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Lytiskumas yra neatsiejama visy zmoniy, tarp jy ir intelekto sutrikimg turin¢iy asmeny, gyve-
nimo dalis, atsiskleidzianti per lytinj tapatuma. Jo formavimuisi didel¢ jtaka turi mokiniy socialing ir
edukaciné aplinka, taip pat jy sgsajos. Straipsniu siekiama atskleisti nezymy intelekto sutrikimg tu-
rin¢iy paaugliy lytiSkumo ugdymo aktualumo socialinéje ir edukacinéje aplinkoje aspektus. Tyrimo
metu nustatytas skirtingas tévy ir pedagogy pozitris | nezymy intelekto sutrikimg turin¢iy mokiniy
lytiskumo ugdyma socialinéje ir edukacingje aplinkoje. Pedagogai akcentuoja, kad lytisSkumo ugdy-
mas yra aktuali problema dél mokiniy nepakankamy ziniy apie lytiskuma, aktyvaus auklétiniy lyti-
nio gyvenimo, emocijy ir elgesio problemy, neigiamo Seimos ir aplinkos poveikio. Tévai lytiSkumo
ugdyma vertina pasyviai, jie labiau linke $ig funkcijg perduoti pedagogams ir Ziniasklaidai.

Esminiai ZodzZiai: negalé, nezymus intelekto sutrikimas, lytiskumas, lytiSkumo ugdymas.

Ivadas

Lytiskumas yra neatsiejama visy, taip pat
ir intelekto sutrikimg turin¢iy, Zmoniy gyvenimo
dalis, kuri atsiskleidzia per lytinj tapatuma — vy-
riSkumg ar moterisSkuma. Jo formavimuisi didele
jtaka turi visuomenéje vyraujancios elgesio nor-
mos, vertybés, stereotipai (Anderson, Kitchin,
2000; McCabe, Cummins, Deeks, 1999; Farely,
O’Brien, Praina, 2007; Cuskelly, Gilmore, 2007 ir
kt.). Sis procesas vyksta mokiniy socializacijos
metu, kada asmuo perima kultiiros normas, plétoja
savo potencialg ir tampa visaverCiu visuomenés
nariu (Martin, Ruble, 2004), o lytinio identiteto
formavimas(is) yra viena i§ sékmingos socializa-
cijos prielaidy (Yvi, 2012). Akcentuojama, kad
visuomenés idealai, problemos, visas gyvenimas
neatsiejamas nuo augancios kartos mokomosios ir
nemokomosios veiklos, todél svarbus visy ugdy-
mo procesy dalyviy bendradarbiavimas lytiSkumo
ugdyme, teigiamas visuomenés ir §eimos poziiiris,
nes pasak Ustilaités (2008), taip iSugdomas tikra-
sis moteriSkumas ir vyriSkumas. Lytiskumo ug-

dymas (mokiniy rengimas gyvenimui, santuokai,
suteikiant Ziniy apie Seima, ugdant brandzig ir
dorovinga asmenybe, gerbianCig Zmogaus gyvybe,
gebancig kurti brandzius tarpasmeninius Santy-
kius, puoselé¢janciag lyting sveikata ir mokancig
pasiprieSinti neigiamai aplinkos jtakai) vyksta per
asmens individualiy savybiy formavimg emoci-
niame ir socialiniame kontekstuose. Nezymy inte-
lekto sutrikima turintiems mokiniams lytiSkumo
ugdymas ypac svarbus dél socialiniy jguidziy sto-
kos, pernelyg didelio patiklumo, prieraiSumo,
emocionalumo  tarpasmeniniuose  santykiuose
(Eastgate, Scheermeyer, Driel, 2012; Nangle,
Hansen, 1993). Tai kelia grésme ugdytiniy sau-
gumui, nes Siuolaikinéje informacingje visuome-
néje, plintant mobiliyjy, kompiuteriniy ir kt. te-
chnologijy naudojimui, intelekto sutrikima turin-
tys asmenys gali tapti seksualinés prievartos au-
komis, buti jtraukiami j prostitucija, pornografija
ar ,,seksualinj turizmg“ [angl. “sex tourism”]. Vi-
suomenéje turéty buti aktyviai svarstomos pro-
blemos, susijusios su intelekto sutrikimg turinciy
asmeny lytine ir seksualine disfunkcija, ir teisés i
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lytiSkuma, santuoka, tévyste, kontracepcijos pri-
pazinimg (Veglia, 2004). Negalé gali pazeisti
zmogaus seksualinj funkcionaluma, reprodukty-
vumag, taciau tai nereiskia, jog yra prarandamas ir
lytiSkumas. Nejgaliojo kaip ir kity asmeny lytis-
kumas turi biiti suvokiamas kaip nattrali ir labai
svarbi gyvenimo ypatybé, kaip dalis bendrosios
zmogaus sveikatos, nes psichologiniai ir emoci-
niai lytiSkumo aspektai nejgaliam zmogui islieka
ne maziau aktualts kaip ir jgaliajam.

Nezymy intelekto sutrikimg turintis mo-
kinys yra tam tikros bendruomenés narys, ji supa
tam tikra socialiné aplinka: Seima, jos nariai,
draugai, bendraamziai ir kt. (Ustilaité, 2001; Obe-
lenien¢, Pukelis, 2004 ir kt.) bei edukaciné aplin-
ka: klasés, mokyklos bendruomené (Westheimer,
Stanford, 2005; Veglia, 2004; Ustilaité, 2008 ir
kt.). Siy aplinky glaudus bendradarbiavimas ypag
svarbus sékmingam lytiSkumo ugdymui. Reikia
pazyméti, kad pedagogai, remdamiesi edukacinéje
aplinkoje keliamais reikalavimais (dinamiska mo-
kymo ir mokymosi erdve, sukurta ir veikiama
edukatoriaus bei salygota edukacinio tikslo, ji
atitinkancio turinio ir jo jsisavinimg paremianciy
metody (JuceviCiené, 2008), dazniausiai siekia
samoningai perteikti lytiSkumo ugdymo klausi-
mus, socialinéje aplinkoje Zinios paprastai
perduodamos nesamoningai per §eimos ir aplinki-
niy tarpusavio santykius, o mokiniai tiesiog kopi-
juoja elgsenos modelius, perima vyro ar moters
vaidmens supratimg. Taigi kuo panaSesni sociali-
nés ir edukacinés aplinkos keliami lytiSkumo ug-
dymo tikslai, tuo lengviau juos jgyvendinti nezy-
my intelekto sutrikimg turinio mokinio lyties
identiteto formavimosi kontekste.

Mokyklos bendruomenés ir Seimos ben-
dradarbiavimo svarba pabréziama pagrindiniuose
Svietimo sistemg reglamentuojanciuose jstaty-
muose: Lietuvos Respublikos Svietimo jstatymo
pakeitimo jstatyme (2003), Valstybinéje Svietimo
strategijoje 2003-2012, Lietuvos bendrojo lavi-
nimo mokyklos pradinio ir pagrindinio ugdymo
bendrosiose programose (2008). Rengimo Seimai
ir lytiSkumo ugdymo programoje (2007) teigiama,
kad brandaus lytiSkumo ugdymas gali bati sék-
mingas, jei pirmaisiais ir pagrindiniais vaiky auk-
létojais laikysime tévus. Pedagogai turéty skatinti
tévus dvasiniam bendravimui su ugdytiniais, be jo
moralinis lavinimas virsta moralizavimu. Rengi-
mo Seimai ir lytiSkumo ugdymo programoje
(2007) taip pat akcentuojama, kad Sis bendradar-
biavimas ypa¢ svarbus tada, kai tévy démesys
mokiniy ugdymui yra nepakankamas. Sioje pro-

gramoje taip pat pazymima glaudaus mokytojy ir
tévy bendradarbiavimo biitinybé, jtraukiant tévus j
lytiskumo ugdymo programa. Sis bendradarbia-
vimas svarbus, kai tévai, auginantys intelekto su-
trikimy turinius paauglius, ripinasi vaiko gerove,
jiems nepakanka ziniy, susijusiy su lytiSkumo
ugdymo klausimais, arba tiesiog neigia vaiko ly-
tiskuma.

Probleminis tyrimo klausimas — koks
nezymy intelekto sutikimg turin¢iy paaugliy lytis-
kumo sampratos skirtumas, atsiskleidziantis tévy
ir pedagogy poziiiryje?

Tyrimo objektas — tévy ir pedagogy po-
ziuris ] nezymy intelekto sutrikimg turin¢iy paaug-
liy lytiSkumo ugdyma socialingje ir edukacingje
aplinkoje.

Tyrimo tikslas — atskleisti tévy ir peda-
gogy poziirj j nejgaliy vaiky lytiSkumo ugdymo
aktualumg ir ugdymo proceso dalyviy bendradar-
biavimo poreikj socialingje ir edukacinéje aplin-
koje.

Tyrimo metodologinis pagrindimas. Ty-
rimas remiasi keturiy filosofiniy paradigmy der-
me, leidzianCia suprasti sudétinga lytiSkumo fe-
nomenag, jo sampratos kaitag nezymy intelekto su-
trikimg turinéiy paaugliy ugdymo procese. Tévy ir
pedagogy poziir] j nezymy intelekto sutrikima
turin¢iy paaugliy lytiSkumo ugdyma edukacinéje
ir socialingje aplinkose atskleidzia:

1)  visuminio (holistinio) asmenybés supratimo

paradigma, teigianti, kad holistinis poziuris
i vaikg atspindi jo raidos integralumg ir
visapusiSskumg (J. Pestalozzi, J. Dewey,
M. Montessori, R. Steineris ir kt., cit.
Vasiliauskas, 2006). Rengimo Seimai ir
lytiSkumo ugdymo programoje (2007)
akcentuojama, kad lytiSkumo ugdymas
mokyklose turi remtis visuminiu (holisti-
niu) asmenybés suvokimu, t. y. kada
zmogaus kuniskasis lygmuo bus su-
prantamas kaip neatsiejamas asmens
psichinés, dvasinés ir socialinés raiSkos
komponentas. Formuojant pagrindines
nejgaliyjy lytiSkumo mokymo ir aukléji-

mo nuostatas, butina tarpdisciplininé
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2)

3)

4)

prieiga, paremta lytiSkumo ugdymo

sampratos vienove;

Socialinio konstruktyvizmo teorinés Krypties
atstovai (P. L. Bergeris, T. Luckmanas, cit.
Martisauskiené, 2008), akcentuodami pazi-
nime ne tikrovés jsivaizdavima, o metody,
kuriant tikrovés konstrukcijas, taikyma, nu-
rodo, kad ugdymui(si) palankios socialinés
ir kultorinés aplinkos, kuriose taip pat vyks-
ta ir lyties socialinio konstravimo procesas.
Remiantis $ia paradigma, nezymy intelekto
sutrikima turinciy paaugliy lytinis Svietimas
turéty remtis lygiy galimybiy, Svietimo pri-
einamumo principais, planuojant ugdymo
turinj biity jvertinama ugdytinio socialing ir
kultariné aplinka;

pragmatizmo ugdymo filosofijos jzvalgos

ugdyma traktuoja kaip patirtis, nusakan-
¢ias mokinio santykj su aplinka, iSryski-
nant ne ziniy, o gebéjimy svarbg,
sprendziant jvairias gyvenimo proble-
mas (C. Pierce’as, W. Jamesas, J.

tina taikyti probleminj ugdyma, kur mo-
kiniai, aktyviai panaudodami zinias, jgu-

dzius, vertybines nuostatas, ieSkos

sprendimo bidy. Pragmatiskoji ugdymo
paradigma aktuali intelekto sutrikimg tu-
rinCiy paaugliy lytiSkumo ugdyme, nes
per turimg socialing patirtji remiasi (ir
plétoja) socialiai aktualias asmeniui Zi-
nias;

feministinis poziuris j IytiSkumo ugdymg
gali buti traktuotinas per treciosios bangos
postmodernyjj feminizma (B. J. Dow, A.
Books, cit. Tereskinas, 2004; Flax, 1995),
lytiSkumg ugdant per lyCiy lygybés, lygiy
vyro / moters saviraiSkos galimybiy ir vie-
nodo prieinamumo, nestereotipinés elgsenos
lavinimo, lygiaver¢iy ly¢iy vaidmeny ug-
dymo(si) nuostatas, kurios gali buti vykdo-
mos edukacinéje, socialingje ir kulthringje
aplinkose.

10

Tyrimo metodai. Remiantis metodologi-
némis tyrimo jzvalgomis atlikta mokslinés litera-
tiros analizé, kuri leido konstruoti empiriniy
duomeny rinkimo strategija.

Pasirinkta kokybiné tyrimo prieiga leidzia
kurti lytiSkumo ugdymo reiskinio vientisa visuma
atspindincias zinias, konstruojamas tévy ir peda-
gogy poziiirio analizés pagrindu. Patirties atkdiri-
mas, taikant interviu metu gauty duomeny analizg,
interpretuotas lyginamuoju turinio analizés budu,
kurio esmé — duomeny skirstymas ir kodavimas
pagal kategorijas. Véliau kategorijos apibréztos ir
ieskota jy tarpusavio rysio.

Remiantis mokslinés literatiiros analize
(Farely, O’Brien, Praina, 2007; Cuskelly, Gilmo-
re, 2007 ir kt.) parengtas tyrimo instrumentas —
pusiau struktiruotas interviu, kurj salygiskai suda-
ro trys prasminés diagnostings sritys:

1.  Nezymy intelekto sutrikima turin€iy paaug-
liy lytisSkumo ugdymas socialinéje ir eduka-
cinéje aplinkoje.

2.  Nezymy intelekto sutrikimg turin¢iy paaug-
liy ugdymo procese dalyvaujanciyjy ben-
dradarbiavimas lytisSkumo ugdymo klausi-
mais.

3. Tévy / globéjy informacijos apie nezymy
intelekto sutrikimg turinéiy paaugliy Iytis-
kumo ugdyma poreikis.

Tyrime dalyvavo 100 informanty: 66 pe-
dagogai, dalyvaujantys nezymy intelekto sutriki-
mg turin¢iy paaugliy ugdymo procese, ir 34 ugdy-
tiniy tévai / globéjai.

Tyrimo rezultatai ir juy analizé

1. NeZymuy intelekto sutrikimg turinciy paaug-
liy lytiSkumo ugdymo aktualumas.

Visuomenéje turéty biiti aktyviai svarsto-
mas aktualus nezymy intelekto sutrikimg turiniy
paaugliy lytiskumo ugdymo klausimas, nes tai yra
svarbi $iy mokiniy socializacijos dalis, veikianti
Iyties identiteto formavimasi (Rogers, 2009, 2010;
Yvi, 2012 ir kt.).

Pedagogy nuomone, mokiniai, turintys in-
telekto sutrikima, ,.turi tuos pacius poreikius, pojii-
Cius ir troskimus kaip jgaliis Zmonés ir informacija,
lytiSkumo ugdymas yra lygiai svarbi. LytiSkumo
ugdymas gali patobulinti bendravimo <...> ir kt.
igidzius“ [pedagog. 1], todél jj reikia vykdyti, kad
paauglys ,,tinkamai suvokty vyro ir moters skirtu-
mus, mokety tarpusavyje palaikyti normalius san-
tykius® [pedagog. 4], buty iSvengta ,,nesavalaikés
ir nesaugios lytinés elgsenos® [pedagog. 20], o
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»hejgalieji turi teis¢ | Svietimg apie Seimyninj gy-
venimg, taip pat j lytinj ugdyma“ [pedagog. 38].
Taciau neretai manoma, kad lytiSkumo ugdymas
yra itin svarbus dél ,,padidéjusio lytinio (seksuali-
nio) potraukio® [pedagog. 2], ,,ju emocijos ir poel-
giai yra daug stipriau reiskiami nei sveikyjy ben-
draamziy“ [pedagog. 6], ,,<..> vaikams truksta
ziniy lytinio Svietimo srityje. Jie tuo perdétai domi-
si. Ne visada moka adekvaciai iSreiksti savo jaus-
mus“ [pedagog. 3].

Tyrimo rezultatai parodé (zr. 1 lentele),
kad pedagogai lytiSkumo ugdyma laiko aktualia
nezymy intelekto sutrikima turinciy paaugliy ug-
dymo problema dél mokiniy ir tévy / globéjy nepa-
kankamy Ziniy apie lytiskumo ugdymg. Informantai
ypac susirtping dél auklétiniy aktyvaus lytinio gy-
venimo, kurio pasekme tampa ankstyvas néStumas,
lytiskai plintancios ligos ir kt. Ugdytojai taip pat

susiduria su nepilnameéiy seksualinio i§haudojimo
problema (,,<... mergaités, net tévams zinant, ben-
drauja su suaugusiais vyrais...>* [pedagog. 17]) bei
paaugliy homoseksualiu elgesiu. Problemas saly-
goja mokiniy emocijy ir elgesio problemos, socia-
liniy jgudziy trikumas, 0 gilina neigiamas Seimos
ir aplinkos poveikis. Ustilaité (2001) paZymi, jog
paaugliai ankstyvais lytiniais santykiais bando
kompensuoti nepakankama dvasinj ry$j su tévais,
meilés ir pasitikéjimo stokg. Manoma, kad tévy
meilé, pasitikéjimas paaugliais kaip asmenybémis
gali sumazinti lytinio gyvenimo patirties turinciy
paaugliy skai€iy ir su ja susijusig skaudzig seksua-
ling patirtj. Ankstyvi lytiniai santykiais lemia emo-
ciniy ir psichologiniy problemy atsiradima (Rector,
2002) ir sudaro sglygas atsirasti kitoms rizikingo
elgesio apraiskoms.

1 lentelé

Pedagoguy poziiris i poreikj ugdyti lytiSkuma mokykloje

Kategorijos

lliustruojantys teiginiai *

Teiginiy
skaicius

Nepakankamos zinios
apie lytiSkuma

,,Rengimo $eimai ir integracijai j visuomene, kad mergaités iSvengty nepageidaujamo néstumo,
lytiskai plintanéiy ligy. Labai svarbus ir biity gerai jvesti mokyklose kaip discipling, kad suteik-
ti ugdytiniams ziniy®; ,,Labai maZai Ziniy gauna $eimos“; ,,.Seimose nekalbama apie Iytiskuma.
Patys nesupranta savo organizmo pakitimy“.

59

Aktyvus auklétiniy
lytinis gyvenimas

,,Mokyklos bendrabutyje gyvena tiek mergaités, tiek berniukai, tarp jy uzsimezga draugystes,
kurios ne visada yra kontroliuojamos®; ,,Proto negalig turintys asmenys yra lytiSkai aktyvesni ir
turi nevaldoma (daznai) tam potraukj®; ,,Visi mokiniai, kurie gyvena lytinj gyvenima, ,,dalijasi
patirtimi“ su kitais mokiniais. Manau, reikia sudaryti alternatyva tam*; ,Mergaités paauglés
ieSko sau draugy ir anksti pradeda lytinj gyvenima, 3 atvejai, kai 10 kl. mokinés tapo néscios®;
,,Mergaités, net tévams zinant, bendrauja su suaugusiais vyrais, taip pat yra atvejy slapstosi nuo
auklétojy, kad galéty pabendrauti berniukai su mergaitémis®; ,,Susidoméjimas tos pacios lyties
asmeniu‘.

20

Emocijy ir elgesio
problemos

,.<...> nesuvokia tam tikry dalyky, nezino normy, kaip tvarkytis su savo jausmais, potraukiais,
emocijomis®; ,,stokoja savitvardos, greiCiau pasiduoda neigiamai jtakai; ,,dazniausiai nesuvo-
kia pasekmiy ir pan.”; ,,<...> neadekvaciai vertina save ir kitus <...>; ,,<...> nesuvokia, kas su
juo darosi. Kas normalu, kas ne®; ,,Sunkiau vaikui savarankiSkai suvokti savo brestancio kiino
kintané¢ius poreikius®; ,,Sunkiai suvokia kulturingy santykiy esme: simpatija, démesj daznai
supranta kaip paskatg lytiniam aktui“.

Socialiniy jgldziy
trikumas

-Sunkiau orientuojasi gyvenimiskose situacijose, yra labiau pazeidziami*; Reikia mokyti vai-
kus tinkamai priimti savo lytiskuma, ji socialiai realizuoti“; ,,Nepajégia savarankiskai kritiskai
mastyti, linke mégdzioti, dél biidingo jiems jtaigumo nemoka atsirinkti tinkamy elgesio pavyz-
dziy*; ,,Juos lengva suvilioti, jie nezino kur kreiptis pagalbos*.

Neigiamas Seimos
poveikis

,-Mokosi paaugliai i§ asocialiy $eimy, kuriose mato tik netinkamg pavyzdj*; ,,Dauguma vaiky
neturi Seimy, kur gauty pirmasias zinias“; ,,Daug jy i§ asocialiy Seimy, kur mato negatyvius
reiskinius, neigiamus pavyzdzius®; ,Seimose §iuo klausimu néra jokio aukléjimo arba priesin-
gai priziari ir prisiklauso negery dalyky®; ,,DaZniausiai mokiniy asocialios ir problematiskos
Seimos*.

Neigiamas aplinkos
poveikis

,,Problemy yra visose srityse — ,,pasitarnauja“ televizijos laidos, kompiuteriai, pazintys®; ,,Daug
negery dalyky paima i§ draugy‘; ,,Reikia apsaugoti vaikus nuo netikéty iSpuoliy pries juos kur
nors svetimoje aplinkoje. Kas gali jais pasinaudoti‘.

* Informanty kalba netaisyta [Red. past.].

Taigi auklétiniy emocijy ir elgesio pro-
blemos, socialiniy jgiidziy trikumas, kaip teigia
pedagogai, dar komplikuojamos socialinés aplin-

11

kos (Seimos, draugy, Ziniasklaidos ir kt.) daromu
neigiamu poveikiu, kas gali salygoti paaugliy
ankstyva lytinj gyvenimas, destruktyvia lytisku-
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mo rais$ka (pvz., vieSai demonstruojamas nuogu-
mas ir kt.).

Nagrinéjant tévy / globéjy pozitrj j lytis-
kumo ugdyma (zr. 2 lentele) pastebéta, kad tévai /
globéjai pasizymi pasyvumu, kai kurie teigia, kad
Iytiskumo ugdymas yra neaktualus. Tévai néra
linke kalbéti su vaikais ir mano, kad pats paauglys
gali viska suzinoti is aplinkos: draugy, interneti-
niy forumy, taip pat neretai §j klausimg linke per-
duoti mokyklos pedagogams ir (ar) darbuotojams.
Tévy pasyvumas lytiSkumo ugdyme, taip pat jsi-

tikinimas, kad lytiSkumg atspindincios elgsenos
paaugliai gali i8mokti Ziniasklaidos priemonése,
problemg tik gilina. Juodraitis, Pocevi¢iené
(2008) pazymi, kad ziniasklaida tampa itin svar-
biu asmenybés socializacijos elementu, nes for-
muoja iSorinio pasaulio samprata, pozitrj j jvai-
rius reiSkinius, elgesio normas, vertybiy sistema.
Ustilaité (2001) nurodo, kad paaugliai, besido-
mintys erotiniais ir pornografiniais filmais, daz-
niau nei tuo nesidomintys, turi lytiniy santykiy.

2 lentelé
Tévy / globéju poziiris j lytiSkumo ugdymo aktualuma
. . . . Teiginiy
Kategorijos lliustruojantys teiginiai skaitius
Informacija turi gauti | ,,Apie lytinius santykius dazniausiai jis suzino pats i$ internetiniy forumy, zurnaly bei i§ drau- 2
i§ aplinkos gy; ,,Visko iSmoks pats, skubéti nereikia. Svarbiausia neperlenkti lazdos*.
.. . . | ,,Pageidauciau, kad tai biity paaiskinta mokykloje; ,,Tokiom temom kalbés su mokytoja“;
Informacija turi gauti & oo 2 . e . h . . .
. »Seimoje nebiity galima paaiskinti, kad esi berniukas; ,,Namuose a$ nesugebu vaikams pa- 6
mokykloje RO . "
aiskinti apie lytiSkuma“.
LytisSkumo ugdymas | ,,Jis dar mazas“; ,,Mano vaikas dar mazas“; ,,Kol kas nesvarbus®; ,,Visi$kai nesvarbus®; “Ne- 7
neaktualus labai svarbus®; , Nezinau“; ,, Kazkaip dar nesusimaséiau®.
Aktyzg;;yr:;skumo ,,Labai svarbus®; ,,Viskas yra svarbu nuo a iki z.“; ,,Lytiskumo ugdymas svarbus®. 9

Tyrimas taip pat parod¢, kad kai kurie té-
vai / globéjai supranta lytiskumo ugdymo aktua-
lumg, todél pedagogai turéty siekti jtraukti juos j
lytiSkumo ugdyma, bendradarbiaujant uztikrinti
nezymy intelekto sutrikimag turinciy paaugliy
s¢kmingg lyties identiteto formavimasi. Pozitirio j
lytiSkumo ugdymo aktualumg formavimas ir nors
mazos dalies tévy jtraukimas j ugdymo procesg
galéty buti paskatinimas kitiems tévams / globé-
jams plésti problemos suvokimg bei paskatinti jy
dalyvavima lytiskumo ugdyme.

2. Nezymy intelekto sutrikima turinéiy paaug-
liy ugdymo proceso dalyviy bendradarbiavi-
mas lytiSkumo ugdymo klausimais.

Tyrimo rezultatai parodé (zr. 3 lentele),
kad pedagogai siekia jtraukti tévus / globéjus j
lytisSkumo ugdyma, dazniausiai tai daro individua-
liai (vesdami pokalbius lytiskumo ugdymo klau-

simais, lankydamiesi namuose ir kt.) bei bendrau-
dami telefonu. Ugdytojai su tévais / globéjais ap-
taria iSkilusias nezymy intelekto sutrikima turin-
¢iy paaugliy problemas, vaiko elgsenos pokycius.
Kaip rodo tyrimo rezultatai, pedagogai per tévy
susirinkimus, bendrus renginius, paskaitas, pokal-
bius su specialistais siekia vykdyti tevy [ globéjy
Svietimg lytiSkumo ugdymo klausimais. Susitiki-
my metu pedagogai pateikia vaizding medziaga
(filmai, situacijos, lankstinukai ir kt.), organizuoja
diskusijas, vakarones ,,prie kavos puodelio®, re-
komenduoja literataira, o véliau jg aptaria. Tadiau
pedagogai pazyméjo, kad susiduria su ,,<...> me-
todiniy priemoniy, literatiiros, adaptuotos sutriku-
sio intelekto paaugliams™ [pedagog. 9 ir kt.] sty-
giumi, informacijos stoka, kas gali salygoti baim¢
dirbti lytiSkumo ugdymo klausimu, nes neteisin-
gas jo perteikimas gali tik paskatinti paauglius
perdétai lytiSkumo raiskai per lytinj aktyvuma.

3 lentelé
Pedagogy bendradarbiavimas su tévais / globéjais lytiSkumo ugdymo klausimais
Kategorijos lliustruojantys teiginiai :l:l%gllllls!
,,Pokalbiai su sveikatos prieziiiros darbuotojais“; ,,Tévams ir globéjams suteikiamos zinios apie
Tevu | elobéiy vieti- netinkamg ugdytiniy lytine elgsena®; ,,Suteikiamos Zinios lytiniais klausimais®; ,,Bendri rengi-
vure masm niai, paskaitos, diskusijos*; ,,Dalijant lankstinukus lytiskumo temomis®; ,,Vaizdiné medziaga®; 44
,.Bendros vakaronés prie kavos puodelio, pasidalijimas patirtimi“; ,,<..> filmy demonstravi-
mas, situacijy nagrinéjimas <...>“; ,,<...> skaitome bei aptariame tam skirtg literatiirg“; ,,Noriai

12
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prisijungia mokyklos bendruomenés slaugytoja ir dalina patarimus tévams*; ,,Arba susitiki-
muose”; ,,Mokyklos darbuotojai stengiasi bendradarbiauti su tévais*.

Individuali pagalba
tévams / globéjams

,,Pokalbiai, bendravimas su tévais®; ,,<...> lankantis namuose®; ,,Tévai ir globéjai bendrauja ir
bendradarbiauja su mokykla“; ,,<...> aptariami iskile¢ klausimai dél mokinio®; ,,Daugiausia tai
biina tiesioginis bendravimas®; ,,<..> individualius pokalbius su tévais apie kylancias proble-

tuotos sutrikusio intelekto paaugliams*.

Bendradarbiavimas
telefonu

fonu*; ,,Kalba telefonu*.

Vaiko elgsenos poky-

o & . PR .. A L . 53
mas vaikui brestant®; ,,Siuos klausimus dazniausiai sprendziame individualiai®; ,Vyksta j
namus®; ,,Situo klausimu neteko dirbti*; ,,<...> triiksta metodiniy priemoniy, literataros, adap-
»Tévams priimtinausiomis formomis arba telefonu‘; ,,Pasikalbéjimai telefonu®; ,,Reciau tele- 10
Atsizvelgiant | auklétinio gyvenimo biida, Seima, asmenybeg®; ,,Ir klasés vadovas, ir tévai
informuoja apie pasikeitimus mokinio elgesyje ar fiziologijoje®; ,,Tévai ir globéjai informuo- 5

¢iy vertinimas

jami apie auklétiniy elgesj (seksualinj)*.

Valstybingje Seimos politikos koncepcijo-
je (2008) akcentuojamas glaudus Seimos, mokyk-
los ir visuomenés bendradarbiavimas, padedant
Seimai ugdyti asmenj, pajégy suvokti pasaulj, sa-
varanki$kai ir kartu su kitais spresti savo ir vi-
suomenés gyvenimo problemas. Kaip jau buvo
minéta anks¢iau, bendradarbiavimo svarba dekla-
ruojama ugdyma reglamentuojanciuose dokumen-
tuose, taip pat Rengimo Seimai ir lytiskumo ug-
dymo programoje (2007). Tyrimu buvo siekiama
iSsiaiskinti tévy / globéjy bendradarbiavimo su
pedagogais lytiskumo ugdymo klausimais aspek-
tus. Tyrimo metu pastebéta, kad tévai / globéjai,
ugdydami lytiSkuma, mazai linke bendradarbiauti
su pedagogais, neretai pasitenkinama tik formaliu
dalyvavimu susirinkimuose. Analizuojant infor-

manty atsakymus buvo iSskirtos Sios kategorijos
(zr. 4 lentele): bendradarbiavimo stoka, aktyvus
keitimasis informacija su pedagogais, formalus
bendravimas mokyklos susirinkimuose. Tévy /
globéjy bendradarbiavimo stoka su pedagogais
lytiskumo ugdymo klausimais pasizymi tévy ne-
noré¢jimu $iuo klausimu bendrauti su pedagogais,
nes jie labiau linkg problemas spresti Seimoje arba
tik kreipiasi iSkilus problemoms. Taciau kai kurie
tévai aktyviai keiciasi su pedagogais informacija
apie lytiskumo problemas, bando bendrai surasti
tinkamiausius jy sprendimo variantus, o Kiti apsi-
riboja dalyvavimu bendruose susirinkimuose, ku-
riuose, anot jy, ne visada iSsamiai aptariami Iytis-
kumo klausimai.

4 lentelé
Tévy / globéjy bendradarbiavimas su pedagogais lytiSkumo ugdymo klausimais
Kategorijos lliustruojantys teiginiai Teiginiy
skaidius
,.Nebendrauju $ia tema“; ,,Dar neteko bendrauti Sia tema“; ,,Ta tema neteko man bendrauti*; 15
B - LApie tai nekalbu®; ,,Mokytojai — sau. A§ — atskirai*; ,,.Su mokytojais bendraujam mazai,
endradarbiavimo . . . . R o L :
stoka dazniausiai pandom Vlsk?t spresti namuose Seimoje; »Kazkaip dar nesusimasciau, t(_)klo.m
temom kalbés su mokytoja“; ,,Visai nebendraujame*; ,,Kol nekyla problemy tais klausimais,
nebendraujame*.
»Skambuciai telefonu, susirinkimai®; ,,Retkarciais pasikalbame telefonu su auklétojais; ,,Pa- 10
Aktyvus keitimasis | klausiu, koks vaiko elgesys mokykloje, draugy tarpe*; , Kalbéti apie tai“; ,,Kalbame apie tai;
informacija su »Kalbame*; ,Kalbamés®; ,,Konsultuojuosi®; ,Kartais apie tai pasikalbame*; ,Perteikdami
pedagogais savo nuomones, pra§ymus, patirtis“; ,,Su auklétoja bandome rasti geriausig variantg®; ,,Konk-
reéiu atveju, bandome patarti, suprantamai paaiskinti*; ,,Pasitariame, pakalbame §ia tema“.
,.Kalbuosi su pedagogais, kai nuvaziuoju j susirinkimus*; ,,Dalyvauju mokykloje susirinki- 6
Bendravimas mo- | muose®; ,,Bendradarbiavimas yra labai minimalus, susirinkimuose $ie klausimai daZniausiai
kyklos susirinki- nelieiami‘; ,,Per susirinkamus kartais uZsimena apie $iuos klausimus*; ,,.Bendradarbiaujame
muose su savo jstaigos specialistais®; ,,Paskaitos, pokalbiai®; ,,Kalbame, skaitome §ia tema knygas,
zurnalus®,

3. Tévy / globéju keliami klausimai pedago-
gams dél neZymy intelekto sutrikima turinéiy
paaugliy lytiSkumo ugdymo.

Maza dalis pageidaujanciy bendradarbiau-
ti su pedagogais tévy / globéjy nurodé juos domi-
nancius klausimus apie lytiskumo ugdymag (zr. 5

13

lentele): bendravimo su vaiku problemos, infor-
macijos Iytiskumo ugdymo klausimais poreikis.
Juos domina bendravimo su vaiku klausimai:
pvz.: ,<..>kada ir kaip pradéti pokalbj, kad neuz-
sisklesty ir biity atvira <...>“ [tév. 9]; ,,Kaip rea-
guoti | vaiky doméjimasi prieSinga lytimi?* [tév.



SPECIALUSIS UGDYMAS 2013 2 (29)

31]; ,,Kada vaikas pradeda bresti, kei¢iasi balsas ir
t. t.“ [tév. 14]. Taip pat kai kuriems tévams / glo-
béjams triiksta visapusiskos informacijos lytisku-
mo ugdymo klausimais, pvz.: ,,IS kur gauti litera-
taros $iuo klausimu* [tév. 24]; ,,Neretai pastebi-
ma, kad mokyklose labai triksta lytiSkumo ugdy-
mo paskaity ir pan.” [tév. 21]. Obeleniené, Pukelis
(2004) akcentuoja, jog efektyvios mokiniy anks-

tyvy lytiniy santykiy ir lytiSkai plintanciy ligy
prevencijos programos turéty biiti pagristos ne
kontraceptiky propagavimu, bet rySio tarp tévy ir
vaiky stiprinimu. Mokykloje turéty buti daugiau
démesio skiriama tévy, kaip ugdytojy, vaidmeniui
(Giedraitiené, Vaicekauskaité, 2002; Obeleniené,
Pukelis, 2004 ir kt.).

5 lentelé
LytiSkumo ugdymo problemos Seimoje
.. . . . Teiginiy
Kategorijos lliustruojantys teiginiai skaitius
»Dazniausiai i8kyla klausimas, kada ir kaip pradéti pokalbj, kad neuzsisklesty ir biity atvira,
Bendravimo su vaiku | tai ne visada pavyksta“; ,,Vaikai $iuo klausimu néra linke su suaugusiais atvirai kalbétis*; 6
problemos »Retai teiraujuos vaiko apie lytiskuma, jis nekalba“; ,,Kaip reaguoti j vaiky doméjimasi
priesinga lytimi?“; ,,Bendravimas*; ,,Bendrauti su vaiku*; ,,Bendravimas*.
Informacijos Iytis- ,,I8 kur gauti literatiiros Siuo klausimu®; ,,Mokyklose labai triiksta lytisSkumo ugdymo pa-
kumo ugdymo Klau- | skaity ir pan.*. 2
simais poreikis

Tévy / globéjy atsakymus papildé peda-
gogai (zr. 6 lentelg), kurie nurodé, kad tévai daz-
niausiai rapinasi paaugliy aktyviu lytiniu gyveni-
mu, destruktyvaus elgesio apraiskomis, jiems taip
pat reikia informacijos apie mokiniy tarpusavio
santykius, elgesj mokykloje, mokiniy pernelyg
akivaizdziai demonstruojamg seksualuma, praso
patarimy dél apsisaugojimo priemoniy nuo nés-
tumo, lytiskai plintanciy ligy, kartais tariasi dél
medikamenty, slopinanéiy lytinj potraukj, varto-
jimo. Anot pedagogy, tévai neretai nerimauja dél
destruktyvaus elgesio apraisky: vaiky negrjzimas j
namus, ankstyvi lytiniai santykiai, vieSai demonst-
ruojamas seksualumas, lytiniai nusikaltimai, konf-
liktai su tévais ir kt. Taigi pedagogai, jvardydami
bendradarbiavimo su tévais aspektus, pakartotinai
iSryskino $iy mokiniy ankstyva lytinio gyvenimo
pradzia, kuria, kaip jau buvo minéta anksciau, gali

lemti neigiamas $eimos ir socialinés aplinkos po-
veikis. Pedagogai labiausiai akcentavo bendra-
darbiavimo su tévais | globéjais stokg ir Iytiskumo
ugdymo ignoravimg. Jie teigé, kad ,.tévai Sia tema
nelabai domisi ir mano, kad viska turi paaiskinti ir
parengti Seimai mokykla“ [pedagog. 65]. Infor-
mantai pazyméjo, kad tévai daZznai neigia lytis-
kumo problemas, jomis nesidomi, nekreipia dé-
mesio, o keletas pedagogy nurodé, kad bendra-
darbiavimas vyksta tik iSkilus problemoms. Usti-
lait¢ (2001) pazymi, kad paaugliai, patiriantys
dvasiniy poreikiy, butiny jy visaveréiam vysty-
muisi ir socializacijai, trikuma (jauciasi nesupras-
ti, nereikalingi), yra labiau psichologiskai pazei-
dziami. Tai gali sglygoti ankstyvus lytinius santy-
kius, skatinimg perimti bendraamziy neigiama
pavyzd;.

6 lentelé
Pedagoguy poziiiris i tévy vykdoma lytiSkumo ugdyma
Kategorijos lliustruojantys teiginiai TEIgit:llq
skaicius
L ,,ou savo vaikais drovisi bendrauti $iuo klausimu®; ,,<...> tenka jiems aiskinti apie galimas
Bendradarbiavimo . s 2 . L
stoka ankstyvos draugystés — meilés pasekmes, pvz., leidzia mergaités namuose miegoti su drau- 16
gu®.
LytiSkumo ugdymo ,,<...> daZniausiai nepastebi vaiky problemy®; ,,<...> per maZai suvokia arba nesidomi vaiky
- . o . I . ; . SR 16
ignoravimas lytiSkumo ugdymu®; ,,Neretai nesigilina®; ,,Nesidomi, beveik nekreipia démesio j tai“.
Pagalbos prasymas ,,Dazniausi pra§ymai — prizifiréti merginas, kad neturéty lytiniy santykiy®; ,,Pasikalbéti su
deél paaugliy lytinio mokiniais apie ankstyvy lytiniy santykiy pasekmes, né$tumg ir pan.“; ,,Nemokeéjimas pasi- 13
gyvenimo aktyvumo | rinkti tinkamo draugo (-¢s)*; ,,Subtilumo stoka tarpusavio santykiuose®; ,,lesko patarimy,
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kaip sutramdyti ir padéti vaikui jveikti brandos metu kylantj susidoméjima prie§inga lytimi“.

Informacijos poreikis

,-Tévai nezino ir klausia, ka daryti su vaikais, kurie nesusitvarko su savo seksualumu®; ,,Tévy
klausimai: kaip elgtis“; ,,Tévams jdomu $iy vaiky poelgis pamoky metu, santykiai su bendra-
amziais ir aplinkiniais“; ,,Jiems reikia informacijos apie draugystés, pasimatymy, meilés ir
intymumo subtilybes*; ,, Taip pat, kaip apsisaugoti nuo nepageidaujamo néstumo, lytiniu
keliu plintanciy infekcijy bei seksualinio i§naudojimo®; ,,Tévai daznai klausia apie medika-
mentus, kuriais biity galima nuslopinti padidéjusj lytinj potraukj“.

14

Destruktyvus elgesys

,»Vaiky negrjzimas j namus, nuspéjant, kad jie turi jtarima kelian¢iy draugy‘; ,,Ankstyvi
lytiniai santykiai*; ,,Lytiniai nusikaltimai®; ,,Vie$ai jj [seksualuma] demonstruoja, skleidzia
garsus ir pan.“; ,,Problemos: pastovus noras gin€ytis su tévais, maiStauti prie§ mokytojus®.

11

Bendradarbiavimas

,,<...> kai jvyksta kas negero®; ,,Tévai mazai domisi problemomis, kol jos ,,neislenda“

iskilus problemoms | vieSuma“; ,,Ivykus nelaimei“.

Tyrimo metu pastebéta, kad vyrauja skir-
tingas ugdymo proceso dalyviy (tévy / globéjy ir
pedagogy) poziiiris | nezymy intelekto sutrikima
turin¢iy mokiniy lytiSkumo ugdymga socialingje ir
edukacingje aplinkoje. Pedagogai teigia, kad ly-
tiSkumo ugdymas yra aktuali problema dél moki-
niy ankstyvy lytiniy santykiy, socialiniy jgudziy
stokos, emocijy ir elgesio problemy, destrukty-
vaus lytinio elgesio demonstravimo. Tévams bi-
dingas pasyvus pozitris | lytiSkumo ugdyma, jie
linke $ig funkcija perduoti pedagogams ir Ziniask-
laidai. Tai gali lemti tai, kad nemaZa dalis moki-
niy ateina i§ Seimy ir aplinkos, daranciy neigiama
jitaka, kur perimamos netinkamos elgesio normos
ir vertybinés orientacijos. Reikia pazyméti, kad
sékmingam lytiSkumo ugdymo procesui itin svar-
bu tévy ir pedagogy bendradarbiavimas, nes tik
derinant ugdymo tikslus, ieSkant bendry problemy
sprendimo varianty galima siekti sékmingo moki-
nio lytinio identiteto formavimo(si). Pedagogai
turéty siekti didesnio tévy / globéjy jsitraukimo j
lytiSkumo ugdymo procesa, plésti jy suvokimg
apie lytiSkumo svarbg.

ISvados

1.  Tyrimo rezultatai atskleidé, kad pedagogai
nezymy intelekto sutrikimag turinciy paaug-
liy lytiSkumo ugdyma laiko aktualiu. Jo
svarbg akcentuoja, nurodydami aktyvy mo-
kiniy Iytinj gyvenimg, Kurio pasekme tampa
ankstyvas néStumas, lytiSkai plintancios li-
gos ir kt. Problemas taip pat salygoja moki-
niy socialiniy jgudziy tritkumas, patiklumas,
o gilina svietimo Seimoje stoka, Seimos ir
aplinkos daroma neigiama jtaka. Analizuo-
jant tévy / globéjy pozitrj i lytiskumo ug-
dyma pastebéta, kad tévai / globéjai pasi-
Zymi pasyvumu, jie néra linke kalbétis su
vaikais ir kai kurie mano, kad pats paauglys
gali viska suzinoti i§ draugy, internetiniy fo-
rumy, taip pat neretai linke §j klausima per-

15

duoti mokyklos pedagogams ir (ar) darbuo-
tojams.

2. Analizuojant tyrimo rezultatus, pastebéta,
kad tévai mazai linke bendradarbiauti su
pedagogais lytiSkumo ugdymo klausimais,
neretai pasitenkinama tik formaliu dalyva-
vimu susirinkimuose. Tyrimo rezultatai is-
ryskino, kad pedagogy bendradarbiavimas
su tévais / globéjais lytiSkumo ugdymo
klausimais dazniau vyksta formaliu bendra-
vimu, bet taip pat nemazai ugdytojy asme-
niSkai bendrauja su tévais / globéjais.

3. Tyrimas i8ryskino tévus / globéjus domi-
nanéius lytisSkumo ugdymo klausimus: ben-
dravimas su vaiku, brendimo ypatumai ir vi-
sapusiskos informacijos lytiskumo ugdymo
klausimais poreikis. Pedagogai Siuos klau-
simus papildé Siomis temomis: ankstyva ly-
tinio gyvenimo pradzia, nesugebéjimas uz-
megzti kontakto ir bendrauti su bendraam-
ziais bei aplinkiniais, destruktyvaus elgesio
apraiskos.
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Sexual awareness is an integral part of people’s lives, including people with intellectual dis-
abilities, manifesting itself through gender identity. Its formation is significantly influenced by pu-
pils’ social and educational environment and the links between them. The article aims to discern the
relevance of sex education for adolescents with mild intellectual disabilities in the educational and
social environment. The research identified different attitudes of parents and teachers to sex educa-
tion for adolescents with mild intellectual disabilities in the educational and social environment.
Teachers emphasise that sex education is a relevant problem due to pupils’ sexual unawarness,
learners’ active sex lives, emotional and behavioural problems and the negative impact of the family
and environment. Parents evaluate sex education passively; they are more inclined to pass on this

function to teachers and the media.

Keywords: disability, mild intellectual disability, sexual awareness, sex education.

Introduction

Sexual awareness is an integral part of all
people’s lives, including those with intellectual
disabilities, manifesting itself through gender
identity: masculinity or femininity. Its formation
is considerably influenced by behavioural norms,
values and stereotypes prevailing in society
(Anderson, Kitchin, 2000; McCabe, Cummins,
Deeks, 1999; Farely, O’Brien, Praina, 2007; Cus-
kelly, Gilmore, 2007 et al.). This process takes
place during a pupils’ socialisation when the per-
son takes on cultural norms, develops his/her po-
tential and becomes a full member of society
(Martin, Ruble, 2004), whilst the (self-)formation
of gender identity is one of the prerequisites of
successful socialisation (Yvi, 2012). It is empha-
sised that societal ideals, problems and all life is
inseparable from teaching and non-teaching ac-
tivities of the growing generation; therefore, it is
important that all participants of educational proc-
esses cooperate in sex education and that society
and the family hold a positive attitude because,
according to Ustilaite (2008), this is the way ac-
tual femininity and masculinity are developed.
Sex education (a pupils’ preparation for life, mar-
riage, providing them with knowledge about the
family, developing a mature and moral personal-
ity, respecting human life, being able to build ma-
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ture interpersonal relationships, nurturing sexual
health and being able to resist negative influences
from the environment) takes place through the
formation of the person’s individual traits in emo-
tional and social contexts. Sex education is par-
ticularly important for pupils with mild intellec-
tual disabilities due to their lack of social skills,
vulderability, affection and emotionality in inter-
personal relationships (Eastgate, Scheermeyer,
Driel, 2012; Nangle, Hansen, 1993). This may
endanger a learners’ safety because in a modern
information society, when mobile phones, com-
puters and other technologies are spreading, peo-
ple with mild intellectual disabilities may become
victims of sexual abuse, and/or be involved in
prostitution, pornography or “sex tourism”. Prob-
lems related to genital and sexual dysfunction in a
person with mild intellectual disabilities and to the
acknowledgment of the right to a sexual life, mar-
riage, and parenthood, have to be actively dis-
cussed in society. As does the debate on contra-
ception for people with mild learning disability.
(Veglia, 2004). The disability may affect the per-
son’s sexual and reproductive functions but this
does not mean that the need for sex is also lost.
Sexual feelings of the disabled person like those
of other people has to be perceived as a natural
and a very important aspect of life, as part of a
person’s general health because psychologically
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and emotionally the sexual needs of the disabled
person remain equally relevant as for the non-
disabled person.

The pupil with a mild intellectual disabil-
ity belongs to a certain community. He/she is sur-
rounded by a certain social environment: family,
its members, friends and peers, (Ustilaité, 2001;
Obeleniené, Pukelis, 2004 et al.) educational en-
vironment: class and school community (Wes-
theimer, Stanford, 2005; Veglia, 2004; Ustilaité,
2008 et al.). Close cooperation between these en-
vironments is particularly important for successful
sex education. Due to the requirements of the
educational environment (dynamic teaching and
learning space, created and influenced by the edu-
cator and determined by the educational aim, cor-
responding content and methods supporting its
assimilation (Juceviciené, 2008)), educators en-
deavour to overtly include issues of sex education.
On the contrary in the social environment knowl-
edge rendered covertly through the personal inter-
relationships of the family and surrounding peo-
ple, and pupils imitate their behaviour models,
take over the understanding of the male and fe-
male roles. There is a similar process of sex edu-
cation in the social and educational environments
that forms the gender identity of pupils with mild
intellectual disabilities.

The importance of cooperation between
the school community and the family is accentu-
ated in basic laws regulating the system of educa-
tion: Reformulation of Law on Education of the
Republic of Lithuania (2003), State Education
Strategy of 2003-2012, General Curriculum
Framework for Primary and Basic Education
(2008).

It is stated in the ‘Preparation for Family
and Sexuality Education Programme (2007)’ that
mature sex education can be successful if we treat
parents as the first and main educators of their
children. Educators should promote the parents’
spiritual communication with learners. The ab-
sence of such communication turns moral educa-
tion into moralising. The ‘Preparation for Family
and Sexuality Education Programme (2007)’ also
accentuates that this cooperation is particularly
important when parents pay insufficient attention
to a pupils’ education. It is noted in this pro-
gramme that close teacher-parent cooperation is a
must, involving parents in a sex education pro-
gramme. This cooperation is important when par-
ents who are raising adolescents with mild intel-
lectual disabilities lack knowledge related to sex
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education or they just deny that their child has
sexual needs..

Problem-based research question: What
is the difference in the conception of sexuality of
adolescents with mild intellectual disabilities dis-
closed in parents’ and educators’ attitude?

Research subject: parents’ and educa-
tors’ attitude to the sex education of adolescents
with mild intellectual disabilities in social and
educational environments.

Research aim: to disclose parents’ and
educators’ attitude to relevance of sex education
of disabled children and the need for cooperation
among participants of the educational process in
the social and educational environment.

Methodological background of the re-
search. The research is based on the coherence of
four philosophical paradigms, an understanding of
the complex phenomenon of sexuality and
changes in its conception in the process of the
education of adolescents with mild intellectual
disabilities. The attitudes of parents and educators
to the sex education of adolescents with mild in-
tellectual disabilities in social and educational
environments is disclosed in the following ways:
1) the paradigm of an holistic approach to

personality, stating that an holistic approach
to the child reflects integrity and versatility
of the child’s development (J. Pestalozzi, J.
Dewey, M. Montessori, R. Steineris et al.,
qgtd. in Vasiliauskas, 2006). The preparation
for the Family and Sex Education Pro-
gramme (2007) accentuates that sex educa-
tion in schools has to be grounded on holis-
tic perceptions of the personality; i.e., when
the person’s bodily level is understood as an
integral part of the person’s mental, spiritual
and social expression. The formation of ap-
proaches to teaching and education about
sex for disabled people requires the applica-
tion of an interdisciplinary approach, based
on a common conception of sex education;
2)  representating the theoretical direction of
social constructivism (P. L. Bergeris, T.
Luckmanas, qtd. in MartiSauskiené, 2008),
emphasising cognition not through a repre-
sentation of reality but through the applica-
tion of methods, creating constructions of
reality, indicate that social and cultural en-
vironments are favourable for (self-
)Jeducation if they also encompass the proc-
ess of the social construction of sex. Based
on this paradigm the sex education of ado-
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lescents with mild intellectual disabilities
should be grounded on the principles of
equal opportunity, accessibility of education
and includes a consideration of the learner’s
social and cultural environment in curricula
planning;

3) insights of pragmatism in education phi-
losophy treat education as experiences, out-
lining the pupil’s relationship with the envi-
ronment, highlighting the importance of
skills and not knowledge whilst solving life
problems (C. Pierce’as, W. Jamesas, J.
Dewey, qtd. in Rugeviciaté, 2008). This
promotes the application of problem-based
education, when pupils, actively employing
knowledge, skills and value approaches,
will look for solutions. The pragmatic edu-
cational paradigm is relevant in the educa-
tion of adolescents with mild intellectual
disabilities because using their existing so-
cial experience they ground (and develop)
socially relevant knowledge;

4)  the feministic approach to sex education
can be treated through third wave postmod-
ern feminism (B. J. Dow, A. Books, gtd. in
Tereskinas, 2004; Flax, 1995), developing
sexuality through approaches of gender
equality, male/female equal self-expression
opportunities and equal accessibility, devel-
opment of non-stereotypical behaviour,
(self-) development of relevant gender roles,
which can be performed in educational, so-
cial and cultural environments.

Research methods. Based on methodo-
logical research insights, a scientific research lit-
erature analysis was conducted, enabling the con-
struction of a strategy of collecting empirical data.

The chosen qualitative research approach
promoted the construction of knowledge reflect-
ing the unbroken unity of a sex education phe-
nomenon, based on an analysis of parents’ and
teachers’ attitudes. A reconstruction of experi-
ence, through analysing the data received during
interviews, was interpreted by way of a compara-
tive content analysis, which focuses on data dis-
tribution and coding by categories. Later catego-
ries were defined and their interrelationship was
sought.

Based within scientific literature analysis
(Farely, O’Brien, Praina, 2007, Cuskelly, Gil-
more, 2007 et al.), a research instrument was pre-
pared: a semi-structured interview devised, which
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conditionally consists of three notional diagnostic

areas:

1. Sex education of adolescents with mild
intellectual disabilities in the social and
educational environment.

2. Cooperation of those participating in the
educational process of adolescents with
mild intellectual disabilities on issues of sex
education.

3. Need for information of parents/foster par-
ents on sex education of adolescents with
mild intellectual disabilities.

The research was attended by 100
respondants: 66 educators taking part in the edu-
cational process of adolescents with mild intellec-
tual disabilities and 34 parents/foster parents of
the learners.

Research Results and Analysis

1. Relevance of sex education for adolescents
with mild intellectual disabilities. The issue of
sex education for adolescents with mild intellec-
tual disabilities should be actively discussed in
public because it is an important part of these pu-
pils’ socialisation, influencing the formation of
gender identity (Rogers, 2009, 2010; Yvi, 2012 et
al.).

In the opinion of educators, pupils with in-
tellectual disabilities ‘have the same needs, senses
and wishes like non-disabled people and informa-
tion about sex education is equally important. Sex
education can improve communication <...> and
other skills’ [educator 1], that is why it has to be
performed so that the adolescent ‘properly under-
stands the differences between male and female
needs and is able to maintain normal relationships’
[educator 4], that they avoid ‘ill-timed and unsafe
sexual behaviour’ [educator 20], and ‘the disabled
have the right to education about family life as well
as to sex education’ [educator 38]. However, it is
often considered that sex education is particularly
important due to ‘increased sexual desire’ [educa-
tor 2], ‘their emotions and actions are much
stronger expressed than by non-disabled peers’
[educator 6], ‘<...> children lack knowledge on sex
education. Yet they take excessive interest in it.
They are not always able to adequately express
their feelings’ [educator 3].

Research results demonstrated (see Table
1) that educators treated sex education as a relevant
problem of the education of adolescents with mild
intellectual disabilities due to parents’/foster par-
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ents’ insufficient knowledge about sex education.
Informants are particularly worried about a
learner’s active sex life, which often results in
early pregnancy or sexually transmitted dis-
eases.for example. Educators also encounter the
problem of the sexual abuse of juveniles (‘<.
girls, even when their parents know, socialise with
adult men...>” [educator 17]) and adolescents’ ho-
mosexual behaviour. Problems are determined by
the pupils’ emotional and behavioural problems, a
lack of social skills, and deepened by a negative
impact on and from the family and environment.

Ustilaité (2001) notes that adolescents engage
themselves in early sexual relationships trying to
compensate for insufficient spiritual relationships
with their parents and a lack of love and trust. It is
considered that parental love and trust in adoles-
cents as personalities can reduce the number of
adolescents who engage in sexual experiences and
accompanying painful sexual experience. Early
sexual relationships determine the emergence of
emotional and psychological problems (Rector,
2002) and create conditions for the emergence of
other manifestations of risky behaviour.

Tablel

Educators’ Attitude to the Need of Sexuality Education at School

Categories

llustrating statements”

Number of
statements

Insufficient knowl-
edge about sexual-

ity

‘Education about family and integration in the society so that girls avoid undesirable preg-
nancy, sexually transmitted diseases. This is very important and it would be good to introduce
as a subject in schools so that learners get knowledge’; ‘Families receive very little knowl-
edge’; ‘Sexuality is not discussed in families. They themselves don’t understand changes of
their organism’.

59

Learners’ active sex
life

‘School hostel accommodates both girls and boys, they make friends, these friendships are
not always controlled’; ‘Persons with intellectual disabilities are sexually more active and
(often) have uncontrolled sexual desire’; ‘All pupils who live sex life ‘share experiences’
with other pupils. | think we need to offer an alternative for that’; ‘Adolescent girls are look-
ing for friends and start sex life early, three cases when 10 form pupils became pregnant’;
‘Girls, even when their parents know, socialise with adult men, there are also cases when they
hide from educators so that boys and girls can socialise with each other’; ‘Interest in a person
of the same sex’.
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Emotional and
behavioural prob-
lems

‘<..> don’t understand certain things, don’t know norms how to deal with feelings, desires,
emotions’; ‘lack self-control, quicker surrender to negative influence’; ‘most often don’t
understand consequences, etc.’; ‘<...> inadequately value themselves and others <...>’; ‘<..>
don’t understand what is going on with him. What is normal, what is not’; ‘It is more difficult
for the child to independently perceive changing needs of the maturing body’; ‘Find it diffi-
cult to perceive the essence of cultured relationships: they often understand liking, attention
as stimuli for sexual intercourse’.

Lack of social skills

‘Find it more difficult to deal with life situations, are more vulnerable’; ‘It is necessary to
teach children to properly accept their sexuality, socially implement it’; ‘Are not able to think
critically on their own, are inclined to imitate, can’t sort suitable behaviour examples due to
suggestibility that is characteristic to them’; it is easy to tempt them, they don’t know where
to address for help’.

Negative impact of
the family

‘Adolescents come from asocial families where they see an inappropriate example’; ‘The
majority of children don’t have families where they could get their first knowledge’; ‘Many
of them come from asocial families where they see negative things, negative examples’;
‘There is no education in families on this issue or, on the contrary, they see and hear bad
things’; ‘Most typically pupils’ families are asocial and problematic’.

Negative impact of
the environment

‘There are problems in all areas: TV programmes, computers, and acquaintances ‘are of ser-
vice’ for that’’; ‘Many bad things are taken from friends’; ‘It is necessary to protect children
from unexpected attacks against them somewhere in an alien environment. Someone can
make use of them’.

* Informants’ language is not corrected [Editor’s comment].
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Thus, according to educators, learners’
emotional and behaviour problems coupled with a
lack of social skills are still further complicated by
the negative impact made by the social environ-
ment (family, friends, the media, etc.), which may
determine an adolescents’ early sex life and mani-
festation of destructive sexual behaviour (e. g.,
public demonstration of nudity, etc.).

Analysing the attitudes of parents/foster
parents attitudes to sex education (see Table 2), it
was noticed that parents/foster parents distin-
guished themselves by passiveness; some of them
stated that sex education was irrelevant. Parents
are not inclined to speak with children and main-
tain that the adolescent can find out everything

from the environment: friends, Internet forums,
also quite often they are inclined to hand over this
issue to school educators and/(or) staff. Parents’
passiveness in sex education as well as the belief
that adolescents can learn behaviour reflecting
sexuality in the media only deepen the problem.
Juodraitis, Poceviciené (2008) note that the media
becomes a particularly important element of so-
cialisation of the personality as it forms the con-
ception of the outer world, attitude to various phe-
nomena, behavioural norms, and the value system.
Ustilaité (2001) points out that adolescents who
take an interest in erotic and pornographic movies
have sexual relationships more often than those
who are uninterested is such matters.

Table 2
Parents’/Foster Parents’ Attitude to Relevance of Sexuality Education
Categories Illustrating statements Number of
statements
Must get informa- | ‘He finds out about sexual relationships most often himself on Internet forums, magazines
tion from the envi- | and from friends’; ‘He will learn everything himself, no need to hurry. It is most important 2
ronment not to go over the top’.
. ‘I would wish this were explained as school’; ‘Will speak on these topics with the teacher’;
Must get informa- . A . A . .
- It wouldn’t be possible to explain in the family that you are a boy’; ‘At home | am not able 6
tion at school . o
to explain about sexuality’.
Sexual education is | ‘He is still small’; ‘My child is still small’; ‘So far it is not important’; ‘Completely unimpor- 7
irrelevant tant’; ‘Not very important’; ‘I don’t know’; ‘Somehow I still haven’t considered this’.
ACtIVECZi;;unaI edu- ‘Very important’; ‘Everything is important from A to Z’; “Sexuality education is important’. 9

The research also demonstrated that cer-
tain parents/foster parents understood the rele-
vance of sexual education; therefore, educators
should endeavour to involve these parents/foster
parents in sex education and by means of coopera-
tion ensure the formation of successful gender
identity of adolescents with mild intellectual dis-
abilities. The creation of the relevance of sex edu-
cation and involvement of at least a small number
of parents in the educational process could be an
incentive for other parents/foster parents to ex-
pand their perception of the problem and promote
their participation in sex education.

2. Cooperation of persons participating in the
educational process of adolescents with mild
intellectual disabilities on sexuality education
issues. Research results demonstrated (see Table
3) that educators endeavoured to involve par-
ents/foster parents in sex education; most often
they did this individually (talking about sex edu-
cation issues, visiting at home, etc.) and talking on
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the phone. Educators discuss with parents/foster
parents problems of adolescents with mild intel-
lectual disabilities, for example changes in the
child’s behaviour. According to the research re-
sults, during parents’ meetings, joint events, lec-
tures and talks with specialists, educators endeav-
our to promote the understanding of par-
ents /foster parents’ on sex education. During the
meetings educators provide visual materials
(films, situations, leaflets, etc.), organise discus-
sions, evening parties ‘over a cup of coffee’, rec-
ommend literature and later discuss it. However,
educators noted that they encountered a lack of
‘<...> methodical aids and literature adapted for
adolescents with intellectual disabilities’ [educator
9 and others], a lack of information, what may
determine a fear to work on the issue of sex edu-
cation because an incorrect rendering of informa-
tion can prompt an excessive manifestation of an
adolescents’ sexuality through sexual activeness.
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Categories

Parents’/foster
parents’ education

ate with parents’.

Individual support
for parents/foster
parents

aids, literature adapted for adolescents with intellectual disabilities’.

Cooperation by
phone

phone’; ‘Speaks by phone’.

Evaluation of

Table 3
Educators’ Cooperation with Parents/Foster Parents on Sex Education Issues
. Number of
Illustrating statements statements
‘Talks with healthcare staff’; ‘Parents and foster parents are provided with knowledge about
learners’ inappropriate sexual behaviour’; ‘Knowledge on sex issues is provided’; ‘Joint events,
lectures, discussions’; ‘Distributing leaflets on sexuality issues’; ‘Visual materials’; ‘Joint
evening parties over a cup of coffee, sharing experience’; ‘<..> demonstration of films, analy- 44
ses of situations <...>”; ‘<..> we read and discuss literature intended for that’; ‘School nurse
willingly joins us and gives advice to parents’; ‘or at the meetings’; ‘School staff try to cooper-
‘Talks, communication with parents’; ‘<..> visiting at home’; ‘Parents and foster parents
communicate and cooperate with school’; ‘<..> issues related to the pupil are discussed’;
“Most often this is direct communication’; ‘<..> individual talks with parents about arising 53
problems while the child is maturing’; ‘We usually solve these issues individually’; “Go to
homes’; ‘T haven’t had an opportunity to work on this issue’; ‘<...>there is a lack of methodical
‘By ways that are most acceptable for parents or by phone’; ‘Talks by phone’; ‘More rarely by 10
‘Considering the learner’s lifestyle, family, personality’; “Both the form tutor and parents in-
form about changes in the pupil’s behaviour and physiology’; ‘Parents and foster parents are 5

changes in the
child’s behaviour

informed about learners’ behaviour (sexual)’.

The ‘National Family Policy Concept

(2008)’ emphasises close cooperation between the
family, school and society, helping the family to
educate a person who is able to perceive the
world, independently and together with others
solve his/her and society’s life problems. As it
was mentioned above, the importance of coopera-
tion is stated in regulating documents as well as in
the ‘Preparation for Family and Sexuality Educa-
tion Programme (2007)’. The research aimed to
discover the dimensions of parents’/foster parents’
cooperation with educators on sex education.
During the research it was noticed that in sex edu-
cation parents/foster parents were little inclined to
cooperate with educators and often they were sat-
isfied only with formal participation in meetings.

Analysing informants’ answers, the following
categories were discovered (see Table 4): lack of
cooperation, active exchange of information with
educators, formal communication in school meet-
ings. Parents’/foster parents’ lack of cooperation
with educators on sex education manifests itself
by the parents’ unwillingness to speak about these
issues with educators because they are more in-
clined to solve problems in the family or they are
only address when problems emerge. However,
some parents actively exchange information about
sexual problems with educators, try to jointly find
the most suitable variants for solving them; others
limit themselves to participation in general meet-
ings, in which, according to them, sexual issues
are not always exhaustively discussed.

Table 4

Parents’/Foster Parents’ Cooperation with Educators on Sexuality Education Issues

Categories

Number of

Illustrating statements

statements

Lack of coopera-
tion

‘I don’t talk on this topic’; ‘I still haven’t had an opportunity to speak on this topic’; ‘I haven’t
had an opportunity to speak on this topic’; ‘I don’t speak about this’; ‘Teachers, among them-
selves. 1, separately’; ‘We little communicate with teachers, most often we are trying to solve
everything at home in the family’; ‘Somehow I still have never thought about speaking with the
teacher about such things’; ‘“We don’t socialise at all’; “We don’t socialise on these issues as
long as no problems arise’.

15

Active exchange
of information
with educators

‘Phone calls, meetings’; ‘Sometimes we speak by phone with form tutors’; ‘I ask about the
child’s behaviour at school, among friends’; ‘To speak about that’; ‘We Speak about that’; ‘We
speak’; ‘We speak’; ‘I consult’; ‘Sometimes we speak about that’; “Rendering our opinions,
requests, experiences’; ‘Together with the form tutor we are trying to find the best variant’; ‘In
a concrete case we are trying to advise, explain comprehensibly’; ‘We discuss, speak on this
topic’.

10

Communication
in school meet-
ings

‘I speak with educators when I go to meetings’; ‘I take part in school meetings’; ‘Cooperation
is very minimal, during meetings these issues are usually not tackled’; ‘We cooperate with
specialists of our institution’; ‘Lectures, talks’; ‘We speak, read books, magazines about this’.
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3. Parents’/foster parents’ questions for educa-
tors about sex education of adolescents with
mild intellectual disabilities. A small share of
parents/foster parents who wished to cooperate
with educators indicated questions about sex edu-
cation which interested them (see Table 5): prob-
lems of communication with the child, the need of
information on sex education. They are interested
in issues of communication with the child: e.g.,
‘<...> when and how to start a conversation so that
she does not withdraw and is open <...>’ [parent
9], ‘How to react to children’s interest in the op-
posite sex?’ [parent 31], ‘When does the child
start to mature, voice changes, etc.” [parent 14].

Some parents/foster parents also lack comprehen-
sive information on sex education; e.g., ‘“Where
can I get literature on this issue?’ [parent 24]; ‘It
is often noticed that lectures on sex education in
schools are highly needed and the like’ [parent
21]. Obeleniené, Pukelis (2004) emphasise that
effective preventive programmes for pupils’ early
sexual relationships and sexually transmitted dis-
eases should be grounded not on advocating con-
traception but on the enhancement of the parent-
child relationship. Schools should focus more on
the role of parents as educators (Giedraitiené,
Vaicekauskaité, 2002; Obeleniené, Pukelis, 2004
etal).

Table 5

Sex Education Problems in the Family
Categories Illustrating statements Number of
statements

Problems of commu-
nication with the
child

‘Most often the question arises when and how to start a conversation so that she doesn’t
withdraw and is open but this is not always the case’; ‘Children are not inclined to talk
openly about these things with parents’; ‘I rarely ask the child about sexuality, he doesn’t 6
speak’; ‘How to react to children’s interest in the opposite sex?’; ‘Communication’;
‘Communication with the child’; ‘Communication’.

The need of informa-
tion on sex education

. education and the like’.
issues

‘Where can I get literature on this issue’; ‘Schools considerably lack lectures on sexuality

Parents’/foster parents’ answers were
supplemented by educators (see Table 6), who
noted that parents were most often interested in
the active sex life of their adolescents’,and mani-
festations of destructive behaviour. They also
needed information about the pupils’ interpersonal
relationships and behaviour at school. Pupils’ too
evidently demonstrated sexuality, asked for advice
about contraception, protection from sexually
transmitted diseases and sometimes they dis-
cussed about the usage of medication suppressing
sexual desire. According to educators, parents
often worry about manifestations of destructive
behaviour: children’s staying out, early sexual
relationships, publicly demonstrated sexuality, sex
crimes, conflicts with parents, etc. Thus, educa-
tors, naming aspects of cooperation with parents,
repeatedly highlighted that these pupils started
their sexual life early, which, as it was mentioned
above, can be determined by the negative impact
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of the family and social environment. Educators
mostly accentuated a lack of cooperation with
parents/foster parents and a disregard of sex edu-
cation. They stated that ‘parents were not very
much interested in this topic and maintained that
school should explain everything and prepare for
the family’ [educator 65]. Informants noted that
parents often denied sexual problems, did not take
an interest in them, did not pay attention to them
and several educators indicated that cooperation
took place upon the emergence of problems. Usti-
laité (2001) notes that adolescents experiencing a
lack of spiritual needs, which are necessary for
their full-rate development and socialisation (feel
misunderstood, unnecessary), are more psycho-
logically vulnerable. This can determine early
sexual relationships, and an encouragement to
take over peers’ negative example.
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Table 6
Educators’ Attitude to Parents’ Implemented Sex Education
Categories Illustrating statements Number of
statements
‘Are shy to communicate about this with their children’; ‘<..> we are forced to explain to
Lack of cooperation | them about possible consequences of early friendship-love; e.g., allow to sleep with a boy- 16
friend in the girl’s home’.
Disregard of sex f<...> mpst often don’t notige childrep’s problems’; ‘<..> too lit.tle upderstand or dqn’t take
education interest in children’s sexuality education’; ‘Often don’t go deep into it’; ‘Don’t take interest, 16
almost don’t pay any attention to this’.
Asking for help ‘Most oﬁ_en requests to look after girls so that they do_n’t he_we sexual relationships’;. ‘To talk
regarding activeness WIFh. pupils about consequences_of ear_ly s_exual relationships, pregnancy and the like’; _‘In-
of adolescents’ sex ab_lllty to choose a proper boyfriend/girlfriend’; ‘Lac.k of subtlety_ in .mterper.sonal relatlo_n- 13
life ships’; ‘Look fpr advice how to tame and help the child to cope with interest in the opposite
sex arising during maturation’.
‘Parents don’t know and ask what to do with children who don’t manage their sexuality’;
‘Parents’ questions: how to behave’; ‘Parents find it interesting to know their children’s
Need of information b_ehaviour during lessons, relations with peers and surrounding people’; They need informa- 14
tion about subtleties of friendship, dates, love and intimacy’; ‘Also about contraception,
protection from sexually transmitted diseases and sexual abuse’; ‘Parents often ask about
medication for suppressing the increased sexual desire’.
Destructive behav- ‘C_hildren’s staying out, guessing that they havg suspect friends’*; ‘Early se)fual relation-
iour ships’; ‘Sexual crimes’; ‘Publicly demonstrate it (author’s comment: sexuality), produce 11
sounds, etc.’; ‘Problems: constant wish to argue with parents, rebel against teachers’.
e%(:a(;gzg[éo;f%prgg- ‘<....> wheg something bad happens’; ‘Parents take little interest in problems until they “pop 4
lems up’ in public’; ‘When an adversity happens’.

The research disclosed participants differ-
ing attitudes to the educational process (par-
ents/foster parents and educators) towards the sex
education of adolescents with mild intellectual
disabilities in the social and educational environ-
ment. Educators stated that sex education was a
relevant problem due to pupils’ early sexual rela-
tionships, lack of social skills, emotional and be-
havioural problems, and the demonstration of de-
structive sexual behaviour. Parents are character-
ised by having a passive attitude to sex education;
they are inclined to pass on this function to educa-
tors and the media. This can determine that a con-
siderable share of pupils come from families and
an environment where a negative impact is ex-
perienced, where inappropriate behavioural norms
and value orientations are taken onboard. It must
be noted that parent-educator cooperation is par-
ticularly important for the successful process of
sex education because the successful (self-) for-
mation of the pupils’ gender identity can only be
achieved by combining educational goals and
looking for joint problem solving strategies. Edu-
cators should endeavour to recruit a greater par-
ents’/foster parents’ involvement in the sex educa-
tion process, and develop their perception about
the importance of sexuality.
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Conclusions

1. The research results disclosed that educators
treated the sex education of adolescents
with mild intellectual disabilities as rele-
vant. Its importance was emphasised due to
pupils’ active sex life, resulting in early
pregnancy, and sexually transmitted dis-
eases, etc. Problems also arise due to a lack
of pupils’ social skills, credulity and are
deepened by a lack of education in the fam-
ily and negative influence of the family and
environment. An analysis of the par-
ents’/foster parents’ attitude to sex educa-
tion disclosed that parents/foster parents
were passiveness, they were not inclined to
speak with children and some thought that
the adolescent should find out everything
from friends, Internet forums, and were of-
ten inclined to pass on this issue to school
educators and/(or) staff.

2. Analysing the research results, it was no-
ticed that parents were little inclined to co-
operate with educators on sex education and
were often only satisfied with formal par-
ticipation in the meetings. Research results
highlighted that educators’ cooperation with
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parents/foster parents on sex education
more often took the form of formal commu-
nication; however, there were many educa-
tors who personally communicated with
parents/foster parents.

The research highlighted that sex education
issues that are of interest to parents/foster
parents were: communication with the child,
maturation and the need for comprehensive
information on sex education. Educators
supplemented these ideas with the following
topics: early commencement of sex life, in-
ability to get in touch with and communi-
cate with peers and surrounding people, and
the manifestation of destructive behaviour.
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