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MUZIKINIS UGDYMAS, NAUJUJU
MEDIJU TECHNOLOGIJOS IR
MENU INTEGRACLJA

Anotacija

Straipsnyje analizuojama dailés ir muzikos
(vizualaus ir audialaus prady) integracijos pro-
blema, rengiant muzikos pedagogus ir audiovi-
zualinio meno specialistus. Pateikiama naujyjy
medijy technologijy taikymo muzikinio ugdy-
mo procese istoriné apzvalga, jy derinimo su
Lietuvoje jgyvendinama muzikinio / meninio
ugdymo sistema hipotetinis modelis, aptariami
tarptautinio biuisimyjy muzikos ir dailés peda-
gogy plenero, skirto muzikos, dailés ir naujyjy
medijy technologijy integracijai Nyiregyhaza
(Vengrija) koledze, rezultatai.

Pagrindiniai ZodZiai: muzikinis ugdymas,
naujosios medija technologijos, meny integracija.

Ivadas

Dailé ir muzika ilgus amzius buvo supran-
tamos kaip dvi savarankiskos, nepriklausomai
viena nuo kitos besivystan¢ios meno formos.
TradicisSkai ir kiekvienas menininkas buvo
priskiriamas vienai jy. Vis tik ypac spartus
naujausiy technologijy vystymasis XX am-
ziuje kardinaliai pakeité vizualaus ir audialaus
prady statusa mene ir kasdieniame gyvenime
(McLuhan, 2003). Pokyciai negaléjo nepasi-
reiksti ir meny pedagogikoje. Ypac sparciai
besivystancias skaitmenines technologijas
bandyta diegti i daugeli mokykliniy dalyky.
Vis délto, nepaisant milzinisky jvairiy Saliy
vyriausybiy pastangy, $vietimo reformos dau-
gelyje Saliy laukiamy rezultaty nedavé (Leong,

MUSIC EDUCATION, NEW
MEDIA TECHNOLOGIES AND
INTEGRATION OF ARTS

Abstract

The article examines issue of integration of
art and music (visual and audio origins), when
training music teachers and professionals of audio-
visual art. The article presents historic overview
of application of new media technologies in the
process of music education, hypothetical model
on coordination the same with the Lithuanian
system of music/art education, discusses results
of international plenary session of future music
and art teachers, dedicated to integration of music,
art and new media technologies, and held in
Nyiregyhéza College (Hungary).

Key words: music education, new media
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Introduction

Both art and music have for centuries been un-
derstood as two independent forms of art, taking
autonomous way of development. Classification of
each artist to either form of art also followed traditi-
onal method. However, given particularly rapid de-
velopment of latest technologies in the 20" century
there was radical change in the status of audio-vi-
sual origins in art and daily life alike (McLuhan,
2003). Pedagogy of art did not escape changes ei-
ther. There were efforts to integrate digital techno-
logies that were developing extremely rapidly into
most school subjects. However, despite huge effort
taken by governments of various countries, the edu-
cational reforms have mostly failed to produce the
expected results (Leong, 2011, p. 233). The analy-
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2011, p. 233). Reformy rezultaty analizé paro-
de, kad pagrindine nesékmés priezastimi tapo
ne materialinis mokykly apripinimas, o peda-
gogy pasirengimas technologijy integracijai |
meno dalykus. Taigi straipsnyje keliamas bi-
simyjy muzikos pedagogy ir audiovizualinio
meno specialisty pasirengimo, psichologinio
nusiteikimo tokiai integracijai probleminis
klausimas. Tikétina, kad problemos Saknys
slypi tokia integracija skatinan¢iy naujyjy me-
dija technologijy raidoje ir jy naudojimo meny
pedagogikoje specifikoje. D¢l Siy priezasciy
tyrimo tikslas — atlikus istoring naujyjy medijy
technologijy taikymo apzvalga, jvertinti bi-
simyjy muzikos pedagogy ir audiovizualinio
meno specialisty pozilirj | tokios integracijos
galimybe. Siekiant atsakyti i i$sikelta proble-
minj klausima taikyti mokslinés literatiiros
analizés, interviu, stebéjimo, bendros meninés
kiirybinés veiklos metodai.

Muzikos pedagogika:

teorija ir realybé istoriniu poZiiiriu

Muzikinio ugdymo objekto nepastovumas
salygoja ir daznai gan skirtingas pozitirio ] mu-
zikinj ugdyma kaip muzikos pedagogikos sritj
filosofines arba pedagogines traktuotes (Kra-
kauskaité, 2010; Matonis, 2003; Pili¢iauskas,
1998; Rinkevicius, 2005). Susikalbéjima dar la-
biau apsunkina alternatyva (pramoginé muzika
ir dziazas) bendrojo lavinimo mokykloje muzi-
kos pamokoje tradiciSkai vyraujanciai akade-
minei muzikai ir su $iuo dvilypumu susijusios
problemos (Zalys, 2000). Svarbiausiu muziki-
nio ugdymo tikslu tampa suformuoti teigiama
nuostatg j visuomenéje teigiamais pripazintus
pozymius atitinkan¢ig muzikg. Teigiamos nuos-
tatos galima tikétis i§ muzikos, kuriag ugdomasis
sieja su malonia patirtimi, o prieS§inga nuostata
i$Saukia neigiamy pasekmiy turéje gyvenimo
momentai, sietini su muzikine veikla (Levitin,
2007, p. 242). Pati muzikos magija slypi ne
taisyklése, kaip reikia jos klausytis, o garsuo-
se, ju deriniuose bei kiekvieno miisy gebéjime

sis of results of reforms has revealed that the rea-
sons for failure lie not in material supply of schools,
rather in the preparation of teachers to integrate the
technologies into subjects of art. The article there-
fore poses problematic issue on the preparation of
future music teachers and professionals of audio-vi-
sual art as well as psychological readiness for the
integration in question. It is likely that the routes of
the problem related with the development of new
media technologies promoting such integration and
in specific features related to their use in pedagogy
of art. The aim of the study is therefore to carry out a
historic overview of application of new media tech-
nologies and based on that to assess the view taken
by the future music teachers and professionals in
audio-visual art to the possibility for the same in-
tegration. In order to answer the problematic issue
posed, methods of analysis of scientific literature,
interview, observation, and methods of artistic —
creative activities as a whole.

Music pedagogy:

theory and reality in historic aspect

Volatility of object of music education is the
reason for diversity in philosophical or pedagogical
treatments of view on music education as a field
of music pedagogy (Krakauskaité, 2010; Matonis,
2003; Piliciauskas, 1998; Rinkevic¢ius, 2005). It is
even more difficult to find a common language due
to existence of alternative (entertainment music
and jazz) to the academic music that traditionally
dominates music class in a comprehensive school,
well as issues related to this duality (Zalys, 2000).
Key aim of music education then becomes to
shape positive notion on the music that conforms
to positive features recognised by society. Positive
notions can be expected from music, where a
pupil relates it with a pleasant experience, while
contrary notion is evoked by moments of life that
have cause negative consequences, where these
relate to music activity (Levitin, 2007, p. 242).
Magical nature of music does not lie with the rules
how to listen to music rather in sounds and their
combinations as well as the ability of each of us to
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skirtingai klausytis ir girdéti. Lemiama reik§me
tokiam gebé¢jimui turi per gyvenima misy at-
mintyje suformuotas intonacinis zodynas (Pili-
Ciauskas, 1998).

Kintant socialiniams santykiams, kinta ir po-
zitiris ] muzikinj ugdyma, j mokinio ir jo ugdyto-
jo santykius. Stai didzigja XX amziaus dalj mu-
zikinis ugdymas buvo suprantamas kaip pasyvus
taisykliy apie muzikos elementus bei struktiiras
mokymasis atmintinai. Taip individualios meni-
nés raiSkos galimybé buvo paklaidinta daugybeés
taisykliy riike, kurios daznai neturédavo nieko
bendra su realia muzikine veikla. Paprastai tokios
taisyklés kurtos muziky teoretiky, jiems remiantis
pries deSimtis, o kartais ir Simtus mety sukurtais
muzikos Sedevrais. Taigi pries nekoncertuojancius
muzikinio ugdymo sistemy kairéjus iskilo uzdavi-
nys — sukurti lakoniskas taisykles apie ypac kiiry-
bingy ir nenuspéjamy praeities kompozitoriy k-
ryba. Juolab kad kiiriniy autoriy gyvenimo metu
mokytojo ir mokinio santykiai buvo grindziami
visisku paklusnumu o ne diskusija (Levitin, 2007,
p. 147). Toks pozitiris ] muzikinj ugdyma buvo
priimtinas XIX amziuje, taciau netiko XX am-
ziui. Tai buvo jvertinta zymiyjy XX amziaus
pradzios muzikos pedagogy: E.J. Dalcroze,
muzikinio ugdymo pedagogikoje pritaikiusio ir
i8vyséiusio tuo metu labai populiarig muzikinio
ritmo paradigma, visuomenei atskleista XX am-
ziaus pradzios K. Biicher (Arbeit und Rythmus
(1896) ir W. Graeser (Korpersinn: Gymnastik,
Tanz, Sport (1927) veikaluose, Z. Kodaly, C. Orff,
M. Montessori, iki $iy dieny jvairiose pasaulio Sa-
lyse patenkancius ] muzikinio ugdymo sistemas.
Vis tik muzikinio ugdymo sistemos, tenkinusios
XX amziaus pirmos pusés pedagogus, keiCiantis
mokytojo ir mokinio santykiams bei visuomenés
pozitiriui } patj ugdymo procesa, ilgainiui nebeat-
spindéjo visy muzikinio ugdymo proceso dalyviy
lukesciy.

Pradedant SeStuoju desimtmeciu JAV, Kana-
doje, Jungtingje Karalystéje bei kitose Europos
Salyse pradéta aktyviai naudoti moderniajg aka-
deming muzika. Muzikinio ugdymo procesas

listen and hear differently. Decisive significance to
this ability is exercised by the intonation dictionary
formed in our memory throughout our lifetime
(Pili¢iauskas, 1998).

As the social relations change, so does the view
taken on music education and on the relations of
pupil and teacher. Throughout most of the 20"
century, music education was understood as
passive suit of rules concerning musical elements
and structures. This is how possibility for individual
artistic expression was buried in a fog of numerous
rules that often had nothing to do with actual music
activity. Usually these rules would be developed by
musicians relying on theoretical approach, based
on masterpieces of music created decades and
sometimes centuries ago. This is how a task was
set to non-performing designers of music education
systems: to come up with succinct rules on works by
extraordinary creative and spontaneous composers
in the past. Even more so, at the time the authors
of works were among the living, the relations of
teacher and pupil were based on strict obedience,
rather than discussion (Levitin, 2007, p. 147).
Such a view on music education was acceptable
in the 19" century, yet it had no place in the
20™ century. This was taken into account by the
famous music educators in the early 20" century,
e.g. by E. J. Dalcroze, who applied and developed
paradigm of musical rthythm in pedagogy of music
education; this was presented to the public in the
works of the early 20" century by K. Biicher
(Arbeit und Rythmus (1896) and W. Graeser
(Korpersinn: Gymnastik, Tanz, Sport (1927). Z.
Kodaly, C. Orft, M. Montessori still remain apart
from music education systems across the world
today. However, systems of music education that
was acceptable to the teachers working in the early
20" century no longer reflected expectations of all
stakeholders of music education, as there was a shift
in relations between teacher and pupil as well as shift
in the public view on the proper process of education.

US, Canada, the United Kingdom and other
countries in Europe have introduced active use
of modern academic music since the fifties. The
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buvo paremtas realiu muzikavimu, grjstu mo-
derniajai muzikai biidingomis savybémis. Itin
daug tokio ugdymo koncepcijy nebuvo sukurta,
taciau deréty i$skirti Kanados kompozitoriaus ir
pedagogo R. M. Shafer darbus The Composer
in the Classroom (1965), Ear Cleaning (1967)
ir G. Self metoding priemone New Sounds in
Class. Prie§ mokytojus vél iskilo dilema — kaip
naudojant kuo maziau informacijos pateikti mu-
zikos Sedevrus (Crawford, 2009, p. 151), taciau ir
vel teorija pasuko savo keliu, o praktika — savo.
Septintajame deSimtmetyje mokytojai ] muziki-
nio ugdymo programas jtrauké E. Varése, J. Cage,
K. Stochausen ir kt. moderniosios muzikos
kompozitoriy kiirinius, taciau interpretavo juos
savaip, atsizvelgdami | turimg techning bazg ir
mokiniy gebé¢jimus. Taip sudétingi, ypac tur-
tinga tembrine bei ritmine kalba i$siskiriantys
muzikos kiiriniai pamokose tapo muzika, skirta
zygiavimui, pritariant skambanciais ir tarSkan-
¢iais muzikos instrumentais. Tokia muzikiné
veikla muzikos pamokoje prarasdama tiesioginj
ry$j su kasdieniame gyvenime skambancia mu-
zika buvo pasmerkta. IS muzikos pedagogikos
pasitraukus muzikinio ugdymo strategijoms,
grindziamoms modernigja akademine muzika,
susidariusj vakuuma septintajame XX amziaus
desimtmetyje bandyta uzpildyti jgaunancia pa-
greit] pramogine muzika, taciau dél itin greitos
Sios muzikos stiliy kaitos bei daznai abejotinos
pasirinkty kiiriniy meninés vertés tokie bandy-
mai ypac plataus pritaikomumo nesulauké (nors
tam tikri méginimai tai daryti populiards ir Sian-
dien).

Astuntajame XX amziaus deSimtmetyje, vis
labiau sklindant humanizmo idéjoms ir atsigre-
zus | mokinj kaip j pagrindinj ugdymo proceso
dalyvj, buvo sukurtos kelios muzikinio ugdymo
koncepcijos. Tai D. Kabalevskio, S. Suzuki,
E. Gordon sistemos. Lietuvoje aStuntasis de-
Simtmetis davé pradzia E. Bal¢y¢io muzikinio
ugdymo sistemai. Dauguma minéty sistemy
s¢kmingai taikomos ir dabar. Vis tik kaip vi-
suomené, taip ir pozitris j kiekvieng jos narj

process of music education was based on actual
playing music, based on features characteristic
to modern music. There were not great many
concepts of such education designed, however, the
following works should be pointed out: works by
R. M. Shafer, Canadian composer and teacher, The
Composer in the Classroom (1965), Ear Cleaning
(1967) and methodical textbook New Sounds
in Class by G. Self. Again, teachers were faced
with the dilemma how to present masterpieces
of music using as little as information as possible
(Crawford, 2009, p. 151). However, then again
theory turned one way and the practise took
another. In the sixties, teachers introduced works
by composers of modern music as E. Varése,
J. Cage, K. Stochausen etc. into programmes of
music education; however in doing this, they used
their own interpretation, with view to the material
facilities available and the abilities of pupils. This
is how complex pieces of music characterised by
particularly rich timbre and rhythmic language
were transformed, once in a class, into music
fit for marching, under support of ringing and
clattering musical instruments. This is how music
activity in music class was doomed, as it no longer
had direct connection to music played in daily life.
As music pedagogy no longer included strategies
of music education, based on modern academic
music, steps were taken in the sixties to fill the
vacuum with recreational music that was still
more popular. However, as the styles in this music
changed extremely rapidly and the artistic value
of such pieces selected was often small, these
experiments were not widely approved (although
some still try to repeat that today).

In the seventies, as the ideas of humanity spread
even further and a pupil was treated as a key player
in the educational process, a full range of concepts
of music education emerged. These include
systems by D. Kabalevskyj, S. Suzuki, E. Gordon.
In Lithuania, the seventies came with system of
music education by E. BalCytis. Most of the above
systems have successfully survived to see the
present day. However just as society so does the
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palaipsniui keiciasi, todél ir toliau susiduriama
su klausimu — kaip padaryti, kad keiciantis sa-
lygoms moksleivio patirtis, susijusi su muzikos
pamokomis, arba neformalaus ugdymo metu
biity pozityvi? Kaip pasiekti, kad ne tik muzika,
bet ir visa veikla, pasirengimas jg atlikti buty
mokiniui lengvai suprantamas ir malonus?

Kaip matyti i§ anks¢iau pateiktos istorinés
muzikinio ugdymo analizés, lemiamg impulsg
naujy pedagoginiy koncepcijy atsiradimui vis-
gi suteikia konkreciu laikotarpiu visuomenéje
ypac aktualios ir aptarinéjamos idéjos bei reiski-
niai, neatsiejami nuo misy kasdienés aplinkos.
Ieskant analogijy su anksciau aptartais laikotar-
piais natiiraliai kyla klausimas: o kuo ypatingas
XXI amziaus pradzios periodas? Nevalingai
zvilgsnis krypsta j naujyjy medijy (McLuhan,
2003) technologijas (toliau NMT).

Kompiuteriniy ir naujuju mediju

technologiju realijos muzikiniame ugdyme

XX amziaus devintojo deSimtmecio pradzio-
je pasaulyje personaliniy kompiuteriy naudoji-
mas muzikos pamokoje daznai buvo vertinamas
priestaringai. Viena priezas¢iy, Iémusiy tokj po-
zitirj | $ig priemong, buvo tai, kad kompiuteriy
eros pradzioje jy svarba dazniausiai biidavo pri-
pazjstama tiek, kiek ji galéjo prisidéti prie vaiz-
dinés informacijos skleidimo (Stevens, 1987).
Taigi nenuostabu, kad pirmyjy kompiuteriniy
operaciniy sistemy autoriai neskyré pakankamo
démesio kompiuterio jgarsinimo savybéms. Vis
tik stebint vélesniy kompiuteriniy sistemy rai-
da, siekis i$vystyti biitent $ig savybe akivaizdus.
Kompiuterio kaip muzikiniy gebéjimy ugdytojo
pagalbinés priemonés reikSmé gerokai pasikei-
té, kai 1982 m. buvo iSrasta MIDI (Musical Ins-
trument Digital Interface) sistema. Tai suteiké
kompozitoriams ir mokytojams galimyb¢ visas
turimas skaitmenines priemones sujungti j vie-
ng sistema, pritaikant geriausias jy savybes mu-
zikos kiirimo, atlikimo, aranzavimo, muzikinio
teksto mokymo ir pan. veikloje. Ilgainiui kom-
piuterinés programos suteiké galimybe keisti

view on each of its members changes gradually
and there is therefore continuous question, how
to ensure that as the environment changes, a pupil
may still retain positive experience related to
music class or informal education. What can we
do to make sure that not only music but also entire
activity and the preparation to perform would be
easily understandable and pleasant to a pupil?

As the above historical analysis of music
education demonstrates, key impetus for
development of new pedagogical concepts is still
brought by ideas and phenomena particularly
relevant to society in a given period and
inseparable from other daily environment. As
we look for analogies with the periods above,
there is a question that comes naturally: what
is the special merit of the period of the early
21% century. This is how we are involuntarily
compelled to consider new media technologies
(hereinafter the NMT) (McLuhan, 2003).

Realities of computer and new

media technologies in music education

In the last decade of the 20" century, use of
personal computers in a music class was often
treated with contradiction. Reasons behind this
view on the measure included that in the start
of computer era the importance of computers
was recognised to the extent it could assist
dissemination of visual information (Stevens,
1987). No wonder that the authors of the first
computer operating systems did not put sound
features of computer on a list of priorities.
However, analysis of development of subsequent
computer systems clearly demonstrates intention
to develop just this feature. The meaning of
computer in terms of auxiliary measure used
by teacher of music abilities has progressed
considerably, when the MIDI (Musical Instrument
Digital Interface) system was invented in 1982.
This provided an opportunity for composers and
teachers alike to combine all digital instruments
available into a single system, thus making use
of their best features for the activities of music
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jrasyto garso auk$tuma, trukme, tempg, dinami-
ka, tembra ir pan. Tai suteiké galimybe vienam
zmogui tapti ir kairéju, ir atlikéju, ir klausytoju.
Taip pat toks procesas lémé atitinkamos kiiréjo
(moksleivio) veiklos jgiidziy, muzikiniy Ziniy,
gebéjimo apjungti turimg informacijg siekiant
galutinio tikslo poreikj. Sunku pasakyti, kokiy
meniniy / intuicijos ar moksliniy / racionalu-
mo asmenybiy savybiy reikéjo pagrindiniam
muzikinio ugdymo proceso dalyviui, taciau tai
neabejotinai sutapo su visuotinai pripazjstamu
sumanios visuomengés nario ugdymo modeliu.

Tobulinant kompiuterj kaip sistema, vystési
ir kitos skaitmeninés technologijos. Skaitme-
niniu informacijos kodavimo pagrindu buvo
sukurti iSmanieji telefonai, iPad’ai, iPod’ai,
elektroniniy knygy planSetés, skaitmeniniai
fotoaparatai ir vaizdo kameros ir pan. Tai su-
teiké moksleiviams papildoma galimybg nuo-
latos biti ,,prisijungusiems® prie juos supancio
pasaulio, neapsiribojan¢io mokykla. Neabejo-
tinai vienas prioritety tenka mégstamos muzi-
kos klausymuisi, taciau kaip technologijos ir
muzika, taip ir Zzmogaus susidoméjimas muzika
bégant metams néra pastovus. Vaikystéje tole-
rancija jvairiy zanry muzikai ypa¢ akivaizdi.
Ankstyvojoje paauglystéje §i savybé néra tokia
iSreiksta. Vélyvojoje paauglystéje ir ankstyvo-
joje jaunystéje interesai muzikai darosi jvaires-
ni, o Zmogui subrendus tolerancija jvairiy zanry
muzikai palaipsniui jgauna maziau iSreikstas
apimtis (Boal-Palheiros, 2001).

Deja, kalbant apie kompiuteriniy ir NMT
naudojimg Lietuvos muzikinio ugdymo sistemo-
je i§samiomis analizémis arba detaliais darbais
pasidziaugti negalime. Norisi tikéti, kad kom-
piuteriniy technologijy ir NMT diegimas ir jsisa-
vinimas uzims deramg vieta Lietuvos pedagogi-
kos perspektyviniuose planuose. Kontroversiska
dabartiné situacija paaisSkintina gan skurdziu ir
stichisku finansavimu, nepakankamu pedagogy
angly kalbos mokeéjimu (didzioji dalis su NMT
naudojimu susijusios medziagos yra angly kal-
ba) ir pan. Tai salygoja gan vangy ir, deja, neretai

creation, performance, arrangement, teaching
of a musical text, etc. On the long run, software
provided an opportunity to modify pitch, duration,
pace, dynamics, and timbre of a recorded sound,
etc. This is what empowered any individual to
become both a creator and performer and listener.
Simultaneously this proves also required its
creator (pupil) to have skills of respective activity,
music knowledge, ability to combine information
available for the purpose of the final task. It is
difficult to tell what artistic (intuitive) or scientific
rational personal features were required from
the main actor in the process of music creation,
yet it arguably coincided with the universally
recognised model of education of a member of
knowledge society.

Improvement of computer as a system
was also the reason for development of other
digital technologies. Based on digital encoding
of information, smart phones, iPads, iPods,
e-book readers, digital photo and video cameras,
etc. appeared. This allowed pupils another
opportunity to remain “connected” regularly
to the surrounding world that was not limited
with the school borders. Naturally listening to
the favourite music is a priority. However, just
as technologies and music, so the interest of an
individual for particular music changes over time.
It is clear that a child tolerates music of various
genres. In early adolescence this feature is not so
expressed. In late adolescence and early youth
the interest for various music expands again, and
once an individual reaches maturity, tolerance
to music of various genres gradually gains less
pronounced scopes (Boal-Palheiros, 2001).

Regrettably, as far as use of computer and NMT
in the Lithuanian system of music education, we
do not have complete analysis for detailed works.
One wishes to believe that implementation of
computer and NMT will have adequate place in
the perspective plans of Lithuanian pedagogy.
Controversial current situation can be explained by
rather poor and unorganised funding, inadequate
English skills of teachers (most of materials related
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iSkreipta NMT naudojima. Muzikiniai sinteza-
toriai — pakankamai jprastas reiSkinys muzikos
kabinete, tadiau tenka apgailestauti, kad daznai
sintezatorius naudojamas ne specifinei garsinei
kalbai sukurti, o trukstamy akustiniy muzikos
instrumenty stygiui kompensuoti. Be abejo, sin-
tezatoriumi imituojamas instrumentas skamba
gerokai skurdziau nei jo originalas, todél vargu
ar tokia veikla padeda moksleiviui susiformuoti
deramg intonacinj Zodyna.

Meninio ugdymo modelis ir

naujyjuy medijy technologijos

Kompiuteriniy ir NMT atsiradimas salygo-
jo ir socialinius pokycius. Paaugliai, valdantys
NMT, vadinami ,Digital natives (Prensky,
2001), ,,Net generation* (Oblinger & Oblinger,
2005; Tapscott, 1998), ,,Generation M(edia)/
ultitasker (Rideout, 2005). Jaunosios kartos
atstovams biidingas kitoks ty paciy technolo-
gijy supratimas, naujas pozilris j pacias tech-
nologijas. Deja, tenka pripazinti, kad savieigai
paliktas technologijy jsisavinimas taip pat néra
tinkama iSeitis. Pirmasis susizavéjimas techno-
logijomis ilgainiui praeina ir, kryptingai nevys-
tant darbo kompiuteriu jgudziy, jie taip ir lieka
pradinéje stadijoje. Nustatyta, kad daug laiko
prie kompiuterio praleidziantys paaugliai daz-
nai yra puikiai jvald¢ technologijas, skirtas so-
cialiniams-komunikaciniams tikslams tenkinti,
taCiau demonstruoja ypa¢ Zemus taikomosios
programinés jrangos naudojimo jgudzius (Lei,
2009, p. 89). PanaSus paaugliy poziiiris ir i
NMT. Toks pavirSutinis technologijy naudoji-
mas grei¢iau primena paaugliams biidingg kito-
kios, suaugusiems, vyresnei kartai nesupranta-
mos kalbos siekj, nei poreikj jvaldyti vieng ar
kitg technikos produkta (Zalys, 2000).

Teisé ir pareiga formuoti biisimus visuome-
nés narius suteikta mokyklai. Cia moksleivis
praleidzia didziaja savo laiko dalj. Mokykloje
vyksta socializacijos, pasirengimo ir integraci-
jos |} visuomeng¢ procesas, todél labai svarbu,
kad jau biidamas mokykloje moksleivis aiskiai

to the use of NMT is in English), etc. This leads to
rather slow and regrettably often distorted used on
NMT. Music synthesisers are frequently used in
a music class. Unfortunately they are often used
not to develop specific sound language, rather to
compensate for lack of acoustic music instruments.
Naturally any instrument imitated by a keyboard
sounds rather poorly when compared with the
original instrument. Therefore it is questionable
whether this activity is of any help to a pupil in
order to form necessary intonation dictionary.

Model of art education and

new media technologies

Computers and NMT also brought about
social changes. Teenagers controlling NMT are
referred to as ,,Digital natives™ (Prensky, 2001),
»Net generation (Oblinger & Oblinger, 2005;
Tapscott, 1998), “Generation M(edia)/ultitasker)”
(Rideout, 2005). People of young generation
have a different understanding of the same
technologies, they have anew approach to the same
technologies. One must admit that assimilation
of technologies, when uncontrolled, is not a
suitable solution either. Primary admiration of
technologies fades and unless skills of computing
are developed, they remain in the primary stage.
It was found that teenagers spending considerable
time by computers often demonstrate excellent
technological skills in order to meet their social
and communication tasks; yet they demonstrate
particularly low skills on use of applied software
(Lei, 2009, p. 89). The view taken by the
adolescence to NMT is similar. This superfluous
use of technologies reminds the search for a
different language not understandable to adults
and older generation (which is so characteristic
to teenagers) rather than a need to master certain
technological product (Zalys, 2000).

School has both right and duty to shape future
members of society. This is where a pupil spends
most of his time. School is a place for process
of socialisation, preparation and integration into
society. It is therefore of extreme importance to
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suprasty gaunamos informacijos bei gebéjimy
svarba, Siy gebejimy pritaikomumo galimybes
kasdieniame gyvenime. Minéti tikslai nurodomi
ir svarbiausiuose Lietuvos Svietimg reglamen-
tuojanciuose dokumentuose.

Lietuvos Svietimo struktiira jungia formaly-
ji $vietima, neformalyjj Svietima ir saviSvietg
(Valstybinés Svietimo strategijos 2003-2012
mety nuostatos, 2003). Formaliojo ir neforma-
liojo Svietimo misija apibréziama kaip pagal-
ba asmeniui jgyti profesing kvalifikacija, ati-
tinkanciag Siuolaikinj technologijy, kulttros ir
asmeniniy gebéjimy lygj (Valstybés Svietimo
strategijos 2003-2012 m. nuostatos). Forma-
lusis Svietimas apibréziamas kaip Svietimas,
vykdomas pagal Lietuvos Respublikos teisés
akty nustatyta tvarka patvirtintas ir jregistruotas
Svietimo programas. Neformalusis §vietimas —
tai Svietimas pagal jvairias Svietimo (i$skyrus
formaliojo) poreikiy tenkinimo, kvalifikacijos
tobulinimo, papildomos kompetencijos jgijimo
programas (Lietuvos Respublikos §vietimo jsta-
tymo pakeitimo jstatymas, 2011). Neformaliojo
Svietimo paskirtis — tenkinti mokiniy pazinimo,
lavinimosi ir savirai§kos poreikius, padéti jiems
tapti aktyviais visuomenés nariais (Ruskus,
2009).

Remiantis Lietuvos Svietimo dokumenty,
jvairiy pasaulio Saliy pedagoginés patirties ir
Lietuvos muzikinio ugdymo bendrojo lavini-
mo mokyklose analize, buvo sudarytas meninio
ugdymo, integruojant NMT, modelis, jungian-
tis Svietimo struktiira, meninio ugdymo turinj
ir NMT (Zr. 1 pav.). Ugdytinis ¢ia suprantamas
kaip bet kurios klasés (pradinio, vidurinio arba
aukStesniojo etapo) bendrojo lavinimo moky-
klos moksleivis. Modelyje pavaizduoty etapy
vyksmas grynai simbolinis: galimas visy etapy
poveikis tuo pat metu arba pereinant i§ vieno
etapo j kita.

Modeliui pasirinkta oro baliono forma, tarsi
nusakanti, kad asmuo, jveikgs visu tris veiklos
etapus, pasirenges kartoti §j cikla. Nejgyvendi-
nus ir deramai nejvertinus kurios nors vienos

make sure that a pupil when still at school may
understand the importance of information and
abilities received and opportunities to use the
same possibilities in daily life. The same aims
are also included in key instruments governing
education in Lithuania.

Lithuanian structure of education combines
formal and informal education, and self-education
(provisions under the 2003-2012 National
Education Strategy, 2003). The mission of both
formal and informal education is defined as aid to
an individual to gain professional qualification,
corresponding to modern level of technologies,
culture, and personal abilities (provisions under
the 2003-2012 National Education Strategy).
Formal education is defined as one carried out
under educational programmes, approved and
registered in the manner prescribed by laws of
the Lithuania. Informal education is one carried
out under different programmes designed to
meet educational needs (except for the formal
education), improve qualification, and to gain
additional competencies (law amending the
Law on Education of the Republic of Lithuania,
2011). The mission of informal education is to
meet the needs of cognition, education and self-
expression of pupils, and to help them become
active members of society (Ruskus, 2009).

Analysis of Lithuanian documents in the field
of education, experience in the field of pedagogy
of different countries as well as Lithuanian music
education in the schools of general education has
led to a model of art education, integrating NMT,
combining educational structure, contents of art
education and NMT (see fig. 1). A pupil here is
understood as pupils of general education school
and attending any form (whether elementary,
secondary or advanced stage). The stages depicted
in the model are purely symbolic: impact of all
stages is possible either simultaneously or by
moving through different stages.

The model has employed a form of hot air
balloon, which can be interpreted as saying
that anyone who has completed all three stages
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1 pav. Hipotetinis meninio ugdymo, integruojant NMT, modelis
Fig. 1. Hypothetical model of art education with NMT integration

veiklos formos, susidarius ugdymo turinio ne-
supratimo arba nepasitenkinimo jtampai, atsi-
randanciai tarp pedagogo ir ugdytinio, gresia
»sprogimas®. Tokiu atveju mokytojo, mokinoo
arba valstybés poziliriu vertingas, emociskai
jsisamonintas muzikinis ugdymas nejmanomas,
o ugdytojo darbas tampa labiau panaSus j kova
su mokinio ,,jgeidziais* arba prie§ingai — jgei-
dziy tenkinimu.

NMT, siandien tapusios neatsiejama gyveni-
mo kasdienybe, integruotos j meninio ugdymo
procesa, ugdomajam tarsi pranesa, kad ,,meni-
nio ugdymo procesas panasus ] tai, kg a§ ma-
tau uz mokyklos riby“, ir suteikia moksleiviui
saugumo. Taigi $iuo atveju NMT tampa baliono
apvalkalu, apsauganéiu nuo sprogimo, taciau
skirtingais ugdymo etapais Sis apvalkalas yra
skirtingas.

Sudarant modelj remtasi tradicine prielaida,
kad meniniai gebé¢jimai sékmingiausiai ugdomi
dailés ir muzikos pamokose (dél tgstinumo ug-
dymo programose, dél susiklos¢iusiy istoriniy

of activity, is ready to repeat the cycle. Failure
to implement and adequately assess any given
type of activity, the tension based on failure
to understand the content of education or
disaffection with the same between a teacher and
a pupil, can bring us to “explosion”. In this case,
valuable, emotionally mastered music education
is impossible from the perspective of a teacher,
pupil or State, while the work of teacher becomes
closer to a fight with “whims” of a pupil or on a
contrary, satisfaction of these whims.

NMT that are now an integral part of daily
life, once integrated into process of art education,
seem to convey a message to pupil that “yes,
this resembles what I see outside the school”
and provides a feeling of security to a pupil. In
this case NMT acts like a cover of a balloon
protecting from explosion, however in a different
stage of education, the cover is also different.

The model has relied on traditional assumption
that artistic abilities are best developed during
classes of art in music (due to continuity in the
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aplinkybiy ir pan.) bei §iy meno formy neforma-
lioje veikloje. Vis tik jvertinant tai, kad realiame
gyvenime | meny sritj vis labiau skverbiasi nau-
Jjuju medijy technologijos, nemenkai paklustan-
¢ios informatikos mokslams, modelyje nusako-
ma ir informaciniy technologijy dalyko vieta.
Modelyje nurodoma formaliojo ir neformaliojo
ugdymo bei savisvietos kaip sudedamyjy daliy
integracijos specifika.

Neabejotinai pirmoji kiekvieno moksleivio
dienos veikla — pagal mokyklos tvarkarastj pri-
valomos pamokos, taigi ir meninio ugdymo da-
lykai, todél modelio apacioje kilimas prasideda
nuo jy. Atlikus minéty dalyky vadovéliy turinio
analizg, tenka apgailestauti, kad rySiai tarp dailés
ir muzikos (o ypa¢ — tarp meno dalyky ir infor-
maciniy technologijy) daugiau nei simboliniai,
todél ir integracija su NMT labai silpnai iSreiksta.

Neformalusis meninis ugdymas — tai veiklos
sritis, nors ir pakankamai reglamentuota jvai-
riais teisés aktais, lyginant su formaliuoju ug-
dymu, pakankamai priklausanti nuo socialinés
aplinkos poveikio. Dazniausiai veikla Sioje sri-
tyje pasirenkama. Cia formuojasi alternatyvos
privalomyjy dalyky turiniui. Ypa¢ tai akivaizdu
kalbant apie muzikos pamoka ir muziking ne-
formaliaja veikla (formaliajame muzikinio ug-
dymo turinyje vyrauja akademiné muzika, o ne-
formaliajame — muzikiné veikla, kuriai biidingi
pramoginés muzikos pozymiai).

Vis labiau jsigalint NMT, tokios alternaty-
vos galimybé ryskéja ir dailés bei informaciniy
technologijy pamokoms. Steigiasi ir s¢kmin-
gai gyvuoja skaitmeninés fotografijos, video,
medijy, grojimo sintezatoriais ir pan. bureliai.
Tokia veikla daznai reikalauja specifiniy infor-
maciniy Ziniy bei gebéjimy, todél nenuostabu,
kad j pagalba meninei veiklai ateina ir infor-
maciniy technologijy specialistai. Daugelis
pradedanciy muzikanto kelig meta §j uzsiémi-
ma jau po pirmyjy mety, t. y. tada, kai priartéja
prie kiirybinio proceso teikiamo malonumo.
Pirmieji muzikos pazinimo metai, pasiZymin-
tys sensomotoriniu mokymusi, mazina moty-

educational programmes, given certain historical
background, etc.) and due to these forms of art
in an informal activity. However, given that
in real life the field of art is increasingly more
often invaded by the new media technologies
that largely abide by the sciences of information
technology, the model also indicates the role
played by the subject of information technology.
The model indicates special characteristics
behind integration of both formal and informal
education and elements of self-education.

It is certain that the first daily activity of any
pupil is to attend classes mandatory under the
school schedule. This also applies to subjects of
art education. Therefore the model starts from
these subjects on the bottom. Analysis of contents
of the same subjects leaves a feeling of regret that
any connections between art and music (and even
more so, between the art subjects and information
technologies) are more than symbolic. Hence
integration with NMT is also very poor.

Informal art education. This field of activity
despite being sufficiently regulated using various
laws as compared to the formal education, suffici-
ently depends on the impact of social environment.
Activity in this field is largely optional. It forms al-
ternatives for the contents of mandatory subjects.
This especially applies to music class and infor-
mal activity in music (while the content of music
education is dominated by academic music that of
informal education — by music activity including
features of recreational music).

As NMT spread even more, the possibility for
such an alternative also appears for classes of art
and information technologies. Circles of digital
photography, video, media, play on synthesiser,
etc. appear and operate successfully. This activity
often requires specific information technology,
knowledge and abilities, and it is no wonder that
professionals of information technologies come
to the aid of art activity. Most of those starting
musical career drop out of this hobby within the
first year, i.e. at the point on the approach pleasure
brought by the creative process. The first year of
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vacija muzikuoti, todél asmuo, iStvérgs pir-
muosius mokymosi metus, susipazjsta su gan
dogmatiskais muzikos désniais, taciau taip ir
lieka nepatyrgs muzikinés kiirybos malonumo
(Levitin, 2007, p. 240). Sioje situacijoje NMT
naudojimas gali sékmingai pasitarnauti dviem
aspektais: muzikinés raiSkos pradzioje, kai 18-
kyla poreikis aktualizuoti muzikinio rasto mo-
kymasi, ir jau tapus profesionaliu menininku,
ieSkant papildomy galimybiy meninei raiskai
(Morris, Fiebrink, 2012).

Treciasis etapas — saviSvieta. Formalusis
meninis ugdymas, buves toks svarbus pirmaja-
me etape, treCiajame yra neesminis arba tokios
jtakos nedaro visiskai. Taigi jeigu muzikos
arba dailés pamokose pateiktas turinys neko-
reliuoja su asmenine patirtimi, jtvirtinta antra-
jame etape, arba néra visuomeniniame gyveni-
me pripazjstama kaip vertybé, taip ir lieka tik
mokymosi turiniu. Didziausig jtaka saviSvietai
daro visuomenés informavimo priemonés ir
bendraamziai. NMT Siame etape atlieka spe-
cifinés, nuo vyresnés kartos nariy i$skiriancios
kalbos funkcija. [vairiy socialiniy tinklapiy
populiarumas patvirtina jaunimo norg jungtis
1 grupes, biiti iSgirstiems ir jvertintiems (Partti
& Karlsen, 2010, p. 376). Tinklapiai diferenci-
juoja vartotojus pagal tam tikro Zanro muzikos
ir skaitmeniniy technologijy pomégj. Nariy
skai¢iumi tai gan zenkliis susivienijimai, sie-
kiantys iki 140 000 nariy (Vikeva, 2009).

Nors paauglys pakankamai priklausomas
nuo stereotipy ir bendraamziy nuomonés, jo
savi§vietos turinio pasirinkimas gan savaran-
kiSkas. Vis délto gebéjimai, jgyti formalaus ir
neformalaus ugdymo metu, ir jy demonstravi-
mas iSlieka svarbus savo statuso tarp sau lygiy
nustatymui. Tai — lyg pirmojo ir antrojo eta-
pu rezultaty patikrinimas ir jvertinimas. Jeigu
Siame etape fiksuojamas teigiamas rySys su
pirmaisiais, aktualizuojamas formalios ir ne-
formalios meninés veiklos turinys ir metodai.
Jeigu rySys neigiamas — jvyksta pirmyjy etapy
neigimas.

music cognition are characterised by sensomotoric
learning, which reduces motivation to play music.
Therefore anyone who survives the first year of
education is introduced to fairly dogmatic music
laws, yet fails to be exposed to the pleasure
brought by music creation (Levitin, 2007, p. 240).
In this situation the NMT can be successful in two
aspects: at the start of music expression, when
there is a need to make learning of musical symbols
more relevant even as one turns professional artist,
seeking for additional opportunities for artistic
expression (Morris, Fiebrink, 2012).

The third stage is self-education. Formal art
education that was so important in the first stage
is no longer material in the third stage or has
no impact at all. Therefore, unless the contents
presented in the classes of music and art correlates
to personal experience, established in the second
stage or it is recognised as value in a public life,
it remains just a content of learning. Most impact
on self-education is made by the media and
pears. In this stage NMT performs functions of a
specific language, different from older generation.
The popularity rate of various social websites
demonstrates the wish of young people to form
groups, to be listened to and appreciated (Partti
& Karlsen, 2010, p. 376). Websites differentiate
users depending on their hobby of music of certain
genre and digital technologies. As far as numbers
go, these associations are rather large, including
up to 140,000 members (Vikevi, 2009).

Although teenager is sufficiently dependable of
the stereotypes and the opinion of his pears, still the
content for self-education is rather autonomous.
However, abilities gained in both formal and
informal education and demonstration of the same
remains important for establishment of one’s
status among his equals. This is like verification
and assessment of the results gained in the first and
second stage. If this stage demonstrates positive
connection to the previous ones, the content and
methods of both formal and informal art activity
are made more relevant. If the connection is
negative, the previous stages are denied.
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Dailininkai ir muzikai

tarptautiniame plenere
nas jy — naujyjy medijy specialisto, gebancio
vienodai gerai derinti vizualigsias ir muziki-
nes technologijas, biitinybé. Deja, meno da-
lyky integracijos truikumas bendrojo lavinimo
mokykloje $io tikslo nepriartina. Nemazai le-
mia ir meninés kiirybos bei veiklos pobidis.
Dailininkas kuria vienas, remdamasis savo
menine nuojauta, ir tik galutinj darbo rezul-
tata pateikia zitirovui. Tiesioginio kiiréjo ir
zitrovo kontakto néra. Tuo tarpu muzikos
ktréjui vartotojo / klausytojo dalyvavimas
kiirybos procese neiSvengiamas. Tai vyksta
jau repetuojant naujai sukurta kiirinj. Taigi
vyksta nuolatinis kompozitoriaus ir klausyto-
jo / vertintojo dialogas (Levitin, 2007). Tokiu
budu formuojasi tik dailininky ir tik muziky
visuomené.

Bendromis Vengrijos (Nyredhazos kole-
dzas), Rumunijos (Ordea miesto Crestina
Partium universitetas) ir Lietuvos (Siauliy
universitetas) pastangomis 2011 metais buvo
parengtas ir s€kmingai patvirtintas projektas/
meninis pleneras Visual and Auditive Expe-
rience: Socio-cultural Encounters, skirtas
meno dalyky integracijos patir¢iai iSbandyti
ir skleisti. Jame dalyvavo 36 studentai ir 9
déstytojai (po 12 studenty ir 3 déstytojus iS
kiekvienos minétos auksStosios mokyklos). 18
studenty — biisimieji muzikos pedagogai, like
18 — vizualiyjy meny studentai. Pleneras vyko
Nyredhazos koledze, 2012 m. kovo ménesj.
Renginio veiklomis siekta suteikti galimybe
blisimiesiems muzikos pedagogams iSbandyti
savo jégas dailés ir naujyjy medijy srityje, o
vizualiyjy meny atstovams teko pademons-
truoti muzikavimo gebéjimus.

Dviejy savaiciy plenero kalendorius buvo
suskirstytas pagal tokiam renginiui tinka-
miausias kirybines technologijas (McLou-
ghlin, 1999) (zr. 1 lentelg).

Artists and musicians at

the international plenary session

Life never stops bringing new challenges.
These include the need to have a professional
of new media, able to coordinate visual and
musical technologies equally. Regrettably lack of
integration of art subjects in schools of general
education does not help to accomplish this
objective. Considerable role falls on the nature
of artistic creation and activity. An artist creates
a piece alone, based on his/her artistic intuition
and the audience is only presented with the final
result of the work. There is no direct contact
between the creator and a member of an audience.
By contrast, involvement of a user/listener in
the process of creation is inevitable to a music
creator. This happens already when rehearsing a
new work. There is therefore a constant dialogue
between a composer and listener/appraiser
(Levitin, 2007). This way society of artists and
society of musicians alone is formed.

Based on joint efforts by Hungary
(Nyiregyhdza College), Romania (Crestina
Partium University in Ordea) and Lithuania
(Siauliai University), a project/art plenary
session on Visual and Auditive Experience:
Socio-cultural Encounters was organised and
approved successfully in 2011; it was intended to
try and disseminate the experience of integration
of art subjects. The plenary session involved 36
students and 9 lecturers (with 12 students and 3
lecturers from each of the above high schools).
18 students were future music teachers, and
the remaining 18 were students of visual art.
The plenary session took place in Nyiregyhaza
College in March 2012. Activities of the event
sought to provide opportunity to future music
teachers to try themselves in the field of art and
new media, while representatives of visual arts
had to demonstrate their music abilities.

The calendar of the two-week plenary
session was distributed depending on creative
technologies, most appropriate for such an event
(McLoughlin, 1999), see table 1.
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1 lentelé. Plenero metu taikytos kiirybinio proceso technologijos
Table 1. Technologies of creative process applied at the plenary session

Eil. Nr. Eil. Nr. Technologija
Item No Item No | Technology
Zaidimas Kirybing¢ raiska
1. 6. - .
Game Creative expression
5 Asociacijos 7 Konfliktinés situacijos ir menas
’ Associations ’ Situations of conflict and art
3 Dialogas 3 Muzikos ir spalvy terapija
’ Dialogue ’ Therapy of music and colours
4 Kulttirinis identitetas 9 Interpretacija
’ Cultural identity : Interpretation
5 Meniné veikla socialingje aplinkoje
’ Artistic activity in social environment

Igyvendinant plenero tikslus, buvo organizuo-
jami kiirybiniy meniniy idéjy virtuallis pristaty-
mai. Siekiant atskleisti kiekvienos Salies kulti-
rinj identitetg buvo Zaidziami liaudies Zaidimai,
rateliai, atlickama liaudies muzika, pristatomi ir
analizuojami vizualaus kultiirinio paveldo pa-
vyzdziai. Siekiant muzikos ir vizualaus meno
sintezés pajautimo buvo kuriamos vaizdo ir
garso instaliacijos, atliekami performansai inte-
gruojant muzikavima ir vaizdo bei garso techno-
logijas, organizuojami lygiaverciai dailés ir mu-
zikinio raSto bei muzikos suvokimo uzsiémimai
dailininkams ir muzikams, rengiami muzikos ir
spalvy terapijos kursai, kurinos vedé profesiona-
1us Sios srities kiiréjai (zr. 2 ir 3 pav.).

2 pav. Busimieji muzikos pedagogai dailés
uzsiémimy metu
Fig. 2. Future music teachers at the art classes

In order to implement the aims of the plenary
session, virtual presentations of creative artistic ide-
as were organised; in order to reveal cultural iden-
tity of each country, folk games were played, folk
music was performed, examples of visual cultural
heritage were presented and analysed. In order to
ensure a feeling of synthesis of music and visual art,
video and audio installations were designed, perfor-
mances were carried out by integrating playing mu-
sic and video and audio technologies; the plenary
session included uniform classes for art and musical
letter as well as music comprehension to both artists
and musicians, and courses in therapy of music and
art were conducted by professional creators in this
field (see figure 2 and 3).

3 pav. Naujyjy medijy issukiai
Fig. 3. Challenges of the new media
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Nors pradéjus rengti plenera tokios meny
integracijos idéja atrodé patraukli ir gan len-
gvai i§sprendziama, plenerui prasidéjus daly-
viy ji buvo vertinama gan prieStaringai. Tai
dar kartg patvirtino griezta blisimyjy meno
pedagogy apsiribojima viena meno veiklos
sritimi. Veiklos produktyvumag plenero pra-
dzioje neabejotinai ,,stabdé* ir angly kalbos,
kuria buvo bendraujama, valdymo proble-
mos, taciau po keleto bendros veiklos dieny
situacija émé kisti. Nors visy trijy valstybiy,
kurias atstovavo plenero dalyviai, bendro-
jo meninio ugdymo pedagoginése sistemose
ypa¢ svarbus vaidmuo tenka tautinio paveldo
puoseléjimui, buvo akivaizdus busimyjy dai-
1és pedagogy santiirumas atliekant muzikines
veiksenas ir tam tikras busimyjy muzikos
pedagogy pasimetimas kuriant dailininkams
iprastas erdvines instaliacijas. Plenero pra-
dzioje vyravusi dalyviy tyla arba pastabos,
nurodancios nepasitikéjimag kitokia nei jiems
jprasta menine veikla, ilgainiui virto diskusija
apie galimybe Sias meno formas jungti. Vis
tik tenka pastebéti, kad keturiolikos dieny pe-
riodas akivaizdziai per trumpas Zenklesniems
pokyc¢iams. Pleneras 1émé tik pirmuosius mu-
ziky ir dailininky zingsnius kitokios, jiems
nejprastos meninés raiSkos formy ieskojimy
link.

ISvados

Istoriné analizé parodé, kad meninio / muzi-
kinio ugdymo turinio kaita tiesiogiai priklauso
nuo realiame gyvenime vyraujanciy tendencijy.
Tai liudija XX amziaus pradzioje padidéjgs vi-
suomenés démesys ritmo fenomenui, ypac is-
reikstas susidoméjimas modernigja akademine
muzika SeStajame ir septintajame XX amziaus
desSimtmeciais, nuolatiniai muzikos pedagogy
bandymai ] muzikos pakopa integruoti pramo-
ging muzika ir pan., 1ém¢ muzikinio ugdymo
sistemy kaita. LogiSka blity manyti, kad derama
vietg muzikinio ugdymo turinyje turéty uzimti
ir naujyjy medijy technologijos.

Although in the beginning of the organisation
of the plenary session the idea of art integration
seemed attractive and rather easy to accommodate,
as the actual plenary session started, some members
of the plenary took rather contradictory view. This
yet again confirmed strict delimitation of future art
teachers with any given field of artistic activity.
Needless to say, the performance of the activity
in the start of the plenary session suffered due to
issues of command of common language (English).
However, within a few days of joint activities, there
was a shift in the situation. Although the systems
of comprehensive art education of the pedagogical
systems in the three countries, represented by
the participants of the plenary session, focus on
fostering of national heritage, there was a clear
reserve by the future teachers of art in performing
musical performances and a certain confusion by
the future teachers of music as they were designing
spatial installations that are so common to artists.
At first the participants were either silent or brought
comments demonstrating mistrust in an artistic
activity that is different from their own, but this was
intime replaced with a discussion on the opportunity
to combine the same forms of art. However, one
must point out that a period of fourteen days was
clearly too short for any significant changes. The
plenary session only encouraged the first steps taken
by musicians and artists in the search for forms of
artistic expression different from their own.

Conclusions

Historic analysis has demonstrated that the change
in art/music education directly depends on the trends
predominating in the real life. This is demonstrated
by a more intense public attention in the early 20"
century to phenomenon of rhythm, particularly
pronounced interest in the modern academic music
in fifties and sixties, constant efforts by music
teachers to integrate recreational music into music
stage etc.; this has led to a change in music education
systems. It would only be logical to assume that the
new media technologies should also take adequate
place in the content of music education.
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Naujyjy technologijy skverbimasis j muziki-
nio ugdymo procesa yra nei§vengiamas ir labai
zenklus. Tai galima apibtidinti kaip procesg, ku-
rio metu tam tikro laikmecio iSugdyti kiiréjai kei-
¢ia juos pacius suformavusia kultiira.

Iki Siol bendrojo lavinimo mokykla néra pa-
sirengusi deramai integruoti naujyjy medijy
technologijas. Tai rodo gana dideli poziiirio | jas
skirtumai formalaus ir neformalaus Svietimo bei
savisvietos srityse.

Meny integracijos bandymai tarptautiniame
plenere patvirtino ypac¢ aiskig blisimyjy meno
pedagogy bendrojo lavinimo mokyklos meni-
nio ugdymo turinio nulemta orientacija j kuria
nors vieng meno sritj. Dviejy savaiciy pleneras
akivaizdziai per trumpas visy meno formy inte-
gracijos poreikiui suformuoti. Vis tik ir per tokj
trumpa laikotarpj buvo uZzfiksuota plenero daly-
viy pozitirio | kitokia, nejprasta mening¢ veikla
poky¢iy.
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Penetration of latest technologies in the process
of music education is both inevitable and very pro-
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