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TEVU, KAIP UGDYMO
PROCESO PARTNERIU,
PATIRTIS UGDANT VAIKU
MOKEJIMO MOKYTIS
KOMPETENCIJAS

Anotacija

Siame straipsnyje analizuojama mokiniy
mokymosi mokytis kompetencijos ugdy-
mas tévy ir vaiky bendradarbiavimo aspektu.
Siuolaikiné¢ mokymosi paradigma pabrézia
savarankisko ir atsakingo mokinio mokymo-
si reik§me. Tyrime i$skirtos pagrindinés tévy
isitraukimo 1 partneris$kus Seimos-mokyklos
santykius, jtakojant vaiky mokymosi kompe-
tencijos ugdyma, formas: tos, kurios sukuria
betarpiska ir nuolatinj tévy ir vaiky partnerys-
tg, skatinancius tévus aktyviai ir tikslingai pri-
sidéti prie vaiko gebéjimy mokytis ugdymo.
Tévy ir vaiky partnerystés tyrimas atskleidé
mokiniy mokymosi mokytis kompetencijos
ugdymo veiksnius, igalinancius tobulinti vi-
suomenés Svietima.

Pagrindiniai ZodZiai: mokymasis mokytis,
kompetencijy ugdymas, visuomenés svietimas.

Ivadas

2008 m. lapkric¢io 21 d. Tarybos ir Tary-
boje posédziavusiy valstybiy nariy vyriausy-
biy atstovy iSvadose - Parengti jaunima XXI
amziui: Europos bendradarbiavimo mokykly
klausimais akcentuojamas tarpdisciplininiai
gebéjimai, ,...visy pirma ,,mokymosi moky-
tis“... ir socialiniai bei pilietiniai gebéjimai”.

EXPERIENCE OF PARENTS
AS PARTNERS OF THE
EDUCATIONAL PROCESS,
DEVELOPING CHILDREN’S
LEARNING TO LEARN
COMPETENCIES

Abstract

This article  analyses development of
pupils’ learning to learn competency from
the perspective of parents’ and children’s
cooperation.  Modern learning paradigm
emphasizes the importance of the pupil’s
autonomous and responsible learning. The
research distinguishes main forms of parents’
involvement in family-school partnerships:
those which create direct and constant
parent-children partnership, inducing parents
to actively and purposefully contribute to
development of the child’s abilities to learn.
The research on parent-children partnership
has disclosed factors of developing pupils’
learning to learn competency, enabling to
improve education of the society.

Key words: learning to learn, development
of competencies, education of the society.

Introduction

The conclusions of the European Council
and state representatives of member states,
who took part in the meeting on November
21, 2008, on Preparing Young People for
the 21 Century: an Agenda for European
Cooperation on Schools emphasise *“ enhancing
competencies related not just to separate
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Komisijy tarnyby dokumente XXI a. moky-
klos (2007) siekiant padéti valstybéms naréms
pritaikyti mokykly mokymo programas prie
siy laiky poreikiy, Europos Sajunga neseniai
priémé ,,Europos bendryju gebéjimy metme-
nis* — orientacing priemong, susijusia su ben-
draisiais gebéjimais, kuriy reikia kiekvienam
zmogui, kad galéty sékmingai tvarkyti savo
gyvenima Zziniy visuomenéje. Jie apima ,,tra-
dicinius” geb¢jimus ir jvairiose srityse pritai-
komus igtidzius, pvz., gebéjima mokytis, soci-
alinius ir pilietinius geb¢jimus, iniciatyvuma,
versluma, kult@irini samoninguma ir raiska‘.

2010 m. Geguzés 11 d. Tarybos iSvados dél
$vietimo ir mokymo socialinio aspekto ,,Ben-
dryju gebéjimy suteikimas visiems mokan-
tis visa gyvenima bus vienas i§ svarbiausiy
veiksniy gerinant pilie¢iy galimybes isidar-
binti, socialing aprépt] ir savirealizacija“. Eu-
ropos Tarybos ataskaitoje ,,Mokymasis visa
gyvenima“ — zinioms, kiirybiSkumui ir ino-
vacijoms skatinti (2008) mokymosi mokytis
sritis jvardijama kaip padariusi nepakankama
pazanga. Tam, kad negrésty socialiné atskirtis,
siilo isugdyti pagrindinius gebéjimus visiems,
tarp jy - ir mokymosi mokytis.

Svietimo ir mokymo modernizavimas — gy-
vybiskai svarbus gerovés ir socialinés san-
glaudos Europoje veiksnys (2006). Teigiama,
kad ,,mokydamiesi visa gyvenima visi pilie-
Ciai turi igyti ir nuolat atnaujinti zinias, {gl-
dzius ir kompetencija, be to, reikia atsizvelgti
1 asmeny, kuriems gresia socialiné atskirtis,
konkrecius poreikius. Tai padés padidinti dar-
buotojy skai¢iy ir ekonomini augima, tuo pa-
¢iu uztikrinant socialing sanglauda”. Pradinio
ir pagrindinio ugdymo bendrosiose programo-
se (2008) akcentuojamos mokymosi mokytis
kompetencijos, kur prioritetas teikiamas prisi-
imant atsakomybg uz savo mokymasi, sickiant
uzsibrézto tikslo, gebéjimui planuoti ir apmas-
tyti mokymosi procesa ir rezultatus, i$sikelti
pamatuotus tolesnius uzdavinius, zinoti savo
mégstamus mokymosi biidus, pakankamus ir
tobulintinus gebéjimus, mokymosi pasirinki-
mo galimybes.

subjects  but  also interdisciplinary
competencies, in the first place “learning to
learn” ... and social and civic competencies” .
In the document of the Council, 21% Century
Schools (2007), seeking to help member
states to adjust school curricula to the needs
of these times, the EU recently adopted “The
European Framework for Key Competences”.
They encompass “traditional” competencies .as
well as skills applicable in various areas; e.g.,
the competency of learning to learn, social and
civic competencies, proactiveness, enterprise,
cultural awareness and manifestation”.

The conclusions of the European Council
regarding social aspect of education and
teaching “Key Competencies for Lifelong
Learning”, dated May 11, 2010, will be
one of the main factors improving citizens’
possibilities to find employment, social
inclusion and self-realisation”.

In the report of the European Council
“Delivering Lifelong Learning for Knowledge,
Creativity and Innovation” (2008) the area
of lifelong learning is named as the one that
has undergone insufficient progress. To avoid
social exclusion, it is proposed to develop key
competencies for all, including the competency
of learning to learn.

Modernisation of education and teaching
is a vitally important factor of welfare and
social cohesion in Europe (2006). Through
lifelong learning all citizens have to acquire
and constantly update knowledge, skills
and competencies; besides, concrete needs
of persons who are threatened by social
exclusion must be considered. This will help to
increase the numbers of employed persons and
economic growth, at the same time ensuring
social cohesion.

According to the National Curriculum
for Primary and Basic Education (2008), having
acquired competencies of learning to leam, the
pupil “feels the need to learn and takes
responsibility for his/her learning, persistently
seeks the set goal, is able to plan and consider
the learning process and results, set measurable
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2008 m. lapkri¢io 21 d. Tarybos ir Tarybo-
je posédziavusiy valstybiu nariy vyriausybiy
atstovy iSvadose — Parengti jaunima XXI
amziui: Europos bendradarbiavimo mokykly
klausimais akcentuojama, jog labai svarbu
yra , anksti nustatyti mokymosi sunkumus
ir surandant sprendimus, grindziamus labiau
individualiais pedagoginiais metodais, pri-
taikytais kiekvieno mokinio poreikiams ir
sugebéjimams”. To pasakoje, vis didéjantis
mokinio, kaip besimokancio ugdymo objekto
ir subjekto vaidmuo, kelia naujus, i$§tkius net
ik pedagogams, bet ir tévams, kurie suteikia
pagalba. Tiek pedagogams, tiek tévams tenka
sudétinga uzduotis - ne tik perteikti zinias, bet
ir ugdyti jy savarankisko mokymosi jgiidzius,
sugebéjima atrasti sau tinkamiausius moky-
mosi budus.

Mokymosi samprata, mokymosi proce-
so ypatumus ir dazniausiai pasitaikancius
mokymosi stilius analizavo lietuviy auto-
rés — Kazlauskiené, Gaucaité, Poceviciené,
Masiliauskiené (2012a, b, ¢, d, e, f, g, h, j, k,
1, m, n, 0), G. Butkiené ir A. Kepalaité (1996),
D. Kancleriené ir G. Kvietkauskiené (2008),
V. Staniauskiené (2011), Rajeckas (2005),
C. Glickman (2010), daug démesio mokymaosi
stiliams skyré uzsienio autoriai Chr. Koppens-
teiner (2005), J. Schumaker (2009). [vairts
mokymosi aspektai analizuojami 2011 projek-
to ,, Alternatyvus ugdymas svietimo sistemoje‘
medziagoje, aptariant produktyviojo moky-
mosi modelius bei vadove ,,Moleya — jauny
Zmoniy motyvavimas ir skatinimas mokytis®
(2010), taip pat G.Petty (2006, 2008) deta-
liai analizuoja aktyvaus mokymosi aspektus,
vadovaujantis konstruktyvistine mokymosi
paradigma, aptardamas jvairiems mokymosi
stiliams tinkamiausius mokymo biidus ir prie-
mones. Tévy ir pedagogy bendradarbiavimo
itaka mokymosi mokytis kompetencijos ug-
dymui atskleidziama J. Samaitienés (2008)
bei Ch. Desforges ir A. Abouchaar (2003) dar-
buose. Daugiau démesio mokymosi mokytis
kompetencijos ugdymo analizei yra skyrusi V.
J. Pukeviciaté (2007, 2010). Lietuvos Svieti-

objectives, knows his/her most favourite ways
of learning, abilities that are sufficient and are
to be improved, possibilities of choosing to
learn”.

The increasing role of the pupil as a learning
subject and object of education raises new
challenges not only for teachers but also for
parents who provide support. Both teachers
and parents have to render knowledge and
develop autonomous learning skills, the ability
to find ways of learning that are most suitable
for oneself.

The conception of learning, peculiarities
of the learning process and most frequently
occurring learning styles were analysed by
Lithuanian authors Kazlauskiené, Gaudaité,
Poceviciené, Masiliauskiené (2012a, b, ¢, d, ¢,
f,g,h,j,k,1,m,n,0),G. Butkiené irA. Kepalaité
(1996), D. Kancleriené and G. Kvietkauskiené
(2008), V. Stanisauskiené (2011), Rajeckas
(2005), C. Glickman (2010), much attention
to learning styles was paid by foreign authors
Chr. Koppensteiner (2005), J. Schumaker
(2009). Various learning aspects are analysed in
the materials of the project 2011 “Alternative
Education in the Education System”,
discussing models of productive learning
and in the manual “MoLeYa. Motivating and
Encouraging Young Adults to Learn” (2010);
besides, G.Petty (2006, 2008) gives a detailed
analysis of active learning aspects, following
constructivist learning paradigm, discussing
ways and means of teaching that are most
suitable for various learning styles. Influence
of parent-teacher cooperation on development
of the ability of learning to learn is disclosed
in J.Samaitiené’s (2008) and Ch. Desforges’s
and A. Abouchaar’s (2003) works.

There are little direct data about the extent
of conducted research into the competency of
learning to learn. V.J.Pukeviéiiité (2007, 2010)
has focused on the analysis of development of
learning to learn competency most. Researches
onrelevantissues, carried out by the Ministry of
Education of Lithuania, most often reflect only
parent-teacher communication and cooperation



34

Mokytojy ugdymas 2012

mo ministerijos atlikti Svietimo aktualijy tyri-
mai dazniausiai atspindi tik tévy ir pedagogu
bendravimo bei bendradarbiavimo aspektus
(Moksleiviu tévy pozitris | dabartines $vieti-
mo problemas, 2001), ta¢iau neakcentuojamas
tikslingas tévy bendradarbiavimo nukreipimas
1 mokymosi kompetencijos ugdyma. Taip pat
analizuojami gabiy vaiky ugdymo ypatumai
(Itin gabiy vaiky ugdymo situacijos Lietuvoje
analizé, 2002) bei mokymosi fizinés aplinkos
aspektai (Bendrojo lavinimo mokyklos mo-
kiniy mokymosi salygos: mokykly pastatai,
2009).

Taigi, galima teigti, kad daugelis su mokiniy
mokymusi susijusiy klausimy buvo nagrinéja-
mi atskirai, nepakankamai démesio skiriant
tévy ir vaiky partnerystés, orientuotos { moki-
niy mokymosi mokytis kompetencijos ugdy-
ma, analizei.

Atsizvelgiant { tai, kad tévy ir vaiky bendra-
darbiavimas néra savitikslis procesas, jis turi
biti orientuotas i tikslo, susijusio su mokinio,
kaip mokymo ir mokymosi proceso objekto ir
subjekto, motyvavimu, skatinimu, ugdymu,
sickima. Todél Siuo pozidriu tévy ir vaiky
bendradarbiavimas, kaip mokinio mokymo-
si mokytis kompetencijos ugdymo veiksnys,
igalinantis mokini pati savarankiskai siekti
aukstesniy mokslo rezultaty, yra aktuali tyri-
mo problema.

Tyrimo tikslas: istirti tévy, kaip ugdymo/si
proceso partneriy, patirtis ugdant vaiky mokeé-
jimo mokytis kompetencijas.

Tyrimo metodai. Tyrime naudotas interviu
rastu metodas tam, kad suprastume tai, kaip
informantai aiskina tikrove, ieSko priezas-
¢iy, sitilo problemy sprendimo btdus. Tyrime
laikomasi nuostatos, kad informantai turé-
ty galimybe papasakoti savo terminais (Zo-
dziais), o ne tomis tiksliomis kategorijomis,
kurios biity pateiktos i§ anksto. Visi interviu
klausimai buvo i$ anksto suplanuoti, bet ne-
standartizuoti, t.y., i§ anksto neuzkoduoti
kategorijomis ir nepateikti kaip galimi atsa-
kymo variantai. Interviu klausimai nukreipti {
mokymasi itakojancius veiksnius, mokymosi

aspects (Pupils’ Attitude to Current Problems
of Education, 2001) but do not emphasize
purposeful orientation of parents’ cooperation
to development of the competency of learning.
Gifted children’s education peculiarities
(Analysis of the Situation of Particularly
Gifted Children’s Education in Lithuania,
2002) and aspects of physical environment
of learning (Comprehensive School Pupils’
Learning Conditions: School Buildings, 2009)
have also been analysed.

Thus, it can be stated that many issues
related to pupils’ learning were analysed
separately, paying insufficient attention to
the analysis of parent-children partnership,
oriented to development of pupils’ competency
of learning to learn.

Considering that parent-children
cooperation is not an end in itself, we have
to orientate to seeking the aim related to
motivation, encouragement, education of the
pupil as a subject and object of the learning
process. Therefore, in this respect parent-
children cooperation as a factor of the pupil’s
competency of learning to learn, enabling the
pupiltoseek higher study results autonomously,
is a relevant research problem.

Research aim: to explore experiences
of teachers as partners of the educational
process, developing children’s learning to
learn competencies.

Research methods. The research employed
written interview method to understand how
informants explain reality, look for reasons,
propose ways of solving problems. The
research follows the approach that informants
should have a possibility to tell in their
words and not in those categories that would
be given in advance. All questions of the
interview were planned beforehand but were
non-standardised; i.e., they were not coded by
categories in advance and not given as possible
variants of answers. Interview questions
were directed to factors influencing learning,
learning styles, parents’ support for children’s
learning, parents’ education and cooperation
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stilius, tévy vaidmenti, tévy pagalba vaiky mo-
kymuisi, tévy Svietima bei bendradarbiavima
su pedagogais. Atviryju klausimy kodavimas
buvo atliekamas naudojant atvirojo kodavimo
programa ,,Kokybis®.

Tévy, kaip ugdymo proceso partneriy,
patirtis ugdant vaiky mokéjimo mokytis
kompetencijas tyrimo rezultaty aptarimas
ir analizeé.

Sékmingo mokymosi veiksniai. Tévai,
komentuodami ir pagrisdami savo poziiiri
1 mokymasi itakojancius veiksnius, iSskyré
tuos, kurie jiems atrodé svarbiausi. Mokyklos
aplinkoje tévai didziausia reikSme skiria mo-
kymosi aplinkai (,,vaikas stengiasi mokintis
kaip yra sudaryta gera aplinka“; ,,nuo aplin-
kos*“; ,,mokymosi aplinka atlieka svarby vai-
dmenj“). Taip pat tévai pabrézé bendraamziy
itaka mokymuisi (,, taip pat vaikai seka ir kla-
sés draugy pavyzdziu®; , vaikas stebi ir kaip
mokosi jo draugai*). Galima daryti prielaida,
kad tokia tévy nuomong lemia jy asmeniné
patirtis ir iZvalga. Be to, bendraamziy jtaka
asmenybés raidai ir pozilrio formavimuisi
pabréZia ir R. Zukauskiené (2007), L. Jovaisa
(2007) bei kiti mokslinés literatiiros autoriai,
analizuojantys pedagoginius ir raidos psicho-
logijos klausimus.

Reiksmé teikiama mokytojo asmenybei, jos
svarbai mokinio ugdyme skatinant mokinio
mokymosi efektyvuma (,,vaikai daugiausiai
seka mokytojo pavyzdziu®; ,,nuo mokytojo
asmenybés ). Tévai ypatingai mazai reikSmeés
teikia Seimos aplinkai. Sioje kategorijoje i3ski-
riama tik viena tema, susijusi su teigiamo pa-
vyzdzio rodymu Seimoje (,, kiekvienas vaikas
nuo mazumés ima pavyzdi iS suaugusiojo ).
Toks tévy pozitiris rodo, kad atsakomybé uz
vaiko mokymasi priskiriama labiau mokyklai
nei Seimai. Tuo tarpu su mokino asmenybe
susijusiems veiksniams tyrimo dalyviai skyré
kur kas daugiau démesio. Ypatingai pabré-
ziama igimty sugebé¢jimy svarba mokymuisi
(,, iSskirciau gebéjimus, ne kuo jie geresni, tuo

with teachers. Coding of open-ended questions
was performed using the open coding software
“Kokybis”.

Experience of Parents as Partners of
the Educational Process, Developing
Children’s Learning to Learn
Competencies: Discussion and Analysis of
Research Results

Factors of successful learning. Assessing
parents’ attitude to factors that are significant to
learning, informants’ freely imparted responses
were grouped into subcategories related to
three categories (of school, home environment
and personal traits) and grounded on research
participants’ statements, supplementing them.

Commenting and grounding their attitude
to factors influencing learning, parents
distinguished the ones that seemed most
important for them. In school environment
parents attribute major significance to
learning environment ( “The child is trying to
learn when good environment is created for
him/her”). Parents also emphasised peers’
influence on learning (“Pupils also follow
classmates’ example”). It can be concluded
that such parents’ opinion is determined by
their personal experience and insight.

Significantly less importance is given to the
teacher’s personality, its importance in the
pupils’ education, encouraging effectiveness
of the pupil’s learning (“Children mostly
follow the teachers example”). Parents pay
particularly little attention to the environment
of the family. In this category only one topic
related to showing positive example in the
family is distinguished (“From the very early
years every child takes an example from
the adult”). Such parents’ approach as if
demonstrates that responsibility for the child’s
learning is attributed to school rather than
family. Meanwhile factors related to the pupil’s
personality were much more emphasised. The
importance of inborn abilities for learning is
particularly emphasised (“I would distinguish
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didesné tikimybé pasiekti rezultaty®; , daug
nusprendzia<...> vaiko gabumai*; , nuo vai-
ko gebéjimy ).

Tévy nuomone, igimti vaiko geb¢jimai, ta-
lentas lemia ir jo nora mokytis, taciau neretai
vidiné motyvacija tampa svarbesne ir uz gabu-
mus, nes ,,jei mokinys neturi motyvacijos mo-
kytis, tai ir rezultatai nebus geri*; ,,jei zmogus
motyvuotas kazkq daryti, tai jam tai geriau ir
sekasi“. Tévai iSskiria vaiko mokéjimo mo-
kytis kompetencija ir jos kaip veiksnio svarbg
mokymosi motyvacijos stiprumui (,, mokymo-
si gebéjimus vaikas issiugdo “; ,, mokinys turi
mokéti mokytis, atsirinkti, kas svarbiausia*).
Nors tévai nejvardina mokymosi mokytis
kompetencijos sampratos, taciau atskiri Sios
kompetencijos komponentai, paminéti infor-
manty teiginiuose, leidzia juos priskirti biitent
Siai subkategorijai.

Paskutinioji i$skiriama teiginiy grupé — tai
asmenybés bruozai, jtakojantys mokymosi re-
zultatus (,, rezultatas priklauso nuo asmeniniy
bruozy “). Tyrimo dalyviai pastebi, kad labai
svarbus yra mokinio atsakingumas, pareigin-
gumas, darbstumas.

Apibendrinat tévy i$sakytos nuomonés ypa-
tumus, galima pastebéti, kad aptardami moki-
niy mokymasi itakojancius veiksnius, jie daug
reikSmés teikia mokyklinei aplinkai, igim-
tiems gabumams ir mokymosi motyvacijai,
taCiau pernelyg maza vaidmeni skiria Seimos
ir tévy vaidmeniui padedant vaikui mokytis.

Vaiky mokymosi ypatumai. Moksliniuo-
se tyrimuose daznai minima, jog mokymosi
ypatumy pazinimas yra reik§mingas veiksnys
sékmingam mokymuisi. Tyrimo metu buvo
sickiama i$siaiskinti tévy Zinias apie ju vaikuy
mokymosi stiliaus ypatumus. Tévy nuomoné
atskleidziama 1 lenteléje iSskirtomis subkate-
gorijomis.

abilities because the better the abilities, the
bigger the possibility to achieve results”).

In parents’ opinion, the child’s inborn
abilities, talents also determine his/her wish to
learn but quite often inner motivation becomes
more important than abilities because “If the
pupil does not have motivation to learn, the
results will not be good”. Parents distinguish
the child’s competency of learning to learn and
its importance as a factor for enhancement of
learning motivation (“The child self-develops
learning abilities”’). Although parents do
not name the conception of competency of
learning to learn, separate components of
this competency mentioned in informants’
statements enable to attribute them to namely
this subcategory.

The last distinguished group of statements
is traits of the personality, influencing learning
results (“The result depends on personal
traits ). Research participants notice that the
pupils’ responsibility, dutifulness and diligence
are very important.

To sum up peculiarities of opinions imparted
by parents, it can be noticed that discussing
factors influencing pupils’ learning, much
importance is given to school environment,
inborn talents and learning motivation but
too little role is attributed to the family and
parents, helping the child to learn.

Children’s learning peculiarities. It is
often mentioned in scientific researches
that cognition of learning peculiarities is
an important factor of successful learning.
The research aimed at finding out parents’
knowledge about their children’s learning style
peculiarities. Parents’ opinion is disclosed in
Table 1 by distinguished subcategories.
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1 lentelé. Tévy poziiris i vaiky mokymosi ypatumus

Table 1. Parents’ Attitude to Children’s Learning Peculiarities

Kategorija
Category

Subkategorija
Subcategory

Teiginiu
skaicius
Number of
statements

Patvirtinantys teiginiai
Confirming statements

Mokymosi
ypatumai
Learning
peculiarities

Suaugusiuyju
pagalba
Adults’ support

20

dazniausiai kreipiasi pagalbos | mokytojus /
“Most often addresses teachers for support”
kreipiasi pagalbos | tévus “ / “Addresses parents

for support /

Jjei nesiseka, prasosi pagalbos

Jjei nesupranta uzduoties, kreipiasi pagalbos

{ suaugusi zmogy (mamgq, tétj, brolj..) / “If he
doesn t understand the task, addresses an adult

for help (mum, dad, bro..)”

lanko papildomas pamokas (matematikos (aut.

past.)) po pamoky / “Attends additional lessons
(maths) after lessons”

praso kad patikrinti, kaip atliko uzduotis / “Asks
to check how he did tasks”

uzduociy atlikimq tikrinu tik tada jei kreipiasi

pagalbos / “I check tasks only if he asks to help

SavarankiSkas
mokymasis
Autonomous
learning

stengiasi daryti savarankiskai / “Tries to do on
his own”

mano vaikas mokinasi savarankiskai / “My child
learns on his own”

nuo mazens skatinau mokytis savarankiskai / “I've
been encouraging to learn on his own since
early years’

Mokymosi

planavimas
Planning of
learning

planuoja savo mokymasi / “Plans his learning”
pasidaro planus, kaip bity lengviau pagal juos
ismokti / “Makes plans so that it is easier to
learn according to them”

meégsta planuoti, sistemingai ruosti uzduotis /
“Likes to plan, perform tasks systematically”
pirmiausiai atlieka rasto darbus, paskui skaito,
kartojasi / “First does written works, then reads,
repeats”
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1 lentelés tesinys
Continued of the Table 1

Teiginiy
Kategorija Subkategorija skaicius Patvirtinantys teiginiai
Category Subcategory Number of Confirming statements
statements
skaito garsiai/ “Reads aloud”
garsiai kalba atlikdama uzduotis / “Speaks
loudly while performing tasks”
pasakojamaqji tekstq mokinosi, atkartoja garsiai /
“Was learning the text to be told, repeats aloud”
skaitymas, stengimasis kuo daugiau prisiminti,
suvokti / “Reading, trying to remember as much
as possible, perceive”
Mokymosi skaitymas garsiai visiskoje tyloje / “Reading
aplinka pagal aloud in complete silence”
mokymosi biidus 20 kai mokosi, turi groti muzika / “When he is
Learning learning, music must be on”
environment mégsta mokytis vienas uzsidares savo kambaryje
according to the / “Likes to learn alone, closed in his room”
ways of learning gal negarsi muzika / “Maybe silent music”
atlieka namy darbus, juos pasitikrina / “Does
homework, checks it”
pasitikrina atliktas uzduotis / “Checks done
tasks”
ko nesiseka gerai jsiminti iSmoksta mintinai;
kartais mokosi mintinai / “Learns by heart what
he doesn t manage to memorise”
“Sometimes learns by heart”
apie pusvalandj / “About half an hour”
. ruosia pamokas kiekvienq dienq / “Does
Pamoky ruosos "
laikas homework every day o
. . 3 zino kiek laiko skirti pamoky ruosai / “Knows
Time for doing h i hould be allocated
homework ow muc )t}me should be allocated for
homework
dazniausiai blaskosi / “Most often flounces
Issiblaskymas about”
Absent- 2 nesukaupia démesio / “Does not collect his
mindedness thoughts”

ISsiaiskinta, kad dazniausiai mokiniai yra
linke prasyti suaugusiyjy pagalbos (,,jei nesi-
seka, prasosi pagalbos*“, ,,jei nesupranta uz-
duoties, kreipiasi pagalbos | suaugusi zmoguy
(mamaq, tétj, broli..) ). Si pagalba pasireiskia
nesuprantamy uzduociy aiSkinimu, atlikty
namy darby uzduociy patikrinimu, papildomu

It has been found out that most often pupils
are inclined to ask adults for help “If he
doesn t succeed, asks for help”; “if he doesn 't
understand the task, addresses an adult
for help (mum, dad, bro..)”). This support
manifests itself by explanation of assignments
children do not understand, checking of
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mokymu ir pan. Apibendrinant galima paste-
beéti, kad tévy pagalba dazniausiai yra susijusi
su namy darby rengimu, atlikty namy darbuy
tikrinimu. Tuo tarpu mokantis vaikai yra linke
atlikti namy darby uzduotis ir iskilus abejo-
néms kreiptis suaugusiyjy pagalbos arba pra-
Syti patikrinti, ar viskas teisingai atlikta.

Daznai pastebima, kad vaikai yra linke mo-
kytis savarankiSkai (,,uzduotis atlieka sava-
rankiskai, vienas ", , vaikas mokosi dazniau-
siai savarankiskai ). Tai reiskia, kad tévy
itaka vaiky mokymuisi néra didelé. Apiben-
drinant Sivos du vyraujancius atsakymus gali-
ma daryti i§vada, kad vaiky mokymasis vyksta
savarankiskai, su tévais bendradarbiaujant tik
esant poreikiui ar iskilus problemai.

Vienas i§ dazniausiai nurodomy vaiky mo-
kymasi iliustruojan¢iy veiksmy yra mokymosi
planavimas (,, pasidaro planus, kaip biity len-
gviau pagal juos iSmokti*”; ,,mégsta planuoti,
sistemingai ruosti uzduotis “; ,, Planuoja savo
mokymasi“). Mokymosi planavimas yra vie-
nas i svarbiy mokymosi mokytis kompetenci-
jos komponenty. (Kazlauskiené, Poceviciené,
Masiliauskiené ir kt. 2012c). Tai palengvina
mokymosi procesa ir suteikia pasitikéjimo
savo jégomis. Planinga veikla paprastai orien-
tuojama { konkretaus tikslo sickima, $iuo atve-
ju pagrindinis mokiniy tikslas yra iSmokimas.

Vienas i§ ivardijamy konkre¢iy mokymosi
bldy yra garsus skaitymas (,,mokosi mano
vaikas garsiai*; ,,skaitymas garsiai visiskoje
tyloje ). Toks mokymosi stilius yra buidingas
girdimojo (akustinio) suvokimo stiliui pasizy-
mintiems mokiniams, kurie lengviau prisime-
na girdima informacija (LukoSitiniené, Var-
galyté ir Libikas, 2009; Koppensteiner, 2005;
Kret, 2001). Sie autoriai teigia, kad girdimojo
mokymosi tipo atveju geriausiai iSmokstama,
{simenama kai pateikiama garsiné informaci-
ja, daug reikSmés teikiama fonui.

Tai patvirtina ir kita tyrimo dalyviy i$sakytu
minéiy pagrindu iSskirta subkategorija, apibii-
dinanti mokiniy mégstama mokymosi aplin-
ka (,,kai mokosi, turi groti muzika*;, megsta
mokytis vienas uzsidares savo kambaryje*).

done homework, additional teaching, etc. To
sum up, it can be noticed that parents’ help
is most often related to doing and checking
homework. Meanwhile, children are inclined
to do homework and in case of doubts address
adults for help or ask to check if everything is
done correctly.

It is often noticed that children are inclined
to learn on their own ( “Does tasks on his own,
alone”, “The child learns usually on his
own”). This means that parents’ influence on
children’s learning is not big. To sum up these
two prevailing answers, it can be concluded that
children’s learning takes place autonomously,
children cooperate with parents only in case of
need or problem.

One of the most frequently indicated actions
illustrating children’s learning is planning of
learning ( “Makes plans so that it is easier to
learn according to them”). Planning of learning
is one of the important components of the
learning to learn competency (Kazlauskiené,
Poceviciené, Masiliauskiené et al. 2012c).
This facilitates the learning process and adds
self-confidence. Planned activities are usually
oriented to seeking a concrete goal, in this case
the main goal of pupils is to learn.

One of the named concrete ways of learning
is reading aloud (“My child is learning
aloud”). Such learning style is characteristic
to children who have auditory perception, who
easier remember what is heard (LukoSitiniené,
Vargalyté and Libikas, 2009; Koppensteiner,
2005; Kret, 2001). These authors state that in
case of auditory learning style best results are
achieved through listening, the background is
also important.

This is also confirmed by another
subcategory, distinguished on the basis
of research participants’ ideas, describing
learning environment that pupils like (“When
he is learning, music must be on”; “Likes
to learn on his own, closed in his room”).
Focus on musical background during learning
demonstrates that many pupils have auditory
type of perception.
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Démesys muzikiniam fonui mokymosi metu
rodo, kad daugeliui mokiniy yra biidingas gir-
dimasis suvokimo tipas.

Apibtidindami savo vaiky mokymosi stiliy
informantai daznai nurodo, kad vaikai mégsta
atlik¢ uzduotis jas pasitikrinti (,, atlieka namy
darbus, juos pasitikrina“; ,, patikrina atliktas
uzduotis ). Tévy i$sakyti teiginiai atskleidzia
mokiniy atsakinga poziliri | mokymasi, pla-
ningg ir sisteminga mokymosi organizavimo
pobidi.

Keletas informanty nurodé, kad ju vaikai
daznai pirmenybg skiria mokymuisi mintinai,
nes ne visuomet sugeba suvokti mokomosios
medziagos prasmg (,, ko nesiseka gerai isiminti
iSmoksta mintinai“; ,, kartais ismoksta minti-
nai*). Toks mokymosi stilius yra neefektyvus,
nesuteikiantis galimybés susieti turimas zinias
1 vientisa sistema. Mokantis mintinai neigyja-
mi analitiniai jglidziai, neugdomi kritinio mas-
tymo gebéjimai.

Duomeny analizés metu buvo atrinkti teigi-
niai, apibidinantys mokymosi, pamoky ruo-
simo trukmeg. I§ pateikty pasisakymu galima
spresti apie mokymosi reguliaruma (,, ruosia
pamokas kiekvienq dienq*), trukme (;,apie
pusvalandi*) ir kt. aspektus.

Interviu metu minimas vaiky i$siblaskymas
ruoSiant namy darbus (,, dazniausiai blaskosi *';
., nesukaupia démesio*) bei nenoro mokytis
problema, kuri sprendziama tévy pastangomis
(,,jei nereikalausiu mokytis, jokiy biidy nepa-
sirinks ir nesimokys pats *‘). Nesant mokymosi
motyvacijos mokiniai daznai neturi ir konkre-
taus, mégstamiausio mokymosi stiliaus, nes
bet koks mokymasis jiems susij¢s su nemalo-
niomis emocijomis ir i§gyvenimais.

Apibendrinant galima teigti, kad daugumos
tévy teigimu jy vaikai mokosi savarankiskai,
kreipdamiesi | suaugusius pagalbos tik tikri-
nant atliktas uzduotis ar iskilus sunkumams.
Mokomasi daznai planingai, kartojant ir pasi-
tikrinant atliktas uzduotis, naudojant garsinius
mokymosi biidus, teikiant pirmenybg muziki-
niam fonui mokymosi metu.

Describing their children’s learning style,
informants often indicate that children like
to check tasks they have performed (“Does
homework, checks it”). Parents’ statements
disclose pupils’ responsible attitude to
learning, planned and systematic type of
learning organisation (see Table 1).

Several informants indicated that their
children often prioritised learning by heart
because they were not always able to perceive
the meaning of the teaching materials (“Learns
by heartwhat he doesn t manage to memorise”’;
“Sometimes learns by heart”). Such style
of learning is ineffective, does not provide a
possibility to relate possessed knowledge to
the integral system. While learning by heart,
analytical skills are not obtained, critical
thinking abilities are not developed.

Analysing data, statements describing
duration of learning, doing homework were
selected. They disclose regularity of learning
(“Does homework every day”), duration
(“About half an hour”) and other aspects.

Besides, during the interview children’s
absent-mindedness while doing homework
is mentioned (“Most often flounces about*;
“Does not collect his thoughts”) as well as
the problem of reluctance to learn, which is
solved by parents’ efforts (“If I don 't require
to learn, he won 't choose and learn himself, no
way”). In the absence of learning motivation
pupils often do not have a concrete favourite
learning style because any type of learning
for them pertains to unpleasant emotions and
experiences.

To sum up, it can be stated that, according
to the majority of parents, their children learn
autonomously, addressing adults for help only
checking done tasks or in case of problems.
Often learning takes place in a planned manner,
repeating and checking performed tasks, using
auditory ways of learning, prioritising musical
background during learning.

Parents’ role. It is often mentioned in
literature that parents’ role in children’s
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Tévy vaidmuo. Literatiiroje daznai minima,
kad tévy vaidmuo vaiky mokymesi yra nepa-
kankamas. Sis tyrimas iryskino tévy vaidme-
ni ne tik suteikiant mokymosi pagalba, bet ir
prisiimant atsakomybeg uz vaiko mokymasi.

Tévy vaidmuo ir jtaka parenkant besimo-
kanciam vaikui parankiausia mokymosi biida
tyrimo metu atsiskleidé kaip vaiky savarankis-
ko mokymosi raiska (,, sprendimq turi priimti
pats“;, dirba savarankiskai*,, jam paciam
geriau zinoti, kaip mokytis “; ,,ji pati nuspren-
dzia kaip mokintis “; ,, vaikas renkasi pats kaip
jam geriausiai sekasi*). Tévai, komentuo-
dami pagalba vaikams, pirmiausiai pabrézia,
kad vaikai patys sugeba pasirinkti jiems tin-
kamiausius budus, tik jie patys gali geriausiai
nusimanyti apie tai, kas jiems geriausiai ir
kaip tai panaudoti. Vadinasi, tévy jtaka Sioje
srityje yra minimali, dazniausiai apsiribojanti
tik patarimais ir pokalbiais su vaiku, savo nuo-
monés iSsakymu (,, galiu tik pasiilyti variantq,
patarti”; ,, stengiuosi patarti, bet neprimesti*;
., papasakoju kaip as mokiausi, kokius biidus
naudojau, patariu®). Kaip galima sprgsti i$
informanty teiginiy, tévy duodami patarimai
daznai remiasi ne tik vaiko pazinimu, bet ir
sava patirtimi. Tod¢l patarimai ne visuomet
yra vaikui tinkami, nes vaiko mokymosi sti-
lius gali buti visiskai kitoks nei buvo jo tévy.

Vienas i$ budy itakoti vaiko mokymasi — tai
tévy vaidmuo, susikuriant vaiko mokymui-
si palankias darbo salygas. Kaip paaiskéjo i§
tyrimo rezultaty, tyrimo dalyviai stengiasi,
kad namuose vyrauty susikaupimui reikalinga
tyla (,, atkreipiu démesi i tai, kad biity iSjungti
televizorius, kompiuteris ), kad vieni Seimos
nariai netrukdyty kitiems (), stengiamés suda-
ryti tinkamq aplinkq, kad netrukdyty brolis ).
Vadinasi, tévai mazai jtakoja vaiko mokymosi
stilius ir metodus, taciau kartais dalinasi patir-
timi, patarimais ir stengiasi sukurti mokymuisi
palankia aplinka.

Dalis tyrime dalyvavusiy mokiniy tévy nu-
rodo, kad apskritai neturi jokios itakos savo
vaiky mokymuisi (,, tame vaidmens neturiu*;
,,tam jtakos nedarau“). Kadangi Seimos jtaka

learning is insufficient. This research
highlighted parents’ role not only providing
learning support but also taking responsibility
for the child’s learning.

Parents’ role and influence, choosing the
most convenient way of learning for the
learning child, disclosed itselfas manifestation
of children’s autonomous learning ( “The child
must make a decision himself”; “Works on
his own”). Commenting support for children,
parents first of all emphasise that children
themselves are able to choose the most suitable
ways of learning, only they can know what
is best for them and how to use this. Hence,
parents’ support in this area is minimal, most
often limited to advice and conversations with
the child, imparting one’s opinion ( “ can only
offer a variant, advise”; “I am trying to advise
but not to impose”). According to informants’
statements, parents’ advice are often based
not on the child’s cognition but on their own
experience. That is why pieces of advice are
not always suitable for the child because the
child’s style of learning can totally differ from
his/her parents’.

One of the ways to influence the child’s
learning is parents’ role, creating favourable
work conditions for the child’s learning. As
it was found out from the research results,
research participants seek to maintain silence
that is necessary for collecting one’s thoughts
(“I pay attention that the television, the
computer are turned off”’), seek that family
members do not disturb each other (“We are
trying to create suitable environment, so that
the brother does not disturb”’). Hence, parents
little influence the child’s learning styles and
methods but sometimes share experiences,
advice and seek to create environment that is
favourable for learning.

Part of pupils’ parents who took part in
the research indicate that in general they do
not have any influence on their children’s
learning (“I don't play any role in this”; “I
don t influence it”). Due of influence of the
family on the child’s socialisation, formation
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vaiko socializacijai, vertybiy sistemos forma-
vimuisi, poziiirio | pasaulj ir jo reiSkinius su-
sidarymui, toks tévy abejingumas atskleidzia
nepakankama jy dalyvavima vaiko mokymosi
procese. Per mazas démesys, pagalbos ir para-
mos trikumas, apsiribojant materialiniu vaiko
apripinimu, daro neigiama jtaka vaiky moky-
muisi.

Tyrimo metu buvo nustatyta, kad kai ku-
rie informantai pripazista mokymo mokytis
reik§mg vaiko mokymuisi. Tai patvirtina tévy,
dalyvavusiy tyrime teiginiai, kad ,, reikia mo-
kyti mokytis, deéti pagrindus savarankiskam
mokymuisi“. Taip pat nurodomos pastangos
atkreipti démesi i mokymosi biida (,, stengiuo-
si parinkti lengviausiq mokymosi biidg ). Sie
teiginiai rodo, kad dalis tévy domisi vaiky mo-
kymusi ir jo gebéjimy ugdymu, aktyviai pade-
da vaikams.

Kaip vienas i§ pagalbos biidy nurodomas
vaiko darbo ir poilsio rezimas (,, kad vaikas
buty pailséjes ; ,, skatinau, kad grize ir trupu-
ti pailséje iskart paruosty pamokas ). Poilsis
labai svarbus zmogaus fiziniam ir mastymo
aktyvumui. Tinkamai pasirinktas laikas svar-
bus susikaupimui ir démesingumui mokantis.
Tévy itaka vaiko veiklos rezimo palaikymui,
sistemingumui ir nuoseklumui sudaro salygas
tinkamos vaiky sveikatos, nervy sistemos bi-
klés palaikymui.

Daugeliui mokiniy triiksta mokymosi moty-
vacijos. Jei ne tévai, vaikai mokymuisi skirty
dar maziau démesio (,,reikia vaikq prasyti,
raginti, zadeti<..> kad sésty prie moksly").
Tévy jtaka pasireiskia ir vaiko dorybiniy ir ver-
tybiniy nuostaty, asmeniniy savybiy, tokiy, kaip
atsakingumas ir pareigingumas, ugdymu, po-
zitirio 1 moksla ir mokymasi formavimu (,, esu
iprasminusi, kad jo pareiga yra mokytis ).

Tévy nuomone, vienas i§ budy padéti vai-
kui — tai nurodyti, { ka jam kreiptis susidirus
su mokymosi sunkumais. Tévy tvirtinimu, jie
pasiiilo vaikams kreiptis pagalbos | mokytojus
(,, patariu kreiptis pagalbos | mokytojus “).

Remiantis tyrimo duomenimis, tévai pakan-

of the value system, formation of the attitude
to the world and its phenomena, such parents’
indifference  discloses their insufficient
participation in the child’s learning process.
Too little attention, lack of help and support,
limited with children’s material provision, has
negative influence on their learning.

During the research it was identified
that certain informants acknowledged the
importance of learning to learn for the child’s
learning. They also indicate that “/ am trying
the choose the easiest way of learning ”. These
statements demonstrate that part of parents
take interest in children’s learning and its
development, actively help children.

Focus on the child’s work-rest regimen is
indicated as one of the ways of support (“/
encouraged that, having returned and rested
a little, they should start doing homework at
once”). Rest is very important for the man’s
physical and thinking activeness. Suitably
chosen time is important for concentration
and attentiveness while learning. Parents’
influence on maintaining the child’s activity
regimen, systematicity and consistency creates
conditions for maintaining the child’s suitable
health and nerve system.

Because many pupils lack learning
motivation, it is only parents who monitor
learning. If parents didn’t influence children’s
learning, many children would pay even less
attention for learning than being monitored
by parents (“It is necessary to ask him,
encourage, promise <..> so that he sits to
study”). Parents’ influence manifests itself
by development of the child’s moral and
value approaches, personal traits, such as
responsibility, dutifulness, formation of the
approach to science and learning (“/ have
explained that his duty is to learn”).

Besides, in parents’ opinion, one of the ways
to help the child is to indicate who to address,
having encountered learning difficulties.
According to parents, they offer children to
address teachers ( “I advise to address teachers

for help”).
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kamai retai aktyviai dalyvauja vaiko mokymo-
si procese. Galima daryti iSvada, kad daznai
atsakomyb¢é uz vaiko mokymasi suvokiama
kaip mokyklos, o ne kaip tévy pareiga. Gali-
ma konstatuoti, kad tévy vaidmuo padedant
vaikams mokytis yra nepakankamas.

Tévy pagalbos vaiky mokymui/si formos.
Tyrimo metu buvo siekiama issiaiskinti, ko-
kias pagalbos formas vaiky mokymuisi tévai
dazniausiai naudoja. Tyrimo metu nustatyta,
kad tévai, stengdamiesi ugdyti vaiky mokéji-
mo mokytis kompetencija, dazniausiai pataria
vaikams buti atidiems, susikaupti ir atidziai {si-
gilinti { mokomaja medziaga (,, patariu nesku-
beti, isigilinti | uzduotis*; , gerai issiaiSkinti
uzduoti, apgalvoti, o po to atlikti*; ,, isigilinti
{ skaitomq tekstq ). Susikaupimas ir démesin-
gumas yra pagrindinés gero mokymosi saly-
gos. Taip pat tévy nuomone, svarbu nuolatos
kartoti ir tikrinti atlieckamas uzduotis.

Kaip iSaiskéjo analizuojant interviu rezul-
tatus, daznai tévai pataria vaikams pasitelkti
vaizduotg, atrasti sasajas ir suvokti tai, ko mo-
kosi, t.y. suvokti mokomaja medziaga, ja in-
terpretuoti ir pritaikyti (,, bandyti isivaizduoti
skaitomq tekstq mintyse*; ,, mokantis mintinai
ne tik iskalti, bet ir suprasti“). | $iuos aspek-
tus nukreipta tévy iniciatyva atspindi gebgji-
mo mokytis esmg, isisamoninant gaunamas
Zinias, jas gilinant, pleCiant ir papildant nauja
patirtimi, o turimos patirties pagrindu kons-
truoti naujas zinias.

Tévai vaikams stengiasi perteikti mokymosi
planavimo gebéjimus (,, nepasilikti sunkiausiy
uzduociy pabaigai®; ,, mokytis sistemingai*),
kadangi planinga veikla yra efektyvesné ir
tikslingai naudojama gali grei¢iau padéti pa-
siekti uzsibrézta tiksla.

Regimaji suvokima turintiems asmenims
mokytis padeda galimybé matyti informaci-
ja, kuria stengiamasi isisavinti. Todél tévai
daznai pataria vaikams mokantis kuo dau-

Bearing in mind that parents quite rarely
take active part in the child’s learning, it
becomes clear that often responsibility for
the child’s learning is perceived as a problem
of school and not of parents. It can be stated
that parents’ role in helping children to learn
is insufficient.

Forms of parents’ support for children’s
learning. During the research it was sought to
find out what forms of support for children’s
learning parents used most often. During
the research it was identified that, seeking to
develop children’s competency of learning to
learn, parents most often advised children to
be attentive, concentrate and carefully go deep
into the teaching materials (* I advise not to
hurry, go deep into tasks”). Concentration
and attentiveness are main conditions of good
learning. Besides, in parents’ opinion, it is
important to repeat and check done tasks all
the time.

Parents often advise children to wuse
imagination, find links and perceive what
they are learning (“7o try to imagine the text
being read in your mind”). It is important to
perceive learning material, be able to interpret
and apply it. That is why these parents’
teachings reflect the essence of the ability
of learning: construction of new knowledge
on the basis of existing experience, realizing
received knowledge, deepening, expanding it
and supplementing with new experience.

Parents try to render to their children abilities
of planning of learning ( “Not to leave the most
complicated tasks for the end”; “To learn
systematically”’) because planned activities
are more effective and, if used purposefully,
can help to achieve the set goal.

Learning of persons with visual perception
is facilitated by the ability to see information,
which they are trying to master. Therefore,
parents often advise children to write as much
as possible (“Write main ideas”; “To rewrite
the text that is difficult to remember at least
twice”). Pupils with visual perception have
dominating visual reception and processing of



44

Mokytojy ugdymas 2012

giau rasyti (,, uzsirasyti pagrindines mintis*;
., sunkiai jsimenamaq tekstq perrasyti bent du
kartus “; (,, pailséti, tik tada ruosti pamokas*;
., pirmiausiai gerai pailsék*). Regimuoju su-
vokimu pasizymin¢iy mokiniy mastyme do-
minuoja vaizdinis informacijos priémimo ir
apdorojimo btdas, jie dazniausiai turi labai
gera vaizding atmintj (Koppensteiner, 2005),
todél teksto perrasinéjimas yra tinkama moky-
mosi priemon¢ $io tipo vaikams.

Svarbus mokymasi skatinantis tévy elgesio
ypatumas — tai jy pastangos paskatinti, moty-
vuoti vaikus, suzadinti jy nora mokytis (,, kie-
kvieng karta pagiriu, padrgsinu®). Taip pat,
padédami vaikams mokytis, informantai nuro-
do, kad siiilo papildoma informacija bei lite-
ratlira mokymuisi, gilinant zinias, aiSkinantis
ivairius faktus ir reiskinius.

Kaip viena i§ pagalbos mokantis priemoniuy
visada yra galimybé kreiptis pagalbos i tévus
ar pedagogus (,,visada galima paklausti mo-
kytojy, tévy ™). Vienas i$ svarbiy akcenty mi-
nimas vaiky saugumo jausmo uZztikrinimas ir
pasitikéjimo ugdymas ji globojanciais ir juo
besirlipinanciais asmenimis.

Stengiantis ugdyti mokéjimo mokytis kom-
petencija tévai palaiko ir skatina aktyvy vaiko
dalyvavima pamokose, stengiantis efektyviai
iSnaudoti mokymosi galimybes pamoky metu
(,,stengtis  aktyviai dalyvauti pamokoje*;
., idémiai klausytis mokytojo aiskinimo ). Taip
pat patariama paméginti skaityti garsiai (,, pa-
siitlau skaityti garsiai*) arba susikurti tinka-
ma, démesio neblaskanc¢ia mokymosi aplinka
(,,mokymosi metu neblaskyk save jokiais pa-
Saliniais veiksniais ).

Be metodiniy patarimy mokytis padeda ir
tévy kontrolé (,, neiSmokus negalima Zaisti ).
Nors tokios pagalbos poveikis vidinés vaiko
mokymosi motyvacijos skatinimui yra dau-
giau negu abejotinas, taCiau nesant vidinés
motyvacijos, iSorinés motyvacijos skatinimo

information, they most often have very good
visual memory (Koppensteiner, 2005), that is
why rewriting of the text is a suitable means of
learning for these children.

An important peculiarity of parents’
behaviour, encouraging learning, is their
efforts to encourage, motivate children, arouse
their wish to learn (“Every time I praise,
encourage”). Besides, helping children to
learn, informants indicate that they offer
additional information and literature for
learning, deepening knowledge, finding out
about various facts and phenomena.

As one of the measures of support, children
always have a possibility to address parents
or teachers for help (“You can always ask
teachers, parents”). This is also important
for ensuring children’s feeling of security
and developing trust in persons who take care
of him/her. Of course parents do not forget
to advise children to cleverly organise time
of their work and rest, follow consistent and
regular day regimen (“7o rest, only then do
homework”; “First have a good rest”).

Seeking to develop the competency
of learning to learn, parents support and
encourage the child’s active participation in
lessons, seeking effective usage of learning
opportunities during lessons (“7o try to
take active part in the lesson”; “To listen to
the teachers explanation carefully”). It is
also advised to try to read aloud (“I advised
to read aloud”) or create a suitable learning
environment that does not distract attention
(“When you are learning, don't distract
yourself by any extraneous factors”).

In addition to methodical advice, parents’
control also helps to learn (“You cannot play if
you haven 't learned”). Although the influence
of such help for encouraging the child’s inner
motivation is more than doubtful, in case of
absence of inner motivation, outer measures
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priemonés tampa vienintele mokymosi saly-
ga.

Tévy Svietimas. Neturédami tam reikalingy
ziniy bei informacijos, tévai negaléty suteikti
vaikams tinkamos pagalbos mokymosi klausi-
mais. Todél tyrimo metu buvo svarbu iSsiais-
kinti, kokiais informacijos Saltiniais dazniau-
siai naudojasi tévai, kokiais informacijos Salti-
niais ji remiasi ir pasikliauja teikdami pagalba
savo vaikams.

Nustatyta, kad dazniausiai tévai naudojasi ta
informacija, kurig jiems suteikia vaiko klasés
auklétojas (80%). Taip pat daznai informacijos
ieSkoma rasytiniuose ir skaitmeninés informa-
cijos Saltiniuose — spaudoje ir internete (65%).
Taip pat nemaza itaka turi mokykloje organi-
zuojama Svieciamoji veikla (55%). Reciausiai
naudojamasi draugy, kolegy, pazistamy ir kity
asmeny patarimais (30%). Nemazai tévy pasi-
sakeé, kad informacijos gauna bendraudami su
paciu vaiku.

Bendradarbiavimas su pedagogais. Ty-
rimui aktualiausias klausimas yra susijgs su
tévy ir pedagogy partneryste ugdant vaiky mo-
kéjimo mokytis kompetencija. Informanty po-
zitriy analizé atskleidé, kad dazniausiai tévy
ir pedagogy partnerysté vystoma ne pastoviai,
o tik i8kilus sunkumams ar atsiradus kokioms
nors problemoms (,,iskilus problemoms*;
., pusmecio pabaigoje jei reikia“; ,, tik kai kyla
kokiy sunkumy*) (2 lentelé). Toks bendravi-
mas dazniausia vyksta mokytojo iniciatyva,
nes tévai reaguoja | mokytojo pastabas ir ra-
Somus jvertinimus. Taigi, tokio pobiidzio tévy
isitraukimas yra epizodiskas, pasireiskiantis
nereguliariu, vaiko mokymosi ar elgesio pro-

blemy atsiradimo salygotu bendravimu.

of encouraging motivation become the only
condition of learning.

Parents’ education. Without necessary
knowledge and information parents wouldn’t
be able to provide children with suitable
support on learning issues. That is why during
the research it was important to find out what
information sources parents use and rely,
helping their children.

It has been identified that most often parents
use the information which they get from the
child’s form tutor (80%). Information is
also often searched for in written and digital
information sources: press and the Internet
(65%). Quite a considerable influence is made
by educational activities organised at school
(55%). Friends’, colleagues’, acquaintances’
and other persons’ advice are most rarely
followed (30%). Quite many parents said that
they got information communicating with the
very child.

Cooperation with teacher. The most
relevantissue oftheresearchisrelated to parent-
teacher partnership, developing the child’s
learning to learn competency. The analysis
of informants’ attitudes disclosed that most
often parent-teacher partnership is developed
not continuously but when difficulties arise or
certain problems are encountered (“Having
encountered problems”; “At the end of the
term, if necessary”; “Only when difficulties
arise”) (Table 2). Such communication most
often takes place on the teacher’s initiative
because parents react to the teacher’s
comments and marks. Thus, such type of
parents’ involvement is episodic, manifesting
itself by irregular communication with the
child, determined by emergence of the child’s
learning or behaviour problems.
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2 lentelé. Tévy poziiiris j bendravima ir bendradarbiavima su pedagogais
Table 2. Parents’ Attitude to Communication and Cooperation with Teachers

Partnerystés sritys

Upon emergence of
problems

Kategorija Subkategorija Patvirtinantys teiginiai
Category Subcategory Confirming statements
iSkilus problemoms / “Having encountered problems”
Atsiradus pusmecio lzabaigoje Jjei reikia “At the end of the term, if
necessary
problemoms

kai iskyla kokiy nors neaiskumy / “When some
uncertainties arise”

kai atkreipiu démesi | mokytojo parasytas pastabas /
“When I pay attention to the teacher’s notes”

Klasés susirinkimy

lankomés tévy susirinkimuose / “‘We take part in parents’

meetings”’
gletg 1 lankausi tévy susirinkimuose / “I take part in parents’
uring class meetings”
meetings per klasés valandéles / “During class meetings”
konsultuojuosi suprastéjus vaiko pazymiams / “I consult
when the child's marks worsen”
ar mokosi, ar drausminga pamokose / “If she is learning ,
if she is disciplined during lessons”
S gana daznai klausiu mokytojos kaip vaikui sekasi, kuo
Dél vaiko o e
. galima jam padéti / “*Quite often I ask the teacher how my
mokymosi o . -
. child is doing<..> how I can help him
About the child’s S o e
] . kokiais biidais galima ji paskatinti / “In what ways he can
earning »
be encouraged
dél vaiko mokymosi, lankomumo / “About the child’s
learning, attendance”
daugiausia apie vaiko gebéjimq mokytis / “Mostly about
the child’s ability to learn”
du kartus per metus pasidomiu, kaip sekasi / “Twice a
year I take interest how he is doing”
kelis kartus per savaite ar { mén. kartq, pagal situacijq /
Bendravimo “Several times per week or once per month, according to
daznumas the situation”
Frequency of panasiai kartq per ménesi / “About once per month”
communication pazymius seku kas savaite, dirbu toje pacioje mokykloje,
todél nuolat gaunu informacijq is mokytojy / “I work in
the same school, that is why [ constantly get information
from teachers”
Bendravimas kartq per ménesi pasiskambinu klasés auklétojai / “I call
telefonu the form tutor once per month”
Telephone
communication
. bendraujame su kiekvieno dalyko mokytoju / “We
Individualus v . " . k J,,

o communicate with every subject s teacher
Konsultavimasis individualiy pokalbiy metu / “During individual
Individual oAt &
consulting conversations

konsultuojuosi asmeniskai /I consult personally”
Nebendraujama nesikonsultuoju / “I don't consult”
There is no labai retai /*“Very rarely”

communication
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Viena i§ tévy ir pedagogy santykiy palaiky-
mo galimybiy yra ju bendravimas tévy susirin-
kimy metu (,, lankausi tévy susirinkimuose*;
,einame | susirinkimus*; ,, per klasés valan-
déles ). Toks bendravimas néra pakankamas,
kadangi dazniausiai ne visi tévai reguliariai
lankosi tévy susirinkimuose. Be to, susirin-
kimy metu gana menka galimybé individu-
aliai pabendrauti su mokytojais ir aptarti bei
isigilinti | problemas, susijusias su konkrec¢iu
mokiniu. Grupinis bendravimas neleidzia pa-
sinaudoti asmeninio konsultavimosi su peda-
gogais galimybémis. Tévy susirinkimus kaip
viena pagrindiniy tévy ir pedagogy partnerys-
tés iSraiskos priemoniy nurodo ir tyrime daly-
vave pedagogai.

Analizuojant tévy pasisakymus issiaiSkinta,
kad dazniausiai tévai su pedagogais bendrauja
klausimais, susijusiais su vaiky pazangumu ir
mokymusi (,, daugiausia apie vaiko gebéjimq
mokytis “; ,, konsultuojuosi suprastéjus vai-
ko pazymiams*; ,,ar mokosi, ar drausminga
pamokose). Vaiky mokymosi problemos, ju
mokymosi rezultatai yra dominuojanti tévy ir
pedagogu partnerystés sritis.

Apibtdinant bendravimo su pedagogais
daznuma, tévai nurodo labai skirtingus laiko-
tarpius, svyruojanc¢ius nuo kasdienio bendravi-
mo (,, dirbu toje pacioje mokykloje, todél nuo-
lat gaunu informacijq is mokytojy *), karto per
savaite iki dviejy karty per metus (,, du kartus
per metus pasidomiu, kaip sekasi). Akivaiz-
du, kad tévy ir pedagogu bendravimui tritksta
reguliarumo ir nuoseklumo. Jei vieni tévai i$
tiesy daznai palaiko prasmingus ir glaudzius
santykius su vaikg ugdanciais mokytojais, tai
kiti — bendrauja retai ir formaliai. Sie teiginiai
papildo ir patvirtina pedagogy nuomong apie
daugelio tévy vengima bendrauti su pedago-
gais ir nusiSalinima nuo vaiko mokymosi ir
pagalbos jam teikimo.

Dalis informanty nurodé, kad bendrauja su
pedagogais telefonu (,, kartq per ménesi pasi-
skambinu klasés auklétojai“; ,, prireikus skam-
binu*, ,, galiu bet kada pasiskambinti aukléto-

Besides, one of the possibilities of
maintaining  parent-teacher relations is
communication during parents’ meetings
(“I take part in parents’ meetings”; “We go
to the meetings”; “During class meetings”).
Such communication is insufficient because
most often not all parents regularly take part
in parents’ meetings. Besides, during the
meetings there is quite a small possibility to
individually talk with teachers and go deep
into problems related to a concrete pupil.
Parents’ meetings as one of the main measures
of manifestation of parent-teacher partnership
is also indicated by teachers who took part in
the research.

It was found out that most often parents
communicated with teachers on issues related
to children’s achievements and learning
(“Most often about the child s ability to learn”’
“I consult when the child’s marks worsen”;
“If she is learning, if she is disciplined during
lessons”). Children’s learning problems,
their learning results are a dominating area of
parent-teacher partnership.

Describing frequency of communication
with teachers, parents indicate very different
periods, fluctuating from daily communication
(“I work in the same school, that is why I
constantly getinformation fromteachers”’), one
time per week to two times per year (“Twice
per year I take interest how he is doing”). It
is obvious that parent-teacher communication
lacks regularity and consistency. While some
parents really often maintain meaningful
and close relations with teachers educating
their child, others communicate rarely and
formally. These statements supplement and
confirm teachers’ opinion about many parents’
avoidance to communicate with teachers and
standoff from the child’s learning and support
provision.

Part of informants indicated that they
communicated with teachers on the phone
(“I call the form tutor once per month”; “If
necessary, I call”’; “I can call the form tutor
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jai*). Galimybé bet kuriuo metu pabendrauti
su vaika ugdanciais pedagogais yra vertinga
bendromis pastangomis sickiant efektyvaus
mokiniy mokymosi mokytis kompetencijos
ugdymo.

Gana retai akcentuojamas individualus tévy
ir pedagogu bendravimas (,, bendraujame su
kiekvieno dalyko mokytoju®; ,,individualiy
pokalbiy metu*). Individualaus bendravimo
metu atsiranda artimesnio tarpusavio rysio,
nuo$irdesnio bendravimo ir geresnio vieni
kity pazinimo galimybé. Toks bendravimas
sukuria salygas partnerystei ugdant vaiky mo-
kymosi mokytis kompetencija.

Tyrimo metu paai§kéjo, kad dalis tévy vi-
siSkai nelinke bendrauti su pedagogais (,, ne-
sikonsultuoju ). Tokiais atvejais tévy ir peda-
gogy partnerysté tampa neimanoma dél vienos
partneriy grupés (tévy) pasyvumo arba netgi
vengimo bendrauti.

Apibendrinat galima teigti, kad tévai partne-
riSky santykiy su pedagogais sickia tik iskilus
sunkumams. Dazniausiai naudojamos tradici-
nés tévy ir pedagoguy bendravimo bei bendra-
darbiavimo formos — lankymasis tévy susirin-
kimuose ir kartais - individualus bendravimas
susitikimy metu, telefonu, aptariant vaiky mo-
kymosi ir drausmeés klausimus.

Patiriami sunkumai, susij¢ su vaiky
mokymusi. Siekiant iSsiaiskinti aptiriamus
sunkumus, susijusius su vaiky mokymu/si,
iSryskéjo, kad dazniausiai tévai ivardijo pe-
dagogu kompetencijos trikuma (,,ne viskq
iSaiskina, kad suprasty”; , kartais nepatinka
mokymo budas*; ,, mokytojai (kai kurie) <..>
praleidzia pro pirstus, is vaiky neisreikalau-
Ja ziniy ) ir vaiky nenora mokytis (,, su pacio
vaiko pasyviu pozitiriu | mokslq”; ,, truputi
nenoru mokytis ). Taip pat tévai nurodo dar
viena aktualig problema — tai vaiky santykiy
su mokytojais problema (,, pedagogai neben-
dradarbiauja su vaikais “; ,, vaiky santykiai su
pedagogais ). Nemalonus bendravimas, itam-
pa pamoky metu sukuria klititis mokymuisi,

anytime”). The possibility to communicate
with teachers educating the child at any
time is valuable, jointly seeking pupils’
effective development of the learning to learn
competency.

Parent-teacher individual communication is
emphasised quite rarely (“We communicate
with the teacher of every subject”; "During
individual ~ conversations”). Individual
communication enables closer interrelation,
more sincere communication and better
cognition of each other. Such communication
creates conditions for partnership, developing
the learning to learn competency.

During the research it emerged that part
of parents were not inclined to communicate
with teachers at all (“/ dont consult”).
In such cases parent-teacher partnership
becomes impossible due to passiveness of one
partner group (parents’) and even due to their
avoidance to communicate.

To sum up, it can be stated that parents
seek partnership relations with teachers only
when difficulties emerge. The most often used
traditional parent-teacher ~communication
and cooperation forms are attendance of
parents’ meetings and sometimes, individual
communication during meetings, on the phone,
discussing children’s learning and discipline
issues.

Experienced difficulties related to
children’s learning. Seeking to find out
experienced difficulties related to children’s
learning, it showed up that parents most often
emphasised that they did not encounter any
bigger difficulties related to children’s learning
(“I don t have bigger difficulties”; “There are
no difficulties”). More often parents named
lack of teachers’ competence (“They explain
not everything”; “Sometimes they dislike the
way of teaching”; “Teachers (some) <.>
make light of what they teach, don't require
knowledge from children”) and children’s
reluctance to learn (“The very child’s passive
attitude to learning”; “A bit don't want to
learn”).

The first of these problems is outlined as
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o taip pat ardo tévy ir pedagogu partneryste.
Tarpasmeniniai santykiai neturéty itakoti vai-
kuy mokymosi, o pedagogams deleguota mi-
sija - objektyviai zvelgti { visus mokinius ir
sugebeéti iSvengti SaliSkumo ir asmeniskumo
pamoky metu.

Informantai nurodé, kad mokymosi kriivis,
per didelés jo apimtys taip pat sukelia vaiky
mokymo/si sunkumy (,,per sudétingos pro-
gramos“; , auksti reikalavimai, tempas*).
Kai kurie tévai prisipazista, kad jiems truks-
ta informacijos {vairiais su vaiky mokymusi
susijusiais klausimais (,, kartais tritksta in-
formacijos*; , daugiausia biina informacijos
tritkumas ). Informacijos trikumas neleidzia
tévams tinkamai riipintis savo vaiky mokymu-
si, teikti jiems reikalinga pagalba.

Apibendrinat galima teigti, kad tévy nuomo-
ne, aktualiausios vaiky mokymosi problemos
yra susij¢ su pedagogu kompetencijos stoka,
vaiky mokymosi motyvacijos nebuvimu (ne-
noru mokytis), itemptais vaiky ir pedagogy
santykiais bei per didelis mokymosi kriivis.

ISvados

Remiantis tyrimo rezultatais galima teigti,
kad dalis tévy laiko save pakankamai sava-
rankiskais ir galinCiais iSsprgsti visus su vaiko
mokymusi susijusius klausimus bei teikti jam
ivairiapusg pagalba. Ta¢iau dauguma tévy pri-
pazista, kad specialisty teikiama pagalba vi-
suomet pravercia ir gali praturtinti jau turima
patirti.

Tévy pagalba vaiky mokymuisi pasireiskia
padedant vaikams ruosti namy darbus, paais-
kinant nesuprantamas uzduotis, atlikty namy
darby tikrinimu, pagalba renkant papildoma
informacija, namy darby atlikimo kontrole,
patarimais mokymosi planavimo, darbo ir po-
ilsio derinimo, skirtingy mokymosi metoduy

the teacher’s inability to appropriately explain
the lesson, irregular checking of homework
and performed tasks, and indifferent attitude
to children’s learning. Parents also indicate
another relevant problem: children-teacher
relations  (“Relations  with  teachers”;
“Childrens relations with  teachers”).
Unpleasant communication and tension create
hindrances for learning and also destroy
parent-teacher  partnership.  Interrelations
should not influence children’s learning whilst
teachers as specialists of education studies
must objectively view all pupils and be able to
avoid bias and personalities during lessons.

Informants indicated that the load of learning,
too big volume of learning cause children’s
learning difficulties ( “Zoo difficult curricula™;
“High requirements, tempo”). Some parents
acknowledge that they lack information on
various issues related to children’s learning
(“Sometimes we lack information”; “Most
often we lack information”). Lack of
information hinders parents to suitably take
care of children’s learning and provide them
with necessary support.

To sum up, it can be stated that in parents’
opinion, the most relevant children’s learning
problems are related to lack of teachers’
competence, absence of children’s learning
motivation (reluctance to learn) and tense
children-teacher relations.

Conclusions

Research results disclose that part of
parents think they are independent enough,
are able to solve all difficulties related to the
child’s learning and provide him/her with
versatile support, but the majority of parents
acknowledge that  support provided by
specialists always comes in useful and can
enrich the already possessed experience.

Parents’ support for children’s learning
manifests itself helping to do homework,
explaining tasks children do not understand,
checking done homework, helping to choose
additional information, monitoring homework,
advising on planning and on combining work
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taikymo klausimais. ReCiausiai tévy pagalba
atsiskleidzia per partneriSkus santykius su
pedagogais. Tévai pakankamai retai aktyviai
dalyvauja vaiko mokymesi, todél daznai atsa-
komyb¢ uz vaiko mokymasi suvokiama kaip
mokyklos, o ne kaip tévy problema.

Pedagoginis  tévy  Svietimas
individualaus bendravimo su tévais metu,
tévy susirinkimuose, telefonu, rasant jrasus
pasiekimy knygelése bei rasto darbuose,
naudojant IKT technologijas. Tévai nurodo,
kad informacijos apie pagalbos vaikams
teikima dazniausiai gauna i§ klasés auklétojo,
susiranda spaudoje bei internete. Pagrindinés
tyrimo metu iSskirtos tévy ir pedagogy
partnerystés sritys — tai domg¢jimasis vaiko
pazangumu ir elgesiu.

vyksta
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