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ASPEKTU

Anotacija

Straipsnyje keliamas tarpkulttirinio ugdymo
aktualumo klausimas ir pateikiama XI-XII
klasiy lietuviu literatiiros vadovéliy turinio
analizé tarpkultiirinio ugdymo aspektu. Tyri-
me isryskéja, kad vadoveliuose multikultiiris-
kumas ir tolerancija suprantami abstrakciai,
siaurai, daugiausia etniniu, religiniu aspektu,
triksta démesio lyties, seksualinés orientaci-
jos ir igalumo aspektams. Pastebimos pastan-
gos daryti itaka mokiniy pozitriui i multikul-
tariSkuma, ugdyti tolerancija ir jautruma daliai
socialinés atskirties grupiy. Mokiniai neskati-
nami suprasti kultiirinio pliuralumo, su juo tik
supazindinami. Neskatinama kritiSkai vertinti
su ,,daugumos® socialinémis grupémis sieja-
my stereotipy kilmés.

Pagrindiniai =~ ZodZiai:  tarpkultirinis
ugdymas, multikultiriskumas, XI=-XII klasiy
lietuviy literatiiros vadovéliai.

[vadas

Intensyvi socialinio ir kultirinio gyvenimo
kaita, informacinés visuomenés plétra irLietu-
vos istojimas i Europos Sajunga lemia spar-
¢ius pokycius politikos, Svietimo, kultaros,
ekonomikos ir kitose visuomenés gyvenimo
srityse. Ryskéjant globalizacijos tendencijoms,
kitatauciy integracija ir tarpkultiiriné saveika

THE ANALYSIS OF
LITHUANIAN LITERATURE
TEXTBOOKS FOR 11-12
FORMS IN THE ASPECT OF
INTERCULTURAL EDUCATION
POSSIBILITIES

Abstract

The article deals with the issue of relevance
of intercultural education and presents content
analysis of Lithuanian literature textbooks
for 11-12 forms in the aspect of intercultural
education. It shows up that interculturality and
tolerance are understood in an abstract, narrow
way, mainly in the ethnic, religious aspect,
not involving gender, sexual orientation and
disability aspects. The authors notice attempts
to influence pupils’ interculturality approach.
Pupils are not encouraged to understand
cultural pluralism, they are just familiarised
with it. Critical assessment of the origin of
stereotypes about privileges of dominating
social groups is also not encouraged.

Key words: intercultural education,
multiculturality, Lithuanian literature
textbooks for 11-12 forms.

Introduction

Intensive shift in social and cultural life,
development of information society and
Lithuania’s entrance into the EU determine
fast changes in politics, education, culture,
economics and other life areas. Alongside with
enhancing globalisation tendencies, integration
and intercultural interaction of foreign-born
people become inevitable; every day the
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tampa nei$vengiamos, visuomené kasdien turi
spresti naujas problemas ir ieSkoti pozityviu
integracijos rezultaty. Per deSimtmet] Lie-
tuvos pilieCiams atsivéré naujos tarptautiniy
kontakty perspektyvos — asmeninés ir profe-
sinés pazintys, rySiai su kity tauty zmonémis
bei ju kultira. Vis daugiau zmoniy gyvena
daugiakulttirinéje skirtingo tikéjimo, tautybés
ar rasés aplinkoje. Siekiant kurti pozityvius ir
demokratiskus tarpusavio santykius, stengia-
masi pazinti kitataucius, kaupti Zinias apie ju
kulttira ir tradicijas. N. Saugénienés (2003) tei-
gimu, visuomenés tarpkulttiriSkumas, {vairové
yra vertybés, kurios glaudziai susijusios su
saugios visuomeneés vizija. Mokykloje reikia
pradéti mokyti jaunaja karta suprasti jvairaus
lygmens skirtybes. Ypac¢ tam tinka literatliros
pamokos, kuriy metu mokiniai turi galimybe
susipazinti su tarpkulttriskumu.

1. Zaleskienés (2006) teigimu, ,,tarpkultiiri-
nio ugdymo savokos turinio sklaida lietuvis-
kajame edukaciniame kontekste pasunkina
susiklosciusi termino multicultural vartojimo
ivairove®. Tarpkultiirini ugdyma mokslininkai
(Leeman, Ledoux, 2006; Zaleskiené, 2006,
Salganik, 2001) vadina skirtingai. Vienu atve-
ju vartojamas tiesiog anglosaksiskas terminas
,multikultiralizmas® (MacLaughlin, 1997;
Mazeikis, 2006 a). Kitais atvejais Sis terminas
veréiamas tiesiogiai — ,,daugiakultiiriSkumas®,
»lvairiakultdriskumas® (Bauman, 1998). Tre-
¢iuoju atveju vartojamas zodis ,tarpkultiiris-
kumas* (Jucevicieng, 20006).

Tarpkulttirinio Svietimo / ugdymo strate-
gija yra itvirtinta Europos Sajungos (ES) do-
kumentuose, reglamentuojan¢ivose $vietima.
N. Saugéniené (2003), remdamasi J. Berque
ir M. Rey nuostatomis, pateiké toki pagrindini
Sios europietiSkos strategijos akcenta: tarpkul-
tlirinis $vietimas / ugdymas visuomenéje turi
sudaryti palankias salygas plétotis skirtingu
kultiiry dialogui, tolerancijai ir sukurti prie-
laidas atsikratyti tautiniy stereotipy. Vadinasi,
§i strategija, iteisinta kaip oficiali Europos Sa-
jungos Svietimo strategija, visa démesi skiria
multietniskumui (tautiniy kultliry ivairovei).

society has to solve arising problems and look
for positive integration results. During the
recent decade new perspectives of international
contacts opened up for Lithuanian citizens:
personal and professional acquaintances,
relations with people from other cultures and
their culture. Increasingly more people live
in multicultural environment with different
faith, nationality or race. Seeking positive and
democratic interrelations, it is sought to cognise
foreign-born people, accumulate knowledge
about their culture and traditions. According
to N. Saugéniené (2003), interculturality
of the society, its diversity are values that
are closely related to the vision of the safe
society. It is necessary to start teaching young
generation to understand diversities of various
levels at school, particularly during literature
lessons, when pupils have a possibility to get
familiarised with interculturality.

According to 1. Zaleskiené (2006),
“dissemination of the content of the concept
intercultural education in the Lithuanian
educational context is aggravated by diverse
interpretations of the term multicultural.
Some scientists use just Anglo-Saxon term
“multiculturality”  (MacLaughlin,  1997;
Mazeikis, 2006 a), other, “pluriculturality”,
“transculturality” (Bauman, 1998). The third
variant is “interculturality” (Juceviciené,
2000).

The strategy of intercultural education is
entrenched in the EU documents regulating
education. Based on J. Berque’s and M. Rey’s
approaches, N. Saugéniené (2003) presented
the following key accent of this European
strategy: intercultural education has to create
favourable conditions for the development of
the dialogue of different cultures, tolerance
in the society and create prerequisites to get
rid of national stereotypes. Thus, this strategy,
legitimated as an official strategy of the EU
education, focuses on multi-ethnicity (diversity
of national cultures). This corresponds to J.
Reingardé’s, N. Vasiliauskaité’s, R. Erentaité’s
conception of multiculturality (2010) in
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Tai atitinka J. Reingardés, N. Vasiliauskaités.
R. Erentaités (2010) multikultiriSkumo sam-
prata siauraja prasme, iSskiriamos trys di-
mensijos: etniSkumas, rasé, religija.

Daugiakultiirinis (multikultiirinis) Svietimas
/ugdymas, N. Saugénienés (2003) zodziais ta-
riant, atspindi amerikietiSkaja patirti, apima ne
tik tautines, bet ir visas kitas visuomenés ma-
zumy grupes. Tai multikultiriSkumo samprata
pladiaja prasme, apimanti rasés, etniskumo,
kalbos, seksualinio tapatumo, lyties, amziaus,
igalumo, socialinés klasés, iSsilavinimo, reli-
gijos ir kitas kulttirines dimensijas (Reingardé
ir kt., 2010).

Terminy tarpkultirinis it multikultirinis var-
tojimas, 1. Zaleskienés (2006) teigimu, labai
ivairuoja. Terminas multikultiriSkumas itei-
sintas 1995 metais ,,Webster New World Dic-
tionary®, todél Lietuvos socialiniy moksly dar-
buose dar néra paplites (tiesa, moksliniy teks-
ty, kurivose vartojami terminai multikultiira-
lizmas / multikultirinis, buta ir ankséiau, pvz.:
C. Tailor, 1992, , Multiculturalism and ,,the
politics of Recognition®). Kartais $is terminas
verCiamas tiesiogiai: daugiakultiriskumas /
daugiakultirinis arba jvairiakultiriskumas
/ ivairiakultirinis. P. Juceviciené (2006) lai-
kosi nuostatos, kad edukaciniame kontekste
bendruomeng, visuomeng, valstybe tikslinga
apibudinti Zodziu jvairiatauté. Vadinasi, jvai-
riatautés Salies ugdymo procesas turéty biiti
ivardijamas kaip tarpkultirinis ugdymas, o jo
paskirtis —,,iSugdyti jauny zmoniy tarpkultiri-
nes kompetencijas“ (Mazeikis, 2006 b), kurias
sudaro nusiteikimas, zinojimas ir gebéjimas
saveikauti bei komunikuoti su ,,kitokiais®.

Tarpkultiirinio ugdymo terminas Siame dar-
be vartojamas dél keliy priezasCiy: tai susije
su §vietima reglamentuojanciais ES dokumen-
tais; Lietuvoje nuo seno puoseléjamos tautiniy
mazumy Svietimo tradicijos; lietuviy kalbos ir
literattiros (kaip déstomojo dalyko) misija —
puoseléti tautini tapatuma bendrosiose (lictu-
viskosiose) ir atskirosiose (tautiniy mazumy)
mokyklose; Lietuvos Respublikos Vyriausybé
yra parengusi nutarima dél ,,Globalios Lietu-

the narrow sense, distinguishing three
dimensions: ethnicity, race and religion.
According to N. Saugéniené (2003),

multicultural education reflects American
experience, encompassing not only national
but also all other minority groups of the society.
This is the conception of multiculturality in
the broad sense, which encompasses aspects
of race, ethnicity, language, sexual identity,
gender, age, disability, social class, education,
religion, and other cultural aspects (Reingardé
etal., 2010).

According to 1. Zaleskiené (2006), the term
multiculturality was first officially legitimated
in 1995 (true, there were scientific texts
employing the concept multiculturality/
multicultural earlier too; e.g., C. Tailor,
1992, Multiculturalism and “the Politics
of Recognition”), “Webster New World
Dictionary”, that is why it is not common in
Lithuanian social sciences. Sometimes this
term is translated and used in the direct sense:
pluriculturality/pluricultural ortransculturality/
transcultural. P. Juceviciené (2006) follows the
approach that in the educational context it is
purposeful to describe the community, society,
state as transcultural. Hence, the educational
process of the transcultural country should
be referred to as intercultural education,
and its purpose, to “educate young people’s
intercultural ~ competencies”  (Mazeikis,
2006 b), consisting of bias, knowledge and
the ability to interact and communicate with
“different” people.

In this research the concept intercultural
education is used for the following reasons:
this is related to the EU documents regulating
education; tradition of educating national
minorities, which has been developed in
Lithuania since long ago; the mission of
the Lithuanian language and literature as a
subject: to nourish national identity in general
(Lithuanian) and separate schools (of national
minorities); the resolution of the Government
of the Republic of Lithuania on “Approval of
Programme for Creation of Global Lithuania
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vos™ — uzsienio lietuviy itraukimo i valstybés
gyvenima — kiirimo 2011-2019 mety progra-
mos patvirtinimo*.

Siekiant aprasyti tarpkultiirini ugdyma li-
teratliros vadovéliuose, pirmiausia buvo i§-
siaiskinta, kaip ugdymo turiniu skatinamas
mokinio tolerancijos suvokimas ir tarpkulti-
rinis pazinimas. Skirtingos savo kalba, istorija
ir mentalitetu kultiiros formuoja atitinkama
§vietimo sistema ar situacijas, skatinancias
/ kliudanc¢ias komunikacijai ir mokymuisi.
Tarpkultiirinis ugdymas yra svarbus aspektas,
gerinant individy kompetencijas. Todél tyrime
,.Literatiros vadovéliy XI-XII klaséms anali-
z¢& tarpkultiriSkumo ugdymo aspektu® anali-
zuojamas mokykliniy XI-XII (atitinka I1I-IV
gimnazijos klasg) klasés vadovéliy turinys
tolerancijos, pagarbos jvairovei, lygiy galimy-
biy ir kitais aspektais.

Tarpkulttrinio ugdymo pagrindg sudaro
visuomeniy heterogeniSkumas etniniu, rasi-
niu, religiniu, ly¢iy, seksualinés orientacijos,
socialinés padéties, amziaus, isitikinimy ar
kitu pagrindu. Zmoniu socialiniy ir kultiri-
niy savybiy heterogeniSkumas bei pozitriy ir
gyvenimo biidy pliuralumas yra vienas i$ rys-
kiausiy $iuolaikiniy visuomeniy bruozy. Sioje
vadovéliy apZvalgoje tarpkultiirinis ugdy-
mas suprantamas Kkaip skatinimas paZinti
ivairiy Kultiiriniy ir socialiniy kategorijy
— etniSkumo, lyties, seksualinés tapatybés,
igalumo ir religiniy jsitikinimy — nulemtus
skirtumus.

Tarpkulttriniu ugdymu turéty biti sickiama
pripazinti, kad ivairiy socialiniy ir kultliriniy
grupiy gyvenimo budai yra saviti ir né vienas
i$ ju néra vertingesnis uz kita. Tarpkulttrisku-
mas skatina jvairesni pazinima, geresnj savo ir
kity kultliry savitumo suvokima, savigarba ir
pagarba kitam. Kartu tarpkultiirinis ugdymas
yra savotiSskas griovimo ir kiirimo procesas,
kurio tikslas — griauti tradicines nuostatas ir
isitikinimus bei suteikti jiems nauja turini.

Remiantis J. Reingardés ir kt. (2010) atlik-
tais tyrimais galima teigti, kad apie tarpkultii-
riSkuma mokykloje ir vadovéliuose tikslinga

for 2011- 2019 (Involvement of Lithuanians
Living Abroad in the State’s Life)”.

As to intercultural education in literature
textbooks, first it has been found out
how the content of education serves for
encouragement of the pupil’s perception of
tolerance and intercultural cognition. Cultures
which differ by their language, history and
mentality form a corresponding system
of education or situations encouraging/
hindering communication and learning.
Intercultural education is an important aspect
in improvement of individuals’ competencies.
That is why this research aims to analyse the
content of textbooks with regard to tolerance,
respect for diversity, equal opportunities, and
other aspects.

Intercultural education is based on
heterogeneity of societies with regard to
ethnicity, race, religion, gender, sexual
orientation, social status, age, beliefs, etc.
Heterogeneity of people’s social and cultural
traits and pluralism of attitudes and lifestyles
are among most distinct characteristics
of modern societiecs. In this review of
textbooks intercultural education is viewed
as encouragement to cognise differences
determined by various cultural and social
categories: ethnicity, gender, sexual identity,
ability and religious beliefs.

Intercultural education should aim to
acknowledge that lifestyles of various social
cultural groups are peculiar and none of them
is more valuable or less valuable than another.
On one hand, interculturality encourages more
diverse cognition, better perception of one’s
and other cultures, self-respect and respect for
another, and on the other hand, it is a certain
process of destruction and creation, aiming to
destroy traditional approaches and beliefs and
give them new meanings.

Based on J. Reingardé’s et al. (2010)
researches, it can be stated that it is also
purposeful to speak about interculturality at
school and in textbooks because:

e The increasing social diversity of societies
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kalbéti dar ir dél to, kad:

e Didéjanti visuomeniy socialiné jvairoveé
sukuria naujy socialiniy i§8tikiy ir proble-
my.

Skirtinga mokiniy etniné kilmé, lytis, fizi-
né ir psichiné bukle, seksualiné orientacija,
mokymosi stilius ir religiniai isitikinimai
iSkelia tiek bendro pobuidzio, tiek specifi-
niy klausimy.

Individualiems skirtumams ir jvairovei
jautris pedagogai gali padéti jveikti i$-
ankstines mokiniy nuostatas, stereotipini
mastyma ir lauzyti struktiirinius diskrimi-
nacijos barjerus Mokytoju nenoras pripa-
zinti $iy problemy ir kliti¢iy dar labiau jas
sutvirtina.

e Nepaisant tam tikry laiméjimy Zzmogaus
teisiy srityje, ,,mazumos® / ,kitos* socia-
linés kulttrinés grupés (etniniy mazumuy,
motery, homoseksualy, neigaliyjuy, pagy-
venusiy zmoniy) Lietuvoje patiria skau-
dziy socialinés nelygybés padariniy.

e Svietimo sistema suteikia galiy dalyvauti
priimant sprendimus, keisti asmeninj ir vi-
suomenés gyvenima.

Tyrimo problema. Lietuvoje nemazai skir-
tingy mokykliniy vadovéliy yra aprasyti tarp-
kultairiskumo aspektu — analizuotos etikos bei
politologijos sritys (Reingardé ir kt. 2010; Po-
deriené, 2001). Ugdymo planuose literatiiros
pamokoms, palyginti su kitais dalykais, skiria-
mas didZiausias savaitiniy pamoky skaiéius,
taCiau tarpkultiirinio ugdymo raiskos aspektai
Siose pamokose mazai tirti. Kyla probleminis
klausimas, kokiy rysiy, principy, normy ir tra-
dicijy esama tarp skirtingy kulttry ir kaip tai
atskleidziama XI—XII klasiy lietuviy literatii-
ros vadovéliy turinyje bei pamokose?

Tyrimo tikslas — nustatyti, kaip literatiiros
vadovélyje atskleidziama tarpkultiiriné pers-
pektyva ir istirti, kaip vadovélio turinys orien-
tuotas 1 tolerancijos bei jautrumo socialinés
atskirties grupéms ugdymo galimybes.

Tyrimo uZdaviniai — issiaiskinti: vado-
véliuose atviru tekstu (formaliuoju ugdymu)

creates social and
problems.

e Different ethnic origin, gender, physical
and mental condition, sexual orientation,
learning style and religious beliefs cause
both general type and specific questions.

e Teachers who are sensitive to individual
differences and diversity can help to
cope with pupils’ pre-conceived attitudes
and stereotypes and break structural
discrimination barriers or, on the contrary,
teachers’ reluctance to acknowledge these
problems and hindrances enhances them
even more.

e In spite of certain achievements in the
area of human rights, “minorities”/*other”
social cultural groups (of ethnic minorities,
women, homosexuals, disabled, elderly
people) experience painful consequences
of social inequality in Lithuania.

e The system of education empowers to take
part in decision making, change personal
and social life.

Research problem. Quite many analyses
of school textbooks from the perspective
of interculturality have been carried out in
Lithuania: the areas of ethics and political
science have been analysed (Reingardé et
al. 2010, Poderiené, 2001). Compared to
other subjects, literature lessons are given
the biggest number of weekly lessons but
aspects of interculturality have been little
explored in these lessons. Thus, the problem
question arises what links, principles, norms
and traditions exist between different cultures
and how this is disclosed in the content of
Lithuanian literature textbooks for 11-12
forms and lessons?

Research aims — to identify how the
intercultural perspective is disclosed in the
literature textbook and explore how the content
of the textbook orientates to possibilities of
developing tolerance and sensitivity to social
exclusion groups.

Research tasks are to find out: the position

new challenges
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déstoma pozicija etniSkumo, religijos, seksu-
alinio tapatumo, lyties ir jgalumo atzvilgiu;
eksplicitiskai nei$sakyta, bet i$ konteksto, pa-
rinkty pavyzdziy, sugretinimy, palyginimy,
zodiniy raiskos priemoniy, iliustracijy, dazno
mingjimo ar, atvirks$éiai, nutyléjimo (nesamo-
jo ugdymo turinio — angl. null curriculum)
ryskéjanti poziliri { minétas socialines grupes;
t. y. vadinamaji pasléptojo ugdymo turinio
(angl. hidden curriculum) efekta; ar vadove-
livose dedama pastangy vengti (jei taip, kiek
jos veiksmingos) neigiamy stereotipy sociali-
nés atskirties grupiy atzvilgiu ir teigiamy, kai
kalbama apie dominuojancias socialines gru-
pes, reprodukcijos; ar nesama prieStaravimy
tarp pirmo ir antro punktuy, t. y. tarp vadovélyje
deklaruojamos ir faktinés pozicijos.

Idéjy interpretacinés analizés metodu
analizuojamas bendrojo lavinimo mokyklos
vienuoliktokams ir dvyliktokams skirtas lite-
ratiros vadovélis (Daujotyté, Tamosaitis, Tu-
tlyté, Vilitinas (2009). ,,Literatiiros erdvés®,
1-4 knygos). Sis metodas pasirinktas todél,
kad jis leidzia nustatyti teksty, pavyzdziy,
reik§miy tarpkultiiriSkumo temas, paplitima
ir jvairius ju pateikimo aspektus mokomojoje
medziagoje bei apibrézti bendrus tarpkultaris-
kumo diskurso paplitimo konttirus. Kokybiné
turinio analizé grindziama kokybinémis kate-
gorijomis, kurios nebitinai turi biti tiesiogiai
iSmatuojamos. I§ analizuojamos medZiagos
i8skirtos kategorijos klasifikuojamos, sudaro-
mi jvairGs kategoriju sasaju tinklai. Kokybiné
turinio analizé leidzia pazvelgti i pacias reiks-
mes (iSreikStas ir nutylétas), ju konstravimo
specifika tekste, vaizdo ar garso medziagoje
(paveiksluose, schemose, nuotraukose, fil-
muose ir pan.).

XI-XII klasés vadovéliy analizé

Tyrime analizuojami vyresniyjy (XI-XII)
klasiy literatiiros vadovéliai, atsizvelgiant
tai, kad $iy klasiy vadovéliuose parinkti visi
svarbiausi literattiros kariniai, skirti kartoti ir-
pasiruosti brandos egzaminams. Be to, tokio

with regard to ethnicity, religion, sexual
identity, gender and ability delivered in
textbooks directly (formal curriculum);
explicitly unsaid but showing up attitude to the
said social groups, which becomes clear from
the context, chosen examples, comparisons,
verbal expressions, illustrations, frequent
references or reticence; if it is attempted to
avoid reproduction of negative stereotypes
with regard to social exclusion groups and
positive ones, when dominating social groups
are referred to; if there are no contradictions
between the position declared in the textbook
and factual position.

This research employs the method of
interpretative analysis of ideas because
it enables to identify the topics and spread
of interculturality of texts, examples,
meanings and various presentation aspects
in the teaching materials and to define
general contours of spread of discourse on
interculturality. Qualitative content analysis
is grounded on qualitative categories, which
are not necessarily measurable. Distinguished
categories are classified or various networks
of links are set. Qualitative content analysis
enables to view the broad meanings (expressed
and concealed), specificity of their construction
in textual, visual and audio materials.

The Analysis of Textbooks for 11-12
Forms

The research analyses senior class (11-
12) literature textbooks, considering that
textbooks contain all most important literary
works for repetition and preparation for
matura examinations. Besides, young people
of this age have already formed their system
of values, enabling them to express their
opinion, demonstrate constructive thinking,
etc., that is why compilers do not avoid more
controversial pieces, which are not suitable for
education of junior age pupils.

Having analysed textbooks of various
subjects for senior age pupils from the
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amziaus jaunuoliai jau turi susiformavusig
vertybiy sistema, kuri leidZia jiems reiksti savo
nuomong, demonstruoti konstruktyvy masty-
ma ir t. t., todél sudarytojai nevengia Siek tiek
kontraversisky kiriniy, netinkamy Zemesniy
klasiy moksleiviy $vietimui ir ugdymui.

ISanalizavus vyresniyju klasiy mokiniams
skirtus jvairiy dalyky vadovélius galima daryti
prielaida, kad tarpkultiirinio ugdymo aspektu
bendrojo lavinimo mokyklose formuojamas
Siuolaikinés Lietuvos paveikslas. XXI a. pra-
dzios Lietuva yra Europos Sajungos naré.
Lictuva vadovéliuose vaizduojama kaip tra-
diciné Salis, kurioje triikksta pastangu suvokti
Siuolaikinés visuomenés daugiakultiriSkuma,
socialiniy grupiy ivairove, Zmogaus asmeny-
bés tapatumo sudétinguma. Etikos (Barano-
va J. As ir Tu; Baranova J. Filosofiné etika),
istorijos (Setkus B., Pobedinska L. Senovés
istorija), lietuviy kalbos (Zuperka K. Lietu-
viy kalba 12 klasei; Urba K. Knygy dienos.
Skaitiniai 8 klasei, Pirmoji — trecioji knyga) ir
kituose vadovéliuose, kaip teigia J. Reingardé
ir kt. (2010), mazai arba i$ viso néra ziniy apie
visuomenés rasing, etning, ly¢iy, amziaus, re-
ligiju bei socialiniy grupiy ivairove. Pedago-
gai tokiy ziniy taip pat neturi ir patys neiesko,
nesidomi tarpkultiriSkumo aspektais. Todél
mokiniy ugdymo procese ty aspekty tiesiog
néra, mokiniai paliekami saviugdai ir visuo-
menéje vyraujanciy neigiamy stereotipiniy
nuostaty kitokiy moniy atzvilgiu jtakai. Cia
ir gludi paaiskinimas, kodél tam tikra Lietuvos
visuomenés dalis yra abejinga, netgi priesiska
demokratijos, tolerantiSkumo tendencijoms,
lyciy lygybés ir lygiy galimybiy principams,
kodél Lietuvos visuomenéje yra rasizmo, kse-
nofobijos, homofobijos, religinio fundamen-
talizmo apraisky, smurto ir patyéiy, gyvuoja
lytiSkumo bei ly¢iy vaidmeny ir profesiju
stereotipai. Kriks¢ioniskyjy patriarchalinio
pasaulio vertybiy absoliutinimas kaip ,,amzi-
nyju” pavercia Lietuva uzdara erdve, kurioje
nepriimtina tai, kas nesutampa su tautinémis,
iprastinés Seimos ir krik§¢ionisky vertybiy
garbinimo tradicijomis.

interculturality perspective, it can be assumed
that comprehensive schools are forming
the picture of modern Lithuania: Lithuania
of the beginning of the 21 century, the EU
member state, in some textbooks a traditional
country, which does not attempt to perceive
interculturality of the modern society, the
diversity of social groups and the complexity
of identity of the personality. According to
Reingardé et al. (2010), Ethics textbooks
(Baranova J. Me and You; Baranova J.
Philosophical Ethics), the history textbook
(Setkus B., Pobedinska L. History of Old
Times), the Lithuanian language textbooks
(Zuperka K. The Lithuanian Language for 12
Form; Urba K. Days of Books. Reader for 8
Form) and other textbooks contain little or no
information about racial, ethnic, gender, age,
religious and social group diversity, neither
teachers have, look for or take interest in it.
Therefore, the education process just does not
contain these aspects and pupils either take
interest in them themselves or are influenced
by negative stereotyped attitudes towards
different people dominating in the society. This
explains why a certain share of the Lithuanian
society is indifferent and even adverse to
democracy, tolerance tendencies, principles
of gender equality and equal opportunities,
why manifestations of racism, xenophobia,
homophobia, religious fundamentalism,
violence and bullying are present in the
Lithuanian society, why stereotypes of
sexuality, gender roles and professions exist.
Turning Christian values of the patriarchal
world into absolute “eternal” values make
Lithuania a closed space, in which everything
that does not coincide with national traditions
of a typical family and worship of Christian
values is unacceptable.

Possibilities of Developing
Interculturality: the Aspect of Perceiving
Ethnicity

Eleven and twelve formers are learning
from the new our analysed textbook written
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TarpkultiriSkumo ugdymo galimybés:
etniSkumo suvokimo aspektas

XI-XII klaséms skirtas naujas miisy anali-
zuotas V. Daujotytés, R. Tamosaicio, R. Tu-
tlytés ir G. Vilitino vadovélis ,,Literatiros
erdveés, 1-4 knygos (2009). Kaip nurodoma
vadovélio {vade, jame yra apzvelgiami tekstai
nuo Antikos mity iki XX a. pabaigos. Perzvel-
gus mokymo priemong¢ matyti, kad autoriams
nepavyko iSvengti etno- ir eurocentrizmo (pas-
taryju savoky autoriy kolektyvas nevartoja),
nors ,,Literatiiros erdviy“ trecios knygos sky-
riuje ,,Bendravimas literatiiroje ir gyvenime*
uzsimenama apie bendravimo stereotipus, sa-
votiskas schemas, bandoma pateikti kito ir ki-
toniskumo apibrézimus. Taciau visi keturiose
vadovélio knygose pateikti Saltiniai ir tekstai
(iSskyrus Sventqji Rastq) iliustruoja Euro-
pos literatiiros ir kultiros raidq. Kity kultu-
ry (araby, indy, kiny ir pan.) etninio ugdymo
tradicijy nepaisoma, apie jas neuzsimenama.
Autoriai stengiasi ir kaip mokymosi medziaga
pasitelkia nemazai skirtingoms intelektinéms,
religinéms, etninéms tradicijoms priklausan-
¢iy Saltiniy: lietuviy tautosaka, graiky mitus,
éventqji Rasta, Antikos ir Siuolaikiniy filosofy
(Sokrato, Platono, O. Konto, Voltero, D. Di-
dro, F. Ny&és, A. Sopenhauerio ir kt.) pasi-
sakymus, ivairiy epochy rasytoju (pradedant
Homeru ir baigiant D. Kajoku), kultiiros vei-
kéjy (M. Valanciaus, S. StaneviCiaus, S. Dau-
kanto), psichology ir psichoanalitiky (S. Freu-
do, E. Fromo, C. G. Jungo) teiginius.

Pavyzdziui, vienuoliktokams skirtame pir-
mos knygos skyriuje ,,Viduramziai* pirmiau-
sia aiSkinamos kultirinés epochos ypatybés,
minimos rySkiausios viduramziy asmenybés
(Sv. Augustinas, Sv. Tomas ir §v. Pranciskus),
po to pereinama prie pasaulietinés literattiros
apzvalgos (Dantés ,,Dieviskosios komedijos®,
F. Villon meilés eiléras¢iy ir pan.), o déstomo-
ji skyrelio dalis baigiama Siandieniniy kiiréjuy
(J. R. Tolkien, U. Eco) darby apzvalga. Siame
skyriuje yra pateikiama ir lietuviskosios rasti-
jos panorama — Gedimino laiskai ir ,,DidZiojo
kunigaiks¢io Vytauto pagyrimas“. Gedimino

by V. Daujotyté, R. Tamosaitis, R. Tutlyté and
G. Vilitinas “Spaces of Literature”, books 1 - 4
(2009). As it is indicated in the introduction
of the textbook, it reviews texts ranging from
Antique myths to the end of 20 century. It
can be seen that the authors could not avoid
ethno- and eurocentrism (the authors do not
use these concepts), although the section
“Communication in Literature and Life” of
book 3 hints at communication stereotypes,
peculiar schemes, it is attempted to present
definitions of the other and otherness.
However, all sources and texts presented in
the four books (except the Holy Scripture)
illustrate the development of FEuropean
literature and culture. Ethnic education
traditions of other cultures (Arabian, Indian,
Chinese, etc.) are not mentioned. The authors
employ quite many sources that belong
to different intellectual, religious, ethnic
traditions: Lithuanian folklore, Greek myths,
the Holy Scripture, statements of ancient and
modern philosophers (Socrates, Plato, O.
Kont, Voltaire, D. Diderot, F. Nietzsche, A.
Schopenhauer, etc.), writers of various epochs
(ranging from Homer to D. Kajokas), culture
figures (M. Valancius, S. StaneviCius, S.
Daukantas), psychologists and psychoanalysts
(S. Freud, E. From, C. G. Jung).

For example, in the section “The Middle
Ages” of book 1 for the eleventh form pupils
first cultural peculiarities of the epoch are
explained, the most distinct personalities (St.
Augustine, St. Thomas and St. Franciscan)
are mentioned and then world literature is
reviewed (Dante’s “Divine Comedy”, F.
Villon’s love poems, etc.), while the delivered
part of the section is finished with the review
of works of today’s writers (J. R. Tolkien, U.
Eco). This section also presents the panorama
of Lithuanian writings: Gediminas’ letters
and “Commendation of the Grand Duke
Vytautas”. These texts attempt to disclose
democratic system of the Lithuanian state,
its principles and highlight the attitude that
the nation consists of people related by the
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laiskai svarbiis kultiiros kaitos ir Gedimino di-
plomatijos pozitriu. Siuose tekstuose bando-
ma atskleisti demokrating Lietuvos valstybés
santvarka, jos principus ir iSrySkinti nuostata,
kad tauta sudaro zmonés, kuriuos sieja bendra
praeitis ir dvasiniai rysiai (kilmé, tradicijos,
kalba, paprociai, kultiira). Taip pat laiSkuose
fiksuojamas tolerantiskas pozitris | kitatau-
¢ius ir jy gyvenimo bida, nes teigiama, kad
Lictuvos valstybéje bus saugis ir gerbiami
ivairiy tikéjimy, skirtingy amaty, socialiniy
sluoksniy atstovai.

Galima daryti iSvada, kad Sioje vadovélio
dalyje bandoma laikytis tarpkultiirinés visuo-
menés koncepcijos, atsisakoma pretenzijy |
etnocentrizmq. LaiSkuose iSryskéja vienas i§
demokratinés visuomenés uzdaviniy — suda-
ryti sqlygas ugdytis pagarbq kiekvienai kul-
tarai. Taip suponuojamas isitikinimas, kad
pazinti kitas tautas, religijas, kultiiras, skirtin-
gas gyvenimo ir mastymo tradicijas bei taikiai
sugyventi yra svarbu.

Skyriaus ,,Renesansas“ pagrindas — V. Seks-
pyro sonetai ir dramos, taCiau pateikiama ir
Lictuvos Renesanso rastijos apzvalga, supa-
zindinama su filosofinés minties ir religiniy pa-
zitiry raida XV a. viduryje — X VI a. (reforma-
cijair kontrreformacija), iskiliausiy menininky
(L. da Vincio, S. Boticelio, Rafaelio, Mikelan-
dzelo ir kt.) kiiryba. Néra platesnio $io laiko-
tarpio pasaulio literatiiros ir kultiiros vaizdo,
nes apsiribojama Europos kiiréjais ir kulttiros
veikéjais. VisiSkai neaisku, kas XV-XVI a.
vyko Amerikos, Indijos, Kinijos, net Rusijos
kultiariniame gyvenime. Kontekste apie visa
tai net neuzsimenama, todél neaisku, kas 1émé
Siy krasty kultliry vystymasi, susikoncentruo-
jama tik { Europos $aliy meno raida.

Kadangi, kaip jau anksCiau buvo minéta,
nuo ankstyvyju viduramziy Lietuva formavo-
si kaip daugiatauté Salis (apie tai uzsimena ir
vadovélio autoriai skyriuje ,,Viduramziai® ),
sudétingomis salygomis klostési santykiai su
kaimynais, kai kurios tautinés mazumos pali-
ko zymy pédsaka Lietuvos kultliroje. Vadina-
si, tarpkultiiriniu pozitriu §i aplinkybé turéty

common past and spiritual relations (origin,
traditions, language, customs, culture). The
letters also record tolerant attitude to foreign-
born people and their way of life because it
is stated that representatives of various faiths,
different crafts and social layers will be safe
and respected in the state of Lithuania.

Thus, it can be concluded that in this part
of the textbook it is attempted to follow
intercultural conception of the society, claims
to ethnocentrism are refused. Letters highlight
one of the tasks of the democratic society:
to create conditions for self-development
of respect to every culture. This way it is
presupposed that it is important to know other
nations, religions, cultures, different life and
thinking traditions and get along peacefully.

Section “Renaissance” is grounded on
W. Shakespeare’s sonnets and dramas, but
also the review of writings of Lithuanian
Renaissance is presented, the authors
introduce to the development of the
philosophical thought and religious attitudes
in the middle of 15 century - 16 century
(Reformation and Counter-Reformation),
creative works of the most prominent artists
(L. da Vinci, S. Botticelli, Rafael,
Michelangelo, etc.). However, a broader view
of world literature and culture during this
period is not presented because it is limited
to European creators and culture figures. It is
completely unclear what was happening in
cultural life of America, India, China, and
even Russia in 15-16 centuries. This is not
even mentioned in the context and it is not clear
what processes determined development of
cultures of these countries; the focus is solely
on art development in European countries.

Because since early Middle Ages Lithuania
has been forming as a multinational country
(this is also mentioned in the section “The
Middle Ages”) and in the complicated
historical context relations with neighbours
developed, certain national minorities left
a significant trace in Lithuanian culture;
therefore, this circumstance should disclose
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bati atskleista ir XI-XII klasés vadovéliuose.
Taciau realybé kitokia: visose keturiose ,,Lite-
rattros erdviy“ knygose kiiriniy, reprezentuo-
janciy tautiniy mazumy kultiira, ju kiiryba, yra
vos vienas kitas. Pavyzdziui, 3 knygoje vy-
rauja lietuviy autoriy kiriniai, iSskyrus skyriy
,,Katastrofy literatiirai itakos turéj¢ autoriai‘.
Skyriuje aptariama E. M. Remarko, F. Kafkos
gyvenimo ir kiirybos raida, uzsimenama, kad
jie buvo zydai. 4 knygoje iSimtj sudaro skyrius
,,.Drama: nuo Antikos iki Siy dieny®, kuriame
pristatoma A. Kamiu asmenybé. Galima api-
bendrinti, kad ,,Literatliros erdvése™ pasigen-
dama gerokai daugiau informacijos apie nelie-
tuviy autorius.

Vadovélyje esanciuose lietuviy autoriy kii-
riniuose daZniausiai vaizduojami tik lietuviai.
Tekstuose, kuriuose yra kitatauciy, Sie zmonés
pristatomi ir vertinami kaip nepriklausantys
bendruomenei, todél su kity tauty zmonémis
elgiamasi ne kaip su savais, ne kaip su ben-
druomenés nariais. Net §iuo poziliriu ver-
tintiny kiriniy daugiau vienuoliktos, o ne
dvyliktos klasés vadovélyje. Vienuoliktokuy
nagrinéjamoje dramoje ,,Skirgaila® greta lie-
tuviy pasirodo popas Jonas, kryziuoCiy pa-
siuntiniai, lenky riteriai, taciau Lietuvos di-
dysis kunigaikstis kalbasi ir patarimy klausia
tik lietuviy, o su kitatauciais elgiamasi kaip
su atskirais, uzdarai lietuviy bendruomenei
nepriklausanéiais zmonémis. Siame kirinyje
lietuviai ir kitatauciai gyvena Salia, bet tarsi
atskiruose pasauliuose. Beje, reikia paminéti,
kad ty pasauliy nesuderinamuma salygoja ir
religiniai skirtumai (lietuviai — pagonys, o visi
kiti — kriks¢ionys). Dvyliktos klasés vadové-
liuose net tokiy teksty néra.

Kalbant apie ,,Literatiiros erdviy™ tekstus,
minétini ir tautiniai stereotipai. Jei tautiniais
stereotipais laikysime ,,ir detalius, ir pavirSu-
tiniSkus kurios nors tautos ar jos atstovy api-
buidinimus, kurie pateikiami kaip negincijami,
turintys vertinamaji pobtdi, ir yra priskiriami
visiems tos tautos atstovams* (Stalitinas, 1996,
p. 8), tai matysime, kad stereotipai formuoja-
mi ne tik buityje, bet ir Siame vadovélyje. Ga-

itself from the intercultural standpoint in the
textbooks for 11-12 forms. However, the
reality is different: all four books of “Spaces
of Literature” contain only few literary pieces
representing culture of national minorities,
their creation; e.g., book 3 is dominated by
Lithuanian authors’ works, except the section
“Authors who have Influenced the Literature
of Catastrophe”, which contains discussions
on E. M. Remarque’s , F. Kafka’s life and
creation, it is mentioned that they were
Jews; and book 4 is an exception, presenting
A. Camus’s personality. Thus, “Spaces of
Literature” should contain much more at least
concise information about non-Lithuanian
authors.

Pieces of Lithuanian authors in the textbook
most often reflect only Lithuanians. Texts
containing foreign-born people present
and assess them as non-belonging to the
community, that is why they are treated not
as community members. There are even more
pieces to be assessed in this respect in the 11
form textbook than in the 12 form textbook.
Drama analysed by eleven formers “Skirgaila”
contains Lithuanian characters alongside with
Pope Jonas, Crusaders’ messengers, Polish
knights, but the Grand Duke of Lithuania talks
only with Lithuanians, while foreign-born
people are treated as separate, who do not
belong to the closed Lithuanian community.
In this literary work Lithuanians and foreign-
born people live next to each other but as
if in separate worlds. By the way, it must
be mentioned that incompatibility of these
worlds is determined by religious differences
(Lithuanians are pagans and all the rest are
Christians). 12 form textbooks do not contain
even such texts.

Having familiarised with texts of “Spaces
of Literature”, national stereotypes must be
discussed too. It can be noticed that texts
of B. Sruoga’s “God’s Forest”, “The Giant’s
Shade”, J. Grusas’ “Barbora Radvilaité”, V.
Kreévé’s “Skirgaila”, etc. present the following
stereotypical descriptions of foreign-born
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lima pastebéti, kad B. Sruogos ,,Dievy miske*,
,Milzino paunksméje®, J. GruSo ,,Barboroje
Radvilaitéje”, V. Kréves ,,Skirgailoje” ir ki-
tuose tekstuose pateikiami tokie strereotipiniai
kitatauciy apibtidinimai: vokietis — praktiskas,
mégstantis preciziSka tvarka (pavyzdziui, vo-
kie¢iy lagerio ir pasto veiklos palyginimas),
rusas — besaikis girtuoklis, labai i§tvermingas,
lenkas — suktas, piktas, nemégstantis lietuviy
(pavyzdziui, Henrikas Mazovietis (V. Krévé
,,Skirgaila®), Sies¢ensas (B. Sruoga ,,Milzino
paunksmé®). Aisku, galima teigti, kad tokius
kitatauciy ivaizdzio bruozus lémé ne i tauto-
sakos ateinantis, ne daugelius Simtmeciy trun-
kantis bendravimas su ¢ia pat ar kaimynystéje
gyvenusiais {vairiy tauty Zzmonémis, o konkre-
ti istoriné ir kulttiriné situacija. Taciau reikia
pabrézti, kad Just. Marcinkeviciaus dramoje
,Mazvydas®, J. Tumo-Vaizganto ,,Pragiedru-
liy*“ iStraukoje ar kituose XI-XII klasei skir-
tuose tekstuose néra kitatauéiy apibtidinimy,
kurie demonstruoty pikta pasaipa jy atzvilgiu.
Vadinasi, stereotipinis lietuviy mastymas apie
kai kuriy tautiniy mazumy savybes ar biido
bruozus néra nukreiptas pries tam tikros tautos
atstova norint ji pazeminti.

Kalbant apie iproCiy inercijos palaikoma
stereotipy tradicija, kuri biidinga ir literatiiros
tekstams, formuoja mokiniy poziiirj, nuosta-
tas, yra svarbu tuos stereotipus ivardinti, juos
apraSyti. Stereotipai gali biiti lauzomi tik tada,
kai jie analizuojami, vertinami (nors gal ir né
vienas neiSsivaduojame i§ stereotipy itakos).
Skaitant kiirinius literatiiros pamokose verta
provokuoti mokinius neperimti sustingusiy
vaizdiniy. Tuo tarpu ,,Literatiiros erdviy™ au-
toriai sifilo prieSinga varianta — juos atgamin-
ti ir konstruoti. Kaip pavyzdi galima pateikti
uzduoti: ,,Koks lietuvio kaimiecio tipas kuria-
mas J. Apucio prozoje? (,,Literatiiros erdvés
3 knyga, p. 193) .

Tolerancijos ir diskriminacijos temos va-
dovélyje su seksizmo, rasizmo, homofobijos,
nepakantumo nejgaliesiems apraiSkomis ne-
siecjamos. Bendrame ,,Literattiros erdviy*“ 1-4
knygy kontekste visy tauty (angly, pranciizy,

people: the German is practical, he likes
precise order (e.g., the comparison of the
German camp and activities of the post office),
the Russian, an excessive drinker, very stout-
hearted, the Polish, cunning, angry, he dislikes
Lithuanians (e.g., Henrikas Mazovietis (V.
Kréveé ,”Skirgaila”), SiesCensas (B. Sruoga
“The Giant’s Shade”). Of course, it can be
stated that such image traits of foreign-born
people were determined not by communication
with local or neighbouring people of different
nationalities, which has been lasting for
centuries and comes with folklore but by
a concrete historical cultural situation.
However, it must be emphasised that texts of
J. Marcinkevicius’ drama "Mazvydas”, extract
fromJ. Tumas-Vaizgantas’“Rays of Hope”, etc.
for 11-12 formers do not contain descriptions
of foreign-born people demonstrating angry
sneer at them. Hence, stereotypical thinking
of Lithuanians about traits of certain national
minorities is not directed to a representative of
a certain nation in order to humiliate him/her.

As to the tradition of stereotypes,
maintained by inertia of habits, which is
also characteristic to literary texts and forms
pupils’ attitude, approaches, it is important
to name these stereotypes and speak about
them. Stereotypes are broken only if they are
analysed, assessed (though maybe none of us
escapes their influence). Reading pieces in
literature lessons, it is worth provoking pupils
not to take over stagnant images. Meanwhile
authors of “Spaces of Literature” offer an
opposite variant: to reconstruct and construct
them.

Topics of tolerance and discrimination in the
textbook are not related to manifestations of
sexism, racism, homophobia, intolerance to
the disabled. In the general context of “Spaces
of Literature” literature of all nations (English,
French, Russian, German) and their creators
are tantamount. Even in the section dedicated
to Lithuanian national revival at the end of
19 century or sovietisation processes after
World War II, which started in the Lithuanian
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rusy, vokieciy) literattira ir jos kiiréjai yra ly-
giaveréiai. Skyriuje, orientuotame i lietuviy
tautin] atgimima XIX a. pabaigoje ar sovieti-
zacijos procesus, po Antrojo pasaulinio karo
prasidéjusius Lietuvos kaime (skyrius ,, XX a.
antrosios pusé proza‘“, 4 knyga, p. 130—132),
faktai apie rusinimo politikg pateikiami neu-
traliai, neformuojama neigiama nuostata rusy
tautos atzvilgiu, lietuviy tauta nekeliama kaip
prioritetas. Apie kitas tautas ir su jomis susi-
jusias problemas knygose nekalbama. Nemi-
nimas nei antisemitizmas, nei holokaustas.
Tautinés mazumos pristatomos taip pat stereo-
tipiSkai — apsirengusios tautiniais rubais, daz-
nai religiniy apeigy ar tradiciniy Svenciy metu.
Pavyzdziui, zydai ortodoksai vaizduojami su
Slikémis, apeiginiais apdarais ir ilgomis barz-
domis bei kumpomis nosimis religiniy apeigy
metu. Todél galima kalbéti apie formalizuota
ivairiy religiju atstovy pateikima. Tautinés
mazumos niekuomet nevaizduojamos Siuolai-
kinéje aplinkoje. Neaptariamas joks socialinis,
kultiirinis jvairiy vienoje aplinkoje gyvenan-
¢iy tauty interaktyvumas. Susidaro ispudis,
kad tautinés bendruomenés yra uzdaros ir izo-
liuotos viena nuo kitos.

Lietuvos istorinis kontekstas pateikiamas ir
iliustracijose. Lietuviy valstybingumui ir tau-
tiniam bei kulttiriniam i$skirtinumui atskleisti
svarbls istorijos faktai vizualizuojami labai
statiskai, rimtai ir iSkilmingai. Pavyzdziui,
vienuoliktoje klaséje skaitant romanting lite-
ratlirg ir kalbant apie XIX a. antrosios pusés
istoring kultiiring situacija, staiga imami vaiz-
duoti istoriniai senyjy laiky Lietuvos valsty-
bingumo simboliai: Gedimino pilis, piliakal-
niai, lietuviy kilmés kunigaik$¢iy ir kity svar-
biy valstybés veikéjy portretai. Viena vertus,
taip apeliuojama | abstraktesni mastyma, su-
daroma psichologiné distancija. Sie veiksniai
mokinius nuo tautinio iSskirtinumo atstumia
arba pernelyg ji idealizuoja. Kita vertus, per-
nelyg iSsiskiriamas tautinis Lietuvos istorijos
aspektas, neatsispindi kity tauty dalyvavimas
valstybés gyvenime. I$ tokio vadovélio besi-
mokanc¢iam nelietuviy kilmés vaikui sunku

village, facts about Russification policy are
given in a neutral manner, avoiding negative
attitude towards the Russian nation and not
prioritising the Lithuanian nation. Nothing is
said about other nations and related problems
in the books. Neither anti-Semitism nor
Holocaust are mentioned. National minorities
are presented also in a stereotypical manner:
wearing their national costumes, often during
religious ceremonies or traditional festivals;
e.g., Jewish Orthodoxies with skullcaps, ritual
garments, long beards and hooked noses during
their rituals. That is why we can speak about
formalised presentation of representatives
of various religions. National minorities are
never shown in modern environment. No
social, cultural interactivity of various nations
living in one environment is discussed. There
is an impression that national communities are
closed and isolated from each other.
Historical context of Lithuania is also
presented in illustrations. Historical facts
that are important for disclosing Lithuanian
statechood and national cultural oneness are
visualised particularly statically, seriously
and solemnly; e.g., in 11 form, learning
about romantic literature and speaking about
historical cultural situation in the second part of
19 century, suddenly the most serious symbols
are represented: the tricolour, the Gediminas’
castle, mounds, portraits of dukes descending
from Lithuania and other important state
figures. On one hand, this is a way of appealing
to a more abstract thinking, formation of
the psychological distance. These factors
either alienate pupils from national oneness
or make them excessively idealise it. On the
other hand, the national aspect of Lithuanian
history singles out too much, participation
of other nations in it is not reflected. The
child descending from the Lithuanian family,
learning from such textbook, finds it difficult to
find his/her place in the historical story. Maybe
discussing various historical topics, it would
be possible to give territorial maps reflecting
distribution of ethnic groups at that time.
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rasti savo tautos vieta istoriniame pasakojime.
Galbiit aptariant jvairias istorines temas biity
galima pateikti ir teritoriniy to meto etniniy
grupiy pasiskirstymo zemélapiy.

Religija tarpkultiriSkumo aspektu

Vadovélio privalumas yra tas, kad aptariant
Renesanso rastija minimos jvairios religijos:
kataliky, liuterony, anglikony, kalvinisty. Taip
mokiniai supazindinami su i§pazistamy tikéji-
my ypatumais, ugdomas religinis pakantumas
ir pagarba kitatikiams, aiSkinamas $iy tikéji-
my progresas ir jtaka tauty kultiirinei raidai.
Nors tolerancijos svarba ir pabréziama, faktis-
kai vadovélyje perteikiamas tradicinis pasau-
lio suvokimo biidas: visos etninés, religinés,
kultiirinés, socialinés grupés turi ,,savo vieta®,
nulemta gyvenimo ir mastymo iprociy. Toje
vietoje grupés nariai turi ir pasilikti. Tai ypac
akivaizdu kalbant apie K. Donelaic¢io kiiryba
ir jo poema ,,Metai“. Prie§ analizuojant kon-
krety grozinj teksta pirmiausia pateikiami Di-
dziosios ir Mazosios Lietuvos istoriniai, kul-
tiriniai, religiniai, paproCiy skirtumai. Ypac
daug démesio skiriama pietizmui, pabréziami
esminiai Sios liuteronizmo krypties principai.
Lyginant katalikybg su pietizmu, parodomas
abieju fenomeny kitoniSkumas, skirtumai.
Skyriaus pabaigoje uzduodamas klausimas
,,Kuo Jums tolimas ir kuo artimas K. Donelai-
¢io vaizduojamas pasaulis?* neskatina empa-
tijos, nepadeda individui geriau suprasti ,,kito,
kitokio®, iveikti socialinio ir kultlirinio akira-
¢io ribuy, o tik moko formaliai jvertinti ir atlikti
atpazinimo, paremto principu ,,sava — sveti-
ma“, uzduoti. Be K. Donelai¢io kiirinio, po-
ziliris { iSpazistantj kitokia religija asmeni kaip
1,,svetima‘“ figliruoja ir Just. Marcinkeviciaus,
V. Krévés tekstuose. Pavyzdziui, Just. Mar-
cinkeviciaus poetinéje dramoje ,,Mazvydas*
(,,Literatiros erdvés™ 4 knyga) taip pat kalba-
ma apie liuteronus, evangelikus reformatus,
V. Krévés dramoje ,,Skirgaila“ (,,Literattiros
erdvés™ 2 knyga) — apie pagonis ir katalikus,
taCiau vadovélyje esancioje teorinéje kiirinio
analizés dalyje nepaminima katekizmy, gies-

Religion in the Interculturality Aspect

The advantage of the textbook is that
discussing  Renaissance writings various
religions are mentioned: Catholic, Lutheran,
Anglican, Calvinist. This way pupils
are familiarised with their peculiarities,
religious tolerance and respect to other
faiths is developed, progress of these faiths
and influence on cultural development are
explained. However, although the importance
oftolerance is emphasised, in fact, a traditional
worldview is presented: every ethnic,
religious, cultural, social group has “its place”,
determined by life and thinking habits, in which
its members have to stay. This is particularly
obvious speaking about K. Donelaitis’ creative
work and his poem “Years”. The analysis of
a concrete fiction text is first of all preceded
by historical, cultural, religious, custom
differences between Lithuania Major and
Lithuania Minor. Particularly much attention
is given to pietism, essential principles of this
branch of Lutheranism are accentuated but,
comparing Catholicism with pietism, their
otherness, diversity is disclosed. The question
given at the end of the section “In what way is
the world represented by K. Donelaitis close
and far for you?” does not induce empathy,
does not enable the individual to better
understand “the other, diverse”, coping with
limits of one’s social cultural horizon, and
only teaches to formally evaluate and perform
the task of recognition, based on the principle
“own — alien”. In addition to K. Donelaitis’
text, the approach to the person who professes
a different religion as to an “alien” is also
found in J. Marcinkevicius’, V. Kréveé’s texts.
For example, in J. Marcinkevicius’ poetic
drama “Mazvydas” (“Spaces of Literature”,
book 4) Lutherans, Evangelists Reformats
are also mentioned, in V. Krévé’s drama
”Skirgaila® (“Spaces of Literature”, book 2),
pagans and Catholics, but in the theoretical
part of the analysis confessional belonging of
authors of catechisms, hymnals, prayer books
is not mentioned. It is not emphasised that
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myny, maldy knygy autoriy konfesiné priklau-
somybé. Neatkreipiamas démesys, kad Marty-
nas Mazvydas — evangeliky liuterony kunigas,
kad jo ,,Katekizmas® — tai evangeliky liutero-
ny tikybos pradziamokslis. Vadovélyje reikéty
vartoti tikslius terminus: liuterony ir reformaty
pastorius nevadintinas kunigu ir pan. Mokiniy
interpretaciju laukas iSsiplésty tarpkultiiriniu
aspektu, jei Mazosios Lietuvos rasytoju k-
riniai arba kiiriniai apie $iuos rasytojus biity
nagrinéjami ir protestantiSkos kultiiros kon-
tekste. Reikéty pridurti, kad vyresniyjy klasiy
literattiros vadovéliuose iSkyla neatitikimo ir
nerealumo problema, nes kitokia nei kataliky
religiné orientacija yra neadekvaciai pabrézia-
ma arba visai nutylima.

Seksualinio tapatumo ir lyties aspektas

Analizuojant vyry ir motery personaZus
vyresniy klasiy literatiiros vadovélyje galima
pastebéti, kad vienuoliktos klasés literattiros
tekstuose (iki Satrijos Raganos) moterys vaiz-
duojamos tik namy aplinkoje, akcentuojami
teigiami vyry ir motery vaidmenis atitinkan-
tys vadinamieji vyriSkumo ir moteriSkumo
bruoZai. Apie moteris kalba tik vyrai ir jas
vertina pagal savus standartus. Kiiriniuose do-
minuoja vyriska veikla, pavyzdziui, K. Done-
lai¢io ,,Metuose* tautines, socialines, buitines,
religines ir egzistencines problemas svarsto,
vieSai savo nuomong bendruomenés susirinki-
muose iSsako tik vyrai (Prickus, Selmas, Lau-
ras), moterys minimos tik ,,Rudens gérybése®,
kai pasakojama apie valgio ruosimg ir atsar-
gu kaupima ziemai. Daugelyje vienuoliktai
klasei skirty groziniy kiriniy (K. Donelai¢io
,Metuose“, V. Krévés ,,Skirgailoje”, V. My-
kolai¢io-Putino ,,Altoriy Sesély*) ir pagrindi-
niai veikéjai yra vyrai. Taip tgsiama sena va-
dovéliné nelygiavercio lyCiy reprezentavimo
tradicija, kai vyras vaizduojamas ne tik daug
dazniau, bet ir atstovauja ,,zmogui apskritai‘,
o moteris —,,tik moteriai ir vaizduojama tada,
kai svarbi yra biitent jos lytis. Tokia nuostata
akivaizdziausia V. Mykolai¢io-Putino romane
,Altoriy Sesély®, kur su vyru siejamas kiiry-

Martynas Mazvydas is a priest of Evangelical
Lutherans and that his “Catechism” is a primer
of Evangelical Lutheran faith. The textbook
should employ accurate terms: Lutherans’ and
Reformats’ minister should not be called a
priest, etc. Pupils’ field of interpretation would
expand if pieces of writers of Lithuania Minor
or pieces about them were also analysed in
the context of Protestant culture. It should be
added that senior class literature textbooks
contain the problem of non-correspondence
and unreality because other than Catholic
orientation is inadequately emphasised or

totally concealed.

The Aspect of Sexual Identity and
Gender

Analysing men’s and women’s characters in
senior class textbooks, it can be noticed that 11
form textbooks (till atrijos Ragana) represent
women only in home environment, accentuate
positive so-called traits of masculinity and
femininity, corresponding to men’s and
women’s roles. Women are discussed only by
men and they are assessed according to their
standards. Literary pieces are dominated by
masculine activities; e.g., in K. Donelaitis’
“Years” national, social, household, religious
and existential problems are discussed and
publicly imparted in community meetings only
by men (Pri¢kus, Selmas, Lauras), women are
mentioned only in “Autumn Fruits” when the
author tells about cooking and preparation
of stock for winter. In many fiction pieces of
11 form (K. Donelaitis’ “Years”, V. Krévé’s,
“Skirgaila”, V. Mykolaitis-Putinas’ “In the
Shadow of Altars”) main characters are also
men. This way the old textbook tradition of
not tantamount representation of genders is
continued, when the man is represented not
only more often but also represents “the man
in general” and the woman, only “the woman”
and is represented only when namely her gender
is important. Such approach is most obvious in
V. Mykolaitis-Putinas’ novel “In the Shadow of
Altars”, where creative and public life potential
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binis ir visuomeninio gyvenimo potencialas,
o moteris yra tik priemoné, paskata kurti. Jos
iSgyvenimai ir asmenybé svarbis tiek, kiek
papildo ir atskleidzia vyro charakterio raida.
Moters asmenybei daugiau démesio skiria
Satrijos Ragana (,,Sename dvare®). Tai vie-
nintelé autoré vienuoliktos klasés kurse, kuri
vaizduoja moters siclos pasauli, jausmus, i$-
gyvenimus, prisiminimus bei socialing ir kul-
tiring veikla.

Kiek kitokia situacija yra dvyliktai klasei
skirtoje 4 knygoje, kur kalbama apie Siuolai-
king literatiirq, feminizmq ir démesj kitoms
kultiiroms (skyrius ,,Ko ieskome Siandieniné-
je literatiiroje”, p. 140 ). Cia spausdinamuose
J. Ivanauskaités, B. Vilimaités, J. Skablaus-
kaités kiirybos apzvalgose siiiloma ne pri-
imti vyrisSkosios vertés sampratas, o jvertinti
moteriSkyjy idealy svarbq visuomenéje. Pa-
teikiamos uzduotys, kurios ragina svarstyti,
diskutuoti, bent jau pamastyti apie Siuolaikini
pozitri { moteriskuma ir jo raiSka. Pavyzdziui:
,Palyginkite Juknaités, Ivanauskaités, Ska-
blauskaités, Vilimaités prozos moteris. Para-
Sykite rasini ,,Pasaulis moters akimis®.

Salygiskai buity galima skirti keleta analizés
aspektu, kurie atsispindéty XI-XII klasiy lite-
ratiiros vadovéliuose ir pamokose. Pavyzdziui,
mokantis Siuolaikinés literatiiros ir nagrinéjant
minéty keturiy prozininkiy kiiryba, tikslinga-
pasvarstyti, kodél vyrai iSnaudoja moteris?
Kodél kiriniuose (pavyzdziui, J. Ivanauskai-
tés romane ,,Ragana ir lietus®) vyrai isitiking,
kad jie virSesni uz moteris ir tai iSreiSkiama vi-
sais lygiais — visuomenés, religijos ir Seimos?

Labiausiai vadovéliuose paplites lyéiy, ju
charakterio, veikimo sriCiy stereotipinimas.
,,Literatiiros erdviy“ 1 knygoje nemazai tau-
tosakos — liaudies pasaky, dainy, todél ilius-
tracijos stilizuojamos folkloriniais motyvais.
Taciau su $ia stilizacija daznai perimami ir tra-
diciniai tipazai, jy veiklos apibtidinimas, ilius-
tracijose kuriami stereotipiniai motery ir vyry
ivaizdziai. Visy pirma, moteris apibtidinama
kaip mama. Jeigu paveikslélyje nupiestas kii-
dikis, ji visuomet laiko tik mama. Nenutols-

is related to the man, while the woman is only
the means, the incentive to create. Her feelings
and personality are important only to the
extent to which they supplement and disclose
the development of the man’s character. The
woman as a personality is given more attention
by atrijos Ragana (“In an Old Manor”). She
is the only author in the 11 form course, which
represents the world of the woman’s soul, her
feelings, experiences, memories and social
cultural activities.

The ssituation is slightly different in book 4 for
12 form, where modern literature, feminism
and focus on other cultures (section “What are
We Looking for in Today’s Literature”, p. 140)
are discussed. Reviews of creative works of J.
Ivanauskaité, B. Vilimaité, J. Skablauskaité
offer not to accept conceptions of masculine
value but evaluate the importance of
feminine ideals in the society. Given tasks
encourage to consider, discuss, at least think
about modern approach to femininity and
its manifestation; e.g., “Compare women of
Juknaité’s, Ivanauskaité’s, Skablauskaité’s,
Vilimaité’s prose. Write an essay “The World
in the Woman’s Eyes”.

Conditionally several aspects of the analysis
can be distinguished; e.g., learning modern
literature, to consider why men exploit
women, why men are convinced (e.g., in
J. Ivanauskaité’s novel “The Witch and the
Rain”) that they are superior to women.

Stereotypisation of gender, their character,
activity areas is mostly spread in textbooks.
Book 1 of “Spaces of Literature” contains a lot
of folklore: folk tales, folk songs, that is why
illustrations are stylized in folklore motives.
However, traditional characters, descriptions
of their activities, images of men and women
created in illustrations are also often taken over
with this stylization. First of all the woman is
described as the mother. If there is a baby in
the picture, it is always held by the mother,
like in iconography of Madonna and Child.
Women are represented as talkative, beautiful,
young, girls, as dreamy and lyrical. Key traits
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tama nuo Madonos su kidikiu ikonografijos.
Moterys vaizduojamos plepios, grazios, jau-
nos, merginos — svajingos, lyriskos. Pagrindi-
niai vyrus charakterizuojantys bruozai — pro-
tas, intelektas, fiziné jéga. Vyrai vaizduojami
rimtesni, labiau susikaupg, su akiniais ir knyga
ar bent laikrasc¢iu rankose.

Vadovélyje aiskiai i$skiriama ,,vyriska™ ir
,moteriska“ veikla. Mokytoja, riibininké, bi-
bliotekininké, pardavéja, viréja ar seselé vi-
suomet bus tik moteris. Vadinasi, tik moteriai
priskiriama buities sfera, iliustracijose retai
pasirodo blynus kepantis tétis. Vyrams, savo
ruoztu, priskiriamas protinis darbas, logika,
tiksliyjy moksly sritis. Toks veiklos skaidymas
atsispindi net vaizduojant vaikus — mergaités
itraukiamos { mamu veikla (pyragy kepima), o
berniukai — | tévuy.

Heteroseksuali Seima vadovélyje labai daz-
nai minima, ji suvokiama, kaip universali,
pirminé, pagrindiné santvarka, egzistuojanti
nuo gimimo iki mirties. Pavyzdziui, Satrijos
Raganos ,,Sename dvare™ pareiga Seimai yra
svarbiau uZz asmening laimg ir net pamazu
uzgimstancia meilg. ,,Tradiciné Seima‘“ pri-
statoma kaip visokeriopo (fizinio, emocinio,
moralinio, socialinio, politinio) gério $altinis,
kuriame tiesiog negali biiti nicko bloga — fizi-
nio ir psichologinio smurto, nesusikalbéjimo,
autoritarizmo, asmenybés slopinimo, poreikiy
ignoravimo, manipuliacijos (apie tai né karto
neuzsimenama); tai yra vieta, kurioje vaikai
netiesiogiai supazindinami su bisimais técio
ir mamos vaidmenimis (daroma prielaida, kad
visi vaikai — heteroseksualis).

Daugelyje visuomeniy Seima islieka pagrin-
diné, bet gerokai pakitusi vertybé. IS istorijos
pamoky galima pastebéti, kaip Seimos sam-
prata kito ir su kokiomis problemomis dabar
susiduria Siuolaikiné Seima (Seimos sudétis,
vaidmeny persiskirstymas, skyrybos, jauny
7moniy poziiiris i $eiminius santykius). Seima
ypaé stipriai veikia visuomenéje paplitusios
problemos (doroviniy vertybiy krize, skurdas,
alkoholizmas, narkomanija). Taciau hetero-
seksualumo prezumpcija islieka (nei homo-

characterising men are mind, intellect, physical
power. Men are represented as more serious,
more concentrated, with spectacles and a book
or at least a newspaper in their hands.

The textbook clearly distinguishes between
“masculine” and “feminine” activities. The
teacher, cloakroom attendant, librarian,
shop assistant, cook or nurse will always
be a woman. In general, household area is
ascribed only to the woman, illustrations
hardly represent the father making pancakes.
Men, in turn, are ascribed intellectual work,
logic, exact sciences area. Such segmentation
of activities is reflected even in children’s
representation: girls are involved in mothers’
activities (baking pies), and boys, in fathers’.

Heterosexual family in the textbook is very
often referred to as a universal, primary, key
organisation, exiting from birth to death; e.g.,
in Satrijos Ragana’s “In an Old Manor” the
responsibility for the family is more important
than personal happiness and even the slowly
appearing love. “The traditional family” is
presented as a source of manifold goodness, in
which nothing bad can happen: there cannot be
any physical and psychological violence,
misunderstandings, authoritarianism,
suppression of the personality, disregard of
needs, manipulation (not mentioned even
once) in the family; it is a place where children
are indirectly familiarised with future father’s
and mother’s roles (it is assumed that all
children are heterosexual).

In many societies the family is the key but
considerably varied value. History lessons
familiarise with changes in the conception
of the family and problems encountered by
a contemporary family (family composition,
redistribution of roles, divorce, young people’s
attitude to family relations). The family is
particularly strongly influenced by problems
existing in the society (crisis of moral values,
poverty, alcoholism, drug addiction). Anyway,
the presumption of heterosexuality remains
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seksualiy Seimuy, nei homoseksualiy individy,
nei diskriminacijos dél seksualinés orientaci-
jos problemos vadovélyje néra), o tradicing
sankloda ardantys poky¢iai (vaidmeny persi-
skirstymas, skyrybos, pakites jaunuy Zmoniy
pozitiris | Seiminius santykius) pristatomi kaip
problema, blogybé, kildintina i$ Siuolaiking
visuomen¢ neva charakterizuojancios ,,doro-
viniy vertybiy krizés® ir lygintina su skurdu,
alkoholizmu, narkomanija. Akivaizdas nepil-
nos Seimos nevisavertiSkumo pavyzdziai yra
J. Apucio kiirinyje ,,Dobilé. 1954 m. nakti®,
R. Granausko apysakoje ,,Gyvenimas po kle-
vu“, B. RadzeviCiaus romane ,,PrieSausrio
vieskeliai“ (3 knyga). Siuose dvyliktokams
pateikiamuose analizuoti tekstuose pasako-
jama apie Seimas, kuriose néra vieno i§ nariy
(tévo arba motinos) ir formuojama nuostata,
kad nepilna Seima ugdo nevisaverte, asocialiai
elgtis linkusia, neurotiska baimiy kamuojama
asmenybg, kuri ateityje kels nemazai proble-
muy. Dar daugiau, Siuolaikinés $vietimo ins-
titucijos tiesiogiai kildinamos i§ pirmykstés
bendruomenés Seimose tariamai praktikuoto
mokymo atlikti tradicinius ly¢iy vaidmenis
(kurie jau tada, be abejo, visur buvo patriar-
chaliniai), tad patriarchaliné ly¢iy socializacija
galiausiai laikoma bet kokios ,,vélesnés™ (filo-
ir ontogenezés prasme) edukacijos ir politinio
dalyvavimo pagrindu. ,, Tradiciné* Seima gre-
tinama su politine valdzia kaip homogeniski
dariniai — valdzia i§ Seimos perima paaugusi
pilieti ir pratesia jo ugdymo darba.

Apie Iyting tiek autoriy, tiek veikéjy orien-
tacijq kalbéti vengiama. Pavyzdziui, aptariant
autoriy biografijas neminimas faktas, kad
O. Vaildas XIX a. buvo teisiamas uz homo-
seksualuma arba kad P. Verlenas ir S. Bodleras
palaiké homoseksualius santykius. Literattiros
kiiriniuose dominuoja heteroseksualiy santy-
kiy vaizdavimas. Heteroseksuallis santykiai
pateikiami kaip nusistovéjusi dogma, norma,
kurios privalu laikytis.

(no homosexual families, no homosexual
individuals, no problem of discrimination
based on sexual orientation are found in the
textbook), while changes destroying traditional
organisation (redistribution of roles, divorces,
different young people’s attitude to family
relations) are presented as a problem, evil to
be originated from “the crisis of moral values”,
purportedly characterising the modern society,
and to be compared with poverty, alcoholism
and drug addiction. Obvious examples
of inferiority of the single parent family
are J. Aputis’ “Dobilé. At Night of 19547,
R. Granauskas’ “A Life under a Maple Tree”,
B. Radzevicius’ “The Highways before Dawn”
(book 3). These texts given for twelve formers
do not contain any of family members (a father
or a mother) and the approach is formed that
a single parent family develops an inferior
personality, which is inclined to be asocial, is
tormented by neurotic fears and which in the
future will cause many problems. Moreover,
it is maintained that modern educational
institutions directly originate from teaching
to perform gender roles, seemingly practiced
in primitive society families. The “traditional
family” is compared with political authority as
homogeneous formations: the authority takes
over the adolescent citizen from the family
and continues his/her education.

It is avoided to speak about sexual
orientation of both authors and characters.
For example, discussing authors’ biographies,
it is not mentioned that in 19 century O. Wild
was prosecuted for his homosexuality or that
P. Verlen and Sh. Bodler had homosexual
relations. Literary pieces are dominated by
representation of heterosexual relations, which
are presented as a well-established dogma,
norm, which must be followed.
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,»Kitokiy“ (iSskirtiniy biido ar iSvaizdos
bruozy turin¢iy) veikéjy vaizdavimas va-
dovéliuose

Pastebétina, kad lyginant , Literatiros er-
dves® su ankstesniais metais pasirodziusiais
vadovéliais (I. KaniSauskaités, M. Mikalajii-
no, S. Zuko Literatiiros vadovélis: mokinio
knyga ispléstiniam kursui 11 kl., (2004) ir
R. Dilienés, V. Lisauskienés Literatiiros vado-
veélis: mokinio knyga ispléstiniam kursui 12 kl.,
(2004) tarpkultiriskumo apraisky padaugéjo —
1 akiratj jtraukiamos jvairesnés socialinés gru-
pés ir kultiros, pavyzdziui, vaizduojami seni
ir jauni Zmongés.

Vadové¢liuvose vyrauja tendencija kalbé-
ti bei vaizduoti vien tik ,,normaly” sociuma
bei ,,normalius” jo elementus. Vaizduojamas
Zmogus — jo iSvaizda, elgesys, problemos,
veikimo terpé — atitinka stereotipinj statisting
vidurkj, kuris ne tiek realus, kiek yra jvairiy
prietary konstruktas. Retas iliustracijy perso-
nazas pasizymi kokiais iSskirtinumais — yra
liesas ar stambus, aukstas, zemas ar su negalia.
Jeigu tokiy ir atsiranda, jie vertinami neigia-
mai. Pavyzdziui, storulis — rajus tinginys, kurj
galima ir net reikty ,,pataisyti” (pavyzdziui,
Sanca Pansa 1§ M. Servanteso ,,Don Kichoto*
iliustracijos). Vaikas su negalia ar pagyvengs
zmogus traktuojami kaip uzuojautos, slaugos
objektai (J. Biliino Juozapotos i$ ,,Litidnos
pasakos® paveikslas arba novelés ,,Ubagas*
pagrindinis veikéjas Petras Sabalitinas). Kito-
niskumas itraukiamas moralinio, etinio ugdy-
mo sumetimais. Pastebimas objektinis santy-
kis, ryski psichologiné perskyra tarp ,,miisy®,
»daugumos®, ,normaliyjy’ ir ,,ju, ,.kitokiy*,
kuriuos belieka tik taisyti ar uzjausti.

Antroje ir trecioje knygose aptikta so-
cialinés atskirties tema. Tai pabréztina kal-
bant apie realisting J. Bilitino, R. Granausko,
J. Apucio kiryba. Vadovéliuose pateikiamos
novelés ,,Ubagas®, ,Nemunu“, ,,Autorius
iesko iseities*, ,,Savis po Marazyno azuolu®,
,Duonos valgytojai“, apysaka ,,Litidna pa-
saka® ir kt., kuriuose pasakojama apie nelai-

Representation of “Diverse”(with
Exceptional Traits or Appearance)
Characters in Textbooks

It should be noticed that comparing “Spaces
of Literature” with textbooks published
in previous years (I. KaniSauskaité’s, M.
Mikalajiinas’, S. Zukas’ Literature Textbook:
the Pupil’s Book for Expanded Course of 11
Form,(2004)andR. Diliené’s, V. Lisauskiené’s
Literature Textbook: the Pupil’s Book for
Expanded Course of 12 Form, (2004)), the
number of manifestations of interculturality
has increased: more diverse social groups
and cultures are included; e.g., young and old
people are represented.

Textbooks are dominated by the tendency
to speak and represent only “normal” social
environment and its “normal” elements. The
represented person — his/her appearance,
behaviour, problems, medium of acting —
correspond to the stereotypical statistical
mean, which is not that much real but a
construct of various superstitions. Rarely the
character of illustrations distinguishes himself/
herself by any oneness: is skinny or stout, tall,
short or disabled. If such characters appear,
they are negatively assessed. For example, a
stout is a voracious lazybones, who can be and
even should be “corrected” (e.g., illustration
of Sancho Panza from M. Servantess “Don
Quichotte”). Meanwhile the disabled child
or the elderly person are treated as requiring
sympathy, care (a picture of Juozapota in J.
Bilitinas” “A Sad Tale” or the main character
Petras Sabalitinas in the story “A Beggar”).
Thus, otherness is involved for the purposes of
moral, ethical education. The subject relation
is also noticed, there is a clear psychological
separation between “ours”, “of the majority”,
“of normal” and “theirs”, “different”, who
only have to be corrected or sympathised.

Inbooks 2 and 3 the topic of social exclusion
was identified. This has to be emphasised
speaking about realistic creative work of J.
Bilitinas, R. Granauskas, J. Aputis. Stories
presented in the textbooks tell about unhappy,
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mingus, dvasiskai suzalotus, socialing atskirt{
dél senyvo amziaus patirian¢ius, suluosintus,
kenciancius ir uzuojautos reikalingus zmones.
Beje, antroje vadovélio dalyje jau uzsimena-
ma ir apie paciy kiiréjy negalias (pavyzdziui,
raSoma, kad J. Bilifinas sirgo dziova, G. Petke-
vicaité-Bité buvo kuprota). Vadinasi, negalima
teigti, kad , kitokie“, iprastiniy standarty ne-
atitinkantys asmenys ignoruojami. Aptariant
J. Bilitino kiiryba, iSryskéja nuostata padéti,
suprasti, uzjausti nuskriaustaji, kencianti, mo-
rali$kai ar fiziSkai suzalota asmen;.
Apzvelgiant vadovélio iliustracijas, matyti,
kad visi paveiksléliy veikéjai yra baltieji ir ne-
turintys (pastebimos) negalios. Todél galima
teigti, kad knygoje esama tam tikros netiesio-
ginés diskriminacijos rasinés priklausomybeés
ir negalios atzvilgiu pozymiy — jei diskrimina-
cija suprantame kaip ,,iSstimima* i§ vieSosios
erdves, ,,ignoravima“, laikyma ,,nenorminiu®.
Iliustracijose stokojama realumo, daznokai
vaizduojama neadekvati realybei gyvenamoji
aplinka. Aplinka yra gamtiné, darbas — agrari-
nis. Tokioje aplinkoje tarpsta stereotipinis pa-
gyvenusiy zmoniy jvaizdis. Nors dalis vyres-
niyjy karty atstovy glaudziai susij¢ su agrarine
kultiira, bet yra ir kitokiy Zmoniu. Vadovéliy
iliustracijose pagyveng zmonés pasizymi so-
cialiniu pasyvumu. Vaizduojami tipazai, kuriy
veikimo sritis ypac ribota. Daznai tai globos
bei uzuojautos reikalaujantys personazai, vai-
ko seneliai, nickuomet nepasizymintys kokia
nors nepriklausoma veikla. Pastaryjy akty-
vumas priklauso nuo jy naudingumo kitiems
Seimos nariams: pavyzdziui, mociutés veikla
— buities darbai arba antky lepinimas, sene-
lio — pasaky sekimas, iSminties perdavimas
»ateities kartai“. Akivaizdus seno Zmogaus
kvalifikavimas kaip socialiai nevisavercio. Be
to, neatsizvelgiama | jvairove — juk yra labai
aktyviy solidaus amziaus zmoniy.
Apibendrinant galima teigti, kad farpkulti-
rinio ugdymo tikslas ir turinys teoriskai reis-
kiamas nelygybés, diskriminacijos, etniniy /

spiritually destroyed people, who due to their
old age experience social exclusion, who are
disabled, suffering and require sympathy. By
the way, in the second part of the textbook
disabilities of the very authors are mentioned
(e.g., it is written that J. Bilitinas was ill with
tuberculosis and that G. Petkevicaité-Bité
was a crookback). Hence, we cannot state
that “other” persons who do not correspond to
usual standards are ignored.

Reviewing illustrations of the textbook,
it can be seen that all characters in pictures
are white skinned and do not have a (visible)
disability. Therefore, it can be stated that the
book contains features of certain indirect
discrimination with regard to race and
disability, if we maintain that discrimination is
“extrusion” from public space, “disregard” and
treating as “non-standard”. Illustrations lack
reality, quite often they depict environment
that does not correspond to reality. It is natural,
work is agrarian. The image of elderly people
flourishes in such environment. Although part
of senior generation representatives is closely
related to agrarian culture, there are other
people too. People depicted in illustrations
distinguish themselves by social passiveness,
their activity areas are particularly limited.
Often these are characters requiring care
and sympathy or the child’s grandparents,
who never distinguish themselves by any
autonomous activity. Activeness of the latter
depends on their usefulness for other family
members; e.g., granny’s activities include
household work or grandchildren’s pampering,
granddad’s, telling tales, rendering of wisdom
for “the future generation”. It is obvious that
the old person is qualified as socially inferior.
Besides, diversity is not considered: there are
very active people who are of respectable
age.

To sum up, it can be stated that the aim
and content of intercultural education is
theoretically expressed on the issues of
inequality, ethnic/cultural diversities and
citizenship. ~ Significance of intercultural
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kultariniy skirtybiy ir pilietybés klausimais.
Tarpkultirinio ugdymo reikSmingumas glau-
dziai susijes su nelygybés, etninio / kultirinio
identiteto, daugiakultiirinés visuomenés jzval-
gomis ir nuomone apie mokyklos vaidmenj
Siuose procesuose. Tarpkultlirinis ugdymas
skatina geresni kity kultliry suvokima, komu-
nikacijos gebéjimus tarp zmoniy, priklausan-
¢iy skirtingoms kultiroms; adekvaty pozitiri
1 kult@irinius skirtumus. ,,Literattiros erdvése
diskriminuojanciy stereotipy bent vieno i$ pen-
kiy multikultGriSkumo aspekty atzvilgiu nepa-
stebéta. Homoseksualumas ,,nematomas.

ISvados

Tarpkultirinis ugdymas turéty formuoti
suvokima, kad jvairovés priémimas yra ne
griovimo, o kiirimo procesas, o skirtingu
socialiniy, tautiniy grupiy gyvenimo buidai yra
saviti ir negali bliti menkinami. Tarpkultiirinis
ugdymas skatina ivairiy — savo ir kity —
kultiry pazinima, savigarba ir pagarba
kitiems, ,kitokiems®, sudaro prielaidas
keisti pasenusias nuostatas ir ieskoti naujy
bendrabiivio prasmiy.

TarpkultiriSkumo  suvokima  spartina
kity kultiry pazinimas, kultiry skirtumy
supratimas ir individo noras bei gebéjimas
vaduotis i§ diskriminaciniy ir stereotipiniy
nuostaty. Kai minétos patirties néra, individas
gali likti dogmatiskos pasauléziiiros vergas.
Toks zmogus pats ima kurti nepakantumo
kitokiems atmosfera, skleisti nepagarba
zmogaus teiséms ir laisvéms.

MultikultiiriSkumas ir tolerancija XI-XII
lietuviy literatiros vadovélyje ,,Literatiiros
erdves” (2009, 1-4 knygos) suprantami
abstrak¢iai, siaurai, daugiausia etniniu,
religiniu aspektais, nejtraukiant rasés, lyties,
seksualinés orientacijos ir igalumo aspekty.

Mokiniai neskatinami suprasti kultiirinio
pliuralumo, su juo tik supazindinami.
Neskatinamas ir ,,daugumos® socialiniy

grupiy privilegijy, stereotipy kilmeés kritinis
vertinimas.

education is closely related to insights in
inequality,  ethnic/cultural identity, and
multicultural society and to the opinion about
the role of the school in these processes.
Intercultural ~ education induces  better
perception of other cultures, communication
abilities between people belonging to
different cultures; adequate attitude to cultural
differences. No discriminating stereotypes
with regard to five multiculturality aspects
were noticed in “Spaces of Literature”.
Homosexuality is “invisible”.

Conclusions

Intercultural education should form a
perception that acceptance of diversity is a
process of creation and not of destruction, that
lifestyles of different social, national groups
are peculiar and cannot be downgraded.
Intercultural education induces knowledge
of various cultures, self-respect and respect
to others, “different”, creates prerequisites to
change out-dated attitudes and look for new
meanings of common existence.

Perception of interculturality is accelerated
by knowledge of other cultures and the
individual’s wish and ability to escape
discriminating and stereotypical approaches.
However, when there is no said experience,
the individual can remain a slave of dogmatic
worldview. Then he himself starts creating
the atmosphere of intolerance to others,
disseminate disrespect to human rights and
liberties.

Multiculturality and tolerance in the
Lithuanian literature textbook “Spaces of
Literature” for 11-12 forms (2009, books 1 -
4) is understood in an abstract, narrow way,
mainly in the ethnic, religious aspect, not
including racial, gender, sexual orientation
and ability aspects. Pupils are not encouraged
to understand cultural pluralism, they are
just familiarised with it. Critical assessment
of the origin of privileges and stereotypes of
dominating social groups is not encouraged
too.
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Mokiniamssitilomivadovéliaididina,,mtsy*
ir ,,ne muisy" priespriesa, kuri tikrai neskatina
kulttiry jvairovésbei socialiniy grupiy jvairovés
lygiavertiSkumo ir vienybés suvokimo, taciau
vis délto pastebimos pastangos daryti jtaka
mokiniy tarpkultiiriSkumui, ugdyti tolerancija
ir jautruma socialinés atskirties grupéms.

Tyrimas iSryskino Lietuvos mokyklinio
Svietimo ribotuma rengiant jaunima realiam
Siuolaikiniam gyvenimui. Jaunas zmogus i$
tévy, mokytojuy, socialiniy pedagogy, psicho-
logu globos iSeina i gyvenima neturédamas
pakankamos informacijos apie visuomenés
socialing struktiira, visuomenés grupiy ivairo-
ve ir dirbtinai sukurta Zmoniy skirtingos rasés,
etniskumo, lyties, amziaus, sveikatos buklés
diskriminacija, apie ly¢iy santykius visuome-
néje ir Seimoje, apie zmogaus lytiskumo sklai-
da — heteroseksualuma, biseksualuma, trans-
seksualuma, homoseksualuma

Lietuviy literatiiros pamokose biity tikslinga
diegti daugiakultGriSkumo prasmiy studijas
tam, kad brgsty savarankiSkai ir kritiSkai
mastantys asmenys, gebantys ne tik gerbti
save, bet ir kitokius zmones, kitokj gyvenimo
biida. Tai galéty padéti i§ visuomeniniy
santykiy pasalinti rasizma, ksenofobija,
homofobija, religini  fundamentalizma,
motery, pagyvenusiyjy ir nejgaliyjy niekinima
ir Zeminima.
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