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INTRODUCTION

Relevance and significance of the topic. In the course of intense migration, cer-
tain social, cultural, political and pedagogical conditions occur that correspond to the
need to look in a different way and to analyse the education of national identity of
migrant pupils. There is a need to analyse what paradigms, methodologies and educa-
tion methods are important under such conditions. Referring to the fact that a changing
social, cultural, political and science paradigms are full of new migration challenges,
it becomes essential to actualize the perception of new socio-educational and cultural
phenomena, along with their constant interacting importance. In the context of para-
digms’ conversion, society changes, the necessity of “new thinking” and knowledge
emerges. (Fullan, 1998; Kuhn, 2003; Juodaityte, 2009, Duobliené, 2011). As a result,
interdisciplinary research, revealing movement of scientific objects from one scientific
tendency to the other, creating conditions to use data of various science research and
achievements becomes significant and relevant. In this dissertation, the corresponding
conversions and changes occurring due to the migration process and the interactions
of changes of the following concepts are analysed: migration process, education of
national identity of Lithuanian origin pupils who have experienced various forms of
migration, hermeneutic education. In addition, the educational access corresponding to
migration challenges in education of national identity of migrant pupils are researched.

Actualising opportunities of new understanding through new access to science con-
structs interaction of tradition and modernity referring to modern hermeneutic pedagogy
as philosophy and practice of education' is considered. In the dissertation, analyse the
methodology of hermeneutic pedagogy to solve the problem of education of national
identity of migrant pupils at a level of deeper understanding is presented. In the work of
modern hermeneutic pedagogy, the contrary to traditional hermeneutics as referred to
by H. G. Gadamer’s texts, is analysed in accordance to the discussions’ results of H. G.
Gadamer and J. Derrida’s unfulfilled debates (in Paris, 1981) as well as their influence
to education philosophy. The results of the discussions of these debates are not widely
analysed in scientists’ work to solve the problem of the education of national identity
at school.

Traditional pedagogy refers to traditional models of perception that covers modern
migration problems. Such models of perception are not suitable, since the migration
form itself has changed fundamentally. Present migration form refers to circulatory con-
ception of migration (Arango, 2000.; Glick, Schiller & Basch, 1992.; & Stalker, 2002),
when migrants do not lose relationships with their native country and construct multiple
realities between residential countries and native ones (Liubiniené, 2011 & Ciubrinskas,
2008, 2011). If traditional migrants left and lost communication, present migrants pre-
serve communication through various technological means (skype, facebook, phone
etc). If traditional migrants were searching for new land, present migrants travel from
one country to another deterritorising and moving national identity. Therefore, it is in-
sufficient to analyse national identity through conceptions of traditional migration and
traditional pedagogy. In the migration process, society’s variety increases and changes,

! The term education philosophy which in general sense discusses various education philosophies and types not empha-
sizing the role of a person while reflecting his/her education is common in scientific literature. In the dissertation we use
the term education highlighting that hermeneutic pedagogy as education philosophy emphasizes the subject’s conscious-
ness and reflexivity when he/she may look at himself/herself and make a decisions. Hermeneutic pedagogy is perception
philosophy, therefore, subject’s reflexivity is an important factor of education.



consequently, not only national, cultural, ethnical differences and their identification
are important, but also the variety of the identities’ education?, their constructs, deriva-
tion techniques, as well as (re)constructional change of the national identity’s concep-
tion in the course of interaction with migration. In multicultural environment, when
intercultural interaction, intercultural dialogue and identity negotiations appear to be
important, the construct of national identity that became an important analysis object
in the spheres of humanities and social sciences is inevitably being discussed. Identity
is formed by various political, social and cultural factors, therefore respectively differ-
ent types of identity are being distinguished: national, social, cultural and ethnical. The
dissertation analyses interactions of traditional one-dimensional® national identity that
corresponds to essentialism dimension when national identification is related to inher-
ent value and modern multidimensional national identity that corresponds to the perfor-
mativity, liquidity, hybridity and multiplicity aspects. Therefore, modern hermeneutic
pedagogy emphasizes that the old perception models hide the problem and individuals
are misled instead of being able to essential understand. Modern hermeneutic pedagogy
emphasizes expansion of differences and their signification without attempting to cover
the problem. This access foresees that a teacher enables a different child, not through
the search for similarities but through emphasizing distinctive features. Empowerment
conception tries to transform the difference into individuality and positive distinctive-
ness under different conditions of equal opportunities (Mazeikis, 2010).

Since the origin of Lithuania, pupils identify themselves in the frames of an im-
pure (essentialist) Lithuanianness context, come or return to Lithuanian schools or leave
them, schools (in Lithuania and abroad) are attended by pupils who have experienced
various forms of migration. The dissertation researches six participant groups of the
migration process (three groups of pupils, three of teachers): 1) pupils who have
Lithuanian roots, who were born and grew up outside Lithuania, but came fo study in
Lithuanian schools; 2) pupils who were born in Lithuania, spent some time here but
due to present emigration went abroad and spent not less than one year and then came
back to Lithuania fo study (re-emigrants); 3) pupils who were born in Lithuania, stud-
ied here for a certain period of time but left to study abroad. Consequently, at schools,
teachers have to work with various groups of pupils: 1) who arrived to Lithuania; 2)
re-emigrants; 3) pupils who went abroad. Education in the migration process influ-
ences not only migrant pupils but also their parents and relatives as well. Perception
of the world and consciousness changes not only of migrant pupils but also their par-
ents and relatives, however, in the dissertation we have restricted the research to the
pupils and teachers’ experience in order to analyse the defined research object. In the
course of migration, the relationship between the society and the process’s participants

2 In the dissertation the words identity, sameness, semblance are used as synonyms. Usage of terms’ synonyms in the
dissertation is encountered also in other works of Lithuanian researchers (D. Antiniené, J. Juozelitiniené et al). In the dis-
sertation we have selected identity’s conception as the main construct which refers to anthropological access, corresponds
humanity’s variety through socio-cultural differences, i.e. otherness. Referring to V. Ciubrinskas (2011) insights, identity
is understood not only as sameness but also it is compared to difference, difference making.

3 English terms one-dimensional and multidimensional in Lithuanian scientific practice are used in different aspects:
measure, dimension or gender (derivative of multiple/homogeneous). Therefore, we may encounter terms like multivari-
ate, multidimensional or multiple and vice versa: uniform, one-dimensional, homogeneous to express the same term. In
the dissertation we have chosen translations of one-dimensional and multidimensional conceptions since the derivative
“dimension” often occurs in metalanguage of social sciences and humanities. The second reason for usage of one-dimen-
sional term the reference of phenomenon to philosophical discourse of education. It is based on Lithuanian translation
practice of “One-dimensional Man” by H. Marcuse.



changes. Society’s relationship with the past becomes fragmented, inconsistent, grand
narratives fail, opening new possibilities to national identity as the creation of narra-
tive subjectivities and changes the collective identified conception of national identity
(Duobliené, 2011.; Zaleskiené, 2011. & Sutiniené, 201 1). The more traditions are being
reconstructed, the more individuals are forced to “negotiate” their national identity.
Schools often consider themselves as upholders and protectors of Lithuanian culture
and the nation, therefore, appeal to the preservation of traditional national identity. Con-
sidering the country’s socio-political context, it is obvious that it was determined by the
Soviet Union’s oppression when observing the education system as a tool conception
of the world’s citizen and was actively formed in the context of a union. However,
each stage of a nation’s life identification is important, which allows society’s members
to feel dependent to one or another social group, community or to feel the bearers of
cultural values (Juodaityté, 2003). After Lithuania independence was restored, special
attention was paid to the preservation and fostering of pure, one-dimensional national
identity. This is based on the National School’s Conception (1988) which referred to
tradition of national individuality and consciousness education, and the Lithuanian lan-
guage was considered the base for all teaching subjects. However, education strategy
in a modern school partly appeals to the security and the development of a traditional
national identity through linguistic competence and practice, through actualization of
national history significance and geographic national integrity presenting homogeneous
culture’s discourse as a solidarity status. It is worth mentioning that in the modern con-
text the idea of the National School has not become the main education conception and
it is constantly being discussed in various science discussions and publications. There-
fore, the national school remained not as a dogma but as a challenge and a problem. It
was especially important when Lithuania became a member of the European Union and
entered the Schengen area, with rapid growth of various modern globalization processes
when the need of reconceptualising of the national identity is encountered. Therefore,
it is insufficient to emphasize the education conception as a one-dimensional identity,
considering identity as objective inheritance.

Therefore essential problems occur — reconceptualization of education in the na-
tional identity of migrant pupils in the context of the migration process. When tradition
(ethno-culture) confronts civil spirit, dialogism* confronts otherness there is a need to
analyse the national identity as a multiple, complex construct and to identify how these
changes influence education. Under such conditions, pedagogues must solve the issues
regarding integration of migrant pupils who have different linguistic skills and linguis-
tic experience into the Lithuanian linguistic, didactic and social environment (Ruskus,
2008). Since the migrant pupil is a subject of several “narratives”, in the dissertation,
civil nation might be defined as a narrative in which environment national identity is
(re)constructed. Considering that in the education environment, the variety of pupils
in a class occurs due to the migration process and the education paradigm is oriented
towards a pupil, his/her experiences and, culture, it therefore uncovers the to reveal in-
tegrity of education practice and education philosophy. Trying to show the importance
of the rise of constant difference (reconstruction of national identity conception from

4 In the dissertation we use term dialogism showing philosophical discourse of a dialogue, emphasizing hermeneutic
conversation where perception is its axes.



one-dimensional to multidimensional one) methodology’ of hermeneutic pedagogy is
significant, emphasizing teachers’ holistic attitude towards the process of education of
the national identity of migrant pupils. Education policy strategists create education
documents orient towards revealing similarity criteria in a class. However, education
practice shows that /ived experiences of participants of the education process are dif-
ferent. Therefore, in the dissertation, qualitative research access is important to trying
to analyse the different lived experiences of education participants related to national
identity education in a class. In addition, theory’s methodology is important, i.e. herme-
neutic pedagogy as education philosophy, methodology and practice involving percep-
tion education. It emphasizes that not only strict rules prevail in education but various
interpretations and perception opportunities are also possible. The dissertation empha-
sizes existential pedagogy, which refers to lived experience, its existential description
and interpretation which dictates the education methods and education process. The im-
portance of narrative subjectivities constructed by a civil nation showing alternation of
perception of national identity is developed in the academic and political plane. The 15
government of Prime Minister Andrius Kubilius and Dalia Grybauskaite, the President
of the Republic of Lithuania, started speaking more consistently about Lithuania in the
world and Lithuanians in the world. Their attitudes express the conception of Lithuanian
identity through a varied spatial prism, i.e. when a Lithuanian is not only a citizen of
Lithuania. A Lithuanian is positioned through a global space while creating inter-civili-
sational dialog among Lithuanian origin people. In academic space E. Aleksandravicius
and L. Donskis emphasize the conception of a Lithuanian in the world. In scientific
discussions E. Aleksandravi¢ius (2013) suggests using the term ‘dysphoric Lithuanian
nation’, combining a territorial nation and diaspora (together with migrants, Lithua-
nians in the world, all emigrants). When discussing Lithuanian identity in the world, L.
Donskis (2008) indicates the search for a relationship between Lithuanian sensitivity,
individual experience and the world, and it’s preservation as well as open thinking and
sensitivity to other nations and cultures. These accesses reveal multidimensionality of a
national identity through the principles of deterritorisation and decenteredness, through
the inevitable rise of differance®. Lithuanian national identity is highlighted in the con-
text of Lithuanian identity of the world, emphasizing reconstruction of the education
of national identity not only in the context of an ethnical Lithuanian but also in the
context of a Lithuanian identity of the world.

The Lithuanian education system refers to strategic documents of Lithuanian edu-
cation and the European Union that help to determine general aims of the country. EU

° In the dissertation methodology of hermeneutic pedagogy refers to the principles of universal hermeneutics by H. G.
Gadamer. It is worth to mention that critical hermeneutic pedagogy exists as well that refers to H. G. Gadamer and J.
Habermas discussion. Universal hermeneutics tries to reveal imagined human’s essence and to help to develop it whereas
critical hermeneutics is oriented towards solution of social, political, cultural problems and discussion concerning them.
In hermeneutic pedagogy the principles of universal hermeneutics in general sense are usually applied. Critical herme-
neutic pedagogy is oriented towards pedagogy or freedom pedagogy. In the dissertation critical hermeneutic pedagogy
has not been analysed in particular. Critical hermeneutic pedagogy emerges from universal hermeneutic pedagogy there-
fore, the greatest attention is paid to universal hermeneutic pedagogy. In addition, critical hermeneutic pedagogy refers
to majority of statements of universal hermeneutic pedagogy. Therefore, while discussing methodology of hermeneutic
pedagogy in the dissertation, universal hermeneutics is being analysed systematically that have links with deconstruc-
tion, phenomenology, postmodernism.

¢ In this case the term differance used in J. Derrida philosophy is used in order to show identities” dynamics. Differance
shows that migrant pupils are related by Lithuanian origin, this is the same tradition, however, Lithuanian identity is dif-
ferently perceived depending upon environment, context where pupil is, therefore, differances emerge, since pupils use
different meaning to express the same construct of Lithuanian identity.



documents emphasize the European dimension and Lithuanian education documents —
ethnocentric dimension. Therefore, today’s educational politicians, while creating strat-
egies must correspond to traditionality of the national identity, education and modern
cultural pluralism. Reciprocal behaviour of the educational politicians brings confusion
into education, which educators tend hardly to understand (Duobliené et al, 2010). In
the Law on Education (2011), the principle of equal opportunities through unity is em-
phasized: “education system is socially fair, it ensures implementation of a person’s
rights, it guarantees education accessibility to every person” (Law on Education of the
Republic of Lithuania, 2011, Article 5). Whereas in 2003 the principle of equal op-
portunities in the law on education emphasized the principle of equal opportunities in
a variety context: “education system is socially fair, it guarantees a persons’ equality
despite their gender, race, nationality, language, origin, social status, religion, beliefs or
attitudes: it guarantees education accessibility to every person (Law on Education of the
Republic of Lithuania, 2003, Article 5). Monologisation of cultural variety corresponds
to multicultural education when, according to L. Duoblien¢ (2006a), more attention is
paid to the teaching content, its cognition, whereas assurance of the relationships among
different cultures’ pupils is moved into shadow. In western European countries, inclu-
sive variety’s pedagogy pupils’ learning in a hermeneutic group is based on the idea of
radical pluralism, opportunities of intersubjective of children’s expression differences
regarding experience and culture and the necessity for their education under the condi-
tions of multicultural polilogue (Juodaityte, 2003a). General Education Programmes
2011 involve an integrated programme of cultural consciousness which emphasizes
cultural dialogue and otherness into education of general competences. Provisions of
National Education Strategy 2003-2012 involve several means of discussing the topi-
calities of education of migrant pupils. Firstly — creation of opportunities to study and
receive education for the children of migrating families and secondly — improvement
of conditions to study and receive education for the children of national minorities. For
this purpose, the programmes of multicultural education and textbooks have been cre-
ated. The corresponding public changes ‘Conception of a Good School 2013 has been
prepared emphasizing the transition form of standard teaching to the personalized one,
recognizing the variety of experiences and environments, necessity of interpretation
and dialogue. The importance of schools as a learning community and the importance
of democracy has been emphasized.

The relevance of discourse of education of the national identity of Lithuanian origin
pupils is validated also by Lithuanian periodicals’, which highlight the problems of par-
ticipants of the process of circulating migration, i.e. pupils who arrive, re-emigrate or
depart. The alteration of national identity conception is emphasized stressing transition
of Lithuanian identity from one-dimensional to multidimensional conception actualiz-
ing Lithuanian identity of the world.

Scientific exploration. The object of national identity is researched by various sci-
entific spheres, therefore, the complexity and inter-disciplinary of researchers of na-
tional identity expose is in foreign as well as Lithuanian scientific research:

e Researchers of national identity in the field of sociology analyse the identity

7“Children of Lithuanians of the world came to know Lithuania” 2013-07-25, “Lithuanians’ House” fulfilled a dream
to study in Lithuania” 2010-11-24, “Children of Emigration’s Boom” 2013-08-27; “Children’s bilingualism: Emigrants’
children are unable to communicate with grandparents during vacation” 2012-07-14; “Emigrants’ Children feel uncom-
fortable after coming back to Lithuania” 2009-04-19; “Children have not disappeared — they left abroad” (2013-09-06);
“Children of Popular Parents Feel Better abroad than in homeland” (2012-05-26).
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in the context of social memory, emphasizing intermittent relationship with the past
(Krukauskiené, Sutiniené, Trink@niené & Vosyliiité, 2003), national identity in the con-
text of migration, highlighting immigrant’s positioning (Kuzmickaite, 2000), as well
as analyzing socioeconomic and political phenomena important for the preservation of
national identity (Taljinait¢ & Labanauskas, 2009.; Taljinaité, 2011), national iden-
tity of academic youth, showing multi-dimesionality of identity’s construct (Antiniené,
2011) and modal parameters of Lithuanianness, highlighting identity’s features and
types (Kuznecoviene, 2011). In a foreign context: national sameness in the context of
collective phenomenon (A. D. Smith, 1991). Theorists of nationalism of modernism
trend (Gellner, 1997, Hobsbawm 2000, Ranger 1999, et al,) analyse the issue of national
identity employing constructive national myths and their variability depending upon
creators’ aims and expectations. Th. Blank and P. Schmidt (2003) have analysed the ob-
ject of national identity through the forms of expression of nationalism and patriotism.

e Researchers of national identity in the field of anthropology analyse the vari-
ety of configurations of identity’s sociocultural expression (Ciubrinskas 2008, 2011.;
Dauksas, 2011 & Tereskinas, 2011), identity’s ethnic and national deterritorisation
(Dauksas, 2011 & Kripiené, 2011), also emphasising the trajectory of creation of “per-
sonal space” through an identity’s displacement (Liubiniené, 2008, 2011). In a foreign
context identity is researched in the aspects of processuality and dynamics emphasiz-
ing an identity’s multidimensionality and multidirectionality (Geertz, 1994) as well as
emphasizing national identity as a socially organized object (Barth, 1969), analyzing
identity in a generic aspect, having features of attributable aspect and ethnic culture
(Friedman, 1996).

e Researchers of identity in the sphere of education analyse the change of na-
tional identity at senior school age through definitions of personal national sameness,
emphasizing the need for education based on national values (Aramaviciaté, 1999,
2005) and the need for education based on the teaching of national history (Setkus,
2010), the process of education of pupils coming to Lithuania; stressing the aspects of
identity’s change (Ruskus, 2008.; Ruskus & Kuzmickaité, 2008); educational perspec-
tives of national identity of Lithuanian youth and pupils exposing the links of national
and civil identity (Zaleskiené, 2011 & Ranonyté, 2006) as well as the aspects of change
in the education philosophy of national sameness, emphasizing the ratio of education
of multicultural and national sameness (Duobliené, 2006a, 2009); education of national
identity at school, highlighting the teacher’s role on the basis of ethnic and professional
culture (Tijineliené, 2000, 2002 & Pukelis, 1995), from the aspect of the teachers’ mor-
al values (Martiauskiené, 2007); nationality’s development based on S. Salkauskis’s
education philosophy revealing links with native language, folklore, traditions and a
nation’s history (Rajeckas, 2002.; Martisauskiené & Juskeviciene, 2011 & JankeviCius,
2013). In the context of qualitative research, foreign scientists concentrate on the issue
of negotiations of national identity of children and teenagers, analyse the meaning of
their dependence to national state and constructions of national identifications through
the education system (Howard & Gill 2001.; Philippou 2005. & Toomey 2006), analyse
the change of national identity of immigrants’ children in Belgium schools, discuss-
ing preconditions of the creation of multiple identities (Agirdag, van Houtte & van
Avermaet, 2011) and the investigation of the problem of identity of Turkish immigrant
pupils in Greek schools encountering local pedagogues (Magos, 2006), emphasizing
that teachers are still against heterogeneous classes, discriminate against pupils who are



ethnically and culturally different and pursue an “ideal” class which according to them,
is homogeneous. While investigating social and cultural discourses of identity change
of Chinese immigrants at British schools, it is emphasized that parents and teachers
evaluate schools as a source that help them feel more Chinese rather than a stranger (Ar-
cher, Francis & Mauc, 2010). Often, identity is related to culture and it is emphasized
that a loss of culture is equal to a loss of identity or a crisis of identity.

Scientific research problem. In the analysed scientific research of Lithuanian and
foreign authors, the paradigm of modern education philosophy in national identity’s
education and its interaction with education practice are scarcely revealed. However,
in the conversion of philosophical theories, new educational paradigms emerge which
bring new pedagogical theories based on philosophical access. This discussion is be-
ing developed by G. Mazeikis (2006), emphasizing how modern philosophical theories
interact with education practice, thereby creating the unity of education philosophy and
practice and in the process of conversion, form preconditions for the creation of post-
modern education paradigm. Referring to the unity of education philosophy and prac-
tice, L. Duobliené (2006, 2006a, 2011) investigates national identity under a variety of
conditions, emphasizing the validity of education practice by philosophical accesses.
Practical applicability of philosophical theories in modern education science is analysed
by A. Juodaityté and A. Savickis (2013), showing that in education, not only technical
performance and application of a method are important, but also the extraction of philo-
sophical, theoretical models of a method creating preconditions to reveal the unity of
philosophy and practice.

Lithuanian origin pupils, come/return to the Lithuanian education system and could
therefore leave to other countries again. Considering that some of them are prepar-
ing to leave again, they experience constant tension and drama. When analyzing cases
of migrant pupils in Lithuanian the education system, J. Ruskus (2008) distinguished
psychological, social problems of pedagogues and pupils and didactical experiences
in a class. This shows the reflection of various socio-educational discourses in a class
due to the experience of different existing worlds. A pupils’ transition from one educa-
tion system to another reflects the different conceptions of national education, which
becomes problematic. Migrant pupils are not considered as creators and representatives
of conceptions of narrative identities of different nationalities’ they have different cul-
tural experiences and multiple identities. The Lithuanian education system, like “grand
identity’s narrative”, educates migrant pupils in the context of a national Lithuanian, ,
i.e. experienced emigration and immigration scopes that cause discussions about multi-
dimensional construct of a national identity corresponding to the conception of a Lithu-
anian identity of the world “passes with the forms of cultivated and textbook Lithuanian
memory” (Aleksandravicius, 2013), selecting ethno-linguistic national narrative, not
reacting to necessary interaction with “national narrative” created in the migration pro-
cess. This happens because schools ensue a collection of political discourses and their
transfer to pupils following political-social order reacting to reforms of education bu-
reaucracy, issued documents reflecting the power of restructuring and control, allowing
restrictions and control the education activities at school (Duobliené, 2011). Therefore,
when entering in the education system, migrant pupils appear in the mechanism of the
subject’s management and control. Various affections may prevent pupils from being
educated subjectivity or suppress the opening to systematic affection. However, modern
researchers of national identity (Duoblien¢, 2006, 2011.; Zaleskiené, 2011 & Ruskus,
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2008) prepared a Conception of a Good School (2013) emphasizing national identity’s

multidimensionality, opportunities and interaction with one-dimensional discourse of

national identity. Therefore, it is necessary to take a new look at national identity and
philosophical and the practical opportunities of its education. Changing education real-
ity respectfully causes changes in the philosophy of participants of the education pro-
cess. Harmony and interaction between these components foresee education perception
in the unity of modern education philosophy and education practice. Therefore, the
main scientific problem of the dissertation is: how national identity of migrant pupils
could be developed and perceived adequately to their experience and conception,
turning one-dimensional theory of national identity into a multidimensional one
by applying the methodology of hermeneutic pedagogy.

In the dissertation the following problem/issues have been formed to solve the sci-
entific problem:

1. How does education change in the context of processuality of modern migration in
terms of perception of national identity of migrant pupils?

2. What are the opportunities of liberation of pupils who have experienced various
migration forms and teachers working with these pupils from a one-dimensional
systematic formation and management control in the school education process, by
understanding national identity as the evolution of different, narrative subjectivities
and not as objective inheritance?

3. How the identity’s structures are formed applying methodology of hermeneutic ped-
agogy while educating the national identity of Lithuanian origin pupils who have
experienced various forms of migration?

4. How is teachers’ pedagogical experience developed and how do the changes emerge
in the interaction with migrant pupils’ experiences when applying the methodology
of hermeneutic pedagogy

5. How are the methods of hermeneutic pedagogy related to education philosophy
while creating a holistic attitude towards education of the national identity of mi-
grant pupils?

The object of the research — education of national identity of Lithuanian origin
pupils.

The aim of the research — to research the education of the national identity of
Lithuanian origin pupils who have experienced various migration forms by applying
the methodology of hermeneutic pedagogy, whilst allowing a change educators’ phi-
losophy, orienting them to different processes of interaction of experience’s perception.

Tasks of the research:

1. To identify essential topics of hermeneutic philosophy relevant to education of na-
tional identity in the case of Lithuanian origin migrant pupils.

2. To determine application opportunities of methodology of modern hermeneutic
pedagogy for a solution of the educational problems related to (re)construction of
national identity of migrant pupils.

3. To analyse the conception of modern national identity and (re)constructions of its
education experience, showing the significance of the education of experiences of
dynamic subjects while applying methodology of hermeneutic pedagogy.

4. Having performed qualitative research to investigate the subjective practices of edu-
cation of national identity of migrant pupils and emphasizing differences of percep-
tion of new practices of education opportunities.



5. To foresee the guidelines of change of the pedagogical process, enabling teachers
to apply accesses of hermeneutic pedagogy in the education of national identity of
Lithuanian origin pupils who have experienced migration.

Defended statements of the dissertation:

» National identity is a multidimensional, complex, (re)constructed phenomenon cor-
responding to the need of dialogism and otherness, challenges of tradition and public
spirit through the meaning of differance, change of the content of national identity’s
education in intersubjective interaction with otherness. National identity in Lithua-
nian schools is still being developed in the context of a one-dimensional conception
relating to national identity of the language, territory and national history. This does
not correspond with reality, since various experiences of migrant pupils indicate the
need for education to have a deterritorised and decentered national identity.

» Education of national identity of Lithuanian origin migrant pupils according to the
methodology of hermeneutic pedagogy makes preconditions for expression for that
philosophy tendency of education, which allows creating subjective identities as an
opportunity for liberation of a pupil and a teacher from systematic formation and
management control.

» Hermeneutic pedagogy in education philosophy refers to the aim of a subject’s in-
ternal (self)liberation when teachers applying this methodology have opportunities:
to refuse old models of thinking and education proceeding and adopt self-reflection
and reflection of pupils’ experiences; to ground education of national identity of
migrant pupils by the conception of multidimensional national identity which cor-
responds to identity’s deterritorisation and deceteredness, which indicates referring
to the criticism of the narrative of institutional history and metamorphoses of con-
sciousness.

» Applying the methodology of hermeneutic pedagogy changes in teachers’ philoso-
phy emerge when they are interacting with migrant pupils and their various experi-
ences and during which the new pedagogical experience of education of national
identity is being created.

Theoretical provisions and conceptions of dissertational research:

Hermeneutic conception of philosophy (Schleiermacher, 1998.; Dilthey, 1989.;
Heidegger, 1962.; Gadamer, 2004, 2004.; Levinas, 1999.; Ricoeur, 2001.; Grondin,
2003.; Mazeikis, 2005, 2008 & Bagdanavicitté, 2012) refers to the shift of hermeneu-
tics from hermeneutics as text explanation to modern hermeneutics. The shift of H. G.
Gadamer’s philosophical hermeneutics towards interactive interaction between a text
and a reader is revealed as synthesis of perception’s horizons (Horizontversmeltzung).
This shift is important in the sphere of intercultural development when in the course of
collision of various experiences, culturals understanding is possible through the inter-
active situation meeting the Other. H. G. Gadamer’s hermeneutic practice is Bildung,
development and also education process. This process of development is important in
the philosophies of M. Heidegger and P. Ricoeur. Bildung may be treated as an educa-
tion process emphasizing spiritual development as well as culture, indicating develop-
ment of a human’s natural talents and opportunities (Gadamer, 2004). In the work anal-
sysed, the shift of hermeneutics towards phenomenology. Until phenomenology was
introduced to hermeneutics, it was a tradition of textual practice with a small amount
of psychological empathy. The attitude of phenomenologist E. Husserl towards the liv-
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ing world was related to the procedure of transcendental reduction. E. Husserl related
life experience first of all to ideas’ experience or experience of certain conceptions not
involving life drama. Later phenomenology started communicate more with psycho-
analysis. This is especially obvious in P. Ricoeur’s work where hermeneutics covers
phenomenology and psychoanalysis revealing life traumas and dramas. Such shift of
hermeneutics indicates the modern contextuality of hermeneutics.

Conception of hermeneutic pedagogy (Sotioru, 1993, 2002.; Gadamer, 2001, 2004.;
Derrida, 2004.; Mayers & Field, 2001, 2004.; Fairfield, 2011.; Wiercinski, 2011.; Pa-
pastephanou, 2011.; Moules, 2011.; Mazeikis, 2008, 2010. & Duobliené, 2006, 2011)
refer not only to a possible dialogue between otherness but also to the emphasis of pos-
sible incomprehension, differences and education of perception. Differences exit and
constantly multiplies due to globalization, technical advances, information and migra-
tion, therefore, the change of these differences influences the development of a migrant
pupil. Unlike M. Heidegger and P. Ricoeur’s hermeneutics, the dissertation emphasizes
not only the text — development, experience — development, life drama — development
but also J. Derrida’s conception differences — development and conflicts — development.
Pupil’s hermeneutic difference and development and as such the process of perception
is dramatic and endless, directly making an influence on the evolution of the national
identity of a migrant pupil. In the paper it is emphasised that dramatic development
does not have a direction and is not postponed therefore, multiplication of differance
is constantly in progress. Hermeneutic pedagogy involves the following components:
development concerning reading of a text (practice indicating W. Dilthey & P. Ricoeur),
development because education subjects interpret life practice (in a broad sense, i.e.
communication with family, outside it etc, i.e. creation of education horizontals) indi-
cating education philosophy and (re)constructing education of national identity.

Conception of modern identities’ theories (Ang, 2001.; Anthias, 2001.; Appadurai,
2005.; Nederveen Pieterse, 2001.; Hutnik 1991.; Bhabha, 1990.; Gaertner & Dovidio
2000.; Phinney 2001.; Verkuyten 2004.; Buttler, 1990.; Foucault, 1998.; Bauman, 2000.;
Zaleskiené, 2011.; Duobliené, 2006a, 2011.; Mazeikis, 2012, 2013.; Kuznecovieng,
2011.; Ciubrinskas, 2008, 2011.; Rubavi¢ius, 2011.; Liubiniené, 2009. 2011,; Dauk3as,
2011.; Aleksandravi¢ius, 2013. & Donskis, 2008) refer to the conception of multidi-
mensional identity corresponding to national identity’s multiplicity, fluidity, fragmen-
tation, hybridity, performativity, deterritorisation and displacement. Modern identity’s
theories postulate national identity as an object that constantly gets new meaning. In the
context of these theories, migrant pupils in the paper are understood as subjects who
constantly encounter a dynamic and multiple process of identity construction. Identity
is characterized by dynamics avoiding fixation. Theories of modern identity postulate
that every national identity might be changed by negotiations which involve multiple
identifications and sub-identities as well as multiple social, psychological and cultural
dimensions in everyday life. National identity of migrant pupils is investigated with the
conception of multidimensional identity, specifying the construct of Lithuanian identity
in the world and constructing of national identity relating to a subject’s sensuous state
and presence in the world.

Methodological provisions of empirical research:

Methodological conception of qualitative research (Schwandt, 1997.; Kvale, 1996.;
Merkys, 1995.; Bitinas, 2000.; Mazeikiené, 2000.; Ramanauskaité, 2002.; Kardelis,
2005.; Zydzianaité, 2007 & Rupsiené, 2007). Qualitative research creates precondi-



tions to comprehend the circumstances that occur and influence modern cultural reali-
ties. Since in the dissertation the change of conceptions of identities’ development in the
process of modern migration was researched, i.e. analysed creation of multidimensional
national identity in the education process, thus the cognition of social reality of inves-
tigated phenomenon becomes important. In addition, qualitative research access in the
dissertation is important, as authentic different lived experiences of education partici-
pants are related to the education of national identity in a class.

Methodological conception of hermeneutic phenomenology (van Mannen & La-
verty, 2003; Moustaka, 1994.; Smith, Flowers & Larkin, 2009.; Lindseth & Norberg,
2004. & Ricoeur, 1990) refers to the research of meanings of lived-experience of pupils
and teachers in the lived-world. In such cases, psychological focus and ideographic
concentration on a person in a concrete context of his/her experience is possible. Con-
ception of hermeneutic phenomenological methodology becomes important for the ex-
traction of the meaning of living experience of migrant pupils in the education process
through the change of perception of the identity’s discourse.

Research methods applied in the dissertation:

Analysis of scientific literature was performed, reviewing the spectrum of the topics
of hermeneutic philosophy and hermencutic pedagogy as well as the application op-
portunities of modern identity’s theories in education. The main provisions have been
discussed, theory and practice of hermeneutic pedagogy as an education philosophy has
been reviewed. Processuality of experiences of education of national identity of migrant
pupils has been revealed in the perspective of hermeneutic pedagogy.

Individual in-depth interview (half-structured type) has been applied, trying to re-
veal the meanings of experiences of researched participants in the process of education
of national identity. This method was followed by deeper research to reveal research
participants’ living experience and reflections, which are the basic provisions of her-
meneutic phenomenology. Empirical sample of qualitative research is composed by
six informants’ groups (N=47). Lithuanian origin pupils (N=31): pupils who came to
Lithuania but were born outside Lithuania, 2) re-emigrants — born in Lithuania, emi-
grated abroad and after a certain period of time returned to Lithuania, 3) born in Lithu-
ania but went abroad to study. Respectively, three groups of teachers (N=16) working
with the groups of migrant pupils: with Lithuanian origin pupils who came, returned
to Lithuania and with emigrated Lithuanian origin pupils abroad. Geography of the
sample of qualitative research — gymnasium “Lithuanian House” in Vilnius where pu-
pils from abroad are studying. Schools of Siauliai city where experiences of re-emigrant
pupils were researched. Lithuanian High School in Germany where pupils who have left
Lithuania are studying.

Analysis of qualitative data has been carried out applying the method of analysis of
hermeneutic phenomenology. Data analysis of hermeneutic phenomenology foresees
interpretation of lived experiences of the research participants reflecting constructs and
multiple realities (van Manne, 1997), i.e. the researched give the meaning to their world
and the researcher interprets the experiences of the researched through giving the mean-
ing. Subjective meanings and conceptions of the informants have been analysed where
national identity of migrant pupils is (re)constructed in the context of educational expe-
riences. Using the method of hermeneutic phenomenological analysis, the lived experi-
ences of the researched have been analysed showing processuality of (re)construction
of the national identity’s education.
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Theoretical significance of dissertational research: 1) the significance of herme-
neutic philosophies that refer to lived experiences, the conception of an individual as
a subject, inter-subjectivity, interactive interaction, interpretation, Bildung, analysis of
life traumas and dramas and analysis of differences to universal hermeneutic pedagogy
have been analysed; 2) theoretically based concept of modern hermeneutic pedagogy as
an education philosophy referring to the achievements of results of discussions of “im-
probable debates”, describing the modern education process as a cultural phenomenon
where creation of new meanings of national identity through intersubjective interaction
is taking place; 3) new pedagogical role of a teacher has been highlighted ‘a teacher
hermeneut’: from a position of a traditional teacher to the position of a pupils’ assistant
(creative emphatic), leading to self-cognition and cognition of own lived experience in
the education process, his/her new narrative competence, interpretational skills indicat-
ing deconstruction of systematic knowledge and empowerment of creative thinking; 4)
the field of modern multidimensional identities’ theories (multiple, liquid, performative,
hybrid, double, constructing, fragmented) referring to postmodernism paradigm has
been analysed, the model of identities’ negotiations has been revealed; 5) the change of
dynamic, multidimensional conception of national identity of migrant pupils has been
revealed in the perspective of hermeneutic pedagogy: from territorised identity towards
deterritorised, decentered identity, when reflecting different socio-cultural lived experi-
ences of pupils and teachers in the educational environment, along with the precondi-
tions for reconstruction of education of national identity and its meaningful interactions
with various spheres of society, culture, education and politics are created; concep-
tion of Lithuanian identity of the world (as a consequence of deterritorised, displaced,
subjective narrative identity) has been discussed referring to scientific constructional
access; 60) construct of national identity has been discussed in the interaction of sys-
temic and casual knowledge shown as the participants of the education process and the
opportunities of liberation in the context of cooperation and hermeneutic practices; 7)
following philosophical access, the process of education of national identity has been
theoretically validated applying interdisciplinary attitude towards identity, its change
and empowerment of pupils and teachers’ experiences in reciprocal interaction.

Practical significance of dissertational research: 1) having analysed the method-
ology of hermeneutic pedagogy as a philosophy, which as practice might be applied to
solve the problems of the education of national identity of migrant pupils in an educa-
tional environment showing the shift of national identity’s construct from one-dimen-
sional to multidimensional (liquid, hybrid, double, multiple, performative) and their
constant interaction emphasizing appearance of differance in the here and now context;
2) the method of hermeneutic pedagogy has been highlighted as practice for education
of perception, interpreting lived experiences which may be related to texts or practice.
Referring to the philosophy and practice of hermeneutic pedagogy, practical applica-
bility of the hermeneutic circle in the process of identities’ education has been mod-
elled; 3) hermeneutic phenomenology has been revealed, interpreting life experiences
and practice which help to understand how pupils’ identities change through the lived
experiences and how it is important to culture, education and public spirit; 4) practi-
cal applicability of hermeneutic pedagogy in school education has been demonstrated,
discussing concrete examples of lessons, lectures and contextualizing the variety of
experiences; 5) practical applicability of research of phenomenological character has
been validated, preconditions of the creation of practice of the national identity’s educa-
tion of migrant pupils based on research have been highlighted; 6) we have investigated



experiences of migrant pupils, emphasizing a variety of experiences in the development
of national identity, have demonstrated how new pedagogical practices of education
of national identity may be created on their basis; 7) the data of performed empirical
research may be significant, while investigating the experiences of the education of na-
tional identity of pupils who have experienced various forms of migration on the basis
of discourse of hermeneutic phenomenology; 8) pedagogical meanings of education of
teachers’ (re)constructed national identity have been displayed in the contexts of change
of aim and process.

Scientific novelty of dissertational research: 1) highlighted complexity and pro-
cessuality of the concept of multidimensional national identity through empowerment
of differences in the education process, significantly influencing nationality’s concep-
tion and cultural phenomena in education; 2) highlighted the conception of Lithuanian
identity in the world in the perspective of scientific constructions (until then Lithu-
anian identity of the world was discussed inconsistently at academic and political levels,
rather than indicating Lithuanian identity of the world as a metaphor), discussing the
shift of education of national identity in the migration process when national identity
interacts among the conception of one-dimensional and multidimensional discourses;
3) scientifically validated modern hermeneutic pedagogy as education philosophy refer-
ring to the results of debates of H. G. Gadamer and J. Derrida to solve the problems of
education of the national identity of migrant pupils; 4) in pedagogical process on the
basis of hermeneutic pedagogy new opportunities of education of the national identity
of migrant pupils were theoretically validated emphasizing differances of conception of
national identity due to various experiences conditioned by the migration process and
their significance in the interaction of lived experience of pupils and teachers indicat-
ing that in the pedagogical process it is important to enter into hermeneutic dialogue
not drowning various experiences, indicating education as a synthesis of horizons, to
disclose perception freedom of migrant pupils, not in terms of ideological, systematic
principle of “we” unity but in the context of agreement of differances, suggestions of
alternatives, discussion and polemics; 5) referring to the theories of modern philosophy,
the sphere of education philosophy hermeneutic pedagogy was scientifically validated
as education philosophy in education of the national identity of migrant pupils.

Dissertational research has been carried out in three main stages:

In the first stage of research (January — December, 2010) analysis of scientific litera-
ture was performed. Situation analysis of researched field was carried out. The design
of dissertational research was composed.

In the second stage of research (January — December, 2011) the first stage of quali-
tative research was started — pilot research was performed, with the aim to verify the
validity of the research plan (in-depth half structured interview). Primary analysis of
qualitative data was carried out. Scientific literary analysis was performed.

In the third stage of research (January — June, 2012) the main empirical qualitative
research was performed during which hermeneutic phenomenological when Lithuanian
origin pupils (in Lithuania and abroad N=31) learning at comprehensive schools as well
as their teachers (in Lithuania and abroad N=16) were interviewed using an in-depth
half structured interview. From July 2012 until November 2013, data analysis of quali-
tative research was carried out and scientific literature was analysed. Generalisation of
the results, conclusions and recommendations were formulated. Scientific discussion
was prepared.
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REVIEW OF THE DISSERTATION’S CONTENT

In the first part of the dissertation, theoretical conceptions of hermeneutic philoso-
phy and hermeneutic pedagogy and their relationship were analysed.

In chapter 1.1 tradition and change of hermeneutics as philosophy is analysed re-
vealing the validity of modern pedagogy in terms of hermeneutic philosophy. Attention
is paid to H. G. Gadamer’s hermeneutic practice — Bildung, involving the process of
development and education. This development process is important in M. Heidegger
and P. Ricoeur’s philosophies. The significance of phenomenology for hermeneutic
philosophy is discussed and until phenomenology came to hermeneutics it was a tradi-
tion of textual practice with a small amount of psychological empathy. E. Husserl’s
phenomenological ideas and P. Ricoeur’s philosophical conceptions are being analysed
emphasizing the shift of hermeneutics to phenomenology and psychoanalysis, showing
modern contextuality of hermeneutics.

In chapter 1.2 modern hermeneutic pedagogy after “improbable debates” is anal-
ysed. The shift of modern hermeneutic pedagogy from traditional hermeneutic pedago-
gy, referring to traditional models of pedagogy, and explaining incomprehension arising
due to differances is discussed. Since differences exist and due to globalization, tech-
nologies, information and migration being a constant multiplication, therefore, classical
models are not suitable for modern pedagogy and do not correspond to the modern
realities of education. “Improbable debates™ are important, showing that in hermeneutic
pedagogy text — development, experience — development, life drama — development and
J. Derrida’s conception of differance differences — development and conflicts — develop-
ment are important. The model of applicability of the hermeneutic circle in the process
of education of the identity of migrant pupils was created. In the model, it is shown how
using the main instruments of perception of education of migrant pupils’ experiences
may become a teaching/learning resources in a school class when the perception for
differences is educated and consequently the participants of the education process are
changing ontically.

In chapter 1.3 the practical applicability of hermeneutic pedagogy in a school class is
analysed. The shift of principles of hermeneutic pedagogy to education practice, meth-
ods and education philosophy referring to activities is conceptualized. In this chapter,
the integral relationship of education philosophy and education practice is actualized.
The influence of macro changes on the micro level, i.e. a school class is shown. Con-
crete pedagogical examples and analysis are presented on how referring to the method-
ology of hermeneutic pedagogy education process could be constructed in the education
of identity of migrant pupils.

In the second chapter of the dissertation, theories of modern identity are conceptual-
ized in the perspective of hermeneutic pedagogy.

In chapter 2.1, modern theories of identity corresponding to the principles of mul-
tidimensionality and dynamics are investigated. The construct of identity is discussed
in the context of one-dimensional or multidimensional theories. It is revealed how in
the course of changes of paradigm, social, cultural and political provisions, the need
to reconstruct national identity in the perspective of multidimensional theory emerges.
Philosophical relationship of identity and subject is analysed. The dividum of mod-
ern individual is revealed indicating different narratives (our-dividum, your-dividum).
Therefore, modern subject creates multidimensional constructs of national identity: our-
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dentity, your- dentity expressing different linkages. In the chapter we discuss how in
today’s intense migration, migrant pupils create multidimensional identities and how
they are understood as subjects constantly encountering dynamic, multiple process of
identity’s construction. Therefore, in the modern education process it is useless to refer
only to the conception of one-dimensional national identity since national identity con-
stantly acquires new meanings.

In chapter 2.2, reconceptualisation of territory in the field of deterritorisation is
discussed, indicating new definition of national identity and liberation from it. Rela-
tionship of migration and national identity is analysed, showing that in the migration
process, an individual becomes deterritorised, moved, therefore, his identity becomes
displaced. When an individual becomes free from the identity as conception of an im-
movable object, the part of the process of national identity that discusses the models of
identity’s negotiations in the chapter is very important. Referring to the principles of
deterritorised national identity, it is shown that a Lithuanian is not only a subject who
was born and grew up in Lithuania and speaking Lithuanian but also those subjects who
feel to be Lithuanians. Therefore, the conception of Lithuanian identity in the world
indicating multidimensionality, deterritorisation of national identity is emphasized and
analysed in the chapter.

In chapter 2.3 (de)construction of discursive national identity by socialization means
(in education, politics and everyday practices) is analysed. Ideological, institutional,
discursive conceptions of a subject’s construction and management are discussed. In ad-
dition, examination of how applying hermeneutic practices of liberation of the subject
from systematic control and conscious construction of national identity of an individual
is possible.

The third part of the dissertation covers the methodology of qualitative research. Ed-
ucation policy often orients to the disclosure of similarity criteria in a class. However,
education practice shows that lived experiences of the education process participants
are different. Therefore, in the dissertation qualitative research access is important,
trying to analyse authentic lived experiences of the education participants related to
the education of national identity in a school class. This chapter discusses conception
and logic of the research process (see Fig. 1). Procedures of data collection, charac-
teristics of research samples are described and specified. The strategy of research of
hermeneutic phenomenology is described, referring to which significant constructions
of participants’ lived experience of the education process are investigated. Referring
to this strategy, individual in-depth half-structured interview was selected as a method
of data collection. In this chapter we present the plan of qualitative research interview,
researcher’s reflection; describing personal role and relationship with research object
and the process. Validity criteria of qualitative research and principles of research eth-
ics are described.

In the fourth part of the dissertation, the results of qualitative research are presented,
their analysis and interpretation referring to the method of data analysis of hermeneutic
phenomenology. In this part, the lived experiences of pupils and teachers in the process
of education of national identity are analysed.

In the dissertation conclusions of theoretical and empirical parts, generalizations,
recommendations to researchers, education practitioners and education strategists are
presented. The chapter conceptualizing research data of the dissertation is prepared. Op-
portunities of practical implementation of research results in the interaction with educa-



tion and principles of education policy, referring to the methodology of hermeneutic
pedagogy, were highlighted. Discussion part, discussing opportunities of methodology
of hermeneutic pedagogy reconstructing in present education discourse and practice in
Lithuania were prepared.
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1.

CONCLUSIONS AND GENERALISATIONS

In the context of Lithuanian identity of national identity, the essential topics of her-
meneutic philosophy are discussed — living world, lived experience, refusal of sub-
ject — object dichotomy, inter-subjectivity, interactive interaction, inter-pretativity,
Bildung, life traumas and dramas, analysis of differences. The dimension of subjec-
tivity of an individual is revealed through educating national identity, emphasizing
the importance of subjective experience and cognition, reflection of lived experience
and cooperation with other members and teams creating their own living world.
Having performed theoretical analysis of scientific literature, it was determined that
national identity in the context of modern migration becomes a multidimensional,
complex construct corresponding to the dialogue of modernity and tradition. Lith-
uanian ideals of national education compete with international standards that are
highlighted by Lithuanian origin migrant pupils, strengthening the conception of
changeable national identity. The construct of national identity acquires the aspects
of multiplicity, fragmentation, performativity, liquidity and hybridity that question
the need of reconstruction of national identity at schools. Education of national iden-
tity in a multidimensional context is not sufficient and corresponding to extraction
of experiences of migrating subjects in the educational process. Modern education
of national identity indicates the need of multidimensionality corresponding to the
conception of a civic nation.

. Having analysed literary sources, it was highlighted that subjectivity is an impor-

tant integral part of national identity. However, subjects are influenced by control
of structural, systematic formation and management. In such cases, education par-
ticipants have two opportunities: a) to violate the structures appearing as masters
changing and constructing education practices of national identity proceeding to
reflective status, i.e. conscious shift when a subject in various environments creates
subjective identities in cooperation with family, friends, teachers and other teams; b)
to be a participant of a system remaining in an until-reflective practice, suppressing
subjectivity and opening the way to systemic linkage. A migrant pupil is the subject
of several national narratives for that reason, the process of education of national
identity must change. Therefore, it is important to integrate various hermeneutic
practices in the education process, creating conditions for education of national
identity as subjectivities of participants of the education process.

Developing national identity of migrant pupils by applying the methodology of her-
meneutic pedagogy and the need for importance of reflection and interpretation of
lived experience emerge. Dlalogue then becomes 1mp0rtant not only understanding
but also as an approach to giving sense of the lived experience with all the discours-
es of differences leading to the interactive relationship with otherness. Methodology
of hermeneutic pedagogy shows the complexity of the education of national identity,
constant existence of differances, and creation in migration’s context when new con-
ceptions of national identity are created, ways of their interpretation change. Refer-
ring to hermeneutic pedagogy new links between theory and education, education
policy are indicated, however, real everyday pedagogical practice is revealed, which
differs from education and education policy.

Hermeneutic pedagogy in the context of the education of national identity was ana-
lysed and presented, emphasizing it as an education philosophy, methodology and
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practice oriented to education of perception of the education process of participants.
It has been revealed that in education, not only strict rules prevail but various in-
terpretations and varieties of perception in practice are available as well. It is em-
phasised that due to the migration process in the education environment of pupils’
variety in a school class exposes also educational paradigm oriented to a pupil and
his/her experience, culture that supposes the necessity to emphasise integrity of edu-
cation practice and education philosophy.

It has been revealed that traditional education methods applied in modern school
didactics emphasise more technical applicability of the education method, whereas
hermeneutic pedagogy stresses substantiation of philosophical principles of educa-
tion methods and methodological substantiation and relationship of practical appli-
cability. It is shown that hermeneutic pedagogy indicates the efficiency of education
methods, relating them to general methodology and education philosophy.
Empirical research of the dissertation has revealed:

The complexity of construct of national identity in the education process. Verified
theoretical hypothetical insights about multidimensionality of national identity (in
social sciences there is no united treatment of a nation’s conception, therefore, na-
tional identity is defined ambiguously) and defended statements of the dissertation
that pupils’ variety in a class corresponds to the education of national identity as
interacting with conceptions of narrative subjectivity and essentialist constructs of
national identity. During the research, two main tendencies of the education of na-
tional identity emerged while analysing the data obtained during the interview:

a. Lithuanian origin migrant pupils construct national identity on the basis of a
civic model of a nation, stressing national identity as a sensual status empha-
sizing the aspects of identity’s multiplicity, deterritorisation and decentered-
ness.

b. Lithuanian origin migrant pupils differently perceive the content of education
of national identity, depending upon experienced migration form and country
of birth. Migrant pupils coming to Lithuania are inclined to construct mul-
tiple conception of national identity; creating social and cultural relationships
between the country of origin and the residential one. Re-emigrant pupils
considering the lived experience in emigration and the country of origin con-
struct education of national identity referring to fragmented identity’s theory,
i.e. decenteredness of identity when the identity is related to emotional depen-
dence but not to a particular place. Education of national identity of migrant
pupils who left abroad is more oriented to the performative theory of national
identity. When migrant pupils feel like social characters of a residential coun-
try and their way of life depend upon interactions with social country’s char-
acters and environment.

c. A number of teachers working with migrant pupils (usually with re-emi-
grants) developing national identity at a comprehensive school are inclined
to choose a one-dimensional conception of national identity because of: a)
representation of natural nationality; b) return to school of individual pupils
who do not form a heterogeneous environment of a class. Another sector of
teachers working with migrant pupils (who arrived to Lithuania) are inclined
to develop national identity referring to the conception of multidimensional
national identity, since the pupils’ cultural variety in a class causes this need.



In other words, due to a specific school (Lithuanian House), the teachers’
perception of national identity changes, therefore they are inclined to choose
an interacting model of education of national identity between essentialist and
multidimensional.

8. An important role in the education of national identity falls on the decision of mi-
grant pupils — voluntary or forced to get involved in the migration process. Pupils
whose decision to come to Lithuania is voluntary make a conscious influence on
emplotment8 of Lithuanian identity in the living world and it becomes a conscious
precondition of the creation of an other being and a part of free national identity’s
education. On the contrary, a pupils’ decision that was not free to come to Lithuania
shows evidence of a resistance to Lithuanian identity and a defence model of none
Lithuanian national identity exposes. A section of teachers selecting the system-
atic model of education of national identity equalizes practices of differences in a
class, as a consequence, a number of pupils choose a departure from Lithuania. Re-
emigrant pupils who returned to the general education process in Lithuania, being a
minority in a class, incline to become integrated with all heterodiscourses of present
national identity, especially those who had a negative experience of emigration. An-
other group of re-emigrant pupils reflect their different lived experiences, rejecting a
one-dimensional attitude. Pupils who leave Lithuania (re)construct national identity
in dialogue with the discourse of otherness, identifying themselves as having Lithu-
anian origin but integrating in the socio-cultural educational environment of the
country they live.

9. Migrant pupils usually belong to several national narratives, therefore in the process
of education of national identity, it is insufficient to refer to identity as an unchange-
able objective reference. Reflection of different socio-cultural and educational
practices of migrant pupils in the education process emphasizes national identity
as a divisible, multidimensional construct, therefore various expressions of national
identity emerge in a school class corresponding to different dependences: our-denti-
ty, your-dentity, I-dentity etc.

10. Teachers who incline toward interpretational dialogue with the otherness, corre-
spond to the need of hermeneutic pedagogy while educating national identity of
Lithuanian origin pupils when they are empowered in cooperation with pupils. Sub-
jective pedagogical practice in a class is being created and conscious de-systemisa-
tion of national identity occurs in the education process. Attention to personal lived
experience of migrant pupils and reflection of life dynamics in the context of this
experience helped a section of teachers to bracket essentialistic abstraction of na-
tional identity and to look internationally to here and now situation, reconstructing
the conception of the education of national identity.

11. The more heterogeneous a class is, i.e. mostly characteristic to the case of arriving
pupils, the bigger part of the teachers are inclined to develop national identity of
migrant pupils referring to the civic model of a nation, orienting to the conception
of Lithuanian of the world. Consequently, the synthesis of the horizons of percep-
tion’s education is pursued to be revealed. On the contrary, the more the class is
homogeneous, i.e. experiences of individual pupils returning to Lithuanian schools
are more reduced trying to integrate them into dominating discourse of education
acceptability. Such a case is noticeable also among emigrant pupils when pupils in

8 This term is used in accordance with T. Kaderauskas (2006) construction, claim that existential lived-world events
through narrative identity are constantly emploted and becomes part of the identity.
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12.

the foreign education system they are more likely to identify themselves with the na-
tional narrative of a residential country and the Lithuanian experiences of emigrant
pupils are integrated into the limits of acceptability of foreign education discourse.
However, it depends upon teacher’s empathy (it is one of the elements of herme-
neutic pedagogy) towards alienation of narratives, meeting of different discourses
is turned into a dialogue but not a fight of trying to educate national identity in the
context of Lithuanian identity of the world.

The methodology of hermencutic pedagogy may be applied in a class in case of
various heterodiscourses (disability, homosexuality, and national minorities) not
necessarily related to migration oriented to the education of a subjects’ perception.
Application of this methodology is oriented to the conduct of a relative lesson in a
class, referring to the variety of pupils’ experiences.



RECOMMENDATIONS

To scientists — researchers:

Investigating the change of national identity in the context of modern processes to
involve and develop more the conception of multidimensional national identity in
the context of Lithuanian identity of the world, trying to reveal the interaction be-
tween education and other meaningfully related spheres. In addition, to analyse the
construct of national identity referring to modern philosophy theory of a divisible
subject, revealing identity as a cluster of various dentities.

Trying to extend theoretical and practical insights of this dissertational research,
while investigating the national identity of Lithuanian origin pupils it is possible to
apply another type of hermeneutics, i.e. critical hermeneutics, which provides op-
portunities to see how various political, systematic, class or social linkages influence
education and (re)construction of national identity.

Investigating the construct of national identity, it is recommended to research in
the context of inter-disciplinarity since dissertational research has revealed the con-
struct’s complexity and multidimensionality to various science fields.

While analysing lived experiences of participants of the migration process as a sub-
ject independent of various linkages (systematic, ideological, social, etc), it is rec-
ommended to use qualitative methodology, applying the strategy of hermeneutic
phenomenology which provides interpretation of authentic experiences of the re-
search participants and the researcher. In such cases, phenomenology is considered
not only as a description which refers to philosophical theory but also as interpreta-
tion of lived experiences related to the phenomenon.

Investigating lived experiences of migrant pupils and their significance in the educa-
tion process, it is recommended to analyse in the plane of hermeneutic pedagogy,
trying to show not the linearity as one dominating field of meanings but processual-
ity between traditional consciousness and critical tradition indicating differences of
interpretations.

Researching the modern education process it is suggested to researchers’ method-
ologists of education science to analyse the education process in the expression of
unity of modern education philosophy and practice emphasising practical applica-
bility of principles of education philosophy, especially paying attention to applica-
bility of philosophical principles at the micro level of education practice, i.e. in a
school class and at a lesson.

To education practitioners:

To the teachers working with pupils of various cultures in a broad sense, it is recom-
mended to apply methodology of hermeneutic pedagogy. This would create condi-
tions to change personal perception corresponding to paradigmatic changes.
Educating the national identity of Lithuanian origin pupils, it is recommendable
to integrate methodology of hermeneutic pedagogy into the general education pro-
grammes and on its basis to empower pupils and their lived experiences; using them
as learning/teaching resources. Hereby, the conditions for education as synthesis of
horizons are created. Since every pupil is a subject of several narratives, therefore
his/her experience may become learning sources creating an international education
environment that is not available in textbooks. For instance, the knowledge of a
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pupil coming from Poland might be used while learning about the Republic of Both
Nations, Vilnius region etc. trying to show different accesses and attitudes to the
same topic allowing the pupils themselves to accept information critically.

To pay attention to (re)constructions and reflection of the meanings of lived experi-
ences related to national identity and transferring the significance of these interpre-
tations to (re)construct culture, education, public spirit and other spheres through the
education of narrative competence. Narrative competence is related to the ability
to see and construct the other particularly in pragmatic and social contexts. In edu-
cation narratives, consolidate norms and form individuals’ thoughts concerning per-
sonal and others’ actions as well as what can be expected from the other in certain
situations. During the lessons, teachers commenting various stories form the norms
which actions are acceptable and which are unacceptable. In other words, narra-
tives form standards referring to which the acceptability of actions is determined.
Therefore, both teachers and pupils should educate narrative competence as an aim
of liberation from systematic thinking.

It is advisable to include the dialogue of differances into education programmes
and textbook corresponding discourses, i.e. to present Lithuanian identity in vari-
ous accesses, i.e. through traditional ethno-cultural and civic models so that a pupil
could get to know various discourses and he/she would consciously select subjective
access of construction of national identity in cooperation with the groups. It is im-
portant to pay attention so that a dialogue in a hermeneutic class is not a systematic
process of questioning. Methodological — systematic education refers to teacher’s
excellence in terms of a pupil as having more experience, knowledge and compe-
tences. However, in a hermeneutic class, intellectual equality is unimportant. In such
class recognition of differences, treatment of other as a partner pursuing equivalent
dialogue in interpretational activities is significant. In an interactive environment
of a class, neither interpretation presents final and probably a more authoritative
decision. Therefore, it is one of the ways of trying to involve more participants in
the education process avoiding forced consensus when pupils are afraid to give a
“wrong” answer or opinions do not get involved into the education process, losing
an opportunity to extend their thinking horizons.

Educating the national identity of Lithuanian origin pupils, the role of a teach-
er hermeneutist becomes important; able to create inter-civilisational dialogue.
Therefore, it is recommended to teachers to organise various training, seminars and
practical classes (recommended topics: meaning of questioning culture as individu-
al’s opportunity of liberation; education as horizons’ synthesis; meaning of culture
as a feature of subjectivity; education as self-education; interactive class; teacher
hermeneutics: from position of a traditional teacher to teacher-assistant approaching
to self-understanding in the education process; education of interpretational skills:
deconstruction of systematic knowledge towards creative thinking) during which
they would be taught the critical attitude towards the norms of a system, to recognise
various discourses and their empowerment, reflection of lived experiences in the
education process, using differences as teaching/learning resources.

It is advisable when preparing today’s future pedagogues and teachers’ qualifica-
tion development programmes to involve the subject of hermeneutic pedagogy,
involving various types of hermeneutics (universal, phenomenological, critical, rad-
ical, conservative, contextual, post-structural, etc.) trying to educate pedagogues’



critical thinking, ability to interact with a constantly changing educational process
in the perspective of differences and the ability to get involved in these changes;
changing the practice of the education process in unity with education philosophy.
To education strategists who are preparing strategic education documents, it is rec-
ommended to refer to possible transition from instrumental, normative education
based on technical control and empirical reliability to the education process as phi-
losophy oriented to spontaneous interpretational practice. In such a way, excess
of information and meaning would be avoided so that pupils do not internalise but
mechanically repeat under the system’s requirement. As a consequence, pupils expe-
rience great tension, overloads, stress and other negative psychological and physical
experiences. Giving meaning to the education process as spontaneous interpreta-
tional practice would form conditions to turn the variety of lived experience into
learning/teaching resource in a class, decoding it as practical applicability.
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LIETUVIU KILMES MOKINIU TAUTINIO IDENTITETO UGDYMAS(IS)
TAIKANT HERMENEUTINES PEDAGOGIKOS METODOLOGIJA

Santrauka

Temos aktualumas ir reik§mingumas. Vykstant intensyviai migracijai, susidaro
tokios socialinés, kultiirinés, politinés ir pedagoginés salygos, kurios atliepia poreikj
kitaip pazvelgti ir iSnagrinéti mokiniy migranty tautinio identiteto ugdyma(si). Pri-
reikia iSanalizuoti, kokios paradigmos, metodologijos, ugdymo(si) metodai tokiomis
salygomis yra reikSmingi. Atsizvelgiant i tai, kad kintant socialinéms, kultirinéms,
svarbu aktualizuoti naujy socioedukaciniy, kultiiriniy reiskiniy supratima ir nuolating
ju saveika. Paradigmu virsmo, pokyCiy visuomenés kontekste iSryskéja ,,naujojo
mastymo® ir ziniy biitinybé (Fullan, 1998; Kuhn, 2003; Juodaityté, 2009, Duobliené,
2011). D¢l to mokslo pasaulyje svarbis ir aktualiis tampa tarpdisciplininiai tyrimai,
atkleidziantys moksliniy objekty judéjima i§ vienos mokslinés krypties kita. Tai su-
daro salygas naudotis jvairiy moksly tyrimy duomenimis bei pasiekimais. Disertaci-
joje, atliepiant { virsmus ir poky¢ius, vykstanc¢ius dél migracijos proceso, analizuojami
tokiy sampraty kaitos saveikos: migracijos proceso, lietuviy kilmés mokiniy, patyrusiy
{vairias migracijos formas, tautinio identiteto ugdymo(si), hermeneutinés pedagogikos.
migranty tautinio identiteto ugdyme(si).

Aktualizuojant naujo supratimo galimybes per naujas moksliniy konstrukty prieigas,
iSryskinama tradicijos ir §iuolaikiSkumo saveika, besiremianti Siuolaikine hermeneutine
pedagogika kaip ugdymo(si)’ filosofija ir praktika. Disertacijoje analizuojama ir pateikia-
ma hermeneutinés pedagogikos metodologija mokiniy migranty tautinio identiteto
ugdymo(si) problemai spresti jos gilesnio supratimo lygiu. Siuolaikiné hermeneuting
pedagogika, priesingai nei tradicing, besiremianti H. G. Gadamer tekstais, darbe anali-
zuojama remiantis H. G. Gadamer ir J. Derrida Neimanomy debaty (1981 m. Paryziuje)
diskusijuy rezultatais bei ju jtaka ugdymo(si) filosofijai. Siy debaty diskusijy rezultatai
dar néra placiai analizuojami mokslininky darbuose tautinio identiteto ugdymo(si)
problemai mokykloje sprgsti.

Tradiciné pedagogika remiasi tradiciniais supratimo modeliais, kurie uzgozia da-
barties migracijos problemas. Tokie supratimo modeliai netinkami, nes pati migracijos
forma pakitusi i§ esmés. Siandieniné migracijos forma remiasi cirkuliacine migracijos
samprata (Arango, 2000; Glick Schiller, Basch, 1992; Stalker, 2002), kuomet migrantai
nebepraranda rySiy su kilmeés Salimi ir konstruoja daugybines realybes tarp gyvenamujy
Saliy ir kilmés Salies (Liubiniené, 2011; Ciubrinskas, 2008, 2011). Jei tradiciniai mi-
grantai iSvaziuodavo ir prarasdavo komunikacija, tai Siuolaikiniai migrantai palaiko
komunikacija ivairiomis technologinémis priemonémis (,,Skype®, ,,Facebook®, tel-
efonu ir pan.). Tradiciniai migrantai ieSkojo naujos zemés, o Siuolaikiniai keliauja
i$ vienos $alies 1 kita, iSteritorindami, i§judindami tautinj identiteta. Taigi analizuoti
tautini identiteta remiantis tradicine migracijos ir tradicinés pedagogikos samprat-

? Mokslingje literatiiroje paplitgs terminas yra ,,ugdymo filosofija“, kuri bendraja prasme aptaria jvairias ugdymo filosofi-
jas ir budus, nepabréziant paties zmogaus vaidmens apmastant savo ugdymasi. Disertacijoje vartojamas ugdymo(si)
terminas, iSrySkinant, kad hermeneutiné pedagogika kaip ugdymo(si) filosofija akcentuoja subjekto samoninguma
ir refleksyvuma, kuomet jis (ji) gali pazvelgti { save ir priimti sprendimus. Hermeneutiné pedagogika yra supratimo
filosofija, todél subjekto refleksyvumas yra svarbus ugdymo(si) veiksnys.



omis yra nepakankama. Migracijos procese didéja ir kinta visuomenés jvairove, todél
svarbu tampa ne tik tautiniai, kulttriniai, etniniai skirtumai ir jy identifikavimas, bet
ir identitety'® ugdymo(si) jvairové, ju konstruktai, darybos biidai bei saveikoje su mi-
gracija tautinio identiteto sampratos (re)konstrukciné kaita. Daugiakulttiringje aplinko-
je, kuomet svarbi tampa tarpkultiiriné saveika, tarpkultirinis dialogas, identiteto de-
rybos, neiSvengiamai diskutuojamas tautinio identiteto konstruktas, kuris tapo svarbiu
socialiniy, humanitariniy mokslo sri¢iuy analizés objektu. Identiteta formuoja jvairts
politiniai, socialiniai, kultGriniai veiksniai, todél atitinkamai skiriamos skirtingos
identiteto rsys: tautinis, socialinis, kultiirinis, etninis. Disertacijoje analizuojama tradi-
cinio vienmacio'!, atliepiancio esencializmo dimensija, kai tautin¢ identifikacija siejama
su prigimtine reik§me, ir Siuolaikinio'? daugiamacio, atliepiané¢io performatyviskumo,
takumo, hibridisSkumo, daugybiskumo aspektus, tautinio identiteto saveikos. Svarbi
tampa Siuolaikiné hermeneutiné pedagogika, akcentuojanti, kad senieji supratimo mod-
eliai uzgozia problema, ir individai yra klaidinami, vietoj to, kad jiems biity padéta
suprasti. Siuolaikiné hermeneutiné pedagogika akcentuoja skirsmy isskleidima ir jy
iprasminima, nesiekiant uzgozti tam tikra problema. Si prieiga numato, kad mokytojas
kitokj mokini igalina ne ieSkodamas panasumuy, bet pabrézdamas ji iSskirian¢ius bruozus.
Igalinimo koncepcija siekia skirtybe paversti savitumu ir pozityviu iSskirtinumu esant
kitoms lygiy galimybiy salygoms (Mazeikis, 2010).

Kadangi i lietuviskas mokyklas mokytis atvyksta, grizta ar i§ ju iSvyksta lietuviy
kilmés mokiniai, identifikuojantys save negrynojo (esencialistinio) lietuviskumo
konteksto rémuose, todél mokyklose (Lietuvoje ir uZsienyje) mokosi {vairias
migracijos formas patyr¢ mokiniai. Disertacijoje nagrinéjamos SeSios migracijos
proceso dalyviy grupés (trys mokiniy, trys mokytojy grupés): 1) mokiniai, tu-
rintys lictuviskumo $aknu, gime, auge ne Lictuvoje, tatiau atvyke mokytis i Lietuvos
mokyklas; 2) mokiniai, gim¢ Lietuvoje, kuri laika praleidg joje, taciau dél Siuolaikinés
emigracijos i§vyke i uzsienj ir praleide ten ne maziau kaip vienus'> metus, po to grize
mokytis 1 Lietuva (reemigrantai); 3) mokiniai, gimg¢ Lietuvoje ir ¢ia kurj laika mokesi,
taCiau mokytis isvyke i uzsienj. Todél mokytojams mokykloje tenka dirbti su {vairiomis
mokiniy grupémis: 1) atvykusiais { Lietuva; 2) reemigrantais; 3) mokiniais, iSvykusiais
i uzsienj. Ugdymas(is) migracijos procese veikia ne tik mokinius migrantus, bet ir ju
10 Disertacijoje zodZiai ,,identitetas®, ,,tapatybé®, ,,tapatumas* vartojami kaip sinonimai. Terminy kaip sinonimy vartoji-
mas sutinkamas ir kity Lietuvos mokslininky darbuose (D. Antiniené, J. Juozelitiniené ir kt.). Disertacijoje kaip pagrin-
dinis konstruktas pasirinkta identiteto samprata, kuri, remiantis antropologin? prieiga, atliepia zmonijos jvairoveg per
sociokultlirinius skirtumus, t. y. kitoniskuma (anlg. Other-ness). Remiantis V. Ciubrinsko (2011) izvalgomis, identitetas

yra suprantamas ne tik kaip tapatybé, tapatumas (angl. sameness), bet ir gretinamas su skirtingumu (angl. difference),
skirtumo iskélimu (angl. difference making).

" Angli§ki terminai onedimensional ir multidimensional lietuviy mokslingje praktikoje vartojami skirtingomis
iSraiSkomis: matas, dimensija ar lytis (vedinys nuo ,,daugialypis® ir ,vienalypis®). Todél galima sutikti tokius termi-
nus kaip ,,daugiamatis®, ,,daugiadimensis* ar ,,daugialypis® ir prie§ingai: ,vienmatis®, ,,vienadimensis®, ,,vienlytis“ tam
paciam terminui iSreiks$ti. Disertacijoje pasirinkti ,,vienmacio®, ,,daugiamacio” savoky vertimai, nes socialiniy moksly,
edukologijos krypties metakalboje daznai sutinkamas ,,mato” vedinys. Antra ,,vienmacio* termino vartojimo priezastis
yra rei$kinio nuoroda { ugdymo(si) filosofini diskursa. Jis grindziamas H. Marcuse ,,One-dimensional Man“ lietuviskojo
vertimo praktika ,,Vienmatis zmogus*.

2 Hutnik, 1991; Bhabha, 1994; Phinney, 2001; Bauman, 2000; Duobliené, 2006, 2011; Sutiniené, 2011, Kuznecoviené,
2011; Ciubrinskas, 2008, 2011; Zaleskiené, 2011.

3 Vieny mety laikotarpis pasirinktas remiantis Integrating Immigrant Children into Schools in Europe (2004) tyrimu,
kur nurodoma, kad migranty mokiniy adaptacija vyksta apie pus¢ mety. Kadangi disertacijoje nagriné¢jamas tautinio
identiteto ugdymas(is) fenomenologinéje perspektyvoje, svarbus tampa ir integracijos procesas i kita socioedukacing
aplinka, kuris trunka ne maziau kaip pus¢ mety.
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tévus bei artimuosius. Keiciasi ne tik mokiniy migranty, bet ir jy tévy, artimyjuy pasaulio
supratimas ir samoningumas. Disertacijoje apsiribojama mokiniy ir ju mokytojy pat-
irties tyrimu, siekiant istirti apsibrézta tyrimo objekta.

Dél migracijos kinta visuomenés ir proceso dalyviy santykis su praeitimi.
Visuomenés santykis su praeitimi tampa fragmentiskas, nenuoseklus, zlunga did-
ieji pasakojimai (angl. grand narratives), atverdami kelia tautiniam identitetui kaip
naratyviy subjektyvybiy kurimuisi ir keiCiantys kolektyving solidarizuota tautinio
identiteto samprata (Duobliené, 2011; Zaleskiené, 2011; Sutinien¢, 2011). Kuo dau-
giau tradicijy rekonstruojama, tuo labiau individai priversti ,,derétis* dél savojo tauti-
nio identiteto. Mokyklos daznai teigia esancios lietuviy kultiiros ir tautos puoselétojos
bei saugotojos, todél apeliuoja i tradicinio tautinio identiteto i§saugojima. Zvelgiant
i Salies sociopolitinj konteksta, akivaizdu, kad tai 1émé Soviety Sajungos priespauda,
kai, Svietimo sistema naudojantis kaip irankiu, buvo aktyviai formuojama pasaulio
pilieCio samprata Sajungos kontekste. Vis délto kiekviename tautos gyvenimo etape
yra svarbi identifikacija, leidZianti visuomenés nariams jaustis priklausanciais vienai
ar kitai socialinei grupei, bendrijai, esantiems kultriniy vertybiy nesé¢jams (Juodaityte,
2003). Lietuvai atktirus nepriklausomybg ypatingas démesys buvo telkiamas { grynojo,
vienmacio tautinio identiteto saugojima ir puosel¢jima. Tai pagrindzia 1988 m. Tautinés
mokyklos koncepcija, kuri rémési tautinio savitumo ir savimonés ugdymo tradicija, o
lietuviy kalba numatyta kaip visy dalyky mokymo pagrindas. Vis délto ir Siandieninés
mokyklos Svietimo strategija i§ dalies vis dar apeliuoja | grynojo, tradicinio tautinio
identiteto sauga ir plétra per lingvisting kompetencija ir praktika, tautinés istorijos
svarbos aktualizavima, geografini tautos vientisuma, homogeniska kultiiros diskursa
pateikiant kaip solidarumo btisena. Pazymétina, kad Siandienos kontekste Tautinés
mokyklos idéja netapo pagrindine $vietimo koncepcija ir ji nuolatos yra diskutuojama
ivairiose mokslinése diskusijose ir publikacijose. Todél tautiné mokykla isliko ne kaip
Sengeno erdve, spartéjant jvairiems Siuolaikiniams globalizacijos procesams, kuomet
susiduriama su tautinio identiteto rekonceptualizacijos poreikiu. Jau nebepakanka ak-
centuoti vienmacio tautinio identiteto ugdymo(si) samprata, identiteta suprantant kaip
objektyvia duotybe.

Svarbi tampa problema — mokiniy migranty tautinio identiteto ugdymo(si) re-
konceptualizavimas migracijos procesualumo kontekste. Susiduriant tradiciSkumui
(etnokultiiriskumui) ir pilietiSkumui, dialogizmui' ir kitoniSkumui, kyla poreikis ana-
lizuoti tautinj identiteta kaip daugialypi, kompleksiSka konstrukta ir identifikuoti, kaip
tie kismai daro itaka ugdymui(si). Pedagogai tokiomis salygomis turi spresti mokiniy
migranty, turin¢iy kitokiy kalbiniy igidziy ir kalbing patirtj, integracijos i lictuviska
kalbing, didakting, socialing aplinka klausimus (Ruskus, 2008). Kadangi mokinys mi-
grantas yra keleto ,,pasakojimy® subjektas, todel disertacijoje pilieting tauta galima
apibrézti kaip naratyva, kurio aplinkoje (re)konstruojasi tautinis identitetas. Turint
omenyje, kad dél migracijos proceso edukacinéje aplinkoje iSryskéja mokiniy ivairove
klaséje bei i mokinj ir jo (jos) patirtis, kultiira orientuota edukaciné paradigma, tai
suponuoja butinybe atskleisti ugdymo praktikos ir ugdymo filosofijos integraluma.
Siekiant parodyti nuolatiniy skirsmy radimosi svarba (tautinio identiteto sampratos
rekonstravimg nuo vienmacio daugiamacio link) reikSminga yra hermeneutiné peda-
gogikos metodologija®, aktualizuojanti mokytoju holistini pozitirj i mokiniy migranty

14 Disertacijoje vartojamas terminas ,,dialogizmas* parodant dialogo filosofini diskursa, aktualizuojant hermeneutini
pokalbi, kurio a§imi tampa supratimas.
' Disertacijoje hermeneutinés pedagogikos metodologija remiasi H. G. Gadamer universialiosios hermeneutikos prin-



tautinio identiteto ugdymo(si) procesa. Svietimo politikos strategai kurdami §vietimo
dokumentus orientuojasi | panasumo kriterijy iSskleidima klas¢je. Taciau ugdymo(si)
praktika rodo, kad (is)gyvenamos ugdymo(si) proceso dalyviu patirtys yra skirtingos.
Todél disertacijoje svarbi kokybiné tyrimo prieiga, siekiant iSanalizuoti ugdymo(si)
dalyviy skirtingas (i§)gyvenamas patirtis, susijusias su tautinio identiteto ugdymu(si)
mokyklos klaséje. Taip pat svarbi teorijos metodologija, t. y. hermeneutiné pedagogika
kaip ugdymo(si) filosofija, metodologija ir praktika, apimanti supratimo ugdymaq(si). Ji
akcentuoja, kad ugdyme(si) vyrauja ne tik grieztos taisyklés, bet yra jmanomos jvairios
interpretacijos ir supratimo galimybés. Disertacijoje aktualizuojama egzistenciné peda-
gogika, kuri remiasi (i§)gyvenama patirtimi, jos egzistenciniu apraSymu ir interpretaci-
ja, diktuojancia ugdymo(si) metodus, ugdymo(si) procesa.

Pilietinés tautos konstruojamy naratyviniu subjektyvybiy svarba, parodant tauti-
nio identiteto supratimo kisma, plétojama akademinéje ir politinéje plotméje. Prem-
jero Andriaus Kubiliaus 15-0ji Vyriausybé ir Lietuvos Respublikos prezidenté Dalia
Grybauskaité pradéjo nuosekliau kalbéti apie pasaulio Lietuva ir pasaulio lietuvius. Ju
poziiiriai iSreiSkia lietuvybés samprata per pakitusia erdving prizme, t. y. kai lietuvis
néra vien Lietuvos pilietis. Lietuvis pozicionuojamas per globalia erdve, kuriant
tarpcivilizacini dialoga tarp lietuviy kilmés zmoniy. Akademinéje erdvéje pasaulio
lietuvio samprata aktualizuoja E. Aleksandravicius, L. Donskis. Mokslinése diskusi-
jose E. Aleksandravi¢ius (2013) sitilo vartoti terming ,,diasporiné lietuviy tauta®
apjungiancia teritoring tauta ir diaspora (kartu su iSeivija, su pasaulio lietuviais, su
visais emigrantais). L. Donskis (2008), diskutuodamas apie pasaulio lietuvybe, nurodo
1 rySio ieSkojima ir iSsaugojima tarp lietuviskojo jautrumo, savo individualios patirties
ir pasaulio, o kartu ir atvira mastyma ir jautruma kitoms tautoms bei ju kultGroms.
Sios prieigos i3skleidzia tautinio identiteto daugiamatikuma per iSteritorinimo ir
iScentrinimo principus, per nei§vengiama skirsmy'® radimasi. Lietuviskasis tautinis
identitetas iSrySkinamas pasaulio lietuvybés kontekste, aktualizuojant tautinio identite-
to ugdymo(si) rekonstravima ne tik etninio lietuvio, bet ir pasaulio lietuvybés kontekste.

Lietuvos Svietimo sistema remiasi Lietuvos ir Europos Sajungos Svietimo
strateginiais dokumentais, kurie padeda nustatyti bendruosius Salies tikslus. ES
dokumentai akcentuoja europing dimensija, o Lietuvos S$vietimo dokumentai —
etnocentring. Todeél Siandienos Svietimo politikai, kurdami strategijas, turi atliepti tau-
tinio identiteto ugdymo(si) tradiciSkuma ir Siuolaikinj kultlirini pliuralizma. Dvipusis
Svietimo politiky elgesys ineSa sumaisti i Svietima, kurio kryptis ugdytojai sunkiai su-
pranta (Duoblien¢ ir kt., 2010). Lietuvos svietimo istatyme (2011 m.) pabréziamas lygiy
galimybiy principas per vienove: ,,Svietimo sistema yra socialiai teisinga, ji uztikrina

cipais. Pazymétina, kad egzistuoja ir kritiné hermeneutiné pedagogika, besiremianti H. G. Gadamer ir J. Habermas
diskusija. Universalioji hermeneutika bando atskleisti isivaizduojama zmogaus esmg ir jai padeti plétotis, o kritiné
hermeneutika yra orientuota { socialiniy, politiniy, kult@riniy problemy sprendima ir diskusija dél ju. Hermeneutingje
pedagogikoje dazniausiai taikomi universaliosios hermeneutikos principai bendraja prasme. Kritiné hermeneutiné peda-
gogika orientuota | engiamyjy pedagogika, arba laisvés pedagogika. Kritiné hermeneutiné pedagogika néra specialiai
nagrinéjama disertacijoje. Kritiné hermeneutiné pedagogika kyla i§ universaliosios hermeneutinés pedagogikos, todel
didziausias démesys skiriamas universaliajai hermeneutinei pedagogikai. Taip pat kritiné hermeneutiné pedagogika
remiasi daugelio universaliosios hermeneutinés pedagogikos teiginiy. Todél disertacijoje, aptariant hermeneutinés peda-
gogikos metodologija, sistemingai analizuojama universalioji hermeneutika, turinti sasajy su dekonstrukcija, fenom-
enologija, postmodernizmu.

16 Sjuo atveju J. Derrida filosofijoje vartojamas terminas ,,skirsmas®, naudojamas siekiant parodyti identitety dinamika.
Skirsmas parodo, kad mokinius migrantus sieja lietuviska kilme, tai yra ta pati tradicija, taciau lietuvybé yra skirtingai
suvokiama priklausomai nuo aplinkos, konteksto, kuriame mokinys esti, tod¢l atsiranda skirsmai, nes mokiniai tam
paciam lietuvybés konstruktui isreiksti naudoja skirtingas prasmes.
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asmens teisiy jgyvendinima, kiekvienam asmeniui ji laiduoja Svietimo prieinamuma
(LR $vietimo jstatymas, 2011, 5 straipsnis). O 2003 m. Lietuvos Svietimo istatyme lygiy
galimybiy principas akcentavo lygiy galimybiy principa jvairovés kontekste: ,,Svietimo
sistema yra socialiai teisinga, ji uztikrina asmeny lygybe, nepaisant ju lyties, rasés,
tautybés, kalbos, kilmés, socialinés padéties, tikéjimo, isitikinimy ar pazitiry; kiekv-
ienam asmeniui ji laiduoja $vietimo prieinamuma* (LR S$vietimo istatymas, 2003, 5
straipsnis). Kultlirinés ivairovés atskleistiems monologizavimas atliepia multikultiirini
ugdyma, kai, pasak L. Duoblienés (2006a), didesnis démesys skiriamas mokoma-
jam turiniui, jo pazinimui, o pastangos santykiams tarp skirtingy kultiiry moksleiviy
uztikrinti stumiamos i Seséli. Vakary Europos integracinéje, ivairoviy pedagogikoje
mokiniy mokymas(is) heterogeninéje grupéje grindziamas radikalaus pliuralizmo
id¢ja, intersubjektyvios pagal patirtj ir kultiira skirtingy vaiky raiskos galimybémis, ju
mokymo(si) biitinybe multikultiirinio polilogo salygomis (Juodaitytés, 2003a). Ben-
drosios ugdymo programos 2011 m. | bendryju kompetencijy ugdyma jau itraukia
kulttrinio samoningumo integruojamaja programa, kurioje pabréziamas kultiirinis di-
alogas su kitybe. 1 Valstybinés svietimo strategijos 2003—2012 m. nuostatas itrauktos
kelios priemonés, diskutuojancios mokiniy migranty ugdymo(si) aktualijas. Viena i$
ju — galimybiy mokytis ir igyti iSsilavinima migruojanciy Seimy vaikams sudarymas,
antra — salygu mokytis ir studijuoti tautiniy mazumy vaikams pagerinimas. Tuo tikslu
sukurtos daugiakultiirinio ugdymo programos, vadovéliai. Atliepiant visuomeninius
poky¢ius parengta Geros mokyklos koncepcija (2013 m.), kuri akcentuoja peré¢jima nuo
norminio mokymo personalizuoto link, pripazistant patirCiy ir aplinky ivairovg, inter-
pretacijos ir dialogo biitinuma. ISryskinta mokyklos kaip besimokanc¢ios bendruomenés
bei demokratiSkumo svarba.

Lictuviy kilmés mokiniy tautinio identiteto ugdymo(si) diskurso aktualuma
pagrindzia ir Lietuvos periodiné spauda'’, kurioje aktualizuojamos cirkuliacinés mi-
gracijos proceso dalyviy, t. y. atvykstanciy, reemigranty ir iSvykusiy mokiniy, proble-
mos. Pabréziama tautinio identiteto sampratos kaita, akcentuojant lietuvybés peréjima
nuo vienmatés daugiamatés sampratos link, aktualizuojant pasaulio lietuvybe.

Mokslinis iStirtumas. Tautinio identiteto objekta tyrinéja ivairios mokslo sritys,
todél tiek uzsienio, tiek Lietuvos moksliniuose tyrinéjimuose iSryskéja tautinio identite-
to tyrimy kompleksiskumas ir tarpdiscipliniSkumas:

. Sociologijos krypties tautinio identiteto tyrimai analizuoja identiteta socialinés
atminties kontekste, akcentuojant kintantj santykj su praeitimi (Krukauskiené, Sutiniené,
Trinkiiniené, Vosylitte, 2003); nagrinéja tautini identiteta imigracijos kontekste,
iSryskinant imigranto pozicionavima (Kuzmickaité, 2000) bei tiriant socioekonominius,
politinius reiskinius, svarbius tautinio identiteto i§saugojimui (Taljiinaité, Labanauskas,
2009; Taljunaité, 2011); tiria akademinio jaunimo tautini identiteta, parodant identiteto
konstrukto multidimensiskuma (Antiniené, 2011); aiskinasi modalinius lietuviskumo
parametrus, iSrySkinant tautiSkumo bruozus ir tipus (Kuznecovieng, 2011). Uzsienio kon-
tekste: nagrinéja tautinj tapatuma kolektyvinio fenomeno kontekste (A. D. Smith, 1991).
Moderniosios srovés nacionalizmo teoretikai (Gellner, 1997; Hobsbawm, 2000; Ranger,
1999 ir kt.) tautinio identiteto klausima tyrinéja pasitelkdami konstrukcinius tautinius mi-
tus ir jy kintamuma, priklausomai nuo kiiréjy tiksly ir likes¢iy. Tautinés tapatybés objekta
per nacionalizmo ir patriotizmo raiskos formas analizavo Th. Blank, P. Schmidt (2003).

17 ,Pasaulio lietuviy vaikai rinkosi pazinti Lietuva™, 2013-07-25; ,,Svajong mokytis Lietuvoje i$pildo ,,Lietuviy namai®,
2010-11-24; ,,Emigracijos bumo vaikai“, 2013-08-27; ,.Vaiky dvikalbysté: atostogy griz¢ emigranty vaikai nesusisneka su
seneliais®, 2012-07-14; ,,Griz¢ emigranty vaikai Lietuvoje jauciasi nejaukiai®, 2009-04-19; ,,Vaikai niekur nedingo - jie
isvyko svetur®, 2013-09-06; ,,Zinomy tévy vaikams geriau svetur nei tévynéje®, 2012-05-26.



o Antropologijos krypties tautinio identiteto tyrimai analizuoja identiteto
sociokultiirinés raiskos konfigiiraciju ivairove (Ciubrinskas 2008, 2011; Dauksas,
2011; Tereskinas, 2011), identiteto etning ir nacionaling deteritorializacija (Dauksas,
2011; Kripiené, 2011), taip pat iSryskina ,,savos erdvés® kiirimo trajektorija per
identiteto iSvietinima (Liubiniené, 2008, 2011). Uzsienio kontekste identitetas tiriamas
procesualumo, dinamiskumo aspektais, akcentuojant identiteto daugialypiskuma ir
daugiakryptiskuma (Geertz, 1994), taip pat tautini identiteta iSrySkinant kaip socialiai
organizuojama objekta (Barth, 1969), identiteta nagrin¢jant generiniu aspektu, turin¢iu
priskirtinio statuso ir etninés kultiiros ypatybiy (Friedman, 1996).

o Edukologijos krypties identiteto tyrimai analizuoja tautinio tapatumo kaitg vy-
resniame mokykliniame amziuje, per asmeninio tautinio tapatumo apibréztis, akcentuo-
jant tautinio, vertybémis gristo ugdymo poreiki (Aramaviciiité, 1999, 2005) bei tautinés
istorijos mokymu gristo ugdymo poreiki (Setkus, 2010); nagrinéja i Lietuva atvykusiy
mokiniy ugdymo(si) procesa, aktualizuojant tapatybes kaitos aspektus (Ruskus, 2008;
Ruskus, Kuzmickaité, 2008); tiria Lietuvos jaunimo ir moksleiviy tautinio identiteto
edukacines perspektyvas, iSrySkinant tautinio ir pilietinio identiteto sasajas (Zaleskiené,
2011; Ranonyté, 2006) bei tautinio tapatumo ugdymo filosofijos kaitos aspektus, ak-
centuojant daugiakulttiriS$ko ir tautinio tapatumo ugdymo santyki (Duobliené, 2006a,
2009); aiskinasi tautinio tapatumo ugdyma mokykloje, iSryskinant mokytojo vaidmenj
etninés ir profesionalios kultiiros pagrindu (Tijiineliene, 2000, 2002; Pukelis, 1995),
mokytojy vertybiniy nuostaty aspektu (MartiSauskiené, 2007); tautiSkumo ugdyma
remiantis S. Salkauskio ugdymo filosofija, atskleidziant sasajas su gimtaja kalba, tauto-
saka, tradicijomis, tautos istorija (Rajeckas, 2002; MartiSauskiené, Juskevicieng, 2011,
Jankevicius, 2013). Uzsienio mokslininkai kokybiniy tyrimy kontekste koncentruojasi
ties vaiky ir paaugliy tautinio identiteto deryby klausimu, analizuoja ju priklausymo na-
cionalinei valstybei reik§mg ir tautiniy identifikacijy konstrukcijas per $vietimo sistema
(Howard, Gill 2001; Philippou 2005; Toomey 2006); analizuoja imigranty vaiky tau-
tinio identiteto kaita Belgijos mokyklose, aptaria daugybiniy tapatybiy kiirimosi pri-
claidas (Agirdag, van Houtte, van Avermaet, 2011); tyrinéja turky imigranty mokiniy
identiteto problematika graiky mokyklose, vaikams susiduriant su vietiniais pedagogais
(Magos, 2006). Pabréziama, kad mokytojai vis dar priesinasi heterogeniskoms klaséms,
diskriminuoja etniskai ir kultGriSkai skirtingus mokinius ir siekia ,idealios* klasés,
kuri, jy manymu, yra homogeniska. Tiriami imigranty kiny tapatybés kaitos socialiniai,
kultiiriniai diskursai Didziosios Britanijos mokyklose iSrySkino, kad tévai ir mokyto-
jai mokyklas vertina kaip $altinj, padedantj jaustis labiau kinu nei kitatau¢iu (Archer,
Francis, Mauc, 2010). Daznai tapatybé sicjama su kultiira, akcentuojama, kad kultiiros
netekimas prilygsta tapatybés netekimui arba tapatybeés krizei.

Moksliné tyrimo problema. I[Sanalizuotuose lietuviy ir uZsienio autoriy
moksliniuose tyrimuose menkai iSskleista Siuolaikinés ugdymo filosofijos paradigma
tautinio identiteto ugdyme(si) ir jos saveika su ugdymo(si) praktika. Vis délto filosofiniy
teorijy virsme iSrySkéja naujos edukacinés paradigmos, kurios atne$a naujas peda-
gogines teorijas, gristas filosofine prieiga. Sia diskusija plétoja G. Mazeikis (2006),
iSrySkinantis, kaip saveikauja Siuolaikinés filosofijos teorijos ir ugdymo(si) praktika
kurdamos ugdymo filosofijos ir praktikos vienovg bei virsmo kontekste sudarydamos
prielaidas kurtis postmodernios edukologijos paradigmai.Tautini identiteta ivairovés
salygomis, remdamasi ugdymo filosofijos ir praktikos vienove, tyrin¢ja L. Duobliené
(2006, 2006a, 2011). Ji iSryskina ugdymo(si) praktikos pagristuma filosofinémis
prieigomis. Filosofijos teorijy Siuolaikinés edukologijos moksle praktinj taikomuma
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analizuoja A. Juodaityte, A. Savickis (2013). Autoriai parodo, kad edukologijoje svarbu

ne tik techninis metodo atlikimas ir taikymas, bet ir filosofiniy teoriniy metodo modeliy

i§skleidimas, sudarantis prielaidas atskleisti filosofijos ir praktikos vienoveg.

I Lietuvos S§vietimo sistema isilieja, 18 kity Saliy grizta ir i kitas Salis i§vyksta
lietuviy kilmés mokiniai. Turint omenyje, kad kai kurie 1§ ju rengiasi vél iSvaZziuoti, jie
patiria nuolating itampa, drama. J. Ruskus (2008), tyrinédamas mokiniy migranty atve-
jus Lietuvos $vietimo sistemoje, iSskyré pedagogu ir mokiniy psichologines, socialines
problemas, didaktines patirtis klas¢je. Tai rodo ijvairiy socioedukaciniy diskursy
reflektavima klaséje dél skirtingy gyvenamyjy pasauliy iSgyvenimo. Problemiskas
tampa mokiniy peré¢jimas i vienos Svietimo sistemos i kita, kurios atspindi skirtin-
gas tautiSkumo ugdymo(si) sampratas. Neatsizvelgiama | mokinius migrantus, kaip {
skirtingy tautiniy naratyviniy identitety sampraty kiiréjus ir atstovus, turincius skirtin-
gas kultlirines patirtis, daugybiskus identitetus. Lietuvos Svietimo sistema, kaip ,,didy-
sis tautiSkumo pasakojimas®, mokinius migrantus ugdo tautinio lietuvio kontekste, nes
tikrove, t. y. patiriami emigracijos ir imigracijos mastai, iSeivija ver¢ia diskutuoti apie
daugiamatj tautinio identiteto konstrukta, atliepianti pasaulio lietuvybés samprata, ,,pra-
silenkia su kultivuojamo, vadovélinés lietuviy atminties formomis* (Aleksandravicius,
2013) ir pasirenka etnolingvistinj tautos pasakojima, nereaguoja i biting saveikg su
migracijos procese kuriamu ,,tautiniu pasakojimu®. Taip vyksta, nes mokyklos uztikrina
politiniy diskursy kaupima ir perdavima mokiniams pagal politinj ir socialinj uzsakyma.
Reaguojama { Svietimo valdininkijos reformas, leidziamus dokumentus, atspindin¢ius
perstruktiiravimo ir kontrolés jéga, leidziancia apriboti, kontroliuoti ugdymo veikla
mokyklose (Duobliené, 2011). Todél mokiniai migrantai patenka ne tik { Svietimo
sistema, bet ir | subjekto valdymo ir kontrolés mechanizma. [vairios sasajos gali mo-
kiniams trukdyti ugdytis subjektyvybg arba ja nuslopinti ir atverti kelig { sistemini
prisiriSima. Visgi Siuolaikiniai tautinio identiteto tyrinétojai (Duobliené, 2006, 2011;
Zaleskiené, 2011; Ruskus, 2008) ir parengta Geros mokyklos koncepcija (2013) akcen-
tuoja tautinio identiteto daugiamatiSkumo galimybes bei saveika su vienmacio tautinio
identiteto diskursu. Todél reikia naujai pazvelgti | tautini identiteta ir jo ugdymo(si)
filosofines ir praktines galimybes. Atitinkamai keiciantis ugdymo(si) realybei, turi
keistis ir ugdymo(si) proceso dalyviy filosofija, tarp Siu komponenty atsirasti derme
ir saveika, numatanti supratimo ugdyma(si) Siuolaikinés ugdymo(si) filosofijos ir
ugdymo(si) praktikos vienovéje. Taigi pagrindiné disertacijos moksliné problema yra
tokia: kaip mokiniy migranty tautinis identitetas galéty biiti ugdomas ir suvoki-
amas adekvaciai jy patiriai ir sampratai, vienmate tautinio identiteto teorija
paverciant daugiamate, taikant hermeneuting pedagogikos metodologija.

Disertacijoje mokslinei problemai sprgsti suformuluoti tokie probleminiai klausi-
mai:

1. Kaip kinta ugdymas(is) Siuolaikinés migracijos procesualumo kontekste mokiniy
migranty tautinio identiteto supratimo pozitriu?

2. Kokios yra mokiniy, patyrusiu ivairias migracijos formas, ir mokytojy, dirbanéiy su
Siais mokiniais, kaip subjekty iSsilaisvinimo galimybés i§ vienmatés sisteminio for-
mavimo bei valdymo kontrolés mokyklinio ugdymo procese, tautinj identiteta suvoki-
ant kaip skirtingy naratyviniy subjektyvybiy raida, o ne kaip objektyvia duotybg?

3. Kaip ugdant lietuviy kilmés mokiniy, patyrusiy jvairias migracijos formas, tautini
identiteta formuojasi identiteto struktiiros, kai taikoma hermeneutinés pedagogikos
metodologija?

4. Kaip taikant hermencutinés pedagogikos metodologija plétojasi mokytoju



pedagoginé patirtis ir vyksta poky¢iai saveikoje su mokiniy migranty patirtimi?
Kaip hermencutinés pedagogikos metodai siejasi su ugdymo filosofija kuriant
holistinj poziiir] i mokiniy migranty tautinio identiteto ugdyma(si)?

Tyrimo objektas — lietuviy kilmés mokiniy tautinio identiteto ugdymas(is).
Tyrimo tikslas — istirti lietuviy kilmés mokiniy, patyrusiy jvairias migracijos for-

mas, tautinio identiteto ugdyma(si) taikant hermeneutinés pedagogikos metodologija,
leidzianéia keisti ugdytoju filosofija, orientuojant juos i skirtingus patir¢iy supratimo
saveikos procesus.

1.

2.

Tyrimo uZdaviniai:

Identifikuoti esmines hermeneutinés filosofijos temas, aktualias tautinio identiteto
ugdymui(si) lietuviy kilmés mokiniy migranty atveju.

Nustatyti Siuolaikinés hermeneutinés pedagogikos metodologijos taikymo gal-
imybes edukacinéms problemoms, susijusioms su mokiniy migranty tautinio
identiteto (re)konstravimu, spresti.

ISanalizuoti Siuolaikinio tautinio identiteto sampratg ir jo ugdymo(si) patirties (re)
konstrukcijas, parodant dinamisky subjekty patir¢iy ugdymo(si) reik§minguma, kai
taikoma hermeneutinés pedagogikos metodologija.

Atlikus kokybinj tyrima iStirti migranty mokiniy tautinio identiteto ugdymo(si) sub-
jektyvias patirtis, iSryskinti supratimo skirtumus kaip naujas ugdymo(si) galimybiy
praktikas.

. Numatyti pedagoginio proceso kaitos gaires, igalinant mokytojus taikyti

hermeneutinés pedagogikos prieigas lietuviy kilmés mokiniy, patyrusiy migracija,
tautinio identiteto ugdymo(si) procese.

Ginamieji disertacijos teiginiai:

Tautinis identitetas yra daugiamatis, kompleksiskas, (re)konstruojamas reiskinys,
per skirsmy {prasminima, tautinio identiteto ugdymo(si) turinio kaita intersubjekty-
vioje saveikoje su kitybe. Lietuvos mokyklose tautinis identitetas vis dar ugdomas
vienmatés sampratos kontekste, identiteta siejant su kalba, teritorija, tautos istorija.
Tai neatitinka realybés, nes {vairios mokiniy migranty patirtys nurodo isteritorinto,
iScentrinto tautinio identiteto ugdymo(si) poreiki.

Lietuviy kilmés mokiniy migranty tautinio identiteto ugdymas(is), besiremiantis
hermeneutinés pedagogikos metodologija, sudaro prielaidas reikstis tai ugdymo(si)
filosofijos kryp¢iai, kuri leidzia kurti subjektyvius identitetus kaip galimybg mo-
kinio ir mokytojo i$silaisvinimui i$ sisteminio formavimo ir valdymo kontrolés.
Hermeneutiné pedagogika, atliepianti ugdymo(si) filosofija, remiasi subjekto vid-
inio i8(si)laisvinimo siekiu, kuomet, mokytojams taikant Sia metodologija, sudaro-
mos galimybés patiems atsisakyti senyjy mastymo ir ugdymo modeliy, pereiti prie
savirefleksijos ir mokiniy patir¢iy refleksijos; mokiniy migranty tautinio identiteto
ugdyma(si) gristi daugiamacio tautinio identiteto samprata, atliepiancia identiteto
iSteritorinima, iScentrinima, nurodancia i institucinés istorijos pasakojimo kritikg ir
samoningumo metamorfozes.

Taikant hermeneutinés pedagogikos metodologija ivyksta mokytoju filosofi-
jos pokyciy: mokytojams saveikaujant su mokiniais migrantais ir ivairiomis ju
patirtimis, kuriasi nauja tautinio identiteto ugdymo(si) pedagoginé patirtis.
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Teorinés disertacinio tyrimo nuostatos ir koncepcijos

Hermeneutiné filosofijos koncepcija (Schleiermacher, 1998; Dilthey, 1989; Hei-
degger, 1962; Gadamer, 2004, 2004; Levinas, 1999; Ricoeur, 2001; Grondin, 2003;
Mazeikis, 2005, 2008; Bagdanavicitité, 2012) remiasi hermeneutikos postikio nuo
hermeneutikos kaip teksty aiskinimo prie Siuolaikinés hermeneutikos. H. G. Gadam-
er filosofinés hermeneutikos posiikis dialoginés saveikos link tarp teksto ir skaityto-
jo atskleidziamas kaip supratimo horizonty sintezé (vok. Horizontversmeltzung) Sis
posukls svarbus tarpkultiirinio ugdym0(31) srityje, kuomet, susiduriant {vairioms patir-
tims ir kultiiroms, susikalbé&jimas tampa imanomas per dialoging situacija, su51pazlstant

su Kitu. H. G. Gadamer hermeneutiné praktika yra Bildung, vystymasis kartu ir
ugdymo(si) procesas. Sis vystymosi procesas yra svarbus M. Heidegger ir P. Ricoeur
filosofijose. Bildung gali buti traktuojamas ir kaip ugdymo procesas, pazymint dva-
sios vystymasi, ir kaip kultiira, nurodanti { zmogaus prigimtiniy talenty ir galimybiy
vystyma(si) (Gadamer, 2004). Darbe analizuojamas hermeneutikos posiikis fenom-
enologijos link. Iki fenomenologijos atéjimo | hermeneutika ji buvo tekstinés praktikos
su nedideliu psichologinés empatijos atspalviu tradicija. Fenomenologo E. Husserl
pozilris | gyvenamaji pasauli buvo susijgs su transcendentalinés redukcijos procedira.
Gyvenimo patirtis E. Husserl pirmiausia siejo su idéjy patirtimi arba tam tikry savoky
patirtimis, nepaliesdamas gyvenimo dramos. Vélesné fenomenologija pradeda placiau
bendradarbiauti su psichoanalize. Tai ypatingai rysku P. Ricoeur darbuose, kur herme-
neutika aprépia fenomenologija ir psichoanalize, atskleidZia gyvenimo traumas ir dra-
mas. Toks hermeneutikos postikis nurodo hermeneutikos Siuolaikini kontekstualuma.

Hermeneutinés pedagogikos koncepcija (Sotioru, 1993, 2002; Gadamer, 2001,
2004; Derrida, 2004; Mayers, Field, 2001, 2004; Fairfield, 2011; Wiercinski, 2011;
Papastephanou, 2011; Moules, 2011; Mazeikis, 2008, 2010; Duoblien¢, 2006, 2011)
remiasi ne tik galimu dialogu tarp kitoniSkumo, bet ir galimy nesupratimy, skirtumy
iSryskinimu ir supratimo ugdymu(si). Skirtumai egzistuoja ir ju nuolat daugéja dél glo-
balizacijos, technologinés pazangos, informacijos ir migracijos, todél $iy skirtumy kaita
daro jtaka mokinio migranto ugdymui(si). Skirtingai nei M. Heidegger ir P. Ricoeur
hermeneutikoje, disertacijoje akcentuojama ne tik tekstas — vystymasis, patirtis — vysty-
masis, gyvenimo drama — vystymasis, bet ir J. Derrida samprata skirtumai — vystyma-
sis ir konfliktai — vystymasis. Mokinio hermeneutinis skirtingumas ir vystymasis, kaip
supratimo procesas, yra dramatiskas ir nesibaigiantis bei tiesiogiai darantis jtaka mo-
kinio migranto tautinio identiteto raidai. Darbe akcentuojama, kad dramatiskas vysty-
masis neturi krypties ir yra neatidedamas, todél skirsmy (differance) nuolatos daugéja.
Hermeneutiné pedagogika aprépia visus Siuos komponentus: vystymasis dél teksto ska-
itymo (praktika, nurodanti { W. Dilthey, P. Ricoeur), vystymasis dél to, kad ugdymo(si)
subjektai interpretuoja gyvenimo praktika (placiaja prasme, pvz., bendraudami su Seima,
aplinkoje ir pan., t. y. vyksta ugdymo(si) horizonto kiirimas), nurodancia i ugdymo(si)
filosofija, (re)konstruojancia tautinio identiteto ugdyma(si).

Siuolaikiniy identitety teorijy koncepcija (Ang, 2001, Anthias, 2001; Appadurai,
2005; Nederveen Pieterse, 2001; Hutnik 1991; Bhabha, 1990; Gaertner, Dovidio
2000; Phinney 2001; Verkuyten 2004; Buttler, 1990; Foucault, 1998; Bauman, 2000;
Zaleskiené, 2011; Duobliené, 2006a, 2011; Mazeikis, 2012, 2013; Kuznecoviené, 2011;
Ciubrinskas, 2008, 2011; Rubaviius, 2011; Liubinien¢, 2009; 2011, Dauksas, 2011;
Aleksandraviéius, 2013; Donskis, 2008) remiasi daugiamacio identiteto samprata,
atliepiancia tautinio identiteto daugybiskuma, takuma, fragmentiskuma, hibridiskuma,



performatyviskuma, iteritorinima, i§judinima. Siuolaikinio identiteto teorijos tautini
identiteta postuluoja kaip objekta, kuriam nuolatos suteikiamos naujos prasmés. Siy
teorijy kontekste mokiniai migrantai darbe suprantami kaip subjektai, nuolatos susidu-
riantys su dinaminiu, daugybiniu identiteto konstravimo procesu. Identitetas pasizymi
dinamiskumu, vengianiu fiksacijos. Siuolaikinio identiteto teorijos postuluoja, kad
kiekvienas tautinis identitetas gali biiti kei¢iamas derybomis, apiman¢iomis daugyb-
ines identifikacijas ir subtapatybes bei daugybines kasdienio gyvenimo socialines,
psichologines, kultiirines dimensijas. Mokiniy migranty tautinis identitetas nagrinéjamas
remiantis daugiamacio identiteto samprata, nurodancia { pasaulio lietuvybés konstrukta,
tautinio identiteto konstravima siejant su subjekto jausmine blisena, buvimo pasaulyje
biidais.

Empirinio tyrimo metodologinés nuostatos

Kokybinio tyrimo metodologiné koncepcija (Schwandt, 1997; Kvale, 1996;
Merkys, 1995; Bitinas, 2000; Mazeikiené, 2000; Ramanauskaité, 2002; Kardelis, 2005;
Zydzitnaité, 2007; Rupsiené, 2007). Kokybinis tyrimas sudaro prielaidas suvokti
aplinkybes kurios atsiranda ir veikia Siuolaikines kulttrines realijas. Kadangi disert-
acijoje nagrin¢jama Siuolaikinés migracijos procese vykstanti identitety ugdymo(si)
sampraty kaita, t. y. analizuojamas daugiamacio tautinio identiteto formavimasis
ugdymo(si) procese, tampa svarbus tiriamojo fenomeno socialinés tikrovés pazinimas.
Taip pat disertacijoje svarbi kokybiné tyrimo prieiga, nes analizuojamos ugdymo(si)
dalyviy autentiskos ir skirtingos (i§)gyvenamos patirtys, susijusios su tautinio identiteto
ugdymu(si) mokyklos klas¢je.

Hermeneutinés fenomenologijos metodologiné koncepcija (van Mannen, 1997;
Laverty, 2003; Moustaka, 1994; Smith, Flowers, Larkin, 2009; Lindseth, Norberg,
2004; Ricoeur, 1990) remiasi mokiniy ir mokytoju (i§)gyventos patirties (angl. lived-
experience) gyvenamajame pasaulyje (angl. lived-world) reikSmiy tyrin¢jimu. Tuomet
galimas psichologinis fokusas bei ideografinis koncentravimasis i asmeni konkreciame
jo (jos) patirties kontekste. Hermeneutinés fenomenologinés metodologijos koncepci-
ja tampa reikSminga mokiniy migranty gyvenamosios patirties reikSmeés iSskleidimui
ugdymo(si) procese per identiteto diskurso sampratos kaita.

Disertacijoje taikomi tyrimo metodai

Mokslinés literatiros analizé atlikta apzvelgus hermeneutinés filosofijos ir
hermeneutinés pedagogikos bei Siuolaikiniy identiteto teoriju taikymo galimybiy
ugdyme(si) temy spektra, aptartos pagrindinés nuostatos, apzvelgta hermeneutinés ped-
agogikos kaip ugdymo(si) filosofijos teorija ir praktika. Atskleistas mokiniy migranty
tautinio identiteto ugdymo(si) patir¢iy procesualumas hermeneutinés pedagogikos per-
spektyvoje.

Individualus giluminis interviu (pusiau struktiruoto tipo) taikytas siekiant atskleis-
ti tyrimo dalyviy patiréiy reik§mes tautinio identiteto ugdymo(si) procese. Sis metodas
leido isigilinti ir atskleisti tyrimo dalyviy gyvenamaja patirti ir refleksijas, kurios yra
pamatinés hermeneutinés fenomenologijos nuostatos. Kokybinio tyrimo empiring
imtj sudaro Sesios informanty grupés (N = 47). Lietuviy kilmés mokiniai (N = 31): 1)
i Lietuva atvyke, bet ne Lietuvoje gim¢ mokiniai; 2) reemigrantai — gim¢ Lietuvoje,
emigrave i uzsienj ir po kurio laiko grizg i Lietuva; 3) gimg Lietuvoje, taciau iSvyke
mokytis { uzsieni. Atitinkamai trys mokytojuy grupés (N = 16), dirbancios su mokiniy
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migranty grupémis: su atvykusiais, grizusiais lietuviy kilmés mokiniais Lietuvoje ir su
iSvykusiais lietuviy kilmés mokiniais uzsienyje. Kokybinio tyrimo imties geografija
— Vilniaus ,,Lietuviy namy“ gimnazija, kurioje mokosi i§ uzsienio atvyke¢ mokiniai;
Siauliy miesto mokyklos, kuriose buvo tirtos reemigranty mokiniy patirtys; Vasario
16-osios gimnazija Vokietijoje, kurioje mokosi tiriamieji, i§vyke i§ Lietuvos.

Kokybiniy duomeny analiz¢ atlikta taikant hermeneutinés fenomenologijos analizés
metoda. Hermeneutiné fenomenologiné duomeny analizé numato tyrimo dalyviy (i$)
gyvenamy patirciy interpretacija, reflektuojant konstruktus ar daugybines realybes (van
Mannen, 1997), t. y. paciy tiriamyjy prasmés suteikima savo pasauliui bei paties tyréjo
tiriamyjy patiréiy interpretacija per prasmiy suteikima. Analizuotos informanty sub-
jektyvios reikSmés ir sampratos, kuriose (re)konstruojamas mokiniy migranty tautinis
identitetas ugdymo(si) patir¢iy kontekste. Hermeneutinés fenomenologinés analizés
metodu analizuotos tiriamyju (iS)gyventos patirtys, parodant tautinio identiteto
ugdymo(si) (re)konstrukcijos procesualuma.

Disertacinio tyrimo teorinis reik§Smingumas: 1) iSanalizuotas hermeneutinés
filosofijos, besiremiancios (iS)gyvenamos patirties, individo kaip subjekto samprata,
intersubjektyvumu, dialogine saveika, interpretatyvumu, Bildung, gyvenimo traumos
ir dramos analize, skirsmy analize, reikSmingumas universaliajai hermeneutinei peda-
gogikai; 2) teoriskai pagristas Siuolaikinés hermeneutinés pedagogikos kaip ugdymo(si)
filosofijos konceptas, besiremiantis ,,neimanomy debaty™ diskusiju rezultaty pasieki-
mais, Siandienos ugdymo(si) procesa apibiidinant kaip kultiiros reiskinj, kuriame vyksta
tautinio identiteto naujy prasmiy kiirimas per intersubjektyvia saveika; 3) iSryskintas
naujas mokytojo pedagoginis vaidmuo mokytojas hermeneutas: nuo tradicinio moky-
tojo pozicijos prie mokiniy asistento (kiirybisko, empati§k0) vedancio saves ir savo
(is)gyvenamos patirties supratimo link ugdymo(51) procese, jo nauJa naratyviné kom-
petencija, interpretaciniai {gudziai, nurodantys | sisteminio zinojimo dekonstrukcija
ir klirybinio mastymo jgalinima; 4) iSanalizuotas Siuolaikiniy daugiamaciy identitety
teorijy laukas (daugybiniai, tekantys, performatyvis, hibridiski, dvigubi, konstruo-
jamieji, fragmentuoti), besiremiantys postmodernizmo paradigma, bei iSskleistas
identitety deryby modelis; 5) atskleista dinamiSkos, daugiamatés mokiniy migranty
tautinio identiteto sampratos kaita hermeneutinés pedagogikos perspektyvoje: nuo
iteritorinto iSteritorinto, iScentrinto identiteto link, kuomet mokiniams migrantams ir
mokytojams reflektuojant skirtingas sociokulttirines iSgyvenamas patirtis edukacinéje
aplinkoje, sudaromos prielaidos tautinio identiteto ugdymo(si) rekonstrukcijai ir jo
reikSminés saveikos su jvairiomis visuomenés, kultiiros, Svietimo, politikos sriti-
mis; pasaulio lietuvybés samprata (kaip iSteritorinto, i§judinto, subjektyvaus naraty-
vinio identiteto pasekmé) aptarta remiantis moksline konstrukcine prieiga; 6) tautinio
identiteto konstruktas aptartas sisteminio ir kasdienio zinojimo saveikoje, ugdymo(si)
proceso dalyviams parodant iSsilaisvinimo galimybes kooperacijos ir hermeneutiniy
praktiky kontekste; 7) remiantis filosofine prieiga teoriskai pagristas pedagoginis tauti-
nio identiteto ugdymo(si) procesas, taikant tarpdisciplinini pozitri i identiteta, jo kaita
bei mokytojy ir mokiniy patir¢iy jgalinima tarpusavio saveikoje.

Disertacinio tyrimo praktinis reikSmingumas: 1) iSanalizuotas hermeneutinés
pedagogikos kaip filosofijos metodologija, kuri kaip praktika gali biiti taikoma mokiniy
migranty tautinio identiteto ugdymo(si) problemoms edukacingje aplinkoje sprgsti,
parodant tautinio identiteto konstrukto kisma i§ vienmaciy i daugiamacius (tekancius,
hibridiskus, dvigubus, daugybinius, performatyviskus) ir ju nuolating saveika,
iSryskinant skirsmy radimasi ¢ia ir dabar kontekste; 2) iSrySkintas hermeneutinés peda-



gogikos metodas, kaip praktika supratimo ugdymui(si), interpretuojant (i$)gyvenamas
patirtis, kurios gali biiti susietos su tekstais arba su praktika. Remiantis hermeneutinés
pedagogikos filosofija ir praktika sumodeliuotas praktinis hermeneutinio rato taiko-
mumas identitety ugdymo(si) procese; 3) atskleista hermeneutiné fenomenologija,
interpretuojanti gyvenimo patirtis, kaip praktika, kuri skirta suprasti, kaip keiCiasi
mokiniy identitetai per iSgyvenamas patirtis ir kaip tai reik§minga kulttrai, Svietimui,
pilietiSkumui; 4) pademonstruotas hermeneutinés pedagogikos praktinis taikomu-
mas mokykliniame ugdyme(si), aptariant konkrecius pamoky ar paskaity pavyzdzius,
kontekstualizuojant patirCiy ivairove; 5) pagristas fenomenologinio pobtidzio tyrimo
praktinis taikomumas, iSryskintos tyrimu gristos mokiniy migranty tautinio identite-
to ugdymo(si) praktikos kiirimosi prielaidos; 6) iStirtos mokiniy migranty patirtys,
iSryskinant patir€iy ivairove tautinio identiteto ugdyme(si), pademonstruota, kaip ju
pagrindu gali kurtis naujos tautinio identiteto ugdymo(si) pedagoginés patirtys; 7) at-
likto empirinio tyrimo duomenys gali biiti reikSmingi tiriant mokiniy, patyrusiy jvairias
migracijos formas, tautinio identiteto ugdymo(si) patirtis hermeneutinés fenomonelogi-
jos diskurso pagrindu; 8) parodytos mokytoju (re)konstruojamo tautinio identiteto
ugdymo(si) pedagoginés reikSmés tikslo ir proceso kaitos kontekstuose.

Disertacinio tyrimo mokslinis naujumas: 1) iSrySkintas daugiamacio tauti-
nio identiteto koncepto kompleksiSkumas ir procesualumas per skirsmy igalinima
ugdymo(si) procese, reikSmingai jtakojantis tautiSkumo samprata, kulttrinius reiskinius
Svietimo procese; 2) iSrySkinta pasaulio lietuvybés samprata moksliniy konstrukcijy
perspektyvoje (iki tol pasaulio lietuvybé buvo diskutuojama nenuosekliai tiek akademi-
niame, tiek politiniame lygmenyse, veikiau pasaulio lietuvybg nurodant kaip metaforg),
aptartas tautinio identiteto ugdymo(si) kismas migracijos procese, kuomet tautinis
identitetas saveikauja tarp vienmacio ir daugiamacio diskursy sampratos; 3) moksliskai
pagrista Siuolaikiné hermeneutiné pedagogika kaip ugdymo(si) filosofija, besiremianti
H. G. Gadamer ir J. Derrida debaty rezultatais mokiniy migranty tautinio identiteto
ugdymo(si) problemoms spresti; 4) pedagoginiame procese hermeneutinés pedagogikos
pagrindu teoriskai pagristas mokiniy migranty tautinio identiteto naujos ugdymo(si)
galimybés, iSryskinti tautinio identiteto sampratos skirsmai dél jvairiy patiréiy, salygotu
migracijos proceso ir ju reik§mingumo mokiniy bei mokytojy (i§)gyvenamos patirties
saveikoje, parodant, kad pedagoginiame procese svarbu neuzgozti ivairiy patiréiy ir
pereiti prie hermeneutinio dialogo, ugdymo(si) kaip horizonty sintezes, isskleisti mo-
kinio migranto supratimo laisve ne ideologinio, sisteminio ,,mes* vienybés principu,
o skirtybiy susitarimo, alternatyvy keélimo, diskutavimo, polemizavimo kontekste; 5)
remiantis $iuolaikinés filosofijos teorijomis moksliskai pagrista ugdymo(si) filosofijos
sritis hermeneutiné pedagogika kaip ugdymo(si) filosofija mokiniy migranty tautinio
identiteto ugdyme(si).

Disertacinis tyrimas atliktas trimis pagrindiniais etapais:

Pirmame tyrimo etape (2010 m. sausis — gruodis) atlikta mokslinés literatiiros analizé.
Atlikta tyriminio lauko situacijos analizé. Sudarytas disertacinio tyrimo dizainas.

Antrame tyrimo etape (2011 m. sausis — gruodis) pradétas kokybinio tyrimo pirma-
sis etapas — atliktas pilotinis tyrimas, kurio tikslas buvo patikrinti tyrimo plano (gilu-
minio, pusiau struktiiruoto tipo interviu) validuma. Atlikta pirminé kokybiniy duomeny
analizé. Analizuota moksliné¢ literatiira.

Treciame tyrimo etape (2012 m. sausis — gruodis) atliktas pagrindinis empirinis
kokybinis tyrimas, kurio metu giluminiu, pusiau struktfiruoto tipo interviu, remiantis
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hermeneutine fenomenologine prieiga, apklausti bendrojo lavinimo mokyklose besimo-
kantys lictuviy kilmés mokiniai (Lietuvoje ir uzsienyje, N = 31) bei ju mokytojai (Lietu-
voje ir uzsienyje, N = 16). Nuo 2012 m. liepos iki 2013 m. lapkricio atlikta kokybinio
tyrimo duomeny analizé, analizuota moksliné literatiira. Suformuluoti rezultaty apiben-
drinimas, iSvados, rekomendacijos. Parengta moksliné diskusija.



1.

ISVADOS IR APIBENDRINIMAI

Tautinio identiteto lietuvybés kontekste aptariamos esminés hermeneutinés filosofi-
jos temos — gyvenamojo pasaulio, (i§)gyvenamos patirties, subjekto — objekto di-
chotomijos atsisakymas, intersubjektyvumas, dialoginés saveikos, interpretatyvu-
mas, Bildung, gyvenimo traumos ir dramos, skirsmy analizé. I$skleidziama individo
subjektyvumo dimensija ugdant tautinj identiteta, pabréziant subjektyvaus patyrimo
ir pazinimo svarba, (i§)gyvenamos patlmes refleksija ir kooperacija su kitais nariais,
kolektyvais, kuriant savo gyvenamaji pasaulj.
Atlikus teoring mokslinés literatliros analiz¢ nustatyta, kad tautinis identitetas
Siuolaikinés migracijos kontekste tampa daugiamaciu, kompleksiniu konstruktu,
atliepianciu SiuolaikiSkumo ir tradicijos dialoga. Lietuviski nacionaliniai $vietimo
idealai konkuruoja su tarptautiniais standartais, kuriuos isryskina lietuviy kilmeés
migrantai mokiniai, pastiprinantys kintan¢io tautinio identiteto samprata. Tautinio
identiteto konstruktas igyja daugybiskumo, fragmentiskumo, performatyviskumo,
takumo, hibridiskumo aspektus, kurie kvestionuoja tautinio ugdymo(si) rekon-
strukcijos poreiki mokyklose. Tautinio identiteto ugdymas(is) vienmatiskumo kon-
tekste nebéra pakankamas ir atliepiantis migruojanéiy subjekty patir¢iy iSskleidima
edukaciniame procese. Siandienos tautinio identiteto ugdymas(is) nurodo
daugiamatiskumo poreikj, atliepianti pilietinés tautos samprata.
ISanalizavus literattira iSrys$kéjo, kad tautinio identiteto svarbi sudedamoji dalis yra
subjektyvybé. Taciau subjektai yra veikiami struktiirinio, sistematinio formavimo
ir valdymo kontrolés. Tokiais atvejais ugdymo(si) dalyviai turi dvi galimybes: a)
pazeisti struktiiras, pasirodydami kaip meistrai, keiCiantys ir konstruojantys tauti-
nio identiteto ugdymo(si) praktikas, pereidami i reflektyvia biisena, t. y. samoninga
kisma, kai subjektas, ivairiose aplinkose kooperuodamasis su Seima, draugais,
mokytojais ar kitais kolektyvais, kuria subjektyvias tapatybes; b) biti sistemos da-
lyviu, kai liekama ikireflektyvioje praktikoje, nuslopinama subjektyvybé ir atveri-
amas kelias 1 sisteminj prisiriSima. Mokinys migrantas yra keliy tautiniy naratyvy
subjektas, todél turi keistis tautinio identiteto ugdymo(si) procesas. Todél svarbu i
ugdymo(si) procesa integruoti {vairias hermeneutines praktikas, sudarant salygas
ugdymo(si) proceso dalyviy tautinio identiteto kaip subjektyvybiy ugdymui(si).
Ugdant lietuviy kilmés mokiniu tautinj identiteta, taikant hermeneutinés peda-
gogikos metodologija isryskéjo (i$)gyvenamos patirties reflektavimo ir interpretavi-
mo svarbos poreikis. Tuomet svarbu tampa ne tik dialogas kaip susikalbéjimas, bet
priartéjimas prie (i§)gyvenamos patirties jprasminimo su visais esamais skirsmy dis-
kursais, vedanciais i dialogini santyki su kitoniSkumu. Hermeneutinés pedagogikos
metodologija parodo tautinio identiteto ugdymo(si) kompleksiskuma, nuolatini
skirsmy buvima ir kiirimasi migracijos kontekste, kuomet kuriasi naujos tautinio
identiteto sampratos, keiCiasi juy interpretacijos buidai. Remiantis hermenecutine
pedagogika, nurodomos sasajos tarp teorijos ir Svietimo, ugdymo politikos, taciau
atskleidziama reali kasdiené pedagoginé praktika, kuri skiriasi nuo Svietimo, ug-
dymo politikos
ISanalizuota ir pristatyta hermeneutiné pedagogika tautinio identiteto ugdyme(si),
ja aktualizuojant kaip ugdymo filosofija, metodologija ir praktika, orientuota i
ugdymo(si) proceso dalyviy supratimo ugdyma(si). Atskleidziama, kad ugdyme(si)
vyrauja ne tik grieztos taisyklés, bet ir galimos jvairios interpretacijos ir supratimo
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ivairovés praktikoje. IsrySkinama, kad dél migracijos proceso edukacinéje aplinkoje

iSryskéja mokiniy ivairové mokyklos klaséje ir { mokini bei jo (jos) patirtis, kultiira

orientuota edukaciné paradigma, kuri suponuoja bitinybg aktualizuoti ugdymo(si)
praktikos ir ugdymo filosofijos integraluma.

6. Atskleista, kad tradiciniai ugdymo(si) metodai, taikomi Siandienin¢je mokyklos
didaktikoje, labiau akcentuoja ugdymo metodo techninj taikomuma, o hermeneutiné
pedagogika akcentuoja ugdymo(si) metodu filosofiniy principu ir metodologini
pagrindima bei praktinio taikomumo rysi. Parodyta, kad hermeneutiné pedagogika
nurodo ugdymo(si) metody efektyvuma, juos sicjant su bendraja metodologija ir
ugdymo filosofija.

Empirinis disertacijos tyrimas atskleide:

7. Tautinio identiteto konstrukto kompleksiSkuma ugdymo(si) procese. Patvirtino
teorines hipotetines jzvalgas apie tautinio identiteto daugiamatiSkuma (socialini-
uose moksluose néra vieningos tautos sampratos traktuotés, todél tautinis identite-
tas apibréziamas nevienareikSmiskai) bei disertacijos ginamuosius teiginius, kad
mokiniy ivairové klaséje atliepia tautinio identiteto ugdyma(si) kaip saveikaujanti
su naratyvinés subjektyvybés ir esencialistinés tautinio identiteto konstrukty sam-
pratomis. Tyrimo metu analizuojant interviu metu gautus duomenis iSrySkéjo dvi
pagrindinés tautinio identiteto ugdymo(si) tendencijos:

a. Lietuviy kilmés mokiniai migrantai tautini identiteta konstruoja pilietinio tautos
modelio pagrindu, tautini identiteta akcentuoja kaip jausming biisena, iSryskina
identiteto daugybiskumo, isteritorinimo, iScentrinimo aspektus.

b. Lietuviy kilmés mokiniai migrantai tautinio identiteto ugdymo(si) turini su-
vokia skirtingai, priklausomai nuo patirtos migracijos formos ir gimimo $alies. |
Lietuva atvyke mokiniai migrantai linke konstruoti daugybing tautinio identiteto
samprata, kurdami socialinius, kultirinius ry$ius tarp kilmés ir gyvenamosios
Saliy. Reemigrantai mokiniai, priklausomai nuo iSgyventos patirties emigraci-
joje ir kilmés Salyje, tautinio identiteto ugdyma(si) konstruoja remdamiesi frag-
mentuota tapatybés teorija, t. y. identiteto iScentrinimas, kai tapatybé siejama su
emociniu priklausomumu, bet ne su konkrecia vieta. ISvykusiy i uzsienj mokiniy
migranty tautinio identiteto ugdymas(is) labiau orientuojasi i performatyviskaja
tautinio identiteto teorija, kuomet mokiniai migrantai jauéiasi gyvenamosios
Salies socialiniais veikéjais ir ju buvimo biidai priklauso nuo saveiky su tos Salies
socialiniais veikeéjais, aplinka.

c. Dalis mokytojy, dirbanciy su mokiniais migrantais (dazniausiai su reemigran-
tais), ugdydami tautinj identiteta bendrojo lavinimo mokyklose linke pasirinkti
vienmatg tautinio identiteto samprata dél: a) prigimtinio tautiSkumo atstovavi-
mo; b) pavieniy mokiniy, kurie nesudaro heterogeninés klasés aplinkos, grizimo
1 mokyklas. Kita dalis mokytojy, dirban¢iy su mokiniais migrantais (atvykusiais
1 Lietuva), tautini identiteta linke ugdyti remiantis daugiamacio tautinio identite-
to samprata, nes mokiniy kultiriné ivairove klas¢je iSryskina §i poreiki. Kitaip
tariant, dél mokyklos specifiSkumo (,,Lietuviy namy‘) kinta paciy mokytojy tau-
tinio identiteto samprata, todél jie linke rinktis saveikaujanti tautinio identiteto
ugdymo(si) modeli tarp esencialistinio ir daugiamacio.

8. Tautinio identiteto ugdyme(si) svarbus vaidmuo tenka mokiniy migranty apsis-
prendimui — savanoriSkam ar priverstiniam, isitraukti i migracijos procesa. Tie
mokiniai, kuriy sprendimas atvykti { Lietuva yra laisvas, daro itaka lietuvybés



samoningo isiuzetinimuil8 | gyvenamaji pasaulj, ir tai tampa samoninga kitos bities
kiirimo prielaida bei laisvo tautinio identiteto ugdymo(si) dalimi. PriesSingai, mokin-
iams, kuriy sprendimas atvykti i Lietuva nebuvo laisvas, pasireiskia pasipriesinimas
lietuvybei ir iSryskéja nelietuvisko tautinio identiteto gynybinis modelis. Dalis
mokytojy, pasirinkdami sistemini tautinio identiteto ugdymo modelj, niveliuoja
skirsmy praktikas klas¢je, dél ko dalis mokiniy pasirenka iSvykti i§ Lietuvos. Reem-
igrantai mokiniai, griz¢ { bendraji ugdymo(si) procesa Lietuvoje, buidami mazuma
mokyklos klaséje, linke integruotis su visais esamais tautinio identiteto heterodis-
kursais, ypatingai tie, kuriy patirtis emigracijoje buvo neigiama. Kita dalis mokiniy
reemigranty reflektuoja savo skirtingas iSgyventas patirtis, atmesdami vienmati
pozitri. ISvyke mokiniai tautini identiteta (re)konstruoja per dialoga su kitybés dis-
kursais, save identifikuoja kaip lietuviskos kilmés, taciau integruojasi { gyvenamo-
sios Salies sociokultiiring, edukacing aplinka.

9. Mokiniai migrantai daznai priklauso keletui tautiniy naratyvy, todél tautinio
identiteto ugdymo(si) procese nebéra pakankama remtis identitetu kaip nekintanciu
objektyviu referentu. Mokiniy migranty skirtingy sociokulttriniy, edukaciniy
praktiky reflektavimas ugdymo(si) procese tautini identiteta iSryskina kaip daloma,
daugiamati konstrukta, todél mokyklos klas¢je kuriasi jvairios tautinio identiteto
iSraisSkos, atliepiancios skirtingas priklausomybes: miisy-patybé, jisy-patybé, as-
patybeé ir kt.

10. Mokytojai, kurie linke i interpretacini dialoga su kitybe, atliepia hermeneutinés
pedagogikos poreiki ugdant lietuviy kilmés mokiniy tautini identiteta, kuomet per
kooperacija su mokiniais jie (jos) yra igalinami. Kuriama subjektyvi pedagoginé
praktika klas¢je ir vyksta samoningas tautinio identiteto i§sisteminimas ugdymo(si)
procese. Démesys mokiniy migranty asmeninei (i§)gyvenamai patir€iai ir gyvenimo
dinamikos reflektavimas Sios patirties kontekste daliai mokytoju padéjo suskliausti
esencialisting tautinio identiteto abstrakcijg ir intencionaliai pazvelgti | ¢ia ir dabar
situacija, rekonstruojant tautinio identiteto ugdymo(si) samprata.

11. Kuo labiau heterogeniska klase, t. y. labiausiai budinga atvykstanciy mokiniy at-
veju, tuo didesné dalis mokytojy linke mokiniy migranty tautini identiteta ugdyti
remdamiesi pilietiniu tautos modeliu, orientuodamiesi | pasaulio lietuvio samprata.
Dél to siekiama iSskleisti supratimo ugdymo horizonty sintezg. Priesingai, kuo la-
biau homogenizuota klasé, t. y. griztan¢iy pavieniy mokiniy i Lietuvos mokyklas,
patirtys labiau redukuojamos, siekiant juos (jas) integruoti i vyraujanti ugdymo(si)
priimtinumo diskursa. Tai pastebima ir iSvykusiy mokiniy atveju, kuomet mokiniai,
pateke i uzsienio ugdymo(si) sistema, labiau linke identifikuotis su gyvenamosios
Salies tautiniu naratyvu, tad iSvykusiy mokiniy lietuviskos patirtys integruojamos
1 uzsienio $vietimo diskurso priimtinumo ribas. Priklausomai nuo paties mokytojo
empatiskumo (tai vienas i§ hermeneutinés pedagogikos elementy) naratyvy sveti-
mumui, skirtingy diskursy susitikimas paveré¢iamas dialogu, bet ne kova, siekiant
ugdyti tautinj identiteta pasaulio lietuvybés kontekste.

12. Hermeneutin¢ pedagogikos metodologija gali biiti taikoma klaséje esant ivairiems
heterodiskursams (nejgalumas, homoseksualumas, tautinés mazumos), nebiitinai
susijusiems su migracija, orientuota i subjekty supratimo ugdyma(si). Sios me-
todologijos taikymas orientuotas i reliatyvios pamokos vedima klaséje, atsizvelgiant
1 mokiniy patir¢iy ivairove.

18 §j savoka vartojama remiantis T. KaGerauskio (2006) konstrukcijomis, teigian¢iomis, kad egzistenciniai gyvenamojo
pasaulio {vykiai per naratyvinji tapatuma yra nuolatos {siuZetinami ir tampa tapatumo dalimi.



46

REKOMENDACIJOS

Mokslininkams tyréjams:

Tyrinéjant tautinio identiteto kisma Siuolaikiniy procesy kontekste, jtraukti ir placiau
plétoti daugiamacio tautinio identiteto samprata pasaulio lietuvybés kontekste,
siekiant parodyti saveika tarp ugdymo(si) ir kity reikSmingai susijusiy sri¢iy. Taip
pat tautinio identiteto konstrukta analizuoti remiantis dalomo subjekto Siuolaikine
filosofijos teorija, identiteta atskleidziancia kaip {vairiy patybiy spieciy.

Siekiant praplésti Sio disertacinio tyrimo teorines ir praktines iZvalgas tyrinéjant
lietuviy kilmés mokiniy tautini identiteta, galima taikyti kita hermeneutikos rtsi,
t. y. kriting hermeneutika, kuri suteikty galimybes pazvelgti, kaip {vairiis politin-
iai, sisteminiai, klasiniai ar socialiniai susisaistymai daro itaka tautinio identiteto
ugdymui(si) ir (re)konstrukcijai.

Tautinio identiteto konstrukta rekomenduojama tyrinéti tarpdiscipliniSkumo kontek-
ste, nes disertacinis tyrimas parodé konstrukto kompleksiskuma, daugiamatiskuma,
aktualy ivairioms mokslo $akoms.

Analizuojant migracijos proceso dalyviy kaip subjekty, nepriklausomy nuo
Ivairiausiy prisiriSimy (sisteminiy, ideologiniy, socialiniy ir pan.), (i§)gyvenamas
patirtis, rekomenduojama naudoti kokybing metodologija ir taikyti hermeneutinés
fenomenologijos strategija, kuri numato paciy tyrimo dalyviy ir tyréjo autentisky
patiriy interpretacija. Tokiu atveju fenomenologija suprantama ne vien kaip
apraSymas, besiremiantis filosofine teorija, bet ir kaip iSgyventy, su reiskiniu
susijusiy patirCiy interpretacija.

Tyrinéjant mokiniy migranty iSgyvenamas patirtis ir jy reikSminguma ugdymo(si)
procesui, rekomenduojama analizuoti hermeneutinés pedagogikos plotméje, sieki-
ant parodyti ne linijiskuma, kaip viena vyraujantj prasmiy lauka, bet procesualuma
tarp tradicinio samoningumo ir kritinés tradicijos, parodanciy interpretacijy skir-
tybes.

Tiriant Siuolaikini ugdymo procesa, ugdymo mokslo tyréjams metodologams
sitilytina ugdymo procesa analizuoti Siuolaikinés ugdymo filosofijos ir praktikos
vienovés raiskoje, aktualizuoti ugdymo filosofijos principu praktinj taikomuma,
ypatingai atkreipti démesi i filosofiniy principy taikomuma ugdymo praktikos
mikrolygmenyje, t. y. mokyklos klaséje bei pamokoje.

Ugdymo praktikams:

Mokytojams, dirbantiems su ivairiy kultiiry placigja prasme mokiniais, sitiloma
taikyti hermeneutinés pedagogikos metodologija. Tai sudaryty salygas keisti savo
supratimga iratliepiant paradigminius pokycius.

Ugdant lietuviy kilmés mokiniy tautini identiteta rekomenduojama hermeneutinés
pedagogikos metodologija integruoti i bendrasias ugdymo(si) programas ir jos
pagrindu jgalinti mokinius ir ju (iS)gyvenamas patirtis, jas panaudojant kaip
mokymo(si) iStekliy. Tuo sudaromos salygos vykti ugdymui(si) kaip horizonty
sintezei. Kadangi kiekvienas mokinys yra keliy naratyvy subjektas, todél jo (jos)
patirtis gali tapti mokymosi iStekliumi, sudaranc¢iu tarpkultiiring ugdymo(si) terpe,
kuri néra pateikiama vadovélivose. Pavyzdziui, i§ Lenkijos atvykusio mokinio
zinios gali buti naudojamos mokantis apie Abiejy Tauty Respublika, Vilniaus krasta
ir panasiai, siekiant parodyti skirtingus pozitirius | ta pacia tema, leidZiant patiems



mokiniams kriti$kai priimti informacija.
Skirti démesio iS§gyvenamy patir¢iy su tautiniu identitetu susijusiy reikSmiy (re)
konstrukcijoms ir refleksijai, perkeliant Siy interpretacijy reikSminguma kultirai,
Svietimui, pilietiSkumui ir kitoms sritims (re)konstruoti per naratyvinés kompeten-
cijos ugdyma(si). Naratyviné kompetencija siejama su gebéjimu kitq matyti ir nu-
osekliai konstruoti pragmatiniame ar socialiniame kontekste. Ugdyme(si) naratyvai
itvirtina normas ir formuoja individy mastyma apie savo ir kity veiksmus, padeda
numatyti, ko galima tikétis i§ kifo tam tikrose situacijose. Mokytojai, per pamo-
kas komentuodami {vairias istorijas, formuoja normas, kokie veiksmai yra priim-
tini, kokie nepriimtini. Kitaip tariant, naratyvai formuoja standartus, kuriais remi-
antis nustatomas veiksmy priimtinumas. Todél tiek mokiniai, tiek mokytojai turi
ugdyti(s) naratyving kompetencija kaip iSsilaisvinimo i§ sisteminio mastymo sieki.
Sitilytina {ugdymo(si) programas, vadovélius jtraukti skirtybiy dialoga atliepiancius
diskursus, t. y. lietuvybe pateikti ivairiomis prieigomis — per tradicini etnokultrini
ir pilietini modeli, kad mokinys susipazinty su ivairiais diskursais ir samoningai pats
(pati) pasirinkty su kolektyvais bendra, subjektyvia tautinio identiteto konstravimo
prieiga. Svarbu atkreipti démesi, kad dialogas hermeneutinéje klasé¢je néra siste-
matinis klausinéjimo procesas. Metodologinis-sistematinis ugdymas(is) remiasi
mokytojo, kaip turin¢io daugiau patirties, ziniy ir kompetencijy, pranaSumu mo-
kinio atzvilgiu. Hermeneutinéje klaséje néra svarbi intelektualing lygybé. Tokioje
klaséje yra svarbus skirtumy pripazinimas, kito traktavimas kaip partnerio, sieki-
ant lygiavercio dialogo interpretacinéje veikloje. Dialoginéje klasés aplinkoje né
viena interpretacija nepateikia galutinio ir galimai autoritetingesnio sprendimo.
Todé¢l tai vienas i§ budy, siekiant jtraukti kuo daugiau dalyviy i ugdymo(si) procesa,
iSvengiant priverstinio konsensuso, kuomet mokiniai, bijodami pateikti ,,neteisinga"
atsakyma ar nuomong, nejsitraukia i ugdymo(si) procesa ir taip praranda galimybe¢
praplésti savo mastymo horizontus.
Ugdant lietuviy kilmés mokiniy tautinj identiteta svarbus tampa mokytojo her-
meneuto vaidmuo. Toks mokytojas geba kurti tarpcivilizacini dialoga. Todél
mokytojams rekomenduojama rengti {vairius mokymus, seminarus, praktinius
uzsiémimus (rekomenduojamos temos: klausingjimo kulttiros prasmé kaip individo
i$silaisvinimo galimybé; ugdymas(is) kaip horizonty sintezé; kulttiros reik§mé kaip
subjektyvybés bruozas; ugdymas kaip saviugda; dialoginé klasé¢; mokytojas her-
meneutas: nuo tradicinio mokytojo pozicijos link mokytojo asistento, mokymosi
procese vedancio saves supratimo link; interpretaciniy jgiidziy ugdymas(is): sis-
tematinio zinojimo dekonstrukcija, kiirybinio mastymo link), kuriy metu jie (jos)
blity mokomi kritinio pozitirio { sistemos normatyvus, atpazinti jvairius diskursus
ir ju igalinima, i§gyvenamy patiréiy reflektavima edukaciniame procese, skirtybes
panaudojant kaip mokymo(si) istekliy.
Sitilytina ruosiant Siandienos blisimos pedagogus bei mokytojy kvalifikacijos to-
bulinimo programas itraukti hermeneutinés pedagogikos dalyka, aprépianti
vairias hermeneutikos rasis (universaligja, fenomenologing, kriting, radikalia,
konservatyviaja, kontekstualia, postruktiiralisting ir kt.), siekiant ugdyti pedagogu
kritini mastyma, gebéjima saveikauti su nuolatine ugdymo(si) proceso kaita skirsmy
perspektyvoje ir gebéjima isitraukti i Siuos pokycius keic¢iant ugdymo(si) proceso
praktika ugdymo(si) filosofijos vienovéje.

Svietimo strategams, ruosiantiems $vietimo strateginius dokumentus, rekomen-
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duojama atsizvelgti galima peréjima nuo instrumentalistinio, normatyvinio mokslo,
gristo technine kontrole ir empiriniu patikimumu, prie ugdymo(si) proceso kaip
filosofijos, orientuotos | savaiminga interpretacine praktika. Taip buty iSvengiama
informacijos ir prasmés pertekliaus, kurio mokiniai neinternalizuoja, o mechaniskai
atkartoja tol, kol reikalauja sistema. Dél to mokiniai patiria didelg itampa, perkrova,
stresa ir kity neigiamy psichologiniy ir fiziniy iSgyvenimy. Ugdymo(si) proceso
kaip savaimingos interpretacinés praktikos jprasminimas sudaryty salygas (i$)gyve-
namos patirties jvairovg klaséje paversti mokymo(si) istekliumi, ja atkoduoti kaip
praktini tatkomuma.
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