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E. MOKYMASIS AUKSTOJOJE
MOKYKLOJE:
STUDENTU PATIRTIES IR

LUKESCIU TYRIMAS

Anotacija

Straipsnyje analizuojama universiteto stu-
denty naudojimosi informacinémis ir komuni-
kacinémis technologijomis savarankiskai mo-
kantis studijy procese patirtis, studenty lakes-
Ciai e. mokymosi galimybiy plétotés atzvilgiu.
Tyrimas gristas dermés strategija, derinant
kiekybinio ir kokybinio tyrimo metodus. Tyri-
mo rezultatai leidzia geriau suprasti ,,nemato-
ma‘ ir kol kas menkai valdoma studenty sava-
rankisko mokymosi procesa, kuriam démesys
Siuo metu didéja ir ateityje didés, atsizvelgiant
1 mokymosi visa gyvenima paradigmos kelia-
mus reikalavimus. Tyrimo rezultaty taikymas
praktikoje skatins savarankisko mokymosi to-
bulinima aukstojoje mokykloje, e. mokymosi
galimybiy plétotg, gilesni besimokanciyjy ir
déstytoju poreikiy pazinima.

Pagrindiniai ZodZziai: studijy kokybé,
savarankiskas mokymasis, e. mokymasis,
litkesciai.

Ivadas

Pastaraisiais metais didéja démesys stu-
denty savarankiskoms studijoms, saviugdai ir
savarankiSsko mokymosi kokybei. Tendencija
siejama su visuomengs tapsmu globalia infor-
macine ir ziniy visuomene (Jarockyté, 2003;
Glosniené, 2005). Anot R. Tidikio (2001),
tai skatina didéjantis moksliniy ziniy kiekis,

E-LEARNING AT THE HIGHER
EDUCATION INSTITUTION:

RESEARCH ON STUDENTS’
EXPERIENCE AND
EXPECTATIONS

Abstract

The article deals with university

students’ experience of using information
and communication technologies in the
autonomous learning process and students’
expectations with regard to development
of e-learning possibilities. The research is
grounded on coherence strategy, combining
quantitative and qualitative research methods.
Application of research results in practice
will encourage improvement of autonomous
learning at the higher education institution,
development of e-learning possibilities, deeper
cognition of learners’ and teachers’ needs.

Key words: study quality, autonomous
learning, e-learning, expectations.

Introduction

During recent years the focus on students’
autonomous studies, self-education and quality
ofautonomous studies has been increasing. The
tendency is related to becoming of the society
a global information and knowledge society
(Jarockyté, 2003; Glosniené, 2005). According
to R.Tidikis (2001), this is determined by the
increasing volume of scientific knowledge
which becomes impossible to deliver during
lectures. On the other hand, when higher
education becomes a mass phenomenon, the
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kuri iSdéstyti paskaitose tampa nebeimano-
ma. Kita vertus, auks$tajam mokslui tampant
masiniu, vis daugiau atsakomybés uz iSsi-
mokslinimo rezultata perkeliama studentui.
Be to, aukstojoje mokykloje igytoms Zinioms
greitai senstant, didéja poreikis mokytis visa
gyvenima, todél svarbu ugdytis savarankis-
ko, savivaldaus mokymosi igiidzius. I$silavi-
nusios asmenybés pagrindinis bruozas — jos
samoningumas, kiirybinis, kritinis mastymas,
kurio nejmanoma iSsiugdyti be savarankisky
asmenybés pastangy, neturint asmeninés auto-
nomijos. Tad, studijuy kokybe, atsizvelgiant {
ju specifika universitete, galima biity tiesiogiai
sieti su savarankiSko mokymosi kokybe.
Naujas savarankiS$ko mokymosi galimybes
atveria informaciniy ir komunikaciniy tech-
nologiju (toliau — IKT), interneto paslaugy
tobul¢jimas, suteikiantis prieiga prie elektro-
niniy informacijos Saltiniy visame pasaulyje,
laiku suteikiama specialisto parama besimo-
kanc¢iajam ir neapribota laiku ir erdve besi-
mokanciyjy komunikacija. Nors ir nevienodu
tempu bei apimtimi, ta¢iau daugumos Saliy
§vietimo sistemose e. mokymasis yra pléto-
jamas (Cavanaugh ir kt., 2004; IlleBioBa,
2007). Galima aptikti gausybe e. mokymosi
apibrézimy. 1§ esmés, tai — IKT gristas mo-
kymasis, anot I. Sileikienés (2004, p. 4), ,.sie-
kiant jo kokybés ir efektyvumo, <...> i§ dalies
perkeltas i virtualia erdve™. A. Targamadzé ir
R. Petrauskiené (2008) e. mokymasi nusako
kaip tradicini mokymasi (angl. face-to-face),
kuris, sickiant jo kokybés ir efektyvumo, yra
praturtintas IKT priemonémis, o pats mo-
kymosi procesas perkeliamas dazniausiai
virtualia erdve. E. mokymosi technologijos
mokymui(si) suteikia nuotoliniam mokymuisi
budingy elementy: lankstumo, savarankiSko
mokymosi ir paramos mokantis. Nuotolinio
mokymosi pagrindas — mokymosi atvirumas,
galimybé déstytoja ir studenta iSlaisvinti i$
laiko ir erdvés apribojimu. Nuotolinése studi-
jose keiciasi studiju pobiidis: jos tampa labiau
individualizuotos, déstytojas tampa pataréju ir
vadovu (Rutkauskieng, 2003). Ir nuotolinis, ir

student takes increasingly more responsibility
for the outcomes of education. Besides, as
knowledge acquired at the higher education
institution quickly gets outdated, there is
an increasing need to learn all through the
life, that is why it is important to develop
autonomous, self-directed learning skills. The
main feature of the educated personality is
its consciousness, creative, critical thinking,
which is impossible to develop without
personal autonomy. Therefore, considering
specificity of studies at the university, study
quality could be directly related to quality of
autonomous learning.

New possibilities of autonomous learning are
opened up by improvement of information and
communication technologies (ICT), Internet
services, providing with access to electronic
information sources in the whole world,
timely specialist’s support for the learner and
learners’ communication, which is not limited
by time and space. E-learning is developed in
the systems of education of the majority of
countries, although its development differs
with regard to tempo and volume (Cavanaugh
et al.,, 2004; Illeuosa, 2007). There is an
abundance of e-learning definitions. Basically,
it is learning grounded on ICT, according to
I.Sileikiené (2004, p. 4), “seeking its quality
and effectiveness, ..is partially moved to virtual
space”. A.Targamadzé and R.Petrauskiené
(2008) outline e-learning as face-to-face
learning, which is enriched with ICT
measures, seeking quality and effectiveness,
while the very process is most often moved to
virtual space. E-learning technologies provide
teaching/learning with elements characteristic
to distance learning: flexibility, autonomous
learning, support in learning. Distance
learning is based on openness of learning,
the possibility to liberate the teacher and the
student from time and space limitations. In
distance studies the type of studies differs:
they become more individualised, the
teacher becomes an advisor and a supervisor
(Rutkauskiené, 2003). Both distance learning
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e. mokymasis, pasitelkdamas interneta bei in-
terneto paslaugas, studijuy proceso dalyviams
siilo galimybe greitai atnaujinti senstancia
informacija, ieskoti informacijos pagal pras-
minius zodzius, pasidalinti sukaupta infor-
macija su kitais ir pan. Pastebima tendencija,
kad e. mokymosi technologiju déka tradicinis
ir nuotolinis mokymas(is) ima suartéti, tokiu
biidu tenkindamas issilavinimui ir mokymuisi
visa gyvenima keliamus vis aukstesnius reika-
lavimus (Butkeviciené ir kt., 2008). Siandien
e. mokymosi filosofija akcentuoja jau ne tik
individualy mokymasi, bet ir aktyvy bendra-
darbiavima mokantis ir komunikacija sociali-
nivose tinkluose (Utsumi, Varis ir kt., 2001).
Platus spektras komunikacijos kanaly — vienas
i$ e. mokymosi technologijy privalumy (Kle-
ment, Dostal, 2012). G. Kavaliauskienés ir kt.
(2012) nuomone, e. mokymasis apima visas
IKT uztikrinamas mokymosi formas, jskaitant
misry mokymasi, derinant mokymasi auditori-
joje ir virtualioje aplinkoje (Sharma, 2010).
Aukstajame moksle studijas traktuojant kaip
paslauga, ypatinga reikSmg vertinant paslaugy
kokybg bei jas tobulinant jgauna visuomenés
ir atskiro studento kaip paslaugos vartotojo po-
reikiai ir likesciai studiju kokybés tobulinimo
atzvilgiu. 2009 metais biisimi studentai — gim-
nazistai, ivardydami savarankiSsko mokymosi
ne pamoky metu trikumus, nurodé mokymo
bei mokymosi proceso dalyviy tarpusavio sa-
veikos ir pedagoginés pagalbos stygiy, ne vi-
sada pakankamai aiSkiai suprantamas savaran-
kisko darbo uzduotis ir mokymosi turini, kurie
silpnina mokinio saugumo jausma, pasitiké-
jima savo jégomis ir mokymosi motyvacija.
Pagrindiniai veiksniai, gimnazisty nuomone,
neigiamai veikiantys savarankisko mokymosi
kokybe, yra mokytojo pedagoginés pagalbos,
aiskios, susistemintos mokymosi medziagos,
jos vaizdumo, laiko ir mokymosi motyvaci-
jos trikkumas. Tyrimas taip pat parodé palan-
kia mokiniy nuostata e. mokymosi atzvilgiu
kaip galimybeg Salinti iSvardintus trikumus
(Vilkonis, Barabanova, 2010a; Vilkonis, Bara-
banova, 2010b). Tikétina, kad buve gimnazis-

and e-learning, employing the Internet and
on-line services, offer participants of the
study process to quickly update the outdating
information, search for information using
key words, share accumulated information
with others, etc. There is a tendency that due
to e-learning technologies face-to-face and
distance teaching/learning start approaching
each other, this way meeting increasingly
higher requirements for education and lifelong
learning (Butkeviciené et al., 2008). Today
e-learning philosophy accentuates not only
individual learning but also active cooperation
in learning and communication in social
networks (Utsumi, Varis et al., 2001). A wide
spectrum of communication channels is one
of the advantages of e-learning technologies
(Klement M., Dostal J., 2012). In the opinion
of G. Kavaliauskiené et al. (2012), e-learning
encompasses all forms of learning offered by
ICT, including mixed learning, combining
learning in the lecture room and virtual
environment (Sharma, 2010).

Treating studies in higher education as
a service, particular attention is given to
needs and expectations of the society and the
separate student as a service user with regard
to improvement of the study quality. In 2009,
prospective  students-gymnasium  students,
naming shortcomings of autonomous learning
not during the lessons, indicated lack of
interaction and pedagogical support between
the teaching staff and learners, not always
clearly understandable tasks of autonomous
learning and content of learning, reducing
the pupil’s feeling of safety, self-confidence
and learning motivation. In the opinion of
gymnasium pupils, key factors that negatively
influence quality of autonomous learning are
lack of the teacher’s pedagogical support,
clear, systematised teaching materials, its
picturesqueness, time and learning motivation.
The research also demonstrated pupils’
favourable approach towards e-learning as a
possibility to eliminate named shortcomings
(Vilkonis, Barabanova, 2010a; Vilkonis,
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tai { universiteta ateina su bendrojo ugdymo
mokykloje susiformavusiomis nuostatomis ir
lukesciais, savarankisko mokymosi igudziais
ir iprociais. Universitetuose kaip ir bendrojo
ugdymo sistemoje kasmet didesnis démesys
skiriamas studijoms tobulinti, diegiant e. mo-
kymosi technologijas. Lyginant su bendruoju
ugdymu, universitetuose anksciau pradétos
taikyti nuotoliné bei misri studijy teikimo for-
mos pasitelkiant Siuolaikines IKT. Gretinant
mokymosi specifika bendrojo ugdymo moky-
kloje ir universitete, pastarajame didZioji mo-
kymosi laiko dalis skiriama savarankiskoms
studijoms. Galima teigti, kad nuo savarankis-
ko mokymosi kokybés didele dalimi priklauso
universitetiniy studiju kokybé, taCiau biitent
savarankiSko mokymosi procesas Siandien
vis dar mazai pazintas. Anot V. Zydzianaités
ir kt. (2012), studentams yra svarbi ankstes-
né jy savarankisko mokymosi patirtis, o pats
savarankiSkas mokymasis jiems sudaro gali-
mybes giliau pazinti studijuojama srit{. Anot
R. Tidikio (2001), déstytojai gali skatinti arba
slopinti studenty savarankiSkuma priklauso-
mai nuo to, kokius mokymosi bidus jie taiko
studijuy procese, bet néra pajégis iSugdyti stu-
denty autonomijos. Jo teigimu, norint sukurti
tokias salygas, bitina zinoti studenty pozicija
Siuo atzvilgiu. Studentams gali biti reikalinga
iSoriné pagalba, ypac tais atvejais, kai jy sava-
rankiSkumas nebuvo vertinamas ankstesnéje
mokymosi istaigoje.

Siuolaikinés informacinés ir komunikaci-
nés technologijos sukiiré galimybes i§ esmés
tobulinti studenty savarankiSska mokymasi,
sudarant salygas planuoti mokymosi procesa,
diskutuoti nuotoliniu biidu su bendramoksliais
ir déstytojais, laiku gauti parama, atlikti ko-
mandines uzduotis virtualioje aplinkoje. Sio
tyrimo problema formuluota klausimais kaip ir
kodel savarankisko mokymosi metu universi-
teto studentai naudojasi informacinémis ir ko-
munikacinémis technologijomis, kaip vertina
e. mokymosi galimybiy plétotg universitete.

Tyrimo objektas — e. mokymasis aukstojo-
je mokykloje.

Barabanova, 2010b). It is likely that former
gymnasium pupils come to the university with
approaches and expectations, autonomous
learning skills and habits that were formed
at school. Every year, universities, like
comprehensive schools, pay more attention
to improvement of studies, implementing
e-learning  technologies. Compared to
general education, universities earlier started
applying distance and mixed forms of studies,
employing modern ICT. Comparing the
specificity of learning in the comprehensive
school and university, autonomous studying
is prevailing in the latter. It can be stated
that quality of autonomous learning largely
determines quality of university studies. But
namely the autonomous learning process
today is still little researched. According
to V. Zydzitnaite et al. (2012), students’
previous learning experience is important
for them and the very autonomous learning
provides them with possibilities to go deeper
into the studied area. According to R.Tidikis
(2001), teachers can encourage or suppress
students’ autonomy, depending on what ways
of learning they apply in the study process,
but they are not able to develop students’
autonomy. According to him, creation of such
conditions requires knowledge of students’
position in this respect. Students may need
external help, particularly in such cases when
their autonomy was not appreciated in the
previous educational institution.

Modern ICT created possibilities to basically
improve students’ autonomous learning,
creating conditions to plan the learning process,
discuss in a distance mode with fellows and
teachers, receive timely support, perform
team assignments in virtual environment.
The problem of this research is formulated in
research questions, how and why university
students use ICT in autonomous learning,
how they assess development of e-learning
possibilities at the university.

Research subject: e-learning at the higher
educational institution.
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Tyrimo tikslas — atskleisti universiteto stu-
denty naudojimosi IKT savarankiSkai mokan-
tis studijy procese patirtj ir lukescius e. moky-
mosi galimybiy plétotés atzvilgiu.

Tyrimo metodologija ir tiriamyjy cha-
rakteristikos

Tyrimas remiasi nuostata, jog savarankisky
studijuy kokybé didziaja dalimi lemia bendra-
ja studijuy kokybg universitete. Anot D. Boud
(1981a) ir R.Tidikio (2001), déstytojai gali
skatinti ar slopinti studenty savarankiskuma,
priklausomai nuo to, kokius mokymo btidus
jie taiko praktikoje. Jie nors ir negali iSugdyti
studenty autonomijos, gali sudaryti salygas,
kuriose studenty savarankiskas mokymasis
plétotysi. R. Tidikis (2001), pritardamas D.
Bound (1981b) nuomonei, teigia, jog, norint
sukurti palankias salygas studenty autonomi-
jai ir savarankiskoms studijoms, biitina zinoti
studenty pozicija Siuo atzvilgiu, nes tik pa-
tiems studentams yra geriausiai zinoma, kokie
yra ju edukaciniai poreikiai. Anot R. Tidikio
(2001), jei studenty vidiniai edukaciniai po-
reikiai ignoruojami, aukstosios mokyklos di-
daktika nebus efektyvi, o studentai pajus, kad
ju aktyvumas Sioje aukstojoje mokykloje néra
pageidautinas. Prielaidas savarankiSkam mo-
kymuisi sudaro mokymosi aplinkos turtingu-
mas, prieinamumas, daugiadimensiSkumas,
mokymasi sustiprina {vairiapusé¢ studenty ir
déstytojo saveika (Sahlberg, 1999). Taikant
informacines ir komunikacines technologijas
studijose, t.y. kuriant mokymosi aplinka, mo-
kymo procesas keiciasi { mokymo(si) procesa
(Butrimé ir kt., 2009). Siuolaikinés e. moky-
mosi technologijos suteikia déstytojams pla-
Cias galimybes didinti studenty autonomija,
organizuoti ne tik savarankiska, bet ir aktyvy
mokymasi bendradarbiaujant, atlikti ktrybi-
nio pobtdzio uzduotis, dalintis informacija ir
mintimis virtualiose mokymosi ir bendradar-
biavimo aplinkose. Siame tyrime e. mokymosi
technologijy taikymas siejamas su savarankis-
ko mokymosi salyguy tobulinimu, o studenty

Research aim: to disclose experience
and expectations of university students’
usage of ICT in autonomous learning in the
study process with regard to development of
e-learning possibilities.

Research Methodology and
Characteristics of Respondents

The research is based on the approach
that quality of autonomous studying largely
determines study quality of the university.
According to R.Tidikis (2001) and D. Boud
(1981a), teachers can encourage or suppress
students’ autonomy, depending on applied
ways of teaching. Although they cannot
develop students’ autonomy, they can create
conditions, in which students’ autonomous
learning  would  develop.  Approving
D. Bound’s (1981b) opinion, R.Tidikis (2001)
states that creation of favourable conditions
for students’ autonomy and autonomous
studies requires knowledge of students’
position in this respect because only the very
students know their educational needs best.
According to R. Tidikis (2001), if students’
inner educational needs are ignored, didactics
of the higher education institution will not
be effective and students will feel that their
activeness in this higher education institution
is not desirable. Prerequisites of autonomous
learning are substantial learning environment,
accessibility, multi-dimensionality; learning
is enhanced by student-teacher versatile
interaction (Sahlberg, 1999). Applying ICT
in studies; i.e., creating learning environment,
the teaching process is changing into the
teaching/learning process (Butrimé et al.,
2009). Modern e-learning technologies
open up broad opportunities for teachers to
increase students’ autonomy, organise not
only autonomous but also active cooperative
learning, perform creative type assignments,
share information and ideas in virtual learning
and cooperation environments. In this research
application of e-learning technologies is related
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lukes¢iai e. mokymosi galimybiy plétotés
atzvilgiu analizuojami studenty savarankisko
mokymosi tobulinimo kontekste.

Tyrimas grindziamas dermés strategija, de-
rinant kiekybinio ir kokybinio tyrimo meto-
dus. Tyrimo instrumentas — anketa. Anketiné
apklausa vykdyta internetu respondentams
patogiu laiku, patogioje vietoje. Apklausa
vykdé Siauliy universiteto Nuotoliniy studijy
centras, tarpininkaujant Siauliy universiteto
Studiju skyriaus studijuy kokybés grupei.

Atsizvelgiant | tyrimo tiksla, anketa sudaré
trys diagnostiniai blokai: 1) studenty savaran-
kisko mokymosi isivertinimas, 2) studenty
naudojimosi IKT savarankiskai studijuojant
ypatumai ir 3) studenty nuostatos bei lukes-
¢iai e. mokymosi galimybiy plétotés atzvilgiu
(Siame straipsnyje didziaja dalimi pateikiami
tik 2-0jo ir 3-o0jo diagnostinio bloko duomeny
analizés rezultatai). Anketoje naudoti uzdaro
ir atviro tipo klausimai. Atsakymai | atviro
tipo klausimus analizuoti taikant turinio ana-
lizg. Galimi du turinio analizés metodai — kie-
kybiné ir kokybiné turinio analizé. Siuo atveju
pasirinkta kokybiné turinio analizé — metodas,
kuri taikant gilintasi i objekta, atsakymus sis-
teminant, iSskiriant prasmines grupes — ka-
tegorijas ir ju subkategorijas (Bitinas ir kt.,
2008). Anot V. Zydzitinaités (2005), D. Cor-
macko (2002), turinys yra tai, ka tekstas sako.
Nagrinéjamas tekstas leidzia tyréjams isskirti
tiriamyju vertybes, interesus, lukesCius (Biti-
nas ir kt., 2008).

Apklausoje dalyvavo 440 visy Siauliy uni-
versiteto fakultety studenty. Dauguma res-
pondenty — 420 — pirmosios studiju pakopos
(bakalauro) studiju studentai, 20 — antrosios
pakopos (magistro).

Tyrimo rezultatai

Tyrimo rezultatai rodo, kad dauguma stu-
denty savarankiskai studijuodami yra linkg
bendrauti ir bendradarbiauti, dalintis infor-
macija, diskutuoti, konsultuotis. Per 80 proc.
respondenty yra visada arba dazniausiai linke

to improvement of autonomous learning
conditions, whilst students’ expectations
with regard to development of e-learning
possibilities are analysed in the context of
improving students’ autonomous learning.

The research is grounded on the coherence
strategy, = combining  quantitative  and
qualitative methods. Research instrument is
the questionnaire. The questionnaire survey
was conducted online, when it was convenient
to respondents, in a convenient place. The
survey was conducted by Distance Studies
Centre of iauliai University and Study
Quality Group of the Department of Studies,
intermediating in the survey.

Considering research aims, the questionnaire
consisted of three diagnostic blocks: 1) self-
assessment of students’ autonomous learning,
2) peculiarities of students’ usage of ICT in
autonomous studying and 3) students’ attitudes
and expectations with regard to development
of e-learning possibilities  (this article
presents largely the analysis of only 2™ and
3 diagnostic block data). The questionnaire
employed closed and open type questions.
Answers to open type questions were analysed
applying content analysis. Two methods of
content analysis are possible: qualitative and
quantitative content analysis. In this case
qualitative analysis was chosen, enabling to
go deep into the subject, systematise answers,
distinguish meaningful groups — categories
and their subcategories (Bitinas et al., 2008).

The survey was attended by 440 students of
all faculties of iauliai University. The majority
of respondents — 420 — were students of the
first study cycle (bachelor students), 20, of the
second cycle (master students).

Research Results

Survey results demonstrate that while
studying autonomously the majority of
students are inclined to communicate and
cooperate, share information, discuss and
consult. Over 80 % of respondents are always
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bendradarbiauti. Tai gali atspindéti bendrojo
ugdymo rezultata. Bendrojo ugdymo moky-
klai keliamas uzdavinys — ugdyti bendravi-
mo ir bendradarbiavimo, komandinio darbo
kompetencijas, atsizvelgiant { visuomengés ir
darbinés veiklos poky¢iy tendencijas. Taip pat
galima daryti prielaida, jog mokymasi aktyvi-
nantys metodai, dazniausiai siejami su grupi-
niu, komandiniu darbu, daugumai studenty yra
priimtini, juos galima taikyti skiriant savaran-
kisko mokymosi uzduotis ir tai bus palankiai
priimta besimokanciyju. Bendradarbiavimo
tikslais daugiau nei pusé studenty susitinka
beveik kasdien arba bent karta per savaite.
Net 85 proc. susitinka virtualioje aplinkoje,
bendraudami internetu.

Respondenty atsakymy 1{ atviro tipo klau-
simus analizé atskleidé studenty bendradar-
biavimo internetu savarankisko mokymosi
procese turinj. ISskirtos trys pagrindinés ka-
tegorijos (1 lentelé). Visos jos buidingos Siuo-
laikiniam nuotoliniam mokymuisi — pagalba,
konsultavimas(is), dalijimasis informacija,
mokymosi bendradarbiaujant organizavimas.

or most often inclined to cooperate. This can
reflect the result of general education. The
goal raised for the comprehensive school is
to develop competencies of communication
and cooperation, team work, considering
tendencies in the society and changes in work
activities. It can also be assumed that methods
activating learning, which most often pertain
to group work, team work, are acceptable for
the majority of students, they can be employed
giving self-study assignments and this will be
favourably received by learners. More than
half of students meet for cooperation purposes
every day or at least once per week. Even 85%
meet in virtual environment, communicating
online.

The analysis of respondents’ answers to
open-ended questions has disclosed the
content of students’ cooperation online in
the autonomous learning process. Here three
key categories were distinguished (Table
1). All of them are characteristic to modern
distance learning: support, consulting, sharing
information, organisation of cooperative
learning.

1 lentelé. Nuotolinio bendradarbiavimo internetu ypatumai savarankisky studijy procese
Table 1. Peculiarities of Distance Cooperation Online in the Process of Autonomous Studies

Kategorijos
Categories

Teiginiy pavyzdziai
Examples of statements

Problemy sprendimas,
savitarpio pagalba mokantis,
konsultavimas

Problem solution, mutual
support while learning,
consulting

Turime susikiire grupe , skypéje”, kurioje sprendziame iskilusias
problemas /

“We have founded the group “in the hole”, in which we solve arising
problems”

Aptariame gautus rezultatus, diskutuojame iskilusiais klausimais ir
mums aktualiomis temomis / “We discuss received results, arising
issues and relevant topics”

Stengiamés paaiskinti vieni kitiems tai, ko kitas nesupranta / “We are
trying to explain each other what others do not understand”

Jeigu nesutampa gauti uzdaviniy rezultatai, stengiamés issiaiskinti, kur
klaida / “If the obtained results of tasks do not coincide, we are trying
to find out where the mistake is”

Per Skype’q ar el. pastq klausiame patarimy / “We use Skype or e-mail
for advice”
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1 lentelés tgsinys
Continued of the Table 1

Kategorijos
Categories

Teiginiy pavyzdziai
Examples of statements

Dalijimasis savarankiskoms
studijoms naudinga
informacija, studijy medziaga
Sharing information,

study materials useful for
autonomous studies

Per,,Skype’q * keiciamés turima informacija, mokymosi medziaga/ **We
use Skype for exchanging possessed information, learning materials”
Keiciamés informacija, siunciame jvairius Saltinius vienas kitam / “We
exchange information, send various sources to each other”

Dalinuosi informacija, idomiomis nuorodomis, susijusiomis su mokslu /
“I share information, interesting references related to science”

Per ,,Skype’q* ar el. pastus dalinamés gauta is déstytojy informacija /
“We share information received from teachers using Skype or e-mails”
Pasirodome mokymosi medziagaq, kas kokiq turi, pasidalijame
pavyzdziais / “We show learning materials, who has what, share
examples”

Dalinameés ziniomis / “‘We share knowledge”

Bendradarbiavimo
savarankisky studijy procese
planavimas ir vykdymas
Planning and implementation
of cooperation in the process
of autonomous studies

Per Skype’o ar facebook’o pokalbj pasitariame, kas ko ieskos, surade
informacijq susisteminame, rasta informacija pasidaliname ir tuomet
Jjungiame j vienq. / “Using Skype or Facebook we discuss who will
look for what; when information is found, we systematise it, share it
and then join into one.”

Pasiskirstome, kq kas turi padaryti, ir dirbame savarankiskai, nebent
Jjei kyla kokiy klausimy, tada aptariame / “We distribute who does what
and work on our own, unless some questions arise, then we discuss”’
Dazniausiai naudojamés Skype o pagalba, kad pasiskirstytume darbais,
Jjuos atlike, pasidalintume atsakymais / “Most often we use Skype so
that we can distribute work and, having done it, share answers”
Didzigjq dalj grupiniy darby atliekame prisijunge prie Skype’o. Taip
dalinamés savo mintimis ir darome bendrq darbq / “We do the bulk of
group work being connected to Skype. This way we share our ideas and
do joint work”

Kokius bendradarbiavimo studiju procese
internetu privalumus mato studentai? ISana-
lizave apklausos rezultatus Siuo klausimu,
i8skyréme dvi kategorijas: 1) geresné studiju
kokybé ir 2) istekliy taupymas. Didziaja dali
pasisakymy galima sieti su kokybe. Sioje ka-
tegorijoje iSskyréme net $esias subkategorijas
(2 lentele).

Visy pirma, studentai virtualy bendradarbia-
vima sieja su geresnémis galimybémis laiku
gauti pagalbos savarankiskai mokantis, kon-
sultuoti ir konsultuotis. Akcentuojamas ben-
dradarbiavimas tiek su kitais studentais, tiek
ir su déstytoju. Pateikti nuomoniy pavyzdziai
atskleidzia kokybisko konsultavimo ir konsul-
tavimosi bruozus, vertinamus studenty.

What are the advantages students see in
online cooperation in the study process?
Havinganalysed survey results on thisissue, we
distinguished two categories: 1) better quality
of studies and 2) conservation of resources.
The bigger part of statements can be related to
quality. In this category we distinguished even
six subcategories (Table 2).

First of all students relate virtual cooperation
to better opportunities to get timely support
and consult. The given examples of opinions
disclose characteristics of quality consulting,
appreciated by students.
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2 lentele. Bendradarbiavimo studijy procese internetu privalumai. Kategorija — geresné mokymosi/

studijy kokybé

Table 2. Advantages of Online Cooperation in the Study Process. The Category: Better Quality of

Learning /Studies

Subkategorijos
Subcategories

Teiginiy pavyzdZiai
Examples of statements

Geresnés salygos kokybiskam
konsultavimui(si)

Better conditions for quality
consulting

Galima reiksti savo nuomone sklandziai ir niekas taves nepertraukinéja / *“You
can express your opinion smoothly and nobody interrupts you”

Galima turéti po ranka daugiau informacijos, o susitikus visy knygy nepasiimsi
kartu / “You can have more handy information, while you can 't take all books at
once when you meet”’

Galima tikslingiau uzduoti klausimus, apgalvoti, ko tikrai reikia / *You can
give questions more purposefully, think it over what you really need”

Susitikus akis j aki neretai laikas, skirtas mokslui, panaudojamas pasaliniams
tikslams / “When you meet face-to-face you often spend time for extraneous
things and not for learning”

Internetu galima suzinoti daugiau Zmoniy, kuriy néra Salia taves, nuomone /
“Online you can find out the opinion of more people who are not next to you”

Internetu greiciau perduodama rasta informacija / “The information found is
transmitted via the Internet faster”

Tiesiog tuomet yra daugiau laiko apgalvoti savo norimq pateikti informacijq /
“Just then there is more time to think over the information you want to present”

Daugiau pokalbiy apie atsiystq medziagq, tikslesné pateikiama informacija /
“More talks about sent materials, presented information is more accurate”

Nuomone galima labiau pagristi idedant informacijos is interneto, svarbiy,
argumentuoty tinklalapiy / “*Opinion can be better grounded inserting
information from the Internet, from important reasoned sites”

Lengviau keistis elektronine informacija / “It is easier to exchange electronic
information”

Darbas einasi Zymiai greiciau, vyksta didelis minciy lietus / ““Taip galima
keistis ne tik Zodine, bet ir vaizdine, garsine informacija”

Work goes much faster, there is a big brainstorm

Galima nuslépti savo neigiamas emocijas, nesivelti | nereikalingas diskusijas /
“This way you can exchange not only verbal but also audio, visual information”

Pasiekiamumo uztikrinimas
Ensuring accessibility

Jeigu studentas serga ir negali susitikti / “If the student is sick and cannot
meet”

Kartais gali nepavykti sutikti Zmogaus, kurio reikia, o bendraujant internetu jis
vis tiek gaus Zinute ir galés atsakyti / “Sometimes you don't succeed to meet a
person you need and while communicating online he will anyway get a message
and be able to answer”

Jei negalima atvykti | paskaitas dél pateisinamos priezasties, vis tiek galima
mokytis / “If you can't come to lectures due to a justified reason, anyway, you
can learn”
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2 lentelés tesinys
Continued of the Table 2

Subkategorijos Teiginiy pavyzdZiai
Subcategories Examples of statements

Tuo paciu metu gali laisvai kontaktuoti ne su vienu Zzmogumi / “At the same time
you can freely contact with more than one person”

Internetu gali parasyti daugiau nei pasakyti, kadangi abu vienu metu gali rasyti /
“On the Internet you can write more than say because both can write at the same
Geresnés salygos keleta veiksmy | moment”

atlikti tuo paciu metu Galima perduoti vienas kitam informacijq, kuri ieSkoma kalbant ir narsant
Better conditions to do several | internete tuo pat metu / “It is possible to transfer information to each other, which
actions at the same time is being searched while speaking and searching at the same”

Galima tai daryti neatsitraukiant nuo kasdieniniy darby / “You can do this not
interrupting your daily works”

Vienu metu gali daryti kelis darbus / “You can do several works at the same
time”

Mazesné baimé uzduoti ,, kvailq* klausimq / “There is less fear to give a
“stupid” question”

Zmonéms, labiau bijantiems bendrauti akis i akj, tai — biidas daugiau pasakyti /
“For those people who are afraid of face-to-face communication this is the way
to say more”

Kai kurie studentai nedrista déstytojy klausti tiesiai | akis, todél manau, kad
bendraujant virtualioje erdvéje biity lengviau klausti déstytojy / ““Some students
are afraid to ask teachers face-to-face, that'’s why I think that communicating in
virtual space it would be easier to ask teachers”

Taip pat droviems Zmonéms yra paprasciau bendrauti / “It is easier for shy
people to communicate”

Nebijant kito reakcijos / “Without being afraid of other person’s reaction’

Galima laisviau iSsakyti savo nuomone / “You can express your opinion in a
more free manner”

Internetu galime paklausti klausimy, kuriy bijome pries auditorijq / “On the

)

Psichologinio saugumo poreikio

atenkinimas . . . - . .
K/Ieeting the need of psychological Inlef’net y’(,m can give questions which we are afraid to give in the presence of
audience
safety

Gali drqsiau klausti ir niekas nesijuoks is taves / “You can ask more bravely
and no one will laugh at you”

Maziau jauciamas diskomfortas / “Discomfort is less felt”

Bendravimas internetu suteikia daugiau pasitikéjimo savimi / “Online
communication provides with more self-confidence”

Manau, tada gali jaustis drgsiau / “I think then you can feel braver”

Nemégstantys kalbéti geriau savo mintis iSreiSkia bendraudami virtualiai /
Those who don t like to speak express their thoughts better communicating
virtually

Isvengiama baimés kalbétis su déstytojy akis i aki / “This way the fear of
speaking face-to-face with a teacher is avoided”
Bendravimas internetu nekelia jokios jtampos / “Communication online doesn't
cause any tension”
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Su studijy kokybe siejamas reikalingy stu-
dijy proceso dalyviy pasickiamumo uztikrini-
mas. Didelio gyvenimo tempo situacijoje ak-
tualu tampa ne tik uztikrinti komunikacija, bet
ir atlikti keleta veikly vienu metu. Pavyzdziui,
konsultuotis vienu metu skirtingais klausimais
su keliais zmonémis, esanciais skirtingose vie-
tose ir pan. Be to, studentai mano, kad tokios
studijos sudaro geresnes salygas mokymuisi.

Kita gausi nuomoniy grupé yra susijusi su
psichologiniais bendravimo studijy procese
aspektais. Sia kategorija jvardijome ,,Psicho-
loginio saugumo patenkinimu®. Apklausa pa-
rodé, kad tiesioginio bendravimo kulttira daz-
nam studentui trukdo atsiskleisti, i§sakyti savo
mintis, o tai neigiamai veikia studijuy kokybe.
Bendravimas internetu, ju nuomone, pasalina
nemazai problemuy, kylanéiy paskaity metu dél
déstytoju bendravimo stiliaus, bendramoksliy
bendravimo kulttiros, pagarbos Zmogui, tole-
rancijos kitokiai nuomonei stygiaus. Bendrau-
jant internetu nesinaudojant vaizdo transliavi-
mo jranga, nematyti kiino kalbos, kuri daznai
pasako tai, kas nepasakoma zodziais ir taip pat
trikdo. Kita vertus, tyrimas taip pat rodo nepa-
kankama didelés dalies studenty pasitikéjima
savimi arba negeb¢jima ginti savo nuomong.
Ko gero, oratorinio meno, debaty pasirenka-
mieji dalykai galéty bati ir naudingi, ir popu-
liar@is.

Kita bendradarbiavimo studijy procese in-
ternetu privalumy kategorija — istekliy taupy-
mas — apima respondenty nuomones, susiju-
sias su laiko ir transportavimo islaidy taupy-
mu, laiko planavimu, kurie leidzia lengviau
spresti kitas sudétingo gyvenimo proble-
mas — darbo, Seimos ir pan. (3 lentel¢). Kaip
matyti i§ studenty pasisakymy, palankiai ver-
tinama galimybé bendrauti bet kuriuo paros
metu, pavyzdziui, vélais vakarais, naktimis,
kada kontaktiniai susitikimai yra ir sunkiai
igyvendinami, ir nepriimtini egzistuojancio-
je kulttroje. Bendravimas internetu formuoja
kitokia bendravimo ir mokymosi kultiira, ne-
isprausta 1 laiko ir erdvés rémus.

Study quality pertains to ensuring
accessibility of participants of the study
process. Fast life makes it relevant to both
ensure communication and perform several
activities at the same time; e.g., consult with
several persons who are in different places
at the same time, etc. Besides, students think
that such studies create better conditions for
learning.

Anotherabundant group of opinionsisrelated
to psychological aspects of communication
in the study process. We called this category
“Meeting the need of psychological safety”.
The survey demonstrated that culture of
direct communication often hinders students
to disclose themselves, impart their thoughts,
and this negatively influences study quality. In
their opinion, online communication eliminates
quite many problems arising during lectures
due to teachers’ style of communication,
peers’ culture of communication, respect to the
person, lack of tolerance to another opinion.
During online communication when video
broadcasting equipment is not used, body
language, which often says what is left unsaid
by words and also disturbs, is not seen. On the
other hand, the survey also demonstrates that
a big share of students are insufficiently self-
confident or unable to defend their opinion.
Most probably free electives like oratory and
debates could be useful and popular.

Another category of advantages of online
communication — conservation of resources —
encompasses respondents’ opinions related to
saving time and transportation expenses, time
planning, enabling to solve problems of work,
family, etc. easier (Table 3). As it can be seen
from students’ statements, they appreciate
the possibility of communication at any time
during 24 hours and late in the evenings, at
night, when it is difficult and unacceptable to
meet in the existing culture. Meanwhile online
communication formsdifferentcommunication
and learning culture, which is not squeezed
into the limits of time and space.
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3 lentele. Bendradarbiavimo internetu privalumai. Kategorija — iStekliy taupymas
Table 3. Advantages of Online Cooperation. Category: Conservation of Resources

meeting time

Subkategorijos Teiginiy pavyzdziai
Subcategories Examples of statements
Nereikia gaisti laiko susitikimams / ““You don 't have to waste time for meetings”
Kartais gali nepavykti sutikti Zmogaus, kurio reikia, o bendraujant internetu jis
vis tiek gaus Zinute ir galés atsakyti / “Sometimes you can fail to meet a person
vou need and on the Internet he will anyway get a message and will be able to
answer”
Bendravimas bet kuriuo paros metu / “Communication at any time during 24
hours”
Patogesnis Operatyvumas / Expedition _ . . L
Jer . Galima bendrauti bet kuriuo laiku, nebiitinas visy pokalbio dalyviy tiesioginis
susitikimy laiko dalyvavimas — nedalyvaujancius asmenis informacija pasiekia véliau
planavimas (konferencinio susirasinéjimo atveju) / “You can communicate at any time,
More convenient direct participation of all participants of the conversation is not obligatory:
planning of the persons who don t participate get information later (in case of conference

correspondence )”

Didéjant Zzmoniy uzimtumui, laiko stokai, internetas tampa vis daznesne
susisiekimo priemone, kuri leidzZia sistemingai bendrauti patogiu laiku / “As
people are increasingly more occupied, they lack time, the Internet becomes a
more frequent way of communication, enabling communication at a convenient
time”

gali greitai aptarti tai, kq skaitai internete, bet kuriu paros laiku / “You can
quickly discuss what you are reading on the Internet at any time during 24
hours”

Didesniy atstumy

ir transportavimo
problemy
iSsprendimas
Solving the problems
of big distances and
transportation

Nereikia vaziuoti | kitq vietq, patogi aplinka, pigu / “You don't have to go to
another place, environment of convenient, it is cheap”

Nesvarbiis atstumai / “Distances are not important”

Bendravimas bunat skirtinguose miestuose / “Communication when you are in
different cities”

Sutaupomos kelionés islaidos / “Travel expenses are saved”

Kitiems déstytojams nereikéty vazinéti dideliy atstumy / “Other teachers would
not have to go long distances”

Nereikia ieskoti atskiros patalpos susibirimams / “You don 't have to look for a
separate room for gatherings”

Nereikia ieskoti susitikimui vietos, kurioje tilpty daug zmoniy / *“You don t have to
look for a place for the meeting accommodating many people”

Gali bendrauti su Zmonémis is viso pasaulio / “You can communicate with people
from all over the world”

Palankiai vertinama asinchroninio bendra-

Students appreciate the possibility of

vimo galimybe, kuria suteikia IKT. Nuolat
didéjantys transportavimo kastai ir siekis juos
mazinti — suprantamas studenty siekis, o ben-
dradarbiavimas internetu leidzia tai igyven-
dinti. Cia galima pastebéti, jog bendravimas
internetu prisideda prie ekologiniy problemy
sprendimo, atmosferos tarSos mazinimo. Be
to, atsizvelgiant i tai, kad taupomas laikas,
mokymasis tampa lengviau prieinamas nuto-
lusiy regiony gyventojams; galima teigti, jog
bendravimas ir bendradarbiavimas studijy

asynchronous communication provided by
ICT. Constantly increasing transportation
costs and students’ pursuit to reduce them
is understandable and online cooperation
makes it possible. Here we can notice that
online communication contributes to solving
ecological problems and reduction of
atmospheric pollution. Considering that time
is saved, learning becomes better accessible
for residents in remote residential areas; it can
be stated that communication and cooperation
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procese moderniomis IKT prisideda prie dar-
naus vystymosi idéju igyvendinimo.

Gaustis respondenty atsakymai | atviro tipo
klausimus, kurie retai pasitaiko anketinése ap-
klausose, leidzia daryti prielaida, jog $i tema
respondentams yra aktuali. Kadangi kiti tyri-
mo rezultatai rodo palankia didziosios daugu-
mos studenty nuostata e. mokymosi technolo-
gijuy taikymo studiju procese atzvilgiu, tyrimo
autoriai gausius respondenty atsakymus | atvi-
ro tipo klausimus laiko papildomu palankios
nuostatos | e. mokymosi technologijy taikyma
studijy procese pozymiu.

Palankia studenty nuostata i e. mokymosi
galimybes studiju metu rodo visi tyrimo duo-
menys. Per 95 proc. respondenty yra isitiking
arba mano, kad juy déstytojy jiems parengta
susisteminta e. mokymosi medziaga su nuoro-
domis i kitus informacijos Saltinius internete,
iliustracijomis, jei reikia, animacija, savikon-
trolés testais biity naudinga. Zemiau pateikta-
me paveiksle matyti, kad per 90 proc. respon-
denty teigiamai vertina déstytojus-novatorius,
iSbandanc¢ius naujausias e. mokymosi tech-
nologijas. Taip pat teigiamai vertinami dés-
tytojai, konsultuojantys internetu, rengiantys
e.mokymosi medziaga. Studenty nuomone,
e. mokymosi elementai studiju procesa daro
patrauklesni, motyvuoja tuos, kurie galbit ne-
pakankamai gerai pasirinko studijy programa
ir neturi pakankamos motyvacijos studijuoti,
gal net abejoja dél studijy tgsimo. Daugiau
abejoniy respondentams kilo dél e. mokymo-
si medziagos motyvuojancio poveikio, taciau
abejojanciy ar vertinanéiy neigiamai dalis la-
bai maza.

Beveik 80 proc. respondenty mano, kad
universitetas turéty skirti daugiau démesio
destytoju kvalifikacijai e. mokymosi srityje
tobulinti, e. mokymosi galimybéms plétoti,
o inovatyvils déstytojai turéty biiti skatina-
mi. Didzioji dalis respondenty e. mokymosi
galimybes sieja su universiteto prestizu. Tai
matyti ir 4-oje lenteléje, kurioje analizuojama
studenty nuomoné apie tai, kokiais aspektais,
su kuo ir kokiomis aplinkybémis jie kalbasi
apie e. mokymosi galimybes universitete. Ty-

in the study process, using modern ICT,
contributes to cohesive implementation of
development ideas.

Respondents’ abundant answers to open-
ended questions, so rarely encountered in
questionnaire surveys, enable to assume that
the topic is relevant to respondents. Because
other research results demonstrate favourable
attitude of the vast majority of students with
regard to application of e-learning technologies
in the study process, research authors maintain
that respondents’ abundant answers are another
feature of favourable attitude to application of
e-learning technologies in the study process.

All research data show students’ favourable
attitude to e-learning possibilities. Over 95
% of respondents are convinced or think that
systematised e-learning materials prepared
by teachers for them with references to other
online information sources, illustrations and,
if necessary, animation, self-monitoring tests
would be useful. In the figure given below
it can be seen that over 90 % of respondents
positively assess teachers who are trying out
newest e-learning technologies. Teachers who
provideonlineconsultations, preparee-learning
materials are also positively assessed. In
students’ opinion, e-learning elements make
the study process more attractive; thus, they
motivate those who chose a study programme
not quite well and do not have sufficient
motivation to study and maybe even doubt
if they should continue studying. There were
slightly more doubts regarding motivating
influence of e-learning materials but the share
of doubting or negatively assessing students is
very small.

Almost 80% of respondents think that
the university should pay more attention to
teachers’ in-service training in the e-learning
area, to development of e-learning possibilities
and that innovative teachers should be
induced. The majority of respondents relate
e-learning possibilities to the prestige of
the university. This can also be seen in
Table 4, disclosing about what, with whom
and in what circumstances they speak about
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réju nuomone, ¢. mokymosi neformalios dis-
kusijos e. mokymosi klausimais, kalbéjimosi
turinys suteikia papildomos informacijos,
ne tik atskleidziancios studenty patirti, bet ir
leidziancios spresti apie studenty nuostatas e.
mokymosi galimybiy plétotés atzvilgiu.

e-learning possibilities at the university. In
the researchers’ opinion, informal discussions
about e-learning, the content of speaking
provides with additional information which
both discloses students’ experience and
enables to judge about students’ attitudes to
development of e-learning possibilities.

Teigiamai vertinu déstytojus, savo darbe iSbandancius naujausias e.
mokymosi technologijas / I positively assess lecturers who try out newest e-
learning technologies  in their work

lecturers who provide online consultations

materials for students

Universitetas turéty skirti daugiau démesio déstytojy kvalifikacijos

lecturers’ training in the area of e-learning

Inovatyvs, diegiantys pazangias e.mokymosi technologijas déstytojai turéty
bilti skatinami / Innovative lecturers, implementing advanced e-learning
technologies, should be induced

E. mokymosi elementai studijy proces daro patrauklesnj / E-learning
elements make the study process more attractive

Noréciau iSméginti kiekviena naujausia e.mokymosi technologija / I would
like to try out every newest e-learning technology

E. mokymosi galimybes kelia universiteto prestiza studenty akyse / E-

eyes

Teigiamai vertinu déstytojus, konsultuojancius internetu / I positively assess |5

Teigiamai vertinu deéstytojy pastangas rengti studentams e. mokymosi |
medziaga / [ positively assess lecturers” efforts of preparing e-learning [

tobulinimui e. mokymosi srityje / The university should focus more on |4

learning possibilities raise the prestige of the university through students’ [

Universitetas turéty skirti daugiau démesio e.mokymosi galimybiy plétotei /
The university should focus more on the development of e-learning
possibilities

>
S
n

29,1 43,7 16,1

0%

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

B Pritariu /1 agree T3 dalies pritariu / I partially agree K Abejoju /I doubt DI dalies nepritariu / 1 partially disagree EINepritariu /1 disagree

1 pav. Studenty nuostatos e. mokymosi atzvilgiu
Fig. 1. Students’ Attitudes to E-Learning
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4 lentele. Studenty pokalbiy apie e. mokymasi pobiudis
Table 4. Type of Students’ Conversations about E-learning

studijas ir darba
Possibility to combine
studies and work

Pokalbio pagrindas
Basis of the conversation Teiginiy pavyzdZiai
Kategorijos Subkategorijos Teiginiy pavyzdZiai
Categories Subkategorijos
Atsiliepimas buvo teigiamas, kadangi studijuojant internetu yra
daugiau galimybiy tuo paciu metu ir dirbti, o studijas ir darbq kartais
Galimybe derinti biina sunku suderinti / “The feedback was positive because studying

online there are more possibilities to work at the same time too,
otherwise it is difficult to reconcile studies and work”

Gali bitti, kad isvaziuosiu { Norvegijq, todél dabar stengiuosi kitiems
paaiskinti, kaip jmanoma mokytis internetu / “It can be that I’ll go to
Norway, that'’s why now I'm trying to explain others how it is possible
to study online”

Studento iniciatyva
On the student’s

Patirtas ispudis,
teigiamos emocijos
Experienced

Tai lémé mano nuostaba — niekada neteko taip mokytis / “I was
surprised: I have never learned this way”

Nes paciai tai yra nauja ir norisi papasakoti kitiems / “Because this
is new for me and I want to tell others”

On the initiative of
people round about

initiative impression, positive Smagu buvo pasakoti apie naujas galimybes / “It was fun to tell others
emotions about new possibilities”
[domus uzsiémimas / “Interesting occupation”
Teigiamos emocijos, nes tai palengvina studijas, bet nepakeicia
zmogisko bendravimo / “Positive emotions because this facilitates
. . .. | studies but does not replace human communication”
Pasitenkinimo  studijy . o . P
Kokvbe jausmas Paprastumas ir patogumas, kad nereikia tampytis sqsiuviniy ir knygy,
yoe) . . 0 namuose ramiai analizuoti medziagq / “Simple and convenient, so
Feeling of satisfaction | . .
. . it is not necessary to take books and notebooks, to and back, you can
with study quality . »
calmly analyse materials at home
Galima mokytis tada, kada yra tam laiko ir galimybiy / “You can
learn when you have time and possibilities”
Pamaté, kad mokausi internetu, ir paklausé is smalsumo, kq cia
veikiu, tai va taip ir suzinojo / “Saw that I was learning online and
asked of curiosity what I was doing, so this way they found out”
Seimos nariy Seima susidoméjo, kai prasiau man netrukdyti, nes ,,mama internetu
doméjimasis studijomis | sprendzia testq* / “Family was interested when I asked not to disturb
Aplinkini Family members’ because “mother is doing the test online”
Ap %nt iy interest in studies VWko virtuali paskaita ir tévai doméjosi, kodél as tokiu laiku namuose
iniciatyva

sédziu prie kompiuterio / “There was a virtual lecture and parents
were interested why [ was sitting at the computer at that time at
home”

Nestudijuojanciy
draugy doméjimasis
Interest of friends who
are not students

Tiesiog doméjosi draugai, kokios studijy galimybés misy universitete /
“Friends were just interested in study possibilities at our university”
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Atsakymai i klausima, ar teko kalbétis apie
e. mokymasi universitete neformalioje aplin-
koje, pasiskirsté i dvi kategorijas pagal pokal-
bio iniciatorius. Kategorijoje ,,Pokalbiai stu-
dento (respondento) iniciatyva“ iSskirtos trys
subkategorijos pagal pokalbio turini, kuriame
vyrauja galimybés derinti studijas ir darba,
emocijos, patirti ispiidziai ir pasitenkinimas
studijy kokybe. Kita pokalbiy kategorija — po-
kalbiai, inicijuoti aplinkiniy. Vyraujantys po-
kalbio iniciatoriai — Seimos nariai. Vyraujanti
aplinkybé — studento mokymasis internetu na-
muose. Pastebétina, kad modernios IKT kelia
universiteto prestiza studenty Seimose. Kiti
pokalbio iniciatoriai — draugai, besiteiraujan-
tys apie nuotoliniy studijy galimybes universi-
tete, kurie yra potencialiis studentai.

Tyrimo rezultatai rodo, kad studenty mo-
kymosi poreikiai panasis | gimnazisty porei-
kius, (Vilkonis, Barabanova, 2010a; Vilko-
nis, Barabanova, 2010b); taip pat jie papildo
E. Butrimés, V. Zuzeviciatés ir J. Jarmako-
vienés (2009) tyrimo iSvada, kad mokytis mis-
riuoju budu (derinant paskaitas auditorijoje ir
nuotolini mokymasi taikant e. mokymosi tech-
nologijas) yra vienas i§ socialiniy moksly stu-
denty poreikiy. Taip pat galima matyti rysj su
V. Zydzitinaités ir kt. (2012) studenty savaran-
kisko mokymosi zvalgomuoju tyrimu, kuris
parod¢, kad studentams triksta bendramoksliy
ir déstytojy paramos savarankiskai mokantis.
Sis tyrimas parodé, kad studentai ne tik jau-
¢ia e. mokymosi galimybiy plétojimo poreikj,
palankia nuostata i e.mokymosi technologiju
taikyma universitetiniy studijy procese, bet ir
taiko jas savarankisko mokymosi procese. Ko-
kybiné turinio analizé atskleidé prasmes, ku-
rias studentai suteikia e. mokymosi technolo-
gijy naudingumui. Tyrimo rezultatai rodo, kad
daugumai studenty rtpi studiju kokybé, kuri
siejama su e. mokymosi galimybiy plétote.

Answers to the question if they talked
about e-learning at the university in informal
environment were distributed into two
categories according to the initiators of the
conversation. The category “Conversations on
the student’s (respondent’s) initiative” contains
three subcategories according to the content
of conversation, dominated by possibilities to
combine studies and work and by emotions.
Another category of conversations are
the ones initiated by people round about.
Dominating initiators of the conversation are
family members. Dominating circumstance
is students’ learning online at home. It should
be noticed that modern ICT raise the prestige
of the university in students’ families. Other
initiators of the conversation are friends
asking about distance learning possibilities at
the university. These are potential students.

Research results demonstrate that students’
learning needs are similar to the ones of
gymnasium pupils (Vilkonis, Barabanova,
2010a; Vilkonis, Barabanova, 2010b). They
also supplement the conclusion of the research
conducted by E. Butrim¢, V. Zuzevicitte
and J. Jarmakoviené¢ (2009) that learning
in a mixed way (combining lectures in the
lecture room and distance learning, applying
e-learning technologies) is one of the needs
of students studying social sciences. We
can also see the link with V. Zydzitnaité’s
et al. (2012) exploratory study on students’
autonomous learning, which demonstrated
that students lacked fellows’ and teachers’
support in autonomous learning. This research
has demonstrated that students both feel the
need of developing e-learning possibilities,
favourable attitude towards application of
e-learning technologies in the university study
process and also apply them in the process
of autonomous learning. Qualitative content
analysis has disclosed meanings which students
give to usefulness of e-learning technologies.
Research results demonstrate that the majority
of students are concerned with study quality,
which is related to development of e-learning
possibilities.
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ISvados

Informacinés ir komunikacinés technologi-
jos taikomos universiteto studenty savaran-
kisko mokymosi procese nepriklausomai nuo
destytojo pozicijos technologiju atzvilgiu ir
skiriamy uzduociy pobidzio.

Dauguma studenty linkg bendradarbiauti
savarankisko mokymosi procese, prioriteta
teikdami bendravimui ir bendradarbiavimui
nuotoliniu budu internetu.

Daugumos studenty vertinimai e. mokymosi
galimybiy universitete atzvilgiu yra palankds:
teigiamai vertinama ir institucija, ir déstytojai,
taikantys e. mokymosi technologijas. Moder-
niy e. mokymosi technologijuy taikymas pa-
lankiai vertinamas tiek studenty, tiek ju Seimy
nariy. Galima teigti, jog e. mokymosi techno-
logijuy diegimas ne tik sudaro geresnes salygas
studijuoti globalizacijos ir informacijos am-
ziuje, bet ir kuria palankia vieSaja nuomong
apie institucija.

Daugumos studenty ltkesciai yra susij¢ su
e.mokymosi galimybiy plétote, iskaitant ir
technologijuy diegima, ir déstytojy kvalifika-
cijos tobulinimg e. mokymo srityje. Internetu
pasiekiama e. mokymosi medziaga, kuria stu-
dentams pareng¢ ju déstytojai yra itin pagei-
dautina konsultavimosi internetu galimybeé.

Tyrimas parodé, kad nemazos dalies
studenty mokymosi kokybé nukencia dél
studijy proceso dalyviy bendravimo kulttros,
nepakankamo atvirumo, tolerancijos kitokiai
nuomonei, klaidai ir pan. Siuo atveju e.
bendradarbiavimas pasalina minétus trikdzius
ir pagerina studiju kokybg tiems, kurie
jaucia diskomforta auditorijoje. Tokiu biidu
uztikrinamos ~ geresnés salygos studijuoti
specialiy mokymosi poreikiy, judéjimo negalia
turintiems studentams.

Studentai savarankisko mokymosi procese
yra linkg bendradarbiauti; tai rodo, kad grupi-
nio ar komandinio darbo uzduotys savarankis-
ko mokymosi procese galéty buti seékmingai
vykdomos, nepaisant studenty gyvenamosios
vietos.

Conclusions

Information and communication technolo-
gies are applied in the university students’ au-
tonomous learning process irrespective of the
teacher’s position with regard to technologies
and the type of given assignments.

The majority of students are inclined to
cooperate in the autonomous learning process,
prioritising communication and cooperation in
a distance mode on the Internet.

The majority of students favourably assess
e-learning possibilities at the university: they
are positive about both the institution and the
teachers applying e-learning technologies.
Application of modern e-learning technologies
is favourably assessed by both students and
their family members. It can be stated that
implementation of e-learning technologies
both creates better conditions for studying in
the age of globalisation and information and
creates a favourable public opinion about the
institution.

Expectations of the majority of students
are related to the development of e-learning
possibilities, including implementation of
technologies and teachers’ in-service training
in the area of e-learning. E-learning materials
prepared for students by teachers and available
online are particularly desirable as well as the
possibility of online consulting.

The research demonstrated that quality of
a considerable share of students suffers from
study process participants’ communication
culture, insufficient openness, tolerance to a
different opinion, a mistake, etc. In this case
cooperation eliminates the said hindrances
and improves study quality for those who feel
discomfort in the lecture room. This way better
conditions of studying for those students who
have special educational needs and movement
disability are ensured.

In the autonomous learning process students
are inclined to cooperate and this demonstrates
that group assignments or team assignments
could be successfully implemented, regardless
of students’ place of residence.
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