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KUNO KULTUROS

MOKYTOJO PEDAGOGINIO
KRYPTINGUMO IR ETINES
KOMPETENCIJOS SASAJA SU
MOKINIU DALYKINE POZICIJA
PAMOKOJE

Anotacija

Straipsnyje atskleidziama kino kultiiros
mokytojo pedagoginio kryptingumo ir etinés
kompetencijos sasaja su mokiniy dalykine
pozicija pamokoje. Si sasaja priklauso nuo
mokiniy poziiirio i kiino kultiiros pamokas,
mokytojo kuriamos edukacinés aplinkos. Pe-
dagoginis kryptingumas ir etiné¢ kompetencija
yra mokytojo profesinés pozicijos pozymiai,
aktualizuojantys viena i§ pagrindiniy ktino
kulttiros aksiologijos terminy — kiino kulttros
pamokos svarba tarp kity mokomuyjy dalyky.
Pristatomo tyrimo kontekste iSrySkinamas
kiino kulttiros mokytojo pedagoginio kryptin-
gumo ir etinés kompetencijos poveikis moki-
niy dalykiniy gebéjimy raiskai.

Pagrindiniai  Zodziai: kino  kultira,
mokytojas, pedagoginis kryptingumas, etiné
kompetencija, dalykiné pozicija.

Ivadas

Ugdymo filosofai, samprotaudami apie XXI
amziuje zmogui svarbius gebéjimus, fizing
aktyvuma iSkelia kaip asmens sveikatos sa-
lyga. Pabréztina, kad vartotojiskoje ir sparciy
komunikaciniy bei informaciniy technologijuy
visuomenéje jauny zmoniy gyvenimo buda
dazniau galima apibuidinti kaip pasyvy (prio-
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THE LINK BETWEEN
PHYSICAL EDUCATION
TEACHERS’ PEDAGOGICAL
ORIENTATION, ETHICAL
COMPETENCY AND PUPILS’
SUBJECT-RELATED POSITION
IN THE LESSON

Abstract

The article discloses the link between the
physical education teacher’s pedagogical
orientation, ethical competency and pupils’
subject-related position in the lesson. This link
dependsonpupils’attitudetophysical education
lessons and educational environment created
by the teacher. Pedagogical orientation and
ethical competency are features characterising
the teacher’s professional position, actualising
the importance of physical education lesson.
In the context of the presented research, the
impact of the physical education teacher’s
pedagogical orientationandethical competency
on manifestation of pupils’ subject-related
abilities is highlighted.

Key words: physical education, teacher,
pedagogical orientation, ethical competency,
subject-related position.

Introduction

Education philosophers, reasoning about
abilities that are important to people in the
21% century, accentuate physical activity as
a condition of the person’s health. It has to
be emphasised that in the consumer society
with fast communication and information
technologies young people’s lifestyle can be
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ritetas skiriamas greitam maistui, laisvalaikiui
prie kompiuterio) negu kaip fiziskai aktyvy,
kai paisoma sveikos mitybos taisykliy, sie-
kiama darnos su kitais asmenimis. D¢l fizinio
aktyvumo trikumo jau vaikystéje iSryskéja
ivairtis létiniai sveikatos sutrikimai (Bace-
vic¢iené, 2005; Cavill, Kahlmeier, Racioppi,
20006). Taip pat pastebéta, kad moksleiviy fizi-
nis aktyvumas visame pasaulyje i§gyvena kri-
z¢. Pastaroji situacija leidzia geriau suprasti,
kodél visuomenés sveikatos ugdytojai ir kiino
kultiros ugdymo filosofai iskelia asmenybés
fizini aktyvuma kaip geros savijautos salyga
(Trost, 2004) ir kreipia ugdymo strategy bei
$vietimo politiky démesi | mokykling kiino
kultiira. Mat pastaroji, be fizinio aktyvumo,
sudaro mokiniams geras salygas iveikti sun-
kumus, ugdyti ju ryzta, savitvarda bei pratina
nuosekliai siekti uzsibrézto tikslo (Bitinas,
2004). Taciau tokia mokomojo dalyko paskirti
geba realizuoti tik kvalifikuotas kiino kultliros
mokytojas, siekiantis plétoti ir tobulinti savo
kompetencijas (Wong, Louie, 2002).

Moksleiviy kiino kultiiros ugdymo moky-
kloje tyrimy apzvalga rodo, kad zvelgiant i$
istorinés perspektyvos programos nepakanka-
mai sietos su visuomeneés sveikos gyvensenos
igtidziy formavimu, fizinio aktyvumo skatini-
mu, sveikatos stiprinimu (Kardeliené, Karde-
lis, 2006). Bitent todél Lietuva uzima viena
paskutiniyjy viety pagal létai augant] fiziskai
aktyviy mokiniy skai¢iy (WHO, 2002). Sj
pozilir] patvirtina mokslininky i$vados, kad
paprastai kiino kultiros ugdymas prasilenkia
su nacionalinés sveikatos strategijos tikslais,
siejamais su kokybiniu ir kiekybiniu fizinio
aktyvumo ugdymu per kiino kultiiros pamokas
(Fleming, 2004).

[vairiis aplinkos veiksniai salygoja mokiniy
nuomong apie kiino kultlira, kaip mokomaji
dalyka. Tyrimai rodo, kad du veiksniai - mo-
kytojo elgsena ir dalyko programos turinys -
gali buti jvardinti kaip pagrindiniai, lemiantys
mokiniy pozitri | kiino kultiira (Ward ir kt.,
2008). Mokymo metody ir mokymo turinio
reik§me¢ formuojant teigiamas arba neigiamas

more often characterised as passive (fast food,
pastime at the computer are prioritised) rather
than physically active, when rules of healthy
eating are observed and harmony with other
persons is sought. Due to lack of physical
activeness various chronic health disorders
start showing wup already in childhood
(Baceviciené, 2005; Cavill, Kahlmeier,
Racioppi, 2006). It has also been noticed that
pupils’ physical activeness in undergoing crisis
in the whole world. In addition to physical
activeness, physical education at school
creates good conditions for pupils to cope
with difficulties, develop their resolution, self-
control and habituates them to coherent pursuit
of the set goal (Bitinas, 2004). However, only
a qualified physical education teacher who
pursues to develop his/her competencies is
able to implement such purpose of the subject
he/she teaches (Wong, Louie, 2002).

The review of researches on pupils’ physical
education at school demonstrates that curricula
areinsufficiently related to formation of healthy
lifestyle skills of the society, inducement of
physical activeness, enhancement of health
(Kardeliené, Kardelis, 2006). Namely for
this reason Lithuania occupies one of the last
places according to slowly increasing number
of physically active pupils (WHO, 2002).

Various environmental factors determine
pupils’ opinion about physical education as
a subject. Researches demonstrate that two
factors—the teacher’sbehaviourand the content
of the subject curriculum — can be called main
factors determining pupils’ attitude to physical
education (Ward et al., 2008). The importance
of teaching methods and content of teaching in
the formation of pupils’ positive and negative
approaches are highlighted by M. D. Luke, L.
D. Cope (1994), L. Bagdoniené (2005).

Challenges of the post-modern society
to a concrete subject actualise the teacher’s
qualification and competencies that enable
implementation of the society’s social
order: to induce and develop the need of
physical activeness, enhancing pupils’ health
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mokiniy nuostatas iSrySkina M. D. Luke, L. D.
Cope (1994), L. Bagdoniené (2005).

Postmoderniosios visuomengs issukiai kon-
kre¢iam mokomajam dalykui aktualizuoja
mokytojo kvalifikacija ir kompetencijas, iga-
linancias realizuoti visuomenés socialinj uz-
sakyma - skatinti ir ugdyti mokiniy sveikata
stiprinancio fizinio aktyvumo poreikj (Karde-
lien¢, Kardelis, 2006; Siau¢iukéniené ir kt.,
2006). Kadangi Siandieninj jaunimo gyvenima
lydi jtampa (Garcia-Lopez, Ingles, Garcia-Fer-
nandez, 2008), tai skatina ir visuomenés svei-
katos ugdytojus (Tinning, 2004; Petrauskiené,
2008), ir Svietimo politikos strategus (Ben-
drosios programos ir iSsilavinimo standartai,
2008) kalbéti apie kiino kultiiros mokytojus,
kaip vaikuy sveikatos ugdytojus (Grechus, Do-
cheft, Conn, 2007).

Mokyklinio kiino kultiiros ugdymo ir sporto
tyrimai rodo, kad jtvirtinant asmenybinj ugdy-
mo pobidi biitina aptarti profesini mokytojo
pasirengima (Chen, 2003), ypaé etinés moki-
niy motyvavimo ir paramos jiems kompeten-
cijos gebéjimus (Nicaise ir kt., 2006). Tyrimai
taip pat atskleidé, kad vykdant visuomenés so-
cialini uzsakyma dél jaunimo sveikatos rastin-
gumo stebimas ne tik abipusis kiino kultliros
mokytojo ir jo mokiniy pasitenkinimas (Ni-
caise, Cogerino, Bois, Amorose, 2006), bet ir
bendros prasmeés suvokimo trikumas (Biddle,
Mutrie, 2008). Sj reiskinj lemia fizinés ir pra-
gmatinés edukacinés aplinkos salygos, pe-
dagoginé saveika (Fominien¢, Kardeliené,
Kardelis, 2006; Biddle, Mutrie, 2008). Ana-
lizuojant pedagoginés saveikos vyksma, ais-
kéja, kad pagrindinis trikdis — kiino kulttiros
mokytojo ir mokiniy poziiiris { kiino kulttiros
veiklos malonumo principa (angl. fun) (Garn,
Cothram, 2006), o svarbiausi skatuliai — kiino
kulttros ugdymo filosofy pastangos ieskoti to-
kiy ugdymo technologiju, kurios padéty kurti
edukacing aplinka, kelian¢ia mokiniy optimiz-
ma (Fominiené, Kardeliené, Kardelis, 2006).

Pazymétina, kad tyréjai daugiau démesio
skiria kiino kulttiros pamoky organizavimo
ypatumams aptarti, ugdymo programy turinio

(Kardeliené, Kardelis, 2006; Siau¢iukéniené
et al., 2006). Because today’s life of young
people is accompanied by tension (Garcia-
Lopez, Ingles, Garcia-Fernandez, 2008), this
induces public health educators (Tinning,
2004; Petrauskiené, 2008) and education
policy strategists (General Curricular and
Education Standards, 2008) to speak about
physical education teachers as educators
of pupils’ health (Grechus, Docheff, Conn,
2007).

Researches on physical education at school
and sport demonstrate that consolidation of
the personality type of education requires
a discussion on the teacher’s professional
preparation (Chen, 2003), particularly the
ability of ethical motivation of pupils and
support for them (Nicaise et al., 2006).
Researches also disclosed that implementing
social orders on health literacy of young
people, mutual fun between the teacher and his/
her pupils (Nicaise, Cogerino, Bois, Amorose,
20006) is accompanied by lack of perception
of general sense (Biddle, Mutrie, 2008).
This phenomenon is determined by physical
and pragmatic conditions of educational
environment and pedagogical interaction
(Fominiené, Kardeliené, Kardelis, 2006;
Biddle, Mutrie, 2008). Analysing the process
of pedagogical interaction, it shows up that
the main hindrance is the physical education
teacher’s and pupils’ attitude to the principle
of fun of physical education activities (Garn,
Cothram, 2006).

It has to be noticed that researchers focus
on peculiarities of organising  physical
education lessons, the analysis of the
content of curricula, children’s needs and
the teacher’s professional socialisation a lot.
The physical education teacher’s professional
position (as a whole or its separate elements)
and its links with pupils’ subject-related
position in the lesson are discussed more
rarely, although knowledge is continuously
deepened in physical self-education of the
society in general. Comparison of variables of
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ir vaiky poreikiy analizei bei mokytojo profe-
sinei socializacijai. Re¢iau diskutuojama apie
kiino kultiros mokytojo profesing pozicija
(kaip visuma ar atskirus ja charakterizuojan-
Cius elementus) ir jos sasajas su mokiniy daly-
kine pozicija pamokoje, nors nuolat gilinamasi
1 visuomenés fizing saviugda apskritai. Kiino
kultiiros mokytojo profesinio pasirengimo
kintamyjy palyginimas su mokiniy poziiiriu
1 kiino kultiiros pamokas leisty parodyti, kad
mokytojo pedagoginis kryptingumas ir etiné
kompetencija yra tie mokytojo profesinés po-
zicijos struktiiriniai elementai, kurie gali da-
ryti jtaka teigiamam mokiniy pozidiriui | kiino
kultiiros pamokas. Tokio pobiidzio tyrimy sto-
ka 1émé probleminio klausimo iskélima: ko-
kia yra sqsaja tarp pedagoginio kiino kultiiros
mokytojo kryptingumo, etinés kompetencijos
ir mokiniy dalykinés pozicijos pamokoje?

Tyrimo objektas — mokytojo pedagoginis
kryptingumas, etiné kompetencija ir ju sasaja
su mokiniy dalykine pozicija pamokoje.

Tyrimo tikslas — atskleisti sasaja tarp kiino
kultiiros mokytojo pedagoginio kryptingumo,
etinés kompetencijos ir mokiniy dalykinés po-
zicijos pamokoje.

Tyrimo metodai: mokslinés literattiros ana-
lizé, anketiné apklausa, lyginamoji analizé,
statistiné tyrimo duomeny analizé.

Tyrimo metodika ir organizavimas

Tyrimo tikslui realizuoti pasirinkta kiekybi-
nio tyrimo strategija. Sudarytos dvi nepriklau-
somos imtys. Pirmosios (atsitiktinés) imties
tir] sudaré 470 desimty klasiy mokiniy (246
vaikinai ir 224 merginos) i§ Siauliy miesto
bendrojo lavinimo mokykly. Svarbu pabreézti,
kad démesys buvo sutelktas tik i tuos moki-
nius, kuriems kiino kultiros pamokas vedé ty-
rime dalyvave mokytojai. Sia aplinkybe saly-
gojo tyrimo sumanymas palyginti mokiniy po-
zitiri 1 kiino kultiiros pamokas su §ias pamokas
vedanéiy mokytoju pedagoginiu kryptingumu
ir etine kompetencija.

I8 viso mokiniams buvo isdalyta 500 klau-
simyny, i$ kuriy grazintas 481 (atsako daznis

the physical education teacher’s professional
preparation with pupils’ attitude to physical
education lessons would enable to demonstrate
that the teacher’s pedagogical orientation and
ethical competency are namely these structural
elements of the teacher’s professional position
which can influence pupils’ positive attitude to
physical education lessons. The lack of such
type of researches determined the problem
question: What is the link between physical
education teacher s pedagogical orientation,
ethical competency and pupils’subject-related
position in the lesson?

Research subject: teacher’s pedagogical
orientation, ethical competency and their link
with pupils’ subject-related position in the
lesson.

Research aim: to disclose the link between
physical education teacher’s pedagogical
orientation, ethical competency and pupils’
subject-related position in the lesson.

Research methods: analysis of scientific
literature, questionnaire survey, comparative
analysis, statistical analysis of research data.

Research Methodology and Organisation

To implement the research aim, the strategy
of quantitative research was chosen. Two
independent samples were chosen. The
volume of the first (random) sample consisted
0f 470 pupils of tenth forms (246 boys and 224
girls) from iauliai comprehensive schools. It
is important to emphasise that attention was
focused on such pupils who attended lessons
conducted by teachers who took part in the
research. This circumstance was determined by
the idea to compare pupils’ attitude to physical
education lessons with pedagogical orientation
and ethical competency of teachers.

In total pupils were given 500 questionnaires,
481 of which were returned (frequency
response — 96.2 %), but 11 questionnaires
were not suitable for statistical analysis (e.g.,
the respondent’s gender was not indicated).
Total number of surveyed pupils made up 42.9
per cent of the general totality.
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— 96,2 proc.), taciau 11 klausimyny buvo ne-
tinkami statistinei analizei (pvz., nenurodyta
tiriamojo lytis). Bendras apklausty moksleiviy
skai¢ius sudaré 42,9 proc. generalinés visu-
mos.

Tai, kad tyrimui buvo pasirinkti deSimto-
kai klasiy mokiniai, 1émé keletas aplinkybiy.
Siame amZiuje natiiralus aktyvios fizinés vei-
klos poreikis yra sumazéjgs, palyginti su jau-
nesniais paaugliais, tad laisvalaikiu dazniau
pasirenkamos kitos laiko praleidimo formos,
nesusijusios su aktyvia fizine veikla (bbikos,
2000). Be to, vyresnieji paaugliai geba objek-
tyviau (kritiskiau) vertinti, nes Siame amziaus
tarpsnyje pakinta, tampa stabilesni savgs ir ap-
linkiniy vertinimo kriterijai (Kpaiir, 2002).

Antra nepriklausoma imtj sudaré 56 kiino
kultiiros mokytojai (31 vyras ir 25 moterys,
55,4 proc. ir 44,6 proc.), sutikg dalyvauti tyri-
me. Imties tiiris apémé 69,13 proc. kiino kul-
tiros mokytoju generalinés visumos (79,48
proc. vyry ir 59,52 proc. motery). Tyrimui
atlikti buvo sudaryti du klausimynai, i§ kuriy
vienas skirtas mokiniy, kitas — kiino kulttiros
mokytojy apklausai.

Atlikto tyrimo moksling vert¢ Siuo atveju
nusako keli priklausomi kintamieji. Klausi-
myne mokytojams svarbi yra etiné mokiniy
motyvavimo ir paramos jiems kompetencija,
pedagoginis kryptingumas; klausimyne mo-
kiniams minétini fizinés ir psichosocialinés
sveikatos rodikliai bei pasirinktas pozitiris i
kiino kultiiros pamoka.

Tyrimo duomenims apskaiciuoti taikyta
SPSS for Windows 14 programa. ApraSomo-
sios ir inferencinés statistikos metodais buvo
skaiéiuotos ivairiy rodikliy skaitinés charakte-
ristikos bei statistinio reikSmingumo kriterijai.
Rezultatai laikyti statistiSkai reikSmingais, jei
paklaidos tikimybés reik§mé buvo p < 0,05
esant 95 proc. patikimumui.

Empirinio tyrimo rezultatai ir jy analizé
Kino kultiiros mokytojo pedagoginio kryp-
tingumo ir etinés kompetencijos sasaja su mo-

The choice of tenth form pupils was
determined by several circumstances. In this
age the natural need for active physical activity
is reduced, compared to junior adolescents;
thus, pupils choose other activities for their
leisure time, which are not related to physical
activeness (bsikoB, 2000). Besides, senior
adolescents are able to more objectively
(critically) assess because in this age period
criteria for assessing oneself and others
become more stable (Kpaiir, 2002).

The second independent sample consisted
of 56 physical education teachers (31 men
and 25 women, 55.4 % and 44.6 %), who
agreed to take part in the research. The
volume of research comprised 69.13 % of the
general totality of physical education teachers
(79.48 % of men and 59.52 % of women). The
research employed two questionnaires: one
for pupils’ and another for physical education
teachers’ survey.

Scientific value of the performed research
in this case is outlined by several dependent
variables. In the questionnaire for physical
education teachers competencies of pupils’
ethical motivation and support for them,
pedagogical orientation are important while
in the questionnaire for pupils indicators of
physical and psychosocial health and chosen
attitude to the physical education lesson are to
be mentioned.

Research data were calculated employing
SPSS for Windows 14 software. Descriptive
method and the method of statistical inference
were used for calculation of numerical
characteristics of various indicators and
criteria of statistical significance. The results
were treated as statistically significant if the
value of error probability was p <0.05 in case
of 95 per cent of reliability.

Results of the Empirical Research and

their Analysis
The link between physical education
teachers’ pedagogical orientation, ethical



Darius MASILIAUSKAS, Laimuté KARDELIENE

Kiino kultiiros mokytojo pedagoginio kryptingumo ir etinés kompetencijos sqsaja su mokiniy dalykine pozicija pamokoje

kiniy dalykine pozicija pamokoje analizuoja-
ma Siais aspektais: kiino kultiiros mokytoju
pedagoginio kryptingumo ir mokiniy dalyki-
nés pozicijos rySys; mokiniy dalykiné pozicija
dél mokytojy etinés kompetencijos raiskos.

Kiino kulturos mokytojy pedagoginio
kryptingumo ir mokiniy dalykinés pozicijos
sqsaja. Mokytoju pedagogini kryptinguma pa-
lyginome su mokiniy atsakymais | klausima,
ar jiems patinka kiino kultiiros pamokos mo-
kykloje. Pastebéjome tendencija, kad daugiau
situacinio pedagoginio kryptingumo pedago-
gu patenka i ty mokiniy, kuriems labai patinka
ir patinka kiino kultiiros pamokos (84,9 proc.
ir 77,7 proc.; p < 0,09) vertinimy grupe. Si
tendencija rysSkesné tarp merginy (80,3 proc.
ir 70,2 proc.; p < 0,1), o tarp vaikiny $i sasaja
nenustatyta (88,2 proc. ir 87,6 proc.).

Pastebétos tendencijos bei kai kurie statis-
tiskai reikSmingi skirtumai lyginant mokytoju
pedagogini kryptinguma su mokiniy nuomone
apie tai, kokios kiino kultiiros mokytojo savy-
bés jiems patinka. Mokiniams labiau patinka
tokios situacinio pedagoginio kryptingumo
mokytojy savybés: gera fiziné i§vaizda (54,5
proc. ir 44,4 proc.; p < 0,08) bei ramumas (57,3
proc. ir 45,8 proc.; p < 0,1). Mokiniai daugiau
iSskyré teigiamy tikslingo pedagoginio kryp-
tingumo mokytojy savybiy. Dazniausiai pami-
nétos tokios: draugiskumas (49,3 proc. ir 36,1
proc.; p < 0,1), savo dalyko i§manymas (50,7
proc. ir 37,1 proc.; p < 0,1), humoro jausmo
turéjimas (49,6 proc. ir 35,6 proc.; p < 0,07)
ir ypa¢ bendravimo lengvumas (50,0 proc. ir
28,6 proc.; p < 0,009).

Ivertinus visas kiino kultiros mokytojo sa-
vybes, kurios mokiniams patinka, suminiu
balu, paaiskéjo, kad daugiau teigiamy savy-
biy mokiniai nurodo tikslingo pedagoginio
kryptingumo mokytojy grupéje (52,6 proc. ir
44,6 proc.; p < 0,08). Tai btidinga ir vaikinams
(44,9 proc. ir 39,3 proc.), ir merginoms (60,9
proc. ir 50,5 proc.; p <0,1).

Lygindami kiino kultiiros mokytojuy savy-
bes, kurios mokiniams patinka, pastebéjome

competencyand pupils’subject-related position
in the lesson is analysed in the following
aspects: the link between physical education
teachers’ pedagogical orientation and pupils’
subject-related position;  pupils’ subject-
related position regarding manifestation of
teachers’ ethical competency.

The link between  physical education
teachers’ pedagogical orientation and pupils’
subject-related position. We have compared
teachers’ pedagogical orientation with pupils’
answers to the question whether they liked
physical education lessons at school. We
have noticed a tendency that more situational
pedagogical orientation teachers fall under
the group of assessment of such pupils who
like physical education lessons very much
and like them (84.9 % and 77.7 %; p < 0.09).
This tendency is more distinct among girls
(80.3 % and 70.2 %; p < 0.1) whilst among
boys this link has not been identified (88.2 %
and 87.6 %).

Tendencies and  certain  statistically
significant differences were noticed comparing
teachers’ pedagogical orientation with pupils’
opinion about physical education teacher’s
traits that they like. Pupils like such traits of
situational pedagogical orientation teachers
as good physical appearance (54.5 % and
44.4 %; p < 0.08) and calmness (57.3 % and
45.8 %; p < 0.1). Pupils distinguished more
positive traits among purposeful pedagogical
orientation  teachers  like  friendliness
(49.3 % and 36.1 %; p < 0.1), knowledge of
one’s subject (50.7 % and 37.1 %; p < 0.1),
a sense of humour (49.6 % and 35.6 %; p <
0.07) and easy communication in particular
(50.0 % and 28.6 %; p < 0.009).

Comparing physical education teachers’
traits that pupils like, we noticed a tendency
that boys more often mentioned application of
innovations in the lesson. This characteristics
is more common to the purposeful pedagogi-
cal orientation teachers’ group (43.9 % and
33.3 %; p < 0.1). Boys particularly like when
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tendencija, kad vaikinai dazniau mini naujoviy
taikyma pamokoje. Si savybé biidingesné tiks-
lingo pedagoginio kryptingumo mokytojams
(43,9 proc. ir 33,3 proc.; p <0,1). Ypac vaiki-
nams patinka, kad Sie pedagogai, lyginant su
situacinio pedagoginio kryptingumo kolego-
mis, dazniau turi humoro jausma (46,6 proc. ir
23,1 proc.; p < 0,02), ta¢iau jiems ne tokia ak-
tuali fiziné i$vaizda (34,6 proc. ir 53,2 proc.; p
< 0,1). Apibadindamos tikslingo pedagoginio
kryptingumo mokytojus, merginos dazniau
akcentuoja bendravimo lengvuma (54,9 proc.
ir 29,4 proc.; p < 0,04). Tai dazniau nurodo ir
vaikinai (44,6 proc. ir 28,0 proc.; p <0,1).

Su mokytojuy pedagoginiu kryptingumu ly-
ginome ir tas jy savybes, kurios vaikams ne-
patinka. Tikslingo pedagoginio kryptingumo
mokytoju grupéje kiek dazniau nurodomas
reikalavimas vykdyti normatyvus (55,0 proc.
ir 43,5 proc.; p < 0,04) bei nedalyvavimas fi-
zingje veikloje kartu su mokiniais per kiino
kultiiros pamokas (54,0 proc. ir 46.7 proc.;
p < 0,1). Idomu pastebéti, kad apibiidindami
situacinio pedagoginio kryptingumo moky-
tojus, mokiniai nenurodo né vienos aiskiai
nepatinkancios savybés. leskant sasajy vaiki-
ny ir merginy grupiy atsakymuose, pastebéta
tik viena tendencija: ir vieni, ir kiti dazniau
(p <0,1) ivardija tikslingo pedagoginio kryp-
tingumo mokytoju reikalavima vykdyti nor-
matyvus (atitinkamai 50,7 proc. ir 38,2 proc.
bei 60,3 proc. ir 48,4 proc.).

Lyginamoji mokytoju pedagoginio kryp-
tingumo ir jy bendravimo su mokiniais kiino
kultiiros pamokose duomeny analizé i§ryskino
tendencija, kad tikslingo pedagoginio kryptin-
gumo mokytojai tose situacijose, kai mokiniai
priestarauja ju skiriamai uzduociai, dazniau
nei situacinio pedagoginio kryptingumo kole-
gos vaikus apSaukia (8,3 proc. ir 4,3 proc.; p <
0,1). Tokie atvejai néra dazni. Taip pat paste-
béta, kad merginos dazniau nei vaikinai teigia,
kad kai joms nepavyksta gerai atlikti pratima,
tai kino kultiiros mokytojas jas kartais i§juo-
kia. Tai dazniau biidinga situacinio pedago-
ginio kryptingumo mokytojams (12,5 proc. ir

these teachers, comparing with situational
pedagogical orientation colleagues, more often
have a sense of humour (46.6 % and 23.1 %;
p < 0.02), but physical appearance is not so
relevant for them (34.6 % and 53.2 %; p <0.1).
Describing purposeful pedagogical orientation
teachers, girls more often emphasise easy
communication (54.9 % and 29.4 %; p <
0.04). This is also more often indicated by
boys (44.6 % and 28.0 %; p <0.1).

Teachers’ pedagogical orientation was also
compared with such teachers’ traits which
children dislike. In the group of purposeful
pedagogical orientation teachers slightly more
often the requirement to achieve normative
standards (55.0 % and 43.5 %; p < 0.04) and
non-participation in physical activities together
with pupils in physical education lessons
(54.0 % and 46.7 %; p <0.1) are indicated. It is
interesting to notice that describing situational
pedagogical orientation teachers, pupils do not
indicate even a single trait that they dislike.
Looking for links between boys’ and girls’
answers, only one tendency was noticed:
both boys and girls more often (p < 0.1) name
the requirement of purposeful pedagogical
orientation teachers to achieve normative
standards (correspondingly 50.7 % and 38.2
%, and 60.3 % and 48.4 %).

Comparative  analysis  of  teachers’
pedagogical orientation and their
communication with pupils in physical
education lessons highlighted a tendency that
in such situations when pupils contradict to
perform the given task purposeful pedago-
gical orientation teachers more often than
situational pedagogical orientation colleagues
shout at children (8.3 % and 4.3 %; p < 0.1).
Such cases are not frequent. It has also been
noticed that girls more often than boys state
that they are not able to perform an exercise
well, so then the physical education teacher
makes a mock of them. In girls’ opinion, it is
more common that teachers do not change the
task, although girls contradict to it (48.5 %
and 40.8 %; p <0.1).
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5,0 proc.; p < 0,1). Jiems, merginy nuomone,
budingiau nepakeisti uzduoties, nors mokslei-
vés prieStarauja jai (48,5 proc. ir 40,8 proc.;
p<0,1).

Iverting mokytoju pedagogini kryptingu-
ma suminiu balu ir palyging ji su tokiu pat
moksleiviy motyvacijos kiino kultiiros pamo-
koms balu, nustatéme, kad daugiau tikslingo
pedagoginio kryptingumo mokytoju pateko i
aukstesnés, mokiniy vertinimu motyvacijos
grupe (53,9 proc. ir 36,6 proc.; p < 0,004).
Tai akivaizdziau merginy (56,3 proc. ir 34,1
proc.; p < 0,02) negu vaikiny (51,5 proc. ir
38,2 proc.; p < 0,09) grupéje. Sie duomenys
rodo, kad tikslingo pedagoginio kryptingumo
kiino kultiiros mokytojai labiau nei situaci-
nio kryptingumo kolegos motyvuoja vaikus
dalyvauti kiino kultiiros pamokose. Daugiau
moksleiviy nurodé, kad tokiy pedagogu veda-
mos kiino kultiiros pamokos mokykloje jiems
labai patinka ir patinka (83,5 proc. ir 76,6
proc.; p < 0,1). Ypac tai rySku vaikiny grupé-
je (94,1 proc. ir 71,4 proc.; p < 0,001), o tarp
merginy stebima prieSinga tendencija: joms
labai patinka ir patinka situacinio pedagoginio
kryptingumo mokytojy pamokos (85,0 proc. ir
71,8 proc.; p<0,1).

Mokiniy dalykiné pozicija dél mokytojy
etinés kompetencijos rySkumo. Mokytoju eti-
n¢ kompetencija palyginome su mokiniy mo-
tyvacija dalyvauti kiino kultiiros pamokose.
Remiantis lyginamosios analizés duomenimis,
auksStesnés motyvacijos grupei priklausan-
tiems mokiniams priimtiniau dalyvauti ty pe-
dagogu pamokose, kuriy gebéjimai orientuoti
1 aplinkos, padedancios mokiniui iSgyventi
pazinimo dziaugsma, kirima. Sie gebéjimai
rysSkesni nei pavirsutiniski (54,4 proc. ir 47,1
proc.; p < 0,1). Aukstos mokiniy motyvacijos
dalyvauti kiino kultiiros pamokose grupei ypac
patinka kiino kultiiros mokytojai, kurie geba
padéti mokiniui spresti problemas, susijusias
su prarasta mokymosi motyvacija (54,4 proc.
ir 44,0 proc.; p < 0,04).

Lygindami auks$tos motyvacijos dalyvauti
kiino kultiiros pamokose grupes, pastebéjome,

Having assessed teachers’ pedagogical
orientation by a total score and having
compared it with the same score of pupils’
motivation in physical education lessons,
we have identified that more purposeful
pedagogical orientation teachers fell under
the group of higher motivation (53.9 % and
36.6 %; p < 0.004). This is more obvious in
girls’ (56.3 % and 34.1 %; p < 0.02) rather
than boys’ (51.5 % and 38.2 %; p < 0.09)
group. These data demonstrate that purposeful
pedagogical orientation teachers more than
situational pedagogical orientation teachers
orientate children to take part in physical
education lessons. More pupils have indicated
that they liked physical education lessons
conducted by such teachers very much and
liked them (83.5 % and 76.6 %; p<0.1). This is
particularly distinct in the boys’ group (94.1 %
and 71.4 %; p < 0.001) whilst among girls
an opposite tendency is observed: they like
lessons conducted by situational pedagogical
orientation teachers very much and like them
(85.0 % and 71.8 %; p <0.1).

Pupils’ subject-related position regarding
distinctiveness  of  teachers’  ethical
competency. We have compared teachers’
ethical competency with pupils’ motivation to
take part in physical education lessons. Based
on comparative analysis data, pupils who
belong to the higher motivation group find it
more acceptable to take part in the lessons of
such teachers whose abilities are orientated
to creation of the environment that helps the
pupil to experience the joy of cognition. These
abilities are more distinct than superficial
(54.4 % and 47.1 %; p < 0.1). Pupils who
belong to the higher motivation group with
regard to participation in physical education
lessons particularly like such teachers who
help pupils to solve problems related to lost
learning motivation (54.4 % and 44.0 %;
p <0.04).

Comparing groups of high motivation to
take part in physical education lessons, we
have noticed that boys more often than girls
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kad vaikinai dazniau nei merginos nurodo
pedagogu gebéjima padéti vaikams atpazinti
savo lukescius ir jy siekti. AukStos motyvaci-
jos vaikiny grupei priimtinesni kiino kulttiros
mokytojai, kuriy pastarasis gebéjimas ryskes-
nis (56,5 proc. ir 44,3 proc.; p < 0,08). Taip pat
tokios motyvacijos vaikiny grupei reikSmingi
ir tie kiino kultiiros mokytojai, kurie labiau
geba sukurti ugdytiniui aplinka, padedancia
iSgyventi pazinimo dZiaugsma (59,3 proc. ir
45,8 proc.; p < 0,08), sudominti mokomuoju
dalyku ir palaikyti mokymosi motyvacija (55,4
proc. ir 45,9 proc.; p < 0,1). Merginos, kurios
taip pat labai motyvuotos dalyvauti kino kul-
tiiros pamokose, dazniau nei vaikinai akcen-
tuoja pedagogu gebéjima padéti joms spresti
problemas, susijusias su prarasta mokymosi
motyvacija. Tokiy merginy grupei labiau pa-
tinka tie kiino kultiros mokytojai, kuriy Sie
gebéjimai didesni uz pavirSutiniSkus kolegu
gebéjimus (55,3 proc. ir 42,4 proc.; p < 0,08).

Gauti lyginamosios analizés duomenys
rodo, kad dalyvauti kiino kultiiros pamokose
mokinius labiau motyvuoja tie kiino kulttiros
mokytojai, kurie geba sukurti mokiniui aplin-
ka, padedancia iSgyventi pazinimo dZiaugsma,
spresti problemas, susijusias su prarasta mo-
kymosi motyvacija, atpazinti savo likescius
ir ju siekti, sudominti mokomuoju dalyku ir
palaikyti mokymosi motyvacija.

Kino kultiiros mokytoju etinés kompeten-
cijos gebéjimus palyginome su mokiniy at-
sakymais | klausima, ar jiems patinka kiino
kultiiros pamokos mokykloje. Pasteb&jome
tendencija, kad vaikinams labiau nei mergi-
noms patrauklios kiino kultiros pamokos,
kada pedagogai geba ugdyti juy saviverte ir pa-
sitikéjima savimi. Todél vaikiny grupe labiau
tenkina kiino kultiiros mokytojai, kuriy Sie
gebéjimai ryskesni (91,0 proc. ir 84,5 proc.;
p <0,1). Jiems dar patinka kiino kultiiros pa-
mokos, kai kompetentingi mokytojai labiau
nei kiti geba sudominti mokomuoju dalyku ir
palaikyti vaiky mokymosi motyvacija (93,9
proc. ir 84,1 proc.; p < 0,05). Idomu pastebéti,

indicate teachers’ ability to help children to
recognise their expectations and seek them.
Boys’ group of high motivation find physical
education teachers whose latter ability is more
distinct more acceptable (56.5 % and 44.3 %;
p < 0.08). It is also important for such group
of boys that physical education teachers are
able to create the environment for the learner,
which helps to experience the joy of cognition
(59.3 % and 45.8 %; p < 0.08), arouse interest
in the subject and maintain learning motivation
(55.4 % and 45.9 %; p < 0.1). Girls who are
also very motivated to take part in the physical
education lessons, more often than boys,
emphasise teachers’ ability to help to solve
problems related to lost learning motivation.
Obtained data of the comparative analysis
demonstrate that pupils are more motivated to
take part in physical education lessons by such
physical education teachers who are able to
create the environment that helps to experience
the joy of happiness, solve problems related
to lost learning motivation, recognise their
expectations and seek them, arouse interest in
the subject and maintain learning motivation.
We have compared physical education
teachers’ ethical competency abilities with
pupils’ answers to the question whether they
like physical education lessons at school.
We have noticed a tendency that boys rather
than girls find physical education lessons
more attractive when teachers are able to
develop their self-worth and self-confidence.
Therefore, boys’ group prefer such physical
education teachers whose such abilities are
more distinct (91.0 % and 84.5 %; p < 0.1).
They also like such physical education lessons
when competent teachers more than others
are able to arouse interest in the subject and

maintain children’s learning motivation (93.9
% and 84.1 %; p < 0.05). It is interesting to
notice that girls prefer such physical education
lessons where teachers are able to only
superficially help to recognise expectations
and seek them (82.4 % and 62.7 %; p <0.007),
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kad merginoms labiau patinka kiino kulttiros
pamokos, kuriose mokytojai tik pavirSutinis-
kai geba padéti joms atpazinti savo likesCius
ir ju siekti (82,4 proc. ir 62,7 proc.; p < 0,007),
sukurti aplinka, padedancia iSgyventi pazini-
mo dZiaugsma (78,9 proc. ir 67,3 proc.; p <
0,1), sudominti mokomuoju dalyku ir palaiky-
ti ju mokymosi motyvacija (83,9 proc. ir 61,9
proc.; p < 0,002) lyginant su gabesniais peda-
gogais. Kita vertus, merginoms labiau patinka
kiino kultiiros pamokos, kai mokytojas geba
spresti problemas, susijusias su prarasta mo-
kymosi motyvacija. Merginos palankiau atsi-
liepia apie kiino kultiiros mokytojus, kuriy Sie
gebéjimai ryskesni (29,4 proc. ir 20,0 proc.;
p<0,1).

Sugreting etinius kiino kultiiros mokytoju
gebéjimus su mokiniy atsakymais apie pe-
dagogus, pastebéjome, kad dazniau patinka
tie pedagogai, kurie labiau nei pavirSutinisky
gebéjimy kolegos geba ugdyti mokiniy sa-
ves vertinima ir pasitikéjima savimi (72,6
proc. ir 61,3 proc.; p < 0,03). Patinka ir tie
mokytojai, kurie labiau geba sukurti moki-
niui aplinka, padedancia iSgyventi pazinimo
dziaugsma (73,7 proc. ir 64,2 proc.; p < 0,09),
padéti spresti problemas, susijusias su praras-
ta mokymosi motyvacija (75,2 proc. ir 59,6
proc.; p <0,003). Isryskéjo vaikiny ir merginy
grupiy skirtumai. Vaikinai teigiamiau vertina
kiino kultiros mokytojus, kurie geriau nei kiti
geba ugdyti jaunuoliy savivertg ir pasitikéjima
savimi (69,9 proc. ir 50,6 proc.; p < 0,02), o
merginos i§skyré tuos, kuriy gebéjimai padéti
joms atpazinti savo likeséius ir jy siekti (31,9
proc. ir 21,6 proc.; p < 0,1) bei sukurti aplin-
ka, padedancia iSgyventi pazinimo dziaugs-
ma (86,0 proc. ir 67,9 proc.; p <0,01) taip pat,
kaip ir vaikiny atveju, yra ryskesni.

Palyging etinius kiino kultiros mokytoju
gebéjimus su mokiniy nuomone apie tai, ko-
kie mokytojai jiems nepatinka, pastebéjome,
kad dazniau nepatinka tie pedagogai, kurie tik
pavirSutini§kai geba ugdyti mokiniy saviverte
ir pasitikéjimag savimi lyginant su rySkesniy
gebéjimy mokytojais (27,0 proc. ir 16,4 proc.;

create environment that helps to experience
the joy of cognition (78.9 % and 67.3 % ; p <
0.1), arouse interest in the subject and maintain
their learning motivation (83.9 % and 61.9 %j;
p < 0.002), comparing with more talented
teachers. On the other hand, girls prefer such
physical education lessons where teachers are
able to solve problems related to lost learning
motivation.

Having compared physical education
teachers’ abilities with pupils’ answers
about teachers, we noticed that pupils more
often liked such teachers who are more
able, compared with their colleagues with
superficial abilities, to develop pupils’ self-
worth and self-confidence (72.6 % and 61.3 %;
p < 0.03). Pupils also like such teachers who
are more able to create environment helping
to experience the joy of cognition (73.7 %
and 64.2 %; p < 0.09), help to solve problems
related to lost learning motivation (75.2 % and
59.6 %; p <0.003). Differences between boys’
and girls’ groups have shown up. Boys are
more positive about such physical education
teachers who are better at developing young
peoples’ self-worth and self-confidence than
others (69.9 % and 50.6 %; p < 0.02), whilst
girls distinguished such teachers who had
more distinct abilities which helped them to
recognise their expectations and seek them
(31.9 % and 21.6 %; p < 0.1) and who created
environment helping to experience the joy of
cognition (86.0 % and 67.9 %; p <0.01), like
in the boys’ group.

Having compared ethical abilities of physical
education teachers with pupils’ opinion about
teachers that pupils dislike, we noticed that
pupils more often disliked such teachers who
were able to develop pupils’ self-worth and
self-confidence only superficially, comparing
with teachers with more distinct abilities
(27.0 % and 16.4 %; p < 0.02). This was more
reflected in boys’ (34.2 % and 18.4 %; p <
0.03) rather than girls’ (18.5 % and 14.0 %)
group. However, girls more often than boys
dislike such physical education teacher who is
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p < 0,02). Tai labiau atsispindéjo vaikiny
(34,2 proc. ir 18,4 proc.; p < 0,03) nei merginy
(18,5 proc. ir 14,0 proc.) grupéje. Taciau mer-
ginoms dazniau nei vaikinams nepatinka toks
kiino kulttiros mokytojas, kuris tik pavirSuti-
niskai geba padéti mokiniui spresti problemas,
susijusias su prarasta mokymosi motyvacija.
Taip manancios merginos maziau aktualizuoja
ryskesniy etiniy gebéjimy kiino kultiiros mo-
kytojus (10,5 proc. ir 21,3 proc.; p < 0,006).

Lyginamosios analizés duomenys rodo, kad
mokiniams labiau patinka tie kiino kulttiros
mokytojai, kurie geba ugdyti ju saves vertini-
ma ir pasitikéjima savimi, padéti jiems spresti
problemas, susijusias su prarasta mokymosi
motyvacija, bei sukurti aplinka, padedancia i§-
gyventi pazinimo dziaugsma, o nepatinka tie,
kuriy Sie geb¢jimai téra pavirSutiniski.

Lyginant kiino kultiros mokytojy etinius
gebéjimus su mokiniy atsakymais | klausima,
kas jiems patinka kiino kulttiros pamokose,
pastebéta, kad rySkesniais etiniais gebéjimais
pasizymintys kiino kultiiros mokytojai palan-
kiau vertinami ty mokiniy, kurie nurodé, kad
jiems patinka didelé fizinés veiklos jvairové
(76,0 proc. ir 66,3 proc.; p < 0,09). Kur kas la-
biau ryskesniu etiniy gebéjimy kiino kulttiros
mokytojai priimtini tai mokiniy grupei, kuri
nurodé kad patinka mokytojas (78,0 proc. ir
54,4 proc.; p < 0,001), kad pamokos gerai or-
ganizuotos (61,6 proc. ir 47,8 proc.; p < 0,04)
ir idomios (73,6 proc. ir 62,6 proc.; p < 0,07).
Nustatyta, kad vaikinai dazniau nei merginos
teigia, kad Siems pedagogams biidinga fizinés
veiklos ivairové per pamoka (86,3 proc. ir
66,7 proc.; p < 0,008), geras pamoky organi-
zavimas (66,7 proc. ir 45,8 proc.; p <0,02), ju
idomumas (78,5 proc. ir 62,5 proc.; p < 0,05),
kad jiems patinka mokytojas (70,8 proc. ir
41,8 proc. p < 0,001). Toki pedagoga labiau
mégsta ir merginos lyginant su pavirSutinisky
gebéjimy mokytojais (83,3 proc. ir 69,6 proc.;
p <0,06).

Ryskesniy etiniy gebéjimy mokytojai daz-
niau nei pavirSutinisky gebéjimy ju kolegos
priimtinesni tiems mokiniams, kurie nurodé,

able to only superficially help pupils to solve
problems related to lost learning motivation.
Girls who think so less actualise physical
education teachers with more distinct ethical
abilities (10.5 % and 21.3 %; p < 0.06).

Data of the comparative analysis
demonstrate that pupils like such physical
education teachers who are able to develop
their self-worth and self-confidence, help
them to solve problems related to lost learning
motivation and create environment that helps
to experience the joy of cognition and that
they dislike such teachers whose such abilities
are only superficial.

Comparing physical education teachers’
ethical abilities with pupils answers to the
question what they like in physical education
lessons, it was noticed that physical education
teachers with more distinct ethical abilities
are more favourably assessed by such pupils
who indicated that they liked big diversity of
physical activities (76.0 % and 66.3 %; p <
0.09). Teachers with more distinct ethical
abilities are much more acceptable to such
group of pupils which indicated that they liked
the teacher (78.0 % and 54.4 %; p < 0.001),
that lessons were well organised (61.6 % and
47.8 %; p < 0.04) and interesting (73.6 % and
62.6 %; p < 0.07). It has been identified that
boys more often than girls state that these
teachers use diverse physical activities during
the lesson (86.3 % and 66.7 %; p < 0.008),
their lesson organisation is good (66.7 % and
45.8 %; p <0.02), lessons are interesting (78.5
% and 62.5 %; p < 0.05), that they like the
teacher (70.8 % and 41.8 % p < 0.001). Such
teacher is more liked by girls too, comparing
with teachers with superficial ethical abilities
(83.3 % and 69.6 %; p < 0.06).

Teachers with more distinct ethical
abilities more often than their colleagues
with  superficial ethical abilities are more
acceptable to those pupils who indicated what
they disliked in physical education lessons:
distinguished incorrect assessment of their
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kas nepatinka kiino kultiiros pamokose, i$sky-
ré neteisinga ju pastangy vertinima (31,2 proc.
ir 15,6 proc.; p < 0,003), dazniau nurodé¢, kad
jie neskatinami pamokoje (35,4 proc. ir 25,0
proc.; p <0,07), kad pamokos neidomios (35,1
proc. ir 22,2 proc.; p < 0,02) ir kad nepatinka
mokytojas (27,8 proc. ir 12,4 proc.; p <0,003).
Bitina atkreipti démesi, kad kur kas daugiau
moksleiviy, vertindami pamokas, nurodé, kad
patinka mokytojas. Pastebéta, kad daugiau
pavirSutiniSky etiniy gebéjimy mokytojai ge-
riau vertinami vaikiny, kurie nurodé, kad pa-
mokose nuobodu (39,6 proc. ir 24,4 proc.; p
< 0,06), kad neteisingai vertinamos juy pastan-
gos (31,3 proc. ir 15,4 proc.; p < 0,03), kad
neidomios pamokos (38,2 proc. ir 20,3 proc.;
p < 0,02) ir kad nepatinka pedagogas (37,3
proc. ir 18,1 proc.; p < 0,02). Maziau ryskes-
niy skirtumy pastebéta merginy grupéje. Jos
taip pat, kaip ir vaikinai, dazniau nurodé, kad
pavirSutiniSky gebéjimy mokytojai lyginant
su rySkesniy gebéjimy kolegomis neteisingai
vertina ju pastangas (29,3 proc. ir 15,9 proc.;
p < 0,07). Tadiau, merginy nuomone, ryskes-
niy etiniy gebéjimy mokytojai jas mazai skati-
na (35,7 proc. ir 20,2 proc.; p < 0,05).

Kino kultiiros mokytoju etinius gebéjimus
palyginome su mokiniy atsakymais i klausi-
ma, kokios pedagogy savybés jiems patinka
(zr. 1 lentelg).

1 lenteléje pateikti duomenys rodo, kad mo-
kiniai ryskesniy etiniy gebéjimy kiino kulttiros
mokytojy patinkancias savybes vertina teigia-
miau nei pavirSutinisky gebéjimy mokytojy.
Ne toks ryskus skirtumas tik vertinant peda-
gogy ramuma. Lentelés duomenys taip pat
atskleidzia, kad mokiniams labiausiai patinka
rySkesniy etiniy gebéjimy mokytojy draugis-
kumas, savo dalyko iSmanymas, lengvumas
bendraujant, draugiskumas. Reciau teigiamai
vertinamos tokios mokytoju savybés: gera fizi-
né i§vaizda, kiirybiskumas, naujoviy taikymas
bei pastangos atsizvelgti | mokiniy nuomong
skiriant uzduotis.

efforts (31.2 % and 15.6 %; p < 0.003), more
often indicated that they were not induced in
the lesson (35.4 % and 25.0 %; p < 0.07), that
lessons were not interesting (35.1 % and 22.2
%;p<0.02) and that they did not like the teacher
(27.8 % and 12.4 %; p < 0.003). It is necessary
to pay attention to the fact that a much bigger
number of pupils, assessing lessons, indicated
that they liked the teacher. It was noticed that
more teachers with superficial ethical abilities
were better assessed by boys who indicated
that lessons were boring (39.6 % and 24.4 %;
p < 0.06), that their efforts were incorrectly
assessed (31.3 % and 15.4 %; p < 0.03), that
lessons were not interesting (38.2 % and 20.3
%; p <0.02) and that they disliked the teacher
(37.3 % and 18.1 %; p <0.02). Less number of
more distinct differences were noticed in the
girls’ group. Like boys, they also more often
indicated that teachers with superficial ethical
abilities, comparing with colleagues with more

distinct €thical abilities, incorrectly assessed
their efforts (29.3 % and 15.9 %; p < 0.07).
However, in girls’ opinion, teachers with
more distinct ethical abilities little encourage
them (35.7 % and 20.2 %; p < 0.05).

We have compared physical education
teachers’ ethical abilities with pupils’ answers

to the question which teachers’ traits they like
(see Table 1).

Data given in Table 1 show that pupils
more positively assess traits of physical
education teachers with more distinct ethical
abilities, which they like, than of teachers
with superficial abilities. The difference is not
so distinct only assessing teachers’ calmness.
Data also disclose that pupils mostly like
friendliness, knowledge of the subject, easy
communication of teachers with more distinct
ethical abilities. More rarely pupils positively
assess teachers’ good physical appearance,
creativity, application of novelties and efforts
to consider pupils’ opinion, giving tasks to
them.
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1 lentelé. Mokiniams patinkanc¢iy mokytojo savybiy jverciy sasajos su jo etiniais gebéjimais (proc.)
Table 1. Links of Estimators of the Teacher’s Traits that Pupils Like with his/her Ethical Abilities

(per cent)
Etiniy gebéjimy raiSka
. . Manifestation of ethical abilities
Mokytojo savybés Ryskis PavirSutiniski p
Teacher’s traits s . cee .
gebéjimai gebéjimai
Distinct abilities | Superficial abilities
Gera ﬁzme'lsvalzda 733 484 <0,001
Good physical appearance
DrAauglskas 97,1 83,9 < 0,001
Friendly
ISmano savo dalyka
<
Good knowledge of the subject 96,7 86,3 0,001
Ramus 86,5 78,6 <0,09
Calm
Bendrauja su klase
Communicates with the class 96,6 88,7 < 0,004
Turi humoro jausma 95.9 79.2 <0,001
Has a sense of humour
Domls} k1ekv1§nu moklmu. 86.5 67.0 <0,001
Takes interest in every pupil
Su juo lengva bendrauti
<
It is easy to communicate with him/her 96,9 83,5 0,001
Karybingas 76,0 53,5 <0,001
Is creative
Ta1k9 naujoves 76,4 56,4 <0,001
Applies novelties
Atsizvelgia { mokiniy nuomong skirdamas
uzduotis
Considers pupils’ opinion, giving tasks to 76,4 364 <0,001
them

Lyginant Siuos duomenis ly¢iy pozitiriu, pa-
stebéta, kad vaikinai jvardija tas pacias lente-
1¢je nurodytas savybes, o merginos gera fizing
iSvaizda rySkesniy etiniy gebéjimy mokyto-
jams priskiria dazniau nei vaikinai (83,3 proc.
ir 64,7 proc.; p < 0,02).

Kitoje lenteléje (zr. 2 lentelg) pateiktos kiino
kultiiros mokytoju etiniy gebéjimy sasajos su
tomis juy savybémis, kurios mokiniams nepa-
tinka.

Comparing these data in terms of gender,
it was noticed that boys name the same traits
indicated in the table whilst girls more often
than boys ascribe good physical appearance
to teachers with more distinct ethical abilities
(83.3 % and 64.7 %; p < 0.02).

The other table (see Table 2) presents links
of physical education teachers’ ethical abilities
with such teachers’ traits which pupils dislike.
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2 lentelé. Mokiniams nepatinkan¢iy mokytojo savybiy jverciy sasajos su jo etiniais gebéjimais

(proc.)
Table 2. Links of Estimators of the Teacher’s Traits that Pupils Dislike with his/her Ethical Abilities
(per cent)
Etiniy gebéjimy raiska
Manifestation of ethical abilities
Mokytojo savybés Ryskiis PavirSutiniSki p
Teacher’s traits gebéjimai gebéjimai
Distinct Superficial
abilities abilities

Nebendrauja su mgkiniais . 220 342 <0.02
Does not communicate with pupils i ’ i
Reikalauja normatyvy vykdymo

Requires to achieve normative standards 36,4 49,6 <0,03
Per pamokas nedalyvauja fizinéje veikloje kartu su

mokiniais

During the lessons does not take part in physical 363 47,6 <006
activities together with pupils

Nerodo entuziazmo

Does not show enthusiasm 283 39,6 <0,05
Nepakantus 233 31,5 >0,05
Is intolerant i ’ i
Triksta pasiaukojimo

Lacks self-devotion 28,9 48,6 <0,001
Neidomios pamokos

Not interesting lessons 33,0 477 <001
Neatsizvelgia :lmokini}l norus, pageidavimus 354 56 <0.004
Does not consider pupils’ wishes i ’ ’

Sios lentelés duomenys rodo ne tokius rys-
kius skirtingy etiniy gebéjimy mokytoju skir-
tumus, be to, ir vertinimy procentai yra ma-
zesni. Maziau skiriasi tirty grupiy mokytojai
tokiomis mokiniams nepatinkan¢iomis savy-
bémis: nedalyvavimu per pamokas fizinéje
veikloje kartu su mokiniais ir nepakantumu.
Ryskesniy etiniy gebéjimy grupéje mokiniams
labiausiai nepatinka reikalavimas vykdyti
normatyvus, nedalyvavimas fizingje veikloje
kartu su mokiniais bei nenoras atsizvelgti i ju
pageidavimus. PavirSutinisky etiniy gebéjimy
grupéje mokiniams labiausiai nepatinka neno-
ras atsizvelgti { jy pageidavimus, reikalavimas
vykdyti normatyvus, nedalyvavimas fizinéje
veikloje, t. y. tos pacios savybés, kaip ir rys-
kesniy etiniy gebéjimy pedagogy. Vadinasi,

The data of this table demonstrate not
so distinct differences between teachers
with different ethical abilities; besides,
assessment percentages are lower. There are
less differences among teachers of surveyed
groups with regard to the following traits that
pupils dislike: non-participation in physical
activities together with pupils during the
lessons and intolerance. In the group of
more distinct ethical abilities pupils mostly
dislike the requirement to achieve normative
standards, non-participation in physical
activities together with pupils and reluctance
to consider their wishes. In the group of
superficial ethical abilities pupils mostly
dislike reluctance to consider their wishes, the
requirement to achieve normative standards,
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minétas mokytoju savybes galime apibiidinti
kaip labiausiai mokiniams nepatinkancias.

Lyginant vaikiny ir merginy grupes pastebé-
ta, kad vaikinai, kaip ir patinkané¢iy mokytoju
savybiy atveju, nurodo visas lenteléje iSvardy-
tas nepatinkancias pedagogu savybes, o mer-
ginos jas ivardija reciau.

Diskusija

Atliktas tyrimas atskleidé tokius esminius
pedagoginio kiino kultiros mokytoju kryp-
tingumo, etinés kompetencijos ir mokiniy da-
lykinés pozicijos pamokoje sasajos aspektus:
tikslingo pedagoginio kryptingumo mokyto-
jai, palyginti su situacinio pedagoginio kryp-
tingumo pedagogais, fiziSkai aktyvesni laisva-
laikiu, jiems blidingesnis optimistinis poziliris
1 dabartinj gyvenimo tarpsnj, Sie mokytojai
dazniau kiino kultiiros pamokoje sukuria mo-
kymosi aplinka, turin¢ia edukacini poveiki ir
edukacing nauda mokiniams; ryskesniy etinés
kompetencijos gebéjimy mokytojai dazniau
sudomina mokinius mokomuoju dalyku,
nuteikia daugiau démesio skirti kiino
kultiirai.

Siekiant aktualizuoti gautus tyrimo rezulta-
tus kiino kultiiros ugdymo (placiaja prasme)
plotméje pateikiama keletas diskusiniy anali-
zuojamos problemos aspekty, orientuoty i na-
cionalinio ir tarptautinio lygmens mokslinius
tyrimus. Visy pirma, atkreiptinas démesys |
ktino kultiiros, kaip mokomojo dalyko, statu-
sa Svietimo politikoje bei ugdymo praktikoje.
Kiino kultliros pamokuy, kuriose mokiniai pri-
valo dalyvauti, vaidmuo, kai kuriy tyréjy nuo-
mone, yra bene pagrindinis jtraukiant juos { fi-
ziskai aktyvia veikla (Siedentop, 2002; Zwoz-
diak-Myers, Whitehead, Capel, 2004). Tadiau
daugelyje Saliy, kaip ir Lietuvoje, Siam moko-
majam dalykui skiriama per mazai démesio,
todél ugdymo praktikoje atotriikis tarp oficia-
lios Svietimo politikos ir ugdymo realybés yra
paplitgs reiskinys. Neatsitiktinai mokslinéje li-
teratliroje akcentuojamas zemas kiino kulttiros
pamoky statusas, nepakankamas ju skaicius ir

non-participation in physical activities; i.e.
the same traits as in the group of teachers with
more distinct ethical abilities. Hence, the said
teachers’ traits can be described as mostly
disliked by pupils.

Comparing boys’ and girls’ groups, it was
noticed that boys, like in case of traits they
like in teachers, indicate all teachers’ traits
they dislike listed in the table, whilst girls
name them more rarely.

Discussion

The performed research disclosed the
following essential aspects of the link
between  physical education teachers’
pedagogical orientation, ethical competency
and pupils’ subject-related position in the
lesson: purposeful pedagogical orientation
teachers, compared to situational pedagogical
orientation teachers are more active in their
pastime, they have a more optimistic attitude
to the current stage of life, these teachers more
often create educational environment that has
educational impact and benefit for pupils;
teachers with more distinct ethical competency
abilities more often arouse pupils’ interest in
the taught subject, bias to pay more attention
to physical education.

Seeking to actualise the obtained research
results at the plane of physical education (in a
broad sense), we present several aspects of the
analysed problem to be discussed. First of all,
attention is to be paid to the status of physical
education as a subject in the educational policy
and practice. According to some researchers,
probably the main role of physical education
lessons, which are obligatory for pupils,
is to involve them in physically active
activities (Siedentop, 2002; Zwozdiak-Myers,
Whitehead, Capel, 2004). However, in many
countries, Lithuania including, this subject
is given too little attention, that is why the
gap between official educational policy and
educational reality is a common phenomenon.
Consequently, scientists emphasise low status
of physical education lessons, their insufficient
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kokybé, materialiniy istekliy stoka (Hardman,
2008; Jankauskiené, 2008; Trinkiiniené ir kt.,
2009).

Kadangi kiino kultiiros pamokos tikslas
siejamas su mokiniy sveikata stiprinancio fi-
zinio aktyvumo nuostatos bei atitinkamy ge-
béjimy ugdymu, tad suprantama, jog kiino
kultiiros mokytojas turi padéti jiems suprasti
mokomojo dalyko esmg, i§mokyti pacius pa-
sirinkti pratimus bei fizinio aktyvumo formas
laisvalaikiu. Toks ugdymo procesas, kuriame
plétojamos mokinio dalykinés kompetencijos,
yra pagristas mokytojo ir mokiniy bendradar-
biavimu (Motiejiniené, Zadeikaité, 2009).
Kita vertus, kad pedagogas galéty ugdyti kity
kompetencijas, jis turi biiti profesionalas. Tai
pabrézia daugelis ugdymo praktikos tyréjy,
kurie, remdamiesi tyrimy rezultatais, teigia,
jog kiino kultiiros mokytojo profesionalu-
mas, turi lemiamos itakos formuojant vaiky,
visy pirma paaugliy, fizing saviugda (Ward,
O’Sullivan, 2006; Hardman, 2008; Rakaus-
kiené, Kardeliené, 2009).

Bitina pabrézti, kad mokiniy dalyvavima
kiino kulttiros pamokose didzia dalimi skati-
na kiino kultiiros mokytojo pedagoginé atsa-
komybé. Kai kurie tyréjai (Kardeliené, 2004)
aktualizuoja Sio dalyko mokytojo asmenybés
pozicija norint i§saugoti teigiama mokinio po-
zitr { dalyvavima pamokose. Kity autoriy tei-
gimu, vidines vaiky pastangas dalyvauti kiino
kulttros pamokose stiprina edukacin¢ aplin-
ka, kuri skatina ju savarankiskuma, nora siekti
rezultaty (Prusak ir kt., 2004). Todél tampa
svarbi pedagogo etiné mokiniy motyvavimo
ir paramos jiems kompetencija, nes ji lemia
mokytojo veiksmus, kad pamokoje jie iSgy-
venty pasitenkinima, ktino kultiiros aksiology
dar ivardijama kaip malonuma, dZiaugsma ir
traktuojama kaip multidimensing biisena, sa-
lygojancia mokiniy orientacija | kino kultfiros
saviugdos pasiekimus.

Kino kultiiros pamokoje mokytojo etinés
kompetencijos gebé¢jimy ryskumas rodo pro-

number and quality, lack of material resources
(Hardman, 2008; Jankauskiené, 2008;
Trink@niené et al., 2009).

Because the aim of the physical education
lesson is related to development of the attitude
of physical activeness, enhancing pupils’
health, and to development of corresponding
abilities, it is natural that the physical education
teacher must help them to understand the
essence of the taught subject, teach them
to choose exercises and forms of physical
activeness during pastime themselves. Such
educational process which develops pupils’
subject-related competencies is grounded on
cooperation between the teacher and pupils
(Motiejiiniené, Zadeikaite, 2009). On the other
hand, the teacher must be a professional to be
able to develop competencies of others.

It must be emphasised that pupils’
participation in physical education lessons
is largely induced by the pedagogical
responsibility of the physical education
teacher. Certain researchers (Kardeliené,
2004) actualise the position of the physical
education teacher’s personality, seeking
to uphold the pupil’s positive attitude to
participation in the lessons. According to other
authors, children’s inner efforts to take part in
physical education lessons are enhanced by
educational environment, which encourages
their independence and wish to seek results
(Prusak et al., 2004). Therefore, the teacher’s
ethical competency of motivating pupils
and providing support for them becomes
important because it determines the teacher’s
actions so that pupils should experience
fun in the lesson, which physical education
axiologists refer to as a pleasure, joy and treat
as a multi-dimensional state, determining
pupils’ orientation to physical education self-
education achievements.

Distinctiveness of the teacher’s ethical
competency in the physical education lesson
demonstrates peculiarities of professional
position because the teacher creates the
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fesinés pozicijos ypatumus, nes pedagogas su-
kuria mokiniui judéjimo dziaugsmo pazinimo
aplinka, suteikdamas jam greita ir konstruk-
tyvy griztamaji rysi. Svarbu pabrézti tai, kad
etinés kompetencijos giluma salygoja ugdymo
turini ir higienines salygas atitinkanti sporto
bazé, skirtingi mokiniy jgtidziai ir mokymosi
stiliai, individualus mokymosi aplinkos suvo-
kimas.

Mokslininky nuomone, gebéjimai, siejan-
tys pedagogo Zinias, elgsena ir pasirengima
veikti, igalina ji atlikti socialini vaidmeni (Ra-
kauskiené, Kardeliené, 2009). Minéty autoriy
nuomone, dabartinéje Lietuvos situacijoje, kai
kalbama apie gyventojy fizinio aktyvumo ska-
tinimo strategijos igyvendinima, biitina dome-
tis kino kultiiros mokytojo profesiniu tobuli-
nimusi bei rengimu. Kita vertus, kaip teigia
viena §ios strategijos rengéjy, Siandieniniam
kiino kultiiros mokytojui numatyta sveikatos
ugdytojo veikla yra sunkiai jgyvendinama
dél infrastruktiiros salygy, o prasta edukaci-
né aplinka ir mokiniy skaicius kiino kulttiros
pamokoje miesty bendrojo lavinimo mokyk-
lose trukdo pedagogui diskutuoti su moki-
nais, aiskinantis uzduociy ir pratimy nauda,
atskleidziant sveikos gyvensenos ypatumus
(Jankauskien¢, 2008). Kiti tyréjai nurodo, kad
kiino kultiros pamokose mokytojo veiksmus
neigiamai veikia inventoriaus stoka ir eduka-
ciné aplinka, kuri néra funkcionali, saugi ir
higieniska (Karbociené ir kt., 2005).

Svarbus ugdant kiino kultira mokytoju
etinés kompetencijos geb¢jimas - mokiniy
sudominimas mokomuoju dalyku. Kiino kul-
tiros mokytojo etinés kompetencijos, kaip jo
profesinés socializacijos raiskos, svarbg i$ da-
lies atskleidzia tyrimas, kuriame ugdomuoju
eksperimentu bandyta keisti mokiniy pozitirj
1 ktino kultiros pamokas (Blauzdys, Bagdo-
niené, 2007). Buvo nustatyta, kad pagrindiniai
teigiamo pozitrio | kiino kultiros pamokas ug-

environment where the pupil cognises the
joy of movement, this way providing him/
her with a quick and constructive feedback. It
is also important to emphasise that deepness
of the ethical competency is determined by
sports facilities, corresponding to the content
of education and hygienic conditions, pupils’
different skills and learning styles, individual
perception of the learning environment.

In the scientists’ opinion, abilities relating
the teacher’s knowledge, behaviour and
preparation to act enable him/her to perform
a social role (Rakauskiené, Kardeliené, 2009).
In the opinion of above mentioned authors, in
current situation in Lithuania, it is necessary to
take interest in professional development and
training of physical education teachers. On
the other hand, as stated by one of the authors
of this strategy, it is difficult to implement
heath educator’s activities, foreseen for
today’s physical education teacher, due to
infrastructure conditions; in addition to that,
poor educational environment and the number
of pupils in physical education lessons in
comprehensive schools of cities hinder the
teacher to hold discussions with pupils,
explaining the benefit of tasks and exercises,
disclosing peculiarities of healthy lifestyle
(Jankauskiené, 2008). Other researchers
indicate that the teacher’s actions in physical
education lessons are negatively influenced
by lack of sports equipment and educational
environment that is not functional, safe and
hygienic (Karbocieng et al., 2005).

The important ability of physical education
teachers’ ethical competency is arousing
pupils’ interest in the taught subject. The
importance of physical education teachers’
ethical competency as manifestation of his/her
professional socialisation is partially disclosed
in the research, aiming at changing pupils’
attitude to physical education lessons by means
of the educational experiment (Blauzdys,
Bagdonieng¢, 2007). It has been identified that
main sources of developing positive attitude
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dymo $altiniai yra geras mokiniy bendravimas
su kiino kultiiros mokytoju bei jo gebéjimas
sudominti vaikus, iskaitant ir zinias, kuriy jie
igyja per kiino kultiiros pamokas.
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