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SUMMARY
INTRODUCTION

Relevance of the Topic. Culture as an important dimension
of school effectiveness and improvement has been analyzed by
scientists for four decades. The acquired data have grown into a world-
wide theory that integrates the aspects of student achievements, school
activity and its development which, while closely related, are not
identical (Hargreaves, 2001; Townsend, 2007; Reynolds et al., 2016;
etc.). The influence of school culture on school achievements has also
been emphasized in the Good School Concept which was approved by
the Lithuanian Government in 2015. This concept is aimed at
preconditions for improving the quality level of local school activity.
In the view of theory and education policy, culture is treated as a tool
for identifying the features of current and projected culture that are
used to monitor the realistic development of school (Goodlad, 1975;
Stoll, 1998; Fullan, 2007; Bernhardt, 2016; etc.).

The development of schools, being part of the educational
system, is not a novelty; it is more like an inevitable, immutable and
global process during which evolves a problem of differentiating
between a real and a simulated development (Targamadze, 2017). This
is important in discussing the status of non-traditional schools that are
meant solely for delinquent children: the government was constantly
changing its purpose based on social and political position,
educational paradigms and transforming treatment of juvenile
delinquents (Bielitine, 2016). This change was relatively radical,
based on international regulations (UN Standard Minimum Rules for
the Administration of Juvenile Justice, 1985; UN Rules for the
Protection of Juveniles Deprived of their Liberty, 1990). For quite a
long time schools were expected to protect society from the
inappropriate behavior of young people through isolating them. Now
these educational institutions are meant to be more open and to
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emphasize the integration of their students into society. Legally, the
medium care system is implemented for this purpose, taking place in
closed-type schools, i.e., child socialization centers (The Law of the
Republic of Lithuania on Minimal and Medium Care, 2007; 2010;
2016). Today the main purpose of such organizations is the
resocialization of children with unfavorable psychosocial
development (Merkys, 2002; Oetting and Lynch, 2007).

Tangible changes in the process of resocialization come very
slowly — this is demonstrated by the scientific surveys (Muncie, 2008;
Dunkel, 2014, Sakalauskas, 2015; etc.) on the implementation of
juvenile justice in the US and Europe (including Lithuania). Scientific
research, analysis and operational audits in child socialization centers
from different periods seem to be very critical when evaluating the
results of student resocialization and the expertise of employees or
school environment. The scientists (Merkys et al., 2002; Sapelyté and
Alifanovien¢, 2009; Bakutyte et al., 2013) identify these institutions
as total institutions demonstrating overly high operational stability and
ignoring the outside changes in theoretical and legal contexts. In 2013
the National Audit Office of Lithuania conducted an audit that showed
that the implementation of the child medium care system is ineffective
and one of the main factors is too high a number of children returning
to child socialization centers.

On the one hand this shows that school activity does not
induce changes in student behavior, while on the other hand the
concept of resocialization is very abstract, therefore it is not clear what
are both the effect of students’ achievements in this field and the
results of the school activity. The purpose of the resocialization is
often defined as the replacement of the child’s acquired values with
new ones because delinquent behavior is related to defiance and
resistance to universally accepted values. In other words,
resocialization is identified as a conflict between the things the child
has learnt and the things he/she is taught in the institution (Berger and
Luckman, 1999; Berry et al., 2002). This process thereby includes the
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restoration of social status, the creation of a new identity and role in
society while being in a favorable social educational environment
(Michailovi¢, 2001; Liaudanskien¢ and Lelitigiene, 2007; Berns,
2009; Cox et al.,, 2003). From a sociocultural perspective the
resocialization of minors is often related to the requirements of
institutions while emphasizing their aim to compensate an individual’s
failures and defects in the socialization process (Clausen 1968; Daly,
1991; Scott, 2011). In this context the idea of resocialization is aimed
at an environment where an individual is encouraged intentionally to
seek change, develop their skills, improve and adjust to social
expectations.

Despite the fact that the results students and schools are trying
to achieve are not clearly defined we can assert that the culture of a
child socialization center is definitely the base for resocialization in
such institution: school culture is a holistic entity that embraces and
influences the whole school community (Zhu et al., 2011, p. 557).
According to Sakalauskas (2015, p. 54) the results of an individual’s
resocialization and his/her integration into the community depends on
the ideological values and practices that dominate in the closed-type
institution. Therefore unchanging practice in the resocialization of
delinquent individuals can be interpreted using the conclusions made
by Fullan (2007, p. 25): in the course of the continuous search for
change most schools remain unchanged because they try to restructure
instead of reculture. In reality child socialization centers have already
been reformed a few times: changes in the legislation governing their
activity led to changes in their purpose, founders, structure, names,
activity model descriptions. However, the culture, which is the factor
for school stability and is related to the educational results of these
institutions (Owens, 2001), is still not studied in order to better
understand the existing or projected culture features for favorable
resocialization.

After reviewing the research already carried out it 1s obvious
that the culture of child socialization centers as an essential factor
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influencing the results of the school activity was not studied in a
holistic way, nor was its relation to the children resocialization
identified. We should agree with Sakalauskas’ (2007, p. 11-12)
insight that “recognizing the social importance of young offender
behavior and looking into the reality of the social life in Lithuania we
must admit that the scientific, pedagogic, organizational, institutional
and professional analysis of this behavior and the base for social
monitoring is really poor in various aspects”. After more than a
decade this remains important today.

The subject of this research includes the relation between
school culture and student resocialization constructs where data of the
surveys conducted in child socialization centers are also important to
the extent of the research on the subject in terms of theory — all these
aspects are equally important and therefore are analyzed in parallel.

Organizational culture 1s analyzed from different
perspectives. This implies an interdisciplinary nature of the culture
concept. Depending on the interpretation of the organizational culture
it can be analyzed from the view of: an anthropological aspect that
shows its importance and illustrates processes related to its creation
and establishment (Geertz, 1973; Fitzgerald, 1992; Keyton, 2005;
Alvesson, 2011; etc.); a managerial aspect that is meant to point out
its relation to the results of the activity and possibilities for change
aimed at higher effectiveness for their employees or clients (Earley
and Weindling, 2004; Shein, 2010; Cameron and Quinn, 2011; Bipath,
2012); and an educological aspect that is often oriented to the cultural
expression, school development and change (Hargreaves, 1995;
Maslowski, 2001; Wilson and Cattel, 2005; Tahir et al., 2010; Zhu et
al., 2011; etc.). On the other hand the concept of the school culture in
scientific research is often identified as a climate that is usually
perceived as an individual perception of each organization member
that relates to his/her emotions and experience (James et al., 2008; Van
Houtte and Van Maele, D., 2011) — the difference of these concepts is
also discussed in this research.



For quite a long time foreign scientists (Sarason, 1996;
Scheerens, 2000; Teddlie and Reynolds, 2000; Fisher et al., 2012;
Hopkins et al.,, 2016; etc.) treated school culture as a base for
organization identification, evaluation and implementation of the
change. However, over the last few decades the established discourse
for evaluation of school effectiveness gradually has been replaced by
a school improvement theory focused on holistic revelation of the
culture. The conducted research showed the importance of
organizational culture for its operation (Levine and Lezotte, 1990;
Scheerens et al., 2004; Bryk, 2010; Negis-Isik and Gursel, 2013),
teacher job satisfaction (Lok and Crowford, 1999, 2004; Erdem and
Demirel, 2007), inner communication (Brown and Starkey, 1994;
Hadson et al., 2015), implementation of child welfare policy in
schools (Van Gasse et al., 2016), and better academic achievements
for students (Townsend, T., 2007; Van Maele and Houtte, 2011).

The importance of school culture to student socialization is
not a new aspect. It was widely discussed by Lithuanian scientists:
JuceviCiené et al. (2000) analyzed the relation between university
culture and the student socialization process; Targamadze (2006)
conducted research on the importance of the culture in gymnasiums to
student socialization; Zukauskiené (2009) studied the perception of
organizational culture and its importance during socialization; Zuoza
(2011) discovered the relation between organizational culture and
student socialization. Yet the above mentioned research was aimed at
socialization as the process of becoming a member of an educational
institution or other organizational community, while this research
focuses on the (re)socialization process as a whole life process, during
which a child socialization center is basically the primary institute that
helps a child seek change in his/her behavior in the course of certain
period.

There is not so much research carried out in this context:
Merkys et al. (2002) employed ethnographic research methods and
analyzed the aspects of school activity that may be related to the
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separate elements of school culture, however, at that time the purpose
of these schools was different, they were seen differently in society
and the concept of the resocialization was different; Alifanoviené and
Sapelyté (2009) published an article where the subject was pedagogue
attitude to delinquent children or young offenders. This article
obviously reflects their practical experience in a child socialization
center and their relation to the school culture. However, they used the
data from the previously mentioned research; the research of
Indrasien¢ et al. (2011) was mainly aimed at the adaptation,
organization and provision of sociopedagogical support, and
relationships where all these elements were treated as aspects for the
culture analysis, while the attribution to this phenomenon was not
expressed. Bakutyté et al. (2013) focused on the management of the
resocialization processes; however, the main emphasis was put on the
formation of delinquent behavior, and technical implementation of the
provisions in the Law of the Republic of Lithuania on minimal and
medium care (procedures, terms and other aspects).

The overall review of these studies shows that not only the
culture of child socialization centers and its importance to
performance was not yet recognized, but the analysis of individual
aspects of cultural expression is one-sided — activities are mostly
revealed on the basis of illustrating negative practices rather than
positive, proven examples. Having said that, it is often the case that
researchers focus on securing the rights and interests of children with
delinquent behavior or expressing the physical environment as an
external culture overshadows the educological perspective — helping
such schools discover ways and opportunities to act differently.

The Scientific Problem of the Research. School culture is
the main variable when analyzing school effectiveness and its
influence on student achievement and identifying the needs and
content for qualitative development (Louis and Lee, 2016). This
relates to the thing that culture is treated as “a complex of basic
preconditions, norms, values and artefacts that is common for all
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school members and that affect their activity at school” (Maslowski,
2001, p. 8-9). Over the last few decades much research has been
carried out using this logic (Shoen, 2005; Townsend, 2007; Strand,
2010; Reynolds et al., 2016; etc.); their findings lead to the
formulation of culture characteristics for good school activity results
that are used as guidelines for educational institutions seeking
improvement. Paradoxically they interpret school effectiveness in a
traditional view — through high academic achievement.

This trend in scientific research has been criticized
(Kyriakydes, 2005; Creemers and Kyriakides, 2008; Wringley, 2004)
because of a narrow and unidirectional attitude to school activity and
the interpretation of the projected results — leaving aside academic
achievement, school is place for children to be prepared for
independent life, transferring the local cultural heritage etc. In other
words, the long-lived tradition to “measure” schools based on their
students’ reading, arithmetic or other academic achievements became
inadequate because it reflects only one of many fields in school
activity which is not necessarily the most important. This 1s to be
proved by much ongoing research (Van Gasse et al., 2016) where
school culture is analyzed as a safe emotional environment, child
welfare policy implementation, development of personal identity and
other aspects which lead to school effectiveness. Therefore the change
in the concept of school effectiveness results in the change of
determining cultural factors — this shows why previously defined
school culture characteristics cannot be used for child socialization
centers, as these characteristics are highly oriented to academic
achievement, while these centers are oriented to the resocialization of
their students.

As aresult, changes in schools as well as in child socialization
centers are only possible when projected cultural features are clearly
defined. When outlining the projected culture or possibilities for
change we must realistically identify the existing culture, i.e., what is
the attitude of school community members to already accepted school
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values, norms, do they have any positive experience in resocialization
and what are their expectations for possible change (Shoen, 2005;
Fullan, 2007, Schein, 2010). In this context we raise the following
questions: what are cultural characteristics in child socialization
centers and how do we define evidence-based cultural features for
favorable resocialization?

The Object of the Research — the culture of child
socialization centers: resocialization.

The Aim of the Research — identifying the cultural features
of child socialization centers in the view of favorable resocialization
through the analysis of school effectiveness.

Objectives:

1. Defining the concept of the culture in child socialization
centers and resocialization.

2. Giving theoretical grounds for the importance of the culture
in child socializations centers to school effectiveness and
possibilities for change.

3. Conducting an empirical study of the culture in child
socialization centers through the analysis of school
effectiveness.

4. Identifying features of school culture for favorable
resocialization.

Research Methodology. The research uses a case study
strategy according to Yin (2013) where both quantitative and
qualitative methods are used. Having in mind that the culture in child
socialization centers is analyzed from the view of resocialization, this
research is classified as an explanatory case study. Conducting an
embedded multiple case study, each case has its own elements for
analysis. The case in this research is a school culture while the analysis
units are child socialization centers. According to Yin (2013), the
methodological approach of a case study i1s based on the
constructivism paradigm that accepts people creating their own
subjective representations of objective reality.
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The research employs an abductive reasoning (Pierce, 1878),
the logic inference, where a theory as a framework is used and
combined together in order to define the contextual features. The
Competing Values Framework by Cameron and Quinn (2011) was
used as a theoretical framework for all stages of this research. This
theoretical model enables us to narrow down a wide-ranging construct
of the school culture while its components are used as a base for the
elaboration on the theory in the context that is still not amplified.

Ontological Approach in the Research. Carrying out
research on the culture in child socialization centers the reality is
defined according to the structural functionalism approach (Parsons,
1951): a society is defined as a system of specific structure which is
supported by a moral consensus, i.e., unanimous acceptance of the
same values. This is used to define the purpose of child socialization
centers in the society — the aim is prosocial child behavior matching
the norms of society. Supposedly this closed-type school when
exercising the delegated functions is responsible for maintaining
social order in society, meeting the needs and expectations of society,
and transferring local culture to the students.

Epistemological Approach in the Research. In the
perspective of the structural functionalism theory the results of
people’s activity are defined as a result of the learning of cultural
symbols which is based on the interactions of the participants in an
educational process where these interactions are controlled by norms
and values. This research employs a social constructivism as
epistemological approach in order to explain the process of student
resocialization in child socialization centers. According to Berger and
Luckmann (1966) the logic of constructing a social reality, students in
child socialization centers experience, assess and interpret, and at the
same time relate their interpretations to previous interpretations and
experiences. Therefore, school environment, relationships with peers,
pedagogues, mentors, administrative members and other individuals
are extremely important for behavioral change.
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Axiological Approach in the Research. The interpretation of
school culture values in this research is based on the axiological
relativism approach that defines a value as a phenomenon in human
consciousness which is ontologically independent of the entity. Values
are seen as a basic determinant for behavior, they are used as
behavioral guidelines or as a reference for desirable, prioritized
actions. In this way, the values of child socialization center culture are
defined as any actions of the employees that have any effect or are
identified as a target for the students in the resocialization process.

Logical Model of the Research. The stages of the conducted
case study are the following:

1. Theoretical study aimed at reasoning of the concepts and

model used.

2. Pilot quantitative study aimed at defining cultural features
of the child socialization centers and case sampling.

3. A cultural development of two child socialization centers
discovered during the collection and the analysis of
qualitative data.

4. Practice-based school culture features favorable for the
resocialization discovered after summarizing the
empirical data.

Theoretical and Practical Relevance of the Research. The
theoretical relevance of the research is based on the development of
the existing theory adding the newly defined school culture features
that are targeted at student resocialization and therefore are used for
the evaluation of the school effectiveness as the most relevant view
point. The abductive logic used in the methodology of the case study
enabled us to apply a theoretical model during the analysis of the
empirical data; this model is defined as a framework for the research
and is used to explore the unknown context. This enabled us to narrow
down a wide-ranging concept of the school culture as well as to
expand theoretically the application field for the Competing Values
Framework (Cameron and Quinn, 2011), 1.e., different cultural aspects
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as factors for the effectiveness of child socialization centers are
analyzed and interpreted in the context of resocialization. Cultural
features favorable for resocialization were then identified while their
description created a background for the theoretical evaluation of
school culture in an unusual way helping us to understand the main
components of cultural concept favorable for the resocialization and
the important trends for the integration of the delinquent children.

The practical relevance of the research is based on a
nontraditional concept of school effectiveness that is oriented to the
creation of school culture favorable for the resocialization process
rather than academic achievements: it can be used as a base for the
practical employment of cultural features favorable for resocialization
both during the evaluation of the included children socialization
centers and planning for possible improvement. Obviously the above
mentioned analysis and its logic can be used a base for the future
monitoring of child socialization centers targeted at the identification
of specific measures for activity improvement. Having in mind the
continuous problem of the possible improvement of the child medium
care implementation, this work can also be used in considering the
changes and additions to the legal regulation which in turn can
improve the image of this type of school.

Structure of the Research. This work includes an
introduction, parts of methodological and empiric data analysis,
scientific discussion, conclusions, recommendations, references and
appendices. The scope of the work is 264 pages which include 28
graphics, 52 tables, 230 units of reference and 4 appendices.
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CONCLUSIONS

1. The analysis of organizational culture as an
interdisciplinary construct showed the complexity of the context for
its interpretation and application of its content, which highlighted the
possibilities of shaping and changing the school culture in order to
improve the results of the activity. It is theoretically justified that for
a deep knowledge of the organizational culture, the value level is the
most relevant to flesh out a very broad concept of organizational
culture and to focus on those aspects of organizational behavior that
are relevant to the effectiveness of the child socialization centers.
Methodologically opposing views are combined: on the one hand, the
culture is viewed as a single, integral phenomenon, on the other hand,
the culture is analyzed as a self-contained phenomenon of subcultures
exploring more in-depth individual cultural fragments directly related
to the successful re-socialization of children. This created
preconditions for a diagnostic look at the culture of child socialization
centers, as well as for exploring the expression of a culture favorable
to student resocialization, identifying the features of school culture
that are conducive to resocialization.

2. The concept of resocialization of children, according to
the constructed logic of the research, is oriented to the disclosure of
the relations between the school culture and its activity efficiency,
which includes the significance of goals, coordination of priorities,
sharing of responsibilities, and observance of norms in the
community. From this perspective, the process of resocialization has
been viewed as a repeated socialization, which requires primary
school intervention and conscious action to help students replace their
existing values with new ones that are acceptable to the society. The
analysis of empirical data on the content of school activities and the
principles of its implementation explains what and how at the
organizational level it helps to ensure children’s resocialization as the
main goal of child socialization centers — the results obtained are



1dentified as the evidence of school effectiveness. In this context, the
importance of solely academic achievements traditionally raised by
school culture research is disclaimed, and the educational environment
favorable to resocialization is identified as an alternative to assessing
the effectiveness of such non-traditional school activities.

3. Profiles revealing the cultural characteristics of child
socialization centers have shown that different cultural aspects are
treated very similarly by employees — the absence of strong priorities
according to the Competing Values Framework from a scientific
perspective is generally considered to be an untapped internal resource
of the institution, i.e., culture is considered to be self-formed and
maintained inertly. In this context, an aspect of change that is equally
relevant to the development of education or juvenile justice systems
in general, and to the researched child socialization centers whose
cultures are conditioned by external contexts and internal efforts to
achieve better outcomes, is particularly important. Following this
logic, the dissertation explores issues of simulated and real change,
which are intertwined with the results of the restructuring by school
founders and the results of the re-culturing of the child socialization
center itself.

4. The analysis of the culture in child socialization centers in
terms of resocialization has confirmed the importance of a
sociocultural approach that emphasizes the interaction between
school community performance and state requirements for a
specialized educational institution for children with delinquent
behavior. For this reason, the practice of resocialization by child
socialization centers has been explored as a cultural expression,
focusing on both common organizational values and externally
imposed imperatives for these schools, the results of which have
revealed a congruence between the values of schools and their adult
employees. This means that the diagnostic evaluation of individual
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closed-type school cultures has shown uneven levels of socialization
among employees, 1.e., possible differences of opinion between the
school and its individual members regarding the significance of the
school cultural values in the planning and implementation of the child
resocialization process. On the basis of the insights obtained, the field
of changes that can be implemented by child socialization centers was
also identified — the harmony of values of the individual, organization
and society, which connects their relations and interests.

5. The experience of informants involved in the analysis of the
school’s cultural expression revealed the content and principles of
good practice or values to be pursued, illustrated from the life of each
school by examples of creating a favorable environment for delinquent
children to resocialize. By methodologically examining culture and
showing the differences of subcultures according to their status in the
organization, the most relevant cultural factors for resocialization
were highlighted. By analyzing the content of the expression of the
cultural orientation of both schools and by using repetitive aspects, the
features of the school culture that are favorable for resocialization
were identified. They are formulated according to the structure of the
Competing Values Framework, i.e., each culture orientation is
characterized by its significant aspects — the theoretical justification of
this framework is developed, and the perspective of an alternative
application of this theoretical framework is presented.

6. The change discussed in the framework of an open system
orientation reveals a major shift in the direction of juvenile justice
policy in a long term perspective: from the complete isolation of
institutions from society to the community-based organization that
gradually educates and helps children prepare for social integration.
Against this background, the status and content of child socialization
centers have been analyzed in a broader context: unlike hitherto, not
only children, but also their parents and guardians are seen in the
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process of resocialization, and their direct relationship with them is
identified as demanding change. The biggest challenge so far
underdeveloped is to accompany the child to the family after the child
medium care has been completed. The informants emphasized the
change in attitude towards children with delinquent behavior, the
assessment of their individual needs and abilities, and, at the same
time, the abandonment of unified activities or assistance and greater
openness. Analyzing the qualitative data of both cases, it was
concluded that the school can achieve this through a variety of
methods and tools, a non-monotone educational process and a wide
range of specialist support. Providing the foundations of a profession
for children, the integration of formal and non-formal education and
the professional supervision of the employees in the child socialization
center are among the most important factors in achieving this change.

7. When researching the orientation to rational goal, the
main focus is on explaining the process of student resocialization. The
experiences of informants have shown that successful resocialization
1s seen as a joint result of both child and school efforts, as evidenced
by the expression of the child’s prosocial behavior, or the
establishment or restoration of relationships with important relatives
and other people. This requires the development of an alternative
school environment, both physical and social, for the child’s past, and
the involvement of people close to him or her who are significant to
the child. The school activities with the child emphasize the realism of
the goals being pursued and moving the child towards the goal
according to his or her ability and needs rather than those of the
employees. The analyzed content of resocialization implementation
and evaluation from the perspective of those working in schools
revealed the importance of life context, emphasizing both positive and
unexpected or negative situations and their specific emotions that may
arise in any member of society — the need for such experiences is
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understood to be one of the most important factors in achieving the
goals of children’s resocialization.

8. The analysis of the orientation towards internal activity
allows to state that the closed-type system, which has existed for many
years and strove to ensure the best interests of the child in it, resulted
in quite detailed regulation of activities regarding the child’s
communication, behavioral assessment or assistance. However, the
content of formal rules and other documents is much broader as in any
other organization, there are unwritten norms known to all members
of the organization, and there is good school practice. Discussions
with the research informants revealed that the most important thing in
the content of internal activity is the integration of societal norms into
school life, the structuring of time and activities, which are perceived
as external boundaries that help the child to define his or her internal
boundaries. International documents highlight the importance of this
type of school activity outside the institution — it is also recognizable
as a good practice for a child socialization center: informants
highlighted planning and carrying out out-of-school activities as a
prerequisite; they claimed to use alternative methods, forms of action
and methods to implement it in the educational process. The simplicity
and clarity of the rules, the involvement of children in the process for
creation of these rules, and the unity of the adults, and consistent
actions in this field, are among the factors that are most important to
the internal order. Particular emphasis was placed on the topic of
evaluating changes in child behavior, transparency of such a system in
schools and attention to detail, where even the smallest effort of each
child is noticeable and appreciated.

9. Study participants gave special attention to the orientation
towards human relations as the basis for the favorable
resocialization of children. Relationships include all individuals in the
school environment and the interaction between them, the influence
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they have on each other, the impact on overall performance. Analyzing
the data describing this aspect shows that the adult being exemplary
and empathic in communicating with the child is the key to building
and maintaining a positive relationship. Both children and adults need
a sense of security and readiness to help each other in the process of
resocialization — these are mainly group pedagogues who spend most
of their time with children and their role is often identified with the
responsibilities of parents (guardians). A proven school experience
has highlighted the ideal of a child socialization center employee — a
positive leader who thinks critically, thinks about everything, takes
interest in youth-related topics, has no prejudices, is capable of
managing emotions, has a sense of humor, is devoted to his/her work
and children, and considers equality to be a personal value. The staff
of both schools emphasized that in order to achieve this in real life, the
commonality of the people, mutual trust and communication,
personality differences or problems in the school community should
be considered as opportunities rather than hindrances.
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SANTRAUKA

[VADAS

Tyrimo aktualumas. Kultira kaip reikSmingas mokyklos
veiklos efektyvumo ir tobulinimo matmuo moksliskai analizuojamas
jau ketvirtg deSimtmet; — tyrimy pagrindu susiformavusi ir placiai
pasaulyje taikoma teorija (angl. School effectiveness and
improvement) integruoja mokiniy pasiekimy ir mokyklos vykdomos
veiklos, jos gerinimo aspektus, kurie sarySingi, bet ne tapatis
(Hargreaves, 2001; Townsend, 2007; Reynolds et al, 2016; etc.).
Mokyklos  kultiros reikSmé jos siekiamiems rezultatams
akcentuojama ir 2015 m. patvirtintoje Geros mokyklos koncepcijoje,
kurios pagrindinis tikslas — ,,sudaryti prielaidas kelti Salies mokykly
<...> veiklos kokybeés lygi“. Tiek teorinéje, tiek Svietimo politikos
plotméje kultira pripaZistama kaip instrumentas, padedantis
identifikuoti esamos ir projektuoti norimos kultiiros bruozus, kuriy
siekiant matoma reali mokyklos kaita (Goodlad, 1975; Stoll, 1998;
Fullan, 2007; Bernhardt, 2016; etc.).

Mokykly, kaip ir Svietimo sistemos, kaita — jau nebéra naujas,
veikiau neiSvengiamas, inertiS8kai ir visuotinai vykstantis procesas,
kurio metu vis dazniau palie¢iami realiy versus imitaciniy pokyciy
klausimai (Targamadze, 2017). Jie aktualiis aptariant ir netradiciniy
mokykly, skirty iSimtinai delinkventinio elgesio vaikams, padéti:
valstybé jy paskirt] performulavo ne kartg, atsizvelgdama j socialiniy,
politiniy poziuriy, ugdymo paradigmy bei reagavimo budy ] jaunus
teisés pazeidéjus kaita (Bieliine, 2016). Si transformacija gana
radikali ir pagrjsta tarptautinémis direktyvomis (Jungtiniy Tauty
standartinés minimalios nepilnameciy justicijos jgyvendinimo
taisyklemis, 1985; Jungtiniy Tauty nepilnameciy, 1§ kuriy laisve
ribota, apsaugos taisyklémis, 1990): ilga laika mokykloms kelti
reikalavimai apsaugoti visuomen¢ nuo netinkamai besielgiancio
jaunimo jj izoliuojant keic¢iami idéjomis, palaikan¢iomis Siy ugdymo

22



Jstaigy atvirumg ir pabrézian¢iomis mokiniy integracija visuomengje.
Teisiskai tuo tikslu yra jgyvendinama vaiko vidutinés priezitros
priemong¢, kuri vykdoma uzdaro tipo mokyklose — vaiky socializacijos
centruose (Lietuvos Respublikos vaiko minimalios ir vidutinés
priezitros jstatymas, 2007; 2010; 2016). Siandien tokiy organizacijy
vykdomos veiklos pagrindinis tikslas — sékminga resocializacija
vaiky, kuriy psichosocialiné raida susiklosté¢ nepalankiai (Merkys,
2002; Oetting ir Lynch, 2007).

Realus resocializacijos vykdymo pokyciai vyksta itin 1étai —
tai patvirtina 1ir mokslininky (Muncie, 2008; Dunkel, 2014,
Sakalausko, 2015; etc.) nepilnameciy justicijos jgyvendinimo
apzvalgos Jungtinése Amerikos Valstijose, Europoje, taip pat ir
Lietuvoje. Iki Siol skirtingais laikotarpiais atlikty mokslo tyrimy,
analiziy ar veiklos audity vaiky socializacijos centruose iSvados
pasiZymi kritiniu tonu tiek vertinant mokiniy resocializacijos
pasiekimus, tiek darbuotojy kompetencijas ar mokykly aplinka.
Mokslininkai (Merkys et al, 2002; éapelyté ir Alifanoviené, 2009;
Bakutyté et al, 2013) Sias ugdymo jstaigas tapatina su totaliomis
institucijomis, deklaruodami pernelyg didel; mokykly veiklos
stabiluma, jy iSoréje vykstancios teorinio ir teisinio konteksto kaitos
ignoravimg. 2013 m. atlikto Valstybés kontrolés audito iSvadose vaiko
vidutinés prieziiiros jgyvendinimas jvardijamas kaip nerezultatyvus, o
kaip vienas svarbiausiy argumenty nurodomas didelis vaiky, kurie
pakartotinai grizta j vaiky socializacijos centrus, skaicius.

Viena vertus, tai rodo, kad $iy mokykly veikla galbiit néra
paveiki jy mokiniams, kita vertus — iki Siol resocializacijos sgvoka
apibréZiama ir aiSkinama labai abstrak¢iai, iki galo néra aiSkus ir
mokiniy pasiekimy Sioje srityje, ir mokyklos veiklos rezultaty turinys.
DazZniausiai resocializacijos paskirtimi nurodomas vaiko esamy
vertybiy keitimas naujomis, nes delinkventinio elgesio raiSka siejama
su nepaisymu ar prieSinimusi visuotinai priimtinoms vertybéms.
Kitaip tariant, resocializacija laikoma susidirimu tarp to, kg vaikas yra
iSmokes ir ko mokosi institucijoje vykstanciy veikly metu (Berger ir
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Luckman, 1999; Berry et al, 2002). Taigi $is procesas apima socialinio
statuso atkiirimg, naujo tapatumo, vaidmens visuomenéje kiirima
bunant tam tinkamoje socialin¢je edukacingje aplinkoje (Michailovic,
2001; Liaudanskien¢ ir Lelitigien¢, 2007; Berns, 2009; Cox et al,
2003). Zvelgiant i§ sociokultlirinés perspektyvos, nepilnameéiy
resocializacija dazniausiai siejama su reikalavimais institucijoms,
siekiant pabrézti jy paskirt; kompensuoti asmens nesékmes ir
trukumus socializacijos procese (Clausen 1968; Daly, 1991; Scott,
2011). Siame kontekste resocializacijos idéja daZniausiai yra
orientuota j aplinka, kuri turi skatinti sgmoningg asmens siekj keistis,
ugdytis, tobuléti ir kartu atitikti visuomenés keliamus likescius Sioje
srityje.

Nepriklausomai nuo to, kad ir mokinio, ir mokyklos siekiamy
rezultaty charakteristika gana neapibrézta, galima konstatuoti, kad
vaiky socializacijos centro kultiira yra resocializacijos institucijoje
pagrindas: mokyklos kultiira yra holistin¢ biitis, kuri apima ir veikia
visg mokyklos bendruomen¢ (Zhu et al, 2011, p. 557). Anot
Sakalausko (2015, p. 54), nuo to, kokia vertybin¢ ideologija ir praktika
jsivyrauja uzdaroje jstaigoje, priklauso asmens resocializacijos bei
integracijos bendruomenéje rezultatai. Tai reiSkia, kad nekintanti
delinkventy resocializacijos vykdymo praktika gali biiti paaiSkinama
Fullan (2007, p. 25 ) iSvadomis: nuolat siekdamos pasikeisti daugybé
mokykly lieka tokios pacios tik del to, kad vietoj rekulturizavimo
(angl. reculturing) vykdo restruktiirizavimg (angl. restructuring). IS
tiesy, siekiant poky¢iy vaiky socializacijos centruose, jie reformuoti
net keleta karty: keiCiantis jy veiklg reglamentuojanioms teis€s
normoms kito jy paskirtis, steigéjai, struktiiros, pavadinimai, veiklos
modelio aprasai, taCiau kultiira kaip stabilumg palaikanti jéga,
tiesiogiai susijusi su S$iy ugdymo jstaigy veiklos rezultatais (Owens,
2001), iki Siol netyrinéta nei siekiant geriau suprasti esamus, nei
projektuojant resocializacijai palankius kulttiros bruozus.

Tai leidzia daryti iSvada, kad vaiky socializacijos centry
kultiira kaip jos veiklos rezultatams didziule jtakg turintis veiksnys
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holistiSkai netyrinétas, nenagrinétas ir jos paveikumo vaiky
resocializacijai aspektas. Galima sutikti su Sakalausko (2007, p.11—
12) 1zvalga apie tai, kad ,,pripaZistant jaunimo nusikalstamo elgesio
socialing svarba ir pazvelgus j Lietuvos socialinio gyvenimo realybe,
tenka pripaZzinti jvairiomis prasmeémis skurdzig moksling, pedagoging,
organizacing, institucing ir dalyking Sio elgesio analizes bei socialines
kontroles baz¢®. Pra¢jus daugiau nei deSimtmeciui ji iSlieka aktuali ir
Siandien.

Teorinis tyrimo iStirtumas. Sio tyrimo objektas apima
mokyklos  kultiros ir mokiniy resocializacijos konstrukty
sarySingumo aspektg, teoriniam iStirtumui reikSmingos ir tyrimy,
atlikty vaiky socializacijos centruose, iSvados — visi Sie aspektai yra
vienodai svarbiis ir aptariami lygiagreciai.

Paprastai mokyklos kaip organizacijos kultiira analizuojama
zvelgiant 1S dviejy perspektyvy: vienu atveju laikoma, kad
organizacija yra kultiira, kitu — kad organizacija turi kultiirg. Tai
suponuoja kultiiros sgavokos tarpdiscipliSkumg: priklausomai nuo
organizacijos kultliros interpretacijos, ji gali buti nagrinéjama
antropologiniu aspektu, atskleidZzianCiu jos reikSme bei procesus,
kuriy metu ji yra kuriama ar jtvirtinama (Geertz, 1973; Fitzgerald,
1992; Keyton, 2005; Alvesson, 2011; etc.), vadybiniu aspektu, kurio
tikslas — suprasti jos sgsajas su veiklos rezultatais ir kaitos
galimybémis, siekiant didesnio efektyvumo jos darbuotojams ar
klientams (Earley ir Weindling, 2004; Shein, 2010; Cameron ir Quinn,
2011; Bipath, 2012), edukologiniu aspektu, kuris dazniausiai
orientuotas ] kultiros raiSka, mokykly tobul¢jimg ir kaitg
(Hargreaves, 1995; Maslowski, 2001; Wilson ir Cattel, 2005; Tahir et
al,2010; Zhu et al, 2011; etc.). Kita vertus, neretai mokyklos kultiiros
sgvoka tyrimuose tapatinama klimatui, kuris dazniausiai suprantamas
kaip individuali kiekvieno organizacijos nario percepcija, susieta su jo
jausmais ir turima patirtimi (James et al, 2008; Van Houtte ir Van
Maele, D., 2011), — Siy sgvoky atskirtis aptariama ir Siame tyrime.
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Uzsienio Saliy mokslininkai (Sarason, 1996; Scheerens, 2000;
Teddlie ir Reynolds, 2000; Fisher et al, 2012; Hopkins et al, 2016;
etc.) jau gana ilgai mokyklos kultirg laiko Sios organizacijos
pazinimo, vertinimo bei poky¢iy realizavimo pagrindu. Pastaraisiais
deSimtmeciais jsigaléjus] mokyklos kultiiros vertinimo (angl. school
effectiveness) diskursg vis dazniau papildo mokyklos tobulinimo
teorijos (angl. school improvement), fokusuotos i holistin; kultiiros
atskleidimg. Atlikti moksliniai tyrimai jrodé organizacijos kulttiros
reikSme jos valdymui (Levine ir Lezotte, 1990; Scheerens et al, 2004;
Bryk, 2010; Negis-Isik ir Gursel, 2013), mokytojy pasitenkinimui jy
darbu (Lok ir Crowford, 1999, 2004; Erdem ir Demirel, 2007), vidinei
komunikacijai (Brown ir Starkey, 1994; Hadson et al, 2015), vaiko
geroves politikos jgyvendinimui mokykloje (Van Gasse ef al, 2016)
ir, zinoma, geresniems mokiniy akademiniams pasiekimams
(Townsend, T., 2007; Van Maele ir Houtte, 2011).

Mokyklos kultiiros reik§me jos mokiniy socializacijai — néra
visiSkai naujas aspektas. Jis gana plafiai nagrinétas Lietuvos
mokslininky: Jucevic¢iené et al (2000) tyré universiteto kultiiros
sasajas su studenty socializacijos procesu; Targamadze¢ (2006)
analizavo gimnazijos kultiiros reikSm¢ mokiniy socializacijai;
Zukauskaité (2009) nagrinéjo organizacijos kultliros perpratimo
svarbg naujy jos nariy socializacijos metu; Zuoza (2011) atskleide
mokyklos kultliros ir mokiniy socializacijos sarySingumg. Visgi
minéti tyrimai vykdyti socializacijos kaip tapsmo ugdymo jstaigos ar
kitos organizacijos bendruomenés nariu aspektu, o Siame tyrime
(re)socializacijos procesas suprantamas kaip visg gyvenimg trunkantis
procesas. Jo metu vaiky socializacijos centras yra bene pagrindinis
institutas, padedantis vaikui siekti jo elgesio pokyc¢iy konkrety,
apibrézta laikotarpj.

Siuo aspektu tyrimy atlikta nedaug: Merkys et al (2002),
taikydami etnografinio tyrimo metodus, analizavo mokykly veiklos
aspektus, kurie galéty biiti siejami su Siy mokykly kultiry atskirais
elementais, taiau tuo metu buvo kitas mokykly statusas, kitaip
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aiSkinama jy paskirtis visuomen¢je, egzistavo kitokia resocializacijos
samprata; Alifanovienés ir Sapelytés (2009) publikuoto straipsnio
objektas — pedagogy nuostatos nusikalsti linkusiy ar nusikaltusiy
vaiky atzvilgiu, jos neabejotinai siejasi su jy paciy praktine veikla
vaiky socializacijos centre, taigi ir mokyklos kultiira, taciau jy
duomenys naudoti 1§ prieS minéto tyrimo; IndraSienés et al (2011)
tyrimas labiausiai orientuotas ] adaptacijos, sociopedagoginés
pagalbos organizavimg, teikimg, santykius, kurie traktuojami kaip
kultiiros analizés aspektai, nors prieskyra Siam fenomenui nejvardyta;
Bakutytés et al (2013) darbas orientuotas ] resocializacijos procesy
valdyma, ta¢iau didziausias démesys skiriamas delinkventinio elgesio
formavimosi patir€iai atskleisti, formalioms Lietuvos Respublikos
vaitko minimalios ir vidutinés prieziliros jstatymo nuostatoms
jgyvendinti (procediiry, terminy laikymosi ir kt. aspektams). Bendra
S1y tyrimy apZzvalga rodo, kad vaiky socializacijos centry kultira ir jos
reikSme veiklos rezultatams tikslingai iki Siol ne tik nepazinta, bet
pasizymi atskiry kulttros raiSkos aspekty analiz¢ — veikla daZzniausiai
atskleidZziama remiantis negatyvios praktikos iliustravimu, o ne
pozityviais, pasiteisinusiais pavyzdziais. Tai jvertinus galima teigti,
kad neretai tyréjy koncentravimasis ] delinkventinio elgesio vaiky
teisiy ir interesy uZtikrinimg ar fizinés aplinkos kaip iSorinés kultiiros
raiSka ,,uzgozia® edukologine perspektyva — padéti tokios paskirties
mokykloms atrasti biidus ir galimybes veikti kitaip, tobulinti turimag
praktika.

Tyrimo moksliné problema. Mokyklos kultira yra
pagrindinis kintamasis, siekiant iStirti mokyklos veiklos efektyvuma
per mokiniy pasiekimus lemiancius veiksnius bei suprasti kokybinés
kaitos poreikius bei turinj (Louis ir Lee, 2016). Tai susij¢ su tuo, kad
kultiira laikoma ,,pagrindinémis prielaidomis, normomis, vertybémis
ir artefaktais, kurie yra bendri visiems mokyklos nariams ir kurie turi
jtakos jy veikimui mokykloje* (Maslowski, 2001, p. 8-9).
Vadovaujantis Sia logika pastaraisiais deSimtmeciais vykdyta ne
mazai tyrimy (Shoen, 2005; Townsend, 2007; Strand, 2010; Reynolds
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et al, 2016; etc.), jy iSvadose suformuluotos gerus mokyklos veiklos
rezultatus lemiancios kulttros charakteristikos, kurios traktuojamos
kaip orientyrai tobuléti siekian¢ioms ugdymo jstaigoms. Paradoksalu
tai, kad juose mokyklos veiklos efektyvumo raiska suprantama
tradiciSkai — tai auksti akademiniai mokiniy pasiekimai.

Si moksliniy tyrimy tendencija jau kurj laikg kritikuojama
(Kyriakydes, 2005; Creemers ir Kyriakides, 2008; Wringley, 2004)
del pernelyg siauro ar vienkrypcio poziiirio ] mokyklos veiklg ir
siekiamy rezultaty interpretacijg — be akademiSkumo, mokykla vaikag
rengia savarankiSkam gyvenimui, perduoda tautos kultiros pavelda,
etc. Kitaip tariant, 1lgg laikg gyvavusiai tradicijai ,,matuoti‘ mokyklas
pagal jy mokiniy skaitymo, skai¢iavimo ar kitus akademinius
pasiekimus atrodo nebetikslinga, nes tai atspindi tik vieng i§ daugelio
mokyklos veikimo sriciy, kuri ne visais atvejais yra svarbiausia. Tam
irodyti jau atliekami tyrimai (Van Gasse et al, 2016), kuriuose tiriama
mokyklos kultiira, jos veiklos efektyvumu jvardijant saugia emocing
aplinkg, vaiko geroveés politikos jgyvendinimg, asmenybés ugdyma ar
kitus aspektus. Tai reiSkia, kad pasikeitus mokyklos veiklos
efektyvumo sampratai, kinta ir jg lemiantys kultiiros veiksniai — tai
pagrindzia, kodél iki Siol suformuluotos mokyklos kultiiros
charakteristikos dél jy stiprios orientacijos | akademinius pasiekimus
negali biiti taikomos vaiky socializacijos centrams, kuriy veiklos
rezultatai nukreipti } mokiniy resocializacija.

Vadovaujantis mokyklos efektyvumo tyrimuose taikomu
poziuriu, kiekvienos mokyklos, kaip ir vaiky socializacijos centro kaip
organizacijos pokyciai galimi, kai apibréZiami jos rezultatams siektini
kulttiros bruozai. Svarstant siekiamos kultiiros konttrus, kaitos
galimybes atskaitos tasku laikoma tai, kaip ji realiai reiskiasi dabar, t.
y. kg mokyklos bendruomenés nariai galvoja apie mokykloje priimtas
vertybes, normas, kokia yra jy pozityvi resocializacijos vykdymo
patirtis ar liikesc¢iai dél galimybiy keistis (Shoen, 2005; Fullan, 2007,
Schein, 2010). Siame kontekste keliamas klausimas: kokios yra vaiky
socializacijos centry kultiirinés charakteristikos ir kaip turéty biiti
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apibréziami praktiniais jrodymais gristi resocializacijai palankiis
kulttros bruozai?

Tyrimo objektas — vaiky socializacijos centry kultura
resocializacijos aspektu.

Tyrimo tikslas — atskleisti resocializacijai palankius vaiky
socializacijos centry kultiros bruozus jy veiklos efektyvumo aspektu.

Tyrimo uzdaviniai:

5. Paaiskinti  vaiky socializacijos centro kultiiros ir
resocializacijos sampratas.

6. TeoriSkai pagrjsti vaiky socializacijos centry kultiiros reikSme
ju veiklos efektyvumui ir kaitai.

7. Atlikti vaiky socializacijos centry kultiiry raiSkos empirinj
tyrimg veiklos efektyvumo aspektu.

8. Identifikuoti resocializacijai palankius mokyklos kulttiros
bruoZzus.

Tyrimo metodologija. Tyrime pasirinkta atvejo studijos
strategija pagal Yin (2013), kurig vykdant taikomi ir kiekybiniai, ir
kokybiniai tyrimo metodai. Atsizvelgiant j tai, kad vaiky socializacijos
centry kultira analizuojama resocializacijos aspektu Sis tyrimas
priskiriamas aiSkinamajam (angl. explanatory) atvejo studijos tipui.
Vykdoma jtraukioji (angl. embeded) daugybiné (angl. multiple) atvejo
studija, kai nagrin¢jamas atvejis turi skirtingus analizés elementus.
Siame darbe atveju laikoma mokyklos kultiira, o analizés vienetais
jvardijami vaiky socializacijos centrai. Pagal Yin (2013) atvejo
studijos metodologiné prieiga remiasi konstruktyvistine paradigma,
kurioje pripazjstama subjektyviy zmogaus prasmiy kiirimo reikSme ir
objektyvumag atspindintys teiginiai.

Tyrime pasirinkta abduktyvi (Peirce, 1878) mastymo logika,
kai atliekant tyrimg teorija tampa rémais, kurie naudojami ir derinami
siekiant paZzinti tiriamo konteksto ypatumus. Cameron ir Quinn,
(2011) konkuruojanciy vertybiy modelis (angl. Competing values
framework) pasirenkamas kaip §io tyrimo teoriniai rémai visuose jo
etapuose. Sis teorinis modelis leidZia susiaurinti labai platy mokyklos
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kultiiros konstrukta, jo sudétinés yra pagrindas plétoti teorijg dar
nepaZintame kontekste.

Tyrimo ontologinés nuostatos. Tiriant vaiky socializacijos
centry kultiras realybé aiSkinama remiantis  struktiirinio
funkcionalizmo prieiga (Parsons, 1951): visuomen¢ suprantama kaip
specializuoty struktiiry organizmas, kuriam palaikyti reikalingas
moralinis konsensusas, t. y. daugumos visuomenés nariy ty paciy
vertybiy pripazinimas. Tuo vadovaujantis pagrindZziama vaiky
socializacijos centro paskirtis visuomenéje — siekti prosocialaus,
visuomenés normas atitinkan¢io vaiky elgesio. Manoma, kad
atlikdama jai perduotas funkcijas $i uzdaro tipo mokykla privalo
palaikyti socialing tvarkg visuomeng¢je, atliepti jos poreikius ir
lukescius, perduodama savo ugdytiniams tautos kultiirg.

Tyrimo epistemologinés nuostatos. Struktiirinio
funkcionalizmo teorijos perspektyvoje zmogaus veiklos rezultatai
jvardijami kaip kultiiriniy simboliy mokymosi rezultatas, kuris
paremtas ugdymo proceso dalyviy interakcijomis, o jos vyksta
reguliuojamos normy, vertybiniy nuostaty. Siame kontekste socialinis
konstrukcionizmas pasirinktas kaip epistemologinés nuostatos
paaiskinti, kaip vyksta mokiniy resocializacijos procesas vaiky
socializacijos centre. Pagal Berger ir Luckmann (1966) socialinés
tikrovés konstravimo logika, vaiky socializacijos centry ugdytiniai
Sioje jstaigoje patiria, vertina ir interpretuoja bei sieja interpretacijas
su ankstesnémis interpretacijomis ir patirtimis, todél mokyklos
aplinka, santykiai su bendraamziais, pedagogais, auklétojais,
administracijos atstovais bei kitais asmenimis turi ypatingg reikSme
siekiant jy elgesio pokyc¢iy.

Tyrimo aksiologinés nuostatos. Mokyklos kulttros vertybiy
interpretacija Siame tyrime remiasi aksiologinio reliatyvizmo
nuostatomis, pabrézian¢iomis vertybe kaip zmoniy sgmongje
egzistuojant] reiSkinj, kuris ontologiSkai nepriklauso nuo biities.
Vertybés laikomos pagrindine elgesio determinante, jos jvardijamos
kaip elgsenos gairés ar nuorodos ] pageidaujama, prioritetin} veiksmy
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atlikimg. Tai reiSkia, kad wvaiky socializacijos centro kultiiros
vertybémis laikoma ne bet kokia jo darbuotojy elgesio raiska, o toks
veikimas, kuris yra paveikus ar jvardijamas kaip siektinas jy mokiniy
resocializacijos procese.

Tyrimo loginé schema. Atvejo studija jgyvendinta Siais
etapais:

1. Atliktas teorinis tyrimas, skirtas vartojamy sampraty ir
teorinio modelio pagrindimui.

2. Vykdytas zvalgomasis kiekybinis tyrimas, kuriuo
apibudintos vaiky socializacijos centry kultiirinés charakteristikos, jy
pagrindu atlikta atvejy atranka.

3. Renkant ir analizuojant kokybinius duomenis atskleista
dviejy vaiky socializacijos centry kultiiros raiska.

4. Apibendrinus empirinius duomenis identifikuoti praktika
gristi resocializacijai palankiis mokyklos kultiiros bruozai.

Tyrimo teorinis ir praktinis reikSmingumas. Tyrimo
teorin] reikSmingumg galima pagristi jau sukurtos teorijos plétojimu
bei naujai suformuluotais mokyklos kulttiros bruozais, kurie tikslingai
orientuoti 1 mokiniy resocializacijg kaip Sios mokyklos efektyvumui
vertinti tinkamiausig Zitiros kampg. Pirma, atvejo studijos
metodologijoje pasirinkta abduktyvi logika leido empiriniy duomeny
analizéje taikyti teorin] modelj, kuris suprantamas kaip tyrimo rémai
ir naudojamas siekiant iStirti dar nepazinta konteksta. Taip ne tik
susiaurinta itin plati mokyklos kultiros samprata, bet ir teoriSkai
iSpléstas konkuruojanciy vertybiy modelio (Cameron ir Quinn, 2011)
taikymo laukas, t. y. skirtingi kultiros aspektai kaip vaiky
socializacijos centro veiklos efektyvumg lemiantys veiksniai
analizuojami ir interpretuojami resocializacijos kontekste. Antra,
tyrime identifikuoti palankiis resocializacijai kulttros bruozai ir jy
paaiSkinimas sukiré prielaidas teoriSkai vertinti mokyklos kultiirg
kitu, nei jprasta, aspektu, atskleidé¢ Zzinojimg, kokie yra pagrindiniai
resocializacijai palankios kultiiros sampratos déemenys, apibudinantys
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kryptis, 1 kg svarbu atsizvelgti siekiant delinkventinio elgesio vaiky
integracijos.

Praktinis tyrimo reikSmingumas grindZiamas netradicine
mokyklos veiklos efektyvumo samprata Siame tyrime, kuri implikuoja
ne akademinius pasiekimus, o resocializacijos procesui palankios
mokyklos kultiros turinio analiz¢ — ja vadovaujantis galimas
resocializacijai palankiy kultiros bruozy naudojimas praktiSkai tiek
vertinant tyrime dalyvavusiy vaiky socializacijos centry veikla, tiek
projektuojant jy tobulinimo galimybes. Be abejo, minéta analizé ir jos
logika gali bti pagrindu ateityje vykdomai vaiky socializacijos centry
veiklos stebésenai, kurios tikslas — konkreciy veiklos gerinimo
priemoniy paieSka. Atszvelgiant j reguliariai keliamg vaiko vidutinés
priezitros priemonés vykdymo tobulinimo klausimg, Sis darbas taip
pat gali biiti naudojamas, svarstant jos teisinio reglamentavimo
keitimo ar papildymo galimybes, inicijuojant Sio tipo mokykly
jvaizdzio kaitg.

Tyrimo struktira. Darbg sudaro jvadas, teoriné,
metodologiné ir empiriniy duomeny analizés dalys, moksliné
diskusija, iSvados, rekomendacijos, literatiiros saraSas ir priedai.
Darbo apimtis — 262 puslapiai, pateikta 28 paveikslai, 52 lentelés, 230
literaturos Saltiniy ir 4 priedai.
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ISVADOS

1. Organizacijos kultiros kaip interdisciplininio konstrukto
analiz¢ atskleide kompleksiSkg jos turinio interpretacijos bei taikymo
konteksta, kuriame 1Sryskintos galimybés mokyklos kultiirg formuoti,
keisti, siekiant tobulinti siekiamus veiklos rezultatus. TeoriSkai
pagrista, kad giliam jos pazinimui tinkamiausias vertybinis lygmuo,
kuris sukonkretina itin platy organizacijos kultiiros koncepta,
orientuoja ] tuos organizacinés elgsenos aspektus, kurie reikSmingi
vaiky socializacijos centro veiklos efektyvumui. Metodologiskai
derintos tarsi vienos kitoms oponuojancios nuostatos: viena vertus,
kultiira vertinta kaip vientisas, integralus reiskinys, kita vertus, kultiira
analizuojama kaip savyje talpinantis subkulttiras fenomenas, detaliau
gilintasi ] atskirus kultiiros fragmentus, kurie tiesiogiai susij¢ su
sékminga vaiky resocializacija. Tai sudaré prielaidas tiek
diagnostiSkai zvelgti | vaiky socializacijos centry kultiirg, tiek gilintis
1 palankios mokiniy resocializacijai kulturos raiska, jos pagrindu
identifikuojant resocializacijai palankius mokyklos kulttiros bruozus.

2. Vaiky resocializacijos samprata pagal sukonstruotg tyrimo
logika orientuota ] mokyklos kultiiros ir jos veiklos efektyvumo rySiy
atskleidimg, apimant; tiksly, iSkelty prioritety derinimo, atsakomybiy
pasidalijimo, normy laikymosi bendruomene¢je reikSme¢ siekiamiems
rezultatams. Zvelgiant i$ tokios perspektyvos resocializacijos procesas
nagrinétas kaip pakartotin¢ socializacija, del kurios pirminio
nepalankaus vystymosi reikalinga mokyklos intervencija ir
sgmoningas jos veikimas, siekiant padéti mokiniams turimas vertybes
pakeisti naujomis, priimtinomis visuomenei. Per mokyklos veiklos
turinio ir jo jgyvendinimo principy empiriniy duomeny analize
paaiskinta, kas ir kaip organizaciniu lygmeniu padeda siekti vaiky
resocializacijos kaip pagrindinio vaiky socializacijos centro tikslo —
gauti rezultatai jvardijami kaip efektyvios mokyklos veiklos jrodymai.

Siame kontekste paneigta tradiciskai mokyklos kultiiros tyrimuose
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iSkeliama mokiniy tik akademiniy pasiekimy svarba, resocializacijai
palanki ugdymo jstaigos aplinka jvardijama kaip alternatyva tokios
netradicinés mokyklos veiklos efektyvumui vertinti.

3. Vaiky socializacijos centry kultiros charakteristikas
atskleidziantys profiliai parodé, kad skirtingi kulttiros aspektai yra
darbuotojy vertinami labai panaSiai — stipriai iSreikSty prioritety
nebuvimas pagal konkuruojanciy vertybiy model; i§ mokslinés
perspektyvos paprastai laikomas neiSnaudotu jstaigos vidiniu iStekliu,
t. y. kultiira latkoma susiformavusia savaime ir palaikoma inertiskai.
Siame kontekste itin aktualus pokydiy aspektas, kuris vienodai
reikSmingas tiek Svietimo ar nepilnameciy justicijos sistemoms
bendrgja prasme, tiek tyrime dalyvavusiems vaiky socializacijos
centrams, kuriy kulttiras lemia iSorés kontekstas ir vidaus pastangos,
padedancios siekti geresniy rezultaty, tobuléti. Vadovaujantis tokia
logika disertaciniame tyrime paliesti imitacinio ir realaus keitimosi
klausimai, kurie susipina su mokyklos steigéjy vykdomos
restruktlirizacijos ir paties vaiky socializacijos centro jgyvendinamos
rekultirizacijos rezultatais.

4. Vaiky socializacijos centry kultiiros resocializacijos
aspektu analizé patvirtino sociokultiirinio poziiirio svarba, kuris
pabrézia sgveikg tarp mokyklos bendruomenés veiklos rezultaty ir
valstybés keliamy reikalavimy specializuotai ugdymo jstaigai
delinkventinio elgesio vaikams. D¢l Sios priezasties vaiky
socializacijos centry vykdoma resocializacijos praktika kaip kultiiros
raiSka nagrinéta orientuojantis tiek j bendrus, organizacijai vertingus
siekinius, tiek i1Sor¢je Sioms mokykloms keliamus imperatyvus, kuriy
rezultatai atskleidé mokykly ir jose dirbanciy suaugusiyjy vertybiy
kongruencija. Tai reiskia, kad atskiry uzdaro tipo mokykly kulttiry
diagnostinis vertinimas parodé nevienodg darbuotojy socializavimosi
lygi, t. y. galimai iSsiskirian¢ias mokyklos ir atskiry jos nariy
nuomones dél mokyklos kultiiros vertybiy reikSmingumo planuojant
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ir jgyvendinant vaiky resocializacijos procesg. Gauty jzvalgy pagrindu
taip pat identifikuotas vaiky socializacijos centry galimy vykdyti
poky¢iy laukas — asmens, organizacijos ir visuomenes vertybiy derme,
apimanti jy tarpusavio rysius bei interesus.

5. Mokyklos kulttros raiSkos analizei pasitelkta informanty
patirtis atskleidé pasiteisinusios praktikos ar siektiny vertybiy turinj,
veikimo principus, 1§ kiekvienos mokyklos gyvenimo tai iliustruota
palankios delinkventinio elgesio vaikams resocializuotis aplinkos
kiirimo pavyzdziais. MetodologiSkai tiriant kultirg ir parodant
subkultiry pagal turimg statusg organizacijoje skirtumus, iSryskinti
resocializacijai aktualiausi kultiiros veiksniai. Nagrin¢jant abiejy
mokykly kultiros orientacijos raiSkos turin; ir pasitelkiant
pasikartojancius aspektus, identifikuota, kokie yra resocializacijai
palankiis mokyklos kulturos bruozai. Jie suformuluoti pagal
konkuruojan¢iy vertybiy modelio struktiirg, t. y. kiekvienos kulttiros
orientacijai charakterizuoti jai reikSmingi aspektai — taip iSplétotas
teorinis §io modelio pagrindimas, pateikta alternatyvaus Sio teorinio
modelio taikymo perspektyva.

6. Orientacijos ] atvirg sistemg rémuose aptarta kaita rodo, kad
nepilnameciy justicijos politikos gairés, jas vertinant per ilgalaikes
perspektyvos prizme, keitési 1§ esmes: nuo visiSkos jstaigy izoliacijos
nuo visuomenés iki atviros bendruomenei organizacijos, kuri
palaipsniui ugdo ir padeda vaikams pasirengti socialinei integracijai.
Atsizvelgiant | tai, vaiky socializacijos centry statusas ir veiklos
turinys analizuotas platesniame kontekste: skirtingai nei iki Siol,
resocializacijos procese aptariant pagalbos teikimg néra iSimtinai
matomi tik vaikai, bet ir jy tévai, globé&jai, tiesioginis santykis su jais
jvardijamas kaip poky¢iy reikalaujanti kryptis. Kaip didziausias, iki
pasibaigus vaiko vidutinés priezitiros priemonés vykdymui. Tyrimo
informantai pabreze pakitusy pozitri 1 delinkventinio elgesio vaikus,
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individualiy jy poreikiy ir geb&jimy vertinima, kartu ir unifikuotos
veiklos ar pagalbos atsisakyma, didesnj atvirumg. ISanalizavus abiejy
atvejy kokybinius duomenis prieita prie iSvados, kad mokykla to gali
pasiekti per metody ir priemoniy jvairovg, ne monotoniSkai
organizuojamg ugdymo procesg ir jvairiapuse¢ specialisty pagalba.
Profesijos pagrindy suteikimas vaikams, formaliojo ir neformaliojo
Svietimo integracija ir profesin¢ prieziira (supervizijos) vaiky
socializacijos centro personalui yra vieni svarbiausiy veiksniy S$iai
kaitai pasiekti.

7. Tiriant orientacijg 1 racionaly tikslg, didziausias démesys
skirtas pagrindiniam tikslui — mokiniy resocializacijos proceso
paaiSkinimui.  Informanty patirtys parode, kad seékminga
resocializacija traktuojama kaip bendras vaiko ir mokyklos pastangy
rezultatas, kurj parodo vaiko prosocialaus elgesio raiSka, sukurti ar
atkurti rySiai su jam svarbiais artimaisiais, kitais Zmonémis. Tam
jgyvendinti reikalingas alternatyvios vaiko praeiciai tiek fizinés, tick
socialinés mokyklos aplinkos kiirimas, vaikui svarbiy, artimy Zmoniy
joje dalyvavimas. Mokyklos veikloje su vaiku itin pabréZtas keliamy
tiksly realistiSkumas ir ¢jimas kartu tikslo link pagal vaiko, o ne
darbuotojy, galimybes ir poreikius. ISnagrinétas resocializacijos
vykdymo ir vertinimo turinys 1§ mokykly darbuotojy perspektyvos
atskleidé gyvenimisko konteksto svarbg, akcentavo tiek teigiamas,
tiek netikétas ar neigiamas situacijas ir joms biidingas emocijas,
galincias kilti bet kuriam visuomenés nariui — tokiy patirciy poreikis
suprantamas kaip vienas svarbiausiy salygy vaiky resocializacijos
tikslams pasiekti.

8. Orientacijos ] vidine veiklg analizé leidZia konstatuoti, kad
daug mety gyvavusi uzdara sistema bei siekis joje uZtikrinti geriausius
vaiko interesus léeme gana detaly veikly reglamentavimg vaiko
bendravimo, elgesio vertinimo ar pagalbos teikimo aspektais. Vis
delto formaliy taisykliy ir kity dokumenty turinys, yra kur kas
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platesnis, kaip ir visose organizacijose, egzistuoja nerasSytos, bet
visiems organizacijos nariams Zinomos normos, geroji mokyklos
veiklos praktika. Tai aptariant su tyrimo informantais, paaiskéjo, kad
reikSmingiausia vidinés veiklos turinyje laikoma visuomenés normy
integravimas ] mokyklos gyvenima, laiko ir veiklos struktiiravimas,
kuris suvokiamas kaip iSorinés ribos, padedancios vaikui nubréZzti
savo vidines ribas. Tarptautiniuose dokumentuose iSskiriamas tokio
tipo mokykly veiklos vykdymo uz jy riby vykdymo reikSmingumas —
tai atpaZjstama ir kaip geroji vaiky socializacijos centro patirtis:
informantai i8skyre veikly planavimg ir vykdyma ne mokykloje kaip
buting salyga, jai jgyvendinti ugdymo procese teige taikantys
alternatyvius metodus, veiklos formas ir biidus. Viduje kuriamai
tvarkai vykdyti kaip reikalingiausias faktorius nurodytas taisykliy
paprastumas ir aiSkumas, vaiky jtraukimas ] jy nustatyma bei
suaugusiyjy vieningumas, nuoseklus veikimas Sioje srityje. Ypac
akcentuota vaiko elgesio pokycCiy vertinimo tema, aktualizuotas tokios
sistemos mokykloje skaidrumas bei démesys detaléms, kai kiekvieno
vaiko net ir maziausios pastangos yra pastebimos ir jvertintos.

9. Orientacijai 1 zmogiSkuosius santykius Siame tyrime skirtas
ypatingas démesys — jie tyrimo dalyviy laikomi pagrindu palankiai
vaiky resocializacijai. Santykiai apima visus mokyklos aplinkoje
esancius asmenis ir sgveika tarp jy, vieny kitiems daromg jtaka,
poveik] bendriems veiklos rezultatams. ISanalizavus §; aspekta
apibudinanc¢ius duomenis matyti, kad pozityviems santykiams kurti ir
palaikyti svarbiausia suaugusiojo buvimas pavyzdziu ir empatija
bendraujant su vaiku. Ir vaikams, ir suaugusiesiems veikiant
resocializacijos procese bitinas saugumo jausmas ir pasirengimas
padéti vienas kitam — tai daugiausia grupése dirbantys pedagogai,
kurie daugiausiai laiko praleidZia su vaikais, jy vaidmuo neretai
tapatinamas su tévy (globéjy) atsakomybémis. Pasiteisinusi mokyklos
patirtis iSryskino vaiky socializacijos centro darbuotojo idealg — tai
pozityviai nusiteikes lyderis, kuris kritiSkai masto, viska apgalvoja,
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domisi jaunimui aktualiomis temomis, neturi iSankstiniy nuostaty,
geba valdyti savo emocijas, moka juokauti, yra atsidaves savo darbui
ir vaikams, jam lygiavertis santykis — asmeniné¢ vertybe. Abiejy
mokykly darbuotojai akcentavo, kad visa tai siekiant vykdyti realiai,
negalima eliminuoti kolektyvo bendrumo, tarpusavio pasitikejimo ir
komunikacijos, asmenybiy skirtybés ar kylancios problemos
mokyklos bendruomen¢je turi buti laikomos ne trukdziais, o
galimybémis.
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2015 m. birzelio 22-26 d. seminaras ,,Etnographic strategy in
education®, prof. J. Green, prof. A. Skukauskaité. Klaipédos
universitetas.

2016 m. birzelio 27-28 d. seminaras ,,Kada, kaip ir kode¢l
taikyti atvejo studija kaip tyrimo metoda®, prof. V.
Zydziunaité. Socialinio tyréjo mokykla.

2017 m. liepos mén. moksliné stazuote (6 ECTS), prof. Rui
Sousa kursas ,,Case Study Research: Design, Execution and
Publication®. Liublianos universitetas (Slovénija).

Vykdyti taikomieji tyrimai, dalyvavimas darbo grupése:
Bielitine S., Blazyté V., Stepanova K. (2015). Tyrimas:
»Vaiko, kuriam skirta vidutin¢ priezilira, integracija:
kontekstas, poreikiai ir galimybés”.

Bieliting¢ S., Buzarevi¢ A., Pranka D., Zékas T. (2015).

Analizé: ,,Vaiko minimali ir vidutiné prieZitra Lietuvoje ir

uzsienyje: teisiniai ir praktiniai aspektai‘.

2015 m. LR Svietimo ir mokslo ministro jsakymu Nr. V-196

Lietuvos Respublikos vaiko minimalios ir vidutinés

prieziiiros jstatymo pakeitimo projekto rengimo grupés nare.
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8. 2016-2017 m. LR Svietimo ir mokslo ministro jsakymu Nr.
V-918 vaiky socializacijos centry pertvarkos koordinavimo
grupé€s nare.
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