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SOCIOLOGINES PARADIGMOS
RAISKA EDUKOLOGIJOJE:
NAUJOS ZINIOS IR SOCIALINES
PEDAGOGIKOS STATUSAS

Anotacija

Straipsnyje nagrinéjama sociologinés paradigmos
raiSka edukologijoje, iSryskinant jos epistemologiniy
pozicijy i ontologines kaita. Ugdymas(-is) interpretuo-
jamas kaip socialinis-kulttirinis reiskinys, orientuotas
1 Zmogaus gyvenimo {vairov¢ sudétingoje, nuolat be-
sikeiCiancioje visuomenéje. Atskleidziamas ,,moks-
lo revoliucijos* (Kuhn, 2003) inspiruotas socialinés
paradigmos virsmo kontekstas bei dél jo iSryskéjes
,»haujojo mastymo* ir ziniy butinumas edukologijoje.
Aiskinama, kaip ivyko peré¢jimas nuo kumuliatyvaus
Ziniy pobiidzio prie kiirybinio-interpretacinio, kuris
savo esme yra Ziniy ir Zinojimo procesy jprasminimas.
Sociologinés paradigmos raiska edukologijoje anali-
zuojama per naujy socialiniy ziniy kontekstus, atsklei-
dziant ir socialinés pedagogikos, kaip sociologijos ir
edukologijos subsakos, naujaja metodologija. Nagri-
néjama konservatyvios ir liberalios socialinés pedago-
gikos laikysenos sociologinés paradigmos ir socialiniy
ziniy virsmo atzvilgiu.

Pagrindiniai Zodziai: edukologija, sociologiné
paradigma, naujos socialinés Zinios, socialiné peda-
gogika.

Ivadas

Ilga laikgq socialiné pedagogika — pedagogikos
(edukologijos) mokslo subsaka buvo suprantama kaip
mokslas apie zmogaus, zmoniy socialiniy grupiy ugdy-
ma (Jakavicius, Juska, 1996; Rajeckas, 1971). Taciau
vis labiau Lietuvoje isitvirtinant edukologijos mokslo
idéjai (Jovaisa, 1992, 1993), kuri suprantama kaip so-
cialiniy moksly Saka, apimanti Zzmogaus ugdyma(-si)
per visa socialinio gyvenimo ivairove, ilgg laika pe-
dagogikos moksle vyravusi psichologiné paradigma
uzleido pozicijas sociologinei. Tai ivyko Lietuvos
mokslininky bendruomenés pastangy déka, nes, kaip

MANIFESTATION OF
SOCIOLOGICAL PARADIGM

IN EDUCATION STUDIES: NEW
KNOWLEDGE AND THE STATUS
OF SOCIAL PEDAGOGY

Abstract

The article deals with the manifestation of socio-
logical paradigm in education studies, highlighting the
change of its epistemological positions into ontologi-
cal. (Self-)education is interpreted as a social-cultural
phenomenon orientated to the diversity of a human life
in the complex and constantly changing society. The
context of the change of social paradigm, inspired by
“scientific revolution” (Kuhn, 2003), is disclosed as
well as the subsequent necessity of “new thinking”
and knowledge in education studies. It is explained
how the transition from cumulative knowledge type
to creative-interpretational, which by its essence is
sense-giving to knowledge and knowing processes,
took place. Manifestation of the sociological paradigm
in education studies is being analysed through the con-
texts of new social knowledge, disclosing new meth-
odology of social pedagogy as a sub-branch of sociol-
ogy and education studies. The posture of conservative
and liberal social pedagogy with regard to the change
of the sociological paradigm and social knowledge is
analyzed.

Key words: education studies, sociological para-
digm, new social knowledge, social pedagogy.

Introduction

For a long time social pedagogy — the sub-branch
of the science of pedagogy (education studies) — has
been understood as a science about education of a per-
son, people’s social groups (Jakavicius, Juska, 1996,
Rajeckas, 1971). However, alongside with the consoli-
dation of the idea of the science of education studies
in Lithuania (Jovai$a, 1992, 1993), which is under-
stood as the branch encompassing the person’s (self-)
education throughout all diversity of social life, the
psychological paradigm, which dominated a long time
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teigia Kuhn (2003), ,,atradimai <...> atsitinka tik tada,
kai profesiné bendruomené i§ naujo jvertina tradicines,
eksperimentines procediiras ir pakeicia savaja sampra-
ta, prie kurios seniai buvo jpratusi, <...> pertvarko teo-
ring schema, kuria vadovaudamasi traktuodavo pasau-
1i* (Kuhn 2003, p. 21). Todél psichologiniy ziniy, kaip
ilga laika buvusiy paciy reik§mingiausiy pedagogikos
mokslui, taikomasis etapas uzleido pozicijas sociolo-
gijai. Tai salygojo spartiis socialinés tikrovés pokyciai,
kuriy studijavimui reikéjo ne tik epistemologijos, bet
ir naujos ontologijos. Be to, atsirado biitinybé suvokti
tiek zmogaus vaidmeni socialinio gyvenimo istorijoje,
tiek ir pacios visuomengs istorinés, kultirinés raidos
svarbg zmogui, nes, Berger (1995) nuomone, vyko so-
ciologinis zaidimas ,,zmogus visuomenéje* ir ,,visuo-
mené zmoguje®, turéjgs svarbos socialiniy ziniy apie
zmogaus ugdymg konstravimui. Todél socialiniuose
moksluose atsisakoma pasaulio iSskaidymo i tam
tikras lyg tai iSbaigtas sistemas, nes zmogaus socialini
gyvenima (tarp ju ir ugdymo sfera) siekiama suprasti
ne tik kaip teksta, bet ir kaip konteksta (Collins, 1998,
Broch, 1998, Balbus, 1993, Ricoeur, 2001).

Ryskéja atsitraukimas nuo ilgg laika vyravusiy
epistemologiniy teorijy prie ontologiniy, kurios pade-
da Zzmogaus kasdieni gyvenima aiskinti kaip visumini,
kartu pateikiant egzistenciniy prasmiy naujus suprati-
mo budus. ISryskéja istorinio, kultirinio rekonstruk-
cionizmo biutinumas socialiniuose moksluose, nes
svarbis socialiniai poky¢iai, Collins (1998) nuomone,
suprantami tik per viso Simtmecio istorija, bet ir tai
neisbaigtu pavidalu. Todél nei zmogaus gyvenimo,
nei jo ugdymo(-si) tikslai (ypa¢ prasmés) negali biti
iSreiksti abstrakciomis savokomis, kurios yra prieina-
mos racionaliaja filosofija gristiems mokslams, prie
kuriy ilga laika buvo priskiriama ne tik pedagogika,
bet ir sociologija. Pavyzdziui, pedagogikoje ilga laika
zmogaus ugdyma buvo bandoma pagristi bendriausiais
mokymo-lavinimo tikslais, atmetant individy ir grupiy
socialiniy patyrimy skirtumus. Vyravo siekis apibréz-
ti visiems individams vienodai reik§mingas salygas,
grindziamas bendruoju Zmogaus psichiniy procesu
ar biiseny raidos normy supratimu. Taciau plétojantis
Zmogaus grupiy, bendrijy rySiams su socialine aplin-
ka atsiranda butinybé pedagogikq, kuri kaip visuome-
nés socialinés, kultiirinés esmés ir raidos désningumy
mokslas padeda suprasti visuomeninio gyvenimo sis-
temas zmogaus, individo ar grupiy socialinés-kultiiri-
nés saveikos procesuose su aplinka, aiskinti sociolo-
gijos mokslo idé¢jomis. Kadangi XX a. antrajai pusei
yra budingi esminiai socialiniai-kultiiriniai poky¢iai,
sustiprejo edukologijos démesys sociologijos mokslui
(Juceviciené, 1997, Freire, 1993; Osterband, 1993).

Dar kitas $iuolaikinés visuomenés ypatumas — glo-

in the science of pedagogy, gave way to sociological
paradigm. This happened thanks to the efforts of the
Lithuanian scientists’ community because as Kuhn
(2003) states “discoveries <...> take place only when
the professional community evaluates traditional, ex-
periential procedures anew and changes its concep-
tion, to which it was accustomed to long ago, <..>
reforms the theoretical scheme which served as a basis
for treating the world” (Kuhn 2003, p. 21). Therefore,
the applied stage of psychological knowledge, as of
knowledge that for a long time have been treated as
most significant for the science of pedagogy, gave way
to sociology. This was determined by rapid changes of
social reality, the studying of which required not only
epistemology but also new ontology. Besides, there
emerged a necessity to perceive both the man’s role in
the social life history and the importance of the histori-
cal, cultural development of the very society for the
person, because in Berger’s (1995) opinion, there was
a sociological game “the person in the society” and
“the society in the person”, which was important for
the development of social knowledge about the per-
son’s education. Therefore, social sciences refuse the
world’s division into certain as if complete systems,
because it is sought to perceive the person’s social life
(including the education area) not only as a text but
also as a context (Collins, 1998, Broch, 1998, Balbus,
1993, Ricoeur, 2001).

The retreat from the previously dominated episte-
mological theories towards ontological that facilitate
to explain the person’s daily life as holistic become
distinct. The necessity of historical, cultural recon-
structionism in social sciences shows up, because in
Collins’ (1998) opinion, understanding of deep social
changes requires the centenary history and still will
be incomplete. Therefore, neither the aims of the per-
son’s life nor the aims (and the sense in particular) of
his/her (self-)education can be expressed in abstract
concepts, which are available for sciences grounded
on rational philosophy, to which both pedagogy and
sociology have been attributed for a long time. For ex-
ample, in pedagogy it has been attempted to ground
the person’s education on the most general aims of
teaching-education, rejecting the differencies in social
experiences of individuals and groups, for a long time.
The dominating endeavour was to define the condi-
tions that are equally important to all individuals,
which are based on the general understanding about
the development norms of human mental processes or
states. However, alongside with the development of
the relations between the people’s groups and social
environment there appears a necessity to explain peda-
gogy employing the ideas of sociology that assists to
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balizacija — sureikS§mina edukologijos Ziniy svarbq
visuomenéje, nes zmogaus ugdymo(-si), ziniy ir Zino-
jimo procesai tampa visuotinai reik§mingi, o zmogaus
ugdymo(-si) mokslas apima visoje socialinio gyveni-
mo tikrovéje ir jvairiose aplinkose vykstancius Zinoji-
mo procesus, kurie yra kaip jvairiy gyvenimo teksty,
konteksty iprasminimas. Todé¢l atsiranda butinumas
ugdyti kirybingq zmogy, gebantj ne tik perzengti api-
brézto intelektinio konteksto ir empirinés taikomosios
jo raiskos teritorijas, bet ir iSkelia nauja problema —
»~apmastyti ir netgi perzengti save pati“ (Bourdieu,
Wacguant, 2003, p. 16).

Tod¢l niidienos edukologija negali biti grindZziama
ankstesne metodologine patirtimi, nes bet kuris Siuo-
laikinis socialinis mokslas néra tolydus ziniy kaupimo
procesas, o mokslo veiksnys yra ,,mokslo revoliuci-
jos* (Khun, 2003). Bitent tuomet iSryskéja naujy al-
ternatyviy ziniy bitinumas, nes socialiniy problemy
sprendimai neimanomi, vadovaujantis fradicinémis
moksly teorijomis. Todél ,,naujojo mastymo* pagrin-
du butina kurti edukologijos metodologijq, nes ,,para-
digma pateikia modelius, formuojancius konkrecias,
naujas mokslinio tyrin¢jimo tradicijas, moksla supran-
tant kaip tyrima, o kiekvienos tiesos atsiradima — kaip
tokio tyrimo rezultata (Kuhn, 2003, p. 23). Tokia
metodologija ir naujos Zinios priimtinos ne visiems
edukologijos mokslininkams. ISryskéja dvejopo pobi-
dzio ju pozicijos. Blackledge (1989) nuomone, vieni
ju vis dar naudojasi tradiciniais Ziniy kaupimo meto-
dais, o kiti tiesos iesko per atradimus, kurie yra kaip
nuolatinis tiek ir atradimuy, tiek ir praradimy procesas
(Bate, 1990; benn, 1986; Blackledge, 1989). Socio-
loginé paradigma edukologijoje konkreCiu istoriniu
periodu zymi jos kaip mokslo veiklos ribas, biidingas
tam tikroms mokslininky grupéms, ir atskleidzia ju isi-
tikinimus, vertybes, metody visuma bei nurodo kon-
krecius problemy sprendimy biidus. Visa tai yra kaip
nauji mentalinio mastymo pavyzdziai, kuriuos sukuria
laikmetis ir mokslininkai, gyvenantys ne tradicijy, o
laikmecio dvasia. Tuomet, Kuhn (2003) teigimu, isky-
la butinybé vieng konceptualiq sistema, kaip tam tikro
mokslinio-empirinio mastymo ir matymo biida, keisti
kita.

Pedagogikos (edukologijos) mokslo istorijoje Zino-
mi jvairls feoriniai bandymai, ieSkant jos metodolo-
ginio instrumentarijaus kituose moksluose (visy pirma —
psichologijoje, véeliau — etikoje ir galiausiai — sociologijo-
je. J. Lauziko (1997), J. Vaitkeviciaus (1995) teigimu,
zinomi bandymai edukologijos metodologija gristi
praktiniu naudingumu ir didaktiniy metody efektyvu-
mu. Taciau visi Sie bandymai buvo siekimas dirbtinai
sutvarkyti gyvqjq pedagogine patirti, sukurti bendrqji
pedagogikos mokslg, grista psichologija (dazniausiai

understand public life systems in socio-cultural inter-
actions between a person, individual or groups and the
environment. Because the second part of the 20 ¢. wit-
nessed crucial socio-cultural changes, the attention of
education studies to sociology increased (Jucevicien¢,
1997, Freire, 1993; Osterband, 1993).

Still another peculiarity of the modern society is
globalisation, which gives prominence to the impor-
tance of knowledge of education studies in the society,
because the person’s (self-)education, knowledge, and
knowing processes become universally significant,
and the science of the person’s (self-)education en-
compasses knowing processes, which take place in all
social life reality and various contexts and as if give a
sense to various life texts and contexts. Therefore, it is
necessary to educate a creative person who is able not
only to step over the territories of the defined intellec-
tual context and of its empirical applied manifestation
but also to raise a new problem: “to reflect and even
step over oneself” (Bourdieu, Wacguant, 2003, p. 16).

Therefore, contemporary education studies cannot
be grounded on previous methodological experience,
because any contemporary social science is not an
even process of accumulating knowledge and the fac-
tor of science is “scientific revolutions” (Khun, 2003).
Namely then the necessity of new alfernative knowl-
edge shows up because traditional theories of sciences
make solutions of social problems impossible. There-
fore, based on “new thinking”, it is necessary to create
the methodology of education studies because “the par-
adigm provides models that form concrete, new scien-
tific research traditions, when science is understood as
investigation and when the discovery of every truth, as
the result of such investigation” (Kuhn, 2003, p. 23).
Such methodology and new knowledge are acceptable
not to all researchers of education studies. Two posi-
tions show up. In Blackledge’s (1989) opinion, some
of them still use fraditional methods of knowledge ac-
cumulation whilst others search for the truth through
discoveries, which are a permanent process of both,
discoveries and losses (Bate, 1990, bemr, 1986, Black-
ledge, 1989). Sociological paradigm in education stud-
ies marks activity limits of sociology as a science in a
concrete historical period, which are characteristic to
certain groups of scientists and disclose their beliefs,
values, and the whole of methods, indicating concrete
ways of solving problems. All of it is like new exam-
ples of mental thinking created by time and scientists
who live in the spirit of time, not traditions. Then, ac-
cording to Kuhn (2003), there emerges a necessity to
create one conceptual system, how to replace a certain
scientific-empirical thinking and the way of thinking
with another.
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kauzaline-eksperimentine) arba pozityvistine sociolo-
gija. Naujoji edukologijos mokslo situacija suponuoja
ir miisy tyrimo problema: kokios socialiniy, pedago-
giniy ziniy sritys ir raSys edukologijos moksle lemia
sociologinés paradigmos raiska ir keicia socialinés pe-
dagogikos bei ugdymo sociologijos kaip edukologijos,
sociologijos moksly subsaky statusg edukologijoje.

Tikslas — iSnagrinéti naujy socialiniy Ziniy sferas,
pobiudi, metodologinj turini sociologinés paradigmos
raiskos kontekste ir apibiidinti socialinés pedagogikos,
kaip tarpSakinio (sociologijos ir edukologijos) mokslo,
statusa.

Metodai: teorinés literatiiros analizé, metaanalizé.

Edukologijos mokslo metodologinis virsmas
naujy ziniy ir socialiniy pokyc¢iy kontekste

Edukologija savo prigimtimi yra socialinis moks-
las. Todél visi be iSimties visuomenés socialiniai-kul-
tiriniai biiviai, ypa¢ bendroji visuomenés mentali-
né kultira, veikia ne tik teorines koncepcijas, bet ir
zmogaus ugdymo(-si) metody ir priemoniy sistemas.
Pvz., jeigu visuomené orientuojasi i individualizmo
filosofijq, tuomet ir Zzmogaus ugdymo(-si) priemongs,
turin¢ios savyje prievartos elementy ar kitaip ribojan-
¢ios zmogaus kaip individo viding laisve, pasidaro
nepriimtinos. Dél Sios priezasties visuomen¢je nuolat
keiciasi zmogaus ugdymo(-si) sistemos bei transfor-
muojasi ju filosofiné-vertybiné ideologija. Vykstant
esminiams pokyciams pastaruoju metu Europoje su-
siformavo nauja Zmogaus ugdymo(-si) koncepcija
ir atsirado pagarbus (respektyvus) poziiiris i Zzmogy,
kaip aktyvy socialini individa, pajéguy realizuoti savo
socialinius siekius ir keisti aplinka. Todél mokslinin-
kai (Balbus, 1993; Baand, 1995; Brock, 1998; Dauber,
Verne, 1996), nagrinéjantys edukologijos metodologi-
nes problemas, siiilo teoretikams ir praktikams labiau
orientuotis | Siuolaiking visuomene, jos struktiiras, o
kartu ir { sociologijos moksla, nagrinéjantj visuomenés
bei jos grupiy, individy gyvenimo désningumus.

Pedagogikos ir sociologijos rysi dar XX a. pirmoje
pus¢je yra pastebéjes Lauzikas, teigdamas, jog ,,peda-
gogika bitina ne tik psichologizuoti, bet ir sociologi-
zuoti““ (1997, p. 367). Jo nuomone, psichologija peda-
gogikai pasidaro svarbi tuomet, kai visuomengje isivy-
rauja sqlyginai stabili blisena, o sociologijos reik§min-
gumas ypac iSryskéja socialiniy pokyciy metu. Kadan-
gi XX a. antrajai pusei budingi esminiai socialiniai-
kultiriniai pokyciai, sustipréjo edukologijos démesys
sociologijos mokslui (Freire, 1993; Osterband, 1993).
Lauzikas (1997), nagrinédamas pedagogikos sklaidg
salyginio visuomenés stabilumo salygomis, nurodé,
jog stabilizuojasi ir Zzmogaus ugdymo(-si) sistemos,

There have been various theoretical experiments in
the history of pedagogy, searching for the methodo-
logical instrumentation in other sciences, first of all
in psychology, later in ethics and finally in sociology.
According to Lauzikas’ (1997), Vaitkevicius’ (1995),
there have been attempts to ground the methodology
of education studies on practical usefulness and ef-
ficiency of didactic methods. However, all these at-
tempts were an endeavour to arrange alive pedagogi-
cal experience superficially, to create the general sci-
ence of pedagogy gounded on psychology (most often
causal-experimental) or positivistic sociology. The
new situation of education studies also presupposes
our research problem: what areas and types of social,
pedagogical knowledge in education studies influence
the manifestation of the sociological paradigm and
change the status of social pedagogy and sociology of
education as sub-branches of education studies and so-
ciology in education studies.

Aim: to analyse spheres, the type and methodolog-
ical contents of new social knowledge in the context of
manifestation of sociological paradigm and to describe
the status of social pedagogy as an inter-branch sci-
ence (of sociology and education studies).

Methods: analysis of theoretical literature, meta-
analysis.

The methodological change of education studies
in the context of new knowledge and social changes

Education studies by its nature is a social science.
Therefore, all socio-cultural states of the society with-
out exception and particularly the general mental
culture of the society influences not only theoretical
conceptions but also the systems of the person’s (self-)
education methods and means. For example, if the
society orientates to the philosophy of individualism,
the means of the person’s (self-)education that contain
compulsion elements or otherwise limit the person’s
as individual’s internal freedom become unacceptable.
For this reason the person’s (self-)education systems
are constantly changing, their philosophical-value ide-
ology is transforming. Currently a new conception of
the person s (self-)education was formed in Europe and
there appeared a respectful attitude towards a person
as an active social individual. Therefore, the research-
ers (Balbus, 1993; Baand, 1995; Brock, 1998; Dauber,
Verne, 1996) who analyse methodological problems of
education studies propose to orientate to the contem-
porary society, its structures and at the same time to
the science of sociology.

The relation of pedagogy and sociology was noticed
in the first half of the 20 c. by Lauzikas. In his opinion,
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nes pedagogikos (edukologijos) pagrindinis tikslas
— ne naujy koncepcijy paieska, o mokslo pasiekimy
praktinis taikymas. Tuomet, Lauziko (1997) nuomo-
ne, nekyla abejoniy dél Zzmogaus ugdymo(-si) tikslo
ar metody, o moksliniai gincai apsiriboja tik paskiry
metody ar jy sistemy taikymo galimybiy apzvalgomis.
Sias problemas XX a. pirmosios pusés pedagogikos
mokslas galéjo sekmingai spresti pasikliaudamas ry-
Siais su psichologijos mokslu, ypac su ta jos kryptimi,
kuri buvo jvardijama kaip empirine, eksperimentiné.

Dar kitas XX a. antrosios pusés ypatumas — farp-
Sakines Zinios, ju globalizavimasis, kai Zzmogaus Zino-
jimo procesai yra socialiai reikSmingi. Tuomet, Bell
(1986), Blackledge (1989) nuomone, zmogaus ug-
dymo mokslas pasidaro daugiasakis, apimantis visa
zmogaus socialinio, kultiirinio gyvenimo jvairove, nes
ugdymas(-is) vyksta jvairiose socialinése aplinkose bei
socialiniy santykiy ,,zmogus — socialiné aplinka“ siste-
mose. Todél atsisakoma isskaidyto 1 iSbaigtas sociali-
nes aplinkas (dazniausiai formalias) zZmogaus ugdymo
procesy supratimo ir siekiama ji aiskinti tarpSakiniy
socialiniy-humanitariniy moksly ,,Zzmogus — socialingé,
kulttriné aplinka“ kontekstuose.

Taciau $iuo metu Lietuvoje stokojama metodologi-
nio pobudzio edukologijos darby, pagrindzianciy ja,
kaip socialinio mokslo teorija, praktika bei sudétingus
rys$ius su socialiniais mokslais, biitent su sociologija.

Edukologijos mokslo sklaida ir socialiniai poky-
¢iai. Giluminiai visuomenés pokyc¢iai, kuriuos ypac
jaucia ir jaus XXI a. Zmoniy karta, reikalauja esminiy
pokyciy ir Zmogaus ugdyme, nes visokeriopai plétoja-
si saveika su aplinka (sociopsichine, sociobiologine,
sociokulttirine ir kt.). Ji tampa daugiamate, Sakotine,
neisbaigta, o visuomené daznai biina neapsisprendu-
si dél naujy zmogaus ugdymo tiksly. Tuomet svarbios
pasidaro naujos zmogaus ugdymo(-si) idéjos, kuriy,
Grabe, Luscher (1994) nuomone, reikia ieskoti pa-
¢ioje visuomenés sanklodoje, jos kaip saviorganizaci-
jos egzistavimo biisenoje. Visuomené savo struktiira
inspiruoja rnaujas zmoniy bendruomeninio gyvenimo
idéjas. Mokslininky (Freire, 1993; Robinshon, 1997)
teigimu, zmogaus ugdymo moksluose ir praktikoje
bitina jas ne tik pazinti, bet ir filosofiskai permastyti,
pagristi.

Robinshon (1997) nurodo, jog socialinis nestabi-
lumas, kaip pagrindiné dabartinés informacijos (Ziniy)
visuomengs biisena, lemia socialiniy Zmoniy gyveni-
mo strukttiry, socialiniy grupiy ir individo saveikos su
aplinka formy poky¢ius. Socialiniame-kultiiriniame
zmogaus visuomeninio gyvenimo kontekste nestabilu-
mas reiSkiasi kaip normatyviniy vaizdiniy krizé, todél
yra permastomos ankstesnés socialinio gyvenimo nor-
mos ir kuriamos naujos. Jos turi tapti tick visuomenés,

psychology becomes important to pedagogy when a
conditionally stable state settles in the society, whilst
the significance of sociology shows up during social
changes. Because there were critical socio-cultural
changes in the second half of the 20 c., the focus of ed-
ucation studies on sociology increased (Freire, 1993;
Osterband, 1993). Lauzikas (1997) indicated that the
person’s (self-)education systems also stabilize be-
cause not the search for new conceptions but practical
application of scientific achievements become the key
aim of pedagogy. Then, in Lauzikas’ (1997) opinion,
there are no doubts as to the aim and methods of the
person’s (self-)education, while scientific arguments
limit themselves to the reviews of separate methods
or their application possibilities. These problems were
successfully solved by pedagogy of the first half of the
20 c., relying on the relations with psychology, its em-
pirical, experimental trend in particular.

Still another peculiarity of the second half of the
20 c. is the inter-branch knowledge, their globalisation
when the person’s knowing processes are socially sig-
nificant. Then in benn’s (1986), Blackledge’s (1989)
opinion, the science of the person’s education becomes
multi-branch, encompassing all diversity of the per-
son’s social, cultural life. That is why breaking down
of the person’s education processes into complete so-
cial environments (most often formal) is refused and
it is aimed to explain it in the contexts of inter-branch
social-humanitarian sciences “the person - social, cul-
tural environment”.

However, currently there is a lack of methodologi-
cal type works on education studies, which ground the
theory, the practice of education studies as a social sci-
ence and its complicated relations with social sciences
and with one of the most important, namely, sociol-
ogy.

Spread of the science of education studies and so-
cial changes. Deep changes in the society, which are
particularly felt and will be felt by the generation of
the 21 c., require essential changes in the person s ed-
ucation too because the interaction with the environ-
ment (socio-psychic, socio-biological, socio-cultural,
etc.) is developing in every possible way. Then impor-
tant are the new ideas of the person’s (self-)education,
which, in Grabe’s, Luscher’s (1994) opinion, have to
be searched for in the very organisational models of
the society. By its structure the society inspires new
ideas of people’s communal life. For this reason the
researchers (Freire, 1993; Robinshon, 1997) state that
in the sciences on the person’s education and in prac-
tice it is necessary both to cognize and philosophically
reflect, substantiate them.

Robinshon (1997) indicates that social instability as
the main state of the contemporary knowledge society
influences changes that take place in people’s social
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tiek ir individo ,,naujojo mastymo* dalyku, kuris, kaip
teigia Arnold, turi buti ,,homogeniskas, o kartu ir se-
lektyvus (1995, p. 47).

Be to, visuomenéje stipréja socialinés stratifikaci-
Jjos reiskiniai, atsiranda tokios grupés, kurios anksciau
neegzistavo ir néra pajégios adaptuotis visuomenéje
bei i ja integruotis. Stabiliy vertybiy ir normy nebuvi-
mas lemia ne tik socialinés-kultiirinés atskirties grupiy
visuomenéje gauséjima, bet ir kriminaliniy elementy
atsiradima. Siomis salygomis, Osterband (1993) tei-
gimu, turi ypac gileti edukologijos mokslo rysiai su
socialiniais mokslais, ypa¢ su sociologija, nes jos pa-
grindu atsiranda galimybé kurti naujas Zmogaus socia-
linio ugdymo(-si) aplinkoje koncepcijas ir praktika.

Taciau sociologija, kaip mokslas apie visuomeng,
néra pajégus teikti edukologijai iSbaigtas mokslines
idéjas ar zmogaus ugdymo(-si) buidus bei priemones.
Berger (1995) nurodo, jog sociologija gali edukolo-
gijai, kaip ir kitiems socialiniams ar humanitariniams
mokslams, pasitilyti naujy socialiniy idéjy sistemas ir
tokiu buidu padéti iSryskinti zmogaus ugdymo(-si) so-
cialinj-kultiirini kryptinguma bei prasminguma. Brock
(1998) nurodo, jog sociologines idéjos yra edukologi-
jai itin reikSmingos, nes pagilina socialinio-kulttrinio
ugdymo(-si) pobiidzio supratima, nukreipia ugdymosi
praktika, padeda ja orientuoti i visuomenés socialing
raida. Siuo atveju Zmogaus ugdymo(-si) praktika pra-
turtinama socialinio prasmingumo idéjomis. Tuomet ir
edukologija, kaip socialinis mokslas, pasidaro socia-
liai prasminga, o jos kaita — sistemine, reiskiancia ir
naujaja zmogaus ugdymo kokybe. Robinshon (1997),
Zudeick (1992) nurodo, jog §i koncepcija gana ryski
Europos Saliy $vietimo reformose. Tai padeda edu-
kologijos mokslui sékmingai integruotis i socialiniy
moksly sistemq, o edukologijos mokslininkams pléto-
ti sociologines ugdymo koncepcijas, atskleidzianéias
7mogaus ugdymo(-si) rysius su gyvenimo realybe. Siy
ry$iy pagrindu edukologijoje susiformavo dvi subsa-
kos — ugdymo sociologija ir socialiné pedagogika.

Sociologinés paradigmos raiSka ugdymo(-si)
reiSkiniy teorinése-empirinése interpretacijose
bei ugdymo sociologijos ir socialinés pedagogikos
turinys

Ugdymo procesas turi esming reik§meg visuomenei,
jos egzistavimui ir raidai, todél visuomet buvo socio-
logijos doméjimosi sritis. Taciau sociologinis doméji-
masis ugdymu apima daug klausimy, kartais, atrodo,
mazai susijusiy su edukologijos mokslo problematika.
Taip yra dé¢l gaus¢jimo socialiniy grupiy, kurios tie-
siogiai neturi ry§io su ugdymu (pvz., ugdytiniy tévai,
sudarantys didziaja suaugusiyju visuomenés dalj, ku-

life structures, in the interaction of social groups, in-
dividuals with the environment. In the social-cultural
context instability manifests itself as the crisis of nor-
mative images; therefore, previous social life norms
are reconsidered and new ones are created. They have
to become the subject of “new thinking” of both the
society and the individual, which, as Arnold states,
must be “homogeneous but at the same time selective”
(1995, p. 47).

Besides, social stratification in the society increas-
es and such groups that earlier did not exist and that
are not able to adapt in the society and integrate into it
emerged. The absence of stable values and norms in-
fluences the increase of both social-cultural exclusion
groups in the society and the emergence of criminal el-
ements. According to Osterband (1993), in these con-
ditions the relations of education studies with social
sciences have to deepen in particular, especially with
one of them, sociology, because it provides the oppor-
tunity to create new conceptions and practice of the
person’s social (self-)education in the environment.

However, sociology as a science about the society
is not able to provide education studies with complete
scientific ideas or the person’s (self-)education ways
and means. Berger (1995) indicates that sociology can
offer the systems of new social ideas and this way help
to highlight social-cultural expediency and meaning-
fulness of the person’s (self-)education. Brock (1998)
indicates that sociological ideas are particularly signif-
icant to education studies because they deepen the un-
derstanding of social-cultural type of (self-)education,
direct the practice of self-education, and assist to ori-
entate it towards social development of the society. In
this case the practice of the person’s (self-)education is
enriched with the ideas of social meaningfulness. Then
education studies as a social science becomes socially
meaningful and its change becomes systematic, mean-
ing the new quality of the person’s (self-)education as
well. Robinshon (1997), Zudeick (1992) point out that
this conception is quite distinct in the implementa-
tion of education reforms in European countries. This
helps education studies to integrate into the system of
social sciences successfully and for the researchers in
education studies to develop sociological education
conceptions, disclosing the person’s (self-)education
relations with life reality. Based on these links, two
sub-branches were formed in education studies: soci-
ology of education and social pedagogy.

Manifestation of sociological paradigm in theo-
retical-empirical interpretations of (self-)education
phenomena and the content of sociology of edu-
cation and social pedagogy

The process of education is essentially significant
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riy veikla apima kitokias nei ugdymas visuomeninio
gyvenimo sritis — ekonoming, politing, kultiiring ir kt.
Taciau $i socialiné grupé (kaip ir kitos) yra pajégios
veikti Zmogaus ugdyma(-si) ir pakreipti ji tinkama
linkme. Tokiu biidu yra patenkinami jvairiy socialiniy
grupiy poreikiai zmogaus ugdymo sferoje.

Be to, ugdymui itakos turi daugelis ir kity veiksniuy,
netiesiogiai susijusiy su niidienos gyvenimo socialine
tikrove (pvz., isitikinimai, vertybés, susijusios su pra-
eities, o ne dabarties kultiira). Todél ugdymas(-is) kaip
socialinis reiskinys savaime tampa sociologijos dalyku
ir yra grindziamas §io mokslo teorijomis (Ritzer, 2000;
Blackledge, 1989). Tuo pagrindu sociologijoje iSrys-
kéjo speciali Ziniy sritis, nagringjanti ugdymo proble-
mas. Tai ugdymo sociologija.

Galima apibrézti ugdymo sociologijoje teorinio
ir empirinio doméjimosi ugdymu kryptis bei sferas.
Luhmann (1994) nurodo, jog ugdymo sociologijai yra
itin svarbi interpretaciné sociologiné paradigma, nes
reikia aiskintis naujy (tarp ju ir ugdymosi) socialiniy
reiskiniy prigimti. Tai leidzia sutelkti démesi i:

* socialinius procesus, sistemas ir socialines gru-
pes, kurios nekelia sau ugdymo(-si) tikslo, ta-
¢iau veikia ugdyma(-si), jo turini bei pasekmes
visuomengje;

* socialines grupes ir §vietimo {staigas, lemian-
¢ias ugdymo(-si) proceso turinj, formas, poky-
¢ius;

* ugdymo(-si) procesq salygojanciy ugdymo is-
taigy funkcionavima, tiksliniy ugdymo grupiy
sutelktuma pokyc¢iams.

Taigi, mokslininko nuomone, sociologijoje iSsi-
skiria gana plati ugdymo procesus aiskinanciy Ziniy
sistema, kurig nagringja edukologijos ir sociologijos
mokslo subSaka — ugdymo sociologija.

Ugdymo sociologijoje analizuojamomis proble-
momis domisi ir kiti sociologiniai mokslai (kulttiros,
politikos, teisés, ekonomikos ir sociologijos). Ju turi-
ni lemia visuomenés mentaliniai, socialiniai poreikiai
bei paskiry tyrinétoju grupiy interesai. Todél ugdymo
problematika Siame moksle gali buti nagrinéjama ki-
taip nei edukologijoje. Pavyzdziui, jeigu nagrinéjant
ugdymo globaligsias problemas siekiama paisyti jo
universalios sampratos bei apibrézti tiriamo reiskinio
platesni socialinj-kultiirinj konteksta, atsiranda ne tik
pavojus, ,,jeiti { svetima” tyrimy problematika, esancia
pernelyg toli nuo ugdymo(-si) sferos, bet ir perimti kity
moksly tyrimy metodologijq, metodus. Taip galima is-
eliminuoti edukologijos, kaip Zmogaus ugdymo(-si)
mokslo, specifiSkuma. Todel apibréziant ugdymo so-
ciologijos doméjimosi krypti, biitina i$siaiskinti, koks
turinys suteikiamas ugdymo terminui, kuris edukolo-

to the society, its existence and development. For this
reason it has always been the area of interest to so-
ciology. However, sociological interest in education
encompasses a number of questions which sometimes
seem quite distant to the problems of the science of
education studies. This is so due to the increase of so-
cial groups which are directly not related to education,
e.g., learners’ parents, who make up the largest share
of adults’ society and whose activity involves other
spheres than education (economical, political, cultural,
etc.). But this social group (like other groups too) is
able to influence the person’s (self-)education and di-
rect it in a favourable direction. This way the needs of
various social groups in the area of the person’s educa-
tion are met.

Besides, education is influenced by many other fac-
tors which are indirectly related to social reality of to-
day’s life; e.g., beliefs, values, representing the culture
of the past, not of the present. Thus, (self-)education
as a social phenomenon by itself turns into the sub-
Jject of sociology and is based on the theories of this
science (Ritzer, 2000, Blackledge, 1989). Based on
that, a special sphere of knowledge, analysing educa-
tion problems, showed up in sociology — sociology of
education.

The trends and the spheres of theoretical and em-
pirical interest in education in sociology of education
can be defined. Luhmann (1994) points out that inter-
pretative sociological paradigm is particularly impor-
tant for sociology of education because the origin of
new (including educational) social phenomena have to
be investigated. This enables to focus on:

* social processes, systems and social groups,
which do not raise the objective of (self-)educa-
tion for themselves but influence (self-)educa-
tion, its contents and consequences in the soci-
ety;

* social groups and educational institutions,
which determine the contents, forms and chang-
es of the (self-)education process.

» functioning of educational institutions, which
determines the (self-)education process, con-
centration of educational target-groups for
changes.

In sociology of education interest in analyzed prob-
lems is taken by other sociological sciences too (of
culture, politics, law, economics and sociology). Their
content is influenced by mental, social needs of the
society and interests of separate researchers’ groups.
Therefore, the problems of education in this science
can be analysed otherwise than in education studies.
For example, if, analysing global problems of educa-
tion, it is sought to follow its universal conception
and to define a broader social-cultural context of the
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gijoje ir sociologijoje néra vienodai suprantamas. Jam
priskiriama arba platesné (sociologijoje), arba siau-
resné (edukologijoje) socialiné-kultiiriné prasmés. Pa-
vyzdziui, siekiant suvokti Zzmogaus tapsmo socialinio
proceso esmg, biitina nurodyti ji kaip socialinj indivi-
dq formuojancius veiksnius, tarp jy ir ugdyma. Taciau
edukologijoje negalima nuneigti ugdymo kaip proce-
so, kurio esmg sudaro ,.tikslingas socialiniy-kulttiriniy
vertybiy perdavimas ir perémimas® (Osterband, 1993,
p. 74). Kartais ugdymas suvokiamas socialinio nau-
dingumo prasme, kylancia i§ pacios visuomenes
socialinés-kultlirinés esmés. Taip suprastas ugdymas
daznai tampa ne tik sociologijos mokslo dalyku (Col-
lins, 1998; Osterband, 1993), bet ir edukologijos.

Ugdymo sociologijos interesy sfera yra plati ir ap-
ima jvairius individy ir grupiy santykius, kylancius
i socialinés ugdymo esmés. Siuo pozifiriu santykiai
Hugdytojas — ugdytinis , besireiSkiantys ugdyme, yra
kur kas platesni, nei santykiai ,,mokytojas — mokiniai*,
besireiskiantys mokymosi procese. Pirmieji apima
ivairias socialines aplinkas (institucijas, vietove, re-
giona, Salj ir kt.), o antrieji — tik mokymo (dazniausiai
formaliaja) aplinka. Todél saveika ,,ugdytojas — ugdy-
tinis“ tampa sociologijos dalyku, nes butent ji sociali-
ne prasme yra sudétinga, priklauso nuo ugdytiniy kaip
socialinés grupés statusy, vaidmeny, rysiy su kitomis
socialinémis grupémis.

Band (1995), Brock (1998) nurodo, jog ugdymo so-
ciologija nagringja zmogaus ugdymo procesg istoriniu
visuomenés raidos, aplinkos ir kultiiriniy salygotumy
aspektu bei visuomenés kaip socialinés struktiiros ir
organizacijos kontekstuose. Kitas mokslininkas Zu-
deich (1992) ugdymo sociologijq apibiidina nurody-
damas jos svarba zmogaus socialinio elgesio proble-
moms, dalyvaujant jam bendrijy gyvenime. Bauerle
(1992) nuomone, Siuolaikinei ugdymo sociologijai
budingas teorinis pozitris { Zmogaus socialinio ugdy-
mo problemas ir jis yra susij¢s su socialine §io mokslo
funkcija, ugdymo esmés aprasSymu, aiskinimu. Prakti-
ne ugdymo funkcija, $io mokslininko nuomone, per-
eme ugdymo sociometrija, kuri yra empirin¢ ugdymo
sociologija.

Mokslininkai (Collins, 1998; Bauerle, 1992; Vait-
kevicius, 1995) teigia, jog socialiné pedagogika yra
pedagogikos (edukologijos) mokslo Saka, reCiau — kaip
savarankiSkas socialinés srities
pedagogikos terming Natorp ir Bergeman XIX a.
pabaigoje apibrézé ne tik kaip praktini, bet ir kaip te-
orini moksla, besiformuojantj biologiniy, socialiniy,
etikos, kulttrologijos moksly sandtiroje (Vaitkevicius,
1995).

Freire (1993, p. 94), sickdamas iSsamiau ir giliau at-

mokslas. Socialinés

investigated phenomenon, there emerges not only a
danger to enter “alien” research problems which are
too far from the area of (self-)education but also to
take over research methodology and methods of other
sciences. This way the specificity of education studies
as of the science about the person’s (self-)education
may be eliminated. Therefore, in order to define the
trend of interest of sociology of education, it is neces-
sary to find out what content is given to the term of
education. In education studies and in sociology it is
differently understood due to broader (in sociology) or
narrower (in education studies) social-cultural mean-
ings. For example, in order to perceive the essence of
the social process of the person’s becoming, it is nec-
essary to distinguish the factors that form him/her as
a social individual, including education too. However,
in education studies, education as a process the es-
sence of which is “purposeful transfer and taking over
of social-cultural values” cannot be denied (Oster-
band, 1993, p. 74). Sometimes education is perceived
in a sense of social usefulness, which arises from the
social-cultural essence of the very society. Education
understood in this way often turns into both the subject
of the science of sociology (Collins, 1998; Osterband,
1993) and of education studies.

The sphere of interests of sociology of education is
broad and encompasses various relations of individu-
als and groups arising from the social essence of edu-
cation. In this respect the relations “educator-learn-
er” which manifest themselves in education are much
broader than the relations “feacher-pupils” which
manifest themselves in the learning process. First re-
lations encompass various social environments (insti-
tutions, location, region, country, etc.), whilst second,
only teaching environment (most often formal). There-
fore, the interaction “educator-learner” becomes the
subject of sociology because namely this interaction
is complex in the social sense, depends on learners’
statuses, roles, relations with other social groups.

Band (1995), Brock (1998) point out that sociology
of education analyses the person’s process of educa-
tion in the historical aspect of the development, en-
vironmental and cultural conditionality of the society
and in the contexts of the society as a social structure
and organisation. Another scientist Zudeich (1992)
defines sociology of education pointing out its impor-
tance for the person’s behaviour problems when he/
she participates in communal life. In Bauerle’s (1992)
opinion, contemporary sociology of education is char-
acterized by theoretical attitude towards the problems
of the person’s social education, and it is related to the
social function of this science, to the description and
explanation of the essence of education, whilst practi-
cal function was taken over by sociometrics of educa-
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skleisti ugdymo sociologijos ir socialinés pedagogikos
esmg bei teorinius, taikomuosius aspektus, apibtidino
ugdymo sociologo ir socialinio pedagogo veikla. Jis
teigia, jog ,,ugdymo sociologas yra inteligentiskas so-
cialinés-ugdanciosios aplinkos analitikas®, o socialinis
pedagogas — ,,zmogus, jautriai reaguojantis | ugdymo
ir socialinés pagalbos problemas® (Freire, 1993, p. 96).
Tokiu budu mokslininkas nusaké ugdymo sociologo ir
socialinio pedagogo veiklos instrumentini pobtdi, o
kartu ir Siy dviejy sociologijos mokslo subSaky ziniy
pobidi. Jo nuomone, ugdymo sociologija yra teorinio,
analitinio pobuidzio mokslas, o socialiné pedagogika —
taikomojo, empirinio.

Ugdymo sociologijai, be socialiniy ugdymo struk-
tiry, Seimos, visuomeniniy organizacijy ir kulttros
Svietimo jstaigy edukacinés veiklos, atsiranda naujos
mokslinio pazinimo ir tyrimy sritys. Baand (1995)
nuomone, ugdymo sociologijoje svarbios $ios proble-
mos:

* Svietimo, mokslo ir kultiiros vieta visuomengje,

poky¢iai Zzmoniy mentalinéje samongéje;

» socialiniai-edukaciniai ir kultiiriniai poky¢iai
Seimoje, lokaliose, nelokaliose bendruomené-
se, tam tikrose gyventojy grupése (amziaus, ly-
ties);

* Svietimo, globos, kultiriniy istaigy tinklo struk-
tira kaimo ir miesto vietovése;

* jvairiy ugdymo aplinky socialiniy rySiy struk-
taros;

 individy ir grupiy socializacija aplinkoje (veiks-
niai, procesai ir struktiira);

» darbinés, profesinés veiklos kaita ir kvalifikaci-
jos kélimas;

» vaiky, jaunimo ir suaugusiyjy socialinio ugdy-
mo aspektai, ekologinio pavojaus ir politiniy,
tarptautiniy konflikty bei terorizmo plétotés sa-
lygomis.

Vis spartéjanti socialinio gyvenimo informaciné
kaita sukuria ypatingus pokycius ekosferoje. Broch
(1998) teigimu, $iuo atveju ugdymo sociologijos ir so-
cialinés pedagogikos moksliniy empiriniy interesy sri-
tys gali buiti: Zzmogaus gyvenimo sociosfera ir psichos-
fera, nes didéja Svietimo, mokslo, ugdymo vaidmuo,
apsaugant individa, socialines Zmoniy bendrijas nuo
galimy destrukcijy. Sociosferos pazeidimai iSkreipia
socialinius rysius — tai matyti vaiky, jaunimo ir suau-
gusiyjy tarpusavio santykiuose — ir salygoja socialing
patologija. Panasios pasekmés biina ir esant asme-
nybés psichosferos pazeidimams. ISryskéja depresi-
Jja, psichozé: zmogus net ir budamas bendruomenése
jauciasi vieniSas. Todél Broch (1998) prognozuoja,
jog XXI a. ugdymo sociologija ir socialiné pedago-

tion.

Researchers (Collins, 1998, Bauerle, 1992,
Vaitkevicius, 1995) state that social pedagogy is a
branch of pedagogy (education studies), rarer, an inde-
pendent science of social area. The term social peda-
gogy was defined by Natorp and Bergeman in the end
of the 19 c. not only as a practical but also as a theo-
retical science which is being formed in the junction of
biological, social, ethical and culturological sciences
(Vaitkevicius, 1995).

To disclose the essence of sociology of education
and social pedagogy, Freire (1993, p. 94) described
the activities of the sociologist of education and social
pedagogue. He states that “the sociologist of educa-
tion is an intelligent analyst of social-educational en-
vironment”, whilst social pedagogue is “a person that
responsively reacts to the problems of education and
social support” (Freire, 1993, p. 96). This way the re-
searcher outlined the instrumental type of the activity
of sociologist of education and social pedagogue and
at the same time the type of knowledge in those two
sub-branches of sociology. In his opinion, sociology
of education is a theoretical and analytical type of sci-
ence, whilst social pedagogy, applied and empirical.

In addition to educational activities of social educa-
tional structures, the family, public organisations and
cultural educational institutions, in Baand’s (1995)
opinion, sociology of education encompasses the fol-
lowing problems:

» The place of education, science and culture in
the society, changes in the people’s mental con-
sciousness;

» social-educational and cultural changes in the
family, local and non-local communities, and
separate residents’ groups (of age, of gender);

 the structure of the network of education, care
and cultural institutions in villages and cities;

 the structures of social relations of various edu-
cational environments;

» socialisation of individuals and groups in the
environment (factors, processes and structure);

» change of occupational, professional activity,
and professional development;

» the aspects of children’s, youth’s and adults’
social education in the conditions of ecological
danger, political, international conflicts, and ter-
rorism development.

The accelerating informational change of social
life creates particular changes in the ecosphere. Broch
(1998) states that in this case sociology of education
and social pedagogy may be interested in sociosphere
and psychosphere of the human life because the role of
education, science and teaching increases, protecting
separate individuals and social groups from possible
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gika susidurs su naujomis ateities zmogaus ugdymo ir
lavinimo problemomis, nes informacinés visuomenés
salygomis biitina ugdyti zmogu, turinti savyje ,,somo
creator* (zmogaus kiiréjo), ,, homo faber (veikiancio
zmogaus) budingy savybiy. Todél ugdymo sociolo-
gams ir socialiniams pedagogams Cia tenka ypatingas
vaidmuo, nes naujos zmogaus gyvenimo strategijos,
atliepiancios besikeiciancius poreikius, akcentuoja
biitinuma analizuoti socialinés aplinkos teikiama pri-
valuma Zmogaus kiiréjo vaidmeniui.

Socialinés pedagogikos teoriniy, prakseologiniy
pozicijy kaita socialinio gyvenimo i$Stikiy konteks-
te

Siuolaikinéje socialinéje pedagogikoje (Jovaisa,
1992) pastebimas tam tikras sastingis, kuris, skirtin-
gai nuo kity konservatyvizmo apraisky, gali biiti api-
bludinamas kaip nepakankamai samoningas ar nesa-
moningas esminiy socialiniy poky¢iy, ivykusiy pos-
tmodernioje XX a. pabaigos visuomeng¢je, vertinimas
(Arnold, 1995, Baand, 1998, Balbus, 1993, Bauerle,
1992). Konservatyvizmo reiskinys budingas ne tik so-
cialinei pedagogikai, bet ir kitiems socialiniams moks-
lams: sociologijai, psichologijai, edukologijai. Balbus
(1993) teigia, jog tokia situacija minétuose moksluo-
se yra todel, kad vyrauja nuostata, jog nebitina keisti
poziiiri 1 tuos socialinius-kultiirinius reiskinius, kurie
néra moksliskai iSanalizuoti. Mokslininkas Bauerle
(1992) mano, jog pasielgus priesingai biity iskraipo-
ma socialiniy moksly metodologiné paskirtis — aiskinti
zmogaus ugdyma per Zinomy socialiniy reiskiniy es-
mes bei juy désningumus.

Osterband (1993) nurodo du konservatyvizmo tipus,
vyraujancius Siuolaikinéje socialingje pedagogikoje —
pasyvyji ir agresyvyji. Pagrindinis pasyvaus konser-
vatyvizmo bruozas — pasitenkinimas egzistuojancia
situacija (status quo), o agresyvaus konservatyvizmo
esmé — baimé arba nenoras analizuoti naujus désningu-
mus ir reiSkinius. Mokslininkas teigia: antrasis poziii-
ris yra priimtinas tiems socialiniams mokslams (tarp ju
ir socialinei pedagogikai), kurie pasizymi polinkiu pa-
laikyti visuomengje jau egzistuojancia socialing tvarka
bei ja pagristi jau Zinomomis mokslinémis tiesomis.
Cook (1997) aiSkina, jog pasyvusis konservatyvizmas
yra susijgs su XX a. auk$to ekonominio lygio Salyse
isigaléjusia socialine-ekonomine gerove, o agresyvu-
sis pasireskia socialiniy kriziy perioduose.

Broch (1998) pazymi dar kita reiskini, budingg Eu-
ropos Saliy socialinei pedagogikai. Tai ,,saskaity suve-
dingjimas* su kitaip mastanciais. Todél Baand (1998),
Balbus (1993) sitlo rekonstruoti socialinés pedago-
gikos istorinj-mokslini palikimq bei atskirti tikrasias

destructions. Violation of sociosphere distort social re-
lations and this determines social pathology. Similar
consequences occur in case of violation of psychos-
phere of the personality, resulting in depression, psy-
chosis, when the person even being in the community
feels lonely. Therefore, Broch (1998) projects that so-
ciology of education and social pedagogy of the 21 c.
will encounter the future person’s new education prob-
lems because in the conditions of the information soci-
ety it is necessary to educate the person who embraces
characteristic features of “homo creator” and “homo
faber”. Therefore, sociologists of education and social
pedagogues get a special role, because new strategies
of human life emphasize the necessity to analyse the
advantage of the person-creator’s role, provided by
social environment.

The change of theoretical, praxeological posi-
tions of social pedagogy in the context of challenges
of social life

Modern social pedagogy (sociogogics, Jovaisa,
1992) undergoes certain stagnation, which, unlike other
manifestations of conservatism, may be characterised
as an insufficiently conscious or unconscious evalua-
tion of essential social changes that took place in the
post-modern society at the end of the 20 c. (Arnold,
1995, Baand, 1998, Balbus, 1993, Bauerle, 1992). The
phenomenon of conservatism is characteristic not only
to social pedagogy but also to other social sciences:
sociology, psychology, education studies. Balbus
(1993) states that this is due to the dominating attitude:
it is not necessary to change the attitude to such social-
cultural phenomena which are not scientifically ana-
lysed. Bauerle (1992) thinks that in the opposite case
the methodological mission of social sciences would
be distorted: they have to explain education through
the essences of the known social phenomena and their
regularities.

Osterband (1993) points out two types of conserva-
tism, dominating in modern social pedagogy: passive
and aggressive. The key feature of passive conserva-
tism is satisfaction with the existing situation (stafus
quo), whilst the essence of aggressive conservatism is
fear or unwillingness to analyse new regularities and
phenomena. The researcher states that the latter ap-
proach is acceptable for such social sciences (includ-
ing social pedagogy) which are bound to maintain the
already existing social order in the society and ground
it on the already known scientific truths. Cook (1997)
explains that passive conservatism is related to social-
economical welfare in highly developed countries in
the 20 c., whilst aggressive conservatism manifests it-
self in the periods of social crises.

Broch (1998) notices still another phenomenon
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mokslines tiesas nuo netikry tiesy, kuriomis tikima
be irodymy arba kurios yra formuluojamos stokojant
irodymy, remiantis vien i$ankstiniais isitikinimais. Jis
sitilo socialine pedagogikq i§vaduoti nuo mitologizuo-
fo supratimo elementy ir pateikia tokio mitologizavi-
mo pavyzdi — ,,socialinés individo krizés yra neiSven-
giamos*®, skatina ji jveikiant atsizvelgti | sasajas — ,,pra-
eitis, dabartis, ateitis*.

Arnold (1995) nuomone, viena svarbiausiy $iuo-
laikinio laikmecio idéju yra socialinis egalitarizmas.
Jis turi esming reikSme¢ socialinés pedagogikos kaitai
ir sudaro galimybes tokiy socialiniy reiskiniy perzii-
rai, kaip asmenybés ugdymas laisvei ir laisvéje, t. y.
demokratijos kultiirai. Egalitarizmo sampratos esme
sudaro jvairiy individy ir socialiniy grupiu lygiavertis-
kumo ir lygiy galimybiy i iSsilavinima bei ugdyma(-si)
pripazinimas. Bauerle (1992) nurodo, jog socialiné pe-
dagogika i §1 reiskini dar neatkreipé reikiama démesi.
Egalitarizmo tezé 1§ esmés keicia poziliri | asmenybés
ugdymo(-si) socialinj-kultlirini pobudi ir paaiskina
zmoniy grupiy, individy socialinés saveikos jvairove.
Bitent dél to egalitarizmo idéja, Dauber (1990), Frei-
re (1993) nuomone, tampa ypac reikSminga socialinei
pedagogikai, nes apima jvairiy socialiniy grupiy (tarp
ju ir socialiai dezadaptyviy) kultiirinés raiSkos ugdyme
lygiavertisSkuma. Socialinio egalitarizmo 1d¢ja aktyviai
remia sociologai (Collins, 1998; Elias, 1978) ir ja grin-
dzia nekonfliktinés visuomenés kiirimo(-si) galimybes.
Taciau Blackledge (1989) teigimu, socialinéje pedago-
gikoje zmogaus ugdymo strategijos dar néra supranta-
mos per {vairiy socialiniy grupiy patyrimini-kultiirini
polilogq, nes labiau orientuojamasi i socialiai silpny
ar dezadaptyviy grupiu saveikos su aplinka specifika
nei multikultiralizmu grindziama juy socialinio ben-
druomeniskumo palaikyma.

Freire (1993) nurodo, jog Siuolaikinio socialinio
ugdymo(-si) teorijas socialinéje pedagogikoje biitina
priartinti prie naujos demokratinés kultiiros prakti-
kos. Si problema, mokslininko nuomone, tampa ne
tik socialine, bet ir politine, kulttirine, nes demokrati-
nés kultliros pagrindu galima konstruoti tuos grupiy
socialinio ugdymosi modelius, kurie orientuoti i patirti
bei dalyvavima socialinéje-kultiirinéje kaitoje.

Viena pagrindiniy priezas¢iy, neigiamai veikian-
¢iy socialinés pedagogikos virsma 18 konservatyvios
(atstovaujancios tiek pasyvuji, tiek agresyvuji kon-
servatyvizma) 1 kultirini pliuralizmg, Dauber, Verne
(1990), Zudeich (1992) nuomone, yra orientacija i tas
socialines, kultirines ugdymo(-si) vertybes, kurios su-
formuotos ankstesniy karty. Zudeich (1992) nurodo,
jog butent dél Sios priezasties ilga laika socialinéje
pedagogikoje buvo diegiama filosofija, kad ugdyme
socialiai silpnos adaptacijos grupiy galimybés yra ri-

characteristic to social pedagogy of European coun-
tries: “getting square” with otherwise-minded. There-
fore, Baand (1998), Balbus (1993) offer to reconstruct
historical-scientific heritage of social pedagogy and
separate real scientific truths from “pseudo” truths,
which are trusted without evidence or with insufficient
evidence. He also offers to liberate social pedagogy
from the elements of mythologized understanding;
e.g., “the individual’s social crises are inevitable”, pro-
poses to consider the links “the past, the present, and
the future”.

In Arnold’s (1995) opinion, one of the most impor-
tant ideas of modern times is social egalitarianism. It
is essentially significant to the change of social peda-
gogy and provides possibilities to review such social
phenomena as personality education for freedom and
in freedom, i.e., for the culture of democracy. The es-
sence of egalitarianism is the acknowledgement of
equivalence and equal opportunities of various indi-
viduals and social groups to educatedness and (self-)
education. Bauerle (1992) indicates that social pedago-
gy has yet not paid necessary attention to this phenom-
enon. The thesis of egalitarianism basically changes
the approach towards social-cultural type of personal-
ity (self-)education and explains the diversity of social
interaction of people, groups, and individuals. Namely
for these reasons the idea of egalitarianism in Dauber’s
(1990), Freire’s (1993) opinion becomes particularly
important to social pedagogy, because it encompasses
the equivalency of various social groups in the devel-
opment of cultural manifestation. The idea of social
egalitarianism is actively supported by sociologists
(Collins, 1998; Elias, 1978) who use it for grounding
the possibilities of (self-)creation of the non-conflict
society. However, according to Blackledge, (1989),
the person’s education strategies in social pedagogy
are not yet understood through experiential-cultural
polylogue, because it is more orientated towards the
specificity of the interaction of socially weak or dis-
adaptive groups with the environment rather than to
maintenance of their sociality, grounded on multicul-
turalism.

Freire (1993) indicates that the ideas of modern
social (self-)education in social pedagogy have to be
approached to new democratic culture. In the research-
er’s opinion this problem becomes not only scientific
but also political, cultural because democratic culture
enables to construct such models of social self-educa-
tion which are orientated to experience and participa-
tion in the social-cultural change.

One of the key reasons which negatively influences
the change of social pedagogy from conservative (rep-
resenting both passive and aggressive conservatism)
to cultural pluralism, in Dauber’s, Verne’s (1990) Zu-
deich’s (1992) opinion, is orientation to such social,
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botos, todél jos turi biti kontroliuojamos. Tokiu bidu
ivyko individy ir grupiy socialiniy galimybiy suvoki-
mo redukcija, kuri yra barjeras socialinio egalitarizmo
filosofijos sklaidai socialinéje pedagogikoje.

Isryskeéjus socialinés pedagogikos mokslui ir da-
lykui, joje laipsniskai émé formuotis naujas poziiiris
1 zmogy, kaip i individa ir grupés nari, savo raidoje
paklustanti ne tik biologiniams, bet ir socialiniams,
kultiriniams désniams. Bauerle (1992) nuomone,
XX a. pabaigoje socialingje pedagogikoje susiforma-
vo pozidiris { zmogy kaip { socialine biitybe, kuri yra
neatsiejama tiek nuo ji suformavusios aplinkos, tick
ir nuo jo aktyvaus dalyvavimo aplinkoje, lemiancio
ir asmening socialing raida. Tai salygojo naujy feori-
niy pozicijy biitinumq socialinéje pedagogikoje. Sios
raidos fone vis labiau iSrySkéjo socialinés, pedagogi-
nés minties inventorizavimo ir kritinés analizés biiti-
numas, nes ankstesnis supratimas ,,zmogaus ugdymas
institualizuotoje aplinkoje® buvo suabsoliutintas. Tra-
diciné, didaktiné technologija daznai pasirodydavo
esanti bejégé ir neadekvati zmogaus ugdymo(-si) so-
cialinei, kultirinei prigim¢iai. Naujojo tipo ugdymo
istaigose iskilo problemos, susijusios su moksleiviy
socialiniu ugdymu(-si) uz mokyklinés aplinkos ar kla-
sés riby. Atsirado mokyklinio ugdymo(-si) integraci-
jos su aplinka bitinumas bei pedagoginés pagalbos
formy jvairovés problema asmenybei tampant socia-
liai autonomiska. Taigi socialiné pedagogika priartéjo
prie zmogaus ugdymo kaip socialiai salygoto, taciau
i individq orientuoto proceso sampratos, kuri atitinka
dar J. A. Komenskio suformuluoto ugdymo principo
esme — asmenybei visas socialinis gyvenimas, vykstan-
tis realioje aplinkoje, yra didelé mokykla.

Socialiné pedagogika pamazu tampa bendrosios
edukologijos mokslo Saka ir joje iSsikristalizuoja dau-
gybé socialiniy koncepcijy. Vienos juy buvo idealisti-
nio, kitos — realistinio pobudZio, teigiancios, jog Zmo-
gaus ugdymas turi atitikti konkrecios socialinés realy-
bés modelius. Tai atliepia Barto (1858—1922), Natorpo
(1854-1947) suformuota nuomong, jog svarbiausias
visuomen¢s raida lemiantis ugdymo principas yra so-
cialiai aktyvaus ir iSmintingo zmogaus ugdymas(-is).
Tai ne tik socialinis, bet ir moralinis-dorinis uzdavi-
nys, reik§mingas ne tik asmenybei, bet ir visuomenei.
Natorpo (1854—1974) koncepcijoje ugdymo tikslas yra
asmenybés saveikos su socialine aplinka kaip idealia
bendrija stiprinimas (Vaitkevicius, 1997).

Socialinei pedagogikai yra biitinos ne tik naujos
koncepcijos, bet ir rySio formos su socialine realybe
(Bauerle, 1992). Siuo pagrindu socialiné pedago-
gika gali buti nukreipta ne tik | dabarties ZzZmogaus
ugdymo(-si) problemy analizg, bet ir | ateities so-

cultural values of (self-)education which have been
formed by earlier generations. Zudeich (1992) indi-
cates that namely this determined the philosophy which
was being implanted a long time in social pedagogy: the
possibilities of socially weak adaptation groups are lim-
ited, therefore, they have to be controlled. This is how
the reduction of the perception of social possibilities of
individuals and groups took place, becoming the barrier
for the dissemination of social egalitarianism philoso-
phy in social pedagogy.

Once the science of social pedagogy has shown up,
a new attitude towards the person as an individual and
member of the group, conforming to biological, social
and cultural regularities, was formed in it. In Bauerle’s
(1992) opinion, the end of the 20 c. in social pedagogy
witnessed the approach to the person as a social being
that is inseparable from both the environment which has
formed him/her and his/her active participation in the
environment, determining personal social development
as well. This determined the necessity of new theoreti-
cal positions in social pedagogy. The need of critical
analysis arose because the previous understanding of
“the person’s education in the institutionalized environ-
ment” was absolutized. Traditional and didactic technol-
ogy was often found helpless and inadequate for social,
cultural nature of the person’s (self-)education. New
type educational institutions faced problems related to
the pupils’ social (self-)education overstepping school
environment or class limits. There emerged a necessity
to integrate school (self-)educational environment into
the surrounding environment and the problem of diverse
pedagogical support forms in the formation of social
autonomy of the personality. Thus, social pedagogy ap-
proached the conception that the person’s education is
a process that is socially determined but orientated to-
wards the individual.

Social pedagogy slowly turns into the branch of gen-
eral education studies and numerous social conceptions
crystallize out in it. Some of them were of idealistic,
other, of realistic type, stating that the person’s educa-
tion has to correspond to the models of a concrete social
reality. This responds to Bart’s (1858-1922), Natorp’s
(1854-1947) opinion that the key educational principle
influencing the development of the society is (self-)edu-
cation of a socially active and wise man. This is both
social and moral task, significant not only to the person-
ality but to the society as well.

Social pedagogy requires not only new concepts
but also forms of relation with social reality (Bauerle,
1992). Thus, social pedagogy can be directed not only
towards the analysis of the present person’s (self-)edu-
cation but also to the perception of future social expecta-
tions, which determine changes in the environment that
educates the person. Therefore, various social life situ-
ations of individuals and groups concretize the change

21
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cialiniy lukes¢iy suvokima, kurie salygoja pokycius
zmogy ugdancioje aplinkoje. Tod¢l jvairios individo
ir grupiy socialinio gyvenimo situacijos konkretizuoja
naujy teoriniy, prakseologiniy prieigy kaitg socialinéje
pedagogikoje. Viena tokiy situacijy yra nauji ugdyti-
niy poreikiai ir jy tenkinimo galimybés laisvoje ug-
dymo aplinkoje. Bauerle (1992) teigia, jog realybéje
jau pastebimas konfliktas tarp formalios ir neforma-
lios (laisvos) aplinky. Kita situacija — ziniy taikymas
socialinéje pedagogikoje 1§ Siuolaikinés ekonomikos
ir socialinés komunikacijos sri¢iy. Balbus (1993) tei-
gia, jog norint §iy problemy sprendimuose naujy so-
cialinés pedagogikos teoriniy, prakseologiniy poziciju
raiSkos, buitinos naujos id¢jos, kurios padeéty suvokti
pokycius, vykstan¢ius zmogu kaip socialinj individa
ugdancioje komunikacinéje, ekonominéje, kultiringje
aplinkose. Tik tuo atveju, Bauerle (1992) nuomone,
socialiné pedagogika yra ne tik pajégi moksliskai ais-
kinti ugdymo aplinkq, bet ir prisiimti atsakomybe uz
zmogaus socialiniy galimybiy sklaidg tam tikros so-
cialinés realybés modelyje, kuris gali biti suprastas
ir paaiskintas refleksyviosios sociologijos pagrindu
(Bourdieu, Wacguant, 2003).

Viena svarbesniu socialinés pedagogikos meto-
dologiniy pozicijy, Osterband (1993) nuomone, yra
socialinés pedagogikos kaip mokslo istorinés genezés
perziira. Sis procesas turi biiti ne tik kaip vienkartinis
aktas, bet pastovi nuostata. Perzitiros esmé — socialiniy,
pedagoginiu idéjy sklaidos kontrolé ir savikontroleé. Tai
svarbi salyga formuojantis socialinei pedagogikai kaip
sociologijos ir edukologijos subSakai. Mokslininkas
teigia, jog viskas priklausys nuo to, ar bus pasitikima
socialinés pedagogikos moksliniais, teoriniais pasie-
kimais ir ar bus socialinés pedagogikos mokslininky
palaikoma nuostata, jog socialin¢ pedagogika, kaip ir
bet kuris kitas socialinis mokslas, turi galimybiy daly-
vauti aiSkinant ir interpretuojant teorinius visuomen¢s
reiskinius, o ne tik kuriant socialiai silpnos adaptacijos
individy ar grupiy socialinés pedagoginés kompensa-
cijos priemones (Bauerle, 1992, p. 54).

ISvados ir apibendrinimai

Siuolaikinés edukologijos, kaip socialinio mokslo
sklaida, yra salygota visuomenés socialiniy transfor-
macijy ir buseny. Informaciné visuomené, buidama
savo raida nestabili, reikalauja naujy teoriju, turinéiy
esminés reikSmeés zmogaus ugdymo pertvarkai. Ugdy-
mas pradeda orientuotis | naujus tikslus ir priemones,
visy pirma i laisvo ir savarankiskai maqstancio zmo-
gaus, pasirengusio spresti globalias visuomenés raidos
problemas, ugdymaq(-si). Siame etape ypa¢ stipréja
edukologijos rysiai su sociologija, kaip vienu i$ svar-

of new theoretical, praxeological approaches in social
pedagogy. One of such situations is learners’ new
needs and the possibilities of meeting them in liberal
educational environment. Bauerle (1992) states that
the conflict between the formal and informal (liberal)
environments is already observed. Another situation is
knowledge application in social pedagogy from mod-
ern economics and social communication areas. Bal-
bus (1993) states that the manifestation of new theo-
retical, praxeological approaches of social pedagogy
in the solutions of these problems requires new ideas
that would help to perceive changes which take place
in the communicative, economic and cultural contexts,
developing the person as a social individual. Accord-
ing to Bauerle (1992), this is possible only if social
pedagogy is both capable to explain the educational
environment scientifically and take responsibility for
the dissemination of the person’s social opportunities
in the model of certain social reality that can be under-
stood and explained on the basis of reflexive sociology
(Bourdieu, Wacguant, 2003).

One ofthe more important methodological positions
of social pedagogy, in Osterband’s (1993) opinion is
the review of the historical genesis of social pedagogy
as a science. This process must turn not into a onetime
act but into a constant approach. Its essence is (self-)
control of the spread of social and pedagogical ideas.
This is an important condition in the formation of so-
cial pedagogy as a sub-branch of sociology and educa-
tion studies. The researcher states that everything will
depend on whether the scientific, theoretical achieve-
ments of social pedagogy are trusted and whether the
researchers of social pedagogy support the approach
that social pedagogy like any other social science has
opportunities to participate in the theoretical explana-
tion and interpretation of society phenomena, and not
only in developing social pedagogical compensation
means for individuals and groups with socially weak
adaptation (Bauerle, 1992, p. 54).

Conclusions and generalisations

The spread of modern education studies as a so-
cial science is determined by social transformations
and states of the society. Information society, unstable
in its development, requires new theories which have
essential significance to the change of the person’s
education. Education starts to orientate towards new
goals and means and, in the first place, to (self-)educa-
tion of a free and independently thinking person, who
is ready to solve global society development problems.
In this stage the links of education studies with sociol-
ogy, as one of the most important social sciences that
analyses the development of the society, its structures,
and organisation, enhance particularly, resulting in
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biausiy socialiniy moksly, nagrinéjanciy visuomeneés
kaita, jos struktiiras ir organizacija. Stipréjant sociolo-
gijos rySiams su edukologija, susiformuoja dvi naujos
subsakos — ugdymo sociologija ir socialiné pedago-
gika, kurios, biidamos tarpusavyje glaudziai susietos,
skiriasi viena nuo kitos savo dalyku, problematika,
metodologija.

Ugdymo sociologija yra metodologinio pobiidzio
mokslas, nes ji aiskina ir diagnozuoja ugdymo soci-
alini pobudi, atskleidzia jo raiska ivairiose aplinkose
(institucionalizuotoje ir laisvoje), o socialiné pedago-
gika nagrinéja prevencines, kompensacines ir terapi-
nes galimybes, siekiant normalizuoti atskiro individo
ar socialiniy grupiy rySius su visuomene, jos raida.

Ugdymo sociologija ir socialiné pedagogika yra
svarbios edukologijos ateiciai, kaip socialiniam moks-
lui, nes saveikaudamos tarpusavyje realizuoja S§io
mokslo ry$ius su visuomenés raida ir suponuoja edu-
kologijos, kaip socialinio mokslo, statusg bendroje so-
cialiniy moksly sistemoje. Be to, $ios subSakos pade-
da edukologijai iSvengti konservatyvizmo apraisky ir
numato socialiai prasmingus rekonstrukcinius rysius
su ugdymo tikrove. Ju saveika ir sklaida lemia ugdy-
mo sociologo ir socialinio pedagogo veikla, suteikia
mokslinius pagrindus ir padeda spresti zmogaus so-
cialinio ugdymo problemas tgstinio mokymo(-si) visg
gyvenimg ideologijoje.

Socialinés pedagogikos teorija, taip pat empiriniy
tyrimy rezultatai salygoja naujas Zzmogaus socialinio
ugdymo galimybes, spartina subalansuotus veiksmus,
tobulinant, prognozuojant ir modeliuojant ugdyma per
socialiniy grupiy, individy protegavima. Todél socia-
liné pedagogika ir ugdymo sociologija skatina visuo-
menes veikéjy, politiky doméjimasi jvairiy socialiniy
grupiy ugdymo poreikiais ir problemomis. Be to, Siy
moksly atstovai pajégis pateikti socialiai reik§mingas
rekomendacijas socializacijos, ugdymo ir §vietimo or-
ganizacijy socialinés atsakomybés klausimais.

Ypatingas dvieju edukologijos mokslo subsaky (ug-
dymo sociologijos ir socialinés pedagogikos) uzdavi-
nys ateiciai — sukurti aplinka, jautrig individo ir grupés
poreikiams, socialiniy-edukaciniy lukes¢iy tenkinimui
Siuolaikinés XXI a. visuomengs raidos salygomis. Ta-
¢iau norint pasiekti $iy tiksly reikia kritiskai jvertinti
konservatyvizmo apraiskas socialinéje pedagogikoje.
Ju esme¢ sudaro jsitikinimas, kad nebiitina keisti po-
zitir] { tuos socialinius reiskinius, kurie dar néra pa-
kankamai moksliskai pazinti ir i§studijuoti bei stokoja
socialinio interpretavimo metoduy. D¢l tokio pozitirio
socialiné pedagogika, kaip ir kiti socialiniai mokslai,
atitolo nuo socialinio gyvenimo tikrovés. Taciau nau-
ji, dar nepazinti individy, grupiu socialiniai gyvenimo

the formation of two new sub-branches: sociology of
education and social pedagogy, which, being closely
interrelated, differ from each other by their subject,
problems, and methodology.

Sociology of education is a methodological type
science, because it explains and diagnoses the social
type of education, discloses it manifestation in vari-
ous environments (institutionalized and free), whilst
social pedagogy analyses preventive, compensatory
and therapeutic possibilities in order to normalize the
relations of a separate individual or social groups with
the society, its development.

Sociology of education and social pedagogy are
important to the future of education studies as a social
science because interacting they implement the links
of this science with society development and presup-
poses the status of education studies as a social science
in the general system of social sciences. Besides, these
sub-branches help education studies to avoid the mani-
festations of conservatism and bring in socially mean-
ingful reconstructional relations with educational real-
ity. Their interaction and dissemination influences the
activity of the sociologist of education and the social
pedagogue, provides with scientific bases and helps
to solve the person’s social education problems in the
ideology of continuous lifelong learning/teaching.

The theory of social pedagogy and the results of
empirical studies determine new opportunities of
the person’s social education, fastens balanced ac-
tions, improving, projecting and simulating education
through safeguarding of social groups and individuals.
Therefore, social pedagogy and sociology of education
promote public figures’, politicians’ interest in educa-
tional needs and problems of various social groups.
Besides, the representatives of these sciences are able
to present socially significant recommendations on the
issues of socialisation, social responsibility of educa-
tion-related organisations.

A particular task of social pedagogy and sociology
of education for the future is to create the environment
that is responsive to the needs of the individual and
the group, to meeting social-educational expectations
in the conditions of modern society development in
the 21 c. However, in order to achieve these goals,
the manifestations of conservatism in social pedagogy
must be critically evaluated. Their essence is the con-
viction that it is not necessary to change the attitude
towards such social phenomena that are not yet suf-
ficiently scientifically investigated and lack methods
of social interpretation. In the presence of such attitude
social pedagogy, like other social sciences too, dis-
tanced from social life reality. However, new and still
unknown social life phenomena of individuals, groups
turned into the challenge to the science of social peda-
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reiskiniai tapo i8§ukiu socialinés pedagogikos mokslui
ir lémé jame naujy teoriniy-prakseologiniy pozicijy
bltinuma.

Ziniy visuomenés kiirimasis ir dél to ivyke globalts
socialiniai, ekonominiai, kultdriniai, komunikaciniai
poky¢iai salygojo socialinés pedagogikos naujy rysiy
su tikrove bitinuma ir tapo i$§tkiu konservatyviajam
pozitriui. Tai sudaré prielaida kultirinio pliuralizmo
pozicijy raiskai socialinéje pedagogikoje. Biitent nuo
$iy, 0 ne nuo ankstesniy socialinés pedagogikos pozi-
ciju priklauso jos, kaip edukologijos mokslo subsakos,
ateitis.

Viena svarbiausiu socialinés pedagogikos proble-
my yra ugdymo rySys su XXI a. Zmoniy socialinio,
ekonominio, kultiirinio gyvenimo poky¢ciais. Todél
itin iSrySkéja asmenybés ekonominés, kultiirinés bei
socialinés adaptacijos problemos, nes biitinas pasiren-
gimas suvokti pokyc¢ius socialinio gyvenimo realybéje
ir Zmogaus galimybés skirtingose situacijose spresti
skirtingus socialinius uzdavinius. Nuo §iy klausimy
teorinio-prakseologinio sprendimo butent ir priklausys
socialinés pedagogikos dalyvavimo galimybés kuriant
XXI a. Ziniy visuomeng.
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gogy and influenced the necessity of new theoretical-
praxeological positions in it.

Creation of the knowledge society and subsequent
global social, economical, cultural, communicative
changes determined the necessity of new links of so-
cial pedagogy with reality and turned into a challenge
to the conservative approach. This created precondi-
tions for the manifestation of cultural p/uralism posi-
tions in social pedagogy. Namely these and not previ-
ous positions of social pedagogy determine its future
as the sub-branch of the science of education studies.
One of the most important problems of social pedago-
gy is the educational link with the changes in people’s
social, economic and cultural life in the 21 c¢. Eco-
nomical, cultural and social adaptation problems of
the personality become particularly distinct, because
preparation for the perception of changes in social life
reality and the person’s opportunities in different situa-
tions to solve different social tasks become a necessity.
Theoretical-praxeological solution of these issues will
determine participation possibilities of social pedago-
gy, creating the knowledge society of the 21 century.
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