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Anotacija

Straipsnyje nagrinéjamos ikimokyklinio
ugdymo pedagogu profesinés kvalifikacijos
tobulinimo(si) problemos. Pristatomi empiri-
nio tyrimo rezultatai ir jy analizé, kuri atsklei-
dzia, koks ikimokyklinio ugdymo institucijos
pedagogy vidinis ir i$orinis profesinés kvalifi-
kacijos tobulinimo(si) potencialas identifikuo-
jamas ugdymo institucijos veiklos strateginio
planavimo kontekste. Remiantis kokybinio
tyrimo duomeny kategorijy matrica pateikia-
mi ikimokyklinio ugdymo specialisty kvalifi-
kacijos tobulinimo(si) privalumai, trikumai ir
galimybés.

Pagrindiniai ZodZiai: ikimokyklinis ugdy-
mas, pedagogas, kvalifikacijos tobulinimas(is),
ugdymo institucija, strateginis planas.

Ivadas

Jungtiniy Tauty Europos ekonomikos ko-
misijos darnaus vystymosi $vietimo strategi-
joje (2005) numatyta aprépti mokymosi visa
gyvenima procesus, susijusius su pedagogu
profesine veikla: pedagoguy rengima — pedago-
gu testines studijas — pedagogu kvalifikacijos
tobulinima(si). Lietuvos Svietimo strategijos
(2003-2012) nuostaty igyvendinimo priemo-
nése numatoma ,,iSplétoti tgsting, mokyma-

PRE-SCHOOL EDUCATION
PEDAGOGUES’ PROFESSIONAL
(SELF-)DEVELOPMENT IN

THE CONTEXT OF STRATEGIC
PLANNING OF INSTITUTIONAL
ACTIVITIES

Abstract

The article deals with problems of pre-
school education pedagogues’ professional
(self-)development. The article presents the
results of the empirical research and their
analysis, disclosing the internal and external
potential of pre-school education pedagogues’
professional (self-)development, identified in
the context of strategic planning of activities of
the educational institution. Based on the matrix
of data categories of the qualitative research,
advantages, shortcomings and possibilities of
pre-school education pedagogues’ professional
(self-)development are presented.

Key words: pre-school education,
pedagogue, professional (self-)development,
educational institution, strategic plan.

Introduction

UNECE Strategy for Education for
Sustainable Development (2005) foresees to
encompass lifelong learning processes related
to pedagogues’ professional activities: teacher
training — pedagogues’ continuous learning —
pedagogues’ professional (self-)development.
The National Education Strategy (2003-2012)
foresees “to develop continuing, accessible,
socially fair system of education, ensuring
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si visa gyvenima laiduojancia ir pricinama,
socialiai teisinga Svietimo sistema®. Viena i§
prioritetiniy Sios strategijos kryp¢iu yra perso-
nalo tobulinimas(is), t. y. pedagogy rengimo
reorganizavimas, kvalifikacijos tobulinimo(si)
kaita, reikalavimuy pedagogams konkretini-
mas, naujos sistemos pedagogy kompetenci-
joms bei jy tobulinimui vertinti rengimas ir
igyvendinimas. Valstybinés Svietimo strategi-
jos (2003-2012) nuostaty igyvendinima irodo
ir per kelerius metus priimti teisés aktai, kurie
reglamentuoja pedagogu rengimo pertvar-
ka apeliuojant { kitokia, inovatyvia profesing
veikla (Mokslo ir studiju istatymas, 2009;
Svietimo istatymas, 2011; Pedagogy rengimo
reglamentas, 2012). Pedagogy kvalifikacijos
tobulinimo procesai iteisinti Pedagogy kva-
lifikacijos tobulinimo koncepcijoje (2012),
kurioje itvirtinta Siuolaikiné pedagoguy kva-
lifikacijos tobulinimo samprata bei teisiniai
ir administraciniai mechanizmai, leidziantys
itvirtinti pedagoginiy darbuotojy (taip pat ir
ikimokyklinio ugdymo specialisty) nuolatinés
kvalifikacijos tobulinimo asmenine ir institu-
cine motyvacijq, uztikrinant pedagogy kvalifi-
kacijos tobulinimo paslaugy kokybe.
Pedagogu kvalifikacijos tobulinimo proble-
mos (tiek asmeniniu, tiek instituciniu lygiais)
susijusios su Svietimo ir ugdymo kokybés
uztikrinimu. Tai pabrézia ir M. Barkauskaité
(2001). Ji teigia, kad pedagogu kvalifikacijos
tobulinimas yra neatsiejamas nuo pedagogu
rengimo, §ie procesai visuomet buvo ir yra
vieni i$ prioritetiniy $vietimo politikos uzda-
viniy. Pedagogu veiklos kokybés priklauso-
mybe nuo jy parengimo akcentuoja ir N. Bai-
ju, B. Meera (2010). Siame kontekste svarbu
atkreipti démesj i tai, kad jau kelerius metus
Salyje vykdoma pedagogu kvalifikacijos to-
bulinimo pertvarka, kuria siekiama pasalinti
pagrindines priezastis ir problemas, trukdan-
Cias pedagogy kvalifikacijos tobulinimo ins-
titucijoms teikti kokybiskas paslaugas. Pasak
G. Zilinsko (2006), pagrindinis pedagogy
kvalifikacijos tobulinimo pertvarkos siekis —
visiems Lietuvos pedagogams teikti kokybis-

lifelong learning”. One of the priority fields of
this strategy is employees’ (self-)development,
i.e., reorganisation of teacher training, shift in
professional(self-)development,concretisation
of requirements for pedagogues, preparation
and implementation of the new system for
assessing of  pedagogues’ competencies
and their improvement. Implementation
of provisions of The National Education
Strategy (2003-2012) is proved by legal acts
adopted during several years, regulating the
reorganisation of teacher training, appealing
for different, innovative professional activities
(Law on Science and Education, 2009; Law on
Education, 2011; The Regulation of Teacher
Training, 2012). Pedagogues’ professional
development processes are legitimated in
The Concept of Pedagogues’ Qualification
Development (2012), consolidating
contemporary conception of pedagogues’
in-service training, legal and administrative
mechanisms, enabling fo anchor personal
and institutional motivation of continuous in-
service training of pedagogical staff (including
pre-school education specialists), ensuring
quality of pedagogues’ in-service training
services.

Problems of pedagogues’ in-service training
(both at personal and institutional levels) are
related to assurance of quality of education
and fostering. This is also emphasised by
M. Barkauskaite (2001) who states that
pedagogues’ in-service training is an integral
part of teacher training, these processes have
always been among priority tasks of the
policy of education. Dependence of quality
of pedagogues’ activities on their training
is also accentuated by N. Baiju, B. Meera
(2010). In this context it is also important to
pay attention to reorganisation of pedagogues’
in-service training, which has been taking
place for several years in the country, seeking
to eliminate main reasons and problems,
hindering institutions of pedagogues’ in-
service training to provide quality services.
According to G. Zilinskas (2006), the main
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kas kvalifikacijos tobulinimo paslaugas ir pa-
siilyti naujo pobiudzio paslaugy, kurios leisty
dalintis patirtimi, bendrauti ir mokytis.

Norint uztikrinti ivairiy sri¢iu pedagogu
kvalifikacijos tobulinimo kokybg biitina Siuos
procesus strategiskai planuoti, t. y. kurti kvali-
fikacijos tobulinimo strategija ir ja igyvendinti
valstybiniu, regioniniu, instituciniu ir asmeni-
niu lygmenimis. Minétos veiklos strateginio
planavimo kontekste svarbu atkreipti démesi
1 tai, kad pedagogo darbiné veikla apima ne
tik pati vaiky ugdymo(si) procesa, bet ir pro-
fesinés kvalifikacijos tobulinima(si), nuolatini
mokymasi. Be to, rengiant pedagogu kvalifi-
kacijos tobulinimo strategija biitina kreipti dé-
mesi | svarbig valstybinés Svietimo politikos
dali, t. y. pedagogu rengima, ju idarbinima,
ripinimasi kvalifikacijos tobulinimu, darbo
organizavima ir darbo kokybés uztikrinima.
Taciau pabréztina ir tai, kad analizuojant
ivairius Lietuvos Svietimo dokumentus daz-
niausiai apraSomi reikalavimai pedagogui,
jo pareigos, o karjeros planavimo, skatinimo
problemoms skiriamas démesys yra nepakan-
kamas.

Pedagogo profesiné veikla yra neatsiejama
nuo jo noro patenkinti poreiki biiti {vertintam
kaip asmenybei ir kaip pedagogo profesijos
atstovui. Tadiau norint poreiki realizuoti bii-
tina nuolat tobulinti kvalifikacija, nuo to pri-
klauso ir darbo rezultaty kokybeg. Neatsitik-
tinai V. Zadziauskiené (2001) teigia, kad tik
tie pedagogai, kurie nuolat tobulina savo kva-
lifikacija, gali pasiekti auksta profesionalumo
lygi ir savo asmeniniu pavyzdziu modeliuoti
teigiama vaiky pozitirj i ugdyma(si). G. Dze-
myda, P. Gudynas, V. Saltenis, V. Tiesis (2001)
pabrézia, kad nuo pedagogu pastangy (dau-
giau nei nuo kity veiksniy) priklauso $vietimo
rezultaty kokybé. Geri pedagogai gali i§ dalies
kompensuoti netgi ugdymo turinio spragas. Ir
atvirksciai — didelés investicijos | mokymosi
aplinka, puikiai apriipintos mokymo priemo-
némis ir kompiuterine technika mokyklos,
gali neturéti laukiamo poveikio, jei pedagogai
prastai parengti ar nesirtipina kvalifikacijos

pursuit of reorganisation of teacher’s in-
service training is fo provide quality in-service
training services to all Lithuanian pedagogues
and offer new type services, enabling to share
experiences, communicate and learn.

To ensure quality of in-service training
of pedagogues of various spheres, these
processes have to be strategically planned.
In the context of planning the said activity it
is important to pay attention to the fact that
the pedagogue’s work activities encompass
not the very process of children’s (self-)
education but also professional (self-)
development and constant learning. Besides,
preparing in-service training strategy, it
is necessary to pay attention to teacher
training, their placement, care of in-service
training, work organisation and assurance
of work quality. However, it should be
emphasised that various national documents
on education most often contain descriptions
of requirements for the pedagogue, his/her
duties, whereas insufficient attention is given
to career planning, inducement problems.

The pedagogue’s professional activities
are integral to his/her wish fo meet the need
to be appreciated as a personality and as the
representative of the pedagogue’s profession.
However, implementation of the need requires
constant professional development, which
also determines the quality of work results.
It is not by accident that V. ZadZiauskiené
(2001) states that only those pedagogues
who constantly improve their qualification,
can reach quite high level of professionalism
and, based on their personal example, model
children’s positive attitude to (self-)education.
G. Dzemyda, P. Gudynas, V. Saltenis, V. Tiesis
(2001) emphasise that pedagogues’ efforts
(more than other factors) determine quality of
education results. Good pedagogues can even
partially compensate the gaps of the curricula
and, vice versa, big investments to the learning
environment, good provision with learning
resources and computers at school may not
give the desirable effect if pedagogues are
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tobulinimu, nesugeba minéty investicijy efek-
tyviai panaudoti.

Pedagogu kvalifikacijos problematika na-
gring¢jama jvairiuose $alies ir uzsienio moks-
lininky darbuose. Pedagogu kvalifikacijos
tobulinimo relevantiSkuma, trukdzius tyriné-
jo K. Kaminskas (2000; 2002), M. Teresevi-
¢iené (2007), pedagogu saviugdos veiksnius
$vietimo kaitos salygomis aprasé T. Bulajeva
(2001), pedagogu rengimo konceptualiasias
pricigas pateiké A. Kazlauskiené, E. Masi-
liauskiené (2011), profesing raida bei profesi-
nés veiklos vertinima analizavo R. Th. Guskey
(2002), K. F. Jonson (2002), Ch. Rhodes,
M. Stokes, G. Hampton (2006) ir kt. Ikimo-
kyklinio ugdymo pedagogu profesini kom-
petetinguma aprasé T. Sakalauskaité, T. Ili-
kiené (2010), pedagogu veiklos inovacijas
aktualizavo D. Stravinskaité, A. Kazlauskiené
(2011), o A. Gumuliauskien¢, V. Usinskiené,
J. Smilgiené (2011) tyré ikimokyklinio ugdy-
mo pedagogu kvalifikacijos tobulinimo finan-
sines prielaidas Svietimo politikos kontekste.
Be to, Lietuvoje atlickami ir Svietimo ir moks-
lo ministerijos inicijuoti uzsakomieji tyrimai,
kuriuose analizuota Lietuvos pedagogy kva-
lifikacijos tobulinimo sistemos kaitos analizé
(2000), pedagogu kvalifikacijos tobulinimo
finansavimo problemos savivaldybése (2003),
pedagogu kvalifikacijos tobulinimosi poreikiy
tenkinimas (2004), pedagogy poreikiy kaita ir
karjeros ypatumai optimizuojant mokykly tin-
kla (2004). Atlikta mokslo darby analizé lei-
dzia teigti, kad mokslininkai daugiau démesio
skiria bendroms pedagogu profesinés veiklos
problemoms, o ikimokyklinio ugdymo peda-
gogy kvalifikacijos tobulinimo strategavimas
(ivairiais lygmenimis) i§ esmés néra moks-
liniy tyrimy objektas. Todél pedagogu (taip
pat ir ikimokyklinio ugdymo) kvalifikacijos
tobulinimo(si) problematikos aptarties kon-
tekste formuluojamas probleminis tyrimo
klausimas — koks vidinis ir iSorinis ikimoky-
klinio ugdymo pedagogu profesinés kvalifika-
cijos tobulinimo(si) potencialas identifikuoja-
mas ugdymo institucijos veiklos strateginio

poorly trained or do not care about professional
development and are not able to use the said
investments effectively.

Problems of pedagogues’ qualification are
analysed in various works of researchers of
Lithuania and foreign countries. Relevance,
hindrances of pedagogues’ in-service training
were analysed by K. Kaminskas (2000;
2002), M. Teresevi¢iené (2007), factors of
pedagogues’ self-education in the conditions
of shift in education, by T. Bulajeva (2001),
conceptual approaches of teacher training,
by A. Kazlauskiené, E. Masiliauskiené
(2011), professional development and
assessment of professional activities, by R.
Th. Guskey (2002), K. F. Jonson (2002), Ch.
Rhodes, M. Stokes, G. Hampton (2006) et
al. Professional competence of pre-school
education pedagogues was described by T.
Sakalauskaite, T. Ilikiené (2010), innovations
of pedagogues’ activities were actualised by
D. Stravinskaite, A. Kazlauskiené (2011),
whilst A. Gumuliauskiené, V. USinskiené,
J. Smilgiené (2011) researched financial
prerequisites of pre-school pedagogues’ in-
service training in the context of education
policy. Besides, contracted researches initiated
by the Ministry of Education and Science are
implemented, analysing the shift in the system
of Lithuanian pedagogues’ in-service training
(2000), problems of financing pedagogues’
in-service training in municipalities (2003),
meeting the needs of pedagogues’ in-service
training (2004), shift in pedagogues’ needs
and career peculiarities, optimising school
network (2004). The performed analysis of
research works enables to state that policy
of pre-school education pedagogues’ in-
service training basically is not the subject
of scientific researches. That is why in the
context of discussion of professional (self-)
development of pedagogues (including pre-
school education) the problematic research
question is formulated: What is internal and
external potential of pre-school education
pedagogues’ professional (self-)development,
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planavimo kontekste?

Tyrimo tikslas — nustatyti ikimokyklinio
ugdymo pedagogu profesinés kvalifikacijos
tobulinimo(si) potencialg ugdymo institucijos
veiklos strateginio planavimo kontekste.

Tyrimo objektas — ikimokyklinio ug-
dymo pedagogy profesinés kvalifikacijos
tobulinimo(si) privalumai, trikumai, galimy-
bés ir grésmes.

Tyrimo metodai: mokslinés literattiros ana-
lizé, dokumenty analizé, prasminé-interpreta-
ciné tyrimo duomeny analizé.

Tyrimo metodologinés prieigos

Remiantis humanistine teorija, ikimokykli-
nio ugdymo pedagogas, planuodamas savo
kvalifikacijos tobulinima(si), pirmiausia krei-
pia démesi i turimas kompetencijas — ka no-
réty ir turéty stiprinti, kokiy ziniy ar igtidziy
triksta tam, kad galéty uztikrinti ugdymo
kokybg ir gebéty tinkamai aukléti vaikus, for-
muoti jy vertybes ir pan. (Bitinas, 2001). Hu-
manistinés teorijos kontekste ikimokyklinio
ugdymo pedagogui dalyvaujant kvalifikacijos
tobulinimo(si) procesuose ypatingai reikSmin-
gi tampa gebéjimas pazinti ugdytinius, ten-
kinti jy poreikius, padéti formuotis btitinoms
kompetencijoms, tinkamoms vertybinéms
nuostatoms, pasaulézitrai. Konstruktyvizmo
teorija (Garrison, 1997; Greeno, Collins, Res-
nick, 1996 ir kt.) aktualizuoja kvalifikacijos
tobulinima kaip konstruktyvy ir aktyvy proce-
sa, kai tie, kurie mokosi, yra ne pasyvis in-
formacijos gavéjai, o aktyviai konstruoja savo
zinias ir jgidzius, remdamiesi jau turimomis
(Jucevigiené ir kt., 2007). Si teorija akcentuoja
mokymasi kaip naujo mastymo kokybg, iSrys-
kina bendros ugdymo institucijos ir pedago-
go veiklos svarbos aspekta. Tai leidzia teigti,
kad ugdymo institucijos veiklos strateginio
planavimo procesai turi apimti kvalifikacijos
tobulinimo situacijos analiz¢. Reikia numatyti
bidus, padésianéius igyti naujy ziniy. Orga-
nizacijos (ugdymo institucijos) tobulinimo te-
orija (Hopkins, Ainscow, West, 1994) akcen-

identified in the context of strategic planning
of activities of the educational institution?

Research aim: to identify the potential of
pre-school education pedagogues’ professional
(self-)development in the context of strategic
planning of activities of the educational
institution.

Research subject: advantages, shortcomings,
possibilities and threats of pre-school education
pedagogues’ professional (self-)development.

Research methods: analysis of research
literature, analysis of documents, notional-
interpretative analysis of research data.

Methodological
Research

Based on the humanistic theory, planning
his/her professional (self-)development, the
pre-school education pedagogue first of all
focuses on existing competencies: what he/
she would like and would have to enhance,
what knowledge or skills he/she lacks in
order to ensure education quality and be
able to suitably educate children, form their
values, etc. (Bitinas, 2001). In the context
of humanistic theory, the ability to cognate
learners, meet their needs, help to form
necessary competencies, suitable value
approaches, worldview become particularly
significant. The constructivist theory (Garrison,
1997; Greeno, Collins, Resnick, 1996 et al.)
actualises professional development as a
constructive and active process, when those
who are learning are not passive information
receivers but active constructors of their
knowledge, skills, based on the ones that they
already possess (Juceviciené et al., 2007).
This theory accentuates learning as the quality
of new thinking, highlights the importance of
joint activities of the educational institution
and the pedagogue. This enables to state that
strategic planning processes of the educational
institution have to encompass the analysis
of the in-service training situation. Ways
facilitating acquisition of new knowledge must

Approaches of the
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tuoja nuolatinés kaitos era, kurioje ugdymo
institucijos gali turéti itakos kaitos procesams,
tobulindamos savo veikla ir lygiagreciai ska-
tindamos pedagoginio personalo kvalifikaci-
jos tobulinimo(si) procesus.

Tyrimo organizavimas ir kokybinés duo-
meny analizés strategija

Atliktas kokybinis tyrimas, kurio metu, tai-
kant atsitiktinés atrankos metoda, atrinkti ir i$-
analizuoti trisdeSimt dviejy ikimokyklinio ug-
dymo institucijy i§ didziyjy Salies miesty (Vil-
niaus, Kauno, Klaipédos, Siauliy, Panevézio)
strateginiai planai (dokumentai). L. RupSiené
(2007), B. Bitinas (2005) pazymi, kad doku-
menty rinkimas, traktuojamas kaip kokybinio
tyrimo metodas, leidzia gauti objektyvios in-
formacijos vienu ar kitu klausimu. Be to, ko-
kybinio tyrimo im¢iai netaikomi griezti tiirio
reikalavimai, nes duomenuy reprezentatyvuma
lemia ne atsitiktiniai tiriamyjy parinkimo bi-
dai, o lankstus vienokie ir kitokie teoriniai tei-
giniai (Kardelis, 2002).

Vieno kokybinés analizés budo néra, todeél
gauta medziaga suvokiama kaip visuma, kuri
suteikia informacijos apie ikimokyklinio ug-
dymo pedagogu kvalifikacijos tobulinima(si)
ugdymo institucijos veiklos strateginio plana-
vimo kontekste. Duomenys buvo gauti ne i§
vienos institucijos, juy skirtumy nepaisoma, nes
tai néra skirtingi kintamieji dydziai. Empirinio
kokybinio tyrimo duomeny analizés strategija
grindziama indukcine logika, turinio (content)
analizés ir nuolatinio lyginimo metody tai-
kymu. Aprasant kokybinio tyrimo duomenis
buvo laikomasi kokybiniam tyrimui budingo
pasakojimo modelio, pateikiami autentiski ir
netaisyti dokumentuose jrasyti teiginiai. Tokiu
blidu i$saugomas tyréjo nesaliSkumas, teigi-
niai neskirstomi i teisingus ar neteisingus. Ko-
kybinio tyrimo duomeny matricg sudaro trys
grupés kategorijy: privalumai, trikumai ir ga-
limybés. Grésmiy kategorijos grupé pasalinta
dél nepakankamos galimybés i§samiau ir tiks-
liau apibudinti tiriama reiskini.

be foreseen. The Theory of Organisational
Improvement (of the educational institution)
(Hopkins, Ainscow, West, 1994) emphasises
the era of constant shift, in which educational
institutions can influence shift processes,
improving their activities and in parallel
encouraging processes of professional (self-)
development of pedagogical staff.

Organisation of the Research and Strategy
of Qualitative Data Analysis

Employing the qualitative research,
performed applying random sampling method,
strategic plans of 32 pre-school educational
institutions of the largest cities of Lithuania
were selected and analysed. L. RupS$iené
(2007), B. Bitinas (2005) note that collection
of documents, treated as a qualitative
research method, enables to receive objective
information on one or another issue. Besides,
no strict volume requirements are applied for
the sample of the qualitative research because
representativeness of data is determined not
by random ways of respondents’ selection but
by flexible theoretical statements (Kardelis,
2002).

There is no single way of qualitative
analysis; therefore, the received materials are
perceived as a whole providing information
about pre-school education  pedagogues’
professional  (self-)development in the
context of strategic planning of activities
of the educational institution. The strategy
of the analysis of the data of the qualitative
empirical research is grounded on inductive
logic, application of content analysis and
constant comparative methods. Describing
data of the qualitative research, the narrative
model characteristic to the qualitative
research was followed, presenting authentic
and uncorrected statements from documents.
This way the researcher’s impartiality is
retained. The matrix of qualitative research
data consists of three groups of categories:
advantages, shortcomings and possibilities.
The group of threats was eliminated due
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Empirinio tyrimo rezultatai ir jy analizé

Empirinio tyrimo rezultaty pateiktis kon-
tekstualizuojama juridine pedagogy kvalifi-
kacijos tobulinimo samprata, kuri grindziama
isivertinimo, geriausios praktikos, motyvaci-
jos, subsidiarumo principais. Ypatingas déme-
sys atkreiptinas | tai, jog Pedagogy kvalifika-
cijos tobulinimo koncepcijoje (2012) jtvirtinta
nuostata, kad kvalifikacijos tobulinimo proce-
sas turi uztikrinti derme tarp individualiy pe-
dagogo poreikiy, Svietimo institucijos poreikiy
ir nacionaliniy poreikiy:

e individualiu lygmeniu pedagogo profesi-
nio tobulinimosi poreikiai suvokiami kaip
galimybé realizuoti asmeninius geb¢jimus,
polinkius bei siekius; jveikti problemas,
kurios yra kliiitis geresniems profesinés
veiklos rezultatams ir pasitenkinimui dar-
bu;

e ugdymo institucijos lygmeniu pedagogu
kvalifikacijos tobulinimo poreikiai suvo-
kiami kaip galimybé darbuotojams igyti
stokojamy kompetencijy, svarbiy darniai
institucijos veiklai ir jos bendruomenes is-
sikeltiems uzdaviniams igyvendinti.

Salies teisiniuose dokumentuose, reglamen-
tuojanciuose pedagogy kvalifikacijos tobulini-
mo sistema, Mokymosi visg gyvenima uztikri-
nimo strategijoje (2004) orientuojamasi | tin-
kamas pedagogy kvalifikacijos tobulinimo(si)
formas, bidus bei salygas. Sios profesinés
kvalifikacijos tobulinimo(si) komponentés yra
svarbios siekiant uZztikrinti kokybiskas tokio
tipo paslaugas pedagogams. Be to, kvalifika-
cijos tobulinimo(si) formos, biidai bei salygos
tampa reikSmingos pedagogy darbinés veiklos
sklandumui, ju poreikiy tenkinimui. Ikimo-
kyklinio ugdymo institucijy strateginiy plany
turinio analizé atskleidé, kad ikimokyklinio
ugdymo institucijose pedagogy profesinés
kvalifikacijos tobulinimo(si) privalumais lai-
komi atitinkami kvalifikacijos kélimo biudai,
formos ir salygos (zr. 1 lentelg).

to insufficient possibility to describe the
explored phenomenon more exhaustively and
accurately.

Results of the Empirical Research and

their Analysis

The results of the empirical research are

presented in the context of the legal concept
of pedagogues’ in-service training, which is
grounded on self-assessment, best practice,
motivation and subsidiarity principles.
Particular attention is paid to the approach
entrenched in The Concept of Pedagogues’
Qualification Development (2012) that the
process of in-service training must ensure
coherence between the pedagogue’s individual
needs, the needs of the educational institution
and national needs:

e at the individual level, the pedagogue’s
in-service training needs are perceived
as a possibility to implement personal
abilities, inclinations and pursuits; cope
with problems hindering better results of
professional activities and satisfaction
with work;

e at the level of the educational institution,
pedagogues’ in-service training needs are
perceived as a possibility for the employees
to acquire missing competencies which
are necessary for cohesive institutional
activities and implementation of tasks

raised by its community.

The content analysis of strategic plans of
pre-school educational institutions disclosed
that corresponding forms, ways and conditions
of professional (self-)development are treated
as advantages of pre-school education
pedagogues’ in-service training at pre-school
educational institutions (see Table 1).
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1 lentelé. Ikimokyklinio ugdymo pedagogy profesinés kvalifikacijos tobulinimo(si) privalumai
Table 1. Advantages of Pre-School Education Pedagogues’ Professional (Self-)Development

Kategorija Subkategorija Skaiciai Teiginiy pavyzdziai
Category Subcategory Numbers Examples of statements
[staigos vadovai bei pedagogai nuolat
mokosi, igyja naujy gebéjimy. / “Mana-
gement and pedagogues of the institu-
tion are constantly learning, acquiring
Formalusis new abilities”.
mokymasis 10 Pedagogy dalyvavimas kvalifikacijos
Formal learning tobulinimo renginiuose, teoriniy Zziniy
pritaikymas praktikoje. / “Pedagogu-
es’ participation in in-service training
events, application of theoretical know-
Profesinés ledge in practice”.
kvalifikacijos Isplétoti bendradarbiavimq su informa-
tobulinimo(si) formos cijos, savisvietos centrais (Kauno peda-
Forms of professional gogy kvalifikacijos centras, pedagoginé
(self-)development Neformalusis psichologiné tarnyba, bendruomenés
savaiminis ’ centru, ugd){mo istaigomis- konsultaci-
mokymasis / niais Cf?l’lll’:als). / “To develop coopera-
savingda ] tion with informational, self—ea{ucan_on
Non-formal centres (Kaunas Tea?her Qualzﬁcat.zon
informal lez;rning / Centffe, Pedagf)glcal—Psychologlcjal
self-education Service, Community Centre, educatio-
nal institutions- consultancy centres)”.
Skatintipedagogy saviugdq ir savisvietq.
/ To encourage pedagogues’ self-
development and non-formal learning.
Dalyvavimas Pedaglogai dal.y\{auja pedagogy kvali-
programose fikacijos tobulinimo programose, pro-
Participation in 7 jektuose. / Pedagogues take part in pe-
dagogues’ in-service training program-
programmes mes, projects.
Pedagogai dalyvauja pedagogy kvali-
Profesinés fikacijos tobulinimo programose, pro-
kvalifikacijos Jjektuose. / Pedagogues take part in pe-
tobulinimo(si) dagogues’ in-service training program-
budai Dal . mes, projects.
Ways of professional aly \l/(avunas Rengia projektus ir dalyvauja jvairiose
(self-)development Il;r?:l.e ﬁu(;se . 7 bendradarbiavimo programose, skirtose
p?ojleccltza ronn ikimokykliniam ugdymui. / Prepare

projects and take part in various
cooperation programmes intended for
pre-school education.
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1 lentelés tesinys
Continued of the Table 1

Kategorija Subkategorija Skaiciai Teiginiy pavyzdZziai
Category Subcategory Numbers Examples of statements
Sudarytos salygos pedagogams kelti
Palanki institucijos savo kvalifikacijq. / “Pedagogues are
aplinka provided with conditions to improve
Favourable 27 their qualification”.
environment of the Besimokantis, iniciatyvus pedagoginis
institution personalas. / “Learning and proactive
pedagogical staff”.
Sudaryti sqlygas dalyvauti kvalifikacijos
kélimo renginiuose staigoje ir uz
Kvalifikacijos istaigos riby. / “To create conditions to
tobulinimo(si) take part in in-service training events at
orientacija i the institution and beyond its limits”.
poreikius 6 Rupinimasis  pedagogy  galimybémis
Orientation of tobulinti kvalifikacijq, uztikrina
professional (self-) pedagogy  tobulinimosi  sistemos
development to kokybe. / “Caring about pedagogues’
Profesinés needs possibilities to improve qualification
kvalifikacijos ensures quality of the system of
tobulinimo(si) salygos pedagogues’ in-service training .
Conditions of Perima ir skleidzia gerqjq darbo patirt;.
professional (self-) Patirties  sklaida, jos pritaikymas
development ugdymo procese. / “Take over and
distribute good practice. Dissemination
Gerosios patirties of experience, its application in the
sklaida 18 education process”.
Dissemination of Stebi ir dalyvauja veiklose kituose
good practice darzeliuose, semiasi patirties,

bendrauja su auklétojais. / “Observe
and participate in activities in other
nurseries, gain experience, talk with
educators”.

Lyderiaujancio
pedagogo
kompetencijos
ugdymas
Development of the
competency of the
leading pedagogue

Darzelyje dirba kvalifikuoti pedagogai,
turintystinkamqissilavinima, sudaromos
salygos lyderiy augimui. / “The nursery
12 employs qualified pedagogues with
appropriate education, provides with
conditions for growth of leaders”.

Ikimokyklinio ugdymo pedagogy profesinés
kvalifikacijos tobulinimo(si) privalumai, kaip
viena i§ kvalifikacijos tobulinimo(si) efek-
tyvumo prielaidy, kontekstualizuojama tri-
mis kategorijomis: ,,Profesinés kvalifikacijos
tobulinimo(si) formos*®, ,,Profesinés kvalifika-
cijos tobulinimo(si) biidai* ir ,,Profesinés kva-
lifikacijos tobulinimo(si) salygos®. Treciosios
kategorijos turinys isreikStas stipriausiai.

Advantages  of pre-school education
pedagogues’ professional (self-)development
as one of the prerequisites of effectiveness
of  professional (self-)development is
contextualised in three categories: forms,
ways and conditions of professional (self-)
development. The content of the third category
is expressed most strongly.
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Kategorija  ,,Profesinés  kvalifikacijos
tobulinimo(si) sqlygos® tikslina Sios subkate-
gorijos: ,,Palanki institucijos aplinka®, , Kva-
lifikacijos tobulinimo(si) orientacija i porei-
kius®, ,,Gerosios patirties sklaida®, ,,Lyderiau-
jan¢io pedagogo kompetencijos ugdymas®.
Siy subkategorijy turinys rodo, kad ugdymo
institucijos pedagogams sudaro tinkamas sa-
lygas kelti profesing kvalifikacija, dalyvauti
kvalifikacijos kélimo renginiuose. Dokumenty
turinio analizé atskleidé ir tai, kad modeliuo-
jant ikimokyklinio ugdymo institucijy veiklos
strategijas démesys pirmiausia skiriamas pa-
lankiy sqlygy pedagogams kelti kvalifikacijq
sudarymui ne tik pacioje institucijoje, bet ir
uz jos riby. Institucijos aplinkos palankumas
iSrySkina ir pedagoginio personalo iniciaty-
vumo, siekiant tobuléti ir gerinti darbinés vei-
klos kokybe, svarba. Siame kontekste ypatin-
gas démesys kreipiamas i gerosios praktinés
patirties sklaida stebint kolegas institucijoje
(ne tik savoje, bet ir kitose). Si kvalifikacijos
tobulinimo(si) salyga suteikia galimybg peda-
gogams ,,Cia ir dabar® jgyti naujy ziniy, naujos
praktinés patirties ir tai taikyti veikloje.

Ikimokyklinio ugdymo institucijy strate-
giniy plany turinio analizé iSryskino ir kitas
profesinés kvalifikacijos tobulinimo(si) saly-
gas, t. y. lyderiaujancio pedagogo ugdyma(si)
bei kvalifikacijos tobulinimo(si) orientacija i
poreikius. Antroji salyga isreiksta silpniausiai.
Lyderiu esanc¢io pedagogo ugdymas(is) sicja-
mas su tinkamu jo i$silavinimu, kvalifikacija,
o orientacijos i poreikius aspektas atskleidzia
sicki sudaryti salygas pedagogams pasinau-
doti kokybiskomis kvalifikacijos tobulinimo
paslaugomis.

Silpniau i8reikstas kategorijos ,,Profesinés
kvalifikacijos tobulinimo(si) formos® turinys.
Sia kategorija paaiskina subkategorijos ,,For-
malusis mokymasis“ ir ,,Neformalusis, savai-
minis mokymasis / saviugda“. Subkategorija
,Formalusis mokymasis“ leidzia teigti, kad
ikimokyklinio ugdymo institucijy pedagogai
nuolat mokosi dalyvaudami profesinés kva-
lifikacijos tobulinimo renginiuose, kuriuose

The category “Conditions of professional
(self-)development”  is  specified by
subcategories, the content of which disclose
that pedagogues of the educational institution
are provided with suitable conditions to
improve professional qualification and take
part in in-service training events. Content
analysis of documents also disclosed that,
modelling strategies of activities of pre-school
institutions, attention is first of all focused
on provision with favourable conditions for
pedagogues to raise their qualification not only
in the very institution but also beyond its limits.
Favourable environment of the institution
highlights the importance of proactiveness
of pedagogical staff, seeking to improve
quality of work activities. In this context
particular attention is paid to dissemination
of good practice, observing colleagues at the
institution (not only in one’s own but in other
institutions too). This condition of professional
(self-)development provides pedagogues with
a possibility to acquire new knowledge, new
practical experience and apply it in practice
“now and here”.

Content analysis of strategic plans of
pre-school educational institutions also
highlighted other conditions of professional
(self-)development; i.e., (self-)development
of the leading pedagogue and orientation of
professional (self-)development to needs. The
second condition is expressed most weakly.
(Self-)development of the leading pedagogue
is related to his/her appropriate education,
qualification while the aspect of orientation to
needs discloses the pursuit to create conditions
for pedagogues to use quality in-service
training services.

The content of “Forms of professional
(self-)development” is expressed weaker. The
subcategory “Formal learning” enables to state
that pedagogues of pre-school educational
institutions are continuously learning, taking
part in in-service training events, where they
acquire new knowledge. Later this knowledge
isapplied in pedagogical activities. The content
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igyja teoriniy ziniy. Véliau zinios taikomos
pedagoginéje veikloje. Subkategorijos ,,Ne-
formalusis, savaiminis mokymasis / saviugda“
turinys parodo, kad tokia mokymosi forma i$
esmés yra skirta individualiems pedagogo
poreikiams tenkinti, dazniausiai ieSkant kon-
kreciy profesinéje veikloje iSkylan¢iy proble-
my sprendimo budy. Neatsitiktinai ugdymo
institucijos veiklos strateginis planavimas yra
siejamas su iSoriniy, kvalifikacijos tobulinima
organizuojanciy, institucijy (pvz., pedagogu
kvalifikacijos centro, bendruomenés centro,
pedagoginés-psichologinés tarnybos ir kt.)
bendradarbiavimo ryS$iy plétra bei pedagogu
saviugdos ir savi§vietos skatinimu.

Maziausiai informacijos apie kategorija
Profesinés kvalifikacijos tobulinimo(si) bii-
dai*. Kategorijos turini paaiskina subkategori-
jos ,,Dalyvavimas programose* ir ,,Dalyvavi-
mas projektuose”. Sios subkategorijos liudija,
kad pedagogas, sickdamas tobulinti profesing
kvalifikacija, rengia projektus ir dalyvauja
{vairiose bendradarbiavimo programose, skir-
tose ikimokykliniam ugdymui.

Ikimokyklinio ugdymo pedagogy profesi-
nés kvalifikacijos tobulinimo(si) privalumuy,
kontekstualizuoty Svietimo institucijos veiklos
strateginiuose planuose, analizé leido identi-
fikuoti orientacija i pedagogu kvalifikacijos
tobulinimo(si) formas, biidus bei salygas. Sie
kvalifikacijos tobulinimo(si) faktoriai ugdymo
realybéje prioriteto tvarka susij¢ tokia seka:
profesinés kvalifikacijos tobulinimo(si) formos
— profesinés kvalifikacijos tobulinimo(si) bii-
dai — profesinés kvalifikacijos tobulinimo(si)
saqlygos.

Pedagogu profesinés kvalifikacijos
tobulinimo(si) procesai Salyje daznai yra sie-
jami su finansiniais bei motyvacijos stokos
trukdziais. Taciau naujoji Pedagogy profesi-
nés kvalifikacijos koncepcija (2012) numato
plataus poveikio motyvacinius impulsus ir
atitinkamas organizacines prielaidas, kurios
laikomos reik§mingomis kvalifikacijos tobuli-
nimo procesy kontekste. Minéti motyvaciniai
impulsai ir organizacinés prielaidos priklauso

of the subcategory ‘“Non-formal, informal
learning/self-education” demonstrates that
such form of learning in principle is intended
for meeting the pedagogue’s individual
needs, most often searching for concrete ways
of solving problems arising in professional
activities. Therefore, strategic planning of the
pre-school educational institution is related
to development of cooperation with external
institutions organising in-service training and
incentive of pedagogues’ self-education and
non-formal learning.

Least information is provided about
the category “Ways of professional (self-)
development”. Subcategories “Participation in
programmes” and “Participation in projects”
witness that the pedagogue seeking to improve
professional qualification prepares projects and
takes part in various cooperation programmes
intended for pre-school education.

The analysis of advantages of pre-school
education pedagogues’ professional (self-)
development, contextualised in strategic
plans of activities of educational institutions,
enables to identify orientation to forms,
ways and conditions of professional (self-)
development. In the reality of education these
factors are related in the following sequence:
forms — ways — conditions of professional
(self-)development.

Pedagogues’professional(self-)development
processes in the country are often related to
financial hindrances and lack of motivation.
However, the new Concept of Teachers’
Professional Qualification (2012) projects
motivational impulses that have extensive
effect and corresponding organisational
prerequisites, ~ which  are  considered
significant in the context of in-service training
processes. The said motivational impulses
and organisational prerequisites depend on
in-service training possibilities for state
funds (and other sources too), on the “leap”
of competencies during defined periods, and
on the possibility to make a managerial career
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nuo galimybiy tobulintis uz valstybés lésas
(taip pat ir kitus Saltinius), kompetencijy ,,Suo-
lio* apibréztais laikotarpiais, galimybés daryti
vadybing karjera (igijus reikiama vadybing
kompetencija) ir kt. Taip pat akcentuojamas ir
pasitenkinimas darbu jgijus papildomy kom-
petencijy. Atlikto kokybinio tyrimo duome-
nys leidzia teigti, kad esminiai ikimokyklinio
ugdymo pedagogy profesinés kvalifikacijos
tobulinimo(si) trikumai — finansiniy istekliy
bei pedagogy motyvacijos, iniciatyvumo stoka
(zr. 2 lentelg).

(having acquired a managerial competency),
etc. Satisfaction with work, having acquired
additional competencies, is also emphasized.
Research data enable to state that basic
shortcomings of  pre-school education
pedagogues’ professional (self-)development
are lack of financial resources and pedagogues’
motivation and proactiveness (see Table 2).

2 lentele. Ikimokyklinio ugdymo pedagogy profesinés kvalifikacijos tobulinimo(si) triikumai
Table 2. Shortcomings of Pre-School Education Pedagogues’ Professional (Self-)Development

Kategorija
Category

Subkategorija
Subcategory

Skaiciai
Numbers

Teiginiy pavyzdziai
Examples of statements

Metoding literattira
Methodical literature

Nepakankamas jstaigos finansavimas

priemonéms, metodinei literatirai,

4 pedagogy  kvalifikacijos  kélimui. /

“Insufficient funding of the institution

or teaching aids, methodical literature,
g

pedagogues’in-service training.”

Finansiniy iStekliy
kvalifikacijos tobulinimui
stoka

Lack of pedagogues’
financial resources for
professional development

Formalusis kvalifikacijos
kélimas
Formal in-service training

Lésy  stygius apriboja galimybes ir
sumanymus, pedagogy kvalifikacijq,
materialinés bazés kirimq. / “Lack
of funds limits possibilities and
undertakings, pedagogues ‘qualification,
development of teaching resources.”
Pedagogai nepakankamai kelia
kvalifikacijq  dél lésy stygiaus. /
12 “Pedagogues insufficiently improve
qualification due to lack of funding.”
Neuztikrinamos socialinés garantijos
pedagogams,  turintiems  reikiamq
kvalifikacijq bei Siuolaikines
kompetencijas. /  “Social  security
of pedagogues who have necessary
qualification and contemporary
competencies is not ensured.”

Tarptautinés patirties
perémimas

Taking over of
international experience

Néra  galimybiy  pedagogams  ir
vadovams perimti tarptautinés patirties,
iSvykti tobulintis | uzsienj. / “There are
2 no possibilities for pedagogues and
managers to take over international
experience,  improve  qualification
abroad.”
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2 lentelés tesinys

Continued of the Table 2
Kategorija Subkategorija Skaiciai Teiginiy pavyzdzZiai
Category Subcategory Numbers Examples of statements
Nesiekia aukstesniy Pedagogai mazai siekia aukstesniy
kvalifikaciniy kategorijy 6 kvalifikaciniy kategorijy. / “Pedagogues
Do not pursue higher little  pursue  higher  qualification
qualification categories. categories.”
Pedagogy motyvacijos,
iniciatyvumo stoka
kvalifikacijos tobulinimuisi
Lack of pedagogues’
motivation, proactiveness Kai kuriu ved .
for professional Stokoja iniciatyvumo a urlf,‘gp edagos lm'aalyvumo s
. 3 stoka. / “Lack of certain pedagogues
development Lack proactiveness . ”
proactiveness .
Ikimokyklinio ugdymo pedagogy profesinés Shortcomings of pre-school education

kvalifikacijos tobulinimo(si) tritkumai, suvo-
kiami kaip kvalifikacijos procesy tobulinimo
galimybés, charakterizuojami Siomis kate-
gorijomis: ,,Finansiniy i$tekliy kvalifikacijos
tobulinimui stoka*“ ir ,,Pedagogy motyvacijos,
iniciatyvumo stoka kvalifikacijos tobulinimui-
si.

Kategorijos ,,Finansiniy istekliy kvalifi-
kacijos tobulinimui stoka® turinys iSreikstas
stipriausiai. Jq paaiskina subkategorijos ,,Me-
todiné literatira®, ,,Formalusis kvalifikacijos
keélimas®, ,, Tarptautinés patirties perémimas‘.
Subkategorijos aktualizuoja ugdymo institu-
cijy patiriamas problemas dél finansiniy gali-
mybiy pirkti metodines priemones, literatiira,
plétoti materialing baze stokos. Atkreipiamas
démesys ir { socialiniy garantijy uztikrinimo
problemas bei pageidautinas platesnes galimy-
bes, leidziancias perimti tarptauting pedagogi-
ng patirt]. Reik§mingiausias trilkumas finansi-
niy itekliy stokos kontekste — nepakankamos
1é3os formaliajam kvalifikacijos kélimui. Ug-
dymo institucijy strateginiuose planuose tai
siejama su nepakankamomis galimybémis su-

pedagogues’ professional (self-)development,
perceived as possibilities of improving
qualification processes, are characterised
by categories “Lack of financial resources
for professional development” and “Lack of
pedagogues’ motivation, proactiveness for
professional development”.

The content of the first category is expressed
most strongly. Its subcategories actualise
problems  experienced by  educational
institutions due to lack of financial possibilities
to buy methodical aids, literature, develop
learning resources. Problems of ensuring
social security and desirable wider possibilities
enabling to take over international pedagogical
experience are also pointed out. The most
significant shortcoming in the context of
lack of financial resources is insufficient
funding for formal in-service training. In
strategic plans of educational institutions
this is related to insufficient possibilities
to provide guarantees for pedagogues who
have suitable qualification and contemporary
competencies. Limited possibilities hindering
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teikti garantijy pedagogams, turintiems tinka-
ma kvalifikacija ir Sivolaikines kompetencijas.
Taip pat aktualizuojamos ribotos galimybés,
trukdancios igyvendinti inovatyvius ir ugdy-
mo praktikai reik§mingus sumanymus.

Silpniau iSreikstas kategorijos ,,Pedagogy
motyvacijos, iniciatyvumo stoka kvalifikaci-
jos tobulinimuisi turinys. Jis paaiskinamas
subkategorijomis ,,Nesiekia aukstesniy kvali-
fikaciniy kategorijy®, ,,Stokoja iniciatyvumo*.
Ikimokyklinio ugdymo institucijy strateginiy
plany turinio analizé atskleidé, kad instituci-
joms svarbios ir pedagogy motyvacijos, inici-
atyvumo stokos problemos, kurios siejamos su
menku pedagogy noru siekti aukstesnio profe-
sinés kvalifikacijos lygio.

Ikimokyklinio ugdymo pedagogy profesi-
nés kvalifikacijos tobulinimo(si) privalumy ir
trikumy analizé iSryskino ir strategines gali-
mybes, identifikuojamas ugdymo instituciju
veiklos strateginiuose planuose. Reik$min-
giausios galimybés yra siejamos su pedagogu
kvalifikacijos tobulinimo finansavimo didini-
mu ir motyvacijos skatinimu (Zr. 3 lentelg).

implementation of innovative ideas, which
would be significant for educational practice,
are also actualised.

The content of the category “Lack of
pedagogues’ motivation, proactiveness for
professional  development” is  expressed
weaker. It is explained by subcategories “Do
not pursue higher qualification categories”
and “Lack proactiveness”.  The content
analysis disclosed that problems of lack of
pedagogues’ motivation, proactiveness, which
are related to pedagogues’ little wish to seek
higher level of qualification, were important
for the institutions.

The analysis of advantages and shortcomings
of  pre-school education pedagogues’
professional (self-)development highlighted
strategic possibilities, which are identified in
strategic plans of educational institutions. The
most significant possibilities are related to
increase of funding for pedagogues’ in-service
training and motivational inducement (see
Table 3).

3 lentelé. Ikimokyklinio ugdymo pedagogy profesinés kvalifikacijos tobulinimo(si) galimybés
Table 3. Possibilities of Pre-School Education Pedagogues’ Professional (Self-)Development

Increase of funding
for pedagogues’
professional
development

Kategorija Subkategorija Skaiciai Teiginiy pavyzdZiai
Category Subcategory Numbers Examples of statements
Didéjancios léSos pedagogy  kvalifikacijai
skatins tobuléti, atsinaujinti. / “Increase of
funding for pedagogues’ qualification will
induce to improve, update.”
Organizuoti bei remti kvalifikacijos tobulinimo
bei  kélimo kursus pedagogams, Svietimo
Pedagogu l'stai"gu quovqms bei specialistams, skatifati
kvalifikacijos perstkvallﬁkawmg paga{ poreik[../ .“To organise
tobulinimo ‘ qnd support in-service training  courses
finansavimo didinimas Progr.amq finansavimas for pedagogues, managers and specialists
Funding of programmes 17 of  educational institutions,  encourage

requalification according to the need.”

Skirti pakankamai lésy pedagogy kvalifikacijai.
/ “Allocate sufficient funding for pedagogues’
qualification”.

Pedagogy  kvalifikacijos  kélimo  prioritetus
aptarti  pedagogy tarybos posédziuose, ir
numatyti metiniuose veiklos planuose. / “To
discuss  pedagogues’  in-service  training
priorities at the meetings of pedagogues’ council
and project in annual activity plans.”
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3 lentelés tgsinys

Continued of the Table 3
Kategorija Subkategorija Skaiciai Teiginiy pavyzdziai
Category Subcategory Numbers Examples of statements
?gce}t?l((i)llgegsiricr':s aplinkos Pedagogy kvalifikacijos tobulinimas naudojantis
Kiirimo finansavimas n-aujau_siomis“ technologij,'qmis, -pedag.og.ine
Funding for creation 2 llt{zmtura. / “Pedagogues in-service training,
of methodical and using ne”west technologies,  pedagogical
technological environment literature.
[staigos pedagogai nuolat dalyvauja rajono,
Salies kvalifikacijos kélimo seminaruose, taip
pat patys rengia seminarus, kurivose perteikia
savo patirt, aplinkiniy {staigy bei miesto
pedagogams. / “Pedagogues of the institution
constantly take part in national and regional in-
Pedagogu service training seminars and organise seminars
kvalifikacijos themselves, where they render their experience
tobulinimo programuy to pedagogues of neighbouring institutions and
renginiy pasiilos plétra the city”.
Development of Pedagogai  kvalifikacijq kelia atsizvelgiant
supply of events i istaigos tikslus bei pedagogy poreikius.
of pedagogues’ Nacionaliniy programy / Mety  pabaigoje  patikslinama  pedagogy
professional renginiy plétra 17 perspektyviné  atestacijos  programa,  kuri
development Development of national suderinama su  steigéju ir  patvirtinama
programmes programmes/events istaigos pedagogy atestacijos komisijoje. /
“Pedagogues improve qualification considering
the aims of the institution and pedagogues’
needs. At the end of the year the pedagogues’
perspective certification programme is updated,
reconciled with the founder and approved at
the pedagogues’ certification committee of the
institution.”
Pedagogai turi galimybe kelti kvalifikacijq pagal
programq ,, Svietimas informacinei visuomenei
/ “Pedagogues have a possibility to improve
qualification according to the programme
“Education for Information Society.”
Kvalifikacijos
tOb}ﬂmlmul(s_l). palankios Skatinti pedagogy motyvacijq siekti aukstesnés
aplinkos suktirimas . - . w .
. kvalifikacijos  kategorijos. / “To induce
Pedagogy Creation of favourable 7 X N .
. . . pedagogues’ motivation to seek  higher
kvalifikacijos environment for lification cat ”
tobulinimosi professional (self-) qualification category.
motyvacijos skatinimas | development
Motivational Gerosios pedagoginés
inducement of patirties institucijose Padaryti taip, kad pedagogams bity jdomu
pedagogues’ sklaida dirbti ir kad jie bity suinteresuoti profesiniu
professional Dissemination of good 3 tobuléjimu. / “To achieve that pedagogues
development pedagogical practice in find it interesting to work and are interested in

the institutions

professional development.”
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3 lentelés tgsinys

Continued of the Table 3
Kategorija Subkategorija Skaiciai Teiginiy pavyzdziai
Category Subcategory Numbers Examples of statements
Pedacoginio personalo Plétoti  realias  galimybes — nuolat  kelti
208 pe kvalifikacijq, igyti naujy kompetencijy.
poreikiy tenkinimas e .
. 9 To develop real possibilities to continuously
Meeting the needs of . ; . .
. improve qualification, acquire new
pedagogical staff .
competencies.
Mokyti pedagogus ugdymo, mokymo mokytis
. visq gyvenimq strategijy, vadovavimo.
ﬁfﬁ%?fﬁﬁiigﬁ%os Tikslingas organizacijos Skatinti pedagogus vykdyti projektine veiklq
Y P U procesy, pokyc¢iy valdymas ugdymo procese.
ugdymas )
Development of Purposeful management of 14 To teach pedagogues education and lifelong
eda opues’ competencyPTOCESSes: changes in the learning strategies, management.
Efleagrngin » learril yorganisation To induce pedagogues to carry out project
g activities in the education process.

Tkimokyklinio ugdymo pedagogu profesinés
kvalifikacijos tobulinimo(si) galimybés nusa-
komos kategorijomis ,,Pedagogu kvalifikaci-
jos tobulinimo finansavimo didinimas®, ,,Pe-
dagogu kvalifikacijos tobulinimo programuy
renginiy pasiiilos plétra“, ,,Pedagogu kvalifi-
kacijos tobulinimosi motyvacijos skatinimas*
ir ,,Pedagogu mokymosi mokytis kompetenci-
jos ugdymas*,

Kategorijos ,,Pedagogy kvalifikacijos tobu-
linimo finansavimo didinimas® turinys isreiks-
tas stipriausiai. Minéta kategorija apibudina
subkategorijos ,,Programy finansavimas® ir
,Metodinés ir technologinés aplinkos kiirimo
finansavimas®, kurios atskleidzia tai, kad 1ésu
pedagogu kvalifikacijai didinimas tiesiogiai
koreliuoja su skatinimu tobuléti, atsinaujin-
ti. Numatoma, kad finansavimo didinimas
uztikrinty stipresng pedagogu kvalifikacijos
tobulinimo(si) poreikio raiSka. Akcentuoti-
nas ir minimas kolegialumo principas, kuriuo
remiantis sieckiama sudaryti metinius veiklos
planus, numatyti konkre¢ias profesinés kvali-
fikacijos tobulinimo kryptis, veiklas.

Kategorijos ,,Pedagogy kvalifikacijos to-
bulinimo programy renginiy pasiillos plétra*
subkategorija ,,Nacionaliniy programy / rengi-
niy plétra“ atskleidzia, kad renginiy pobudis
priklauso nuo pedagogu iniciatyvumo daly-

Possibilities of pre-school education
pedagogues’ professional (self-)development
are outlined by categories “Increase of funding
for pedagogues’ professional development”,
“Development of supply of events of
pedagogues’  professional  development
programmes”, “Motivational inducement of
pedagogues’ professional development” and
“Development of pedagogues’ competency of
learning to learn”.

The content of the category “Increase
of funding for pedagogues’ professional
development” is expressed most strongly. The
said category is described by subcategories
“Funding of programmes” and “Funding for
creation of methodical and technological
environment”, which disclose that increase of
funding for professional development directly
correlates with inducement to improve and
be updated. It is foreseen that increase of
funding would ensure stronger manifestation
of the need of pedagogues’ professional
(self-)development. The mentioned principle
of collegiality, which is the basis for setting
annual activity plans, projecting concrete
fields, activities of professional development,
is also emphasised.

The subcategory “Development of national
programmes/events” discloses that the type of
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vauti ir patiems organizuoti tokio pobudzio
renginius, kuriuose galéty pasidalyti patirtimi,
igyta jvairiuose kvalifikacijos kélimo rengi-
niuose, programose. Su kvalifikacijos tobuli-
nimo programy renginiy pasitila siejamas ska-
tinimas pedagogams orientuotis ne tik { savus
poreikius, bet ir { visos organizacijos, kurioje
dirba tikslus.

Kategorijos ,,Pedagogy kvalifikacijos tobuli-
nimo motyvacijos skatinimas* turini paaiskina
subkategorijos ,,Kvalifikacijos tobulinimui(si)
palankios aplinkos sukirimas®, ,,Gerosios
pedagoginés patirties institucijose sklaida® ir
,Pedagoginio personalo poreikiy tenkinimas®.
Minétos subkategorijos atskleidzia tai, kad
realiausiomis galimybémis tobulinti ikimo-
kyklinio ugdymo pedagogu profesinés kvali-
fikacijos procesus laikomas skatinimas siekti
aukstesnés kvalifikacijos, sudaryti tinkamas
darbo salygas idomiam darbui ir profesiniam
tobuléjimui. Pasak R. Lauzacko (2005), ugdy-
mo institucijos politika kvalifikacijos kélimo
klausimu aiski tuomet, kai tenkinami pedago-
go poreikiai, nuolat tiriami ir aptariami peda-
goginiai, profesiniai, dalykiniai, socialiniai jo
poreikiai, skatinamas kvalifikacijos kélimas.
M. Barkauskaité (2001) teigia, kad kvalifi-
kacijos kélimg motyvuoti gali tiek konkretis
zmoneés (vadovai, metodiniy taryby pirminin-
kai), kurie paskatina, jpareigoja, tick laukiami
rezultatai, t. y. kompetenciju tobulinimas, re-
zultaty geréjimas.

Silpniau iSreikstas kategorijos ,,Pedagogy
mokymosi mokytis kompetencijos ugdymas*
turinys. Si kategorija apibiidinama subkatego-
rija ,,Tikslingas organizacijos procesy, poky-
¢iy valdymas®. Analizuojamos kategorijos ir
subkategorijos sasajos liudija, kad organiza-
cijos pokyciai yra siejami su mokymosi mo-
kytis kompetencijos i$siugdymu. Pastarosios
kompetencijos svarba aktualizuojama kaip itin
reikSminga norint ijgyvendinti mokymosi visg
gyvenima strategija.

events depends on pedagogues’ proactiveness
to take part and organise such type events,
in which they could share experiences
acquired in various in-service training events.
Subcategories of the category “Motivational
inducement  of pedagogues’ professional
development” disclose that the most realistic
possibilities toimprovepre-schoolpedagogues’
professional qualification processes are
inducement to pursue higher qualification,
create suitable conditions for interesting work
and professional development. According
to R. Lauzackas (2005), the policy of the
educational institution regarding in-service
training is clear when the pedagogue’s needs
are met, his/her pedagogical, professional,
subject-based, social needs are constantly
explored and discussed, and when in-service
training is induced. M. Barkauskaité (2001)
states that professional development can be
enhanced by both concrete persons (managers,
chairpersons of methodical councils), who
encourage, authorise, and expected results
(competency development, improvement of
outcomes).

The content of the category “Development
of pedagogues’ competency of learning to
learn” is expressed weaker. This category
is described by subcategory  “Purposeful
management of processes, changes in the
organisation”. Analysed links between
categories and subcategories witness that
changes of the organisation are related to self-
development of the competency of learning
to learn. The importance of the latter is
actualised as particularly significant, seeking
to implement the lifelong learning strategy.

Conclusions

The analysis of the potential of pre-
school education pedagogues’ professional
(self-)development in the context of strategic
planning of activities of the educational
institution, expressed by categories of
advantages, shortcomings and possibilities,
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ISvados

Ikimokyklinio ugdymo pedagogy profesi-
nés kvalifikacijos tobulinimo(si) potencialo
analiz¢, ugdymo institucijos veiklos strategi-
nio planavimo kontekste iSreikSta kategorijy
— privalumai, trikumai, galimybés — tinkleliu,
leidzia teigti, kad tiek individualiu (asmeni-
niu), tiek instituciniu lygmenimis:

e ikimokyklinio ugdymo pedagogo pro-
fesinés kvalifikacijos tobulinimuisi itin
reikSmingos vidinés institucijos salygos
(orientacija { poreikius, palanki institucijos
aplinka, gerosios patirties klaida ir kt.), ta-
¢iau iSorinis faktorius — finansiniai iStekliai
(ju stoka) — daznai vercia pedagogus atsisa-
kyti dalyvauti kvalifikacijos tobulinimo(si)
veiklose. Neatsitiktinai situacijos, nepalan-
kios profesinés kvalifikacijos plétrai, kaita
visy pirma siejama su pedagogy kvalifi-
kacijos tobulinimo finansavimo didinimu.
Tokia situacija suponuoja sitilyma ikimo-
kyklinio ugdymo institucijoms aktyvinti
dalyvavima projektinéje veikloje (ypac
orientuotoje | profesini tobulinima). Tai
suteikty pedagogams galimybe mokytis
darbo vietoje ir / arba vykti i centralizuotas
projektiniy veikly jgyvendinimo vietas. Be
to, ypatingas démesys turéty biti skiriamas
pedagogy tarpusavio bendradarbiavimo
dalytis geraja pedagogine patirtimi skati-
nimui ir palaikymui. Taip buty prisideda-
ma prie palankios organizacijos kultiiros
formavimo, pedagoginis personalas moty-
vuojamas siekti bendry institucijos tiksly.
Vienas 1§ tiksly — profesionaliai dirbantys
pedagogai.

o ikimokyklinio ugdymo pedagogo profesi-
nés kvalifikacijos tobulinimuisi ne tokiais
reik§mingais laikomi profesinés kvalifika-
cijos tobulinimo(si) biidai, formos, rengi-
niai pedagogu motyvacijos. Iniciatyvumo
stokai, kaip vienam i§ ugdymo institucijos
veiklos trikumy, taip pat skiriamas mazes-
nis démesys.

Tyrimo rezultatai leidzia iSskirti ikimoky-

klinio ugdymo pedagoguy mokymosi mokytis

enable to state that both at the individual and
institutional levels:
e pre-school education pedagogues’

professional (self-)development is
particularly  influenced by internal
conditions of the institution (orientation
to the needs, favourable institutional
environment, dissemination of good
practice, etc.) but the external factor —
financial resources (their lack) — often
forces pedagogues to refuse to take part in
professional (self-)development activities.
It is not by accident that situations that are
unfavourable for professional development
and changes are first of all related to
increase of funding for pedagogues’ in-
service training. Such situation presupposes
an offer for pre-school educational
institutions to activate participation in
project activities (particularly oriented to
professional development). This would
provide pedagogues with the possibility
to learn in the workplace and/or go to
centralised project implementation places.
Besides, particular attention should be
paid to inducement and maintaining of
pedagogues’ cooperation in order to share
good pedagogical practices. This would
contribute to formation of favourable
culture of the organisation and motivation
of pedagogical staff to pursue general
aims of the institution. One of the aims is
professionally working pedagogues.

e pre-school education pedagogues’

professional (self-)development is not so
significantly influenced by ways, forms and
events of professional (self-)development,
pedagogues’ motivations. Lack  of
proactiveness as one of shortcomings of
activities of the educational institution is
also given less attention.

Research results enable to distinguish

the importance of pre-school education
pedagogues’ learning to learn, which is
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svarba, kuri kontekstualizuojama jau anks¢iau
minétais (individualiu, instituciniu) lygmeni-
mis ir siejama su asmeninio tobuléjimo bei
organizacijos pokyc¢iy procesais.
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