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Abstract. The objective of the research is to enhance knowledge regarding librarians’
emotions experienced while teaching, as a component of a librarian as an educator identity.
Affective dimensions of teaching were researched in academic libraries of Lithuania and
Poland. Data for this study were gathered using Computer-assisted web interviewing (CAWI)
technique. Affective dimensions experienced while teaching were explored through the
semantic differential technique. The most obvious finding to emerge from this study is that
librarians as educators have more positive than negative emotions about their teaching.
Librarians feel that their teaching is being consistent and they have a positive attitude toward
teaching, but it requires a significant effort. The largest deviation of the results was seen when
talking about feelings of tiredness during the teaching process and the difficulty of teaching
role. For better insight the analysis was carried out comparing results from Lithuania and
Poland as well as linking emotions with job meaningfulness.
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1 Introduction

Librarians as educators are still being marginalised in the university community — they are
neither “real” librarians, nor “real” faculty members [1-3]. Strong effect on librarians’ perception
of being educators has various kinds of stereotypes formed about teaching librarians [4—6]. As the
result, educational duties could cause negative emotions of librarians as educators regarding their
teaching and, as a matter of fact, it could lead to lower proficiency. Evidence suggests that
librarians’ emotions about their teaching were among the most important factors for improving
their proficiency [7-10]. This suggests a need to analyse librarians as educators’ affective
dimensions in order to understand how they percept the role of teachers, what they like and dislike
about it, their perception of themselves as teaching librarians so that to get a wider picture on how
do teaching librarians evaluate their teaching related emotions.

The objective of the research is to enhance knowledge regarding librarians’ emotions about their
teaching and we understand it as a component of a librarian as an educator identity. We would like
to propose a new line of research about librarians as educators’ emotions in order to collect valid
evidences about the affective dimensions of teaching librarians in Lithuania and Poland academic



libraries. There has been no detailed investigation of any kind in this field in Lithuania and Poland.
Our research provides an explanation of librarians as educators’ emotions about their teaching
duties in countries where instruction activities are still quite novel. And in most cases teaching
activities are implemented not so intensively in comparison, for instance, with Scandinavian
countries. Novelty can be perceived as an advantage, but on the other hand, as disadvantage.
Novelty of teaching could lead to the feelings of embarassment and the whole teaching process can
be perceived as very difficult and tiring. On the other hand, lack of routine and overwork in a field
could lead to oversimplification of teaching activities. Another important aspect is related to
emotions about the assessment of meaningfulness such as job like instructional activities. Some
previous studies have shown that feeling of meaningfulness at work is related to accepting
identity, role, and role requirements at work [11]. Understanding the link between job
meaningfulness and emotions felt about teaching activities helped to find out additional important
aspects in establishing a wider picture of teaching librarians emotions.

Data for this research were gathered using Computer-assisted web interviewing (CAWI)
technique. The online survey was implemented using 1KA.SI web survey tool. Questionnaire was
based on research conducted by counterparts from Spain. They analysed affective dimensions of
university professors about their teaching by exploring it through the semantic differential
technique [12]. Respondents of our survey were librarians from academic libraries in Lithuania
and Poland who taught Information Literacy courses. Respondents were asked to evaluate 16 pairs
of bi-polar adjectives grouped into three parts: “Motivation for teaching”; “Evaluation of oneself
as a teacher”; and “Performance of Teaching”. The “Work meaningfulness scale” [11] was added
to the questionnaire.

2 Theoretical Background

2.1 Professional Identity and Emotions

A considerable amount of literature has been published on analysing importance of professional
identity (core of the teaching profession) in teachers development and impact of a range of internal
and external factors to the formation of professional identity [13—-17]. Throughout this paper, the
term professional identity will refer to, according to Sachs [18], understanding teacher
professional identity as dynamic and non-obligatory, which is learned through experience and the
sense of that experience. While a variety of definitions of the term emotions have been suggested,
this paper will use the definition suggested by Lazarus [19] who saw it as “organized system
consisting of thoughts, beliefs, motives, meanings, subjective bodily experiences, and
physiological states” (p. 100). In this paper, the term emotions about teaching will be used,
according to Gargante, Meneses and Monereo [12], as a “specific set of teachers’ knowledge on
the affective dimension of their teaching” (p. 163).

A significant analysis and discussion on the subject was presented by Beauchamp and Thomas
[13] who have highlighted that emotions are one of the most important factors for teachers’
professional identity. Emotions could lead to a change of teacher’s attitude to the profession, for
instance, professional life or particular teaching culture (cognition). On the other hand, various
aspects of the profession, for instance, nature of teaching or teaching discipline, may have an
influence on motivation.

It can therefore be assumed that research of emotions could help to collect data for interpretation



of teachers” attitude to the profession and to predict what factors of the profession have an impact
on teachers’ emotions.

2.2 Teaching Librarians Professional Identity

Throughout this paper, the terms teaching librarian or librarian as an educator will refer to a
librarian who is engaged in any kind of teaching activity in an academic library.

Much uncertainty still exists on teaching librarians professional identity. Walter [2], who is
known for his prominent researches on teaching librarians professional identity, raised a question:
“Teaching skills are clearly recognized as important to the professional work of academic
librarians, but to what degree do academic librarians think of themselves as teachers when they
consider their place on campus, and to what degree is ‘teacher identity’ a recognized aspect of the
broader professional identity of academic librarians?” (p. 53). Walters’ question suggests a weak
link may exist between librarian working as a teacher and identifying teaching as part of his
professional identity. As Albitz [20] asserts, librarians are to be found in a subordinate role within
the institutional hierarchy where they are placed as information services providers whereas
faculties are responsible for educational activities.

In such a case librarians are seen as having a passive role (supporters) rather than active one
(implementers) in educational activities. For instance, Kuhlthau [21] found out, that information
users see library as ,,self-service* environment so librarians are not seen as active participators in
information use; Grigas and Balcitinaité [22] found out that active librarian engagement in study
process is seen as least important service of the academic library; and Wheeler and McKinney [10]
figured out that some librarians “feel less confident about their teaching and less willing to
acknowledge that they are teachers, or that they teach, even if it is obvious what they are doing” (p.
123). Recent research on the librarians stereotypes has shown that perpetuating professional
stereotypes damage librarians ability to interact with students and devaluates their work [6].
Having in mind that emotions are part of a professional identity we should be aware of the
consciousness of teaching librarians about their emotions regarding teaching activities in a context
where, as Whithworth pointed out [23], shift of perception of librarians as providers of information
to librarians as educators is not definitive.

2.3 Teaching Librarians Emotions

In recent years a few authors have published studies attempting to explore emotions in librarians’
instructional work [2, 10, 24-27].

As some researchers revealed, there is, therefore, a definite need for deeper analysis in the field.
Austin and Bhandol [26] showed that as librarians are more drawn into a teaching role, the more
understanding of processes of librarians becoming a teacher becomes crucial, because, as Davis
[27] figured out, for many librarians expanded teaching role causes varying degrees of anxiety.
One of the important aspects of the process is, as Wheeler and McKinney [10] investigated, that
librarians have different approach to teaching, some consider themselves teachers, others —
trainers. Different approaches draw out altered kind of emotions.

A significant analysis and discussion on the subject were presented by Julien and Genuis who
carried out a number of investigations exploring librarians’ emotions in the teaching role [24, 25].
Five broad themes stemmed from the analysis. First one, emotional labour is an important element



in teaching librarians agenda; second one, instruction related negative emotions have an effect on
librarians as educators motivation for instruction activities; third one, considering emotional
labour on librarians as educator may be useful for professionals as well as for library as
organization; fourth one, it is important to address the range of external and internal influences
librarians as educators face related to instruction activities; and fifth one, self-conception and
intrapersonal factors have an impact on librarians as educators association of instructional work
with other their duties within library.

2.3 Work Meaningfulness

The psychological condition of meaningfulness has a significant role at work. The importance of
meaningfulness was recognised in number of researches and theories about motivation, work
engagement and others. For example famous psychologist Frankl [28] has argued that individuals
have a primary motive to seek meaning in their life and work. Oldham, Hackman and Pearce in
their very well-known theory of work motivation defines meaningfulness as the value of a work
goal or purpose, judged in relation to an individual’s own ideals or standards [29]. Lack of
meaning could have unwanted organizational consequences related to intentions to leave work,
disengagement [30]. The feeling of meaningfulness can be related to personal growth and work
motivation [31]. The newest researches about young specialist have found that Generation Y has
the stronger need for meaningful work than any previous generation [32].

3 Method

3.1 Data Collection and Participants

The study was conducted in the form of a survey using CAWI, with data being gathered via an
online survey tool 1KA.SI, the open source software that allows use of sematic differential
technique.

Data collection started on 4™ of April 2016 and came to an end on 30" of April 2016. Directors of
academic libraries were asked for permission to implement the survey in their library and to
introduce the teaching librarians with the main goal of the survey and encourage their
participation. Only a few academic libraries have given public information which members of staff
are involved in Information Literacy teaching activities so there was no possibility to contact
teaching librarians directly. No other research was carried out in this area that would allow to
anticipate the number of potential respondents for the survey. Invitations to participate in the
survey were sent to 40 academic libraries in Lithuania and 62 academic libraries in Poland. An
additional reminder message was sent during one month of survey administration to involve
non-responders in the survey. By the end of the survey period, data have been gathered from 125
teaching librarians (68 from Lithuania (LT) and 57 from Poland (PL)). Data was gathered
following confidentiality procedures.

Teaching experience of the participants can be seen in Table 1 and types of lectures can be seen
in Table 2.

Table 1.Teaching experience of participants in Lithuania and Poland



Teaching experience Percent
LT PL
Less than 5 years 25.9 54.4
Between 5 and 10 years 25.9 235
Between 11 and 15 years 17.2 11.8
Between 16 and 20 years 155 8.8
More than 20 years 155 15

Table 2. Type of teaching librarians implement in Lithuania and Poland
Type of lectures Percent

LT PL

1. Credit-based Information Literacy study 4.4 20.7

programme integrated into study programme and

implemented without faculty assistance

2. Several hours long Information Literacy course 16.2 8.6
integrated into the study programmes study subject

3. Information Literacy course is not included into 47.1 328
study programme and students can choose the course

freely

1% and 3" type of lectures 4.4 5.2
1% and 2" type of lectures 2.9 10.3
2" and 3" type of lectures 19.1 8.6
Were selected all three types of lectures 2.9 10.3
Other 2.9 34

3.3 Measures

The design of the questionnaires was built on research conducted by counterparts from Spain
who analysed affective dimensions of university professors about their teaching by exploring it
through the semantic differential technique [12]. The authors gave their permission to use their
questionnaire for the research in Lithuania and Poland.

The questionnaire was translated into Lithuanian and Polish languages and retranslated back to
English in order to check consistency of translation. Minor differences were found which were
discussed and changed in Polish and Lithuanian versions of the questionnaire. Pilot surveys were
undertaken with 21 participants in order to measure internal consistency of the questionnaire.
Results were satisfactory — Cronbach alpha for questionnaire was 0.865 and for work
meaningfulness scale — 0.873.

Sixteen pairs of adjectives were used to report teaching librarians’ emotions through a
seven-point rating Likert scale. Semantic differential scores were transformed to fit in a scale
ranging from -3 to +3, easier to interpret with a middle or neutral point in zero (0).



Adjectives were contained in three factors.
The first factor — “Motivation for Teaching” encompasses the following items (5 pairs of
adjectives): feelings regarding respondent’s attitude towards teaching (negative — positive),
significance of teaching to respondent personally (irrelevant — relevant), respondent’s attitude to
their future improvement as a teacher (pessimistic — optimistic), while teaching respondent feel
(tense — calm), feelings that respondent have about teaching (intrusive — pleasant).
The second factor — “Evaluation of Oneself as a Teacher” encompasses the following items (5
pairs of adjectives): evaluate respondent’s teaching approach (inflexible — flexible), respondent’s
involvement into teaching (superficial — deep), personal evaluation of respondent’s teaching (bad
— good), respondent’s teaching responds to the needs of students (inconsistent — consistent),
respondent’s teaching level (superficial — comprehensive).
The third factor — “Process of Teaching” encompasses the following items (6 pairs of
adjectives): need of effort (slight — significant), the amount of work respondent have to invest
(large — little), consistency of respondent’s teaching (unadaptable — adaptable), role of the teacher
(harsh — pleasant), teaching, as a process (tiresome — undemanding; demotivating — motivating).
Respondents were asked to fill work meaningfulness scale [11], which consist of five
propositions: The work that | do is important; | have a meaningful job; The work that I do makes
the world a better place; What | do at work makes a difference in the world; The work that | do is
meaningful.
This research seeks to address the following questions:
1. What kinds of emotions are evoked in the teaching process?
2. How emotions have been affected by country, experience and type of lectures?
3. How work meaningfulness evaluation correlates with emotions?

What is the inner connection between emotions and teaching process?

34 Analytical Approach

We compared the average scores (averages and standard deviation (std.)) of adjectives in order to
find out most positively valued pairs of adjectives and factors. We explored correlation between
the teaching librarians’ approaches to teaching. We explored possible link between both constructs
by using a Spearman’s rank correlation coefficient and analysed the differences in the means of the
independent groups and factors by applying the Oneway ANOVA method. We used multiple
regression analysis to link affective dimensions with job meaningfulness.
4 Findings

High reliability of questionnaire (Cronbach’s alpha 0.922) let us analyse findings of this study
with confidence.

4.1 General Results

At first let us look at general evaluation of librarians’ feelings related with teaching process and
comparison of the results from Lithuania and Poland.

Table 3. Descriptive statistics: means, standard deviation of Lithuania (LT) and Poland (PL) sample



Affective dimensions Mean Std.
LT PL LT PL
negative — positive 5.78 6.38  1.660 1.006
irrelevant — relevant 6.06 6.05  1.347 1.276
pessimistic — optimistic 5.99 6.29 1419 1.092
tense — calm 4.82 550 1.906 1.536
intrusive — pleasant 5.24 571 1.801 1.298
inflexible — flexible 5.84 6.19 1.154 1.034
superficial — deep 6.04 6.26  1.007 0.870
bad — good 5.66 6.03 0.978 0.898
inconsistent — consistent 6.12 6.21  0.749 0.840
superficial — comprehensive 5.93 5.97 0.858 1.008
slight — significant 3.68 6.07 1943 1.090
large — little 6.07 6.24  1.027 0.885
unadaptable — adaptable 6.06 6.31 0.879 1.143
harsh — pleasant 5.31 521 1887 1.823
tiresome — undemanding 4.56 440 1982 1.498
demotivating — motivating 5.72 6.03 1.506 1.270

As it is seen from Table 3, teaching librarians have more positive than negative emotions about
their teaching in both countries. Highest results are seen in questions about consistency of the
teaching (for Lithuanian librarians) and feelings regarding attitude towards teaching (for Polish
librarians).

negative — positive

demotivating — motivating irrelevant —relevant

tiresome —undemanding //’\ pessimistic — optimistic
harsh —pleasant / ) tense — calm
/

—4—Mean LT
unadaptable — adaptable | ] intrusive — pleasant
Mean PL
large — little inflexible —flexible
slight—significant superficial —deep
superficial — comprehensive . bad — good

inconsistent — consistent

Fig. 1. Comparison of averages of affective dimensions between Lithuania and Poland (starting from outer
circle with value of 7 where higher values are related to emotion with positive connotation).



The most striking result to emerge from the data is that we have got almost ideal round and only
in few cases there was a slight deviation from very positive emotions to slightly negative (Fig. 1).
The correlation between Lithuania and Poland is interesting because the results are almost similar,
but we may see more positive tendency in Poland’s side. Mean of all affective dimensions for
Lithuania is 5.55 (Std. 1.38) and for Poland accordingly — 5.93 (Std. 1.16).

The single most striking observation to emerge from the data comparison was that need of effort
(slight-significant) differentiates the most between Lithuania and Poland. As we may see from Fig.
1, the biggest deviation can be seen in the question about feelings of tiredness during the teaching
process and the difficulty of teaching role for the Polish librarians. It should be noticed, that
standard deviation between the results in all questions is quite high — it could mean that teaching
evokes very diverse feelings for different librarians.

Teaching librarians of both countries have very positive perception of themselves as teachers
(Fig. 2). Interestingly, motivation for teaching and process of teaching was associated with a bit
less positive emotions. A comparison of the two results reveals that Lithuania’s teaching librarians
evaluated their emotions slightly less positive than counterparts from Poland.

6.20

6.00

5.80 /\

5.60 v

540 \ ——LT
5.20 \ PL

5.00

4.80

4.60 T T 1
Motivation for Evaluation of Oneself Process of Teaching
teaching as a Teacher

Fig. 2. Comparison of means between factors

Some interesting insights can be made from the correlation analysis. The least correlation can be
seen regarding the amount of work one has to invest (large-little). This result could be explained
by not assigning emotions regarding the preparation process to the teaching process itself.

The results of the correlational analysis showed that respondents evaluated their emotions about
motivation of teaching consistently and significance of teaching and attitude to future
improvements as teacher is strongly related to what kind of feelings teaching arose, opinion about
teaching and the role teacher implements.

Significance of teaching may be seen as criteria which could help to predict how librarians
would evaluate other important aspects related to teaching — improvement and evaluation of
teaching itself and role of teacher. Significance of teaching to librarians personally (irrelevant or
relevant) here refers to experience applicable to personal aspirations.

We made multiple regression analysis to link affective dimensions of librarians and their job



meaningfulness. Our analysis showed that only personally felt significance of teaching has a role
in predicting job meaningfulness (B= 0.411, p<0.005, R?=0.49).

4.2 Analysis of Affective Dimensions

For better understanding of the results, deeper look to every question is required. To see the
differences between LT and PL and compare them all, we converted results to a percentage
equivalent. We decided to measure what percent of highest evaluation criteria (+2 and +3) were
chosen. We think it helped us to clarify which of the affective dimensions have got the most
positive evaluation.

Table 4. Percent of +2 and +3 evaluation criteria were chosen in Lithuania (LT) and Poland (PL) sample and
difference between countries

Affective dimensions Percent of +2 Difference between
and +3 countries (p)
LT PL
negative — positive 74 86 0.014
irrelevant — relevant 77 81 0.973
pessimistic — optimistic 77 83 0.181
tense — calm 47 71 0.032
intrusive — pleasant 58 66 0.103
inflexible — flexible 73 85 0.076
superficial — deep 77 85 0.210
bad — good 65 70 0.027
inconsistent — consistent 81 84 0.524
superficial — comprehensive 76 84 0.810
slight — significant 22 58 0.000**

large — little 75 79 0.332
unadaptable — adaptable 70 88 0.166
harsh — pleasant 58 60 0.759
tiresome — undemanding 46 19 0.634
demotivating — motivating 66 72 0.216

Average overall 65 73

Average by factors:
Motivation for teaching 67 77
Evaluation of Oneself as a 74 82
Teacher
Process of Teaching 56 63
**p<0.005

The answers to the question about the significance of teaching for respondents personally
(irrelevant — relevant) are very interesting. Just few librarians in both countries value their teaching
as irrelevant, but they are not sure about the relevance of their teaching as well — there is no such
upward tendency as in other questions.

The answers to the question about their attitude to future improvement as a teacher (pessimistic —
optimistic) are very interesting too. Just few librarians in both countries value their attitude as
pessimistic. Most librarians in both countries have an optimistic attitude to improvement.



Deviation of answers to the question “While teaching you feel” (tense — calm) shows the most
recognisable differences between countries. The difference is statistically significant (p>0.032).
Issues related to teaching librarians from Lithuania were not particularly prominent in comparison
with teaching librarians from Poland. Less than half of Lithuanians have chosen the highest
criteria. It could be interpreted as a sign of insufficient experience in teaching. Although more of
counterparts from Poland felt more calm than tense, we do not see clear upward tendency of the
answers.

Deviation of answers to the question “Feelings you have about teaching” (intrusive — pleasant)
shows almost no difference between Lithuania and Poland. The difference is statistically
insignificant (p>0.103). But it shows the breakdown of evaluation — it is the lowest result for
Poland (66 percent) and one of the lowest for Lithuania (58 percent) in the first factor “Motivation
for Teaching”.

Deviation of answers to the question ‘“Personal evaluation of your teaching” shows a slight
difference between countries although the difference is statistically significant (p>0.027). More
than half of respondents felt positive about their teaching. What is interesting about this data is that
librarians of both countries avoided choosing the highest (+3) criteria. It shows contradiction with
previous results where motivation for teaching was evaluated much higher. None of librarians in
Lithuania or Poland evaluated their teaching as bad, but a few of them evaluated it as most relevant
to them. This result could mean that librarians are not particularly confident about their teaching.

Deviation of answers to the question “Your teaching responds to students’ needs” shows almost
no difference between countries (the difference is statistically insignificant (p>0.524)). But it is
interesting to note that Lithuanians evaluated their response to students needs as the highest in
comparison with other affective dimensions and for Poland counterparts it was one of the highest
results as well.

Deviation of answers to the question “Need of effort” (slight — significant) shows a huge
statistically significant difference between countries (p>0.000). Minority of respondents felt
positive emotions about the need of effort. Lithuanian results are very similar in every option — this
could mean that Lithuanian librarians understand their role and requirements for themselves very
differently. This result does not match in any kind with other results of Lithuania. In Poland’s case
we could see that the results of the need of effort are very similar to results about feelings they have
towards teaching.

Deviation of answers to the question “The amount of work you have to invest” (large — little)
shows a slight difference between countries, although the difference is statistically insignificant
(p>0.332). This result strongly differs from the need of effort. This rather contradictory result may
be due to a different approach to the amount of work invested in preparing teaching material for
lectures and efforts needed for delivering teaching material in class.

Deviation of answers to the question “Consistency of your teaching” (unadaptable — adaptable)
shows a difference between countries although the difference is statistically insignificant
(p>0.166). This result is the highest for Poland and it is in a similar line with attitude, teaching
tenet, involvement into teaching, response to student’s needs and teaching level. Interestingly,
Lithuanians quite often have chosen criteria “-1” (26 percent) and it is the highest result of all.

Deviation of answers to the question “Role of the teacher” (harsh — pleasant) shows a slight
difference between countries although the difference is statistically insignificant (p>0.759). This
result is one of the lowest for both countries. Only a few librarians in both countries have chosen
“pleasant”. This result can be related to previous results — librarians need to invest more effort and
work in the teaching process.

Deviation of answers to the question “Teaching, as a process” shows a visible difference



between countries although the difference is statistically insignificant (p>0.634). This result is one
of the lowest for both countries, but Poland showed very distinctive result — it is almost 3-4 times
less than other affective dimensions. It shows that evaluation of teaching as a process for Poland’s
librarians is slightly vague and they have chosen “safer” criteria —-1. In contrast to earlier findings,
however, Lithuania librarians have chosen more positive criteria.

Deviation of answers to the question “Teaching, as a process” (demotivating — motivating)
shows is a slight difference between countries although the difference is statistically insignificant
(p>0.216). We can see an interesting result, that despite of bigger effort and work that Polish
librarians invest, they have higher motivation for teaching that librarians from Lithuania.

5 Discussion

This study showed that teaching librarians feel far more positive emotions than negative ones,
but standard deviation between the results in all questions was quite high. These results provide
further support for the presumption that teaching librarians are not a homogenous group and
teaching evokes diverse emotions for different librarians. It also can be related to the fact that in
the case of librarians the educational duties could have diverse forms — from one hour course to the
whole year lectures — and the feelings related to this obviously differ.

Respondents mostly highlighted the emotions related to evaluation of themselves as teachers and
motivation for teaching, but the process of teaching was seen as less important. They also avoided
scoring their feelings in both ends of the semantic differential. It is important to bear in mind the
possible bias in these responses. It can let us presuppose that librarians are not confident in their
role of being teachers. On the one hand they feel confident and motivated, but on the other hand
they feel less positive in performing teacher’s role. One of the possible explanations of this
situation might be related to the fact that libraries do not define tasks for teaching librarians as
clearly as they could and do not give unambiguous feedback about their teaching. Also, there is
abundant room for further progress in determining what impact on highlighted emotions has
university professors’ attitude towards teaching librarians — are they seeing teaching librarians as
information providers or as teachers.

Almost similar results from Lithuania and Poland can give us convincing insights about general
difficulties (not affected by institutional differences) related to librarians transforming into
teachers. However, these results were not particularly encouraging. The results of this study
contradict to the ones of the other studies made on affective dimensions of professors (research of
Spanish counterparts [12]).

Results of regression analysis showed that emotions related to significance of teaching to
librarians personally (irrelevant or relevant) can predict work meaningfulness. This relation gives
us essential insight and helps to define guidelines for further work — relevance of teaching should
be strengthened and this issue should stay in the agenda of academic libraries’ staff responsible for
development of teaching activities within the university.

However, more research on this topic needs to be undertaken before we may conclude that being
involved in teaching at the high level has a positive impact on affective emotions.

Results from Poland and Lithuania do not differ in statistical significance but we can see a
tendency that Polish results are higher than Lithuanian ones. These differences may be caused by
many factors. We paid attention to the two possible explanations: 1) teaching librarians in Poland
are younger than the ones in Lithuania — they are more positive about new duties which have
recently become a part of librarian’s job than their older colleagues; 2) Polish survey participants
more often teach credit-based Information Literacy study programmes integrated into study



programmes — the official status of educational duties may causes more positive emotions arising
from the perception of the importance of the job. From this point of view it would be
recommended that Information literacy programmes in Lithuania should be also integrated into
study programmes. It could help to find other factors which caused more positive results in Poland
and can give a chance to learn from Polish librarians’ good experience.

For further investigations, it might be feasible to use additional criteria with more details about
respondents. For instance, methods used for teaching and evaluation, status of official duty at the
library.

6 Conclusions

This paper has argued that librarians feel embarrassed in the teaching librarians’ role. Analysis of
previous research in the field showed no promising signals on the matter. The main goal of the
current study was to determine whether it is true that librarians are seen and they consider
themselves as information services providers rather than teaching librarians.

This study has shown that for librarians in Lithuania and Poland teaching process evoked the
whole range of emotions, but most of them were more positive than negative. The most positive
evaluations were given to consistency and positive attitude toward teaching. The most pessimistic
evaluations were given to effort that teaching requires and feeling of tenseness during the teaching
process.

Although the results of this research support the idea that emotions experienced by teaching
librarians differ in relation with their teaching experience or type of lectures they are instructing,
but the difference is not statistically significant.

The present study makes a noteworthy contribution to finding out what makes an impact on work
meaningfulness. It was found that significance of teaching to librarians personally (irrelevant or
relevant) can help to predict the feeling of work meaningfulness for teaching librarians.

The empirical findings in this study provide a new understanding about teaching librarians as
professionals and what is their cornerstone in professional identity. In general, therefore, it seems
that librarians of both countries evaluated themselves as teachers very positively (felt great
confidence and self-respect — internal aspects), but motivation for teaching and process of teaching
was associated with slightly less positive emotions (felt less confident about others thoughts about
them as teachers — external aspects). The current research was not specifically designed to evaluate
factors related to impact of outside factors. This limitation means that study findings on external
aspects need to be interpreted cautiously.

More research is required to determine the efficacy of the questionnaire. Authors think it would
be valuable to extent the survey to other Baltic Sea region countries. This research will serve as a
base for future studies on affective dimensions of teaching librarians and will allow to use it as a
tool for measuring change of emotional climate of teaching librarians in a particular library.
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