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PROJEKCINIU ASMENYBES
TYRIMO METODU TAIKYMAS
EDUKACINIUOSE TYRIMUOSE

Anotacija

Straipsnyje aptariami projekciniai asme-
nybés tyrimo, konkreciai — kiirybinio piesi-
mo, metodai ir juy taikymo edukologiniuose
tyrimuose praktiniai aspektai. Psichologijos
praktiky atrasti ir diagnostiniuose tyrimuose
placiai taikomi projekciniai metodai vis labiau
populiaréja tarp edukologijos mokslininky dél
subtilesnés prieigos, taip pat kaip papildantys
iprastais (pedagoginis steb¢jimas, interviu ir
kt.) metodais atlikty tyrimy teikiama medzia-
gq ir teikiantys minciy esamos ugdymo tikro-
vés tobulinimui bei naujos kiirimui.

Pagrindiniai ZodZiai: projekciniai metodai,
kiirybinis piesimas, kinetinis Seimos pieSinys
(K-F-D),  religingumas,  tarpasmeniniai
santykiai.

Ivadas

Edukologiniy tyrimy paskirtis — jvardyti
ir atskleisti naujus ugdymo reiskinius, ju fe-
nomenaluma, tobulinti esama ir kurti nauja
ugdomuyjy saveiky tikrove, néra lengvai igy-
vendinama. Ugdomojo proceso dalyvis zmo-
gus, T. Akviniecio (Aquinas, 2008) vadinamas
paciu sudétingiausiu esiniu, ir ugdomosios sa-
veikos daugiaplaniSkumas apsunkina eduko-
loginio tyrimo centre esan¢iy ugdymo reiski-
niy atskleidima. B. Bitinas siiilo $ig problema
spresti naudojantis edukologiniy tyrimy meto-
dologine jvairove (Bitinas, 2000, p. 21). Viena
ju — edukologingje tyrimy realybéje populia-

APPLICATION OF PROJECTIVE
PERSONALITY RESEARCH
METHODS IN EDUCATIONAL
RESEARCHES

Abstract

The article describes projective personality
research methods and specifically, creative
drawing methods and practical aspects of
their application in educological researches.
Projective methods, discovered by psychology
practitioners and widely applied in diagnostic
researches, are becoming increasingly popular
among researchers of education studies due to
a more subtle approach and as supplementing
materials of researches employing usual
methods (pedagogical observation, interview,
etc.) and as providing ideas for improvement
of the existing reality and creation of the new
one.

Key words: projective methods, creative
drawing, kinetic family drawing (K-F-D),
religiousness, interpersonal relations.

Introduction

The purpose of educological researches —
to name and disclose new educational
phenomena, their phenomenality, improve the
existing and create new reality of educational
interactions — is not easy to implement. The
participant of the educational process is the
man, which by T. Aquinas (2008) is referred
to as the most complex entity, and manifold
educational interactions aggravate disclosure
of'educational phenomena. B. Bitinas proposes
to solve this problem using the methodological
diversity of educological researches (Bitinas,
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réjantys vizualiniai metodai, kilg i$ psicholo-
giniuose tyrimuose, visy pirma klinikinéje di-
agnostikoje, taikomy projekciniy asmenybés
tyrimo metody.

Projekciniy vaiko tyrimo metody atsira-
dimas psichologijoje siejamas su treciuoju
(Chandler, 2003, p. 51) ar net antruoju (Knoff,
2003, p. 91) XX a. deSimtmeciu. Vienas pir-
muyjy minimas H. Rorschach, kuris, pateikes
10 rasalo démiy, prasydavo i$sakyti asociaci-
jas ir interpretacijas (Gailiené, 1989; Pikiinas,
2000). Klinikinéje praktikoje tuo pat metu
pradétas taikyti teminés apercepcijos meto-
das (TAT — the Thematic Apperception Test),
sietinas su H. Murray vardu. F. Goodenough
pirmasis pasitilé vaiko intelekto branduma
vertinti pasitelkus asmens piesinj (Chandler,
2003, p. 51-52).

Projekciniai metodai psichologijoje remia-
si dviem mechanizmais: zmogaus siekiu in-
terpretuoti pasauli remiantis savo patirtimi
(Chandler, 2003, p. 53) ir apsaugos (Dupree,
Prevatt, 2003, p. 66; Chandler, 2003, p. 53).
Siekis interpretuoti pasaulj remiantis patirtimi
daro jtaka visam suvokimui, todél ,,bet koks
zmogaus gaminys, nuo kasdieniSkiausio iki
meniskiausio, atspindi dali asmeniskumo*
(Chandler, 2003, p. 53). Bet kokia zmogaus
kirybiné veikla: pieSinys, eilérastis, Sokis,
fotografija, lego kubeliy statinys, siuvinys ir
kt. perteikia autoriaus pozitiri | pasaulj bei tai,
kaip jame jauciasi, arba, esant negatyviai pa-
tir¢iai —koki pasauli ir savo vieta jame noréty
matyti. Antrasis elementas i$ dalies susijgs su
natiiraliu saugumo poreikiu, apsisaugojimo
funkcija. Kurdamas geresni pasauli ir i ji pro-
jektuodamas savo mintis, poreikius, vaikas
i8laiko vilti ir taip apsisaugo nuo gniuzdan-
Cios realybés. Panasiu principu remiamasi, kai
svarbu apsisaugoti nuo savo minc¢iy ar jausmuy.
Projekcija suteikia galimybeg priskirti savo
mintis ir veiksmus kam nors kitam (Chandler,
2003, p. 53).

Projekcini metoda kaip apsaugos mechaniz-
maJ. L. Dupree ir F. Prevatt aptaria remdamie-
si S. Freudo psichoanalizés teorija: ,,projekcija

2000, p. 21). One of them is visual methods
that are becoming popular in the reality of
educological researches, originating from
projective personality research methods.

Appearance of projective child research
methods in psychology pertains to the third
(Chandler, 2003, p. 51) or even second
(Knoff, 2003, p. 91) decade of the 20 c. H.
Rorschach would ask to impart associations
and interpretations of 10 ink stains (Gailiené,
1989; Pikiinas, 2000). At the same time in
clinical practice the Thematic Apperception
Test, to be related to Murray’s name, was
started to be applied. F. Goodenough was the
first who proposed to assess maturity of the
child’s intelligence by means of the person’s
drawing (Chandler, 2003, p. 51 — 52).

Projective methods in psychology are based
on two mechanisms: the man’s endeavour
to interpret the world on the basis of his/her
experience (Chandler, 2003, p. 53) and security
(Dupree, Prevatt, 2003, p. 66; Chandler, 2003,
p. 53). The objective to interpret the world
based on experience influences the whole
perception, that is why any product of the
man, ranging from the most daily one to the
most artistic, reflects part of what is personal
(Chandler, 2003, p. 53). Any artistic activity
of the man — a drawing, a poem, a dance, a
photography, a Lego structure, a sewing, etc.
— conveys the author’s view to the world and
how he/she feels in it or, in case of a negative
experience, what world and his/her place in it
he/she would like to see. The second element
is partially related to the natural need of
security, the function of protection. Creating
a better world and projecting his/her thoughts
and needs into it, the child holds hope and
this way protects himself/herself from the
frustrating reality. Similar principle is applied
when it is important to protect oneself from
one’s own ideas or feelings.

J. L. Dupree and F. Prevatt discuss projective
methods as a protective mechanism, based
on Freud’s psychoanalytic theory: projection
is a protective mechanism, in which ideas or
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yra apsaugos mechanizmas, kuriame nerima
kelianCios mintys ar jausmai yra perkeliami
ar priskiriami i$oriniams jvykiams ar indivi-
dams® (Dupree, Prevatt, 2003, p. 66). Taigi,
analizuodami kiirybinius gaminius, galime
pazitiréti { pasaulj vaiko akimis bei pastebéti,
kas labiausiai ji neramina. Projekciniai meto-
dai padeda vaikams iSreiksti save, nes, ,,net
ivalde kalba vaikai nepajégia iSreiksti savo
jausmy tiesiogiai zodZiais ir daznai griebiasi
primityvesnés - motorinés israiSkos*, kaip kad
suaugusieji — metaforinés kalbos (Chandler,
2003, p. 54).

Tyrimo tikslas — atskleisti projekcinio —
kiirybinio piesimo — metodo taikymo edukaci-
niuose tyrimuose galimybes, vertg, ypatumus.

UZdaviniai: analizuoti kiirybinio piesimo
taikymo edukaciniuose tyrimuose prasmg,
specifiSkuma, taikymo metodologija; aptar-
ti kiirybinio pieSinio taikymo praktinius as-
pektus; iSryskinti kinetinio Seimos pieSinio ir
galimy jo atmainy taikymo tiriant katalikiska
aukléjima Seimynoje teikiamas galimybes.

Metodai: teoriné analizé, projekciniai kiiry-
binio pieSimo metodai ir ju taikymo analizé.

I§ L. A. Chandler (2003) nurodomy triju
projekciniy metody tipy (kiirybinio piesimo,
padedancio atskleisti saves ivaizdi, tarpas-
meninius santykius, bendra supratimo lygi;
teminés apercepcijos metodo, kurj taikant i$-
reiskiamas pagrindinis nerimas, motyvacija,
poreikiai ir jau¢iama grésme, jtakingy kity su-
vokimas; Rorschach metodo, naudojamo sie-
kiant nustatyti suvokimo — pazinimo aspekta,
pazinimo stiliy, elgesio tendencijas, psichodi-
naminius aspektus) pasirinktas pirmasis — kii-
rybinio pieSimo — metodas leidzia ,,atskleisti
daugybe Zzmogaus psichologiniy ypatybiy*,
perteikti tarpasmeninius santykius (Benrep,
2007, p. 5).

Kirybinis pieSimas edukaciniuose tyri-
muose

Psichologinés ypatybés, konkreiai — psi-
chinio gyvenimo apraisky ir désningumy (te-
orinés ir praktinés veiklos, asmenybés taps-

feelings arousing concern are transferred or
attributed to external events or individuals
(Dupree, Prevatt, 2003, p. 66). This way,
analysing creative products, we can have a
look at the word in the child’s eyes and notice
what worries him/her most. Thus, projective
methods help children to express themselves
because “even having mastered the language,
children are not able to express their feelings
directly by words and often take up a more
primitive, motoric expression, like adults use
metaphorical language (Chandler, 2003, p.
54).

Research aim: to disclose possibilities,
value and peculiarities of application of
the projective-creative drawing method in
educational researches.

Objectives: to analyse the meaning,
specificity and application methodology of
creative drawing in educational researches;
to discuss practical aspects of application of
the creative drawing; to highlight possibilities
of applying kinetic family drawing and
its possible varieties, exploring Catholic
education in the foster family.

Methods: theoretical analysis, projective
creative drawing methods and analysis of their
application.

Out of three types of projective methods
indicated by L. A. Chandler (2003) (creative
drawing; the thematic apperception method,
and Rorschach method) the method of creative
drawing was chosen, enabling to disclose
an abundance of the man’s psychological
peculiarities, convey interpersonal relations
(Venger, 2007, p. 5).

Creative Educational
Researches

According to L. Jovai$a, psychological
peculiarities, specifically the analysis of
manifestations and regularities of mental life
enable to explore and manage the pedagogical
process (Jovaisa, 2007, p. 240) because
mental processes are the ones that determine
“the learner’s personality development in the

Drawing in
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mo, gyvenimo visuomenéje) analizé, anot
L. JovaiSos, jgalina tirti ir valdyti pedagogini
procesa (Jovaisa, 2007, p. 240), nes psichiniai
procesai yra tai, kas lemia ,,ugdytinio asmeny-
bés raida socialiai pageidautina kryptimi* (Bi-
tinas, 2006, p. 48). Tod¢l projekciniai metodai,
padedantys atskleisti psichologines ypatybes,
vis dazniau domina edukologijos mokslo at-
stovus, yra taikomi edukaciniuose tyrimuo-
se. Vizualiné medziaga, taip pat ir kirybinis
pieSimas, pripazistama kaip viena svarbiy,
pagrindinius duomenis papildan¢iy, moksli-
niy duomeny $altiniy (Eisner, 2008; Pedersen,
Finson, 2009; Kearney, 2009).

Tiek psichologijos, tiek edukologijos moks-
Iy atstovams kiirybinio pie§imo metodas pa-
trauklus tuo, kad pieSimas:

e _sudaro palankias salygas uzmegzti gera
emocini kontakta su tiriamuoju* (Cho-
mentauskas, 1983, p. 7), edukaciniy tyri-
muy metu — su informantu. Geras emocinis
kontaktas didzigja dalimi lemia tyrimo
sékme. Ypa¢ svarbus emocinis kontaktas
su mazamecCiais informantais, nes, nesu-
prasdami tyrimo svarbos, vaikai paprastai
vadovaujasi patinka / nepatinka, noriu /
nenoriu / privalau, smagu / nuobodu arba
gerai nuteikia / gasdina logika;

e yra priimamas kaip natirali, jprasta veikla
(Chandler, 2003), nes ,,kiekvienas zmogus
turi kokig nors piesimo patirtj (Benrep,
2007, p. 5). Suaugusieji ar vyresnio am-
ziaus vaikai gali drovétis savo dailés su-
gebéjimy arba, reéiau, nerimauti, kad
piesinys gali daugiau atskleisti, nei jie no-
réty. Nors daznai pastaraji nerimo jausma
nugali smalsumas, nes pieSimas daugiau
priimamas kaip zaidimas nei informacijos
teikimas. O mazesnieji daug labiau kukli-
nasi, nerimauja (kas gali lemti visiS$ka ar
dalinj uzsisklendima) kalbédami. Interviu
ar net paprastas pokalbis jiems gali pasiro-
dyti kaip klausingjimas, tardymas, kelian-
tis nesaugumo jausma;

e gali biiti taikytinas {vairaus amziaus, i$si-
lavinimo, intelektiniy gabumuy, socialinio

socially desirable direction” (Bitinas, 2006,
p. 48). Therefore, projective methods, helping
to disclose psychological peculiarities,
progressively interest the representatives of the
science of education studies and are applied
in educational researches. Visual materials,
also creative drawing are acknowledged as
one of the important scientific data sources,
supplementing main data  (Eisner, 2008;
Pedersen, Finson, 2009; Kearney, 2009).

Both representatives of psychology and
education studies find the creative drawing
method attractive because drawing:

e “creates favourable conditions to make a
good emotional contact with the surveyed
person” (Chomentauskas, 1983, p. 7) and
during educational researches, with the
informant. Emotional contact with preteen
informants is particularly important
because children who do not understand
the importance of the research usually
follow the logic like/dislike, want/do not
want/have to, it is fun/it is boring or biases
positively/scares.

e is acceptable as a natural, usual activity
(Chandler, 2003) because “every person
has a certain drawing experience”
(Vengeris, 2007, p. 5). Adults or senior age
children can feel embarrassed about their
art abilities or rarer be worried that the
drawing can disclose more than they would
like. Although the latter feeling of worry is
often overcome by inquisitiveness because
drawing is more accepted as a game
rather than as provision of information.
Meanwhile younger children are much
more modest, worried while speaking. An
interview or even a simple talk can seem to
them as questioning, arousing the feeling
of insecurity.

e can be applicable to people of various ages,
education, intellectual abilities, social
openness/reticence. Verbal expression,
particularly of feelings, attitudes, even
opinion can be poor and inaccurate due to
young age, introverted character, dyslexia
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atvirumo / uzdarumo zmonéms. Verbaliné,
ypa¢ jausmy, nuostaty, netgi nuomoneés,
iSraiska gali biiti skurdi ir netiksli dél mazo
amziaus, introvertiSko charakterio, dislek-
sijos ar patirties stokos. Kiirybinis piesi-
mas padeda iSvengti tokiy nesklandumy.

Vis délto projekciniy, konkreéiai — kiirybi-
nio pieSimo metodo, taikymas edukologijoje
skiriasi (turéty skirtis) nuo jo naudojimo psi-
chologiniuose diagnostiniuose tyrimuose dél
skirtingo tyrimo objekto ir tikslo. Psichologi-
niuose tyrimuose svarbi yra diagnostika — esa-
mos padéties nustatymas ir jvardijimas. Todél
psichologiniuose tyrimuose svarbu tiksliai uz-
fiksuoti visus piesimo niuansus, padésiancius
atlikti iSsamia analizg. Taigi, yra sukurti tam
tikri kriterijai arba klausimai, i kuriuos atsa-
kius, remiantis pieSimo bei pieSinio detaliy
atitikimu ar neatitikimu kriterijams, diagno-
zuojamas vaiko intelektas, emociné biisena
ar psichikos sutrikimai. Tuo pieSinio testas
psichologijoje artéja prie kiekybinio metodo,
tyrimo rezultatus iSreiSkiancCio statistiniais
skaiéiais, apskai¢iuojancio procentiniais san-
tykiais, nustatancio diagnostines reikSmes.
Tik ¢ia skai¢iai zymi ne daznuma, o didesni
ar mazesni nukrypima nuo nustatytos normos.
Tiesa, negalima nepaminéti, jog siekiama dau-
giau démesio kreipti ne { statistinius metodi-
kos aspektus, o 1 kokybing duomeny analize
(Gailieng, 1989, p. 6).

Edukologiniai tyrimai, analizuodami ug-
domaja saveika, daugiau orientuojasi ne i di-
agnostika, o i psichinio gyvenimo apraiskas,
désningumus, procesus (Bitinas, 2006; Jovai-
Sa, 2007). Todél, miisy nuomone, néra biitina
i$sami diagnostiné kiirybinio piesinio bei pie-
§imo proceso analizé. Tikslus edukologinio ty-
rimo objekto bei tikslo suformulavimas turéty
padéti nuspresti, kurie piesinio analizés aspek-
tai yra svarbiausi, kurie — nebttini. Edukolo-
ginio projekcinio tyrimo analizés tikslas turéty
biiti ne tam tikros diagnozés nustatymas, ga-
lintis nejucia vesti link tam tikry antihumanis-
ku prielaidy ar etikeCiy taikymo, o apraisky,

or lack of experience. Creative drawing
helps to avoid such problems.

Anyway  application of  projective,
concretely, creative drawing method in
education studies differs (should differ)
from its usage in psychological diagnostic
researches due to different research subject and
aim. In psychological researches diagnostics
is important. Therefore, in psychological
researches it is important to accurately record
all nuances of drawing, which will help to
perform an exhaustive analysis. Thus, based
on answers to certain criteria or questions
and on their correspondence/discrepancy to
details of drawing or the drawing, the child’s
intelligence, emotional status or mental
disorders are diagnosed. By this the drawing
test in psychology approaches the quantitative
method, expressing research results in
statistical numbers, calculating percentages,
identifying diagnostic values. But here
numbers denote not only frequency but bigger
or smaller deviation from the established norm.
Sure, it must be mentioned that it is sought to
pay more attention not to statistical aspects of
methods but to the qualitative analysis of data
(Gailieng, 1989, P. 6).

Analysing educational interaction,
educological researches are more oriented
not to diagnostics but to manifestations,
regularities and processes of mental life
(Bitinas, 2006; Jovai a, 2007). Therefore, in
our opinion, a complete, exhaustive diagnostic
analysis of the creative drawing and the
process of drawing are not necessary. Accurate
formulation of the subject and aim of the
educological research should help to decide
which aspects of the analysis of drawing are
most important and which are not necessary.
The projective research in education studies
should not aim to identify a certain diagnosis,
which can insensibly lead to application of
certain antihuman prerequisites or labels, but to
discuss manifestations, regularities, processes,
helping to disclose the phenomenon and
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désningumu, procesuy aptarimas, padedantis

atskleisti ugdomosios saveikos reiskini ir ypa-

tybes.

Piesinio tyrimo aspekty pasirinkimas reika-
lauja, kad edukologas biity gerai susipazings
su psichologinio pies§inio tyrimo metodolo-
gija, zinoty pagrindinius désningumus, nes
,Piesdamas vaikas nesistengia pavaizduoti
daikta toki, kaip jis atrodo, o vaizduoja idéja,
vidini modelj (Iuneo, 2007, p. 12). Piesinio
analiz¢ sitlytume pradéti nuo formaliy, ben-
dry ir specifiniy aspekty iSskyrimo:

e Formaliems piesinio aspektams priklauso
tokie elementai kaip dydis ir vieta, linijy
kokybé ir piestuko paspaudimy skaicius,
trynimai, iSkraipymai ir praleidimai, per-
détas pabrézimas ar nejprastas detaliy nau-
dojimas (Chandler, 2003, p. 57).

Bendrais elementais pieSiniuose perteikia-

ma tam tikra simboliné reik§mé, buidinga

daugumai piesianciyjy. Ju aiskinimas uni-
versalus. Pavyzdziui, $viesos — saulé ar
elektros — §viestuvas Saltinio vaizdai liudi-
ja, kad vaikas jaucia psichologini $ilumos

ir meilés trikuma (Knoff, 2003, p. 95).

Saulé, nupiesta kairéje lapo puséje, rodo

ry$i su motina, desinéje — rysi su tévu, per

viduri — pati vaika (Bedard, 2009, p. 55).

e Specifiniai aspektai yra saviti, biidingi tik
konkred¢iam asmeniui ar tam tikrai Zzmoniy
grupei, pavyzdziui, zmonéms, turintiems
polinki i agresyvuma (Aggression and
Depression Assessed Through Art, 2005).
Daznai specifiniai aspektai liudija tam ti-
kra psichologinj diskomforta. Pavyzdziui,
vaikas, kuris auga palankiomis salygomis,
labiau domisi iSoriniu pasauliu, paprasSy-
tas nupiesti asmenj, pieSia jam reikSminga
zmogy; apimtas nerimo ir riipesciy vaikas
yra daugiau isigilings | save ir linkgs pies-
ti savo paveiksla (Chandler, 2003, p. 58).
Dél savo isskirtinumo specifiniai aspektai
turéty buti interpretuojami labai atsargiai
(Knoft, 2003, p. 95, 96).

Formaliis, bendri ir ypaé specifiniai aspektai

peculiarities of the educational interaction.

We would propose to start the analysis of the
drawing by distinguishing formal, general and
specific aspects:

e Such elements as size and place, quality
of lines, the number of times of pressing
the pencil, rubbings, distortions and
omissions, excessive emphasis or unusual
usage of details make up formal aspects of
the drawing (Chandler, 2003, p. 57).

e General elements in drawings convey
certain symbolic meaning that is
characteristic to the majority of drawers.
Their explanation is universal, e.g., the
views of the source of light (the sun) or
electricity (the illuminator) witness that the
child feels a psychological lack of warmth
and love (Knoff, 2003, p. 95). The sun
drawn on the left side of the sheet shows
mother-child relation, on the right, father-
child relation, in the middle, it shows the
very child (Bedard, 2009, p. 55).

e Specific aspects are peculiar, characteristic
to a concrete person or a certain group
of people, e.g., people who are inclined
to aggressiveness (Aggression and
Depression Assessed through Art, 2005).
Often specific aspects witness certain
psychological discomfort, e.g., the child
which is growing in favourable conditions
is more interested in the external world
and, being asked to draw a person, draws
the person that is significant for him/her,
while the child which is concerned and
worried sees into himself/herself and is
more inclined to draw his/her own picture
(Chandler, 2003, p. 58). Due to their
exceptionality specific aspects should be
interpreted very carefully (Knoff, 2003, p.
95, 96).

Formal, general and particularly specific
aspects in the drawing require particular
carefulness and sensitivity from the
interpreter. Double function of projection —
the psychological endeavour to attribute inner



Ines¢ RATNIKAITE

Projekciniy asmenybés tyrimo metody taikymas edukaciniuose tyrimuose

139

piesinyje reikalauja i§ interpretatoriaus ypa-
tingo atsargumo ir jautrumo. Dviguba projek-
cijos funkcija — psichologinis siekis vidines
savybes priskirti iSoriniam pasauliui (eksterna-
lizacija) ir apsisaugojimas — teikia galimybes,
kaip jau mingjome, atskleisti bei jvardyti vaiko
jausmy pasauli. Kartu tos pacios funkcijos bei
egocentriska (pasaulis sukasi aplink ,,as* pa-
dédamas arba kenkdamas) vaiko pasauléziiira
gali sukurti problemy interpretuojant projekci-
n¢ medziaga (Chandler, 2003). Eksternalizuo-
damas ar sickdamas apsisaugoti informantas
gali vaizduoti tokia realybe, kokia nori matyti,
o ne tokia, kokia ji i$ tiesy yra. H. M. Knoff
pazymi, kad vienas Salia kito dziaugsmingai
$venciancius gimtadieni Seimos narius nupie-
Ses vaikas gali buti ir i$ smurta kenéiancios
Seimos. Tokiu atveju piesinyje vaikas naudo-
ja apsisaugojimo mechanizma, nenorédamas
pripazinti realybés ir taip spresdamas nerima
keliancia situacija (Knoff, 2003, p. 95). Todél
psichologijoje yra bendras susitarimas: pie-
Siniy naudojimas geresniam vaiko pazinimui
yra derinamas su kitais instrumentais ir ,,nie-
kada nerekomenduotinas asmens ivertinimui
kaip vienintelis metodas™ (Chandler, 2003, p.
57). Edukaciniuose tyrimuose, anot S. Mer-
riam, vizualiy ir zodiniy Saltiniy integracija,
blidama naudinga trianguliacijos forma, su-
teikia didesni duomeny analizés patikimuma
(Merriam, 1998; Eisner, 2008). Patikimumui
pasiekti svarbiis ir piesiniy analiz¢ papildan-
tys, konkretinantys tyréjo veiksmai:

e Anot K. Kearney, psichologo ar kito tyré-
jo interpretacija gali buti klaidinga, todél,
naudojant piesinius ne klinikinei diagnos-
tikai, o moksliniams tyrimams, svarbesné
paties informanto interpretacija (Kearney,
2009, p. 54). Vertéty su piesinio autoriumi
aptarti jo piesini, pasiteirauti, ka jis nupie-
§¢, ka jam reiskia viena ar kita detalé, su
kokiu jausmu ji susijusi. Jei reikia, pagrin-
dinis piesSinys gali buti papildomas ,,aiski-
namaisiais“ pieSiniais. Pavyzdziui, papra-
Sius nupiesti gera ir bloga, besidziaugianti

features to the external world (externalisation)
and protection — provide possibilities to
disclose and name the world of the child’s
feelings. At the same time the same functions
and the child’s egocentric worldview (the
world goes round “me” helping or harming)
can create problems interpreting projective
materials (Chandler, 2003). Externalizing or
seeking to protect oneself, the informant can
depict such reality which he/she wants to see
and not the real reality. H. M. Knoff notes
that the child who has drawn family members
who are joyfully celebrating a birthday can
come from a family suffering violence. In
such case in the drawing the child uses the
protection mechanism: he/she does not want
to acknowledge the reality and this way solves
the situation that arouses anxiety for him/
her (Knoff, 2003, p. 95). Therefore, there is
a general agreement in psychology: usage of
drawings for better cognisance of the child is
combined with other instruments and “is never
recommended for the person’s assessment as
the only method” (Chandler, 2003, p. 57).
In educational researches, according to S.
Merriam, integration of visual and verbal
sources, being a useful form of triangulation,
provides with a bigger reliability of data
analysis (Merriam, 1998; Eisner, 2008). To
achieve reliability the researcher’s actions
that supplement and specify the analysis of
drawings are important:

e According to K. Kearney, a psychologist’s
or another researcher’s interpretation can
be wrong, that is why, using drawings not
for clinical diagnostics but for scientific
researches, the very respondent’s
interpretation is more important (Kearney,
2009, p. 54). It would be worth discussing
the drawing with the author of the drawing.
If necessary, the main drawing can be
supplemented by “explanatory” drawings.
For example, having asked to draw a good
and a bad, a rejoicing and a sad person, the
details of the man’s figure can be disclosed
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ir nulitidusi zmogu, gali rySkiau atsiskleisti
pagrindinio pieSinio Zmogaus figiiros deta-
lés.

e Kai kurias piesiniy detales rekomenduo-
tina aptarti su informanty artimaisiais: té-
vais, globéjais, vaikais, broliais, seserimis,
auklétojais. Tai padeda surinkti papildo-
mos vertingos informacijos, tiksliau inter-
pretuoti pati piesini.

e Svarbu atsizvelgti i pasitaikiusias vieno-
das ar panasias pieSiniy detales tos pacios
Seimos nariy pieSiniuose, ieSkoti paaiski-
nimo.

I§ jvairiy kiirybinio piesimo techniky, anot

L. A. Chandler (2003), Zinomiausios:

,Namas-Medis-Asmuo“ (H-T-P, House-
Tree-Person), pradininkas J. N. Buck. Namo
piesinys iSreiSkia asociacijas, siejamas su
namy gyvenimu ir $eimos situacija (Chandler,
2003, p. 57), taip pat gali atskleisti vaiko pra-
eiti, dabarti, ateities lukescius (Knoff, 2003,
p. 95). Medzio ir asmens pieSiniai atskleidzia
savegs samprata ir saves vaizding; medis — pa-
samoning saves samprata, asmuo — samoninga
saves samprata;

Zmogaus figiiros piesimas (Human Figure
Drawing), pradininkas K. Machover. Tai sa-
ves, idealaus saves ar svarbaus kito zmogaus
piesimas (Knoff, 2003, p. 95);

Nupiesk-seima (Draw-A-Family), pradinin-
kas W. C. Hulse;

Kinetinis Seimos piesinys (K-F-D, Kinetic
Family Drawing), pradininkai R. C. Burns ir
S. H. Kaufman. Sio tipo piesiniai analizuojami
atkreipiant démesi { veiksma, stiliy ir simbo-
lius. Jie padeda ivertinti vaiko saves samprata
ir tarpasmeniniy santykiy suvokima (Chan-
dler, 2003, p. 57).

Kiirybinio pieSinio taikymo praktiniai as-
pektai

Seimos tyrimams paprastai naudojami inter-
viu ir pedagoginio stebéjimo metodai. Siuos
papildyti, {zvelgti sunkiau matomus aspektus
gali padéti Kinetinis Seimos pieSinys, kuris at-

more distinctly.

e It is recommended to discuss certain
details of drawings with respondents’ close
persons: parents, foster parents, children,
brothers, sisters, educators.

e It is important to consider the same or
similar details of the drawings in the
drawings of members of the same family,
look for explanation.

According to L. E. Chandler (2003), the best

known drawing techniques are:

“House-Tree-Person”, H-T-P, the author is J.
N. Buck. The drawing of the house expresses
associations, it is related to home life and
family situation (Chandler, 2003, p. 57);
besides, it can disclose the past, the present
and future expectations of the child (Knoff,
2003, p. 95). The drawings of the tree and
the person disclose self-conception and self-
image. The tree discloses the subconscious
self-conception, and the person, the conscious
self-conception.

Human Figure Drawing, the author is K.
Machover. This is a drawing of oneself, the
ideal self or another significant person (Knoff,
2003, p. 95);

Draw-A-Family, the author is W. C. Hulse.

Kinetic Family Drawing, K-F-D, the authors
are R. C. Burns and S. H. Kaufman. Drawings
of this type are analysed focusing on action,
style and symbols. They help to evaluate
the child’s self-concept and perception of
interpersonal relations (Chandler, 2003, p.
57).

Practical Aspects of Applying Creative
Drawing

To disclose the family, usually interview
and pedagogical observation methods are
used. Aspects that are more difficult to notice
can be supplemented, envisaged by the kinetic
family drawing, which discloses “the attitude
to the family in general and to separate family
members” (Vengeris, 2007, p. 8), and also
helps to cognise and understand the very
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skleidZzia ,,poziiiri | $eima apskritai ir { atskirus
Seimos narius“ (Vengeris, 2007, p. 8), taip pat
padeda pazinti bei suprasti pati vaika, ypac jei
jis yra dél ko nors sunerimgs (Burns, Kauf-
man, 1972).

Misy tyrime tam tikros pieSiniy detalés
padéjo atskleisti, koki poveiki vaikui turi su-
augusiyjuy posakiai, veiksmai, elgsena. Gilini-
masis { pieSinius padéjo tyrimo metu ir véliau,
analizuojant duomenis, atidziau isiklausyti,
pastebéti, atkreipti démesi i tai, kas atrodé ne-
reik§minga.

Pavyzdziui, atkreipéme démesi, kad vienos
mergaités piesinyje ,,AS ir Dievas® nupiesti
zaibai, nors pats pieSinys buvo nuspalvintas
Sviesiomis spalvomis, veidai — besiSypsantys.
Mergaité, apibiidindama pieSinio nuotaika,
saké, kad ji ir Dievas dziaugiasi. Paklausta, ar
informantei patinka zaibai, atsaké, jog labai ju
bijanti. Tai paskatino atkreipti démesj | glo-
béjos pasakyma, kai §i prickaistauja vaikams,
atsisakantiems lankytis $v. MiSiose: ,,AS tai,
vaikai, kaip nors, man Dievas padés, bet ka jiis
darysit?. Spéjame, kad dél to, nors i§ esmés
mergaités susidarytas Dievo vaizdinys yra tei-
giamas, dieviskoji realybé turi ir grésmes ele-
menty. Manome, mergaité bijo, jog, neatlikusi
tam tikry veiksmy, ateityje gali biiti Dievo
nubausta. PieSinio analizé padéjo kitaip, giliau
interpretuoti globéjos perduodama santykio su
Dievu vaizdinj.

Taigi vizualGs tyrimo duomenys gali at-
skleisti tai, kas buvo praleista stebéjimo metu
(Hyle, 2009, p. 169). Piesiniy analizé padéjo
patvirtinti ar pagilinti kai kuriy interviu bei
stebéjimo metu gauty duomeny reikSme.

Tyrimu siekéme apibudinti katalikiska au-
kléjima Seimynoje, atskleidziant pagrindinius
principus ir realizavimo patirti. Edukacinis,
taip pat ir aukléjimo, veiksmingumas geriau-
siai jvertinamas atsizvelgus | Seimos (misu
atveju — Seimynos) situacija (Carlson, 2003,
p. 473). lzvelgti ir aptarti Seimynos viding
sandara, jos psichologini mikroklimata pa-
déjo kinetinio Seimos pieSinio metodas, ku-

child, particularly if the child is worried about
something (Burns, Kaufman, 1972).

In our research certain details of drawings
helped to disclose what effect adults’
statements, actions and behaviour have on the
child. During the research and later, analysing
the data, going deep into drawings helped to
listen more carefully, notice and pay attention
to details that seemed insignificant.

For example, we pointed out that one girl's
drawing “Me and God” contains lightning
although the very drawing was drawn in light
colours, the faces were smiling. Describing
the mood of the drawing, the girl said that she
and God were rejoicing. Having asked if the
respondent liked lightning, she answered that
shewas very much afraid of it. This encouraged
to pay attention to the foster mother’s saying
when she reproaches children who refuse to
go to Mass: “I will get along somehow, God
will help me, but what will you do?”” We guess
that this is the reason why the divine reality
has threatening elements, although the created
image of God is positive. We think that the girl
is afraid that, having not done certain actions,
she can be punished in the future by God. The
analysis of the drawing helped to perform
different, deeper interpretation of the image
of relation with God conveyed by the foster-
mother.

Thus visual research data can disclose what
was missed during observation (Hyle, 2009,
p. 169). The analysis of drawings helped to
confirm or deepen the meaning of data obtained
during certain interviews or observations.

The research aimed to describe Catholic
upbringing in the foster family, disclosing main
principles and experience of implementation.
Productiveness of education and upbringing is
best assessed considering the family situation
(in our case the foster family) (Carlson,
2003, p. 473). The kinetic family drawing
method helped to envisage and discuss
inner composition of the foster family, its
psychological microclimate, disclosing “the
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ris atskleidzia ,,poziiiri | Seima apskritai ir {
atskirus Seimos narius* (Benrep, 2007, p. 8),
taip pat padeda pazinti bei suprasti pati vaika
(Burns, Kaufman, 1972). Katalikisko aukléji-
mo fenomena konkrecdios Seimynos aplinkoje
apibudinti galé¢jome pasitelke ,,AS ir Dievas™
piesinius.

Atlikdami ir interpretuodami piesiniy testus
rémémeés R. C. Burns, S. H. Kaufman (1972),
G. Chomentausko (1983), A. Vengerio (2002),
D. Dileo ([uneo, 2007) rekomendacijomis.
Atsizvelgéme | tai, jog vaiky piesiniai pri-
klauso nuo tuometinés nuotaikos, psicholo-
ginés biisenos. Todél, sickdami sukurti jaukia
atmosfera, palankia, pozityvia nuotaika, pries
piesima su vaikais zaidéme stalo zaidimus.
Bendra maloni veikla taip pat paskatino vai-
kus bendradarbiauti. Jie su malonumu sutiko
nupiesti praSomus piesinius.

Kiekvienam buvo duotas baltas piesimo la-
pas, kuris priesais tiriamaji padétas horizon-
taliai, taip pat 18 spalvoty pieStuky rinkinys,
paprastas piesStukas ir trintukas.

Kinetinis Seimos pieSinys. Atlikdami K-
F-D testa papraséme: ,,Nupiesk Siame lape
visa savo Seima taip, kad kiekvienas Seimos
narys ka nors veikty.*

Interpretuoti pieSinius padeda iSankstinés
teorinés prielaidos. Isigiling { Seimyny realy-
be, savo tyrime nusistatéme tokias:

Vaikai, turintys emociniy problemy, linke
atskirti zmones viena nuo kito objektais, bar-
jerais (Burns, Kaufman, 1972, p. 6; Weinstein,
cit. Chomentauskas, 1983, p. 15).

Remdamasis internatingje ir paprastoje vidu-
ringje mokykloje atliktu eksperimentu G. Cho-
mentauskas daro iSvada: ,,Kai vaikas jauciasi
esas ne Seimoje, ,,atstumtas®, jis vengia piesti
savo Seima, taip pat save joje: pieSia save, 0
kity ne; piesia Seima be saves; i§ viso nepiesia
Seimos® (Chomentauskas, 1983, p. 16). R. C.
Burns, S. H. Kaufman taip pat pastebi, jog yra
daug pavyzdziy, kai vaikai atsisako piesti nau-
jus Seimos narius (Burns, Kaufman, 1972, p.
30). [ seimynas patekusius vaikus veikia keli
faktoriai:

attitude towards the family in general and
towards separate family members” (Vengeris,
2007, p. 8) and also helping to cognise and
understand the very child (Burns, Kaufman,
1972). The phenomenon of Catholicupbringing
in the environment of the concrete family
could be explained by means of drawing “Me
and God”.

Testing and interpreting drawings, we
considered that children’s drawings depend
on the then mood and psychological state.
Therefore, seeking to create a cosy atmosphere,
favourable and positive mood, before drawing
we played board games with children. Joint
pleasant activities also encouraged children
to cooperate. They agreed to draw requested
drawings with pleasure.

Each of them was given a white sheet of
paper, which was put in front of the respondent
horizontally. Children were given a pencil set
of 18 colours, a simple pencil and a rubber.

Kinetic family drawing. Conducting the
K-F-D test, we asked: “Draw all your family
on this sheet so that every family member will
be doing something”.

Interpretation of drawings is facilitated by
advance theoretical prerequisites. Having
gone deep into the reality of foster families,
we identified the following prerequisites in
our research:

Children with emotional problems are
prone to separate people from each other by
objects, barriers (Burns, Kaufman, 1972, p.
6; Weinstein, qtd. in Chomentauskas, 1983,
p. 15).

Based on the experiment conducted in the
boarding school and comprehensive school,
G. Chomentauskas concludes: “When the child
feels being not in the family, “rejected”, he/
she avoids to draw his/her family and himself/
herself in it: he/she draws himself/herself but
does not draw others; draws a family without
himself/herself, does not draw a family at all”
(Chomentauskas, 1983, p. 16). Children who
fell to appear in foster families are influenced
by several factors:
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e Jie yra atstumti savo tikryjy tévuy;

e Jy genetiniai broliai ir seserys buvo ar te-
béra iSblaskyti (augo skirtingose globos
institucijose, buvo/tebéra jvaikinti skirtin-
gose Seimose ir kt.);

e Seimyna sudaro po keleta skirtingy $eimy
vaikuy, turinéiy skirtingg priesistorg;

e Vaikai Seimynoje daZniau ar reciau kei-
Ciasi (vietoj uzaugusiy ir i$éjusiy gyventi
savarankiskai ateina nauji).

e Sie faktoriai turéty lemti kitokia nei jpras-
tos Seimos piesinio struktiira, kuri turi bti
atitinkamai interpretuojama.

Saulés pieSimas galis rodyti aktualy meilés
ir $ilumos poreiki (Burns, Kaufman, 1972, p.
264; Chomentauskas, 1983, p. 17). Kudikys-
téje meilés nepatyre vaikai (tokiy dauguma),
kad ir gyvendami Seimynoje, gali visa gyve-
nima jausti meilés ir $ilumos stygiu. Tai leisty
spéti, kad daugumoje Seimynos vaiky pieSiniy
turéty bati saulé.

Pagrinda daznai pieSiags tas vaikas, kuris
jaucia, kad stresas ir nepastovumas biidingi jo
Seimai (Burns, Kaufman, 1972, p. 136; Cho-
mentauskas, 1983, p. 17). Seimynoje vaikai
vaduojasi 1§ neigiamos, juos zalojusios patir-
ties. Nemazai vaiky turi emociniy ir elgesio
sutrikimy. Tad stresas ir nepastovumas i$ ties
budingas. Ypac i Seimyna atéjus naujiems vai-
kams.

Vaikas, pieSdamas Seima, daznai remiasi
»malonumo® principu — siekia pavaizduoti
jam malonias gyvenimo Seimoje akimirkas
(Chomentauskas, 1983, p. 18).

PieSiniy ,,Mano S$eima“ interpretacija at-
skleidé du ryskiausius elementus: visi globoti-
niai piesé Seimyna (tai leidzia spresti, jog savo
Seima globotiniai jvardija ne prigimting Seima,
kurios neteko, o nauja Seima Seimynoje), tik
dalis vaiky pie$é visus savo Seimynos narius.
Tai patvirtina remiantis G. Chomentausko
(1983) tyrimy interpretacija daryta prielaida,
jog Seimynos vaiky K-F-D (kinetinis Seimos
piesinys) turéty skirtis nuo iprastoje, darnioje
Seimoje augancio vaiko pieSinio. NepieSimas
bei figliry i8déstymas piesiniuose leido iSskir-

e They are rejected by their real parents;

e Their genetic brothers and sisters were
and still are in different places (grew in
different care institutions, were/still are
adopted in different families, etc.);

e The foster family consists of children from
several different families with different
prehistory;

e Children in the foster family change
(grown-up children who leave the family
to live on their own are replaced by new).

These factors should determine the structure
of the drawing that differs from the one of the
drawing of the usual family and interpretation
should be correspondingly different.

Drawing of the sun could show a relevant
need of love and warmth (Burns, Kaufman,
1972, p. 264; Chomentauskas, 1983, p. 17).
The child who has not experienced love in
infancy (the majority of them are such), even
living in the foster family, can feel lack of
love and warmth throughout all his/her life.
This would enable to guess that the sun should
dominate in the pictures of the majority of
children of the foster family.

The foundation is often drawn by the
child who feels that stress and instability
are characteristic to his/her family (Burns,
Kaufman, 1972, p. 136; Chomentauskas, 1983,
p. 17). In the foster family children are trying
to escape negative experiences that have been
crippling them. Quite many children have
emotional and behavioural disorders. Thus,
stress and instability are really characteristic,
particularly to newcomers of the foster
family.

The child drawing the family often follows
the principle of “pleasure”: seeks to depict
pleasant moments of life in the family
(Chomentauskas, 1983, p. 18).

The interpretation of drawings “My Family”
has disclosed two most significant elements:
all foster children were drawing the family
(this enables to understand that family for them
is not their original family which they lost but
the new family); only part of children drew all
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ti viena ryskiausiy Seimynos vaiky pieSiniy
bruozy — informantui svarbiy ir maziau svar-
biy asmeny vaizdavima. Viena globotiné pa-
aiskino: ,, Seimynoje yra daug vaiky, jei su kuo
nors nesutari, tai vis tiek rasi, kuris tau patiks
ir galési su juo zaisti*“ (SLGM 11).

N. Bedard (2009) mano, kad, norint iSsa-
miai jvertinti vaiky pieSinius, ju reikia turéti
daug, nupiesty skirtingu metu per tam tikra
laikotarpi: ,,turédami tam tikra pieSiniy skai-
¢iy, mes galime bati uztikrinti, kad analizé
tinkama... keliy piesiniy analizé leidzia mums
apibendrinti, o apibendrinimas yra tikslesnis
ir, savaime aiSku, veiksmingesnis® (Bedard,
2009, p. 63). Mums piesinio ,,Mano Seima“
pakartojimas praéjus dvejiems metams leido
suprasti, kaip vaikai, Seimyna laikydami savo
Seima, priima toki Seimai nebiidinga reiski-
nj, kaip nuolatiné globotiniy kaita. Vargu ar
tai biity pavyke kokiu nors kitu metodu, tuo
labiau, kad tiesioginiai klausimai apie Sei-
myna vaikus akivaizdziai trikdé, buvo jiems
nemalonts. PieSiniai padéjo surinkti tyrimui
svarbius duomenis, nepazeidziant jy savigar-
bos bei saugumo jausmo. Piesta 2007 ir 2009
metais. 2007 m. Seimynoje vyko pasikeitimai:
vieni vaikai rengési iSeiti savarankiskam gy-
venimui, kiti buvo neseniai apgyvendinti Sei-
mynoje. PieSiniuose atsiskleidzia tuometinés
nuotaikos bei pasikeitimai, ivyke per dvejus
metus (Zr. lentelg).

family members. This confirms the assumption
made according to G. Chomentauskas’
(1983) interpretation that the kinetic family
drawing should differ from the drawing of
the child growing in a usual accordant family.
Non-drawing and position of figures in the
drawings enable to distinguish one of the most
significant features of drawings of children
living in the foster family: portrayal of persons
that are important and less important for the
respondent. One foster child explained that
“there are many children in the foster family,
if you don't get on with somebody, anyway,
you’ll find who you will like and play with”
(SLGM 11).

N. Bedard (2009) thinks that seeking to
evaluate children’s drawings exhaustively,
it is necessary to have many of them, drawn
at different times during a certain period,
enabling us to generalise (Bedard, 2009,
p. 63). The repetition of the drawing “My
Family” after a two years’ break enabled us
to understand that children, treating the foster
family as their family, accept constant change
of foster children, the phenomenon that is not
characteristic to the normal family. This would
hardly have been disclosed following another
method, moreover that direct questions about
the family obviously embarrassed and were
unpleasant for children. Drawing helped
to collect data that were important for the
research  without breaching the feeling of
self-respect and safety. The drawings were
drawn in 2007 and 2009. In 2007, there were
changes in the family. Some children were
getting ready for independent life, others were
recently accommodated in the foster family.
The drawings disclose the then moods and
changes, which took place during two years
(see Table).
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Lentelé. Seimynos vaiky 2007 ir 2009 m. pieSiniy palyginimas
Table. Comparison of Drawings of Children in the Foster Family in 2007 and 2009

There is no sister who is leaving.

Buvimo
Kodas Seimynoje laikas
Code Timeyof thaying in 2007m. /y. 2009 m. 7y.
the foster family
Save — maza, virSutingje lapo dalyje, o Du vaikus, mamg ir save —
mama didelg ir per visa lapa, zitrinCia Siek tiek atsiskyrusi.
Ménuo iji He drew two children,
MKGV 7 He drew himself small, at the top part mother and himself, slightly
1 month .
of the sheet, and the mother is drawn apart.
big, occupying the whole sheet, looking
at him.
Vienoje lapo pus¢je tétis ir berniukai, Visi vienoje lapo puséje.
kitoje lapo puséje — mama ir mergaites. Save taip pat nupiese.
Jos pacios néra, nors jos biologinis All on one side of the sheet.
brolis, kartu prie§ ménesi patekgs i She drew herself too.
. Seimyna, nupiestas.
11\;[ KGM Il\drirz;(ih There are the father and boys on one
side of the sheet, the mother and girls,
on the other. She herself is not drawn,
although her biological brother, who
came to the foster family together one
month ago, is drawn.
Tévai ir naujieji vaikai — vienoje lapo Visi — vienoje lapo puséje.
puséje, informanté ir kiti vaikai — Save ir mama Siek tiek
kitoje lapo puséje. Informanté — Salia atskyrus nuo kity. Biologiné
biologinés sesers. ISeinancios sesers sesuo — su kitais vaikais.
OLGM 1 m. 2 mén. néra. . ' All on one side of the sheet.
1 1 year and 2 Parents and new children on one side She slightly separated herself
months of the sheet, and the respondent and and the mother from others.
other children, on the other side. The The biological sister is drawn
respondent is next to her biological with other children.
sister. The sister who is leaving is not
drawn.
Save atskyrusi nuo kity Seimos nariy. Informanté kartu su Seimos
I§ naujy vaiky nupiesusi tik mazesnj nariais. Ji i§ vaiky aréiausiai
berniuka. ISeinancios sesers néra. stalo, kur jy laukia mama ir
| m. 2 men. She has separated herself from other tetis.
SLGM family members. From new children The respondent is together
1 year and 2 . .
11 months she has drawn only the smaller boy. with family members. From

all children she is sitting
closest to the table, where
mum and dad are waiting
for her.
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Lentelés tgsinys
Table continued

her own, having
grown in the foster
family since she
was | year and 6
months

Buvimo
Kodas Seimynoje laikas
Code Time of staying in 2007 m. /y. 2009 m. /y.
the foster family
Nepiesé savgs. Atskiromis detalémis -
paryskino visus savo biologinius brolius
(vienas ju jau gyveno savarankiskai)
ir krik§to mama — savarankiskai
gyvenancia biologing globéjy dukterj.
ISeinanti Nepiesé naujai atéjusiy gyventi
savarankiskai vaiky. Tik tuos, kurie augo kartu su
gyventi, augusi ja. Nupies¢ krik§to mamos vaikus.
Seimynoje nuo 1 m. | Psiching negalg turintj kartu augusj
ASGM 6 mén.. . globotini nupiesé zemiau uz visus.
18 Leaving to live on Has not drawn herself. By separate

details highlighted all her biological
brothers (one of them has already

lived on his own) and her godmother

— biological foster parents’ daughter
living on her own. She has not drawn
the newcomers. Only the ones who
grew together with her. She drew
godmother’s children. The foster child
with the mental disability, who grew up
together, was drawn lower than others.

Trumpa 2007 m. pieSiniy charakteristika. I$-
einanti savarankiskai gyventi aStuoniolikmete
nupiesé visus, gyvenusius ir augusius kartu
su ja Seimynoje (tick Seimynoje tebesancius
vaikus, tiek anks¢iau savarankiska gyvenima
pradéjusius suaugusiuosius, tyrimo metu ne-
begyvenancius Seimynoje). Viena kartu augu-
si mergina buvo informantés krik§to mama.
Piesimo metu ji jau buvo sukiirusi $eima. Pie-
Sinyje nupiesta ji ir abu jos vaikai. PieSinyje
iSryskinti biologiniai broliai ir minéta kriksto
mama. Naujyju, prie§ metus ir véliau Seimy-
noje apgyvendinty, vaiky nepiesé.

Tuo tarpu vienerius metus Seimynoje gy-
venusios mergaités nepies¢ astuoniolikmetés
sesers, iSeinancios savarankiskai gyventi. Me-
tus Seimynoje gyvenanciy sesery piesiniuose
atsispindi nerimas dél naujai atéjusiy vaiky:
OLGM 11 tévus nupie$é su naujaisiais vai-

Short characteristic of drawings of 2007.
The eighteen year old girl, who is leaving to
live on her own, drew all who lived and grew
up together with her in the foster family (both
who still are in the foster family and those
adults who started to live on their own earlier
and during the research were no longer with the
foster family). One girl who grew up together
was the respondent’s godmother. At the time
of drawing she had had a family already. The
drawing shows her and her both children. Both
biological brothers and the said godmother are
highlighted in the drawing. She did not draw
newcomers, who had been accommodated in
the family one year ago or later.

Meanwhile girls who have lived for one
year in the foster family did not draw the 18
year old sister, who was leaving to live on her
own. Drawings of sisters who have lived in
the foster family for one year reflect worry
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kais, save ir kitus — kitoje lapo puséje', SLGM
11 save nupiesé¢ atskirta nuo Seimos.

Neseniai atéjusi mergaité piesé naujaja Sei-
ma, taciau saves nenupiesé. Tai leidzia spresti,
jog ji dar nesijauté priklausanti Seimai. Prie§
ménesj atéjusio berniuko piesinyje atsispindi,
kaip svarbu jam turéti mama, visa kita tarsi
neegzistuoja.

2009 m. pieSiniai liudija, kad per dvejus
metus situacija pasikeité teigiama linkme:
vien save ir mama pies¢s berniukas nupiesé ir
daugiau vaiky; tie, kurie buvo ,,pamirs¢” save,
naujajame piesinyje jau nupiesé; vienus piese
vienoje lapo puséje, kitus — antroje, po dveju
mety nupies¢ kartu; buvusi pieSinyje atsisky-
rusi nuo visy vienuolikmeté, bidama trylikos
mety, nupieseé save draugéje su visais.

Skirtingy mety piesiniy gretinimas ir analizé
leido pastebéti veiksnius, pagrindziancius, ko-
dél ne visi Seimos nariai yra pieSiami:

e amziaus. Kuo mazesnis vaikas, tuo ma-
ziau Seimos nariy nupiesta. Ikimokyklinu-
kui bei pirmos ar antros klasés mokiniui
pernelyg sunku nupiesti visus Seimynos
narius, kuriy maziausiai yra astuoni (ma-
ziausias Seimynos vaiky skaicius gali biti
Sesi). Kuo mazesnis vaikas, tuo ryskesnis
zmoniy skirstymas i ,,svarbius® ir ,,maziau
svarbius®. Tik nuo deSimties mety amziaus
pradedama suprasti, kad visi yra svarbis;

e buvimo Seimynoje laiko. BeSeimiy vaiky
didziausias troSkimas yra turéti tévus. To-
dél pradéjus gyventi Seimynoje, svarbiau-
si asmenys joje yra tévai (arba mama, nes
dalis beseimiy vaiky bijo vyry). Kiti vaikai
daznai priimami kaip konkurentai, todel
jie néra pieSiami. Pavyzdys — MKGV 7
piesinys, kuri berniukas nupie$é praéjus
ménesiui po apsigyvenimo Seimynoje.
Palankiomis salygomis antrajame etape

" Anot R. C. Burns, S. H. Kaufman, pie$imas kitoje
puséje gali simbolizuoti konflikta (Burns, Kaufman,
1972, p. 23).

about newcomers: OLGM 11 drew parents
with new children, herself and others, on the
other side of the sheet', SLGM 11 drew herself
separated from the family.

The newcomer girl drew a new family but
has not drawn herself. This enables to think
that at the time of drawing she still did not
feel being part of the family. The picture of
the newcomer boy reflects how important it is
for him to have a mother, everything else as if
does not exist.

Drawings of 2009 witness that during two
years the situation changed in the positive
direction: the boy who had drawn only himself
and the mother, drew more children; those
who “had forgotten” themselves, in the new
drawing drew themselves; those who had
drawn some persons on one side of the sheet
and others, on the other, after two years drew
them together; the eleven year old girl who in
the drawing was separated from others, drew
herself together with others when she was
thirteen.

Comparison and analysis of drawings drawn
in different years enabled to notice factors,
grounding why not all family members are
drawn:

o the factor of age. The smaller the child the
less number of family members are drawn.
The preschooler and the pupil of the first-
second form finds it difficult to draw all
family members who are at least eight.
The smaller the child, the more distinct
people’s distribution into “important and
“less important”. Only from ten years of
age the child starts to understand that all
are important.

e the factor of time of staying in the family.
The biggest wish of children without
a family is to have parents. Therefore,
having started to live in the foster family,
the most important persons in it are

' According to R. C. Burns, S. H. Kaufman, drawing on
the other side can symbolise a conflict (Burns, Kaufman,
1972, p. 23).



148

Mokytojy ugdymas 2012

piesiami vaikai, su kuriais geriausiai su-
gyvenama. Biina, jog $io etapo metu ne-
nupieSiami tévai. Tai galima paaiskinti
tuo, jog jie priskiriami ,,davéjo-riipintojo*
vaidmeniui ir tarsi praranda ,svarbaus
asmens® reikSmeg. Tai tiesiogiai susij¢ su
deprivacija patyrusiy vaiky prieraiSumo
sutrikimais (Pileckaité-Markoviené, Laz-
dauskas, 2007). Treciojo etapo metu, jei jis
pasiekiamas, pieSiami visi Seimos nariai.
Taciau jy iSdéstymas (pavyzdziui, nupiesi-
mas kitoje lapo pusé¢je) atskleidzia ta pacia
,svarbus — maziau svarbus® pozicija;
e savivertés. Kuo mazZesné saviverté, tuo
maziau nariy pieSiama. Savivertés stoka
skatina uzsisklgsti savyje, negebama uz-
megzti ar palaikyti santykiy, jaustis visa-
ver¢iu asmeniu, kurianiu, stiprinanciu,
nutraukianc¢iu santykius. Kita vertus, maza
savivertg iSgyvenantis vaikas (kaip, beje,
ir suauges) jauciasi skriaudziamas ir visy
pirma — arciausiai esan¢iy zmoniy;
stabilumo Seimynoje. Tai glaudziai susi-
je su saviverte. Zemos savivertés jausma
iSgyvenantiems vaikams jvairiis pasikeiti-

mai sukelia nesaugumo, nerimo, ypa¢ dél
saves, jausma, skatina i$ naujo klausti: ,,Ar
esu (tebesu) mylimas?*. Sis klausimas,
globéjuy teigimu, iskyla kiekviena karta
Seimynoje apsigyvenus naujiems vaikams.
Taigi vaiky pieSiniuose atsiskleidzia Seimy-
nos kaip socialinio fenomeno samprata. Pies-
damas vaikas pasaulj, kuriame gyvena, savaip
,koreguoja“. Tai liudija kai kuriy Seimynos
nariy nepieSimas ir Seimynai nepriklausan-
¢iy zmoniy (jam artimy) nupiesimas. IS tiesy,
pieSdamas Seima, vaikas pieSia sau brangius
zmones, su kuriais sieja teigiamos emocijos.
Manome, kad todél pieSiniuose atsiranda glo-
béjus aplankantys aniikai arba kartu augusiyjy
vaikai. Tai padeda daryti iSvada, kad Seimynos
vaikams Seima yra (tampa) emociskai artimy

parents. Other children are often treated
as rivals, therefore, they are not drawn.
The example: drawing drawn by MKGV
7, which the boy drew one month after
settling in the foster family. In favourable
conditions in the second stage children with
whom they get on best are drawn. There
are cases when in this stage parents are not
drawn. This can be explained by the fact
that they are attributed the role of “giver
— carer” and as if lose the meaning of “an
important person”. This directly pertains to
disorders of children who have experienced
deprivation (Pileckaité — Markoviené,
Lazdauskas, 2007). In the third stage if it
is reached, all family members are drawn.
But their position (e.g., drawing on the
other side of the sheet) discloses the same
position of “important — less important”.

e The factor of self-esteem. The less the self-
esteem, the less number of family members
are drawn. The lack of self-esteem
encourages to withdraw into oneself,
the child is not able to make or maintain
relations, feel a full-rate person. On the
other hand, the child who experiences low
self-esteem, feels being harmed and first of
all, by people who are closest to him/her.

e The factor of stability in the foster family.
This is closely related to self-esteem.
Various changes arouse the feeling of
insecurity, worry, particularly regarding
themselves, for children experiencing the
feeling of low self-esteem. They encourage
children to ask anew “Am I still loved?”
According to foster parents, this question
arises every time when new children settle
in the foster family.

Thus, children’s drawings disclose the
conception of the foster family as a social
phenomenon. Drawing the world, in which
he/she lives, the child “corrects” it his/her
way. That is why he/she does not draw certain
family members and draws people who do not
belong to the family (are close to him/her).
We think that this is the reason why drawings
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zmoniy grupé arba bendruomené.

Vaiky piesiniuose ryskéja ir papildomi Sei-
mynai priskirtini bruozai:

e Aiskiy Seimos riby nebuvimas. Daznesné

ar retesné globotiniy kaita lemia aiskiy Sei-
mos riby globotiniy sampratoje nebuvima.
Su tuo susijusi ir kita aktuali tam tikrose
situacijose iSkylanti problema: ,,Ar a$ pri-
klausau $iai Seimai?“.
Emocinis ry$ys. Seimynos narius sieja ne
prigimtiniai, o emociniai rysiai. Tai lemia,
jog globotiniai Seimos narius skirsto i svar-
bius ir maziau svarbius. ,,Svarbiems* su-
teikiama egzistenciné (manimi rapinasi),
socialiné (smagu, malonu Zzaisti, bendrauti,
mane supranta) bei negatyvi (kelia grés-
mg¢) svarba, kuri keiciasi priklausomai nuo
aplinkybiy.

e Konkurencija. Konkurencija $eimynoje
apsigyvenus naujam S$eimos nariui gali
biti prilyginama Seimoje atsirandanciai
konkurencijai gimus naujagimiui.

o Katalikisko aukl¢jimo Seimynoje aspek-
tams atskleisti reikéjo ieskoti kito biido.
Galimi jvairGs kiirybinio pie$§imo variantai
(pavyzdziui, i§ K-F-D kilgs K-S-D) paska-
tino ieSkoti optimaliy varianty.

Piesinys ,,AS ir Dievas“. IS kinetinio Sei-
mos piesinio iSsirutuliojgs atskiras kinetinio
mokyklos piesinio (K-S-D, Kinetic School
Drawing) variantas yra skirtas atskleisti su
mokykla susietiems likesciams, kylan¢ioms
problemoms, taip pat tarpusavio santykiams
su ugdytoju ir bendraklasiais (Knoff, 2003).
Anot H. M. Knoff, K-F-D ir K-S-D daZnai
naudojami kartu, sudarydami kinetinio pieSi-
nio sistema (Kinetic Drawing System). Sioje
sistemoje, manytume, sava vertg ir prasme
turéty ir kinetinis kiemo pieSinys ar kinetinis
organizacijos, kuriai vaikas priklauso, pie-
Sinys. Tai padéty matyti ir ivertinti visumi-

contain grandchildren of foster parents or
children of those who grew together. This
leads to conclusion that children of the foster
family maintain that a group or community of
emotionally close people is (becomes) their
family.

Additional features to be attributed to
the foster family also show up in children’s
drawings:

e Absence of clear limits of the family.
More frequent or rarer change of foster
children determines absence of clear limits
of the family in the conception of foster
children.

e Emotional relation. Foster family members
are related not by natural but by emotional
relations. Due to this foster children group
family members to important and less
important. “Important” are attributed an
existential importance (I am taken care
of), social importance (it is fun, a pleasure
to play, socialise, I am understood) and
negative importance (arouse threat).

e Rivalry. Rivalry in the foster family when
a new family member settles in the family
equals to rivalry that appears when a
newborn is born.

e New way had to be searched for disclosure
of Catholic upbringing in the foster family.
Possible various variants of creative
drawing (e.g., K-S-D originates from
K-F-D), encouraged to look for optimal
variants.

The drawing “Me and God”

The separate variant of Kinetic School
Drawing, K-S-D, which has developed from
the K-F-D, serves to disclose expectations
related to school, arising problems and
interrelationships with the educator and peers
(Knoff, 2003). According to H. M. Knoff,
K-F-D and K-S-D are often used together,
making up the Kinetic Drawing System. We
think that in this system the drawing of the
kinetic yard or the drawing of the kinetic
organisation to which the child belongs
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n¢ (neisskaidyta) vaiko tikrove ir efektyviau
spresti edukacinius uzdavinius. Aktualus ir
vaiko kaip religingos asmenybés (Gutauskas,
1953; Juodaityte, 2003) supratimas. A. Paskus
(1992) mini dvi religingumo risis: Dievo Ap-
sireiSkimo suvokima ir asmeninio ry$io su juo
ieSkojima. Projekcinio piesinio metodo speci-
fika rodo, kad ,,pieS§damas viena ar kita objek-
ta, zmogus nenoromis, o kartais ir samoningai
perteikia savo santyki su juo® (Benrep, 2007,
p. 5). Kiirybinis pieSimas teikia galimybes at-
siskleisti ir Dievo Apsireiskimo suvokimui,
nes, remdamasis tyrinétojais (Ricci ir kt.), D.
Dileo teigia, kad vaikai piesia ne tai, ka mato,
o tai, kg zino: ,,Jie iSreiSkia vidinj, o ne mato-
ma realizma™ (Jumeo, 2007, p. 12). Religin-
gumo raiskos ypatybes, remdamasi teminiais
piesiniais, Lietuvoje nagrinéjo A. Juodaityteé
(2003), Lenkijoje zinomi Z. Baran ir B. Mu-
chacka (2000) darbai. Remdamiesi anksc¢iau
pateiktais teiginiais apie vaiko polinkj reiksti
vidini realizma ir vaizduoti tarpusavio santy-
kius, taip pat minéty mokslininky patirtimi,
papraséme vaiky nupiesti piesinj ,,AS$ ir Die-
vas*, kuris leido nustatyti vaiko turima Dievo
vaizdinj bei santyki su juo:

e Daugiausia Dievas piesiamas kaip zmo-
gus. Vienuose piesiniuose tai Jézus Kristus
(vyras su suknele, barzda, zaizdy zZymé-
mis, prie kryziaus), kituose — Zzmogus su
sparnais. Tai liudyty, jog vaikai Dieva su-
vokia visy pirma kaip asmenj.

o Iki penktos klasés Dievas vaizduojamas kaip
zmogus. Vyresni vaikai paprastai piesia ne
pati Dieva, bet simboli, dazniausiai — kryziy
arba baznyc¢ia, liudijan¢ius Dievo nemato-
muma. Tikéjima praktikuojanciose Seimy-
nose Dievas yra zmogiskesnis, realesnis, t.
y. reciau turi tokius fantastinius atributus,
kaip sparnai, dzino diimai ir kt.

e Dieva vaizduojantys simboliai jvardijami
kaip Dievo Zenklai arba kaip laiduojantys,

would have their own value and meaning.
This would help to see and evaluate the
child’s holistic reality and solve educational
tasks more effectively. Understanding of
the child as a religious personality is also
relevant (Gutauskas, 1953; Juodaityté, 2003).
A. Paskus (1992) mentions two types of
religiousness: perception of God’s revelation
and search for personal relation with him.
The specificity of the projective method of
drawing shows that “drawing one or another
object, the man unwillingly and sometimes
consciously conveys his/her relation with
him” (Venger, 2007, p. 5). Creative drawing
provides with the possibilities to disclose
perception of God’s revelation too because
based on researchers (Ricci and etc.), D. Dileo
states that children draw not only what they
see but what they know: they express inner
and not visible realism ([Juneo, 2007, p. 12).
Based on the said statements about the child’s
inclination to express inner realism and depict
interpersonal relations, we asked children
to draw the drawing “Me and God”, which
enabled to establish the child’s possessed
image of God and relation with him:

e Most often God is drawn as a man. In some
drawings it is Jesus Christ (the man with
a dress, beard, marks of wounds, near the
cross), in other, the man with wings. This
would evidence that children first of all
perceive God as a person.

e God is depicted as a man till the fifth form.
Senior children usually draw not the very
God but a symbol, most often, a Cross or
a church, witnessing invisibility of God. In
the families practicing belief God is more
human and real, i.e., it has such fantastic
attributes as wings, genie’s garments etc.
not so often.

e Symbols depicting God are named as signs
of God or as evidencing and ensuring
relation with God: “The Cross shows that
God is always with us and never leaves
us” (11 year old girl).

e In many drawings God is drawn in the



Ines¢ RATNIKAITE

Projekciniy asmenybés tyrimo metody taikymas edukaciniuose tyrimuose

151

uztikrinantys rysi su Dievu: ,,Kryzius rodo,
kad Dievas yra su mumis visada ir niekada
musy nepalieka™ (GKBM 11).

e Daugelyje piesiniy Dievas nupiestas lapo
centre ir didesnis bei (arba) aukStesnis
uz informanta. Tai leisty daryti prielaida,
kad Dievas vaikams néra tik asmuo, Jis —
svarbus asmuo, uzimantis svarbig vieta
vaiko gyvenime.

Tikéjima vertinanCiose Seimynose save ir
Dieva vaikai dazniausiai piesé namy arba baz-
nycios aplinkoje: Dievui reiskiama didesné
pagarba, taip pat reiSkiami glaudesni Dievo
ir informanto santykiai. Tikéjimo nevertinan-
¢ioje Seimynose save ir Dieva informantai
piesé neapibréztoje erdvéje: Dievui reiSkiama
mazesné pagarba, dazniau suteikiamas nory
vykdytojo vaidmuo, santykiai tarp Dievo ir
respondento — epizodiniai.

Nuodugnesné piesiniy analizé padéjo geriau
suprasti ir paaiskinti bendravimo metu iSrys-
kéjusias problemas. Silpniau ar stipriau beveik
visi globotiniai kaltina save uz praeityje {vyku-
sias nelaimes ir bijo, kad gali vél, netinkamai
pasielge, visko netekti. Dalis globotiniy jau
biina pakeite po kelis globéjus. Tad néra, kas
galéty apsaugoti nuo tolesniy, dar skaudesniy
netekciy. Tikéjima praktikuojanciose Seimy-
nose saugumo pamatu tampa Dievo asmuo,
kuris, vaiky isitikinimu, gali juos apsaugoti
(ir apsaugo) nuo neteisingy veiksmy, galinciy
lemti nauja netekti. PieSiniai ,,AS ir Dievas®
padéjo pastebéti, jog tikéjima atmetanciose
Seimynose vaikai yra suradg ta pati saugumo
pagrinda — Dieva. Skirtumas tik tas, kad Sio-
se Seimynose tarsi bijoma Dieva ,,parsivesti®
1 namus. Susitikimas su juo vaizduojamas Sa-
lia mokyklos, kur nors kelyje ar neapibréztoje
aplinkoje, iSkilus grésmés situacijai.

Piesiniy ,,Mano Seima“ bei ,,AS ir Dievas®
sugretinimas atskleideé ir daugiau katalikisko
aukléjimo teikiamy niuvansy. Dalies vaiky pie-

centre of the sheet and is bigger and (or)
higher than the respondent. This would
enable to assume that God for children
is not just a person, he is an important
person.

e In the families appreciating belief children
most often drew themselves and God in
the environment of home or church: a
bigger respect is expressed to God and
there are closer relations between God and
the respondent. In the families which do
not appreciate belief in God respondents
drew themselves and God in a non-defined
space: God is given less respect, more
often they give him the role of the one who
makes wishes come true.

Deeper analysis of drawings facilitated to
better understand and explain problems that
showed up during socialisation. To a stronger
or lesser degree almost all foster children
blame themselves for the misfortunes that had
happened in the past and are afraid that they
may lose everything again if they behaved
wrongly. Part of foster children often had
changed several foster parents. Thus, there
is no one who can protect them from further
and even more painful losses. In the families
practicing faith God becomes that person
who can protect them from wrong actions,
which can determine new loss. Drawings
“Me and God” helped to notice that in
unbelieving families children have found
the same foundation of security — God. The
only difference is that families rejecting
belief are as if afraid “to bring” God home.
The meeting with God is depicted near the
school, somewhere on the road or in indefinite
environment, when the threat situation arises.

Comparison of drawings “My Family”
and “Me and God” has disclosed even more
nuances provided by Catholic upbringing.
Drawings of part of children surprised by
figures drawn in different ways in drawings
“My Family” and “Me and God”. In the
kinetic family drawing the respondent’s figure
is alone, turned away, small, without details,
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Siniai nustebino skirtingai nupieStomis savo
figliromis ,,Mano Seima“ bei ,,A$ ir Dievas*
piesiniuose. Kinetiniame Seimos pieSinyje in-
formanto figiira yra viena, nusisukusi, maza,
nedetalizuota, be ranky, lapo kampe, Zemiau-
siai visy kity figliry atzvilgiu, dirbanti. Tai liu-
dyty Zema savivertg, neigiamus jausmus savo
paties atzvilgiu, bendravimo stoka, jausma,
kad yra nemylimas, nesvarbus, taip pat vieni-
Suma, izoliacija. Ty paciy informanty figiiros
piesiniuose ,,A$ ir Dievas® labai skiriasi nuo
figliry pirmuosiuose piesiniuose. Figliros nu-
piestos Salia Dievo, rankos iSskéstos i Salis,
ribai tos pacios spalvos, kaip ir Dievo, veidas
matomas, detalizuotas, rankos su plastakomis,
ltpos Sypsosi. Visi iSvardyti elementai liudija
gera vaiko savijauta. Galime daryti prielaida,
jog 8alia Dievo vaikas ne tik gerai jauciasi, bet
ir iSgyvena aukstesng savivertg.

Kokius tyrimus bepasirinktume, nepakanka,
anot B. Bitino (2006), kad jais biity apibudi-
nama ir aiSkinama tikrové. Svarbiausia — ja
tobulinti. Projekcinio piesinio metodo tyrimas
padéjo pastebéti, kad transcendentiné realybe
suteikia netekti patyrusiam vaikui didesnes
galimybes adekvacios savivertés bei orumo,
kartu ir dziaugsmo iSgyvenimams. Tai leido
padaryti reikSmingas iSvadas, kas santykius su
Kiréju stiprinantis katalikiskas aukléjimas pa-
deda veiksmingai keisti santykius su savimi,
kitu, gyvenimu, o per tai ir formuotis naujas
gyvenimiskasias nuostatas, charakterio bruo-
zus, ugdytis bei stiprinti dorybes.

ISvados

Projekciniai metodai sudaro palankias sa-
lygas uzmegzti gera emocini kontakta su
informantu; pastarojo yra priimama kaip na-
tarali veikla, todél gauti duomenys labiau at-
skleidzia iprasta ugdomaja saveika; gali biiti
taikytini jvairiy charakteristiky informantams,
ypac vaikams, jautriems bet kokiai interven-

without hands, in the corner of the sheet and
in the lowest place with regard to all other
figures, working. This would witness low self-
esteem, negative feelings towards oneself, lack
of communication, the feeling that the child
is not loved, not important, also loneliness,
isolation. The figures of the same respondents
in the drawing “Me and God” differ a lot from
the figures in first drawings. Figures are drawn
next to God, hands are spread to sides, clothes
are of the same colour as of God, the face
is visible, drawn with details, arms are with
hands, lips are smiling. All named elements
witness the child’s good self-feeling. We can
assume that the child being next to God not
only feels well but also experiences higher
self-esteem.

No matter what researches we choose,
according to B. Bitinas (2006), they are
insufficient to describe and explain reality. It
is most important to improve it. The research
helped to notice that the transcendent reality
provides the child who has experienced loss
with more opportunities for experiencing
adequate self-worth and dignity and at
the same time happiness. This enabled to
make significant conclusions that Catholic
upbringing, enhancing relations with the
Creator, efficiently helps to change relations
with oneself, another person, life and this way
helps to form new approaches to life, features,
develop and enhance virtues.

Conclusions

Projective methods create favourable
conditions to make a good emotional contact
with the informant; they are accepted by
the latter as a natural activity, that is why
obtained data better disclose usual educational
interactions and can be applicable to various
respondents, particularly children who are
sensitive to any intervention. Due to orientation
to manifestations, regularities, processes of
mental life, application of projective methods
in educological researches should differ from
application in diagnostic researches.
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cijai. Edukologiniuose tyrimuose projekciniy
metody taikymas dél orientacijos | psichinio
gyvenimo apraiskas, désningumus, procesus
turéty skirtis nuo taikymo diagnostiniuose ty-
rimuose.

Piesinio analizei budingi formalds, bendri ir
specifiniai aspektai reikalauja ypatingo atsar-
gumo ir jautrumo, todél patikimi tik derinant
su kitais metodais. Svarbus pieSinio detaliy
aptarimas su autoriumi, jo artimaisiais, pana-
Siy detaliy iSskyrimas bei analizé. Interpretaci-
ja lengvina iSankstinés zinios, iSsamuma teikia
piesiniy jvairové, pieSinio tematikos atitiktis
nagrinéjamai problemai.

Kinetinis Seimos pieSinys atskleidzia in-
formanto poziliri, tarpasmeniniy santykiy
samprata, padeda pazinti ir suprasti patj infor-
manta. Tai teikia idéjy pedagoginio proceso
tobulinimui. Gilinimasis | pieSinius, tam ti-
kros jo detalés atkreipia démesi | atrodziusius
nereikSmingus aspektus, pagilina supratima,
teikia minciy naujos ugdomosios tikrovés
kiirimui. KatalikiSko aukléjimo fenomena
konkrecios Seimynos aplinkoje apibiidinti lei-
do tam tikra kinetinio Seimos piesinio atmai-
na — ,,AS ir Dievas® pieSinys. Pastebéta, kad
transcendentiné realybé suteikia netekti paty-
rusiam vaikui didesnes galimybes adekvacios
savivertés bei orumo, kartu ir dziaugsmo iSgy-
venimams. KatalikiSko aukl¢jimo stiprinamas
santykis su Kiiréju padeda veiksmingai keisti
ir santykius su savimi, kitu, gyvenimu. Kei-
Ciantis tarpasmeniniams santykiams keiciasi ir
gyvenimiskosios nuostatos, charakterio bruo-
zai, padedantys ugdytis bei stiprinti dorybes.

Formal, general and specific aspects,
which are characteristic to the analysis of the
drawing, require particular carefulness and
sensitivity; therefore, they are reliable only in
combination with other methods. Discussion
of details of the drawing with the author, his/
her close family, singling out and analysis of
similar details are important. Interpretation
is facilitated by advance knowledge,
exhaustiveness is provided by diversity of
drawings, correspondence of the topic of the
drawing to the analysed problem.

Kinetic family drawing discloses the
informant’s approach, the conception of
interpersonal relations, helps to cognise and
understand the very informant. This provides
with ideas for improvement of the pedagogical
process. Going deep into drawings, its certain
details point out certain aspects that seemed
insignificant, deepen understanding, provide
with ideas for creation of the new educational
reality. It was possible to describe the
phenomenon of Catholic upbringing in the
environment of the concrete foster family by
means of a certain variety of the kinetic family
drawing — the drawing “Me and God”, which
helped to notice that the transcendent reality
provides the child who has experienced loss
with more opportunities for experiencing
adequate self-worth and dignity and at
the same time happiness. This enabled to
make significant conclusions that Catholic
upbringing, enhancing relations with the
Creator, efficiently helps to change relations
with oneself, another person, life and this way
helps to form new approaches to life, features,
develop and enhance virtues.
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