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INTRODUCTION

Relevance and problem of the research. The goal to create an advanced
country, stimulate essential changes in society, provide conditions for (self-)
formation of a creative, responsible and open personality, ensure wellbeing of a
child in the process of self-creation of personal life (Lietuvos pazangos strategija
Lietuva 2030 [Strategy of the Progress of Lithuania. Lithuania 2030], Geros
mokyklos koncepcija [Conception of the Good School], 2015) is a challenge to
the system of education. The features of the classical education paradigm' valid
in practice, such as authoritarianism, interaction based on hierarchical relations,
over-estimation of significance of knowledge, orientation of learners to narrow
professionalism, lack of alternative information, suppression of critical thinking,
eliteness of education in a dynamically changing world, lose the sense, are too
narrow, bookish and distant to the existential experience of learners (Ozmon,
Craver, 1996; Navickiené, 2005; Rauduvaité, 2012; Aslan, Reigeluth, 2013;
Gilson, 2013; Gabnyté, 2014 etc.). Therefore, in reaction, education raises the
ideas of the liberal education paradigms which are characterised by scientists
(VonFoerster, 1998, Jameson, 2002, Bitinas, 2013, Bertran, 2015, Pawlina,
Drake, 2016, Wain, 2016 etc.) as diversities of child’s culture, recognition of the
education and social norm, formation of lifelong learning skills, enhancement
of a positive social interaction between educator and pupil while focusing more
attention not on the outcome, but rather on the very process of cognition.

In education based on the liberal education paradigm, special attention is paid
to non-formal music education of children, the sector which can significantly
contribute to development of personal, social, educational, professional

!'In philosophy of education, the term of a paradigm (the view of the world) is established
(1) when explaining scientific revolutions, characterising the most highlighted scientists
of the revolution period, new methods for obtaining knowledge, when solving specific
puzzles (Kuhn, 2003), (2) when explaining the theoretical and methodological
image of the educational reality (Bitinas, 2000; Treagust, Mehta, J. 2013; Won, Duit,
2014), (3) when explaining the whole of beliefs, values and methods characteristic
to community members, in compliance with which pedagogical problems are being
solved (Siaugiukéniené et al.. 2006; Malciené, 2010; Bogotch, Shields, 2014), (4) when
modelling or assessing the options of education existing in practice, such as quality of
performance, character of education and other circumstances significant to person’s
maturity (Kievisas, 2008; Sheninger, 2014). The formation, establishment and change
of paradigms are a spontaneous process which can be only recorded by investigators,
just not impacted, accelerated, redirected or stopped; nevertheless, they are capable of
managing paradigm-based activities of people, evoking scientific discussions, promoting
and implementing the ideas characterising the paradigm (Bitinas, 2013).
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competences providing opportunities to every person to become an active and
successfully functioning member of society exactly through satisfaction of the
needs for cognition and self-expression (Dereskevicius, 1993; Bruzgeleviciené,
2008; Neformaliojo vaiky svietimo koncepcija [Conception of Non-formal
Education of Children],2012). These learning achievements which are obtained
not only through forms of formal education, but also those through non-formal
education are valued more (Perulli, 2009), emphasising the worth of the latter,
recognising it as a necessary element of education, providing equal opportunities
to all young individuals, stimulating and supporting development of non-formal
education, enhancing equal collaboration between sectors of formal and non-
formal education (Council of Europe, 2003).

Music education organised in music schools is one of the most popular
fields of children’s non-formal education in Lithuania (Ruskus, Zvirdauskas,
Stani$auskiené, 2009). According to the AIKOS? data of 2017, out of 367
schools of non-formal education of children, 88 are music (art) schools, and
this comprises almost one-fourth (24 per cent) of all options offered to children.
The popularity may be influenced by the prevailing concept of music education
as making impact on positive personality development (Pli¢iausias, 2002;
Rinkevi¢ius, 2002, Hallam, 2010) and established deep traditions of music
performance in Lithuania (Rinkevi¢ius, 1998; Jareckaité, 2006; Budzinauskien¢,
2008; Venslovaite, 2011; Gabnyté, 2014 etc.).

Music schools were attributed to the sector of non-formal education
of children only since 2002 (Muzikos mokykly programiniai reikalavimai
[Programme Requirements for Music Schools], 2002); therefore, they are
characteristic of not only the features of the liberal education paradigm which
is specific to non-formal education of children, but also still retained features
characteristic to the classical education paradigm which were the basis to start
foundation of them back in the Soviet period. G. Gabnyté (2016) defines them
as the striving for the outcomes oriented towards a musician-professional,
determining high standards of education, limited accessibility of education to
everyone who wants to perform music, conservativeness of education methods,
large gap between music performance as a process of pupil’s creative activity
and arousing of the emotional spring because this evokes unattractiveness of
education today, tendencies of decrease of numbers of pupils.

Conducted research works show that music schools still focus more on
assessment and recognition of professional competences (attainments), ignoring
development of personal, educational and social competences, and their
importance in the process of positive self-creation of a personality (Aleknaité-

2The Open Information, Counselling and Guidance System, its main purpose is to provide
information on opportunities for learning in Lithuania. More information is available at:
https://www.aikos.smm.lt/Puslapiai/Apie-AIKOS.aspx
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Bieliauskiené, 2001; Gabnyté, 2016). The evaluated environment of music
schools is oriented towards the pedagogical impact, management of power
and knowledge, aiming at the final, perfectionist result during accounting for
jauskiené (2009) has it that formal assessment in music education in Lithuania
is a specific, the weakest least investigated chain in contemporary education
which, even though undergoing little changing, makes impact on a positive
change of the entire system.

In general, the theme of formal assessment of pupils is one of the most
popular social sciences (education) research objects being dealt with in various
aspects by both foreign and Lithuanian scientists. In their works, L. Jovaisa,
(2007), N. L. Gage and D. C. Berliner (1994), R. 1. Ardens (1998) explain the
very concept of assessment; others, emphasising diversity of the concept of
assessment, investigate its goals and strategies as well as the very process, deal
with separate types: summative assessment, (Harrison et al., 2015; Helminen
et al., 2016; McMillan, 2013 etc.), individual assessment of pupil s progress,
(Rodrigues, Oliveira, 2014; Noble, Morton, 2013; Simonson, 2016; Anand,
Roope, Peichl, 2016; Jonyniené, 2002; Bauer, Brown, 2001 etc.), which
ground formal assessment of pupils in the documents regulating education
and pedagogue education (Lietuvos Respublikos svietimo jstatymas [Law on
Education of the Republic of Lithuania], 2011; Neformaliojo vaiky svietimo
koncepcija [Conception of Non-formal Education of Children], 2012; Pradinio,
pagrindinio ir vidurinio ugdymo programy aprasas, jsakymu [Descriptor of
Primary, Basic and Secondary Education Programmes, Order] No. V-1309,
2015; Pedagogy rengimo reglamento projektas’® [Project of the Regulations of
Pedagogue Education], 2018).

The theme of formal assessment of pupils is extensively related to the context
of the change of educational paradigms, too. P. Black (2015), S. K. Vonderwell,
M. Boboc (2013), P. Keeley (2015) etc. investigate it as a phenomenon
undergoing paradigm transition from the final-result-oriented assessment to
the assessment of the education process. A. L. Brown (1994), S. Amonasvilis
(2009), M. Foucault (1998) etc. relate the problems of formal assessment
specifically to the traditions of a grade which, in the authors’ opinion, manifests
in the process of education not only as a didactic instrument helping achieve
a result, but as a social phenomenon which is incompatible with the goal of
education based on the liberal education paradigm to seek each pupil’s personal
progress (growth). A. L. Brown (1994) states that it is impossible to measure
pupil’s progress by grades, since the purpose of assessment is hardly compatible

3 More information is available at: https://www.smm.lt/uploads/documents/Pedagogams/
03-07%20PRReglamentas%20(galutinisPI)1.pdf
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with control; moreover, it is efficient only in relation to feedback and continuous
diagnosis as support for learning and not instrument teaching.

The questions of formal assessment have been dealt with by scientists in
the context of music education, too. T. Groenendijk, C. Van Boxtel, F. Haanstra
(2016) put it that exactly formal assessment by giving grades in music education
is a controversial process; therefore, it raises many doubts in many scientists
questioning suitability of this method of assessment (Portsmouth, 2006;
Gudynas, 2010; Lebler, Harrison, Carey, Cain, 2014 etc.). Thus, assessment of
results in music education is related to emotions, unpredictability, subjectivity
and individual quality of person’s learning; whereas a grade is related to
rationality, predictability and quantitative expression, which determine specificity
and complexity of assessment of pupils in music schools. When analysing
experiences of foreign countries, it was observed that much attention was paid
to the questions dealing with assessment in music schools (Bjornavold, 2000;
Eerola, Eerola, 2014; Einarsdottir, Gudmundsdottir, 2016; Saarivirta, Saarivirta,
Kumpulainen, Kumpulainen, 2016; Laes, Schmidt, 2016; Johnson, Fautley,
2017 etc.). First of all, it is related to assurance of the level of competences
in assessing individuals, clearly identifying “what? what for” is assessed, with
high emphasis not on pupils’ attainments, but rather on their individual artistic
progress. Moreover, prevailing diversity of assessment methods was observed.

There is lack of a professional approach to the process of formal education
in music schools of Lithuania. Having studied the works on characteristics
of education in music schools published by scientists over the latter 20 years
(Masiené, 1999; Karaliené, 1999, Aleknaité-Bieliauskiené, 2001; Dubosaite,
2001, 2003, 2005; Zadeikaite, 2010; Ignatonis, 2010; Gabnyte, 2016 etc.), it
was found out that questions on formal assessment are dealt with fragmentarily.
L. Zadeikaité (2010) has it that the lack of attention to the process of formal
assessment evokes tension because, while ideas of the liberal education are
being established, each pupil wants to be positively and justly valued (assessed)
according to his/ her abilities, endeavours, attainments and progress. From the
legal point of view, formal assessment of pupils in Lithuanian music schools
is a slowly forming phenomenon (Muzikos mokykly programiniai reikalavimai
[Programme Requirements for Music Schools], 2002; Rekomendacijos
deél meninio formalyjj Svietimg papildancio ugdymo programy rengimo ir
igyvendinimo [Recommendations on Preparation and Implementation of
Programmes of Art Education Supplementing Formal Education], 2015), until
now letting schools freely decide on the most appropriate method. However,
the striving to ensure equal education quality in all music schools of Lithuania
encourages practitioners maintain the common tradition of assessment in grades
in a 10-point scale, testing pupil’s abilities by settled, standardised forms, such
as accounting for assignments, examination etc. These forms oriented to the
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highest standards of professionalism meet the abilities and needs of several
per cent of pupils only. This is the criticism-based mechanism of assessment
of professional competences, which is directly taken from the sector of formal
education of children and adapted in music schools (Dubosaité, 2009; Gabnyte,

still have no designed system for assessment of pupils meeting the specifics of
non-formal education and music education of children.

V. Gadliauskien¢, Z. Jautakyté, 1. Stakniené and V. Zeliankiené¢ (2010)
observe that the methods and forms taken from formal education not always
suit non-formal education of children. Therefore, it is highly important to help
music schools design the assessment system based on balanced assessment
of pupils’ attainments and progress, reliable, oriented towards monitoring of
pupil’s personal growth and support in the context of contemporary education
(Stake, Munson, 2008; Gadliauskiené, Jautakyté, Stakniené, Zeliankiené, 2010
Rowley, Bennett, Blom, 2014; Valle, 2015; Santos, 2017). It is relevant to sum
up the experiences of pupils, teachers and parents under conditions of formal
assessment of pupils, to investigate the problems in order to make decisions for
the sake of more advanced education.

The problem of the Doctoral Dissertation’s research is defined by the
following questions: 1. What is the reality of non-formal music education of
children? 2. How does formal assessment of pupils manifest in the context of
non-formal music education of children? 3. What meanings are rendered to
formal assessment by pupils, teachers and parents under circumstances of non-
formal music education?

The research object is experiences of formal assessment of pupils in non-
formal music education of children.

The research aim is to investigate and generalise experiences of pupils,
teachers and parents in formal assessment in the context of non-formal music
education of children.

The research objectives:

1. To analyse characteristics of development of non-formal education of
children in the context of the change of educational paradigms, revealing
the tendencies of organisation of education in music schools.

2. To theoretically substantiate the concept of formal assessment of pupils,
highlighting the prevailing trends in music schools.

3. Grounding on experiences of pupils, teachers and parents, to reveal the
context of teaching and learning dominating in music schools, which
gives a sense to formal assessment of pupils.

4. Grounding on the analysis of experiences of pupils, teachers and parents,
to emphasise the segments of the content of formal assessment of pupils
in music schools.



Theoretical and methodological provisions of the Doctoral Dissertation:

1. Paradigm shift theory (Kuhn, 2003).

2. Humanistic theory (Maslow, 1971; Rogers, 1965).

3. Pragmatic theory (Peirce, 1974; Dewey, Moore, 1917).

4.  Constructivist theory (Vygotsky, 1987; Piaget, 2011; Bronfenbrenner,
1990).

5. Postmodern theory (Jameson, 2002; Eco, 1992; Harvey, 1992, Lyotard,
1984).

6. Critical theory (Freire, 2000).

Stages of implementation of the Doctoral Dissertation’s research:

During the first stage (2013-2016), methodological preparation for research
took place. In compliance with the social constructivist and critical theories,
based on the empirical research methodology, the design (including methodology
and methods) of the qualitative research has been prepared and completed.

During the second stage (February—April 2016), while applying the semi-
structured interview and snowball methods of selection, the research data has
been collected in music (art)* schools of Siauliai region.

During the third stage (May 2016—June 2017), the collected data was
analysed by employing the method of qualitative content analysis grounded on
the inductive logic.

During the fourth stage (June 2017-December 2017), analysis of scientific
literature and legal acts related to education of children, child rights, non-formal
music education etc. has been carried out, going deeper into the sector of non-
formal music education of children, its purpose, objectives etc.; emphasising
contemporary tendencies of music education at Lithuanian and European levels,
revealing the areas of the most important and recent research on questions of
organisation and implementation of music education, formal assessment of
pupils; the theoretical part of the Doctoral Dissertation has been prepared.

During the fifth stage (January 2018—March 2018) the part on generalisation
and discussion of the research has been prepared; it highlights the most
important findings of the Doctoral Dissertation’s research; the conclusions of
the Dissertation’s research have been formulated and prepared.

* In art schools, music education is identical and based on the same legal acts as in
music schools, i.e. Neformaliojo vaiky svietimo koncepcija [Conception of Non-formal
Education of Children],2012; Rekomendacijos dél meninio formalyjj svietimg papildancio
ugdymo programy rengimo ir jgyvendinimo [Recommendations on Preparation and
Implementation of Programmes of Art Education Supplementing Formal Education],
2015. To avoid confusion of the terms, further in the Dissertation, in relation to music
schools, the latter for the sake of an idea will be merged with music education organised
in art schools and treated as the undivided whole.
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Scientific novelty and theoretical significance of the results of the Doctoral

Dissertation:

Qualitative research of formal assessment of pupils in the context of non-
formal music education is the first research study of this kind in Lithuania;
in the research, grounding on teachers’ and parents’ experiences, the
scientific area is given valuable information crossing the boundaries of new
knowledge and established understanding, existing assumptions, values
and perspectives under conditions of changing educational paradigms
concerning prevailing conditions for teaching and learning in music schools
and formal assessment of pupils giving a sense to them.

Grounding on the theories of humanism, pragmatism, constructivism
and postmodernism, (1) the construct of non-formal music education, its
development and tendencies in organisation of education in music schools
have been substantiated; (2) the concept of formal assessment of pupils has
been defined by characterising it by common specific features attributed to
education science and music schools.

Qualitative research of experiences of formal assessment of pupils in
music schools, based on the theories of social constructivism and criticism,
emphasised the context of the environment under evaluation, i.e. the process
of teaching and learning, teacher’s role in it, relations of interaction of the
participants, features of organisation and implementation of education in
music school, revealed significant segments of the assessment content,
which provide new knowledge to education science on the mismatches
between declared and existing realties of education present in music schools.

Practical significance of the Doctoral Dissertation:

The results of the research of formal assessment of pupils in non-formal
music education of children are an informative source of data, based on
new ideas, experiences of pupils, teachers and parents, easily transferable
to various contexts of education.

Grounding on the generalisations and conclusions of the Doctoral
Dissertation, education politicians may be encouraged to correct the
legal base, paying more attention to establishment of the concept of
formal assessment of pupils as support in learning, the didactic and social
expression of assessment, which would contribute to more favourable
inclusion of every child and active his/ her participation in activities of non-
formal education of children.

The results of the Doctoral Dissertation suppose preconditions for
practitioners of music schools to review and correct the strategies and
methods of formal assessment used in work, expand their diversity, correct
the forms of organisation of education, interaction of participants in order
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the latter would meet the objectives set to contemporary non-formal
education of children by the state and society.

Structure of the Doctoral Dissertation. The Doctoral Dissertation consists
of the introduction, three chapters, generalisation and discussion, conclusions
and the list of references as well as annexes. The Dissertation comprises 4
figures, 47 tables, 14 annexes (e-resource).
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REVIEW OF THE CONTENT OF THE DOCTORAL
DISSERTATION

The first chapter of the Doctoral Dissertation deals with the system of
non-formal education of children in the context of the change of educational
paradigms. Up until now, the change of educational paradigms is a relevant
phenomenon characteristic of a cardinal shift from the classical paradigm of
education to the paradigm of liberal education. The theories of humanism,
pragmatism, constructivism and postmodernism characteristic to the paradigm
of liberal education help understand basic principles of formation of non-formal
education of children. Pedocentrism highlighted by the humanist theory grounds
recognition of child’s culture, nature, age features, interests, individual needs, the
need for self-expression and self-realisation in non-formal education of children.
Pragmatism makes importance of children’s experience, experimentation and
equal social interaction between educator and pupil in the process of teaching
and learning relevant, aiming to not memorise facts, but rather perceive
the methods of cognition that form the skills of lifelong learning, named the
meaningful axis of non-formal education of children. The constructivist theory
enables making non-formal education of children autonomous in the sense of
educational content, grounding organisation of education on agreement because,
in the process of non-formal education of children, attention is focused not on the
result, but on the proceeding of cognition depending on each child’s authenticity
and uniqueness of his/ her personality. Grounding on the postmodern theory,
diversity in non-formal education of children becomes an educational and social
norm enabling assurance of the principles of non-discrimination, inclusion and
universality of education in practice based on the system of the forms of liberal
education for the sake of wellbeing of every learner.

The change of educational paradigms also determines the features of
development of non-formal education of children in Lithuania; these features
are continuously proceeding since 1992 when non-formal education of children
still was defined as supplementary education. Today, besides formal education
of children, non-formal education is already legally acknowledged as an
equal component of the education system, developing personal, professional,
educational and social competences of children on the ground of developed
individual abilities. The areas of quality, diversity and inclusion of children
in education are treated as priorities. Nowadays, to implement it, non-formal
education of children is divided into two groups: education supplementing
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formal education® and non-formal education of children®. The conception of
non-formal education of children is not complete, its gradual implementation
is constantly observed and evaluated, and, if needed, it can be updated, detailed
and corrected.

Music education is one of the most popular areas of non-formal education
of children in Lithuania; it is organised in music schools. The first chapter of
the Doctoral Dissertation singles out two assumptions determining popularity
of (self-) education in music school. One of them is the prevailing concept
of music education as influencing positive development of a personality.
The society shares an attitude that child’s participation in music activities
impacts his/ her development of cognitive and emotional intelligence, culture
and dissemination of creativity, formation of moral attitudes, physical and
psychological condition, personal and social development, and is attributed with
an impact on other activities the child is involved in besides music education, i.e.
linguistic understanding, learning to speak, read, learning mathematics, spatial
perception etc. Another circumstance deals with established deep tradition of
music performance in Lithuania. They reach as far back as the second half of
the eighteenth century maintaining the tendency to religious music, which later
turned to the universal goal to educate children through music. The following
resistance movement against Russian Empire and German occupation turned
into an impulse for origination of springs of instrumental education, identified as
the very beginnings of the current music schools. Their essential development
proceeded during the Lithuanian occupation period in the framework of an
example of the system of music schools operating throughout the USSR. Since
2002, music schools, already recognised as part of non-formal education of
children, established the principles of dissemination of professional performance
art valid back then, which became a distinguishing feature of music schools.
They are still being followed.

5 Education supplementing formal education is organised and developed in compliance
with legal acts in schools of non-formal education, e.g. sports, music, fine art, arts etc.,
operating according to long-term accredited programmes, recommended very specific
concrete programmes with clear goals of learning, core subjects of learning, duration of
learning and class activities etc.

® Programmes of non-formal education of children regulate only the hours allocated
for education and the sector of implementation (non-formal education schools,
comprehensive education schools, other providers of education, free-lance teachers etc.),
there is lack of comprehensive statistics on diversity, quality of possibilities to choose
from non-formal education programmes; the data is fragmentary, imprecise, there is lack
of system in collecting and presenting information. Due to these reasons, it is difficult to
make non-formal education more concrete and define in the context of diversity of the
offer of non-formal education of children.
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The first chapter of the Doctoral Dissertation is ended with the review of
the tendencies of organisation of education in music schools in Lithuania and
Europe. It is observed that in general in Europe educational content is employed
when aiming to develop person’s ability to communicate, in learning as pleasant
leisure time, formation of his/ her personal social behaviour, projecting long-
term goals. However, to achieve this music education of an academic character
becomes too narrow; therefore, there is a tendency towards formation of
traditions of salon’ style music performance. Inclusion of society in education
in music schools is underlined as a priority, i.e. striving to make it attractive
and accessible to everyone (individuals of various ages, with different special
needs etc.). Therefore, the network of music schools in Europe is highly diverse
and broad: from state (public) schools to specialists of music services, freelance
teachers performing the function of state (public) schools; organising education
not only for classes, which is characteristic to Lithuanian music schools, but
also according to levels, eliminating time restrictions, allowing each learn
at an individual pace; developing music education not only in a particular
music school, but also integrating it in the educational content and schedule
of the comprehensive education school, in kindergartens, merging with other
arts or even employing the virtual environment to facilitate education. This
experience is familiar to Lithuania as well, especially bearing in mind integrity
of education in other institutions of education or merging art schools and their
striving to establish the concept of “(self-) education for everyone”, organising
and implementing music education. However, this remains quite a challenge
to Lithuanian music schools. Even though a decade ago music schools were
classified within the sector of non-formal education of children, today still there
is a sense that this was done without sufficient preparation. After accepting the
reorganisation as a balanced plan for destruction of the system of teaching music,
there was no will demonstrated to reject post-Soviet experience, i.e. to refuse
the traditions of training professionals, focusing major attention not on pupil’s
music expression, but on the with precision defined and perfected final result
of teaching. Therefore, a distance between practice and demands, expectations,
learning habits of contemporary society increases, and attractiveness of
education decreases. The controversy of education dominates because the
purpose to consistently and systematically develop pupils’ natural artistic
abilities and personal capacities by developing musical and general (personal,
social, educational) competences, observing and assessing the progress of a
learner remains merely a declaration. Hence, in order to gain a certificate of
completion of a music school, the standards apply; unfortunately, they are
oriented towards to assessment and recognition of professional competences

7 Salon style — intended for indulgence, enjoyment (Tarptautiniy zodziy zodynas [Dictio-
nary of International Words], 2008).

17



(attainments) only, they are acceptable solely to a narrow circle of pupils, while
projecting short-term goals, such as preparation for accounting for assignments,
examinations, festivals, contests etc., which makes significance of traditional
assessment by grades absolute in entire development of the process of teaching
and learning in music school.

In the second chapter of the Doctoral Dissertation, the problems of
formal assessment of pupils in the process of non-formal music education are
theoretically being solved. In the period of educational changes, as the classical
education paradigm is transforming to the liberal education paradigm, formal
assessment of pupils becomes a more relevant problematic field both in foreign
countries and Lithuania because the it is the essential axis of the process making
impact on the entire proceeding of teaching and learning. To sum up, assessment
is an inseparable constituent part of the process of teaching and learning,
feedback based on observation and accumulated information on learning
on what, how and how much a pupil learns. This becomes the fundamental
of the decision-making aiming to ensure quality of teaching and learning.
Nevertheless, dependence of variety of assessment on a selected strategy of
assessment cannot be unnoticed. Assessment of attainments is one of them; in
the context of this strategy, formal assessment of pupils is perceived as a process
which is performed after completing the programme, course or module which is
required to compare pupils’ attainments with each other and/ or with the criteria
set earlier. In the context of another highlighted strategy, formal assessment of
pupils is understood as the striving to develop the perspective of learning through
assessment, enhance the progress while analysing the process of teaching and
learning grounded of collaboration, assessing pupil’s individual progress while
comparing pupil’s current attainments with earlier ones, by identifying strengths
and weaknesses, shortcomings of learners. The essential goal of all this is to
create an environment encouraging perfection, render positive reviews, show
guidelines for corrective teaching and learning. Therefore, formal assessment
of pupils can be understood both as a measure to estimate pupil’s attainments
in equivalence to the curriculum, module, course, norms and standards and as
support in pupil’s learning while striving for his/ her individual progress.

Theoretical analysis of formal assessment revealed the fact that the transition
proceeding in practice of education from the assessment oriented towards
the final result to the assessment oriented towards the process of education
evoked by the change of educational paradigms focuses attention not on pupils’
attainments anymore, but rather on their individual progress, the process of
learning, aiming to balance attainments and progress assessment as equal and
significant components of support in pupil’s learning. Experience of advanced
foreign countries, such as Finland, Denmark, Germany etc., shows this as
well. The latter focus not on monitoring and assessment of pupils’ attainments,
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not pupils’ literacy, ability to calculate etc., but on the process of activity
itself, aiming that pupils would obtain skills of lifelong learning. Therefore,
besides learning attainments, cognitive abilities, the pupil’s learning progress,
attainments in non-formal education, social-emotional skills etc. are assessed as
well, various alternative forms of education and assessment are applied. When
analysing the situation in Lithuania, it was observed that standardised policy
of education towards assessment of children’s attainments, while observing
and diagnosing the correspondence of one’s learning to set general standards
of education, which basically obstructs establishment of assessment of pupils’
progress, which is to be improved in many schools of the country, prevails.
Diversity of assessment methods during lessons is insufficiently used as well.
Non-formal assessment partially performs the function of assessment of progress
during the lesson. Lacking information, teachers understand assessment only as
the writing of a grade. In the education process, the cult of rendering knowledge
prevails, while perceiving assessment as measure to control the learning and
not as support in learning. As a reaction to the formed situation in Lithuania,
observing the trend of the change of the strategies for formal assessment of
pupils and reacting to experiences of advanced countries, it can be pointed out
that here teachers are encouraged to refuse the identification of the good school
only with formal academic (examinations, tests etc.) results, which prevailed
until now; they are encouraged to highlight personality growth as a major
criterion in evaluation of school activities. Moreover, it is not enough to limit
with formal assessment by grades, which still remains one of the most attractive
methods of assessment in Lithuanian system of education, including music
schools. It is observed that grades are characterised as those losing their purpose
in the context of assessment of pupils’ progress and that in educational practice
based on liberal education they manifest not as a didactic, but rather as a social
instrument. The origin of assessment by grade, reaching as far back as almost
400 years, is related with this. Founded in parallel with establishment of the
prison order, it obtained a strong social value after rejecting corporal punishment
for regulation of child’s behaviour/ living not only in school, but also outside it.
Therefore, more and more alternative methods of assessment and their variants
appear (e.g. descriptive: the writing of learning journals, methods of efficient
questions, assessment portfolios). In transition from the classical paradigm
of education to the paradigm of liberal education, assessment portfolios, as a
positive alternative method of assessment, receive special attention. Hence,
application of this method in practice allows assessing not only the final result
of teaching and learning, but also the learner’s progress, i.e. helps to balance
assessment of both attainments and progress. When practicing alternative
methods of assessment in the process of teaching, the most important functions
are given not to a pedagogue, but to a child who becomes a subject of education,

19



and a pedagogue becomes an object helping the first perfect, get acquainted
with the world, perceive the true interests and goals. In such a way, conditions
for reciprocal trust and respectful environment form, competition with each
other disappears; moreover, each pupil experiences joy and satisfaction during
teaching and learning.

The second chapter of the Doctoral Dissertation is ended with the theoretical
analysis of the tendencies of formal assessment in music schools in Lithuania
and foreign countries. It was identified that in the theoretical aspect the systems
of assessment are analogical, i.e. standardised; however, the practical attitude
towards them essentially differs. Even though in Lithuanian music schools
formal assessment of pupils is a phenomenon legally undergoing formation, in
transition from attainments to the strategy of assessment of individual progress,
however, there is lack of a professional attitude towards the process of formal
assessment organised in music schools, including established forms of testing
pupils’ abilities: public accounting for assignments, examinations. Until now,
music schools have not created the system for assessment of pupils that meets
the specificity of non-formal education and music education of children. It was
directly taken from the sector of formal education of children and adapted to their
education institutions, even though it is acknowledged that methods of formal
education and assessment not always suit non-formal education of children.
Assessment of attainments in music education is always related to emotions,
unpredictability, subjectivity and individual quality of pupil’s learning. Whereas
the system of the 10-point scale of assessment by grades valid in Lithuanian
music schools is based on the principles of criticism, rationality, predictability
and quantitative assessment. Basically, this becomes an obstacle to allocate
more attention to observation and decisions concerning pupil’s personal growth
and success in learning because attention is focused on means and estimation
of measurements of academic attainments according to set programme
recommendations oriented to the highest standards of professionalism meeting
only few per cent of learners in Lithuanian music schools. When analysing
experience of foreign countries, it is observed that, first of all, much attention
is paid to assuring the level of assessors’ competences. This issue is discussed
in Lithuania with caution, avoiding recognising the lack of them. Not in all
countries, e.g. in Great Britain, formal assessment of pupils is applied to
measure the results of the education process. Usually, formal assessment of
pupils is performed by independent assessors in examination centres or those
arriving at an education institution, when a pupil seeks to move to another level
of learning. Moreover, not pupils’ music attainments, but rather artistic progress
is emphasised, while individualising assessment in music school according
to natural, physical, mental abilities of each learner, treating assessment as
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stimulating and motivating for perfection, helping each pupil to successfully get
involved in the education process and take an active part in it.

The third chapter of the Doctoral Dissertation is dedicated to introduction
of the methodology and methods of the qualitative research, description of
the results. The analysis of formal assessment of pupils in non-formal music
education, grounding on experiences of pupils, teachers and parents, is an
informative source crossing the boundaries of stiff understanding, existing
assumptions, values and perspectives in the context of the changing educational
paradigms. To reveal, analyse and interpret the aforementioned experiences
of pupils and their parents, pedagogues, the strategy of qualitative research
has been selected; it has been integrated at four levels (Zydzitnaite, 2003):
1) ontological — aiming to answer the questions what the research object is?
and what are the features/ peculiarities of the investigated social reality?, while
investigating formal assessment of pupils in non-formal music education of
children; 2) epistemological — answers the question what is encompassed by the
knowledge on the investigated social reality?, i.e. on formal assessment of pupils
in non-formal music education of children; 3) methodological — indicates what
major conceptions are grounded on while striving to investigate social reality;
in this case, the research is based on the conceptions of social constructivism®
and critical theor)’®; 4) at the level of methods, a semi-structured interview is
presented, since it has been employed to collect data, and the qualitative content
analysis based on inductive logic has been used to carry out analysis which
enabled to accumulate required information on experiences of pupils, teachers
and parents, which occur from the process of formal assessment of pupils in
non-formal music education of pupils. The qualitative research is applied in
the case of little investigated themes because in such cases the quantitative
approach is very limited, does not help finding new ideas on how to more

8 Social constructivism — the goal to understand the world where an individual lives
and/ or works; diversity and multiplicity of meanings, and not narrowing down to several
categories or ideas of a specific phenomenon, is supported; the asked questions are broad,
general and open to leave some space to reveal the meanings given to phenomena by peo-
ple; the position of a researcher is that of a listener, i.e. a researcher closely listens to what
people say or tell about how they act in their living environment, focus their attention
on specific subjects, contexts to understand historical and cultural attitudes of people;
attention is paid to how people’s experiences form personal interpretations of meanings
(Craswell, 2007; Berger, Luckmann, 1999).

? Critical theory — the perspectives of this theory are related to investigation of man’s
capabilities overpassing restrictions of race, class, gender etc.; social actions or activi-
ties are interpreted; institutions and their transformation are dealt with, focusing on the
meanings of social life, historical problems, domination, exclusion and social fight; the
changes in people’s thinking are investigated; new possibilities are foreseen (Craswell,
2007; Freire, 2000).
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perfectly organise activities to reach the set goal, since the ideas emerge when
following the strategies of qualitative research, only testing them by employing
quantitative research (Bitinas, Rupsiené, Zydzitinaité, 2008).

The sample of the research of the doctoral dissertation was not foreseen in
advance, the data was being collected until it started repeating (data saturation)
and the decrease of its informativity became obvious. The final amount of
informants (N = 40) was determined by the researcher’s decision concerning
detailed analysis of the phenomenon and the method of data collection, i.e.
a semi-structured interview, the employment of which requires from 5 to 30
informants (Rudestam, Newton, 2001; Neuman, 2002; Nielsen, 2003; Neal,
2005; Kvale, Brinkmann, 2009).

To form the research sample, the snowball method was applied (RupSiené,
2007). The choice for selection of the indicated sample was determined, first
of all, by the goal of the author of the Doctoral Dissertation to maximally
encompass various pupils’, teachers’ and parents’ experiences occurring from
formal assessment of pupils in non-formal music education of children; second,
it was purposeful to include individuals who were recommended by earlier
informants and meeting the research conditions in the research sample. In total,
40 informants took part in the research: 16 current pupils of music (art) school
(13) and graduates (3), in general, pupils; 12 parents and 12 teachers. Pupils
and graduates of music schools of Siauliai region, their parents and teachers
took part in the survey. The survey location was determined by the following
objective reasons: 1) Siauliai region is the leader in Lithuania in terms of
improvement of educational services; 2) the number of children attending non-
formal education is twice more than the average countrywide (Siauliy miesto
savivaldybés informacija [Information of Siauliai City Municipality], 2016).

The research data was being collected by employing the method of a semi-
structured interview. This is one of the most frequently applied methods to
collect data in qualitative social research, fully meets the preconditions of the
qualitative methodology, allowing going deeper into the experiences of research
participants, collection of abundant details of social lives and data grasping
unique nuances, when an investigator aims to understand and perceive the depth
of the rendered meanings on the object under investigation (Kvale, Brinkmann,
2009; Gaizauskaité, Valavi¢iené, 2016). Main questions of the Doctoral
Dissertation were set and formulated before the start of the survey, while planning
in detail how each interview session will begin and end in compliance with
the stages of an individual interview defined in the methodological literature.
Before each interview, there was a conversation with each surveyed person,
while exchanging relevant information. The informants were acquainted with
the research aim; the questions on the conducted survey and proceeding of the
upcoming interview that interested them were answered. Moreover, they were
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asked written agreements stating their voluntarily willingness to take part in the
survey. At the beginning of the interview, aiming at a proper involvement of the
informants in the situation, their demographic data details were recorded, this
way consistently moving to the major three questions of the research, including
first two dedicated to the research context, and the third — to understand/ perceive
the phenomenon: 1) to describe experience of dealing with a music school; 2) to
share teaching and learning/ child’s learning experience gained in music school;
3) to share experience related exactly to formal assessment of pupils in music
school. The end of an interview deals with consistent asking finalising questions.
Interview recordings were immediately transcribed (word-by-word) and
analysed following the principle of compatibility of data collection and analysis
(Zydzianaite, Sabaliauskas, 2017), which helped understand what was done and
what was not, to make a more comprehensive view of own, as researcher’s,
competence, to detail and modify additional questions of the interview, to ask
about new survey aspects that were found out during the interview. The average
duration of the interview was 48 min. The volume of transcribed texts was 500
pages.

The data of the Doctoral Dissertation was investigated by employing the
method of qualitative content analysis based on the inductive' logic, which,
currently, is one of major methods applied to deal with problems of education,
management, law, nursing and health care (Elo, Kyngés, 2007; Brinkmann,
2014; Forman, Damschroder, 2007; Haapanen, Tapio, 2016 etc.). This is
conducted while systematically investigating the content of text documents,
aiming to estimate the correlations of texts, meanings, characteristics and
common themes and to analyse them in a selected research field. Selection of
the qualitative content analysis was acceptable because of these advantages, too:
1) allows researcher contract big volume of information; 2) enables dividing
research data into sub-categories and categories according to content and
meaning; 3) grounding on empirical data facilitates formulation of substantiated
conclusions; 4) sensitive and flexible research design (Krippendorff, 1980;
Cavanagh, 1997; Harwood, Garry, 2003; Cohen, Manion, Morrison 2007).

The process of qualitative content analysis was implemented in three stages:
preparation, organisation and presentation, in compliance with the sequence of
the procedure specific to inductive qualitative content analysis (Elo, Kyngis,
2007): 1) selection of the notional units for the analysis, 2) immersion in the
research data, 3) open coding, 4) categorisation, 5) abstraction, 6) preparation of
the research report (see Fig. 1). The research ethics and quality were followed

19 inductive logic-based method of qualitative content analysis, when the categories have
been extracted from data during analysis of it, and single, separate cases illustrating per-
ception and experience of the respondents were merged as the whole (Chinn, Kramer,
1999).
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with precision, which is described in detail in the third chapter of the Doctoral
Dissertation.

1. SELECTION OF NOTIONAL UNITS FOR THE ANALYSIS
¢ A notional unit in research has been selected — extract of text expressing one

PREPARATORY complete idea.
STAGE

2. IMMERSIONIN THE RESEARCH DATA
¢ Selection of the method of inductive qualitative content analysis.
¢ Multiple reading of the interview texts dissociating from premature insights and
theories, aiming to perceive the meanings, specificity. context and causes.

3. OPEN CODING
. Marking of comments and headlines (labels) on the margins of the coding sheets.
o  The subcategories formed of the headlines (labels) singled out on the margins
characterise all aspects of the content.

ORGANISATIONAL
STAGE 4. CATEGORISATION
e  The categories have been formed while classifying. grouping and comparing
subcategories, interpretatively solving them.
5. ABSTRACTING
¢  Naming of the categories by using characterising key words.
. Attribution of the categories to the themes, and attribution of the themes to the
dimensions (fields).
6. PREPARATION OF THE RESEARCH REPORT
e Chapters dedicated to the research results describe already abstracted data, i.e.
PRESENTATION ¢ and “f"‘ it them by extracts of interviews presented
STAGE in tables and plain text.
e Analysis of sdentific li preparation of the theoretical part of the
Dissertation.
. In the course of scientific discussion, the most important results, in researcher’s
opinion, are being interpreted and generalised.

Fig. 1. Stages of the inductive qualitative content analysis applied
in the research of the Doctoral Dissertation (cf. Elo, Kyngés, 2007)

During qualitative content analysis of pupils’ experiences in formal
assessment in music school, 8 dimensions have been singled out, constructed
of 18 themes, comprising 36 categories and 105 sub-categories. It was found
out what experiences were gained by children who just started attending music
school. First, their decision to attend music school was determined by not only
internal (e.g. child’s wish), but also external (e.g. parents’ wish) motives. When
starting the learning, both positive and negative emotions are experienced; they
are evoked by a teacher, environment, (under-) estimation of the decision to
attend etc. It is observed that children usually tend to identify non-formal music

24



education with a formal form of education because of the striving for academic
results in teaching and learning, which shaded the expectation to reveal
himself/ herself, create and express oneself in music school. While sharing their
initial experiences in music school, the surveyed paid special attention to the
entrance examination which, in their eyes, was a worthless, incomprehensible
and meaningless condition for learning at a music school. The very process of
teaching and learning is ambiguously perceived by pupils, i.e. as a process that
enhances personal traits or restricts personal perfection and lacks sense, which,
in order to develop in one or another direction, needs the important interaction
between teacher and pupil, as a subject, object or expressing himself/ herself by
inadequate behaviour. In parallel, self-identification of pupils in music school
was assessed: in music school, they perceive themselves either as personalities
characterised by individuality, assuming responsibility or as the “grey bulk”,
statistical unit. When talking about the process of teaching and learning, besides
positive thoughts (experiences evoked through the community sense during
accounting for assignments or concert), they do not avoid considerations on
negative (manifestations of bullying, negative emotions, fears) experiences. To
pupils, formal assessment is a multiple, not quite understandable, beyond their
awareness part of the education process, uneven, manifesting in various ways
during lesson and accounting for assignments, conditioning pupil’s motivation,
self-value and emotional experiences, also characteristic of a metaphysical
impact, i.e. stimulation of pupils’ competition with each other, increase of divide
among children; moreover, formal assessment becomes the goal of learning, the
form of manifestation of teacher’s opinion on a particular pupil. Pupils state that
such assessment in music school poorly reflects their endeavours, restricts self-
expression and is not the most suitable form of formal assessment.

Qualitative content analysis of teachers’ experiences in formal assessment
of pupils in music school allowed singling out 7 dimensions encompassing
15 themes comprising 31 categories and 78 sub-categories. It was identified
that the choice of their pedagogical careers was determined by internal (e.g.
experiences in learning of teachers themselves) and external (e.g. attractive
example of others) motives. During the period of professional establishment in
music school, teachers also undergo both positive (e.g. personal satisfaction with
pedagogical work or obtained new experience) and negative (e.g. being aware
of temporality of the position or the status of an “outsider”, fight to gain favour
of colleagues etc.) experiences. Analysis of the survey data reveals likely two-
fold identification of the teachers’ self-value during the period of professional
establishment in music school, namely a person who is self-confident and is
lacking self-confidence. Referring to teachers’ attitudes arising in the process
of education, one can state that their character is determined by the opinions of
participants of the education process (administrative staff, teachers themselves,
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pupils and parents) towards a pedagogue, interaction and emotional experiences.
Behaviour of administrative staff can be either motivating (creating environment
motivating for teaching/ learning, supposing openness to solve problems, to
changes etc.) or demotivating (blanketing innovations and changes, rejecting
teachers’ initiatives, discriminating them etc.). Pedagogues identify themselves
as those who conform to circumstances, tend to compete and are innovative.
They name the interaction with a pupil in two ways: as oriented to assurance
of child’s wellbeing and oriented to child’s individual needs, while creating
conditions which are favourable to education. Also, a stimulus to meet personal
interests is not rejected, too, when control over a pupil becomes important to
teacher for the sake of good grades or quick result, treating a pupil as a guarantee
of financial stability etc. Teachers note that pupils lack motivation for self-
training and learning, tend to obey and conform to existing conditions.

Formal assessment of pupils is characterised by teachers as a game to
regulate pupil’s self-value and motivation for learning. They emphasise a dual
manifestation of assessment during lesson and accounting for assignments.
Assessment during lesson is characterised by the surveyed as a planned
process; on the other hand, it is also a punishment, threatening by spoken
word or/ and formal assessment because of pupil’s unwillingness to learn,
his/ her hyperactivity, demonstrated low interest in the content being taught.
Assessment is characterised also as a purposeless and rare phenomenon. When
characterising manifestation of formal assessment through accounting for
assignments, pedagogues emphasise that this is an object of teacher negotiation,
they have no regulations for professional assessment of pupil’s progress, the
number of errors is the determining criterion in assessment, this is the process
that obviously highlights competition among teachers. Informants of this group
have it that formal assessment of pupils in music school is a tool for pupil’s
conformity to the system of education, a meaningless part of the process of
teaching and learning, constructor of teacher’s professional self-value and
emotional experiences, not interesting and incomprehensible to pupils, reducing
attractiveness of education; and, to parents, this is a tool to control the situation
of learning and a reason to punish a child.

In the course of qualitative content analysis of parents’ experiences of formal
assessment of pupils in music school, 8 dimensions consisting of 18 themes
comprising 36 categories and 105 sub-categories have been identified. In the
course of analysis it was observed that parents’ decision to direct their child to
attend a music school was influenced by external (e.g. encouragement of people
who are close to them etc.) and internal (an opportunity to get a formal certificate
after completion of the school, child’s age, meeting of his/ her needs to play
music etc.) motives. The analysed experiences of parents provided preconditions
to identify a two-fold image of a music school. First, this is an institution which
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is oriented to a child and his/ her occupation; second, this is an institution which
is oriented to consistent training of specialists. Many parents have it that a music
school is as if a privilege, that it not always meets parents’ expectations (child’s
self-realisation, stimulation of creativity, awareness, revealing of talents,
inclinations etc.). Despite that, when sharing their experiences that arose when
their child started learning music, parents state that teaching and learning at such
type institution influences growth of child’s personality, i.e. his/ her cultural
sophistication, liberation of personality, expansion of worldview, enshrined
sensitiveness, child’s personal development, one’s intellectual perfection etc.
Moreover, parents hold it that attendance of a music school develops child’s
personal qualities (independence, sense of responsibility, duty, skills of time
planning etc.). In the parents’ view, the teaching and learning of a child in music
school is influenced by extenuating and aggravating circumstances. According
to parents, child’s talent makes his/ her teaching and learning easier; whereas
such factors as programme’s requirements, obligation and duty in the process
of learning, as well as the pace of learning and lack of talent make child’s
teaching and learning at a music school more difficult. When analysing parents’
experiences, manifestation of interaction of participants of the education
process was found out. Parents observe that administrative staff do not build
interaction relationships with parents, do not show effort to involve parents in
planning and implementation of activities. Parents describe the style of teachers’
communication with children during the education process in various ways: as
a listening and caring conversationalist, adjusting to child’s learning needs (not
always positively), as demonstrating the power relation to a child and creating
negative emotional atmosphere. According to the research data, some parents
involve themselves in the process of education, others usually forward education
of their child to a music school; therefore, the interaction between parents and
teachers depends on activity of both parties. The surveyed parents characterised
their and children’s emotional experiences within the process of education. They
put it that children experience tension, stress, even suffering in the process of
education, and they do not reject the sense of guilt, anger, shame, doubts, stress
and pressure conditions themselves. When talking about positive emotional
experiences, parents mention that these are caused by a positive process of
education, whereas they get positive emotional experiences from their child
playing music. Formal assessment of pupils in music school is understood by
parents as an important part of the process of education, as much relevant as in
a comprehensive education school; however, they note that music schools lack
clear criteria of assessment, there is no feedback, formal assessment of pupils
is characteristic of subjectivity and dependence on child’s individuality. When
characterising the functions of formal assessment, parents note that they are not
unambiguous. This may turn into a stimulus for further learning; however, it
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may demotivate as well. The procedure of assessment may stimulate pupils’ and
teachers’ reflections on teaching and learning, discipline, encourage comparison
of oneself with others or pupils with each other. Some other opinions were also
found out: assessment manifests in a form of racket, when teachers strive to gain
the profit.

In the part dedicated to generalisation of the research results and
discussion, major findings of the Doctoral Dissertation’s research are emphasised
and presented; their significance and importance are substantiated in relation to
the outcomes of similar studies conducted by other researchers. The segments of
the content of formal assessment have been singled out: dissociation of formal
assessment of pupils from the process of teaching and learning, multiplicity of
meaning of the concept, duality of the process of assessment in music school,
impact on formal assessment of pupils in relation to regulation of motivation for
learning, revelation and forming of pupils’ and teachers’ self-value as well as
their emotional experiences in music school. The listed segments of the content
of formal assessment depend on the context of education. Therefore, aiming to
better know the nature and causes of experiences related to formal assessment,
the part of generalisations and discussions analysed other components of the
education process that were found out in the Doctoral Dissertation’s research
through pupils’, teachers’ and parents’ experiences, too, i.e. the concept of
education, the attitude to the process of teaching and learning as well as
interaction between teacher and pupil in music school.
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CONCLUSIONS

Conclusions of the theoretical part of the Doctoral Dissertation:

1.

Basic principles of non-formal education of children based on the ideas of
the humanistic, pragmatic, constructivist and postmodern theories which
are characteristic to the paradigm of liberal education change the reality
of education in music schools. Aiming to establish the concept of (self-)
education for everyone, organising and implementing the educational
content in music schools, controversy is unavoidable both in practice and
legal documents. This is caused by hastily, without subject-matter and
legal preparation made attribution of music schools to the sector of non-
formal education of children. The final result of teaching (attainments,
achievements), which is oriented to short-term goals, defined by
professional provisions and perfected, is left in the centre of education. This
is the aspect that Lithuania basically differs from other European countries
which project long-term goals ensuring an opportunity for everyone to learn
in music school at an individual pace, foster ability to communicate, form
personal social behaviour for learning as a pleasant leisure time activity.
Formal assessment is an inseparable part of the teaching and learning
process: having accumulated required information by observation, feedback
on what, how and how much is learnt by a pupil is measured in order to make
decisions to ensure quality of teaching and learning. Formal assessment of
pupils can be understood both as a measurement to assess correspondence
of pupil’s attainments to the curriculum, module, course, norms and
standards and as support to a pupil seeking individual progress. After
establishing the paradigm of liberal education, attention is more focused not
on achievements and academic results demonstrated by pupils, but rather
on individual his/ her progress, personal growth, process of learning. In
such a way, achievements and made progress are balanced as equal and
significant components stimulating the learning. When restricting with
formal grades only, diversity of assessment methods is insufficiently used
in practice, and this basically obstructs objective definition of individual’s
progress, establishment perspective of such assessment.
Thesystemprevailingin Lithuanianand foreignmusicschoolsisstandardised;
however, different points of view of practitioners towards its application in
the process of education are observed. Foreign countries emphasise each
learner’s artistic progress which is sought for by individualising assessment
of pupils in music schools. For this purpose, each child’s natural, physical,
mental abilities are regarded, while treating assessment as encouraging and
motivating for improvement of the education process, helping each pupil
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to successful involve himself/ herself in it or take an active part in it. In
Lithuania, formal assessment of pupils in music schools is a process which
is still legally undergoing formation. It is based on the principles of criticism,
rationality, predictability and quantitative measurement, distant from the
idea of assessment of a pupil as support in learning, lacks professional
point of view to the very process itself, established forms for testing pupils’
abilities, competences of assessors. Lithuanian music schools still apply
the system of assessment which does not correspond to the specificity of
non-formal education and music education of children. It has been taken
from the sector of formal education of children, even recognising that the
methods of formal education and assessment not always suit non-formal
education of children.

Conclusions of the qualitative research of the Doctoral Dissertation:

1.

Formal assessment of pupils in music schools is dissociated from the
very process of teaching and learning, and this becomes a barrier to
establish the concept of assessment as perfection of teaching and learning
as well as support to a pupil in learning in institutions of such a type. Formal
assessment is a non-informative action because it does not record changes
in learning, limits itself with marking of errors, assessment of performance
technique. It is wedged between limited timelines of learning and is quite
formalised, i.e. poorly reflects endeavours and personal progress of learners;
moreover, it restricts creativity and self-expression. Due to unclear criteria
of assessment, poor feedback and subjectivity in assessment depending on
child’s individual abilities, formal assessment of pupils in music schools
becomes a negative part of the process of education because it reduces
attractiveness of education and raises doubts about purpose of learning and
the need of grade-based assessment as such at all.

Music schools are characteristic of multiple meanings of the concept of
formal assessment, which creates much tension because there is lack of
agreements regarding expectations on questions of teaching and learning
as well as assessment criteria. This type of assessment is understood by
pupils in three ways: as support in learning, as an instrument of conformity
to the system and as a stimulus of competition among children. Teachers
perceive assessment as a tool of a manipulative game or as recording of
pupil’s professional abilities and attainments which, in parents’ view, by its
functions is equal to standardised assessment of pupils’ in comprehensive
education school.

In practice of education in music school, formal assessment manifests
as a dual process, i.e. different during lesson and public accounting for
assignments. Assessment during lesson is a purposeless, rare and usually

30



even to be avoided phenomenon because it is directed to recording of
lack and shortcomings of preparation when reaching for the final result.
Pedagogues admit that in extreme cases they do not avoid using assessment
as a likely punishment: orally threaten about a worse grade or/ and write
it in a journal/ transcript of records. This is unambiguously off the match
with the striving to assess individual progress of a pupil. The process of
pupil’s public accounting for assignments is more often perceived as a
formal act, usually becoming the only assessment per half-year term and
is determined by the success factor, which does not reflect the true ability,
mastery and/ or skills, made progress or even attainments because during
the accounting for assignments a number of errors is the decisive criterion
in (self-) assessment of a pupil. When analysing experiences of teachers,
it was found out that formal assessment of pupils during accounting for
assignments pointed out competition of teachers, which is strongly rooted
in institutions and basically obstructs professional and objective assessment
of a pupil. Assessment becomes an object of negotiation of teachers
anticipating to get a higher grade to their pupils. It is acknowledged that
due to occurring tension between the standards regulating high musical
professionalism and goals of non-formal education of children, increasing
difficulty to compete appears. Because of this reason, formal assessment of
pupils in music school obtains a high social power.

Formal assessment in music schools regulates pupils’ motivation for
learning in direction of positive stimulation or demotivation. When
analysing pupils’ experiences, it was found out that motivation for learning
depended not only on external factors, such as pressure or encouragement
of a teacher and/ or poorer, even low grades, but also on internal stimuli:
striving of a pupil himself/ herself to be assessed by as high grade as possible
and/ or somehow avoid bad grades. This is significant when dealing with
coherence of the goal of teaching and learning with the purpose of formal
assessment of pupils as support in learning.

The prevailing process of assessment in music school helps to reveal the
self-value of pupil and teacher alike, also facilitates the making of the
impact on (self-) formation of it. Such features as personal rejection of
formal assessment or giving little significance to it, treating it only as others’
opinion making an impact on perception of person’s value, independently
even from obtained musical talent, giftedness or inclinations, helped
to identify the pupils endowed with high self-value during the research.
Second, unwillingness to recognise own talent after receiving a high grade
and/ or inability to say anything positive about himself/ herself revealed the
children who had low self-value. In this case it must be emphasised that the
obtained low grade not always turns to the derogation of self-value, thinking
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of the self as a worthless person, loser and the like. This happens due to
insufficient observation of pupil’s progress in music school, assessment and
too poor positive feedback. When formally assessing pupils, teachers do
not allocate sufficient attention to enhance their self-value, focusing their
perception on taking care of personal image because they identify formal
assessment of pupils with their own, as professionals’, (self-) assessment
and competence to perform pedagogical work, they perceive a grade as an
instrument to form others’ opinion about themselves. This identifies a very
low self-value of pedagogues in music schools.

Formal assessment of pupils determined emotional experiences
undergone by pupil and teacher in the course of the process of
education. High assessment evokes positive emotions which reduce fear,
cause joy experiences to pupils, mutual (to pupil and teacher) emotional
pleasure. Teachers relate negative emotions experienced during formal
assessment to experiences of uneasiness, inner pain, bad condition,
negative personal experiences manifesting through experiences of personal
constraint, inner fault. Exactly negative experiences of teachers may
manifest in the weakening of professionalism which negatively influences
self-value, poor assessment of own capabilities and one’s place among other
music pedagogues. When continued, such condition leads to the losing of
dignity and self-esteem, without finding purpose of own work performance
anymore. Analysis of the interview with pupils revealed that experiences of
fear were strongly undergone by them during formal assessment. Referring
to the research data, this may be directly linked to pupil’s low self-value,
competition among pupils, teachers or/ and music schools. Children’s other
negative emotions, such as guilt and disappointment, sadness caused by
low assessment, stress and anxiety, confusion, experienced during formal
assessment in music school partly depend on condition of pedagogues when
pupils do not meet their expectations.

Experiences of formal assessment of pupils in music school depend on the
prevailing context, i.e. on the concept of education, the process of teaching
and learning and interaction between teacher and pupil. Having set the goal
to correct formal assessment of pupils in music school, it is not enough to
eliminate multiplicity of its concept, duality of the assessment in practice,
while correcting the trends of construction of motivation, emotions and self-
value. It is necessary to maintain a systematic point of view, encompassing
the whole of drawbacks, weaknesses, vices, which can be characterised as:
1) a privileged training of specialists, when priority is given to academic
attainments of teaching and learning, 2) a supporting principle of levelling
in the process of teaching and learning, 3) demonstration of teacher’s
power over a pupil-object, without recognising a child as a personality.
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These circumstances obstruct comprehensive involvement of a child in the
process of education in music school, the meeting of his/ her individual
needs, observation and evaluation of the performed progress, assurance of
wellbeing of a learner and his/ her right to high quality education accessible
to all. Formal assessment of pupils becomes one of the tools aiming to
integrate children in the system, without recognising diversity, i.e. not
adjusting the system to the learners, but the learners to the system.

RECOMMENDATIONS

It is obvious that practitioners and education politicians lack competences
to identify, conceptualise and strategically solve the problems that
occurred/ are occurring in non-formal music education of children.
Therefore, scientists must continue research on the sector of non-formal
music education of children and provide recommendations in the following
provisional fields: 1) socio-educational problems are still beyond disclosure
and obstruct comprehensive enhancement of the system of education
and contribution to creation of the advanced country, 2) ideas of foreign
scientists are too narrowly implemented in national music schools, being
unable to integrate them in the specific context of scientific knowledge
characteristic to our culture due to various reasons, extending cognition
of non-formal music education of children, 3) there is inability to employ
recent scientific knowledge in the striving for perfection of the part of non-
formal music education of children at the international level. Grounding
on this Doctoral Dissertation, it is recommended to carry out consistent,
continuous quantitative research aiming to analyse the segments of formal
music assessment in all music schools countrywide and contexts which
make impact on them.

Education politicians must implement the amendments to the documents
regulating performance of music schools. The most important objective in
elimination of drawbacks is to annul the contradictions among the existing
purpose of education, content of education and outcomes of teaching and
learning, aiming to ensure wellbeing and inclusion of each child, prevent
any cases discrimination (e.g. towards physical, mental, natural abilities)
because this harshly violates rights to high quality music education
accessible to all and personality growth. It is recommended to build and
develop a continuous, gradual dialogue among scientists, politicians and
practitioners, i.e. to accept and recognise conclusions and suggestions of
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researchers, while grounding on them, accumulating political will, to make
science-based decisions and, in compliance with the principle of close
collaboration, to render them to practitioners who will implement them, to
provide conditions to researchers to identify advantages and shortcomings
of the decisions made, to search for new possibilities leading towards more
advanced non-formal music education of children. It is recommended to
pedagogues of music schools to organise long-term individualised training
conducted by experts. Thus, favourable conditions for a public discussion
on obligation of non-formal education of children based on the paradigm
of liberal education, on the mission of music schools exceeding the limits
of development of professional competences, on the concept of formal
assessment of pupils as support in learning, on the priority to ensure
competences of assessors, on responsibility etc. would be provided.
Practitioners must getacquainted with the results of this Doctoral Dissertation
and analogical research studies, recognise individual assessment of pupil’s
progress as a priority goal of education ensuring the fostering of child’s
individuality in music school. It is recommended to deeper study and
use the diversity of methods of formal assessment of pupils, to support,
encourage and believe in every pupil’s capacities and progress. To move
to the concept of assessment as support in learning, while observing,
analysing and rendering feedback to pupils and their parents. It is highly
important to seek openness and dialogue, first of all, inside community
of each music school, and then search for understanding and support of
politicians and researchers, while discussing on other components of
education, such as the prevailing concept of education, attitude towards the
process of teaching and learning as well as interaction between teacher and
pupil in music school pointed out by the Doctoral Dissertation’s research,
because successful changes in the system of assessment inevitably require
the re-constructing of the aforementioned components of education. Solely
identification and recognition of problems provide favourable conditions
for the sake of interest of all participants of education.
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IVADAS

Tyrimo aktualumas ir problema. Siekis kurti pazangia valstybe, skatinti
esminius visuomenés pokycius, sudaryti salygas formuotis kiirybingai, atsakin-
gai ir atvirai asmenybei, uztikrinti vaiko gerove asmeninio gyvenimo savikiiros
procese (Lietuvos pazangos strategija Lietuva 2030, Geros mokyklos koncepci-
Jja, 2015) — issukis Svietimo sistemai. Praktikoje galiojantys klasikinei ugdymo
paradigmai'! budingi bruozai, kaip antai: autoritarizmas, hierarchiniais santy-
kiais grista sgveika, Ziniy reikSmeés pervertinimas, besimokan¢iyjy orientavimas
] siaura profesionalizma, alternatyvios informacijos stygius, kritinio mastymo
slopinimas, ugdymo elitiSkumas dinamiskai kintanc¢iame pasaulyje, praranda
prasme, besimokanciyjy egzistencinei patirciai yra pernelyg siauri, knygiski ir
tolimi (Ozmon, Craver, 1996; Navickiené, 2005; Rauduvaité, 2012, Aslan, Rei-
geluth, 2013; Gilson, 2013; Gabnyté, 2014 ir kt.). Todeél kaip reakcija — Svietime
keliamos laisvojo ugdymo paradigmos id¢jos, kurios mokslininky (VonFoerster,
1998, Jameson, 2002, Bitinas, 2013, Bertran, 2015, Pawlina, Drake, 2016, Wain,
2016 ir t. t.) apibudinamos kaip vaiko kultiiros jvairoveés, kaip edukacinés ir so-
cialinés normos pripazinimas, mokymosi visa gyvenima jgidziy formavimas,
pozityvios socialinés sgveikos tarp ugdytojo ir ugdytinio stiprinimas, daugiau
demesio telkiant nebe j rezultata, o j patj pazinimo procesa.

Laisvojo ugdymo paradigma grjstame Svietime ypatinga atida skiriama ne-
formaliajam vaiky Svietimui, kaip sektoriui, galin¢iam reikSmingai prisideti prie
asmeniniy, socialiniy, edukaciniy, profesiniy kompetencijy ugdymo, teikianciy
galimybiy kiekvienam asmeniui tapti aktyviu visuomeneés nariu, s€ékmingai vei-
kian¢iu visuomengje, biitent, per jo pazinimo ir saviraiskos poreikiy tenkini-
mga (Dereskevicius, 1993; Bruzgeleviciene, 2008; Neformaliojo vaiky Svietimo

"' Ugdymo filosofijoje paradigmos (pasaulio vaizdinys) terminas jtvirtintas (1) aiSkinant
mokslines revoliucijas, apibiidinant ryskiausius revoliucijos laikotarpio mokslininkus,
naujus ziniy gavimo metodus sprendziant konkrecius galvosiikius (Kuhn, 2003), (2) ug-
dymo realybés teorinj ir metodologinj vaizdinj (Bitinas, 2000; Treagust, Mehta, J. 2013;
Won, Duit, 2014), (3) bendruomenés nariams biidingy jsitikinimy, vertybiy ir metody vi-
suma, kuria vadovaujantis sprendziamos pedagoginés problemos (Siau¢iukéniené ir etc.
2006; Malciene, 2010; Bogotch, Shields, 2014), (4) modeliuojant ar vertinant praktikoje
egzistuojancius ugdymo variantus, tokius, kaip veiklos kokybé, ugdymo pobiudis ir kitos
asmens brandai reikSmingos aplinkybés (Kievisas, 2008; Sheninger, 2014). Paradigmy
formavimasis, jsitvirtinimas ir kaita — spontaniskas ir stichiskas procesas, kurj tyréjai
iSgali tik uzfiksuoti, tik negali jo paveikti, paspartinti, pakreipti tam tikra linkme ar sus-
tabdyti, taciau yra pajégus valdyti paradigma grindziama asmeny veikla, provokuojant
mokslines diskusijas, propaguojant ir diegiant paradigmg nusakancias idéjas (Bitinas,
2013).
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koncepcija, 2012). Labiau vertinami mokymosi pasiekimai, kurie jgyjami ne
tik formaliojo, bet ir neformaliojo Svietimo formomis (Perulli, 2009), pabré-
ziant pastarojo verte, pripazjstant ji kaip biiting Svietimo elementa, sudarant ly-
gias galimybes visiems jaunuoliams ugdytis, skatinant ir remiant neformaliojo
Svietimo plétra, stiprinant lygiavertj bendradarbiavimg tarp formaliojo ir nefor-
maliojo Svietimo sektoriy (Council of Europe, 2003).

Viena populiariausiy neformaliojo vaiky Svietimo sri¢iy Lietuvoje — muziki-
nis ugdymas, kuris organizuojamas muzikos mokyklose (Ruskus, Zvirdauskas,
Stani$auskiené, 2009). 2017 mety AIKOS!? duomenimis, i§ 367 neformaliojo
vaiky Svietimo mokykly, 88 yra muzikos (meno) mokyklos, o tai sudaro vos ne
ketvirtadalj (24 proc.) visy vaikams sitilomy pasirinkimy. Populiarumui jtakos
gali turéti vyraujanti muzikinio ugdymo samprata, kaip daranti poveikj pozi-
tyviai asmenybes raidai (Pli¢iausias, 2002; Rinkevicius, 2002, Hallam, 2010),
ir susiklosciusios gilios muzikavimo tradicijos Lietuvoje (Rinkevicius, 1998;
Jareckaité, 2006; Budzinauskiené, 2008; Venslovaité, 2011; Gabnyté, 2014 ir
kt.).

Muzikos mokyklos neformaliajam vaiky Svietimo sektoriui buvo priskirtos
tik nuo 2002 mety (Muzikos mokykly programiniai reikalavimai, 2002), todél
pasizymi ne tik neformaliajam vaiky Svietimui biidingais laisvojo ugdymo pa-
radigmos bruozais, bet ir iki Siol islaikytais klasikinei ugdymo paradigmai
biidingais pozymiais, kuriy pagrindu dar sovietmeciu buvo pradétos jos kur-
ti. G. Gabnyté (2016) pastaruosius jvardija kaip | biisimg muzikg profesionalg
orientuotg rezultaty siekiamybe, lemiancius aukstus ugdymo standartus, ribota
ugdymo prieinamumg kiekvienam norin¢iam muzikuoti, ugdymo metody kon-
servatyvuma, didelj atotriikj nuo muzikavimo, kaip ugdytinio kiirybinés veiklos
proceso ir emocinio prado zadinimo, nes tai Siandien provokuoja ugdymo nepa-
traukluma, mokiniy skai¢iaus mazéjimo tendencijas.

Atlikti tyrimai rodo, kad muzikos mokyklose labiau orientuojamasi dar vis
1 profesiniy kompetencijy (pasiekimy) vertinimg ir pripazinimg, ignoruojant as-
meniniy, edukaciniy ir socialiniy kompetencijy plétote bei svarba pozityviam
asmenybés savikiiros procesui (Aleknaité-Bieliauskiené, 2001; Gabnyte, 2016).
Vertinamoji aplinka muzikos mokyklose — orientuota | pedagoginj poveikj, ga-
lios ir ziniy valdyma, siekiant galutinio, perfekcija pasizymincio rezultato at-
dzijauskienés (2009) pastebéjimu, formalusis vertinimas muzikiniame ugdyme
Lietuvoje — specifiné, silpniausia ir maziausiai tyrinéta Siandieninio ugdymo
grandziy, kuri, menkai kisdama pati, daro poveikj visos sistemos pozityviam
kismui.

12 Atvira informavimo, konsultavimo ir orientavimo sistema, kurios pagrindinis tikslas —
teikti informacija apie mokymosi galimybes Lietuvoje. Daugiau informacijos: https://
www.aikos.smm.lt/Puslapiai/Apie-AIKOS.aspx
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Apskritai paémus, formaliojo mokiniy vertinimo tema — vienas populia-
riausiy tiek uzsienio, tiek Lietuvos mokslininky socialiniy (edukologiniy) tyri-
my objekty, analizuojamy jvairiais rakursais. L. Jovaisa, (2007), N. L. Gage ir
D. C. Berliner (1994), R. 1. Ardens (1998) savo darbuose aiskina pacia vertini-
mo savoka, kiti, iSrySkindami vertinimo sampratos jvairove, jo tikslus ir strate-
gijas bei patj procesa nagriné¢ja atskirais tipais, kaip: apibendrinamgjj vertinimg
(angl. summative assessment), (Harrison ir kt., 2015; Helminen ir kt., 2016;
McMillan, 2013 ir t. t.), individualios mokinio pazangos vertinimg (angl. indivi-
dual assessment of progress), (Rodrigues, Oliveira, 2014; Noble, Morton, 2013;
Simonson, 2016; Anand, Roope, Peichl, 2016; Jonyniené, 2002; Bauer, Bro-
wn, 2001 ir t. t.), kuriais grindZziamas mokiniy formalusis vertinimas Svietima ir
pedagogy rengima reglamentuojanciuose dokumentuose (Lietuvos Respublikos
svietimo jstatymas, 2011; Neformaliojo vaiky svietimo koncepcija, 2012; Pra-
dinio, pagrindinio ir vidurinio ugdymo programy aprasas, jsakymu Nr. V-1309,
2015; Pedagogy rengimo reglamento projektas’, 2018).

Formaliojo mokiniy vertinimo tema placiai sicjama ir su edukaciniy para-
digmy kaitos kontekstu. P. Black (2015), S. K. Vonderwell, M. Boboc (2013),
P. Keeley (2015) ir kt. jj tyrinéja kaip reiskinj, iSgyvenantj paradigminj peréji-
ma nuo ] galutinj rezultatg orientuoto vertinimo j ugdymo proceso vertinimg.
A. L. Brown (1994), S. Amonasvilis (2009), M. Foucault (1998) ir kt. formalio-
jo vertinimo problemas konkreciai sieja su pazymio tradicijomis, kurios, minéty
autoriy nuomone, ugdymo procese pasireiskia ne tik kaip didaktinis instrumen-
tas, padedantis siekti rezultato, taciau ir kaip socialinis fenomenas — nesude-
rinamas su laisvojo ugdymo paradigma gristo ugdymo tikslu siekti kiekvieno
mokinio asmeninés pazangos (figties). A. L. Brown (1994) teigia, kad matuoti
mokinio pazangg pazymiais — nejmanoma, kadangi vertinimo tikslas sunkiai su-
derinamas su kontrole, be to, efektyvus tik tada, kai siejamas su grjztamuoju ry-
Siu ir nuolatiniu diagnozavimu, kaip pagalba mokytis, o ne instrumentu mokant.

Formaliojo vertinimo klausimai mokslininky nagrinéti ir muzikinio ugdy-
mo kontekste. T. Groenendijk, C. Van Boxtel, F. Haanstra (2016) teigia, kad,
biitent, muzikinio ugdymo formalusis vertinimas pazymiais yra kontraversiskas
procesas, tad keliantis daugelio mokslininky abejoniy dél $io vertinimo btido
tinkamumo (Portsmouth, 2006; Gudynas, 2010; Lebler, Harrison, Carey, Cain,
2014 ir kt.). Mat, muzikinio ugdymo rezultaty vertinimas susijes su emocijo-
mis, nenuspéjamumu, subjektyvumu ir individualia asmens mokymosi kokybe,
0 pazymys siejamas su racionalumu, nuspéjamumu ir kiekybine iSraiska, kas
ir lemia mokiniy vertinimo specifiskumgq ir sudétingumg muzikos mokyklose.
Analizuojant uzsienio Saliy patirtj, pastebéta, kad vertinimo klausimams mu-
zikos mokyklose skiriama daug démesio (Bjornavold, 2000; Eerola, Eerola,
2014; Einarsdottir, Gudmundsdottir, 2016; Saarivirta, Saarivirta, Kumpulainen,

13 Daugiau informacijos: https://www.smm.lt/uploads/documents/Pedagogams/03-07%20
PRReglamentas%20(galutinisPI)1.pdf
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Kumpulainen, 2016; Laes, Schmidt, 2016; Johnson, Fautley, 2017 ir kt.). Jis
pirmiausia siejamas su vertintojy kompetencijy lygio uztikrinimu, aiskiai jsivar-
dijant ,,ka? vardan ko?* vertiname ypac akcentuodami ne mokiniy muzikinius
pasiekimus, o jy individualia mening¢ pazanga. Be to, pastebéta ir vyraujanti
vertinimo biidy jvairoveé.

Lietuvoje pasigendama profesionalaus pozitrio j formaliojo vertinimo pro-
cesg Salies muzikos mokyklose. ISstudijavus per pastaraji 20-metj mokslininky
parengtus darbus ugdymo ypatumy muzikos mokyklose tema (Masiené, 1999;
Karaliené, 1999, Aleknaité-Bieliauskiené, 2001; Dubosaité, 2001, 2003, 2005;
Zadeikaite, 2010; Ignatonis, 2010; Gabnyté, 2016 ir kt.), nustatyta, kad for-
maliojo vertinimo klausimai analizuojami fragmentiskai. L. Zadeikaités (2010)
teigimu, démesio stoka formaliojo vertinimo procesui provokuoja jtampg, nes,
jsitvirtinant laisvojo ugdymo paradigmos idéjoms, kiekvienas besimokantysis
nori biiti pozityviai ir teisingai (j)vertinamas pagal gebéjimus, jdétas pastangas,
pasiekimus ir pazangg. Teisiniu pozitiriu, mokiniy formalusis vertinimas Lietu-
vos muzikos mokyklose yra létai besiformuojantis reiskinys (Muzikos mokykly
programiniai reikalavimai, 2002; Rekomendacijos dél meninio formalyjj Svieti-
mgq papildancio ugdymo programy rengimo ir jgyvendinimo, 2015), iki Siol pa-
liekantis mokykloms laisve savo nuozitira pasirinkti tinkamiausig buidg. Taciau
siekis uztikrinti vienoda ugdymo kokybe visose Lietuvos muzikos mokyklose
skatina praktikus i$laikyti bendrg vertinimo pazymiais 10 baly tradicija, moki-
nio gebéjimus tikrinant nusistovéjusiomis standartizuotomis formomis, kaip an-
tai atsiskaitymais, egzaminais ir pan. Tos formos, orientuotos j auksciausius pro-
fesionalumo standartus, atitinka tik keliy procenty besimokanciyjy gebéjimus
bei poreikius. Tai kritikavimu gristas profesiniy kompetencijy vertinimo mecha-
nizmas, tiesiogiai perimtas i§ formaliojo vaiky $vietimo sektoriaus ir adaptuo-

Straksiene, 2015; 2015a). Muzikos mokyklos iki Siol taip ir neturi susikiirusios
neformaliojo vaiky $vietimo ir muzikinio ugdymo specifikg atitinkancios moki-
niy vertinimo sistemos.

V. Gadliauskiené, Z. Jautakyté, 1. Stakniené¢ ir V. Zeliankiené (2010) pastebi,
kad neformaliajam vaiky Svietimui ne visada tinka perimtieji formaliojo $vie-
timo mokymo ir vertinimo metodai ir biidai. Todél labai svarbu Siandieninio
Svietimo kontekste padéti muzikos mokykloms kurti subalansuotu mokiniy
pasiekimy ir pazangos vertinimu grista, patikima, j mokinio asmeninés tgties
stebéjimg ir palaikyma orientuotg vertinimo sistemg (Stake, Munson, 2008; Ga-
dliauskiené, Jautakyté, Stakniené, Zeliankiené, 2010 Rowley, Bennett, Blom,
2014; Valle, 2015; Santos, 2017). Aktualu apibendrinti mokiniy, mokytojy ir
tévy patirtis formaliojo mokiniy vertinimo salygomis, iSnagrinéti problemas,
kad biity galima priimti sprendimus pazangesnio ugdymo labui.

Disertacijos tyrimo problema nusakoma Siais klausimais: 1. Kokia neforma-
liojo muzikinio vaiky Svietimo realybé? 2. Kaip neformaliojo muzikinio vaiky
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Svietimo ugdymo kontekste pasireiSskia mokiniy formalusis vertinimas? 3. Ko-
kiy prasmiy formaliajam vertinimui suteikia mokiniai, mokytojai ir tévai nefor-
maliojo muzikinio $vietimo aplinkybémis?

Tyrimo objektas — formaliojo mokiniy vertinimo patirtys neformaliajame
muzikiniame vaiky Svietime.

Tyrimo tikslas — istirti ir apibendrinti mokiniy, mokytojy ir tévy formaliojo
vertinimo patirtis neformaliojo muzikinio vaiky Svietimo kontekste.

Tyrimo uZdaviniai:

1. ISanalizuoti neformaliojo vaiky Svietimo raidos ypatumus edukaciniy
paradigmy kaitos kontekste, atskleidziant ugdymo organizavimo ten-
dencijas muzikos mokyklose.

2. Teoriskai pagristi formaliojo mokiniy vertinimo samprata, iSrysSkinant
vyraujancias kryptis muzikos mokyklose.

3. Remiantis mokiniy, mokytojy ir tévy patirtimis, atskleisti muzikos mo-
kyklose dominuojant] mokymo(si) konteksta, kuriame jprasminamas
formalusis mokiniy vertinimas.

4. Mokiniy, mokytojy ir tévy patirciy analizés pagrindu isryskinti forma-
liojo mokiniy vertinimo turinio segmentus muzikos mokyklose.

Disertacijos teorinés ir metodologinés nuostatos:

1. Paradigmy teorija (Kuhn, 2003).

2. Humanizmo teorija (Maslow, 1971; Rogers, 1965).

3. Pragmatizmo teorija (Peirce, 1974; Dewey, Moore, 1917).

4.  Konstruktyvizmo teorija(Vygotsky, 1987; Piaget, 2011; Bronfenbrenner,
1990).

5. Postmodernizmo teorija (Jameson, 2002;Eco, 1992; Harvey, 1992, Lyo-
tard, 1984).

6. Kritiné teorija (Freire, 2000).

Disertacinio tyrimo jgyvendinimo etapai:

Pirmajame tyrimo etape (2013-2016 metai) vyko metodologinis pasiren-
gimas tyrimui. Vadovaujantis socialinio konstruktyvizmo ir kritine teorija, pa-
grista empirinio tyrimo metodologija, parengtas ir isbaigtas kokybinio tyrimo
dizainas (su metodologija bei metodais).

Antrajame etape (2016 m. vasario—balandzio mén.) taikant pusiau struk-
tiruoto interviu ir sniego gnifiztés atrankos metodus, Siauliy regiono muzikos
(meno)'* mokyklose buvo renkami tyrimo duomenys.

' Meno mokyklose muzikinis ugdymas yra tapatus ir grindziamas tais paciais teisés
aktais kaip ir muzikos mokykly, t. y. Neformaliojo vaiky Svietimo koncepcija, 2012; Re-
komendacijos dél meninio formalyjj svietimg papildancio ugdymo programy rengimo ir
igyvendinimo, 2015. Vengiant terminy maisaties, toliau disertacijoje, kalbant apie muz-
ikos mokyklas, jos mintyje jungiamos su meno mokyklose organizuojamu muzikiniu
ugdymu, kaip nedaloma visuma.
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Treciojo etapo (2016 m. geguzés mén.—2017 m. birZelio mén.) metu surinkti
tyrimo duomenys buvo analizuojami taikant indukcine logika grista kokybinés
turinio analizés metoda.

Ketvirtajame tyrimo etape (2017 m. birzelio mén.—2017 m. gruodzio mén.)
atlikta mokslinés literatiiros ir teisés akty, susijusiy su vaiky Svietimu, vaiky
teisémis, neformaliuoju muzikiniu ugdymu ir kt., analiz¢, gilinantis j neforma-
liojo muzikinio vaiky Svietimo sektoriy, paskirtj, uzdavinius ir t. t.; iSrySkinant
Siandienines muzikinio ugdymo tendencijas Lietuvos ir Europos mastu, atsklei-
dziant svarbiausiy ir naujausiy moksliniy tyrimy sritis muzikinio ugdymo orga-
nizavimo ir jgyvendinimo, mokiniy formaliojo vertinimo klausimais, parengta
teoriné disertacijos dalis.

Penktajame etape (2018 m sausio mén.—2018 m. kovo mén.) parengta tyri-
mo apibendrinimo ir diskusijos dalis, iSrySkinanti svarbiausi disertacinio tyrimo
radiniai; suformuluotos ir parengtos disertacinio tyrimo i§vados.

Disertacijos rezultaty mokslinis naujumas ir teorinis reik§mingumas:

*  Formaliojo mokiniy vertinimo neformaliojo muzikinio Svietimo kontekste
kokybinis tyrimas — pirmasis tokio pobtdzio tyrimas Lietuvoje, kuriame
mokiniy, mokytojy ir tévy patir¢iy pagrindu mokslui pateikiama vertingos
informacijos, perzengian¢ios naujy ziniy ir nusistovéjusio supratimo ribas,
egzistuojancias prielaidas, vertybes ir perspektyvas besikei¢ianciy eduka-
ciniy paradigmy salygomis apie dominuojancias mokymo(si) aplinkybes
muzikos mokyklose bei jose jprasminamg formalyjj mokiniy vertinima.

*  Remiantis humanizmo, pragmatizmo, konstruktyvizmo ir postmodernizmo
teorijomis, (1) pagristas neformaliojo muzikinio vaiky Svietimo konstruk-
tas, jo raidos ypatumai ir muzikos mokykly ugdymo organizavimo tenden-
cijos; (2) apibrézta formaliojo mokiniy vertinimo samprata, charakterizuo-
jant ja bendraisiais edukologijos ir muzikos mokykloms buidingais specifi-
niais bruozais.

*  Formaliojo mokiniy vertinimo muzikos mokykloje kokybinis patirciy ty-
rimas, pagristas socialinio konstruktyvizmo ir kritine teorijomis, iSryskino
vertinamosios aplinkos konteksta — mokymo(si) procesa, mokytojo vai-
dmenj jame, ugdymo dalyviy saveikos rysius, ugdymo organizavimo ir jgy-
vendinimo bruozus muzikos mokykloje, atskleidé reik§mingus vertinimo
turinio segmentus, kas teikia naujy ziniy edukologijos mokslui apie muzi-
kos mokyklose esamus nesutapimus tarp deklaruojamos ir egzistuojancios
ugdymo realybés.

Disertacijos praktinis reikSmingumas:
*  Formaliojo mokiniy vertinimo neformaliajame muzikiniame vaiky Svietime

tyrimo rezultatai — informatyvus, naujomis idéjomis, mokiniy, mokytojy ir
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tévy patirtimis gristas, lengvai perkeliamas | jvairius $vietimo kontekstus
duomeny $altinis.

*  Remiantis disertacijos apibendrinimais ir iSvadomis, galima skatinti Svie-
timo politikus koreguoti teising bazg, daugiau démesio skiriant formaliojo
mokiniy vertinimo, kaip pagalbos mokytis, sampratos jtvirtinimui, didakti-
nei ir socialinei vertinimo raiskai, kas prisidéty prie kieckvieno vaiko palan-
kesnio jsitraukimo ir aktyvaus jo dalyvavimo neformaliojo vaiky §vietimo
veiklose.

»  Disertacinio tyrimo rezultatai suponuoja prielaidas muzikos mokykly prak-
tikams perzitiréti ir koreguoti darbe taikomas formaliojo vertinimo strategi-
jas ir metodus, plésti jy jvairove, koreguoti ugdymo organizavimo formas,
dalyviy sgveikas, kad pastarosios atitikty niidienos neformaliajam vaiky
Svietimui keliamus valstybés ir visuomenés uzdavinius.

Disertacijos struktiira. Disertacijg sudaro jvadas, trys skyriai, apibendrini-

mo ir diskusijos dalis, i§vados ir literatiiros $altiniy sgrasas bei priedai. Diser-
tacijoje pateikiami 4 paveikslai, 47 lentelés, 14 priedy (elektroninis iSteklius).
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ISVADOS

Disertacijos teorinés dalies iSvados

1.

Neformaliojo vaiky $vietimo baziniai principai, grindziami laisvojo ugdy-
mo paradigmai biidingy humanizmo, pragmatizmo, konstruktyvizmo bei
postmodernizmo teorijy idé¢jomis, kei¢ia muzikos mokykly ugdymo rea-
lybe. Siekiant jtvirtinti ugdymo(-si) kiekvienam samprata, organizuojant
ir jgyvendinant ugdymo turinj muzikos mokyklose, neiSvengiama kontra-
versiSkumo tiek praktikoje, tiek ir teisiniuose dokumentuose. To priezas-
tis — skubotai, nepakankamai pasirengus dalykiniais ir teisiniais aspektais
muzikos mokyklos priskirtos neformaliajam vaiky $vietimo sektoriui. Ug-
dymo centre paliktas | trumpalaikius tikslus orientuotas, profesinémis nuos-
tatomis apibréztas ir iStobulintas galutinis mokymo rezultatas (pasickimai).
Tuo Lietuva i§ esmeés skiriasi nuo kity Europos Saliy, kurios projektuoja
ilgalaikius tikslus, uztikrinancius galimybe kiekvienam muzikos mokykloje
mokytis individualiu tempu, puoseléja gebéjimg bendrauti, formuoti asme-
ninj socialinj elgesj mokymusi, kaip maloniu laisvalaikio leidimu.

Formalusis vertinimas neatsiejama mokymo(-si) proceso sudedamoji dalis:
steb¢jimu sukaupus reikalingg informacija, matuojamas griztamasis rysys
apie tai, kq, kaip ir kiek besimokantysis moka, kad biity galima padary-
ti sprendimus mokymo(-si) kokybei uztikrinti. Mokiniy formalusis verti-
nimas gali buti suprantamas ir kaip mokinio pasiekimy atitikties ugdymo
programai, moduliui, kursui, normoms ir standartams nustatymo matmuo,
ir kaip pagalba mokiniui, siekian¢iam individualios pazangos. Isitvirtinus
laisvojo ugdymo paradigmai, démesys labiau fokusuojamas ne j ugdytiniy
pasiekimus ir akademinius rezultatus, bet i individualig jo pazanga, asme-
nybés tigtj, mokymosi procesa. Tokiu biidu subalansuojami pasiekimai ir
padaryta pazanga kaip lygiaverciai ir svartis démenys, stimuliuojantys mo-
kymasi. Apsiribojant tik formaliais pazymiais, praktinéje veikloje nepakan-
kamai iSnaudojama vertinimo biidy jvairove, o tai i§ esmés trukdo objek-
tyviai apibrézti individo progresa, isitvirtinti tokio vertinimo perspektyvai.
Lietuvos ir uzsienio Saliy muzikos mokyklose vyraujanti vertinimo siste-
ma — standartizuota, taciau pastebimas nevienodas praktiky pozifiris j jos
taikyma ugdymo procese. UZsienio Salyse akcentuojama kiekvieno besi-
mokanciojo meniné pazanga, kurios sickiama individualizuojant mokiniy
vertinimg muzikos mokyklose Tuo tikslu atsizvelgiama j kiekvieno vaiko
prigimtinius, fizinius, mentalinius gebé¢jimus, vertinima traktuojant kaip
skatinantj ir motyvuojantj tobulinti ugdymo procesa, padedantj kiekvienam
mokiniui sékmingai jsitraukti i ji ir jame aktyviai dalyvauti. Lietuvoje mo-
kiniy formalusis vertinimas muzikos mokyklose teisiSkai vis dar besifor-
muojantis reiSkinys. Jis gristas kritikavimo, racionalumo, nuspéjamumo ir
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kiekybinio matavimo principais, nutoles nuo mokinio vertinimo, kaip pa-
galbos, mokantis idéjos, stokoja profesionalaus pozitirio | patj procesa, nu-
sistovéjusias mokiniy gebéjimy tikrinimo formas, vertintojy kompetencijas.
Lietuvos muzikos mokyklose iki Siol taikoma vertinimo sistema neatitinka
neformaliojo vaiky Svietimo ir muzikinio ugdymo specifikos. Ji perimta i§
formaliojo vaiky Svietimo sektoriaus, net pripazjstant, kad neformaliajam
vaiky Svietimui ne visada tinka formaliojo Svietimo mokymo ir vertinimo
metodai ir budai.

Disertacijos kokybinio tyrimo iSvados

1.

Formalusis mokiniy vertinimas muzikos mokyklose yra atsietas nuo pa-
ties mokymo(-si) proceso, ir tai tampa kliGitimi jsitvirtinti vertinimo kaip
mokymo(-si) tobulinimo ir pagalbos mokiniui mokantis sampratai $io tipo
institucijose. Formalusis vertinimas — neinformatyvus veiksmas, nes nefik-
suoja mokymosi pokyc¢iy, apsiriboja klaidy zyméjimu, atlikimo technikos
vertinimu. Jis — jspraustas  limituotg mokymosi laikg ir gana formalizuo-
tas — silpnai atspindi besimokanciyjy pastangas ir asmenin¢ pazanga, be
to, riboja kurybiSkuma ir saviraiska. D¢l neaiskiy vertinimo kriterijy, dél
per silpno griztamojo rySio bei vertinimo subjektyvumo, priklausan¢io nuo
vaiko individualiy geb¢jimy, formalusis mokiniy vertinimas muzikos mo-
kyklose tampa negatyvia ugdymo proceso dalimi d¢l to, kad mazina ugdy-
mo patraukluma ir kelia abejoniy dél mokymosi prasmingumo ir vertinimo
pazymiu poreikio apskritai.

Muzikos mokykloms biidingas formaliojo vertinimo sampratos daugia-
prasmiSkumas sukuria nemazy jtampy, nes pasigendama susitarimy mo-
kymo(-si) liikes¢iy ir vertinimo kriterijy klausimais. Sis vertinimo tipas mo-
kiniy suprantamas trejopai: kaip pagalba mokytis, kaip pri(si)taikymo prie
sistemos instrumentas ir kaip vaiky tarpusavio konkurencijos skatintojas.
Mokytojai vertinima suvokia kaip manipuliacinio zaidimo jrankj arba kaip
mokinio profesiniy gebéjimy ir pasiekimy fiksavimg, kuris atlieckamomis
funkcijomis, tévy nuomone, prilygsta standartizuotam mokiniy vertinimui
bendrojo lavinimo mokykloje.

Muzikos mokykly ugdymo praktikoje formalusis vertinimas reiskiasi kaip
dualus procesas, t. y. skirtingas pamokoje ir per viesa atsiskaityma. Ver-
tinimas pamokoje — betikslis, retas ir daznai netgi vengtinas reiskinys dél
to, kad nukreiptas | mokinio pasiruo$imo stokos ir trilkumy, siekiant galu-
tinio rezultato, fiksavima. Pedagogai pripazjsta, kad krastutiniais atvejais
pamokose nevengia vertinimo panaudoti kaip galimos nuobaudos: Zodziu
pagasdina apie blogesnj pazymj ar/ ir jraSo jj | zurnalg / pazymiy knygele.
Tai vienareik§miskai nesuderinama su siekiamybe jvertinti mokinio daro-
mg individualig pazanga. VieSy atsiskaitymy vertinimo procesas mokiniy
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dazniau suvokiamas kaip formalus dalykas, neretai tampantis vieninteliu
jvertinimu per pusmetj ir nulemtas sékmés faktoriaus, kuris neatspindi ti-
krojo mokéjimo ir / ar jgiidZiy, padarytos pazangos ir netgi pasiekimy, nes
per atsiskaitymg lemiamas mokinio (j)vertinimo kriterijus — klaidy skai-
¢ius. Analizuojant mokytojy patirtis, paaiskéjo, kad formalusis mokiniy
vertinimas per atsiskaitymus iSkelia aiks§tén institucijose stipriai jsiSakniju-
sig mokytojy tarpusavio konkurencija, kuri i§ esmés trukdo profesionaliai
ir objektyviai vertinti mokinj. Vertinimas tampa mokytojy deryby objektu,
tikintis kuo aukstesnio balo mokiniui. Pripazjstama, kad dél atsirandancios
jtampos tarp auksta muzikinj profesionaluma reglamentuojanciy standarty
ir neformaliojo vaiky $vietimo siekiamybiy darosi vis sudétingiau konku-
ruoti. Dél Sios priezasties formalusis mokiniy vertinimas muzikos moky-
klose jgauna gana didele socialing galia.

Formalusis vertinimas muzikos mokyklose reguliuoja mokiniy mokymo-
si motyvacija pozityvaus skatinimo ar demotyvuojancia kryptimi. Anali-
zuojant mokiniy patirtis, paaiskéjo, kad mokymosi motyvacija priklauso ne
tik nuo iSoriniy veiksniy — mokytojo spaudimo ar skatinimo aukstais ir /
ar prastesniais, net Zzemais jvertinimais, bet ir nuo vidiniy stimuly — paties
mokinio sieckiamybés biti jvertintam kuo aukstesniu balu ar / ir kaip nors
iSvengti blogy pazymiy. Tai reik§minga kalbant apie mokymo(-si) tikslo
dermg¢ su formaliojo mokiniy vertinimo, kaip pagalbos mokytis, tiksline
prasme.

Vyraujantis vertinimo procesas muzikos mokykloje padeda atskleisti mo-
kinio ir mokytojo saviverte ir daryti poveikj jos formavimui(-si). Tokie
pozymiai, kaip formaliojo vertinimo asmeniskas nepriémimas ar nesureiks-
minimas, traktuojant jj tik kaip kity nuomone, neturincig poveikio savo,
kaip Zzmogaus, vertés suvokimui, nepriklausomai net nuo turimo muzikinio
talento, gabumy ar polinkiy, tyrimo metu padéjo identifikuoti auksta sa-
viverte pasizyminc¢ius mokinius. Antra, nenoras pripazinti savo gabumus,
gavus aukstg jvertinima, ir / ar negebéjimas apie save pasakyti nieko tei-
giamo atskleidé menku saves vertinimu issiskirian¢ius vaikus. Cia batina
atkreipti démesj, kad gautas zemas jvertinimas ne visada virsta savivertés
menkinimu, galvojant apie save kaip niekam tikusj, nevykélj ir pan. Taip
nutinka dél nepakankamo mokinio pazangos muzikos mokykloje stebéji-
mo, vertinimo ir per menko pozityvaus griztamojo rysio. Mokytojai, forma-
liai vertindami vaikus, neskiria pakankamai démesio jy savivertei stiprinti,
savo nuovokg sutelkdami j riipinimgsi asmeniniu jvaizdziu. Mat, mokiniy
formalyjj vertinimag tapatindami su savo, kaip profesionalo, j(si)vertinimu
ir kompetencija dirbti pedagoginj darba, jie pazymj / balg supranta kaip
instrumentg kity nuomonei apie save formuoti. Tai identifikuoja itin Zema
paciy pedagogy saviverte muzikos mokyklose.
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6. Mokiniy formalusis vertinimas lemia mokinio ir mokytojo patiriamus
emocinius iSgyvenimus ugdymo(-si) procese. Aukstas jvertinimas zadina
teigiamus iSgyvenimus, mazinancéius baime, sukelianc¢ius dziaugsmo iSgy-
venimus mokiniams, abipusj (mokiniui ir mokytojui) emocinj malonuma.
Neigiamas emocijas, patirtas formaliojo vertinimo metu, mokytojai sieja su
sunkumo, vidinio skausmo iSgyvenimais, bloga savijauta, negatyviais as-
meniniais i§gyvenimais pasireiSkianciais per asmeninés prievartos, vidinés
kaltés patirtis. Bitent, neigiami mokytojy iSgyvenimai gali reikstis profe-
sionalumo silpnéjimu, kuris nepalankiai veikia saves paties, savo galimy-
biy ir vietos tarp kity muzikos pedagogy vertinima. Ilgiau besitesianti tokia
biisena veda prie orumo ir savigarbos praradimo, nebematant prasmeés savo
darbe. Interviu su mokiniais analizé atskleidé, kad jiems formaliojo vertini-
mo metu itin stipriai pasireiskia baimés isgyvenimai. Tyrimo duomenimis,
tai gali biiti tiesiogiai susije su zema mokinio saviverte, konkurencija tarp
mokiniy, mokytojy ar / ir muzikos mokykly. Kitos vaiky patiriamos nei-
giamos emocijos — kaltés ir nuvylimo, litidesio dél Zemo jvertinimo, streso
ir nerimo, nejaukumo isgyvenimai — formaliojo vertinimo metu muzikos
mokykloje i§ dalies priklauso nuo pedagogy savijautos, mokiniams nepa-
teisinus jy likesciy.

7. Formaliojo mokiniy vertinimo patirtys muzikos mokykloje yra priklau-
somos nuo vyraujancio konteksto, t. y. nuo ugdymo sampratos, mo-
kymo(-si) proceso, bei mokytojo ir mokinio sgveikos. Uzsibrézus tiksla
muzikos mokykloje koreguoti formalyjj mokiniy vertinimg, nepakanka
eliminuoti jo sampratos jvairialypuma, vertinimo praktikos dualuma, ko-
reguojant motyvavimo, emocijy ir savivertés konstravimo kryptis. Biitinas
sisteminis pozifiris, apimantis trikumy, silpnybiy, ydy visuma, kurig ga-
lima apibudinti kaip: 1) privilegijuota specialisty rengima, kai pirmenybé
teikiama akademiniams mokymo(-si) pasickimams, 2) palaikancig nive-
liacijos principa mokymo(-si) procese, 3) mokytojo galios demonstravima
prie§ mokinj-objekta, nepripaZjstant vaiko kaip asmenybés. Sios aplinky-
bés trukdo visavertiskai jtraukti vaika j ugdymo muzikos mokykloje pro-
cesa, atliepti jo individualius poreikius, stebéti ir vertinti daromg pazanga,
uztikrinti besimokanciojo gerove ir teis¢ | visiems prieinamg kokybiska
Svietimg. Formalusis mokiniy vertinimas tampa vienu i$ jrankiy, sickiant
integruoti vaikus j sistema, nepripazjstant jvairoveés, t. y. ne sistema pritai-
kant prie besimokanciyjy, o besimokanciuosius — prie sistemos.

Disertacijos tema paskelbtos publikacijos recenzuojamuose leidiniuose:

1. Kriséiiinaité A., Straksiené D. (2014). Mokiniy pazangos ir pasiekimy ver-
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