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SUMMARY 

INTRODUCTION 

Relevance of the Topic. Culture as an important dimension 
of school effectiveness and improvement has been analyzed by 
scientists for four decades. The acquired data have grown into a world-
wide theory that integrates the aspects of student achievements, school 
activity and its development which, while closely related, are not 
identical (Hargreaves, 2001; Townsend, 2007; Reynolds et al., 2016; 
etc.). The influence of school culture on school achievements has also 
been emphasized in the Good School Concept which was approved by 
the Lithuanian Government in 2015. This concept is aimed at 
preconditions for improving the quality level of local school activity. 
In the view of theory and education policy, culture is treated as a tool 
for identifying the features of current and projected culture that are 
used to monitor the realistic development of school (Goodlad, 1975; 
Stoll, 1998; Fullan, 2007; Bernhardt, 2016; etc.).  

The development of schools, being part of the educational 
system, is not a novelty;  it is more like an inevitable, immutable and 
global process during which evolves a problem of differentiating 
betZeen a real and a simXlated deYelopment (Targamad]ơ, 2017). This 
is important in discussing the status of non-traditional schools that are 
meant solely for delinquent children: the government was constantly 
changing its purpose based on social and political position, 
educational paradigms and transforming treatment of juvenile 
delinqXents (Bieliǌnơ, 2016). This change Zas relatively radical, 
based on international regulations (UN Standard Minimum Rules for 
the Administration of Juvenile Justice, 1985; UN Rules for the 
Protection of Juveniles Deprived of their Liberty, 1990). For quite a 
long time schools were expected to protect society from the 
inappropriate behavior of young people through isolating them. Now 
these educational institutions are meant to be more open and to 
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emphasize the integration of their students into society. Legally, the 
medium care system is implemented for this purpose, taking place in 
closed-type schools, i.e., child socialization centers (The Law of the 
Republic of Lithuania on Minimal and Medium Care, 2007; 2010; 
2016). Today the main purpose of such organizations is the 
resocialization of children with unfavorable psychosocial 
development (Merkys, 2002; Oetting and Lynch, 2007). 

Tangible changes in the process of resocialization come very 
slowly ± this is demonstrated by the scientific surveys (Muncie, 2008; 
Dunkel, 2014, Sakalauskas, 2015; etc.) on the implementation of 
juvenile justice in the US and Europe (including Lithuania). Scientific 
research, analysis and operational audits in child socialization centers 
from different periods seem to be very critical when evaluating the 
results of student resocialization and the expertise of employees or 
school environment. The scientists (Merkys et al., 2002; âapel\tơ and 
AlifanoYienơ, 2009; BakXt\tơ et al., 2013) identify these institutions 
as total institutions demonstrating overly high operational stability and 
ignoring the outside changes in theoretical and legal contexts. In 2013 
the National Audit Office of Lithuania conducted an audit that showed 
that the implementation of the child medium care system is ineffective 
and one of the main factors is too high a number of children returning 
to child socialization centers. 

On the one hand this shows that school activity does not 
induce changes in student behavior, while on the other hand the 
concept of resocialization is very abstract, therefore it is not clear what 
are both the effect of stXdents¶ achieYements in this field and the 
results of the school activity. The purpose of the resocialization is 
often defined as the replacement of the child¶s acqXired YalXes Zith 
new ones because delinquent behavior is related to defiance and 
resistance to universally accepted values. In other words, 
resocialization is identified as a conflict between the things the child 
has learnt and the things he/she is taught in the institution (Berger and 
Luckman, 1999; Berry et al., 2002). This process thereby includes the 
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restoration of social status, the creation of a new identity and role in 
society while being in a favorable social educational environment 
(MichailoYiþ, 2001; LiaXdanskienơ and Leliǌgienơ, 2007; Berns, 
2009; Cox et al., 2003). From a sociocultural perspective the 
resocialization of minors is often related to the requirements of 
institXtions Zhile emphasi]ing their aim to compensate an indiYidXal¶s 
failures and defects in the socialization process (Clausen 1968; Daly, 
1991; Scott, 2011). In this context the idea of resocialization is aimed 
at an environment where an individual is encouraged intentionally to 
seek change, develop their skills, improve and adjust to social 
expectations. 

Despite the fact that the results students and schools are trying 
to achieve are not clearly defined we can assert that the culture of a 
child socialization center is definitely the base for resocialization in 
such institution: school culture is a holistic entity that embraces and 
influences the whole school community (Zhu et al., 2011, p. 557). 
According to Sakalauskas (2015, p. 54) the results of an individual¶s 
resocialization and his/her integration into the community depends on 
the ideological values and practices that dominate in the closed-type 
institution. Therefore unchanging practice in the resocialization of 
delinquent individuals can be interpreted using the conclusions made 
by Fullan (2007, p. 25): in the course of the continuous search for 
change most schools remain unchanged because they try to restructure 
instead of reculture. In reality child socialization centers have already 
been reformed a few times: changes in the legislation governing their 
activity led to changes in their purpose, founders, structure, names, 
activity model descriptions. However, the culture, which is the factor 
for school stability and is related to the educational results of these 
institutions (Owens, 2001), is still not studied in order to better 
understand the existing or projected culture features for favorable 
resocialization. 

After reviewing the research already carried out it is obvious 
that the culture of child socialization centers as an essential factor 
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influencing the results of the school activity was not studied in a 
holistic way, nor was its relation to the children resocialization 
identified. We should agree with Sakalauskas¶ (2007, p. 11±12) 
insight that ³recogni]ing the social importance of \oXng offender 
behavior and looking into the reality of the social life in Lithuania we 
must admit that the scientific, pedagogic, organizational, institutional 
and professional analysis of this behavior and the base for social 
monitoring is reall\ poor in YarioXs aspects´.  After more than a 
decade this remains important today. 

The subject of this research includes the relation between 
school culture and student resocialization constructs where data of the 
surveys conducted in child socialization centers are also important to 
the extent of the research on the subject in terms of theory ± all these 
aspects are equally important and therefore are analyzed in parallel. 

Organizational culture is analyzed from different 
perspectives. This implies an interdisciplinary nature of the culture 
concept. Depending on the interpretation of the organizational culture 
it can be analyzed from the view of: an anthropological aspect that 
shows its importance and illustrates processes related to its creation 
and establishment (Geertz, 1973; Fitzgerald, 1992; Keyton, 2005; 
Alvesson, 2011; etc.); a managerial aspect that is meant to point out 
its relation to the results of the activity and   possibilities for change 
aimed at higher effectiveness for their employees or clients (Earley 
and Weindling, 2004; Shein, 2010; Cameron and Quinn, 2011; Bipath, 
2012); and an educological aspect that is often oriented to the cultural 
expression, school development and change (Hargreaves, 1995; 
Maslowski, 2001; Wilson and Cattel, 2005; Tahir et al., 2010; Zhu et 
al., 2011; etc.). On the other hand the concept of the school culture in 
scientific research is often identified as a climate that is usually 
perceived as an individual perception of each organization member 
that relates to his/her emotions and experience (James et al., 2008; Van 
Houtte and Van Maele, D., 2011) ± the difference of these concepts is 
also discussed in this research. 
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For quite a long time foreign scientists (Sarason, 1996; 
Scheerens, 2000; Teddlie and Reynolds, 2000; Fisher et al., 2012; 
Hopkins et al., 2016; etc.) treated school culture as a base for 
organization identification, evaluation and implementation of the 
change. However, over the last few decades the established discourse 
for evaluation of school effectiveness gradually has been replaced by 
a school improvement theory focused on holistic revelation of the 
culture. The conducted research showed the importance of 
organizational culture for its operation (Levine and Lezotte, 1990; 
Scheerens et al., 2004; Bryk, 2010; Negis-Isik and Gursel, 2013), 
teacher job satisfaction (Lok and Crowford, 1999, 2004; Erdem and 
Demirel, 2007), inner communication (Brown and Starkey, 1994; 
Hadson et al., 2015), implementation of child welfare policy in 
schools (Van Gasse et al., 2016), and better academic achievements 
for students (Townsend, T., 2007; Van Maele and Houtte, 2011). 

The importance of school culture to student socialization is 
not a new aspect. It was widely discussed by Lithuanian scientists: 
JXceYiþienơ et al. (2000) analyzed the relation between university 
culture and the stXdent sociali]ation process; Targamad]ơ (2006) 
conducted research on the importance of the culture in gymnasiums to 
stXdent sociali]ation; äXkaXskienơ (2009) stXdied the perception of 
organizational culture and its importance during socialization; Zuoza 
(2011) discovered the relation between organizational culture and 
student socialization. Yet the above mentioned research was aimed at 
socialization as the process of becoming a member of an educational 
institution or other organizational community, while this research 
focuses on the (re)socialization process as a whole life process, during 
which a child socialization center is basically the primary institute that 
helps a child seek change in his/her behavior in the course of certain 
period. 

There is not so much research carried out in this context: 
Merkys et al. (2002) employed ethnographic research methods and 
analyzed the aspects of school activity that may be related to the 
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separate elements of school culture, however, at that time the purpose 
of these schools was different, they were seen differently in society 
and the concept of the resociali]ation Zas different; AlifanoYienơ and 
âapel\tơ (2009) pXblished an article Zhere the sXbject Zas pedagogXe 
attitude to delinquent children or young offenders. This article 
obviously reflects their practical experience in a child socialization 
center and their relation to the school culture. However, they used the 
data from the previously mentioned research; the research of 
Indraãienơ et al. (2011) was mainly aimed at the adaptation, 
organization and provision of sociopedagogical support, and 
relationships where all these elements were treated as aspects for the 
culture analysis, while the attribution to this phenomenon was not 
expressed. BakXt\tơ et al. (2013) focused on the management of the 
resocialization processes; however, the main emphasis was put on the 
formation of delinquent behavior, and technical implementation of the 
provisions in the Law of the Republic of Lithuania on minimal and 
medium care (procedures, terms and other aspects). 

The overall review of these studies shows that not only the 
culture of child socialization centers and its importance to 
performance was not yet recognized, but the analysis of individual 
aspects of cultural expression is one-sided ± activities are mostly 
revealed on the basis of illustrating negative practices rather than 
positive, proven examples. Having said that, it is often the case that 
researchers focus on securing the rights and interests of children with 
delinquent behavior or expressing the physical environment as an 
external culture overshadows the educological perspective ± helping 
such schools discover ways and opportunities to act differently. 

The Scientific Problem of the Research. School culture is 
the main variable when analyzing school effectiveness and its 
influence on student achievement and identifying the needs and 
content for qualitative development (Louis and Lee, 2016). This 
relates to the thing that cXltXre is treated as ³a comple[ of basic 
preconditions, norms, values and artefacts that is common for all 
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school members and that affect their actiYit\ at school´ (Maslowski, 
2001, p. 8±9). Over the last few decades much research has been 
carried out using this logic (Shoen, 2005; Townsend, 2007; Strand, 
2010; Reynolds et al., 2016; etc.); their findings lead to the 
formulation of culture characteristics for good school activity results 
that are used as guidelines for educational institutions seeking 
improvement. Paradoxically they interpret school effectiveness in a 
traditional view ± through high academic achievement. 

This trend in scientific research has been criticized 
(Kyriakydes, 2005; Creemers and Kyriakides, 2008; Wringley, 2004) 
because of a narrow and unidirectional attitude to school activity and 
the interpretation of the projected results ± leaving aside academic 
achievement, school is place for children to be prepared for 
independent life, transferring the local cultural heritage etc. In other 
words, the long-liYed tradition to ³measXre´ schools based on their 
stXdents¶ reading, arithmetic or other academic achieYements became 
inadequate because it reflects only one of many fields in school 
activity which is not necessarily the most important. This is to be 
proved by much ongoing research (Van Gasse et al., 2016) where 
school culture is analyzed as a safe emotional environment, child 
welfare policy implementation, development of personal identity and 
other aspects which lead to school effectiveness. Therefore the change 
in the concept of school effectiveness results in the change of 
determining cultural factors ± this shows why previously defined 
school culture characteristics cannot be used for child socialization 
centers, as these characteristics are highly oriented to academic 
achievement, while these centers are oriented to the resocialization of 
their students. 

As a result, changes in schools as well as in child socialization 
centers are only possible when projected cultural features are clearly 
defined. When outlining the projected culture or possibilities for 
change we must realistically identify the existing culture, i.e., what is 
the attitude of school community members to already accepted school 
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values, norms, do they have any positive experience in resocialization 
and what are their expectations for possible change (Shoen, 2005; 
Fullan, 2007, Schein, 2010). In this context we raise the following 
questions: what are cultural characteristics in child socialization 
centers and how do we define evidence-based cultural features for 
favorable resocialization?   

The Object of the Research ± the culture of child 
socialization centers: resocialization. 

The Aim of the Research ± identifying the cultural features 
of child socialization centers in the view of favorable resocialization 
through the analysis of school effectiveness. 

Objectives: 
1. Defining the concept of the culture in child socialization 

centers and resocialization. 
2. Giving theoretical grounds for the importance of the culture 

in child socializations centers to school effectiveness and 
possibilities for change. 

3. Conducting an empirical study of the culture in child 
socialization centers through the analysis of school 
effectiveness. 

4. Identifying features of school culture for favorable 
resocialization. 
Research Methodology. The research uses a case study 

strategy according to Yin (2013) where both quantitative and 
qualitative methods are used. Having in mind that the culture in child 
socialization centers is analyzed from the view of resocialization, this 
research is classified as an explanatory case study. Conducting an 
embedded multiple case study, each case has its own elements for 
analysis. The case in this research is a school culture while the analysis 
units are child socialization centers. According to Yin (2013), the 
methodological approach of a case study is based on the 
constructivism paradigm that accepts people creating their own 
subjective representations of objective reality.  
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The research employs an abductive reasoning (Pierce, 1878), 
the logic inference, where a theory as a framework is used and 
combined together in order to define the contextual features. The 
Competing Values Framework by Cameron and Quinn (2011) was 
used as a theoretical framework for all stages of this research. This 
theoretical model enables us to narrow down a wide-ranging construct 
of the school culture while its components are used as a base for the 
elaboration on the theory in the context that is still not amplified. 

Ontological Approach in the Research. Carrying out 
research on the culture in child socialization centers the reality is 
defined according to the structural functionalism approach (Parsons, 
1951): a society is defined as a system of specific structure which is 
supported by a moral consensus, i.e., unanimous acceptance of the 
same values. This is used to define the purpose of child socialization 
centers in the society ± the aim is prosocial child behavior matching 
the norms of society. Supposedly this closed-type school when 
exercising the delegated functions is responsible for maintaining 
social order in society, meeting the needs and expectations of society, 
and transferring local culture to the students.   

Epistemological Approach in the Research. In the 
perspective of the structural functionalism theory the results of 
people¶s activity are defined as a result of the learning of cultural 
symbols which is based on the interactions of the participants in an 
educational process where these interactions are controlled by norms 
and values. This research employs a social constructivism as 
epistemological approach in order to explain the process of student 
resocialization in child socialization centers. According to Berger and 
Luckmann (1966) the logic of constructing a social reality, students in 
child socialization centers experience, assess and interpret, and at the 
same time relate their interpretations to previous interpretations and 
experiences. Therefore, school environment, relationships with peers, 
pedagogues, mentors, administrative members and other individuals 
are extremely important for behavioral change.   
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Axiological Approach in the Research. The interpretation of 
school culture values in this research is based on the axiological 
relativism approach that defines a value as a phenomenon in human 
consciousness which is ontologically independent of the entity. Values 
are seen as a basic determinant for behavior, they are used as 
behavioral guidelines or as a reference for desirable, prioritized 
actions. In this way, the values of child socialization center culture are 
defined as any actions of the employees that have any effect or are 
identified as a target for the students in the resocialization process. 

Logical Model of the Research. The stages of the conducted 
case study are the following: 

1. Theoretical study aimed at reasoning of the concepts and 
model used. 

2. Pilot quantitative study aimed at defining cultural features 
of the child socialization centers and case sampling. 

3. A cultural development of two child socialization centers 
discovered during the collection and the analysis of 
qualitative data. 

4. Practice-based school culture features favorable for the 
resocialization discovered after summarizing the 
empirical data. 

Theoretical and Practical Relevance of the Research. The 
theoretical relevance of the research is based on the development of 
the existing theory adding the newly defined school culture features 
that are targeted at student resocialization and therefore are used for 
the evaluation of the school effectiveness as the most relevant view 
point. The abductive logic used in the methodology of the case study 
enabled us to apply a theoretical model during the analysis of the 
empirical data; this model is defined as a framework for the research 
and is used to explore the unknown context. This enabled us to narrow 
down a wide-ranging concept of the school culture as well as to 
expand theoretically the application field for the Competing Values 
Framework (Cameron and Quinn, 2011), i.e., different cultural aspects 
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as factors for the effectiveness of child socialization centers are 
analyzed and interpreted in the context of resocialization. Cultural 
features favorable for resocialization were then identified while their 
description created a background for the theoretical evaluation of 
school culture in an unusual way helping us to understand the main 
components of cultural concept favorable for the resocialization and 
the important trends for the integration of the delinquent children. 

The practical relevance of the research is based on a 
nontraditional concept of school effectiveness that is oriented to the 
creation of school culture favorable for the resocialization process 
rather than academic achievements: it can be used as a base for the 
practical employment of cultural features favorable for resocialization 
both during the evaluation of the included children socialization 
centers and planning for possible improvement. Obviously the above 
mentioned analysis and its logic can be used a base for the future 
monitoring of child socialization centers targeted at the identification 
of specific measures for activity improvement. Having in mind the 
continuous problem of the possible improvement of the child medium 
care implementation, this work can also be used in considering the 
changes and additions to the legal regulation which in turn can 
improve the image of this type of school. 

Structure of the Research. This work includes an 
introduction, parts of methodological and empiric data analysis, 
scientific discussion, conclusions, recommendations, references and 
appendices. The scope of the work is 264 pages which include 28 
graphics, 52 tables, 230 units of reference and 4 appendices.



CONCLUSIONS 

1. The analysis of organizational culture as an 
interdisciplinary construct showed the complexity of the context for 
its interpretation and application of its content, which highlighted the 
possibilities of shaping and changing the school culture in order to 
improve the results of the activity. It is theoretically justified that for 
a deep knowledge of the organizational culture, the value level is the 
most relevant to flesh out a very broad concept of organizational 
culture and to focus on those aspects of organizational behavior that 
are relevant to the effectiveness of the child socialization centers. 
Methodologically opposing views are combined: on the one hand, the 
culture is viewed as a single, integral phenomenon, on the other hand, 
the culture is analyzed as a self-contained phenomenon of subcultures 
exploring more in-depth individual cultural fragments directly related 
to the successful re-socialization of children. This created 
preconditions for a diagnostic look at the culture of child socialization 
centers, as well as for exploring the expression of a culture favorable 
to student resocialization, identifying the features of school culture 
that are conducive to resocialization. 

 
2. The concept of resocialization of children, according to 

the constructed logic of the research, is oriented to the disclosure of 
the relations between the school culture and its activity efficiency, 
which includes the significance of goals, coordination of priorities, 
sharing of responsibilities, and observance of norms in the 
community. From this perspective, the process of resocialization has 
been viewed as a repeated socialization, which requires primary 
school intervention and conscious action to help students replace their 
existing values with new ones that are acceptable to the society. The 
analysis of empirical data on the content of school activities and the 
principles of its implementation explains what and how at the 
organizational level it helps to ensure children¶s resocialization as the 
main goal of child socialization centers ± the results obtained are 
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identified as the evidence of school effectiveness. In this context, the 
importance of solely academic achievements traditionally raised by 
school culture research is disclaimed, and the educational environment 
favorable to resocialization is identified as an alternative to assessing 
the effectiveness of such non-traditional school activities. 

 
3. Profiles revealing the cultural characteristics of child 

socialization centers have shown that different cultural aspects are 
treated very similarly by employees ± the absence of strong priorities 
according to the Competing Values Framework from a scientific 
perspective is generally considered to be an untapped internal resource 
of the institution, i.e., culture is considered to be self-formed and 
maintained inertly. In this context, an aspect of change that is equally 
relevant to the development of education or juvenile justice systems 
in general, and to the researched child socialization centers whose 
cultures are conditioned by external contexts and internal efforts to 
achieve better outcomes, is particularly important. Following this 
logic, the dissertation explores issues of simulated and real change, 
which are intertwined with the results of the restructuring by school 
founders and the results of the re-culturing of the child socialization 
center itself. 

 
4. The analysis of the culture in child socialization centers in 

terms of resocialization has confirmed the importance of a 
sociocultural approach that emphasizes the interaction between 
school community performance and state requirements for a 
specialized educational institution for children with delinquent 
behavior. For this reason, the practice of resocialization by child 
socialization centers has been explored as a cultural expression, 
focusing on both common organizational values and externally 
imposed imperatives for these schools, the results of which have 
revealed a congruence between the values of schools and their adult 
employees. This means that the diagnostic evaluation of individual 
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closed-type school cultures has shown uneven levels of socialization 
among employees, i.e., possible differences of opinion between the 
school and its individual members regarding the significance of the 
school cultural values in the planning and implementation of the child 
resocialization process. On the basis of the insights obtained, the field 
of changes that can be implemented by child socialization centers was 
also identified ± the harmony of values of the individual, organization 
and society, which connects their relations and interests. 

 
5. The experience of informants involved in the analysis of the 

school¶s cultural expression revealed the content and principles of 
good practice or values to be pursued, illustrated from the life of each 
school by examples of creating a favorable environment for delinquent 
children to resocialize. By methodologically examining culture and 
showing the differences of subcultures according to their status in the 
organization, the most relevant cultural factors for resocialization 
were highlighted. By analyzing the content of the expression of the 
cultural orientation of both schools and by using repetitive aspects, the 
features of the school culture that are favorable for resocialization 
were identified. They are formulated according to the structure of the 
Competing Values Framework, i.e., each culture orientation is 
characterized by its significant aspects ± the theoretical justification of 
this framework is developed, and the perspective of an alternative 
application of this theoretical framework is presented. 

 
6. The change discussed in the framework of an open system 

orientation reveals a major shift in the direction of juvenile justice 
policy in a long term perspective: from the complete isolation of 
institutions from society to the community-based organization that 
gradually educates and helps children prepare for social integration. 
Against this background, the status and content of child socialization 
centers have been analyzed in a broader context: unlike hitherto, not 
only children, but also their parents and guardians are seen in the 
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process of resocialization, and their direct relationship with them is 
identified as demanding change. The biggest challenge so far 
underdeveloped is to accompany the child to the family after the child 
medium care has been completed. The informants emphasized the 
change in attitude towards children with delinquent behavior, the 
assessment of their individual needs and abilities, and, at the same 
time, the abandonment of unified activities or assistance and greater 
openness. Analyzing the qualitative data of both cases, it was 
concluded that the school can achieve this through a variety of 
methods and tools, a non-monotone educational process and a wide 
range of specialist support. Providing the foundations of a profession 
for children, the integration of formal and non-formal education and 
the professional supervision of the employees in the child socialization 
center are among the most important factors in achieving this change. 

 
7. When researching the orientation to rational goal, the 

main focus is on explaining the process of student resocialization. The 
experiences of informants have shown that successful resocialization 
is seen as a joint result of both child and school efforts, as evidenced 
b\ the e[pression of the child¶s prosocial behavior, or the 
establishment or restoration of relationships with important relatives 
and other people. This requires the development of an alternative 
school enYironment, both ph\sical and social, for the child¶s past, and 
the involvement of people close to him or her who are significant to 
the child. The school activities with the child emphasize the realism of 
the goals being pursued and moving the child towards the goal 
according to his or her ability and needs rather than those of the 
employees. The analyzed content of resocialization implementation 
and evaluation from the perspective of those working in schools 
revealed the importance of life context, emphasizing both positive and 
unexpected or negative situations and their specific emotions that may 
arise in any member of society ± the need for such experiences is 



20 
 
 

understood to be one of the most important factors in achieving the 
goals of children¶s resocialization. 

 
8. The analysis of the orientation towards internal activity 

allows to state that the closed-type system, which has existed for many 
years and strove to ensure the best interests of the child in it, resulted 
in qXite detailed regXlation of actiYities regarding the child¶s 
communication, behavioral assessment or assistance. However, the 
content of formal rules and other documents is much broader as in any 
other organization, there are unwritten norms known to all members 
of the organization, and there is good school practice. Discussions 
with the research informants revealed that the most important thing in 
the content of internal activity is the integration of societal norms into 
school life, the structuring of time and activities, which are perceived 
as external boundaries that help the child to define his or her internal 
boundaries. International documents highlight the importance of this 
type of school activity outside the institution ± it is also recognizable 
as a good practice for a child socialization center: informants 
highlighted planning and carrying out out-of-school activities as a 
prerequisite; they claimed to use alternative methods, forms of action 
and methods to implement it in the educational process. The simplicity 
and clarity of the rules, the involvement of children in the process for 
creation of these rules, and the unity of the adults, and consistent 
actions in this field, are among the factors that are most important to 
the internal order. Particular emphasis was placed on the topic of 
evaluating changes in child behavior, transparency of such a system in 
schools and attention to detail, where even the smallest effort of each 
child is noticeable and appreciated. 

 
9. Study participants gave special attention to the orientation 

towards human relations as the basis for the favorable 
resocialization of children. Relationships include all individuals in the 
school environment and the interaction between them, the influence 
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they have on each other, the impact on overall performance. Analyzing 
the data describing this aspect shows that the adult being exemplary 
and empathic in communicating with the child is the key to building 
and maintaining a positive relationship. Both children and adults need 
a sense of security and readiness to help each other in the process of 
resocialization ± these are mainly group pedagogues who spend most 
of their time with children and their role is often identified with the 
responsibilities of parents (guardians). A proven school experience 
has highlighted the ideal of a child socialization center employee ± a 
positive leader who thinks critically, thinks about everything, takes 
interest in youth-related topics, has no prejudices, is capable of 
managing emotions, has a sense of humor, is devoted to his/her work 
and children, and considers equality to be a personal value. The staff 
of both schools emphasized that in order to achieve this in real life, the 
commonality of the people, mutual trust and communication, 
personality differences or problems in the school community should 
be considered as opportunities rather than hindrances. 
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SANTRAUKA 

ƲVADAS 

Tyrimo aktualumas. KXltǌra kaip reikãmingas mok\klos 
Yeiklos efekt\YXmo ir tobXlinimo matmXo moksliãkai anali]Xojamas 
jaX ketYirtą deãimtmetƳ ± t\rimǐ pagrindX sXsiformaYXsi ir plaþiai 
pasaulyje taikoma teorija (angl. School effectiveness and 
improvement) integrXoja mokiniǐ pasiekimǐ ir mok\klos Y\kdomos 
Yeiklos, jos gerinimo aspektXs, kXrie sąr\ãingi, bet ne tapatǌs 
(Hargreaves, 2001; Townsend, 2007; Reynolds et al, 2016; etc.). 
Mok\klos kXltǌros reikãmơ jos siekiamiems re]Xltatams 
akcentuojama ir 2015 m. patvirtintoje Geros mokyklos koncepcijoje, 
kurios pagrindinis tikslas ± ÄsXdar\ti prielaidas kelti ãalies mok\klǐ 
<...> Yeiklos kok\bơs l\gƳ³. Tiek teorinơje, tiek ãYietimo politikos 
plotmơje kXltǌra pripaåƳstama kaip instrXmentas, padedantis 
identifikXoti esamos ir projektXoti norimos kXltǌros brXoåXs, kXriǐ 
siekiant matoma reali mokyklos kaita (Goodlad, 1975; Stoll, 1998; 
Fullan, 2007; Bernhardt, 2016; etc.).  

Mok\klǐ, kaip ir ãYietimo sistemos, kaita ± jaX nebơra naXjas, 
YeikiaX neiãYengiamas, inertiãkai ir YisXotinai Y\kstantis procesas, 
kXrio metX Yis daåniaX palieþiami realiǐ versus imitaciniǐ pok\þiǐ 
klaXsimai (Targamad]ơ, 2017). Jie aktXalǌs aptariant ir netradiciniǐ 
mok\klǐ, skirtǐ iãimtinai delinkYentinio elgesio Yaikams, padơtƳ: 
Yalst\bơ jǐ paskirtƳ performXlaYo ne kartą, atsiåYelgdama Ƴ socialiniǐ, 
politiniǐ poåiǌriǐ, Xgd\mo paradigmǐ bei reagaYimo bǌdǐ Ƴ jaXnXs 
teisơs paåeidơjXs kaitą (Bieliǌnơ, 2016). âi transformacija gana 
radikali ir pagrƳsta tarptaXtinơmis direkt\Yomis (JXngtiniǐ TaXtǐ 
standartinơs minimalios nepilnameþiǐ jXsticijos Ƴg\Yendinimo 
tais\klơmis, 1985; JXngtiniǐ TaXtǐ nepilnameþiǐ, iã kXriǐ laisYơ 
ribota, apsaXgos tais\klơmis, 1990): ilgą laiką mok\kloms kelti 
reikalaYimai apsaXgoti YisXomenĊ nXo netinkamai besielgianþio 
jaunimo jƳ i]oliXojant keiþiami idơjomis, palaikanþiomis ãiǐ Xgd\mo 
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Ƴstaigǐ atYirXmą ir pabrơåianþiomis mokiniǐ integraciją YisXomenơje. 
Teisiãkai tXo tikslX \ra Ƴg\Yendinama Yaiko YidXtinơs prieåiǌros 
priemonơ, kXri Y\kdoma Xådaro tipo mok\klose ± Yaikǐ socializacijos 
centrXose (LietXYos RespXblikos Yaiko minimalios ir YidXtinơs 
prieåiǌros Ƴstat\mas, 2007; 2010; 2016). âiandien tokiǐ organi]acijǐ 
vykdomos veiklos pagrindinis tikslas ± sơkminga resociali]acija 
Yaikǐ, kXriǐ psichosocialinơ raida sXsiklostơ nepalankiai (Merkys, 
2002; Oetting ir Lynch, 2007). 

Realǌs resociali]acijos Y\kd\mo pok\þiai Y\ksta itin lơtai ± 
tai patYirtina ir mokslininkǐ (MXncie, 2008; DXnkel, 2014, 
SakalaXsko, 2015; etc.) nepilnameþiǐ jXsticijos Ƴg\Yendinimo 
apåYalgos JXngtinơse Amerikos Valstijose, Europoje, taip pat ir 
LietXYoje. Iki ãiol skirtingais laikotarpiais atliktǐ mokslo t\rimǐ, 
anali]iǐ ar Yeiklos aXditǐ Yaikǐ sociali]acijos centrXose iãYados 
pasiå\mi kritiniX tonX tiek Yertinant mokiniǐ resociali]acijos 
pasiekimus, tiek darbXotojǐ kompetencijas ar mok\klǐ aplinką. 
Mokslininkai (Merkys et al, 2002; âapel\tơ ir AlifanoYienơ, 2009; 
BakXt\tơ et al, 2013) ãias Xgd\mo Ƴstaigas tapatina sX totaliomis 
institXcijomis, deklarXodami pernel\g didelƳ mok\klǐ Yeiklos 
stabilXmą, jǐ iãorơje Y\kstanþios teorinio ir teisinio konteksto kaitos 
ignoraYimą. 2013 m. atlikto Valst\bơs kontrolơs aXdito iãYadose Yaiko 
YidXtinơs prieåiǌros Ƴg\Yendinimas ƳYardijamas kaip nere]Xltat\YXs, o 
kaip Yienas sYarbiaXsiǐ argXmentǐ nXrodomas didelis Yaikǐ, kXrie 
pakartotinai grƳåta Ƴ Yaikǐ sociali]acijos centrXs, skaiþiXs.  

Viena YertXs, tai rodo, kad ãiǐ mok\klǐ Yeikla galbǌt nơra 
paYeiki jǐ mokiniams, kita YertXs ± iki ãiol resociali]acijos sąYoka 
apibrơåiama ir aiãkinama labai abstrakþiai, iki galo nơra aiãkXs ir 
mokiniǐ pasiekimǐ ãioje srit\je, ir mok\klos Yeiklos re]Xltatǐ tXrin\s. 
DaåniaXsiai resociali]acijos paskirtimi nXrodomas Yaiko esamǐ 
Yert\biǐ keitimas naXjomis, nes delinkYentinio elgesio raiãka siejama 
sX nepais\mX ar prieãinimXsi YisXotinai priimtinoms Yert\bơms. 
Kitaip tariant, resociali]acija laikoma sXsidǌrimX tarp to, ką Yaikas \ra 
iãmokĊs ir ko mokosi institXcijoje Y\kstanþiǐ Yeiklǐ metX (Berger ir 
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Luckman, 1999; Berry et al, 2002). Taigi ãis procesas apima socialinio 
statXso atkǌrimą, naXjo tapatXmo, Yaidmens YisXomenơje kǌrimą 
bǌnant tam tinkamoje socialinơje edXkacinơje aplinkoje (MichailoYiþ, 
2001; LiaXdanskienơ ir Leliǌgienơ, 2007; Berns, 2009; Co[ et al, 
2003). äYelgiant iã sociokXltǌrinơs perspekt\Yos, nepilnameþiǐ 
resociali]acija daåniaXsiai siejama su reikalavimais institucijoms, 
siekiant pabrơåti jǐ paskirtƳ kompensXoti asmens nesơkmes ir 
trǌkXmXs sociali]acijos procese (ClaXsen 1968; Dal\, 1991; Scott, 
2011). âiame kontekste resociali]acijos idơja daåniaXsiai \ra 
orientXota Ƴ aplinką, kXri tXri skatinti sąmoningą asmens siekƳ keistis, 
Xgd\tis, tobXlơti ir kartX atitikti YisXomenơs keliamXs lǌkesþiXs ãioje 
srityje.  

NepriklaXsomai nXo to, kad ir mokinio, ir mok\klos siekiamǐ 
re]Xltatǐ charakteristika gana neapibrơåta, galima konstatXoti, kad 
Yaikǐ sociali]acijos centro kXltǌra \ra resociali]acijos institXcijoje 
pagrindas: mok\klos kXltǌra \ra holistinơ bǌtis, kXri apima ir Yeikia 
Yisą mok\klos bendrXomenĊ (ZhX et al, 2011, p. 557). Anot 
SakalaXsko (2015, p. 54), nXo to, kokia Yert\binơ ideologija ir praktika 
ƳsiY\raXja Xådaroje Ƴstaigoje, priklaXso asmens resociali]acijos bei 
integracijos bendrXomenơje re]Xltatai. Tai reiãkia, kad nekintanti 
delinkYentǐ resociali]acijos Y\kd\mo praktika gali bǌti paaiãkinama 
FXllan (2007, p. 25 ) iãYadomis: nXolat siekdamos pasikeisti daXg\bơ 
mok\klǐ lieka tokios paþios tik dơl to, kad Yietoj rekXltǌri]aYimo 
(angl. reculturing) vykdo restrXktǌri]aYimą (angl. restructuring). Iã 
tiesǐ, siekiant pok\þiǐ Yaikǐ sociali]acijos centrXose, jie reformXoti 
net keletą kartǐ: keiþiantis jǐ Yeiklą reglamentXojanþioms teisơs 
normoms kito jǐ paskirtis, steigơjai, strXktǌros, paYadinimai, Yeiklos 
modelio apraãai, taþiaX kXltǌra kaip stabilXmą palaikanti jơga, 
tiesiogiai sXsijXsi sX ãiǐ Xgd\mo Ƴstaigǐ Yeiklos re]Xltatais (OZens, 
2001), iki ãiol net\rinơta nei siekiant geriaX sXprasti esamXs, nei 
projektXojant resociali]acijai palankiXs kXltǌros brXoåXs.  

Tai leidåia dar\ti iãYadą, kad Yaikǐ sociali]acijos centrǐ 
kXltǌra kaip jos Yeiklos re]Xltatams didåiXlĊ Ƴtaką tXrintis Yeiksnys 
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holistiãkai net\rinơtas, nenagrinơtas ir jos paYeikXmo Yaikǐ 
resocializacijai aspektas. Galima sutikti su Sakalausko (2007, p.11±
12) ƳåYalga apie tai, kad Äpripaåiࡥ stant jaunimo nusikalstamo elgesio 
socialineࡥ  svarbaࡥ  ir paåYelgXs iࡥ  Lietuvos socialinio gyvenimo realybeࡥ , 
tenka pripaåinti iࡥ Yairiomis prasmơmis skXrdåiaࡥ  mokslineࡥ , pedagogineࡥ , 
organizacineࡥ , institucineࡥ  ir dalykineࡥ  ãio elgesio anali]eࡆ s bei socialineࡆ s 
kontroleࡆ s bazeࡥ ³. PraơjXs daXgiaX nei deãimtmeþiXi ji iãlieka aktXali ir 
ãiandien. 

TeoUiniV W\Uimo iãWiUWXmaV. âio t\rimo objektas apima 
mok\klos kXltǌros ir mokiniǐ resociali]acijos konstrXktǐ 
sąr\ãingXmo aspektą, teoriniam iãtirtXmXi reikãmingos ir t\rimǐ, 
atliktǐ Yaikǐ sociali]acijos centrXose, iãYados ± Yisi ãie aspektai \ra 
vienodai sYarbǌs ir aptariami l\giagreþiai.  

Paprastai mok\klos kaip organi]acijos kXltǌra anali]Xojama 
åYelgiant iã dYiejǐ perspekt\Yǐ: YienX atYejX laikoma, kad 
organi]acija \ra kXltǌra, kitX ± kad organi]acija tXri kXltǌrą. Tai 
sXponXoja kXltǌros sąYokos tarpdiscipliãkXmą: priklaXsomai nXo 
organi]acijos kXltǌros interpretacijos, ji gali bǌti nagrinơjama 
antropologiniX aspektX, atskleidåianþiX jos reikãmĊ bei procesXs, 
kXriǐ metX ji \ra kXriama ar ƳtYirtinama (Geert], 1973; Fit]gerald, 
1992; Keyton, 2005; Alvesson, 2011; etc.), vadybiniu aspektu, kurio 
tikslas ± sXprasti jos sąsajas sX Yeiklos re]Xltatais ir kaitos 
galim\bơmis, siekiant didesnio efekt\YXmo jos darbXotojams ar 
klientams (Earley ir Weindling, 2004; Shein, 2010; Cameron ir Quinn, 
2011; Bipath, 2012), edXkologiniX aspektX, kXris daåniaXsiai 
orientXotas Ƴ kXltǌros raiãką, mok\klǐ tobXlơjimą ir kaitą  
(Hargreaves, 1995; Maslowski, 2001; Wilson ir Cattel, 2005; Tahir et 
al, 2010; Zhu et al, 2011; etc.). Kita YertXs, neretai mok\klos kXltǌros 
sąYoka t\rimXose tapatinama klimatXi, kXris daåniaXsiai sXprantamas 
kaip individuali kiekvieno organizacijos nario percepcija, susieta su jo 
jausmais ir turima patirtimi (James et al, 2008; Van Houtte ir Van 
Maele, D., 2011), ± ãiǐ sąYokǐ atskirtis aptariama ir ãiame tyrime. 
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Uåsienio ãaliǐ mokslininkai (Sarason, 1996; Scheerens, 2000; 
Teddlie ir Reynolds, 2000; Fisher et al, 2012; Hopkins et al, 2016; 
etc.) jaX gana ilgai mok\klos kXltǌrą laiko ãios organi]acijos 
paåinimo, Yertinimo bei pok\þiǐ reali]aYimo pagrindX. Pastaraisiais 
deãimtmeþiais ƳsigalơjXsƳ mok\klos kXltǌros Yertinimo (angl. school 
effectiveness) diskXrsą Yis daåniaX papildo mok\klos tobXlinimo 
teorijos (angl. school improvement), fokXsXotos Ƴ holistinƳ kXltǌros 
atskleidimą. Atlikti moksliniai t\rimai Ƴrodơ organi]acijos kXltǌros 
reikãmĊ jos Yald\mXi (LeYine ir Le]otte, 1990; Scheerens et al, 2004; 
Bryk, 2010; Negis-Isik ir GXrsel, 2013), mok\tojǐ pasitenkinimXi jǐ 
darbu (Lok ir Crowford, 1999, 2004; Erdem ir Demirel, 2007), vidinei 
komunikacijai (Brown ir Starkey, 1994; Hadson et al, 2015), vaiko 
geroYơs politikos Ƴg\YendinimXi mok\kloje (Van Gasse et al, 2016) 
ir, åinoma, geresniems mokiniǐ akademiniams pasiekimams 
(Townsend, T., 2007; Van Maele ir Houtte, 2011). 

Mok\klos kXltǌros reikãmơ jos mokiniǐ sociali]acijai ± nơra 
Yisiãkai naXjas aspektas. Jis gana plaþiai nagrinơtas LietXYos 
mokslininkǐ: JXceYiþienơ et al (2000) t\rơ XniYersiteto kXltǌros 
sąsajas sX stXdentǐ sociali]acijos procesX; Targamad]ơ (2006) 
analizaYo gimna]ijos kXltǌros reikãmĊ mokiniǐ sociali]acijai; 
äXkaXskaitơ (2009) nagrinơjo organi]acijos kXltǌros perpratimo 
sYarbą naXjǐ jos nariǐ sociali]acijos metX; ZXo]a (2011) atskleidơ 
mok\klos kXltǌros ir mokiniǐ sociali]acijos sąr\ãingXmą. Visgi 
minơti t\rimai Y\kd\ti sociali]acijos kaip tapsmo Xgd\mo Ƴstaigos ar 
kitos organi]acijos bendrXomenơs nariX aspektX, o ãiame t\rime 
(re)sociali]acijos procesas sXprantamas kaip Yisą g\Yenimą trXnkantis 
procesas. Jo metX Yaikǐ sociali]acijos centras \ra bene pagrindinis 
institXtas, padedantis YaikXi siekti jo elgesio pok\þiǐ konkretǐ, 
apibrơåtą laikotarpƳ. 

âiXo aspektX t\rimǐ atlikta nedaXg: Merk\s et al (2002), 
taik\dami etnografinio t\rimo metodXs, anali]aYo mok\klǐ Yeiklos 
aspektXs, kXrie galơtǐ bǌti siejami sX ãiǐ mok\klǐ kXltǌrǐ atskirais 
elementais, taþiaX tXo metX bXYo kitas mok\klǐ statXsas, kitaip 
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aiãkinama jǐ paskirtis YisXomenơje, eg]istaYo kitokia resocializacijos 
samprata; AlifanoYienơs ir âapel\tơs (2009) pXblikXoto straipsnio 
objektas ± pedagogǐ nXostatos nXsikalsti linkXsiǐ ar nXsikaltXsiǐ 
Yaikǐ atåYilgiX, jos neabejotinai siejasi sX jǐ paþiǐ praktine Yeikla 
Yaikǐ sociali]acijos centre, taigi ir mok\klos kXltǌra, taþiaX jǐ 
dXomen\s naXdoti iã prieã minơto t\rimo; Indraãienơs et al (2011) 
tyrimas labiaXsiai orientXotas Ƴ adaptacijos, sociopedagoginơs 
pagalbos organi]aYimą, teikimą, sant\kiXs, kXrie traktXojami kaip 
kXltǌros anali]ơs aspektai, nors priesk\ra ãiam fenomenXi neƳYard\ta; 
BakXt\tơs et al (2013) darbas orientXotas Ƴ resociali]acijos procesǐ 
vald\mą, taþiaX didåiaXsias dơmes\s skiriamas delinkYentinio elgesio 
formaYimosi patirþiai atskleisti, formalioms LietXYos RespXblikos 
Yaiko minimalios ir YidXtinơs prieåiǌros Ƴstat\mo nXostatoms 
Ƴg\Yendinti (procedǌrǐ, terminǐ laik\mosi ir kt. aspektams). Bendra 
ãiǐ t\rimǐ apåYalga rodo, kad Yaikǐ sociali]acijos centrǐ kXltǌra ir jos 
reikãmơ Yeiklos re]Xltatams tikslingai iki ãiol ne tik nepaåinta, bet 
pasiå\mi atskirǐ kXltǌros raiãkos aspektǐ anali]ơ ± Yeikla daåniaXsiai 
atskleidåiama remiantis negat\Yios praktikos iliustravimu, o ne 
po]it\Yiais, pasiteisinXsiais paY\]dåiais. Tai ƳYertinXs galima teigti, 
kad neretai t\rơjǐ koncentraYimasis Ƴ delinkYentinio elgesio Yaikǐ 
teisiǐ ir interesǐ Xåtikrinimą ar fi]inơs aplinkos kaip iãorinơs kXltǌros 
raiãką ÄXågoåia³ edXkologinĊ perspekt\Yą ± padơti tokios paskirties 
mok\kloms atrasti bǌdXs ir galim\bes Yeikti kitaip, tobXlinti tXrimą 
praktiką.    

T\Uimo mokVlinơ SUoblema. Mok\klos kXltǌra \ra 
pagrindinis kintamasis, siekiant iãtirti mok\klos Yeiklos efekt\YXmą 
per mokiniǐ pasiekimXs lemianþiXs YeiksniXs bei sXprasti kok\binơs 
kaitos poreikiXs bei tXrinƳ (LoXis ir Lee, 2016). Tai sXsijĊ sX tXo, kad 
kXltǌra laikoma Äpagrindinơmis prielaidomis, normomis, Yert\bơmis 
ir artefaktais, kurie yra bendri visiems mokyklos nariams ir kurie turi 
Ƴtakos jǐ YeikimXi mok\kloje³ (MasloZski, 2001, p. 8±9). 
VadoYaXjantis ãia logika pastaraisiais deãimtmeþiais Y\kd\ta ne 
maåai t\rimǐ (Shoen, 2005; ToZnsend, 2007; Strand, 2010; Re\nolds 
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et al, 2016; etc.), jǐ iãYadose sXformXlXotos gerXs mokyklos veiklos 
re]XltatXs lemianþios kXltǌros charakteristikos, kXrios traktXojamos 
kaip orient\rai tobXlơti siekianþioms Xgd\mo Ƴstaigoms. ParadoksalX 
tai, kad jXose mok\klos Yeiklos efekt\YXmo raiãka sXprantama 
tradiciãkai ± tai aXkãti akademiniai mokiniǐ pasiekimai.  

âi moksliniǐ t\rimǐ tendencija jaX kXrƳ laiką kritikXojama 
(Kyriakydes, 2005; Creemers ir Kyriakides, 2008; Wringley, 2004) 
dơl pernel\g siaXro ar Yienkr\pþio poåiǌrio Ƴ mok\klos Yeiklą ir 
siekiamǐ re]Xltatǐ interpretaciją ± be akademiãkXmo, mok\kla Yaiką 
rengia saYarankiãkam g\YenimXi, perdXoda taXtos kXltǌros paYeldą, 
etc. Kitaip tariant, ilgą laiką g\YaYXsiai tradicijai ÄmatXoti³ mok\klas 
pagal jǐ mokiniǐ skait\mo, skaiþiaYimo ar kitXs akademiniXs 
pasiekimus atrodo nebetikslinga, nes tai atspindi tik Yieną iã daXgelio 
mok\klos Yeikimo sriþiǐ, kXri ne Yisais atYejais \ra sYarbiaXsia. Tam 
Ƴrod\ti jaX atliekami t\rimai (Van Gasse et al, 2016), kuriuose tiriama 
mok\klos kXltǌra, jos Yeiklos efekt\YXmX ƳYardijant saXgią emocinĊ 
aplinką, Yaiko geroYơs politikos Ƴg\Yendinimą, asmen\bơs Xgd\mą ar 
kitXs aspektXs. Tai reiãkia, kad pasikeitXs mok\klos Yeiklos 
efekt\YXmo sampratai, kinta ir ją lemiant\s kXltǌros Yeiksniai ± tai 
pagrindåia, kodơl iki ãiol sXformXlXotos mok\klos kXltǌros 
charakteristikos dơl jǐ stiprios orientacijos Ƴ akademiniXs pasiekimXs 
negali bǌti taikomos Yaikǐ sociali]acijos centrams, kXriǐ Yeiklos 
re]Xltatai nXkreipti Ƴ mokiniǐ resociali]aciją.  

Vadovaujantis mokyklos efektyvumo tyrimuose taikomu 
poåiǌriX, kiekYienos mok\klos, kaip ir Yaikǐ sociali]acijos centro kaip 
organi]acijos pok\þiai galimi, kai apibrơåiami jos re]Xltatams siektini 
kXltǌros brXoåai. SYarstant siekiamos kXltǌros kontǌrXs, kaitos 
galim\bes atskaitos taãkX laikoma tai, kaip ji realiai reiãkiasi dabar, t. 
\. ką mok\klos bendrXomenơs nariai galYoja apie mok\kloje priimtas 
Yert\bes, normas, kokia \ra jǐ po]it\Yi resociali]acijos Y\kd\mo 
patirtis ar lǌkesþiai dơl galim\biǐ keistis (Shoen, 2005; FXllan, 2007, 
Schein, 2010). âiame kontekste keliamas klaXsimas: kokios \ra Yaikǐ 
sociali]acijos centrǐ kXltǌrinơs charakteristikos ir kaip tXrơtǐ bǌti 
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apibrơåiami praktiniais Ƴrod\mais grƳsti resociali]acijai palankǌs 
kXltǌros brXoåai?  

Tyrimo objektas ± Yaikǐ sociali]acijos centrǐ kXltǌra 
resocializacijos aspektu. 

Tyrimo tikslas ± atskleisti resociali]acijai palankiXs Yaikǐ 
sociali]acijos centrǐ kXltǌros brXoåXs jǐ Yeiklos efekt\YXmo aspektX.   

T\Uimo XådaYiniai: 
5. Paaiãkinti Yaikǐ sociali]acijos centro kXltǌros ir 

resocializacijos sampratas.  
6. Teoriãkai pagrƳsti Yaikǐ sociali]acijos centrǐ kXltǌros reikãmĊ 

jǐ Yeiklos efekt\YXmXi ir kaitai. 
7. Atlikti Yaikǐ sociali]acijos centrǐ kXltǌrǐ raiãkos empirinƳ 

t\rimą Yeiklos efekt\YXmo aspektX. 
8. IdentifikXoti resociali]acijai palankiXs mok\klos kXltǌros 

brXoåXs. 
Tyrimo metodologija. Tyrime pasirinkta atvejo studijos 

strategija pagal Yin (2013), kXrią Y\kdant taikomi ir kiek\biniai, ir 
kok\biniai t\rimo metodai. AtsiåYelgiant Ƴ tai, kad Yaikǐ sociali]acijos 
centrǐ kXltǌra anali]Xojama resociali]acijos aspektX ãis t\rimas 
priskiriamas aiãkinamajam (angl. explanatory) atvejo studijos tipui. 
V\kdoma ƳtraXkioji (angl. embeded) daXg\binơ (angl. multiple) atvejo 
stXdija, kai nagrinơjamas atYejis tXri skirtingXs anali]ơs elementXs. 
âiame darbe atYejX laikoma mok\klos kXltǌra, o anali]ơs Yienetais 
ƳYardijami Yaikǐ sociali]acijos centrai. Pagal Yin (2013) atYejo 
stXdijos metodologinơ prieiga remiasi konstrXkt\Yistine paradigma, 
kXrioje pripaåƳstama sXbjekt\Yiǐ åmogaXs prasmiǐ kǌrimo reikãmơ ir 
objekt\YXmą atspindint\s teiginiai.  

Tyrime pasirinkta abdukt\Yi (Peirce, 1878) mąst\mo logika, 
kai atliekant t\rimą teorija tampa rơmais, kXrie naXdojami ir derinami 
siekiant paåinti tiriamo konteksto \patXmXs. Cameron ir QXinn, 
(2011) konkXrXojanþiǐ Yert\biǐ modelis (angl. Competing YalXes 
framework) pasirenkamas kaip ãio t\rimo teoriniai rơmai YisXose jo 
etapXose. âis teorinis modelis leidåia sXsiaXrinti labai platǐ mok\klos 
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kXltǌros konstrXktą, jo sXdơtinơs \ra pagrindas plơtoti teoriją dar 
nepaåintame kontekste. 

T\Uimo onWologinơV nXoVWaWoV. Tiriant Yaikǐ socializacijos 
centrǐ kXltǌras real\bơ aiãkinama remiantis strXktǌrinio 
fXnkcionali]mo prieiga (Parsons, 1951): YisXomenơ sXprantama kaip 
speciali]Xotǐ strXktǌrǐ organi]mas, kXriam palaik\ti reikalingas 
moralinis konsensXsas, t. \. daXgXmos YisXomenơs nariǐ tǐ paþiǐ 
Yert\biǐ pripaåinimas. TXo YadoYaXjantis pagrindåiama Yaikǐ 
sociali]acijos centro paskirtis YisXomenơje ± siekti prosocialaus, 
YisXomenơs normas atitinkanþio Yaikǐ elgesio. Manoma, kad 
atlikdama jai perdXotas fXnkcijas ãi Xådaro tipo mok\kla priYalo 
palaik\ti socialinĊ tYarką YisXomenơje, atliepti jos poreikiXs ir 
lǌkesþiXs, perdXodama saYo Xgd\tiniams taXtos kXltǌrą.   

T\Uimo eSiVWemologinơV nXoVWaWoV. StrXktǌrinio 
fXnkcionali]mo teorijos perspekt\Yoje åmogaXs Yeiklos re]Xltatai 
ƳYardijami kaip kXltǌriniǐ simboliǐ mok\mosi re]Xltatas, kXris 
paremtas Xgd\mo proceso dal\Yiǐ interakcijomis, o jos Y\ksta 
regXliXojamos normǐ, Yert\biniǐ nXostatǐ. âiame kontekste socialinis 
konstrXkcioni]mas pasirinktas kaip epistemologinơs nXostatos 
paaiãkinti, kaip Y\ksta mokiniǐ resociali]acijos procesas Yaikǐ 
sociali]acijos centre. Pagal Berger ir LXckmann (1966) socialinơs 
tikroYơs konstraYimo logiką, Yaikǐ sociali]acijos centrǐ Xgd\tiniai 
ãioje Ƴstaigoje patiria, Yertina ir interpretXoja bei sieja interpretacijas 
su ankstesnơmis interpretacijomis ir patirtimis, todơl mok\klos 
aplinka, sant\kiai sX bendraamåiais, pedagogais, aXklơtojais, 
administracijos atstoYais bei kitais asmenimis tXri \patingą reikãmĊ 
siekiant jǐ elgesio pok\þiǐ.   

T\Uimo akViologinơV nXoVWaWoV. Mok\klos kXltǌros Yert\biǐ 
interpretacija ãiame t\rime remiasi aksiologinio reliat\Yi]mo 
nXostatomis, pabrơåianþiomis Yert\bĊ kaip åmoniǐ sąmonơje 
eg]istXojantƳ reiãkinƳ, kXris ontologiãkai nepriklaXso nXo bǌties. 
Vert\bơs laikomos pagrindine elgesio determinante, jos ƳYardijamos 
kaip elgsenos gairơs ar nXorodos Ƴ pageidaXjamą, prioritetinƳ Yeiksmǐ 
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atlikimą. Tai reiãkia, kad Yaikǐ sociali]acijos centro kXltǌros 
Yert\bơmis laikoma ne bet kokia jo darbXotojǐ elgesio raiãka, o toks 
veikimas, kuris yra paveikus ar ƳYardijamas kaip siektinas jǐ mokiniǐ 
resocializacijos procese. 

T\Uimo loginơ Vchema. AtYejo stXdija Ƴg\Yendinta ãiais 
etapais:  

1. Atliktas teorinis t\rimas, skirtas Yartojamǐ sampratǐ ir 
teorinio modelio pagrindimui. 

2. V\kd\tas åYalgomasis kiek\binis tyrimas, kuriuo 
apibǌdintos Yaikǐ sociali]acijos centrǐ kXltǌrinơs charakteristikos, jǐ 
pagrindX atlikta atYejǐ atranka. 

3. Renkant ir analizuojant kokybinius duomenis atskleista 
dYiejǐ Yaikǐ sociali]acijos centrǐ kXltǌros raiãka. 

4. Apibendrinus empirinius duomenis identifikuoti praktika 
grƳsti resociali]acijai palankǌs mok\klos kXltǌros brXoåai. 

T\Uimo WeoUiniV iU SUakWiniV UeikãmingXmaV. Tyrimo 
teorinƳ reikãmingXmą galima pagrƳsti jaX sXkXrtos teorijos plơtojimX 
bei naXjai sXformXlXotais mok\klos kXltǌros brXoåais, kXrie tikslingai 
orientXoti Ƴ mokiniǐ resociali]aciją kaip ãios mok\klos efekt\YXmXi 
Yertinti tinkamiaXsią åiǌros kampą. Pirma, atYejo stXdijos 
metodologijoje pasirinkta abdXkt\Yi logika leido empiriniǐ dXomenǐ 
anali]ơje taik\ti teorinƳ modelƳ, kXris sXprantamas kaip t\rimo rơmai 
ir naXdojamas siekiant iãtirti dar nepaåintą kontekstą. Taip ne tik 
sXsiaXrinta itin plati mok\klos kXltǌros samprata, bet ir teoriãkai 
iãplơstas konkXrXojanþiǐ Yert\biǐ modelio (Cameron ir QXinn, 2011) 
taikymo laukas, t. \. skirtingi kXltǌros aspektai kaip Yaikǐ 
sociali]acijos centro Yeiklos efekt\YXmą lemiant\s Yeiksniai 
analizuojami ir interpretuojami resocializacijos kontekste. Antra, 
t\rime identifikXoti palankǌs resociali]acijai kXltǌros brXoåai ir jǐ 
paaiãkinimas sXkǌrơ prielaidas teoriãkai Yertinti mok\klos kXltǌrą 
kitX, nei Ƴprasta, aspektX, atskleidơ åinojimą, kokie \ra pagrindiniai 
resociali]acijai palankios kXltǌros sampratos dơmen\s, apibǌdinant\s 
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kr\ptis, Ƴ ką sYarbX atsiåYelgti siekiant delinkYentinio elgesio Yaikǐ 
integracijos.  

Praktinis t\rimo reikãmingXmas grindåiamas netradicine 
mok\klos Yeiklos efekt\YXmo samprata ãiame t\rime, kXri implikXoja 
ne akademinius pasiekimus, o resocializacijos procesui palankios 
mok\klos kXltǌros tXrinio anali]Ċ ± ja vadovaujantis galimas 
resociali]acijai palankiǐ kXltǌros brXoåǐ naXdojimas praktiãkai tiek 
Yertinant t\rime dal\YaYXsiǐ Yaikǐ sociali]acijos centrǐ Yeiklą, tiek 
projektXojant jǐ tobXlinimo galim\bes. Be abejo, minơta anali]ơ ir jos 
logika gali bǌti pagrindX ateit\je Y\kdomai Yaikǐ sociali]acijos centrǐ 
Yeiklos stebơsenai, kXrios tikslas ± konkreþiǐ Yeiklos gerinimo 
priemoniǐ paieãka. AtsåYelgiant Ƴ regXliariai keliamą Yaiko YidXtinơs 
prieåiǌros priemonơs Y\kd\mo tobXlinimo klaXsimą, ãis darbas taip 
pat gali bǌti naudojamas, svarstant jos teisinio reglamentavimo 
keitimo ar papild\mo galim\bes, inicijXojant ãio tipo mok\klǐ 
ƳYai]dåio kaitą. 

T\Uimo VWUXkWǌUa. Darbą sXdaro ƳYadas, teorinơ, 
metodologinơ ir empiriniǐ dXomenǐ anali]ơs dal\s, mokslinơ 
diskXsija, iãYados, rekomendacijos, literatǌros sąraãas ir priedai. 
Darbo apimtis ± 262 pXslapiai, pateikta 28 paYeikslai, 52 lentelơs, 230 
literatǌros ãaltiniǐ ir 4 priedai.  
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IâVADOS 
 
1. Organi]acijos kXltǌros kaip interdisciplininio konstrXkto 

anali]ơ atskleidơ kompleksiãką jos tXrinio interpretacijos bei taik\mo 
kontekstą, kXriame iãr\ãkintos galim\bơs mok\klos kXltǌrą formXoti, 
keisti, siekiant tobulinti siekiamus veiklos rezultatus. Teoriãkai 
pagrƳsta, kad giliam jos paåinimXi tinkamiaXsias Yert\binis l\gmXo, 
kXris sXkonkretina itin platǐ organi]acijos kXltǌros konceptą, 
orientXoja Ƴ tXos organi]acinơs elgsenos aspektXs, kXrie reikãmingi 
Yaikǐ sociali]acijos centro Yeiklos efekt\YXmXi. Metodologiãkai 
derintos tarsi Yienos kitoms oponXojanþios nXostatos: Yiena YertXs, 
kXltǌra Yertinta kaip Yientisas, integralXs reiãkin\s, kita YertXs, kXltǌra 
anali]Xojama kaip saY\je talpinantis sXbkXltǌras fenomenas, detaliaX 
gilintasi Ƴ atskirXs kXltǌros fragmentXs, kXrie tiesiogiai sXsijĊ sX 
sơkminga Yaikǐ resociali]acija. Tai sXdarơ prielaidas tiek 
diagnostiãkai åYelgti Ƴ Yaikǐ sociali]acijos centrǐ kXltǌrą, tiek gilintis 
Ƴ palankios mokiniǐ resociali]acijai kXltǌros raiãką, jos pagrindX 
identifikuojant resociali]acijai palankiXs mok\klos kXltǌros brXoåXs.  

 
2. Vaikǐ resociali]acijos samprata pagal sXkonstrXotą t\rimo 

logiką orientXota Ƴ mok\klos kXltǌros ir jos Yeiklos efekt\YXmo r\ãiǐ 
atskleidimą, apimantƳ tikslǐ, iãkeltǐ prioritetǐ derinimo, atsakom\biǐ 
pasidalijimo, normǐ laik\mosi bendrXomenơje reikãmĊ siekiamiems 
re]Xltatams. äYelgiant iã tokios perspekt\Yos resociali]acijos procesas 
nagrinơtas kaip pakartotinơ sociali]acija, dơl kXrios pirminio 
nepalankaus vystymosi reikalinga mokyklos intervencija ir 
sąmoningas jos Yeikimas, siekiant padơti mokiniams tXrimas Yert\bes 
pakeisti naujomis, priimtinomis visuomenei. Per mokyklos veiklos 
tXrinio ir jo Ƴg\Yendinimo principǐ empiriniǐ dXomenǐ anali]Ċ 
paaiãkinta, kas ir kaip organi]aciniX l\gmeniX padeda siekti Yaikǐ 
resociali]acijos kaip pagrindinio Yaikǐ sociali]acijos centro tikslo ± 
gaXti re]Xltatai ƳYardijami kaip efekt\Yios mok\klos Yeiklos Ƴrod\mai. 
âiame kontekste paneigta tradiciãkai mok\klos kXltǌros t\rimXose 
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iãkeliama mokiniǐ tik akademiniǐ pasiekimǐ sYarba, resociali]acijai 
palanki Xgd\mo Ƴstaigos aplinka ƳYardijama kaip alternat\Ya tokios 
netradicinơs mok\klos Yeiklos efekt\YXmXi Yertinti. 

 
3. Vaikǐ sociali]acijos centrǐ kXltǌros charakteristikas 

atskleidåiant\s profiliai parodơ, kad skirtingi kXltǌros aspektai \ra 
darbXotojǐ Yertinami labai panaãiai ± stipriai iãreikãtǐ prioritetǐ 
nebXYimas pagal konkXrXojanþiǐ Yert\biǐ modelƳ iã mokslinơs 
perspekt\Yos paprastai laikomas neiãnaXdotX Ƴstaigos YidiniX iãtekliX, 
t. \. kXltǌra laikoma sXsiformaYXsia saYaime ir palaikoma inertiãkai. 
âiame kontekste itin aktXalXs pok\þiǐ aspektas, kXris Yienodai 
reikãmingas tiek ãYietimo ar nepilnameþiǐ jXsticijos sistemoms 
bendrąja prasme, tiek t\rime dal\YaYXsiems Yaikǐ sociali]acijos 
centrams, kXriǐ kXltǌras lemia iãorơs kontekstas ir YidaXs pastangos, 
padedanþios siekti geresniǐ re]Xltatǐ, tobXlơti. VadoYaXjantis tokia 
logika disertaciniame tyrime paliesti imitacinio ir realaus keitimosi 
klaXsimai, kXrie sXsipina sX mok\klos steigơjǐ Y\kdomos 
restrXktǌri]acijos ir paties Yaikǐ sociali]acijos centro Ƴg\Yendinamos 
rekXltǌri]acijos re]Xltatais. 

 
4. Vaikǐ sociali]acijos centrǐ kXltǌros resociali]acijos 

aspektX anali]ơ patYirtino sociokXltǌrinio poåiǌrio sYarbą, kXris 
pabrơåia sąYeiką tarp mok\klos bendrXomenơs Yeiklos re]Xltatǐ ir 
Yalst\bơs keliamǐ reikalaYimǐ speciali]Xotai Xgd\mo Ƴstaigai 
delinkYentinio elgesio Yaikams. Dơl ãios prieåasties Yaikǐ 
sociali]acijos centrǐ Y\kdoma resociali]acijos praktika kaip kXltǌros 
raiãka nagrinơta orientXojantis tiek Ƴ bendrXs, organizacijai vertingus 
siekiniXs, tiek iãorơje ãioms mok\kloms keliamXs imperat\YXs, kXriǐ 
re]Xltatai atskleidơ mok\klǐ ir jose dirbanþiǐ sXaXgXsiǐjǐ Yert\biǐ 
kongrXenciją. Tai reiãkia, kad atskirǐ Xådaro tipo mok\klǐ kXltǌrǐ 
diagnostinis Yertinimas parodơ neYienodą darbXotojǐ sociali]aYimosi 
l\gƳ, t. \. galimai iãsiskirianþias mok\klos ir atskirǐ jos nariǐ 
nXomones dơl mok\klos kXltǌros Yert\biǐ reikãmingXmo planXojant 
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ir Ƴg\Yendinant Yaikǐ resociali]acijos procesą. GaXtǐ ƳåYalgǐ pagrindX 
taip pat identifikuotas Yaikǐ sociali]acijos centrǐ galimǐ Y\kd\ti 
pok\þiǐ laXkas ± asmens, organi]acijos ir YisXomenơs Yert\biǐ dermơ, 
apimanti jǐ tarpXsaYio r\ãiXs bei interesXs. 

 
5. Mok\klos kXltǌros raiãkos anali]ei pasitelkta informantǐ 

patirtis atskleidơ pasiteisinXsios praktikos ar siektinǐ Yert\biǐ tXrinƳ, 
Yeikimo principXs, iã kiekYienos mok\klos g\Yenimo tai iliXstrXota 
palankios delinkventinio elgesio vaikams resocializuotis aplinkos 
kǌrimo paY\]dåiais. Metodologiãkai tiriant kXltǌrą ir parodant 
sXbkXltǌrǐ pagal tXrimą statXsą organi]acijoje skirtXmXs, iãr\ãkinti 
resociali]acijai aktXaliaXsi kXltǌros Yeiksniai. Nagrinơjant abiejǐ 
mok\klǐ kXltǌros orientacijos raiãkos tXrinƳ ir pasitelkiant 
pasikartojanþiXs aspektXs, identifikXota, kokie \ra resociali]acijai 
palankǌs mok\klos kXltǌros brXoåai. Jie sXformXlXoti pagal 
konkXrXojanþiǐ Yert\biǐ modelio strXktǌrą, t. \. kiekYienos kXltǌros 
orientacijai charakteri]Xoti jai reikãmingi aspektai ± taip iãplơtotas 
teorinis ãio modelio pagrindimas, pateikta alternat\YaXs ãio teorinio 
modelio taikymo perspektyva. 

 
6. Orientacijos Ƴ atYirą sistemą rơmXose aptarta kaita rodo, kad 

nepilnameþiǐ jXsticijos politikos gairơs, jas Yertinant per ilgalaikơs 
perspekt\Yos pri]mĊ, keitơsi iã esmơs: nXo Yisiãkos Ƴstaigǐ i]oliacijos 
nXo YisXomenơs iki atviros bendruomenei organizacijos, kuri 
palaipsniui ugdo ir padeda vaikams pasirengti socialinei integracijai. 
AtsiåYelgiant Ƴ tai, Yaikǐ sociali]acijos centrǐ statXsas ir Yeiklos 
tXrin\s anali]Xotas platesniame kontekste: skirtingai nei iki ãiol, 
resociali]acijos procese aptariant pagalbos teikimą nơra iãimtinai 
matomi tik Yaikai, bet ir jǐ tơYai, globơjai, tiesioginis sant\kis sX jais 
ƳYardijamas kaip pok\þiǐ reikalaXjanti kr\ptis. Kaip didåiaXsias, iki 
ãiol maåai plơtotas iããǌkis pok\þiǐ link ± vaiko pal\dơjimas Ƴ ãeimą, 
pasibaigXs Yaiko YidXtinơs prieåiǌros priemonơs Y\kd\mXi. T\rimo 
informantai pabrơåơ pakitXsƳ poåiǌrƳ Ƴ delinkYentinio elgesio YaikXs, 
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indiYidXaliǐ jǐ poreikiǐ ir gebơjimǐ Yertinimą, kartX ir XnifikXotos 
veiklos ar pagalbos atsisakymą, didesnƳ atYirXmą. Iãanali]aYXs abiejǐ 
atYejǐ kok\biniXs dXomenis prieita prie iãYados, kad mok\kla to gali 
pasiekti per metodǐ ir priemoniǐ ƳYairoYĊ, ne monotoniãkai 
organi]Xojamą Xgd\mo procesą ir ƳYairiapXsĊ specialistǐ pagalbą. 
Profesijos pagrindǐ suteikimas vaikams, formaliojo ir neformaliojo 
ãYietimo integracija ir profesinơ prieåiǌra (sXperYi]ijos) Yaikǐ 
sociali]acijos centro personalXi \ra Yieni sYarbiaXsiǐ Yeiksniǐ ãiai 
kaitai pasiekti.  

 
7. Tiriant orientaciją Ƴ racionalǐ tikslą, didåiaXsias dơmesys 

skirtas pagrindiniam tikslui ± mokiniǐ resociali]acijos proceso 
paaiãkinimXi. Informantǐ patirt\s parodơ, kad sơkminga 
resociali]acija traktXojama kaip bendras Yaiko ir mok\klos pastangǐ 
re]Xltatas, kXrƳ parodo Yaiko prosocialaXs elgesio raiãka, sXkXrti ar 
atkXrti r\ãiai sX jam sYarbiais artimaisiais, kitais åmonơmis. Tam 
Ƴg\Yendinti reikalingas alternat\Yios Yaiko praeiþiai tiek fi]inơs, tiek 
socialinơs mok\klos aplinkos kǌrimas, YaikXi sYarbiǐ, artimǐ åmoniǐ 
joje dalyvavimas. Mokyklos veikloje su vaikX itin pabrơåtas keliamǐ 
tikslǐ realistiãkXmas ir ơjimas kartX tikslo link pagal Yaiko, o ne 
darbXotojǐ, galim\bes ir poreikiXs. Iãnagrinơtas resociali]acijos 
Y\kd\mo ir Yertinimo tXrin\s iã mok\klǐ darbXotojǐ perspekt\Yos 
atskleidơ g\Yenimiãko konteksto sYarbą, akcentaYo tiek teigiamas, 
tiek netikơtas ar neigiamas sitXacijas ir joms bǌdingas emocijas, 
galinþias kilti bet kXriam YisXomenơs nariXi ± tokiǐ patirþiǐ poreikis 
sXprantamas kaip Yienas sYarbiaXsiǐ sąl\gǐ Yaikǐ resociali]acijos 
tikslams pasiekti.  

 
8. Orientacijos Ƴ YidinĊ Yeiklą anali]ơ leidåia konstatXoti, kad 

daXg metǐ g\YaYXsi Xådara sistema bei siekis joje Xåtikrinti geriaXsiXs 
Yaiko interesXs lơmơ gana detalǐ Yeiklǐ reglamentaYimą Yaiko 
bendravimo, elgesio vertinimo ar pagalbos teikimo aspektais. Vis 
dơlto formaliǐ tais\kliǐ ir kitǐ dokXmentǐ tXrin\s, \ra kXr kas 
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platesnis, kaip ir Yisose organi]acijose, eg]istXoja neraã\tos, bet 
Yisiems organi]acijos nariams åinomos normos, geroji mok\klos 
veiklos praktika. Tai aptariant su tyrimo informantais, paaiãkơjo, kad 
reikãmingiaXsia Yidinơs Yeiklos tXrin\je laikoma YisXomenơs normǐ 
integraYimas Ƴ mok\klos g\Yenimą, laiko ir Yeiklos strXktǌraYimas, 
kXris sXYokiamas kaip iãorinơs ribos, padedanþios YaikXi nXbrơåti 
savo vidines ribas. Tarptautiniuose dokXmentXose iãskiriamas tokio 
tipo mok\klǐ Yeiklos Y\kd\mo Xå jǐ ribǐ Y\kd\mo reikãmingXmas ± 
tai atpaåƳstama ir kaip geroji Yaikǐ sociali]acijos centro patirtis: 
informantai iãsk\rơ Yeiklǐ planaYimą ir Y\kd\mą ne mok\kloje kaip 
bǌtiną sąl\gą, jai Ƴg\Yendinti Xgd\mo procese teigơ taikant\s 
alternat\YiXs metodXs, Yeiklos formas ir bǌdXs. VidXje kXriamai 
tYarkai Y\kd\ti kaip reikalingiaXsias faktoriXs nXrod\tas tais\kliǐ 
paprastXmas ir aiãkXmas, Yaikǐ ƳtraXkimas Ƴ jǐ nXstat\mą bei 
sXaXgXsiǐjǐ YieningXmas, nXoseklXs Yeikimas ãioje srit\je. Ypaþ 
akcentXota Yaiko elgesio pok\þiǐ Yertinimo tema, aktXali]Xotas tokios 
sistemos mok\kloje skaidrXmas bei dơmes\s detalơms, kai kiekYieno 
Yaiko net ir maåiaXsios pastangos \ra pastebimos ir ƳYertintos.   

 
9. Orientacijai Ƴ åmogiãkXosiXs sant\kiXs ãiame t\rime skirtas 

\patingas dơmes\s ± jie t\rimo dal\Yiǐ laikomi pagrindX palankiai 
Yaikǐ resociali]acijai. Sant\kiai apima YisXs mok\klos aplinkoje 
esanþiXs asmenis ir sąYeiką tarp jǐ, Yienǐ kitiems daromą Ƴtaką, 
poYeikƳ bendriems Yeiklos re]Xltatams. Iãanali]aYXs ãƳ aspektą 
apibǌdinanþiXs dXomenis mat\ti, kad po]it\Yiems sant\kiams kXrti ir 
palaik\ti sYarbiaXsia sXaXgXsiojo bXYimas paY\]dåiX ir empatija 
bendraujant su vaiku. Ir vaikams, ir suaugusiesiems veikiant 
resocializacijos procese bǌtinas saXgXmo jaXsmas ir pasirengimas 
padơti Yienas kitam ± tai daXgiaXsia grXpơse dirbant\s pedagogai, 
kXrie daXgiaXsiai laiko praleidåia sX Yaikais, jǐ YaidmXo neretai 
tapatinamas sX tơYǐ (globơjǐ) atsakom\bơmis. PasiteisinXsi mok\klos 
patirtis iãr\ãkino Yaikǐ sociali]acijos centro darbXotojo idealą ± tai 
po]it\Yiai nXsiteikĊs l\deris, kXris kritiãkai mąsto, Yiską apgalYoja, 
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domisi jaXnimXi aktXaliomis temomis, netXri iãankstiniǐ nXostatǐ, 
geba valdyti savo emocijas, moka juokauti, yra atsidavĊs saYo darbXi 
ir vaikams, jam  lygiavertis santykis ± asmeninơ Yert\bơ. Abiejǐ 
mok\klǐ darbXotojai akcentaYo, kad Yisa tai siekiant Y\kd\ti realiai, 
negalima eliminXoti kolekt\Yo bendrXmo, tarpXsaYio pasitikơjimo ir 
komXnikacijos, asmen\biǐ skirt\bơs ar k\lanþios problemos 
mok\klos bendrXomenơje tXri bǌti laikomos ne trXkdåiais, o 
galim\bơmis. 

 



39 
 
 

LIST OF PUBLICATIONS 
 

1. Bieliǌnơ S. (2013). The CXltXre of Children Sociali]ation 
Centers as the Assumption for Successful Student Re-
socialization: Theoretical Insights. Social Transformations 
in Contemporary Society: Proceedings of an International 
Scientific Conference for Young Researchers, 1, 111±119.  

2. Bieliǌnơ. S. (2016). Poåiǌrio Ƴ delinkYentXs ir jiems skirtǐ 
Ƴstaigǐ kaita: teorinơs ƳåYalgos. Acta Paedagogica 
Vilnensia, No 37, p. 98±113. 

3. Bieliǌnơ S. (2018). CXltXre as a Tool for School 
Improvement: the Case of Children Socialization Centers. 
Economics and Culture, 15(1), p. 70±77.  

  



40 
 
 

PUBLIKACIJǏ SĄRAâAS 

1. Bieliǌnơ S. (2013). The CXltXre of Children Sociali]ation 
Centres as the Assumption for Successful Student Re-
socialization: Theoretical Insights. Social Transformations 
in Centemporary Society: Proceedings of an International 
Scientific Conference for Young Researchers, 1, 111-119.  

2. Bieliǌnơ. S. (2016). Poåiǌrio Ƴ delinkYentXs ir jiems skirtǐ 
Ƴstaigǐ kaita: teorinơs ƳåYalgos. Acta Paedagogica 
Vilnensia, Nr. 37, p. 98-113. 

3. Bieliǌnơ S. (2018). Culture as a Tool for School 
Improvement: the Case of Children Socialisation Centres. 
Economics and Culture, 15(1), p. 70-77.  

 
 

 

 

  



41 
 
 

SHORT INFORMATION ABOUT THE DOCTORAL 
CANDIDATE 

Simona Bieliǌnơ worked as a social pedagogue from 2008 
to 2017, participating in the development and improvement of the 
system of minimal and medium child care in Lithuania, and 
providing methodological assistance to municipal child welfare 
commissions and child socialization centers. In 2008 she graduated 
from Vilnius Pedagogical University with a degree in Social 
Pedagogy, and in 2012 obtained a Master¶s degree in EdXcolog\ at 
Vilnius University. 

 
Scientific interests: school culture, student socialization and 

resocialization, organizational improvement activities, education of 
children with delinquent behavior.  

 
Presentations at scientific conferences: 

1. Bieliǌnơ S. (JXne 5±6, 2013), presentation The Culture of 
Children Socialization Centers as the Assumption for 
Successful Student Resocialization: Theoretical Insights at the 
International Conference of Young Researchers Social 
Transformations in Contemporary Society, Mykolas Romeris 
University. 

2. Bieliǌnơ S. (Ma\ 12±13, 2016), presentation Vaikǐ, kuriems 
skirta vidutinơ prieåiǌra, socialinơ integracija: savivaldybiǐ 
atvejǐ analizơ at International Interdisciplinary Scientific 
Conference Liga ir negalơ kultǌroje, âiaXliai UniYersit\. 

3. Bieliǌnơ S. (October 6 and 26, 2016), presentation Nusikalsti 
linkusiǐ vaikǐ resocializacija: bausti ar ugdyti? at scientific 
practical conferences Pagalba vaikams ir jǐ ãeimoms 
savivaldybơse: iããǌkiai ir galimybơs, Klaipơda UniYersit\ and 
Mykolas Romeris University.   



42 
 
 

4. Bieliǌnơ S. (NoYember 9, 2017), presentation Sơkminga 
nusikalsti linkusiǐ vaikǐ resocializacija – kas tai? at scientific 
practical conference Resocializacija be Ƴkalinimo: poreikis 
korekcijos sistemos reinvesticijai, The Law Institute of 
Lithuania. 

5. Bieliǌnơ S. (April 26±27, 2018), presentation Culture as a tool 
for school improvement: the case of children socialization 
centers at International Scientific conference Emerging 
Trends in Economics, Culture and Humanities (etECH2018), 
University College of Economics and Culture (Latvia), 
Alberta College (Latvia), Walsh College (USA), University 
of Economics in Katowice, Faculty of Management (Poland). 
 
Improvement of qualification in research methodology: 

1. June 22±26, 2015, seminar Ethnographic strategy in 
education, prof. J. Green, prof. A. SkXkaXskaitơ. Klaipơda 
University. 

2. June 27±28, 2016, seminar Kada, kaip ir kodơl taikyti atvejo 
studiją kaip tyrimo metodą, prof. V. ä\dåiǌnaitơ. Socialinio 
t\rơjo mok\kla.    

3. July 2017, research internship (6 ECTS), prof. Rui Sousa 
course Case Study Research: Design, Execution and 
Publication. Ljubljana University (Slovenia).   

 
Applied research and participation in working groups: 

1. Bieliǌnơ S., Blaå\tơ V., StepanoYa K. (2015). Research 
Vaiko, kuriam skirta vidutinơ prieåiǌra, integracija: 
kontekstas, poreikiai ir galimybơs. 

2. Bieliǌnơ S., BX]areYiþ A., Pranka D., äơkas T. (2015). 
Analysis Vaiko minimali ir vidutinơ prieåiǌra Lietuvoje ir 
uåsienyje: teisiniai ir praktiniai aspektai. 

3. 2015 ± Group member for draft amendment to the law on 
Child Minimal and Medium Care by the order of the Minister 



43 
 
 

of Ministry of Education and Science of the Republic of 
Lithuania No V-196. 

4. 2016-2017 ± Member of the coordination group for the 
reorganization of children socialization centers by the order 
of the Minister of Ministry of Education and Science of the 
Republic of Lithuania No V-918. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



44 
 
 

TRUMPOS äINIOS APIE DISERTANTĄ 

Simona Bieliǌnơ, dirbdama socialine pedagoge, 2008±2017 
m. dal\YaYo kXriant ir tobXlinant Yaiko minimalios ir YidXtinơs 
prieåiǌros sistemą LietXYoje, teikơ metodinĊ pagalbą saYiYald\biǐ 
Yaiko geroYơs komisijoms ir Yaikǐ sociali]acijos centrams. 2008 m. 
baigơ socialinơs pedagogikos stXdijas VilniaXs pedagoginiame 
XniYersitete, 2012 m. Ƴgijo edXkologijos kr\pties kYalifikacinƳ 
magistro laipsnƳ VilniaXs XniYersitete. 

 
MokVliniǐ inWeUeVǐ VUiW\V: mok\klos kXltǌra, mokiniǐ 

socializacija ir resocializacija, organizacijos tobulinimo veikla, 
delinkYentinio elgesio Yaikǐ Xgdymas.  

 
SkaiW\Wi SUaneãimai mokVlinơVe konfeUencijoVe: 

6. Bieliǌnơ S. (2013 m. biråelio 5±6 d.) praneãimas ÄThe CXltXre 
of Children Socialization Centers As The Assumption for 
SXccessfXl StXdent Resociali]ation: Theoretical Insights³ 
jaXnǐjǐ t\rơjǐ tarptaXtinơje konferencijoje ³Social 
Transformations in Contemporar\ Societ\³, M\kolo Romerio 
universitetas. 

7. Bieliǌnơ S. (2016 m. gegXåơs 12±13 d.). praneãimas ÄVaikǐ, 
kXriems skirta YidXtinơ prieåiǌra, socialinơ integracija: 
saYiYald\biǐ atYejǐ anali]ơ³ tarptaXtinơje interdisciplininơje 
mokslinơje konferencijoje ÄLiga ir negalơ kXltǌroje³, âiaXliǐ 
universitetas. 

8. Bieliǌnơ S. (2016 m. spalio 6 ir 26 d.) praneãimas ÄNXsikalsti 
linkXsiǐ Yaikǐ resociali]acija: baXsti ar Xgd\ti?³ mokslinơse 
praktinơse  konferencijose ÄPagalba Yaikams ir jǐ ãeimoms 
saYiYald\bơse: iããǌkiai ir galim\bơs³, Klaipơdos XniYersitetas 
ir Mykolo Romerio universitetas.   

9. Bieliǌnơ S. (2017 m. lapkriþio 9 d.) praneãimas ÄSơkminga 
nXsikalsti linkXsiǐ Yaikǐ resociali]acija ± kas tai?³ 



45 
 
 

mokslinơje-praktinơje konferencijoje ÄResociali]acija be 
Ƴkalinimo: poreikis korekcijos sistemos reinYesticijai³, 
LietXYos teisơs institXtas. 

10. Bieliǌnơ S. (2018 m. balandåio 26-27 d.) praneãimas ÄCXltXre 
as a tool for school improvement: the case of children 
socialization centers³ tarptaXtinơje mokslinơje konferencijoje 
ÄEmerging Trends in Economics, Culture and Humanities 
(etECH2018)³, Ekonomikos ir kXltǌros XniYersitetas 
(LatYija), Alberta koledåas (LatYija), Volão koledåas (JAV), 
KatoYicǐ ekonomikos XniYersiteto Vad\bos fakulteto 
(Lenkija). 
 
KYalifikacijoV WobXlinimaV W\Uimǐ meWodologijoV Wema: 

4. 2015 m. biråelio 22±26 d. seminaras ÄEtnographic strateg\ in 
edXcation³, prof. J. Green, prof. A. SkXkaXskaitơ. Klaipơdos 
universitetas. 

5. 2016 m. biråelio 27±28 d. seminaras ÄKada, kaip ir kodơl 
taik\ti atYejo stXdiją kaip t\rimo metodą³, prof. V. 
ä\dåiǌnaitơ. Socialinio t\rơjo mok\kla.    

6. 2017 m. liepos mơn. mokslinơ staåXotơ (6 ECTS), prof. RXi 
SoXsa kXrsas ÄCase StXd\ Research: Design, E[ecXtion and 
PXblication³. LiXblianos XniYersitetas (SloYơnija).   

 
V\kd\Wi Waikomieji W\Uimai, dal\YaYimaV daUbo gUXSơVe: 

5. Bieliǌnơ S., Blaå\tơ V., StepanoYa K. (2015). T\rimas: 
ÄVaiko, kXriam skirta YidXtinơ prieåiǌra, integracija: 
kontekstas, poreikiai ir galim\bơs´. 

6. Bieliǌnơ S., BX]areYiþ A., Pranka D., äơkas T. (2015). 
Anali]ơ: ÄVaiko minimali ir YidXtinơ prieåiǌra LietXYoje ir 
Xåsien\je: teisiniai ir praktiniai aspektai³. 

7. 2015 m. LR ãYietimo ir mokslo ministro Ƴsak\mX Nr. V-196 
LietXYos RespXblikos Yaiko minimalios ir YidXtinơs 
prieåiǌros Ƴstat\mo pakeitimo projekto rengimo grXpơs narơ. 



46 
 
 

8. 2016±2017 m. LR ãYietimo ir mokslo ministro Ƴsak\mX Nr. 
V-918 Yaikǐ sociali]acijos centrǐ pertYarkos koordinaYimo 
grXpơs narơ.



NOTES



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Vilniaus universiteto leidykla 
SaXlơtekio al. 9, LT-10222 Vilnius 

El. p. info@leidykla.vu.lt, 
www.leidykla.vu.lt 

Tiraåas 35 egz. 
 

 
 


