most of them
emphasise the development of teacher training, in-service re-training and up-
dating as well as comprehensive development of teachers’ competences'.

The dynamics of change in art education depends not only on the
government educational strategies, documents and education programmes. The

! State Educational Strategies for years 2003—2012, Teacher Training Conception (2004), The Draft
of Qualification Requirements for Teachers (2004), A Life-Long-Learning Memorandum (2001).
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development of visual literacy in society for the most part goes to teachers of
art, who are no longer satisfied with a narrow artistic qualification and
orientation towards teaching the subject of Fine Arts at school. It is important
for them to acquire professional competences of a wide spectrum as well as to
be able to apply visual experience in their educational practice. The changes of
art education are also conditioned by the art educators’ attitudes towards visual
culture, their training and competences, their willingness to change.

In Lithuania, various problem issues of art teachers’ competences were
emphasised by V. Matonis (2005, 2006), E. Lubyté (2000), D. Siaulytiené (2001),
D. Karatajiené (2001, 2005), S. Sauléniené (2003, 2005), R.and Vismantiené
(2003, 2005). The researchers emphasised the art teachers’ professional
competences, their changing roles and activities in art education in the context of
changing paradigms. However, art educators’ competences emphasising visual
culture discourse, have not been analysed. Besides, changes in the training of art
educators are comparatively slow and not always in tune with rapid shifts in post-
modern culture and needs of the democratic society and school. The problems of
training art educators in the context of contemporary culture are not investigated
enough, while theoretical substantiation of the shift of studies in accordance with
the new conception of the educational paradigm is insufficient.

Postmodernist challenges and visual culture raise various educational,
organisational, methodological problems, also those of values. It can be
assumed that visual culture studies could be important in higher education
institutions, where art specialists and teachers, able to work in various systems
of artistic education, are being trained. That is why re-conceptualization and re-
organisation of training art educators, up-dating their qualification and
education content is of utmost importance. Training teachers of art and
developing their competences in the context of post-modern educational
paradigm by introducing the studies of visual culture in art education is an
urgent educational problem, specified by the following research questions:

e How does the phenomenon of visual culture change the character of
contemporary art education and define its content?

o  What competences of art teachers should be developed in the context of
visual culture and post-modern educational paradigm?

o How are teachers of art prepared to accept changes and develop their
competences?

o What prospects are foreseen for visual culture studies in training teachers of art?

The research problem is linked with the situation of art education in
Lithuania, where strategies of visual culture in art education have not been
researched or studied. The prospects of visual culture are related to foreign
researchers’ studies and examples, while opportunities of applying them in
Lithuanian art education practice are projected.



Research Object — the visual culture discourse in art education.

Research Aim is to analyse visual culture discourse as a conceptual
background for art education in order to identify post-modern attributes of visual
culture and its educational importance in the context contemporary culture and
education; to study problems and prospects of training art educators in the context
of post-modern educational paradigm from the aspect of visual culture discourse.

Research Tasks:

e to study research literature from the aspects of the shift in cultural and
educational  paradigms, phenomenology, educational philosophy,
contemporary art education, historical and aesthetical aspects and to provide
a conception of visual culture by highlighting its educational contexts;

e to provide theoretical substantiation of the preconditions for developing
visual culture and its educational importance on all levels of art education
and their interaction;

e to analyse art teachers’ competences in the context of post-modern
educational paradigm; how these competences are important and connected
with the discourse of visual culture in art education;

e to analyse preconditions for the development of training and up-dating the
qualifications of art teachers from the aspects of the conception of
contemporary educational paradigm and visual culture;

e to analyse the state of art education, problems and possibilities by revealing
a visual culture discourse in art education;

e to identify the attitudes of art teachers towards visual culture, their preparation
and educational needs, to reveal problems in training art teachers;

e to perform an interpretative analysis of the expert discourse by revealing the
attitudes of the experts towards the phenomenon of visual culture in art
education and in training art educators;

e to formulate conclusions of the research and stimulate scientific discussion
about the prospects of visual culture in fine arts education studies.

Research Hypothesis
The dynamics of the change of art education depends on the attitudes of art

educators towards visual culture, on their training and competences

corresponding to the contemporary educational paradigm.
Hypothesis is specified by the following statements:

e (lassical and modernist tendencies dominating in art education are unable
to cover and react towards changing culture. Visual art education can
become more meaningful if art curriculum were developed with regard to
changes in visual culture by including various forms of visual culture and
the needs of the students.

e Post-modern educational paradigm opens opportunities for developing the
art education curriculum in a different way; however, it requires a
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qualitatively new training of art educators. That is why study programmes at
higher education institutions preparing teachers of art have to be renewed.

e A balanced training of art educators can ensure the development of the new
competences, if educational processes (learning) were based on the
interaction between modern and post-modern art education in order to
develop meta-cognitive visual thinking and common cultural experience.

Research novelty is outlined via an original formulation of the research
subject, theoretical and methodological novelty. The original formulation of the
research subject — post-modern educational paradigm, application of the
concept of discourse, include post-modern world-outlook on the paradigmatic
level while discussing the study of art education and contexts limiting it. By
defining post-modern educational paradigm, it is strived to combine post-
modern theories and educational approach of social constructivism theory.

Theoretical novelty of the work is revealing visual culture discourse and its
post-modern character in art education by emphasising the role and
competences of the art teacher in moving towards post-modern educational
paradigm in the systems of art education in Lithuania. Recently attitudes
towards cultural studies have undergone a radical change, while the
phenomenon of visual culture is implicated on all stages of art education. Recent
research into art education abroad has raised the idea that art education should
become visual cultural education. For that a conceptual substantiation based on
scientific research, discussion and practical experiment is needed. In Lithuania,
this would be a new and important field of educational research; that is why the
dissertation aims at analysing visual culture discourse as a possible conceptual
background in art education.

The dissertation puts forward an idea that, first of all, the shift in art
education can be speeded up by the corresponding training of art educators, their
attitudes towards visual culture and their competences.

While analysing the peculiarities of post-modern educational paradigm,
preconditions for changes in training art teachers are foreseen, and the need for
developing their competences in the aspect of visual culture is revealed.

Methodological novelty is defined by the application of the method of an
interview in surveying the experts, by combining discourse analysis,
phenomenological and hermeneutical analysis. Original data received via the
expert survey and new ideas born in the discursive conversation stimulate
further scientific discussions on this urgent topic.



Conceptual background of the research

The present research is based on the following:

the paradigm shift theory, based on T.Kuhn’s explanation of paradigm
expression and their links with culture, art and education (Kuhn, 2003;
Habermas, 1971; Kearney, 1988; Glanz, Behar-Horenstein, 2000);
postmodernism theory, conceptualising postmodernism as social being
consisting of the totality of social, economic, political and cultural
phenomena, changing in historical time and space (Baudrillard, 2002;
Bauman, 2002; Jameson, 2002; Jenks, 1996; Lyotard, 1993; Welsch, 2005);
postmodern curriculum theory is used as a key concept substantiating the
reconstructions of art education curriculum in the context of visual culture.
The curriculum is understood as a cultural reproduction and social
reconstruction — conveyance and internalisation of cultural values and
social relations (Arnowitz and Giroux, 1991; Oliva, 1997, 2005; Slattery,
1995; Tanner and Tanner, 1995; Pinar, 1988, 1995, 1999, 2003);

discourse theory, where discourse is analysed as a cultural aspect,
expressed by specific ideas, concepts and categories about visual culture
and the system of its meanings. On the basis of the discourse theory as a
methodological strategy of social research, some aspects of the content and
context of the discourse are being highlighted (Foucault 1998; Potter and
Wetherell, 1987; Poskiené, 2004; Telesiené, 2005);

social constructivism theory, which embodies constructivist attitudes
towards teaching, learning and knowledge acquisition. It stresses the
importance of acknowledging prior experiences, constructing knowledge
and applying it to new situations. In this theory is emphasized the
importance of culture and context in understanding what is happening in
society and constructing knowledge based on this understanding. Social
constructivism can be seen as a source of the postmodern movement, and
has been influential in the field of visual cultural studies (Berger, Luckman,
1999; Derry 1999; McMahon 1997; Kukla, 2000; Philips, 1995);

mass communication and media theory is employed while projecting
strategies of understanding and researching into visual culture as a form of
communication (Baran, 2006; Fiske, 1990; Goodman, 2003; Griffin, 1997;
McLuhan, 2003; O‘Shaughnessy, Stadler, 2005);

humanistic education philosophy is used to substantiate attitudes towards
culturally meaningful education of a versatile personality (Maslow, 2006;
Rogers, 2002);

contemporary conception of competence, according to which art educator’s
competences are defined in post-modern educational paradigm (Juceviciené,
2000; Lauzackas, 2005; Sauléniené, 2003; Goodwin, 1997; Day, 1997);
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e phenomenology, as a methodological background which aims at revealing
the meanings of phenomena through the human consciousness (Husserl,
2005; Merleau-Ponty, 1996).

Research methods.

Theoretical (literature analysis, document analysis), quantitative and
qualitative methods (used on the principle of method triangulation).

Research literature analysis reviews research into visual culture studies,
clarifies the conception of visual culture and its educational importance.
Paradigmatic shifts of the cultural context and their impact on art education are
analysed. The newest research into art education and its discourses are reviewed.

Document analysis. Educational documents, regulating teacher training, art
education references, Lithuanian high school curricula, higher education
institutions’ curricula, internet data bases on the topic are analysed.

A survey was employed in order to identify attitudes, interests and
qualification needs of art teachers in respect of visual culture, to find out about
their preparedness and the situation in art education, problems and tendencies in
Lithuania in the conditions of changing culture. A detailed questionnaire
consisting of closed and open questions was used.

The interview method was employed in performing expert evaluation to
identify possibilities and ways of training art educators, to discuss the experts’
experience in developing visual culture education. Professional teachers of art,
teacher trainers, painters, mentors taking an active part in educational projects
were chosen as experts.

Data analysis methods. To ensure the reliability and accurateness of
information, quantitative and qualitative data analysis principles were
combined, the principle of method triangulation was also employed.

Statistical quantitative survey data analysis was performed by calculating
the means of the attitudes of the respondents, mode evaluations, standard
deviations and percent expressions. Data was processed by SPSS 14.0 for
Windows software.

Qualitative data analysis was performed after empirical information had
been collected in verbal and textual forms. Different analysis methods were
combined in the qualitative research: discourse analysis, content analysis,
phenomenological and hermeneutical analysis.
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Research Stages

Stage one (2002-2003): analysis of scientific literature and educational
documents. This helped to clarify scientific problem and the degree of its
exploration, to formulate the research hypothesis, aims and tasks.

Stage two (2004-2005): designing the structure of the research, definition
of methods, composition of the research instrument — a questionnaire for the
teachers of art on the basis of theoretical assumptions and methodological
recommendations. Production of the theoretical part of the dissertation.

Stage three (2005-2006): collection of research data. Carrying out the expert
survey by employing the interview method and the survey of the teachers of art.

Stage four (2006): a quantitative and qualitative data analysis and
interpretation of the results. Producing a research report, formulation of
conclusions and recommendations.

Theoretical relevance of the research

The theoretical part of the dissertation defines the conception of post-
modern educational paradigm in the context of globalisation and change. This
conception provides new ideas for validating new educational strategies. The
importance and significance of the phenomenon of contemporary visual culture
in educational environment is analysed, theoretical preconditions for the change
of the curriculum and methods of art education are revealed, key discourses on
art education and prospects of implication of visual culture in art education
studies are highlighted. The role of art educators and their new competences in
connection with the development of visual culture in the context of post-modern
educational paradigm are discussed. The conception of visual cultural education
opens up opportunities for the new trends of research in art education, the exit
point of which could be this theoretical study. Further research in this field,
scientific discussion, new forms of creative expression and learning practice,
important for everyday life, are possible to validate the educational importance
of visual culture.
Practical relevance of the research

Theoretical assumptions and educational discourses of visual culture
discussed by the experts allow validating practical and methodological ideas and
strategies in art education. The research into attitudes and needs of art teachers
reveals problems of art education in a comprehensive school. The needs of art
teachers revealed the importance of certain areas of education that should be
taken into consideration while preparing new study programmes, qualification
up-dating programmes and while reconstructing the existing ones. The discourse
of visual culture in art education provides a number of new ideas and
innovations for art education practice.
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The key concepts used in the dissertation

Post-modern educational paradigm is based on the theories of social
constructivism and contextual learning with an orientation towards important
post-modern discourses. Post-modern education reacts to the challenges posed
by globalisation and realities of the contemporary world, attitudes towards the
role of the educator, learning and teaching undergo radical changes. Educational
content is characterised by multiplicity, flexibility, the impact of the context, it
can be mosaic, inconsistent, flexible and changeable (Fullan, 1998; Lyotard,
1993, Parker, 1997; Edwards, Usher, 1996; Hargreaves, 1999).

Art education can be understood differently. In wider sense arts education
includes education of various fields of art: fine arts, music, dance, and drama.
Cooperation and integration of various fields is important in contemporary art.
The dissertation emphasises visual art education and/or fine art education. With
the appearance of the new forms of artistic expression in visual arts, the terms
fine arts and fine arts education do not reflect the concept of visual expression
and visual culture. That is why when talking about visual arts education or fine
arts education, a wider concept — visual art education or simply art education —
is employed in the dissertation implying extended fine arts education and
emphasising its visual character.

Visual culture — (Lat. visualis) is visual artefacts created, made, and
interpreted by man existing in a social and cultural context. The areas of visual
culture are classical and contemporary art, architecture, photography, video
production, films, television, fashion, visual advertising, graphic design,
packing, pieces of art, design of everyday objects, production of different sorts,
computer environment and games, internet sites, etc. (Barnard, 1998; Mirzoeff,
1998; Mitchell, 1995; Howels, 2003; Walker, Chaplin, 1997). Visual culture is
becoming important discourse in contemporary art education (Freedman, 2003;
Duncum, 2001; Tavin 2003, Wilson, 2003).

Visual literacy is an ability to perceive, read and use visual information.
Visual literacy consists of the totality of visual experience, visual perception and
thinking, and ability of visual expression of the individual. The level of visual
literacy depends on the visual experience of the individual, knowledge of visual
culture, the ability to identify images and perceive their meaning, to interpret
them on the contextual and philosophical level, as well as visual expression
abilities and skills.

Competence is an expression of the person’s qualification or ability to act,
determined by the individual’s knowledge, abilities, skills, attitudes, personal
qualities and values (Jucevicien¢, Lepaité, 2000). Competence is a functional ability
to perform a certain activity on the basis of the total acquired knowledge, skills,
abilities and values; it is an ability to apply knowledge in a concrete situation to
provide an efficient solution to the problem (Lauzackas, Pukelis, 2000).

13



Defence propositions

The expansion of visual culture brings about the need for visual literacy in
society. This provides a background for the shift in visual art education in
various fields and levels of art education by moving from fine arts education
towards a wider conception of visual culture education.

The expression of traditional and modernist paradigm dominating in
Lithuanian art education is unable to include the diversity of changing
culture and art; that is why the need for the spread of the new paradigm
appears. Considering cultural and national specificity of Lithuania, art
education should reflect an interaction between global and local tendencies
of visual culture.

The reconstruction of art education is caused by the shift in cultural and
educational paradigm, expressed through theoretically validated and
culturally oriented art curriculum. That is why it is necessary to substantiate
it by a post-modern educational conception, a new approach towards culture
and history of art, development of critical thinking and contemporary art
education discourses, reflecting social context and problems, multicultural
conception, and diversity of visual culture.

While implementing the content of art education, oriented towards visual
culture, the main role is given to the teacher of art, whose preparation
determines the dynamics of the change. In the context of post-modern
educational paradigm, it is important for art educators to acquire a solid
background in educational philosophy and a wide cultural education, to
develop not only their artistic and technological abilities, but also common
cultural,  educational,  methodological, = managerial, information
management, creative and communicative competences.

The spread of post-modern educational paradigm in training art educators
could be ensured by designing a competence developing content and
modernisation of educational curricula oriented towards a wider context of
visual culture.

Because the expression of visual culture in creative industries expands art
education boundaries, the field of activities of art educators also expands.
Thus in university fine arts programmes it is important to train not only
teachers of art for the institutions of formal teaching and schools but also
art educators with wider competences, as providers of educational and
cultural education services, educators at the museums, etc.

The Structure and Volume of the Dissertation

The dissertation consists of an introduction, 3 parts, conclusions and

recommendations, references and appendices. It also includes 16 figures and
diagrams 20 tables. The list of references has 343 literature sources. The
dissertation has 162 pages. Appendices include survey instruments, statistical
calculation tables, and interview materials.
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A brief review of the dissertation content

Introduction reveals importance of the topic and research problem, defines
research aim and tasks, formulates the hypothesis, reviews methods applied, and
reveals the scientific novelty of the work as well as its theoretical and practical
importance.

Part one THE SHIFT IN ART EDUCATION IN THE CONTEXT OF
EDUCATIONAL PARADIGMS AND POST-MODERN VISUAL CULTURE
reviews the formation of post-modern educational paradigm under the impact of
globalisation and shifts in contemporary culture. Educational reforms are
associated with new learning environments, changing attitudes towards learning
and teaching, changing roles of the educator in the process of education, the
multiplicity and dynamics of the content of education. Experiences formed in
educational theories substantiating paradigmatic conception of education make a
basis for the appearance of a new paradigm. In contemporary educational theory
contradictions between modernism and postmodernism become clear; that
questions the established traditions in education and raises important
postmodernist discourses stimulating re-thinking of the content of education.

Changing contemporary culture influences the character of art education.
On the basis of features of cultural paradigms and historically formed models of
art education, three main art education paradigms are established within
educational theories and conceptions: (1) pre-modern, (2) modern and (3) post-
modern. The concept of post-modern art education is analysed in more detail; it
is discussed how shifts in the post-modern world affect the aims, strategies and
content of art education. The interaction among different paradigms produces
post-paradigmatic attitudes, which in its turn forms the conception of
contemporary art education. The content of contemporary art education consists
of the total of discourses integrating a socially important content, visual culture,
aesthetic experience and artistic expression, new image technologies and the
conception of the formation of national identity in the multicultural context.
Such content of art education can be implemented in the process of contextual
and constructive learning. The aim of this process is to develop a conceptual
understanding and critical attitudes towards art and culture in post-modern
world, value orientations, creativity and interpretative abilities as well as an
ability to manage information, produced by modern communication
technologies. A new conception is being formulated in art education theories —
education based on visual culture.

With the expansion of the field of visual culture, traditionally perceived
artistic culture undergoes transformation. Artistic production is referred to as
cultural production, art history is augmented by constantly changing
contemporary art, the boundaries between “high” art and popular art become
obscure, types and genres of art are levelled, “pure” arts are substituted by
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integral interdisciplinary ones, traditional technologies are supplemented by new
inventions. The importance of visual culture studies is emphasised, visual
culture itself being treated as one of the most important cultural phenomena in
the post-modern being. Visual culture studies embrace a wide interdisciplinary
field: cultural studies, communication (media) studies, art history and aesthetics.
Visual culture becomes an attractive research object, analysing and interpreting
structures of visual experience, their functioning in various social systems and
practical activities. In everyday life and social activities each person is more or
less influenced by visual environment, media environment, popular culture,
she/he interacts in virtual environment and enjoys visual arts. Certain
environments or “contexts” are formed in visual culture; in those every person
can find creative, play, work interests, corresponding to his/her individual needs
and spiritual-intellectual level. These contexts, depending on the individual’s
interaction with them, form the person’s world-outlook, perception of style and
taste, attitudes and values.

For a modern human, living in the socio-cultural environment saturated
with images, visual education helping to orient oneself in visual environment is
necessary. The need for “visual literacy” in society is made obvious and the
educational importance of visual culture is being emphasised.

At the end of part one, various treatments of visual culture discourse in art
education research are reviewed and theoretical preconditions for implicating
visual culture in art education studies are substantiated. First of all, art education
has to stand on the solid conceptual background by foreseeing clear aims and
objectives of art education in various educational systems under the conditions
of the shift of contemporary cultural and educational paradigms.

Part two TRAINING TEACHERS OF ART AND DEVELOPING THEIR
COMPETENCES IN THE CONTEXT OF VISUAL CULTURE AND POST-
MODERN EDUCATIONAL PARADIGM analyses various competence
development aspects of teachers of art with regard to the challenges of post-
modern educational paradigm. The development of competences of educators
becomes an important task of today. Educational documents emphasise
teachers’ preparedness to work under the new conditions. The competences of
educators are developed by combining initial teacher training, in-service
qualification up-dating and continuous learning.

Post-modern culture, changing character of art and rapidly changing
contemporary visual culture requires new competences from art educators. It is
very important for the art teachers to develop visual literacy and experience in
visual culture. The acquisition of competence in visual culture are conditioned
by one’s personal vision, philosophical position, interests, constant observation
of visual environment, continuous renewal of information and knowledge and
its purposeful employment in activities, an ability to analyse and critically
assess cultural phenomena. The most important competences of teachers of art
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are highlighted in order to move from narrow conception of subject
competences towards developing interdisciplinary competences. In this context,
curriculum planning, methodological, managerial, information management,
technological abilities, creation of visual environment and communication
competences are emphasised. In training teachers of art re-conceptualisation of
the curriculum of art studies, preparation of the new study programmes and
improving the existing ones, developing new teachers’ competences is very
important. In the art teachers training curriculum, cohesion of all structural
components, interdisciplinarity of the subjects of education studies and visual
arts, and holistic perception of competences are very important. With the
expansion of opportunities of art education, the conception of the activities of
art educators also expands, by including cultural education and various
educational services.

The study analyses training of art educators in Lithuania, examines study
programmes and their onto-didactical aspects. On the basis of experience of
training art educators in the foreign countries, opportunities for change and the
expansion of the field of activities of teachers of art are foreseen.

Part three. EMPIRICAL RESEARCH: VISUAL CULTURE IN ART
EDUCATION FROM THE POINT OF VIEW OF TEACHERS OF ART AND
EXPERTS presents a detailed description of the structure of empirical research, data
collection, analysis methodology, and provides research results and their interpretation.

The research consists of two parts:

1. Research into the state of art education from the point-of-view of the
teachers of art. The research was aimed at establishing the dominating character
of art education, problems and tendencies in Lithuania under the conditions of
changing culture; it was attempted to reveal educational philosophy of art
teachers, to determine their attitudes and interests in the different areas of visual
culture and their views on visual cultural education; it was also sought to find
out aspects of teacher training, preparedness and development needs by
assessing their competences in contemporary educational paradigm.

2. Expert survey was aimed at assessing and revealing the prospects of the
conception of visual culture in art education, at establishing the expert attitudes
towards ways and opportunities of visual culture education, training art
educators and prospects of their activities. On the basis of expert experiences
and insights, opportunities of expression of the phenomenon of visual culture
and problem areas are revealed and recommendations provided.
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Research structure

To examine the state of art education, an extended questionnaire was used
with teachers of art. The research instrument was designed on the basis of a
theoretical study. 125 teachers of art from various schools of Lithuania
participated in the research. The research revealed problem areas in art
education as well as the demand and feasibility for visual culture studies.

The hypothesis statement that art education is dominated by traditional and
modernist teaching was confirmed. Postmodernist attitudes towards art
education are contradictory. Teachers of art by pointing towards problems and
difficulties in art education, tend to emphasise the insufficiency of material
provision, which fails to ensure quality teaching. Because of the above-
mentioned material shortages teaching contemporary visual arts also seems to
be problematic. Teachers of art also mentioned the lack of competences in this
area. Most art educators agree with the importance of visual culture and its
inclusion in the art education process; they also mention the need for developing
competences in separate areas of visual culture. The research results
demonstrated that it is most important for art teachers to look for the teaching
methods and forms of art classes. Positive changes in developing visual culture
discourse are reflected in various art projects conducted by art teachers.

Conversations with art experts were based on phenomenological research
methodology. Expert survey was conducted on the basis of an interview. 15
experts from Lithuania, Latvia, Estonia and Finland participated in the research.
The principle of method triangulation was applied for expert survey analysis.
While analysing the data, attempts were made to find out how the experts
understand the phenomenon by reflecting on their experiences, what differences
exist between the theoretical description of the phenomenon and its discursive
expression in social reality. Experts assessed opportunities for visual culture
education from various positions, corresponding to their experience, revealed
through various contexts of their activities and discursive practices. The experts
revealed existing problems and provided recommendations. During the
conversations, different ideas of developing visual culture, its expression in art
education were discussed.
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The analysis of the conversations revealed the main discourses dominating
in the interviews:

Autobiographical — the attitudes of the respondents towards the
phenomenon were revealed through autobiographical facts and experiences.
While analysing autobiographical as well as historical discourses it was borne in
mind that participants were talking about the events of the past, based on the
person’s memory, which can be subjective.

Historical — while defining the character of art education from a historical
perspective, the experts revealed a certain dynamics in the development of
visual culture education. The historical attitude helped to perceive what aspects
of art education were important, how they correlated with the cultural context,
how the contemporary attitudes towards art education developed and changed.
This development and tendencies were different in different countries; that is
why international differences became apparent.

Methodological — the respondents explained the conception of visual art on
the basis of their own experience. They emphasised opportunities of applying
certain methods, their advantages or stressed the importance of a
methodological basis in general.

Institutional — because experts were from different institutions, they
represented their experience in the framework of the activities of certain
institutions and levels — school, university, museum, art centre, and other
institutions. The experts expressed their opinions about the strategies of
educational content, school reform, planning, structure and organisation of
educational programmes, their implementation, management and development,
educational technologies, the structure of training of art educators.

Phenomenological — perceiving the phenomenon of visual culture and
education and its separate parts through one’s personal experience. Visual
culture can be perceived and defined in different ways; that is why every expert
expressed a discursive attitude towards this question on the basis of the
phenomenological experience. This allowed evaluating the importance of
certain aspects of visual culture.

Theoretical — some experts emphasised their philosophical position,
mentioned certain theories, on which they based their knowledge and activities.
Theoretical substantiation of the attitude formulates a corresponding discourse,
e.g. feminist, postmodernist, or critical. This allowed a better understanding and
evaluating the validity of some expert statements and provided new alternatives
in developing the discourse of visual culture in art education.

International — because the experts were from different countries the
international discourse was also discussed. Experts presented the history and
development of art education in their country. That allowed comparing and
examining recent trends in art education in the region.
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CONCLUSIONS

The importance of the paradigmatic attitude towards art education.
Globalisation processes and cultural shifts essentially change attitudes
towards education and stimulate the formation of the new educational
paradigm, which unites the experience of educational theories and is
oriented towards urgent postmodernist discourses. Contemporary education
is based on the theory of social constructivism and contextual learning.
Knowledge is derived from various sources: formal, informal, accidental,
individual. Teaching strategies are oriented towards new teaching methods,
the use of new technologies, active and interactive ways of learning.
Contemporary cultural context and the spread of visual culture provides for
the preconditions of changes in art education. Art education becomes
postmodernist in its character. Historically formed classical and modernist
tendencies are still important; however, some postmodernist discourses are
brought to light. Art education gradually becomes visual culture education,
which is based on visual culture studies.

Visual culture is a complex multiple discourse of postmodernism, creating a
new attitude towards art, culture and image. It includes all fine arts, also
visual environment: public and private spaces, material environment, visual
expression of media, virtual environment and other popular phenomena.
The increasing interest in visual culture studies stimulates not only the
formation of new disciplines but also interdisciplinary links, expands the
boundaries of art education perception and induces its pluralistic character.
The examined features of art education paradigms formed by the cultural
context are reflected in Lithuanian art education systems. Lithuanian art
education is dominated by the expression of classical and modernist
paradigms, which becomes limited in the view of global tendencies. With
the rapid changes in the cultural context, preconditions for the spread of
postmodernist paradigm begin to show.

Educational importance of visual culture in art education.

In everyday life and social activities, every person is more or less affected
by visual environment, media environment, and popular culture; she/he
interacts in virtual environment and enjoys fine arts. In this environment
every concrete person finds individual interests and needs. That is why it
can be stated that visual culture, depending on the individual’s interaction
with it, forms the person’s world outlook, style and taste perception,
attitudes and values.

Recognising that visual culture is an important educational factor, in the hands
of an art educator it can become an efficient means helping to achieve various
social, cultural, political and educational aims. On the other hand, a modern
person, living in the contemporary social and cultural environment, has to have
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some visual literacy helping to orient better in the visual environment. That is
why visual culture becomes an important object of art education.

The importance of the visual culture discourse in the space of art education in
the world proves that visual culture gradually becomes the central conception
of contemporary art education. Research has shown that art education which
includes experience of visual culture can help the students to reveal better the
total view of visual arts, to perceive the meaningfulness of art in the context
of the culture of images and postmodern phenomena. Then it would be
possible to expect meaningful consumption of visual culture.

Preconditions for reorganisation of the content of art education
curriculum with regard to the educational importance of visual culture.
Because Lithuanian cultural context changes rapidly and is affected by global
tendencies, the impact of Western cultures and technological progress, visual
culture plays an ever increasing role in everyday life. Having in mind cultural
and national specificity of Lithuania, the interaction between global and local
tendencies of visual culture should be reflected in the art education curriculum.
Thus the most important aspirations of contemporary art education programmes
are a culturally oriented art education curriculum, critically reacting towards
visual culture and based on contemporary educational aims and tasks.

The content of contemporary art education consists of the total of
discourses, which unites socially important content, visual culture, aesthetic
experience and artistic expression, new image technologies, and
understanding of cultural identity in the multicultural context. Such content
of art education can be implemented in the process of contextual and
constructive learning. The aim of this process is to develop a conceptual
understanding and critical attitudes towards visual culture, values
orientations, creativity and interpretation abilities as well as an ability to
manage information spread by modern communication technologies.

While implementing the projection of visual culture into art education, first
of all, art education has to be based on a clear conceptual basis, by
foreseeing clear aims and objectives of art education in various systems of
education. It is important to design new art education study programmes, to
reconstruct their curriculum and propose new educational strategies,
corresponding to the needs of the contemporary society. Art education
programmes should be oriented towards a critical analysis of visual culture,
stimulation of creative expression and interpretation.
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The need for developing new competences of teachers of art.

While implementing changes in the content of art education, a qualitatively
new preparation of teachers of art and developing their competences in
response to the challenges of modern visual culture are very important. A
modern competence of the teacher of art can be described as an ability to
act under the conditions of changing visual culture, as the total of
knowledge, skills and abilities as well as capacity to assess and analyse
contemporary cultural phenomena.

It is very important for the art educators to develop general cultural,
educational, curriculum planning, methodological, managerial, information
management,  technological, visual  environment creation, and
communicative competences. The acquisition of these competences depends
on personal visions, a philosophical position, the choice of an appropriate
direction of education, interests, continuous renewal of information and
knowledge and its purposeful application in practice.

The shifts in art education require reconstruction of the content of art
teachers’ education. On the basis of post-modern educational conception, it
is necessary to renew university study programmes training art educators
and design new in-service teacher training programmes. The connection
among all the structural components in the content of education, the
interdisciplinary approach towards the subjects of education studies and art
are of particular importance. The training of art educators should be based
on holistic understanding of competences and interaction between
modernist and postmodernist art education.

Problems and prospects of art education in Lithuania from the point-
of-view of teachers of art.

The research confirmed the hypothesis that art education is moving from
classical towards modernist paradigm, which at the moment is the
prevailing tendency in art education in the context of Lithuania.
Postmodernist and visual culture tendencies in art education are developing
rather slowly; there is a lack of research and practical examples of art
education. Modernist practices dominating in art education fail to meet the
students’ needs and cover the diversity of growing visual images in visual
culture; that is why art teachers meet with certain difficulties.

The surveys of the teachers of art revealed that the efficiency of art
education and the spread of modern visual arts are negatively affected by
the lack of material resources, unfavourable attitudes in the society towards
the subject of fine arts, the lack of students’ motivation and the lack of
competences of art educators themselves.

The research highlighted the need for developing certain competences of
teachers of art. Technological literacy, knowledge of contemporary art,
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acquisition of visual experience, the need for methodological knowledge
and managerial project competences are of paramount importance.

The evaluation of postmodernist practices and visual culture discourse in art
education is contradictory; this can be explained by the lack of knowledge
and experience of art teachers. However, a growing interest in burning
social issues, contemporary art and project activities show positive
prospects for change.

Prospects of developing visual culture from the expert point-of-view.
The experts unanimously recognised the importance of studies of visual
culture on all levels of art education and confirmed the hypothesis,
formulated in this study, that visual art education can become more efficient
if a move was made towards visual culture conception based on the post-
modern art education. The experts approve of the spread of post-modern
educational paradigm by emphasising the advantages of social
constructivism and contextual teaching/learning.

In European countries, visual culture has been integrated in art education in
various forms for several decades. It became clear that in Lithuania and in
neighbouring countries there is a need for the spread of the new paradigm,
however, art education policy in separate educational institutions is not
always favourable for change and meeting the urgent needs of the
prospective teachers and their students.

The experts singled out certain important aspects of the art education
curricula: the problem of understanding and learning contemporary art, the
importance of art therapy, the need for the cultural studies, the
environmental art, popular culture, and media studies.

In the space of contemporary educational paradigms, it is important to re-
conceptualise the art teachers’ education. It is important to include the
interdisciplinary approach of visual arts and educational subjects in higher
school curriculum. The experts emphasised the importance of cultural
studies and the impact of postmodernist discourses and theories, forming
the future teachers’ world-outlook and substantiating their competences. For
art educators it is important to have not only practical art-making skills, but
also good theoretical, methodological and didactic preparation, visual
literacy, competences in education and art research. This would help solving
some visual culture understanding, teaching and content volume problems.

The need for training teachers of art for various cultural, art and
educational systems.

Because the expression of visual culture in creative industries expands the
boundaries of art education, the need arises to train art educators not only
art teachers for professional educational institutions. Art educators are
understood as providers of cultural education and educational services,
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consumers and educators in information and communication culture,
educators at the museums, and other art related institutions.

One of the aims of art studies at a higher school would be to form mental
culture and world-outlook of art educators which would correspond to the
contemporary challenges and which determines contemporary cultural
education. The formation of new curriculum in the university teacher
training integrating visual culture, and modernisation of educational
programmes with regard to the discourses of post-modern educational
paradigm should provide a more qualitative background and opportunities
for art educators’ professional activities in various education systems and
cultural spheres.

RECOMMENDATIONS

On the basis of the research presented in this dissertation, the following

recommendations can be proposed for the institutions preparing teachers of art:

In the process of training art teachers, it is important to strengthen the
philosophical conception of art education, corresponding to the aspects of
post-modern educational paradigm, and their ability to link theoretical and
practical knowledge.

Teachers of art and institutions training them, while designing the
contemporary content of art education, should pay attention to key
discourses on art education, raised by postmodernism, to the phenomenon
of visual culture and alternative teaching and learning theories.

While training teachers of art, attention should be paid not only to
professional subject and narrow specialisation knowledge and skills but
also to the strive for interdisciplinarity of subjects to cover a wider context
of visual arts and to provide general cultural competences of the person.
Teachers of art should include into the art curricula various alternative
forms of visual culture by combining classical, modernist and post-
modernist teaching methods.

Prospective teachers of art should be provided with opportunities to specialise
in separate areas of art and visual culture by providing a wide spectrum for
choice. This would make it possible to educate professionals in separate areas,
to expand research of different fields in art education, to organise
supplementary education and carry out educational projects in society.

In designing study and in-service qualification up-dating programmes, the
need of the art teachers to learn in different fields of visual culture revealed
in this study should be taken into consideration.

Schools and art education institutions should consider the opinion of art
teachers, conveyed in the research survey, while developing organisation of
art education and school resources.
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Schools and universities should pay attention to the ideas expressed by the
experts and develop the discussion on the prospects of visual culture
education by foreseeing conferences and publications on this topic. On the
basis of this study, it is suggested to carry out and develop research and
practical experiments in visual culture education.
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VIZUALINES KULTUROS DISKURSAS RENGIANT .
DAILES PEDAGOGUS POSTMODERNIOS EDUKACINES
PARADIGMOS KONTEKSTE

Reziumeé

Temos aktualumas. Kintancios kultiros paradigmos, globalizacija,
demokratijos procesai, postmodernizmo diskursy jvairové i§ esmés keiCia
pozitri { ugdyma, mokyma ir mokymasi, pedagogo vaidmenis. Tai suponuoja
edukacines reformas, naujy mokymosi aplinky kiirimasi, ugdymo turinio kaita.
Kultdriniy ir edukaciniy paradigmu kaita aktualizuoja ,,naujojo rastingumo*
poreiki postmodernioje visuomenéje, kuris suprantamas kaip gebéjimas
adaptuotis sparciai kintan¢iame pasaulyje, gebéjimas orientuotis masinés
informacijos ir komunikacijos priemoniy skleidziamos informacijos sraute,
reikalaujanc¢iame naujy informaciniy technologiju ivaldymo.

Postmodernizmo teoretikai J. Baudrillard (2002), A. Giddens (2005),
F. Jameson (2002), Ch. Jenks (1995), J.-F. Lyotard (1993), W. Welsch (2004) ir
kt. akcentuoja vaizdy ir reginiy gauséjima Siuolaikinéje kultiroje ir ju
reikSminguma jvairiose gyvenimo srityse. Tai skatina poreiki igyti vizualinj
rastingumgq: suvokti vaizding informacija, vertinti vizualing kokybe ir vaizdy
prasmes. Vizualiné kultiira tampa patraukliu tarpdisciplininiu moksliniy tyrimy
objektu. Vizualinés kultiiros studijose analizuojamos ir interpretuojamos
vizualinés patirties struktiiros, ju funkcionavimas jvairiose socialinése sistemose
ir praktingje veikloje (Barnard, 1998; Howels, 2003; Mirzoeff, 1998, 2002;
Mitchell, 1995; Rogoff, 2002; Walker, Chaplin, 1997; Andrijauskas, 1995,
2004; Gaizutis, 2004; Kinc¢inaitis, 2001; Mazeikis, 2004 ir kt.).

Vizualinés kultliros tyrimai paskatino mokslines diskusijas meno edukacijos
klausimais. Siekiama jteisinti populiarios kulttiros, vizualiyju medijy bei naujuyjy
technologiju raiska meninio ugdymo praktikoje (Boughton, 2005; Buhl, 2005;
Duncum, 2001, 2002, 2003, 2004; Efland, 2004, 2005; Freedman, 2003, 2004;
Stuhr, 2004, Tavin, 2003; Wilson, 2003 ir kt.). Mokslininkai teigia, kad klasikinés
ir modernistinés meninio ugdymo praktikos nepajégios aprépti vizualinés kultiiros
gausos, reaguoti | postmodernizmo is§tikius ir sparcia kultiiros kaita.

Siuolaikinés meninio ugdymo idéjos grindziamos socialinio konstruktyvizmo
teorija, kritine pedagogika bei postmoderniu poziiiriu { ugdyma, neapsiribojama
individualia menine raiska, daugiau démesio skiriama interpretacijai, diskusijoms,
kritinio mastymo ugdymui, socialiai orientuotam turiniui. Postmoderni edukaciné
paradigma pateikia alternatyvius mokymo biidus ir turinio konstravimo strategijas.
Vizualinés kultiiros diskursas, aktualus pasaulinéje meno edukacijos erdvéje,
Lietuvos kontekste iki Siol néra nagrinétas. Nusistovéjusios tradicinés meno
edukacijos formos ir praktika nepakankamai iSreiSkia dinamiskos ir vizualios
kultros aktualijas, neatspindi ivairiy postmodernizmo diskursy. Todél vizualinés
kulttiros diskurso ir jo postmodernaus pobiidzio atskleidimas meniniame ugdyme

28



yra visiskai naujas dalykas, skatinantis tolesnius tyrin¢jimus. Vizualinés kulttiros
tyrimai yra aktuallis siekiant suprasti ir paaiskinti meninio ugdymo pasauléziiiry
formavimasi Lietuvos meninio ugdymo sistemose, jvertinti prielaidas,
skatinanCias naujos meninio ugdymo paradigmos atsiradima, kontekstualiy
veiksniy itaka ugdymo turiniui ir vizualinés kultiiros diskurso raiskos galimybes.

Meninio ugdymo pokyciai priklauso ne tik nuo valstybés Svietimo
strategijy, parengty dokumenty, ugdymo programy. Meninio ugdymo pokyciy
dinamika salygoja dailés pedagogy atvirumas kaitai, nuostatos vizualinés
kultiiros atzvilgiu, ju pasirengimas bei kompetencijos. Kei€iantis paradigmoms
kinta pedagogy vaidmuo ir auga reikalavimai ju kompetencijai. Lietuvoje
ivairius dailés pedagogu kompetencijos probleminius klausimus akcentavo
V. Matonis (2005, 2006), D. Siaulytien¢ (2001), D. Karatajiené (2001, 2005),
S. Sauléniené (2003, 2005), R. Vismantiené (2003, 2005). Tyréjai nagrinéjo
dailés pedagogu dalykines kompetencijas, veiklos ir vaidmeny kaita paradigmy
virsmo kontekste. Taciau dailés pedagogu kompetencijos, akcentuojant
vizualinés kultiiros diskursa néra tirtos. Truksta edukacinio vizualinés kultiiros
diskurso ivertinimo ir konceptualaus meninio ugdymo ir dailés pedagogu
rengimo pagrindimo pagal postmodernios edukacinés paradigmos sampratg.
Nepakanka tyrimy, analizuojanciy dailés pedagogu rengimo problemas, studijy
turini ir programas, kvalifikacijos keélimo poreikius ir galimybes.
Postmodernizmo i$8tkiai ir vizualiné kultira iskelia daugybe vertybiniy,
pedagoginiy, ugdymo proceso organizavimo bei metodologiniy problemy dailés
pedagogams. Pereinant prie platesnés meninio ugdymo sampratos dailés
pedagogu netenkina siaura dalykiné specializacija ir orientacija i dalyko
déstyma mokyklose. Todél ypac¢ aktuali yra dailés pedagogu rengimo, ju
kvalifikacijos kélimo ir ugdymo turinio pertvarka, pagrista kompetencijas
plétojanciomis studijy programomis.

Dailés pedagogy rengimas bei jy kompetencijy plétojimas postmodernios
edukacinés paradigmos kontekste, jprasminant vizualinés kultiros studijas
dailés edukologijoje, yra aktuali pedagoginé problema, kurig patikslina Sie
tyrimo klausimai:

o Kaip vizualinés kultiros fenomenas keicia Siuolaikinio meninio ugdymo
pobidj ir lemia jo turing?

o  Kokios dailés pedagogo kompetencijos turéty biiti plétojamos vizualinés
kultiiros ir postmodernios edukacinés paradigmos kontekste?

o Kaip dailés pedagogai pasirenge priimti pokycius ir plétoti savo
kompetencijas?

o  Kokios numatomos vizualinés kultiiros studijy jprasminimo perspektyvos
rengiant dailés pedagogus?

Tyrimo problema siejama su meninio ugdymo situacija Lietuvoje, kur
vizualinés kultliros strategijos meniniame ugdyme néra tirtos ir studijuotos.
Vizualinés kultiiros jprasminimo perspektyvos siejamos su uzsienio Saliy
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mokslininky tyrimais ir pavyzdziais, numatomos galimybés juos pritaikyti
Lietuvos meninio ugdymo praktikoje.

Tyrimo objektas — vizualinés kultiros diskurso raiska dailés
edukologijoje.

Tyrimo tikslas — iSnagrinéti vizualinés kulttiros diskursa, kaip konceptualy
meninio ugdymo pamata, siekiant identifikuoti vizualinés kultiiros diskurso
postmodernius veiksnius ir edukacini reikSminguma Siuolaikinés kulttros kaitos
kontekste; istirti problemas ir perspektyvas rengiant dailés pedagogus postmodernios
edukacinés paradigmos kontekste vizualinés kultiiros diskurso aspektu.

Tyrimo uZdaviniai:

e iSnagrinéti moksling literatiira kultiiros ir ugdymo paradigmy kaitos,
fenomenologiniu, ugdymo filosofijos, Siuolaikinio meninio ugdymo,
istoriniu bei estetiniu aspektais ir pateikti vizualinés kultiiros samprata,
iSrySkinant jos edukacinius kontekstus;

e teoriSkai pagristi vizualinés kultiros ugdymo prielaidas ir jos edukacini
reik§minguma visuose meninio ugdymo lygiuose ir jiems saveikaujant;

e iSanalizuoti postmodernios edukacinés paradigmos kontekste aktualias
dailés pedagoguy kompetencijas vizualinés kulttiros diskurso aspektu;

e iSanalizuoti dailés pedagogu rengimo, ju kvalifikacijos keélimo ir
tobulinimo prielaidas Siuolaikinés edukacinés paradigmos sampratos ir
vizualinés kultiros diskurso aspektais;

e istirti dailinio ugdymo padéti, atskleidziant vizualinés kulttiros diskurso
rai$ka ir galimybes meniniame ugdyme;

e nustatyti dailés pedagogu pozitrj i vizualing kultiira, ju pasirengima ir
edukacinius poreikius, atskleidziant dailés pedagogy rengimo problemas;

e atlikti interpretacing eksperty apklausos analizg, atskleidziant eksperty
pozilirj | vizualinés kultiros fenomeno raiska meniniame ugdyme ir
rengiant dailés pedagogus;

e suformuluoti tyrimo iSvadas ir moksling diskusija apie vizualinés kultiiros
iprasminimo perspektyvas dailés edukologijoje.

Hipotezé
Meninio ugdymo kaitos dinamika ir vizualinés kultiiros diskurso plétojimas
dalinai priklauso nuo dailés pedagogu konceptualiy pazitiry bei nuostaty meno ir
vizualinés kultiiros atzvilgiu, nuo ju pasirengimo ir kompetenciju, atitinkanciy
Siuolaiking ugdymo paradigma.
Hipotezg patikslina Sie teiginiai:
e  Vizualiniame meniniame ugdyme vyrauja klasikinés ir modernistinés
tendencijos, kurios nepajégios aprépti vizualinés kultiiros gausos ir reaguoti
1 ja. Vizualinis meninis ugdymas gali tapti aktualesnis, jeigu ugdymo
turinys biity plétojamos atsizvelgiant i ugdytiniy poreikius, vizualinés
kultiiros pokycius, jtraukiant {vairias vizualinés kultiiros formas.
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e Postmoderni edukaciné paradigma atveria galimybes plétoti meninio
ugdymo turinj, taciau ju jgyvendinimui reikalingas kokybiskai naujas
dailés pedagogu rengimas. Todél turéty biti atnaujintos dailés pedagogu
rengimo programos, apimancios ir studijas aukstojoje mokykloje, ir
kvalifikacijos kélima, ir savarankiska mokymasi.

e Subalansuotas dailés pedagogy rengimas galéty wuztikrinti naujy
kompetencijy plétojima, jei ugdymo procesas (mokymasis) biity pagristas
modernistinio ir postmodernistinio meninio ugdymo sanglauda, siekiant
ugdyti metakognityvinj vizualini mastyma ir turtinti bendrakultiiring patirtj.

Disertacinio tyrimo naujumas nusakomas per originalia darbo objekto
formuluotg, teorini ir metodologini naujuma. Originali darbo objekto,
postmodernios edukacinés paradigmos formuluoté, diskurso savokos taikymas,
apima postmodernia pasauléziiira paradigminiu lygiu aptariant meninio ugdymo
ir ji ribojanciy konteksty studija. Apibréziant postmodernia edukacing
paradigma siekiama derinti postmodernias teorijas ir edukacing socialinio
konstruktyvizmo teorija.

Teorini darbo naujuma nusako vizualinés kultiros diskurso ir jo
postmodernaus pobiidzio atskleidimas meniniame ugdyme, pabréziant dailés
pedagogo vaidmenj ir jo kompetencijas pereinant prie postmodernios
edukacinés paradigmos Lietuvos meninio ugdymo sistemose.

Vizualinés kultiiros diskursas aktualizuojamas visose meninio ugdymo
grandyse nes tai palyginti nauja tyrimy sritis. Igyvendinant daugelio Saliy
mokslininky keliama idéja, kad meninis (dailinis) ugdymas turéty tapti
vizualiniu kultiriniu ugdymu, reikalingas konceptualus tokio ugdymo
pagrindimas, pagristas moksliniais tyrimais, diskusijomis ir praktiniais
eksperimentais. Lietuvoje tai blity nauja, reik§minga edukaciniy tyrimy sritis,
todél disertacijoje keliamas tikslas iSanalizuoti vizualinés kultiros diskursa kaip
galima konceptualy pagrinda meniniame ugdyme.

Disertacijoje keliama idéja, kad meninio ugdymo kaita itin gali paspartinti
atitinkamas dailés pedagogy pasirengimas, ju nuostatos vizualinés kultliros
atzvilgiu ir ju kompetencija. Analizuojant postmodernios edukacinés
paradigmos ypatumus, numatomos dailés pedagogu rengimo kaitos prielaidos,
atskleidziamas dailés pedagoguy kompetenciju plétojimo vizualinés kultiiros
aspektu poreikis.

Metodologinj naujuma nusako eksperty apklausos interviu budy taikymas,
diskurso analizés, fenomenologinés ir hermeneutinés analizés derinimas.
Eksperty apklausos tyrimo metu gauti originaliis duomenys, naujos idéjos,
atsiradusios diskursyviame pokalbyje, skatina tolesnes mokslines diskusijas Sia
aktualia tema.
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Disertacinis tyrimas grindZiamas:

paradigmy kaitos teorija, remiantis T. Kuhn aiSkinama mokslo paradigmy
kaita. Atskleidziama paradigmu raiSka ir ju sasajos kultliros, meno ir
ugdymo moksly srityse (Kuhn, 2003; Habermas, 1971; Kearney, 1988;
Glanz, Behar-Horenstein, 2000);

postmodernizmo teorija, postmodernizma suvokiant kaip socialini biivi, kuri
sudaro socialiniy, ekonominiy, politiniy ir kultliriniy reiskiniy visuma, kintanti
istoriniame laike ir erdvéje (Baudrillard, 2002; Bauman, 2002; Hargreaves,
1999; Jameson, 2002; Jenks, 1996; Lyotard, 1993; Welsch, 2005);
postmodernistine ugdymo turinio (kurikulumo) teorija, pagrindziant
postmodernaus ugdymo turinio samprata ir meninio ugdymo turinio
rekonstrukcijas vizualinés kultiiros kontekste. Ugdymo turinys suvokiamas
kaip kultiiriné reprodukcija ir socialiné rekonstrukcija — kultiriniy vertybiy
ir visuomenés santykiy perteikimas ir jsisavinamas (Arnowitz, Giroux,
1991; Oliva, 1997, 2005; Slattery, 1995; Tanner ir Tanner, 1995; Pinar,
1988, 1995, 1999, 2003);

diskurso teorija, kur diskursas nagrin¢jamas kaip kultiros aspektas,
iSreiSkiamas specifiniy idéjy, savoky bei kategorijy apie vizualing kultiira ir
jos reikSmes sistema, apimantis platesniy socialiniy reiskiniy ar procesy
raiskos laukus, vertybes, tikéjima, socialini identiteta ir kitas kategorijas.
Remiantis diskurso teorija, kaip metodologine socialinio tyrimo strategija,
iSrySkinami kai kurie diskurso turinio ir konteksto aspektai (Foucault, 1998;
Potter, Wetherell, 1987; Poskiené, 2004; Telesiené, 2005);

socialinio konstruktyvizmo teorija, t. y. konstruktyvus pozitris { mokyma,
mokymasi ir Ziniy formavima, akcentuojama ankstesnio patyrimo reikSmé
konstruojant Zinias ir taikant jas naujoms situacijoms. Sioje teorijoje
pabréziama kultiiros ir konteksto reik§mé suvokiant socialinius procesus ir
aktyviai konstruojant zinias. Socialinis konstruktyvizmas gali biiti
derinamas su postmoderniu pozilriu ir taikomas vizualinés kultiros
studijose (Derry 1999; McMahon, 1997; Kukla, 2000; Berger, Luckman,
1999; Philips, 1995);

masinés komunikacijos teorija, numatant vizualinés kultiros, kaip
komunikacijos formos, suvokimo ir tyrimo strategijas (Baran, 2006; Fiske,
1990; McLuhan, 2003; O‘Shaughnessy, Stadler, 2005);

humanistine ugdymo filosofija grindziant pozitiri i kultiriSkai prasminga
visapusiSkos asmenybés ugdyma (Maslow, 2006; Rogers, 2002;
Lepeskiené, 1996);

Siuolaikine kompetencijos samprata, kuria remiantis apibréziamos dailés
pedagogo kompetencijos postmodernioje edukacinéje paradigmoje
(Juceviciené, 2000; Lauzackas, Pukelis, 2000; Sauléniené, 2003; Goodwin,
1997; Day, 1997);
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e  fenomenologija — metodologiniu pagrindu, kuriuo siekiama atskleisti
reiskiniy prasmes per zmogaus samoneés turini (Husserl, 2005; Merleau-
Ponty, 1996).

Ginamieji teiginiai

e Vizualinés kultiros ekspansija iskelia vizualinio rastingumo poreikj
visuomenéje. Tai sukuria vizualinio meninio ugdymo kaitos prielaidas
ivairiose meno edukacijos srityse ir lygmenyse pereinant nuo dailinio
ugdymo link platesnés vizualinés kultiiros koncepcijos.

e Lietuvos meniniame ugdyme dominuojanti modernistinés paradigmos
raiska nepajégi aprépti kintancios kultliros ir meno jvairovés, todél ryskéja
naujos paradigmos sklaidos poreikis. Atsizvelgiant i Lietuvos kultiirini ir
tautinj savituma, meniniame ugdyme turéty atsispindéti globaliy ir lokaliy
vizualinés kulttiros tendencijy saveika.

e  Meninio ugdymo rekonstrukcijas salygojancios kintancios edukacinés ir
kultiirinés paradigmos iSreiskiamos per teoriSkai pagrista ir kultdiriSkai
orientuota ugdymo turini. Todél prasminga ji gristi postmodernia edukacine
samprata, nauju pozilriu i kultira ir meno istorija, kritinés samoneés
ugdymu bei aktualiais meninio ugdymo diskursais, kuriuose atsispindi
socialinis kontekstas ir problematika, multikultiriné samprata, vizualinés
kulttiros jvairové.

e Realizuojant meninio ugdymo turini, orientuota i vizualing kultiira,
svarbiausias vaidmuo tenka dailés pedagogams, nuo kuriy pasirengimo
priklauso kaitos dinamika. Postmodernios edukacinés paradigmos
kontekste dailés pedagogui svarbu jgyti tvirta edukacinés filosofijos
pagrinda, platy kultiirini iSprusima, plétoti ne tik meninius ir technologinius
gebéjimus, bet ir kulttirines, edukacines, metodologines, vadybinés veiklos,
informacijos valdymo, vizualinés aplinkos kiirimo, komunikacines
kompetencijas.

e Rengiant dailés pedagogus postmodernios edukacinés paradigmos sklaida
uztikrinty kompetencijas plétojancio turinio formavimas bei ugdymo
programy modernizavimas, orientuotas i platesni vizualinés kultiiros
konteksta. Dailés pedagogu kompetenciju plétojimas yra nenutriikstantis
procesas, apimantis mokymasi visa gyvenima, kuris uztikrina nuolatini
ziniy ir geb&jimy atnaujinima ir prisitaikyma prie nuolat kintancio kultiiros,
meno ir visuomenés vystymosi.

e Kadangi vizualinés kultiiros raiska kiirybinése industrijose iSplecia meno
edukacijos ribas, iSsiplecia ir dailés pedagogo veiklos laukas. Todél
universitetinése dailés studijose aktualu rengti ne tik pedagogus formalaus
mokymo institucijoms, bet platesniy kompetencijy kultiirinio §vietimo ir
edukaciniy paslaugy teikéjus.
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Tyrimo metodai: feoriniai (literatiros, dokumenty analizé) kiekybiniai ir
kokybiniai tyrimo metodai, naudojant metody trianguliacijos principq.

Mokslinés literatiiros analizé. Apzvelgiami vizualinés kultiiros studijy
tyrimai, iSsiaiSkinama vizualinés kultiiros samprata, jos edukacinis
reikSmingumas. Analizuojama kultiirinio konteksto paradigminé kaita, jos
poveikis meniniam ugdymui. ApZzvelgiami naujausi meninio ugdymo tyrimai ir
ju diskursai.

Dokumenty analizé. Analizuojami $vietimo dokumentai, reglamentuojantys
pedagogy rengima, meninio ugdymo gaires, Lietuvos bendrojo lavinimo
mokyklos programos, auks$tyju mokykly studijy programos, interneto duomeny
bazés aktualia tema.

Anketine apklausa taikyta siekiant nustatyti dailés pedagogu nuostatas,
interesus ir kvalifikacijos kélimo poreikius vizualinés kultiros atzvilgiu,
iSsiaiSkinti dailés pedagogu pasirengimo ir meninio ugdymo situacija,
problemas bei tendencijas Lietuvoje kintan¢ios kultiiros salygomis. Apklausai
naudotas iSsamus klausimynas, kuri sudaro uzdaro ir atviro tipo klausimai.

Interviu metodas taikomas atliekant eksperty apklausa, kuria siekiama
i$siaiSkinti vizualinés kultliros ugdymo patirtj, galimybes ir biidus rengiant
dailés pedagogus. Ekspertais pasirinkti profesionaliis dailés pedagogai,
pedagogy ugdytojai, dailininkai, kuratoriai, aktyviai dalyvaujantys
edukaciniuose projektuose.

Duomeny analizés metodai. Siekiant informacijos patikimumo ir i§samumo
derinami kiekybiniai ir kokybiniai duomeny analizés principai, taikomas metody
trianguliacijos principas.

Kiekybiné anketinés apklausos duomeny statistiné analizé atlikta skai¢iuojant
respondenty nuomoniy vidurkius, modos iver¢ius, standartinius nuokrypius,
procentines iSraiSkas. Duomenys apdoroti SPSS 14.0 for Windows programa.

Kokybiné duomeny analizé buvo naudojama surinkus empiring informacija
verbaline ir tekstine forma. Kokybiniame tyrime derinami skirtingi analizés
metodai: diskurso analizé, kontent analizé, fenomenologiné ir hermeneutiné
analize.

Tyrimo eiga

e Pirmajame tyrimo etape (2002-2003 m.) atlikta mokslinés literatiiros ir
Svietimo dokumenty analiz¢, kuri padéjo iSgryninti moksling problema, jos
iStyrimo laipsnj, suformuluoti tyrimo hipotezg, tikslus ir uzdavinius.

e Antrajame etape (2004-2005 m.) sukonstruota tyrimo strukttira, apibrézti
metodai, remiantis teorinémis prielaidomis ir metodologinémis
rekomendacijomis sudarytas tyrimo instrumentas — klausimynas dailés
pedagogams. Parengta disertacijos teoriné dalis.

e  Treciajame etape (2005-2006 m.) buvo renkami tyrimo duomenys,
vykdoma eksperty apklausa taikant interviu metoda bei dailés pedagogy
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anketiné apklausa. Apklausti 125 dailés pedagogai i§ 15 Lietuvos bei
uzsienio $aliy eksperty.

e Ketvirtajame etape (2006 m.) atlikta kiekybiné ir kokybiné duomeny
analizé bei rezultaty interpretacija. Parengta disertacinio tyrimo ataskaita,
suformuluotos i§vados ir rekomendacijos.

Disertacinio darbo struktiira ir apimtis. Darba sudaro jvadas, 3 dalys,
iSvados ir rekomendacijos, literatliros sarasas, priedai. Disertacijoje pateikti 16
paveiksly ir 20 lentelés. Panaudoti 344 literattiros $altiniai. Darbo apimtis 162
puslapiai. Prieduose pateikiami apklausy instrumentai, statistiniy skai¢iavimy
lentelés, interviu medziaga.

Teorinis tyrimo reikSmingumas. Teorinéje disertacijos dalyje
nagrinéjama postmodernios edukacinés paradigmos samprata globalizacijos ir
kaitos kontekste, kuri naujai pagrindzia ugdymo strategijas. Atskleidziamas
Siuolaikinés vizualinés kultiiros diskurso aktualumas ir reik§mingumas
edukacinéje aplinkoje, teorinés meninio ugdymo turinio ir metody kaitos
prielaidos, iSrySkinami esminiai postmodernaus meninio ugdymo diskursai,
nagringjama, kaip postmoderniis kontekstai nusako vizualinés kultiiros diskursa
meniniame ugdyme, numatomos vizualinés kultiiros jprasminimo perspektyvos
dailés edukologijoje. Aptariamas dailés pedagogu vaidmuo ir naujos ju
kompetencijos vizualinés kultiros diskurso aspektu bei postmodernios
edukacinés paradigmos kontekste.

Teoriskai apibendrinta vizualinio kultirinio ugdymo koncepcija atveria
galimybes naujoms tyrimo kryptims dailés edukologijoje, skatina mokslines
diskusijas. Remiantis Sia studija, galimas naujas, konceptualus dailés pedagoguy
rengimo programy pagrindimas.

Praktinis reikSmingumas. Nauja edukaciné koncepcija ir vizualinés
kulttiros diskursas pateikia daug naujoviy meninio ugdymo praktikai. Teorinés
prielaidos leidzia pagristi praktines ir metodologines meninio ugdymo idéjas ir
strategijas. Dailés pedagogy nuomoniy ir poreikiy tyrimas atskleidzia meninio
ugdymo problemas bendrojo lavinimo mokyklose. Dailés pedagogu poreikiai
i8ryskino tam tikry lavinimosi sri¢iy aktualuma, i ka reikéty atsizvelgti plétojant
dailés pedagogu kompetencijas, rengiant naujas studiju ir kvalifikacijos
tobulinimo programas bei rekonstruojant esamas. Tyrimo rezultatai leido
pateikti rekomendacijas universitetiniam dailés pedagogy rengimui tobulinti.
Pokalbiai su ekspertais skatina tolesnes mokslines diskusijas plétojant vizualinés
kulttros diskursa meninio ugdymo turinyje, numatant dailés pedagogy rengimo
ir edukaciniy institucijy veiklos perspektyvas kintancios kultiros salygomis.
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ISVADOS

1. Paradigminio poZiiirio | meninj ugdyma reik§mingumas.

Globalizacijos procesai ir kultiiros kaita i§ esmés keicia poziiiri i ugdyma ir
skatina naujos edukacinés paradigmos formavimasi, kuri jungia ugdymo
teorijy patirti bei orientuojasi i aktualius postmodernizmo diskursus.
Siuolaikinis ugdymas remiasi socialinio konstruktyvizmo teorija bei
kontekstiniu mokymusi. Zinios yra igyjamos i3 jvairiy $altiniy: formaliy,
neformaliy, atsitiktiniy, individualiy. Mokymo strategijos orientuojasi i
naujus mokymo metodus, Siuolaikiniy technologijy naudojima, aktyvius ir
interaktyvius mokymosi budus.

Siuolaikinis kultiiros kontekstas ir vizualinés kultiiros sklaida lemia meninio
ugdymo kaitos prielaidas. Vizualinis meninis ugdymas jgauna
postmodernistini pobiidi, neneigianti istoriSkai susiformavusiy klasikiniy
bei modernistiniy tendencijy, aktualizuoja kai kuriuos postmodernizmo
diskursus. Meninis (dailinis) ugdymas laipsniskai tampa vizualiniu
kultiriniu  ugdymu, kuris pagristas vizualinés kultiros studijomis ir
pasizymi tarpdiscipliniSkumu.

Vizualiné kultira — sudétingas daugialypis postmodernizmo diskursas,
kuriantis nauja pozilri { mena, kultira ir vaizda. Ji apima visus
vaizduojamuosius menus, vizualiaja aplinka: viesSgsias ir privacigsias
erdves, daiktine aplinkq, medijy vizualiqjq raiska, virtualiq aplinkq, kitus
populiarius reiSkinius. Didéjantis susidoméjimas vizualinés kultiiros
studijomis skatina ne tik naujy discipliny formavimasi, bet ir
tarpdisciplinines sasajas, praple¢ia meninio ugdymo suvokimo ribas ir
skatina pliuralistini jo pobudi.

Istirti kultiros konteksto formuojami vizualinio meninio ugdymo
paradigmy bruozai atsispindi Lietuvos meninio ugdymo sistemose. Lietuvos
meninio ugdymo procese dominuojanti klasikinés bei modernistinés
paradigmos raiska veikiant globalioms tendencijoms tampa ribota, o
sparciai kintantis kulttirinis kontekstas iSryskina postmodernios paradigmos
sklaidos prielaidas.

2. Vizualinés kultiiros edukacinis reik§mingumas meniniame ugdyme.

Kasdieniniame gyvenime ir socialiné¢je veikloje Zmogus yra daugiau ar
maziau veikiamas vizualiosios aplinkos, medijy aplinkos, populiariosios
kultaros, saveikauja virtualioje aplinkoje, gérisi vaizduojamaisiais menais,
atranda individualius interesus ir poreikius. Todél galima teigti, kad
vizualiné kultira, priklausomai nuo individo saveikos su ja, formuoja jo
pasaulézitira, stiliaus suvokima, skoni, pozifirius ir vertybes.

Pripazijstant, kad vizualiné kultira yra reikSmingas edukacinis veiksnys,
pedagogams ji gali tapti veiksminga priemone, padedancia pasiekti jvairius
socialinius, kulttirinius, politinius bei edukacinius tikslus. Kita vertus,
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Siuolaikiniam zmogui, gyvenanciam dabarties socialinéje kultliringje
aplinkoje, yra biitinas vizualinis iSprusimas, padedantis geriau orientuotis
aplinkoje. Todél vizualiné kultira tampa reikSmingu meninio ugdymo
objektu.

Vizualinés kulttros diskurso tyrimai parodé, kad meninis ugdymas, susietas
su vizualinés kultiiros patirtimi, gali padéti ugdytiniams geriau suprasti
visuminj vizualiniy meny vaizda, ugdo vizualinj rastinguma, moko suprasti
ivairius postmodernius reiskinius bei meno prasminguma vaizdiniy kulttiros
kontekste.

3. Meninio ugdymo turinio pertvarkymo prielaidos, atsiZvelgiant |
vizualinés kultiiros edukacinj reik§minguma.

Kadangi Lietuvos kultlirinis kontekstas greitai kinta ir yra veikiamas
globaliy tendenciju, Vakary kultiros itaky bei technologinés pazangos,
vizualiné kultiira vaidina vis svarbesni vaidmeni kasdieniniame gyvenime.
Atsizvelgiant i Lietuvos kultiirini ir tautini savituma, globaliy ir lokaliy
vizualinés kultiiros tendencijy saveika turéty atsispindéti ir meninio ugdymo
turinyje. Taigi, svarbiausi Siandienos vizualinio meninio ugdymo programy
siekiai — kultiriskai orientuotas turinys, kritiSkai reaguojantis i Siuolaiking
vizualing kultira ir pagristas S$iuolaikiniais pedagoginiais tikslais ir
uzdaviniais.

Siuolaikinio meninio ugdymo turinj sudaro diskursy visuma, kuri sieja
socialiai reiksmingq turinj, vizualine kultirq, estetini patyrimq ir menine
raiskq, naujgsias vaizdo technologijas bei kultirinio tapatumo sampratq
multikultiiriniame kontekste. Toks meninio ugdymo turinys gali biiti
igyvendintas kontekstinio ir konstruktyvaus mokymosi procese. Sio proceso
tikslas — ugdyti konceptualy supratimq ir kriting poziiri i vizualine kultiirq,
vertybines orientacijas, kiurybiskumq ir interpretacinius gebéjimus bei
gebéjimq valdyti informacijq, skleidziama Siuolaikiniy komunikaciniy
technologijy.

Igyvendinant vizualinés kultiiros projekcija i meninj ugdyma, visy pirma
meninis ugdymas turéty remtis | aiSkius konceptualius pamatus,
padedancius numatyti aiSkius meninio ugdymo programy tikslus ir
uzdavinius jvairiose edukacinése sistemose. Todél Siandien aktualus naujy
meninio ugdymo programy kirimas, turinio rekonstravimas ir naujy
ugdymo strategijy kiirimas, atitinkantis Siuolaikinés visuomenés poreikius.
Meninio ugdymo programos turéty orientuotis { kriting vizualinés kultiiros
analizg, kuirybinés raiskos ir interpretacijos skatinima.

4. Dailés pedagogy naujy kompetencijy plétojimo poreikis.

Realizuojant meninio ugdymo turinio kaita, ypa¢ svarbus kokybiskai naujas
dailés pedagogu pasirengimas ir ju kompetenciju plétojimas, atliepiantis
Siuvolaikinés vizualinés kultiiros i8Stkius. Siuolaiking dailés pedagogo
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kompetencija galima apibiidinti kaip gebéjimq veikti kintancios vizualinés
kultiiros salygomis, Ziniy, mokéjimy ir jgidziy visuma, gebéjimq vertinti ir
analizuoti §iuolaikinés kulttiros reiSkinius.

Dailés pedagogui svarbu ugdyti bendrakultirines, edukacines, turinines
kompetencijas, metodologines, vadybinés veiklos, informacijos valdymo,
technologiniy gebéjimy, vizualinés aplinkos kurimo, komunikacines
kompetencijas. Siy kompetencijy igijima salygoja asmeninés vizijos,
filosofiné pozicija, tinkamos ugdymo krypties pasirinkimas, interesai,
vizualiné patirtis, nuolatinis informacijos ir Ziniy atnaujinimas bei tikslingas
jos naudojimas veikloje.

Meninio ugdymo kaita reikalauja dailés pedagogu rengimo turinio
rekonstrukcijos. Biitinas universitetiniy dailés pedagogy rengimo programy
atnaujinimas, nauju kvalifikacijos kélimo programy rengimas, grindziamas
postmodernia edukacine samprata. Ugdymo turinyje ypac svarbus visy
struktliriniy  komponenty  rySys, edukologijos ir dailées dalyky
tarpdiscipliniskumas. Dailés pedagogy rengima prasminga biity gristi
holistine kompetencijos samprata bei modernistine ir postmodernistine
meninio ugdymo saveika.

5. Lietuvos meninio ugdymo problemos ir perspektyvos dailés pedagogu
poZiuriu.

Tyrimas patvirtino iskelta hipotetinj teiginj, kad vizualinis meninis ugdymas
pereina nuo klasikinés prie modernistinés paradigmos, kuri Siuo metu
vyrauja Lietuvos meniniame ugdyme. Postmodernistinés ir vizualinés
kulttros tendencijos vystosi gana létai, triksta vizualinio meninio ugdymo
tyrimy ir praktiniy pavyzdziy. Meniniame ugdyme vyraujancios
modernistinés praktikos netenkina mokiniy poreikiy, nepajégia aprépti
auganCio vizualiniy meny turinio ir ivairovés, todél dailés pedagogai
susiduria su tam tikrais sunkumais.

Dailés pedagoguy apklausos tyrimas atskleidé, kad vizualinio meninio
ugdymo efektyvumg ir Siuolaikiniy vizualiniy meny sklaida neigiamai
veikia materialinés techninés bazés stoka, nepalankus aplinkiniy pozZitiris {
dailés dalyka, mokiniy motyvacijos stoka bei pa¢iy mokytoju kompetencijy
triikumas.

Tyrimas iSrySkino dailés pedagoguy kompetenciju plétojimo poreikius.
Dailés pedagogams ypac aktualus technologinio rastingumo, Ziniy apie
Siuolaikini meng, vizualinés patirties jgijimas, metodologiniy Ziniy bei
vadybinés projektinés veiklos kompetencijy poreikis.

Dailés pedagogai prieStaringai vertina postmodernistines praktikas ir
vizualinés kulttiros diskursa meniniame ugdyme, kadangi stokojamiems
stinga atitinkamo pasirengimo. TaCiau didéjantis susidoméjimas aktualia
socialine tematika, Siuolaikiniais menais bei projektine veikla rodo
teigiamas kaitos perspektyvas.
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6. Vizualinés kultiiros ugdymo perspektyvos eksperty poZiiriu.

Ekspertai vieningai pripazino vizualinés kultiiros studijy aktualuma visuose
meninio ugdymo lygmenyse ir patvirtino darbe iskelta hipotetinj teiginj, kad
vizualinis meninis ugdymas gali biiti efektyvesnis, jeigu bty pereinama
prie postmodernaus meninio ugdymo, pagristo vizualinés kultiiros
koncepcija. Ekspertai pritaria postmodernios edukacinés paradigmos
sklaidai, pabrézdami socialinio konstruktyvizmo ir kontekstinio
mokymo(si) privalumus.

Europos Salyse vizualing kultiira jau keleta deSimtmeciy jvairiomis
formomis integruojama i menini ugdyma. ISryskéjo, kad Lietuvoje ir
kaimyninése Salyse atsirado naujos paradigmos sklaidos poreikis, taciau
meninio ugdymo politika atskirose ugdymo institucijose ne visuomet yra
palanki kaitai ir aktualiems biisimy pedagogu bei ugdytiniy poreikiams
patenkinti.

Ekspertai iSskyré tam tikrus svarbius meninio ugdymo turinio aspektus:
Siuolaikinio meno, kultiros studijy, meno terapijos, aplinkos meno,
populiarios kulttiros, medijy studijy poreiki.

Siuolaikiniy ugdymo paradigmy erdvéje aktualus dailés pedagogy rengimo
turinio  rekonceptualizavimas, pasizymintis  jvairiy meno  sriciy
tarpdiscipliniSkumu. Ekspertai akcentavo, kad rengiant dailés pedagogus
ypac¢ svarbi kultiiros studijy, postmodernizmo diskursy ir teoriju itaka,
formuojanti pedagogu pasauléZiiira ir pagrindzianti ju kompetencijas. Dailés
pedagogams ypac aktualios ne tik praktinés meninés kompetencijos, bet taip
pat geras teorinis, metodologinis ir didaktinis pasirengimas, edukaciniy ir
meno tyrimy kompetencija — tai galéty iSspresti iskylancias vizualinés
kultiiros pazinimo, déstymo ir turinio apimties problemas.

7. Dailés pedagogy poreikis jvairioms kultiiros ir meno bei ugdymo
sistemoms.

Kadangi vizualinés kultiiros raiska kiirybinése industrijose praplecia meno
edukacijos ribas, iSkyla poreikis rengti dailés pedagogus ne tik profesinés
krypties mokymo institucijoms, bet ir kaip kultiirinio §vietimo, edukaciniy
paslaugu teikéjus, informacinés, komunikacinés kultiros vartotojus ir
$vietéjus. Vienas 1§ aukstosios mokyklos meno studijy tiksly biity formuoti
Siandienos aktualijas atitinkancia dailés pedagogu mentaling kultiirg ir
pasauléziira — nuo to priklausyty niidienos kultiirinis ugdymas. Dailés
pedagogo kompetencijas plétojanCio turinio formavimas, vizualinés
kulttros integravimas, ugdymo programy modernizavimas atsizvelgiant {
postmodernios  edukacinés paradigmos diskursus turéty suteikti
kokybiskesnj pagrinda ir didesnes galimybes dailés pedagogu profesinei
veiklai jvairiose ugdymo sistemose ir kultiiros srityse.
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REKOMENDACIJOS

Remiantis disertacinio tyrimo iSvadomis teikiamos Sios rekomendacijos

dailés pedagogus rengiancioms ir ju kvalifikacijos kélima organizuojancioms
institucijoms:

dailés pedagogu ugdymo proceso metu stiprinti dailés pedagogy meninio
ugdymo filosofing samprata, atitinkancia postmodernios edukacinés
paradigmos aspektus;

formuojant SiuolaikiSka meninio ugdymo turini, dailés pedagogams ir juos
rengianfioms institucijoms, sililoma atkreipti démesi 1 esminius
postmodernizmo iSkeltus meninio ugdymo diskursus, vizualinés kultiiros
fenomena bei alternatyvias mokymo(si) teorijas;

rengiant dailés pedagogus sitiloma atkreipti démesi ne tik i dalykines ir
siauros specializacijos profesines zinias bei gebéjimus, bet taip pat siekti
dalyky tarpdiscipliniSkumo, teoriniy ir praktiniy Zziniy sasajy, stengtis
aprépti platesni vizualiniy meny konteksta, suteikti bendrasias asmenybés
kultiirines kompetencijas;

dailés pedagogams ir juos rengiancioms institucijoms siiiloma | mokymo
turinj jtraukti jvairias alternatyvias ir populiarias vizualinés kultiiros
formas, derinti klasikinius, modernistinius ir postmodernistinius mokymo
metodus;

rengiant studijy ir dailés pedagogu kvalifikacijos kélimo programas
pravartu atsizvelgti { tyrime atskleistus dailés pedagogu poreikius tobulintis
vizualinés kultros srityse;

btsimiems dailés mokytojams reikéty sudaryti salygas specializuotis
atskirose meno ir vizualinés kultliros srityse, pateikiant platy pasirinkimo
spektra. Tai sudaryty prielaidas ir salygas ugdyti atskiry sriciy
profesionalus, plétoti Siy sri€iy tyrimus meno edukacijoje, organizuoti
papildoma ugdyma bei vykdyti edukacinius projektus visuomenéje;
mokykloms ir meninio ugdymo institucijoms siiloma atsizvelgti | tyrime
dalyvavusiy mokytoju nuomong tobulinant meninio ugdymo organizavima
bei resursus mokyklose;

dailés pedagogus rengianCioms institucijoms ir mokykloms sitiloma
atkreipti démesj | eksperty iSsakytas mintis, toliau plétoti diskusijas apie
vizualinés kultliros ugdymo perspektyvas, rengiant $ia tema konferencijas ir
publikacijas. Disertacinés studijos pagrindu sitiloma toliau vykdyti ir plétoti
vizualinés kultiiros ugdymo tyrimus bei praktinius eksperimentus.
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