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POSTMODERNIZMO ISSUKIAI
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KINTANTYS UGDYMO
KONTEKSTAI IR TAPATUMU
IVAIROVE

Postmodernizmas keicia jvairias dabarties
bivio sritis: pazinima, kultiira, politika. Svar-
biausiu postmoderniojo samprotavimo ypatu-
mu yra laikomas besivarzanciy epistemiologi-
ju isivyravimas, kas rodo, kad iSnyko didieji
diskursai, kurie laiduodavo tikrovés struktari-
ni stabiluma, apibréztuma. Tikrové yra suvo-
kiama fragmentiskai, nes nuolat kinta, todél
jos supratimas susijgs su nenuspéjama logika
ir heterogenizuoty procesy dinamika (Ruba-
vicius, 2010). Ryskéja zmogiskojo pazinimo
paradoksas, kuris nei§vengiamai yra susij¢s su
klausimu: ar verta ieskoti ir nusakyti esminius
globalinés poindustrinés tinklo zinijos ar post-
humanum bruozus? Bitent Si ideologija iské-
1¢ ne tik laisvés, bet ir vartojimo kulta, todél
gauséja tvirtinimy, jog Siuolaikiné Vakaruose
uzgimusi civilizacija tampa necivilizuota ir
praranda savo prasminj kryptinguma (Grigas,
2007). Esminiu kultiiros bruozu tapo rizika, o
su ekonomine globalizacija koja kojon zengia
prievartos globalizacija (Kurnitzky, 2004, p.
9). Mokslininkas M. Castells (2004) — popu-
liarus ziniy (kitaip — tinklaveikos) specialistas,
teigia, jog pagrindiniu socialinés prasmés Sal-
tiniu tampa tapatumo — kolektyvinio ir indi-
vidualaus, primesto ar sukonstruoto — paieska

CHALLENGES OF
POSTMODERNISM FOR
TEACHER TRAINING:
CHANGING CONTEXTS OF
EDUCATION AND DIVERSITY
OF IDENTITIES

Postmodernism is changing various areas
of existence of nowadays: cognition, culture,
politics. It is maintained that the most
important peculiarity of postmodern reasoning
is settling of competing epistemologies, which
show that grand discourses, which used to
ensure structural stability and definiteness of
reality, have disappeared. Reality is perceived
in a fragmented way because it is in a constant
change and that is why its understanding is
related to unpredictable logic and dynamics of
heterogenised processes (Rubaviéius, 2010).
This causes emergence of human cognition
paradox which is inevitably related to the
question: Is it worth looking for and outlining
essentialcharacteristicsofglobal post-industrial
network knowledge or post-humanum?
Namely this ideology raised not only the cult
of freedom but also the cult of consumerism
and for this reason there are more statements
that contemporary civilisation that started
in the West becomes non-civilised and loses
its notional orientation (Grigas, 2007). Risk
became the essential characteristic of culture
and economic globalisation is accompanied
by globalisation of violence (Kurnitzky,
2004, p. 9). The scientist M. Castells (2004),
a popular specialist of knowledge (in other
words networking) states that the key source
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(p. 19). Tinklaveikos visuomenés kultlirini
produkta — tapatuma mokslininkas akcentuoja
todel, kad zmogus atpléSiamas nuo prigim-
tinés kultdiros, jis pradeda gyventi dirbtinai
sukonstruotame pasaulyje, kuriame tiesiogiai
nebendrauja su kitais asmenimis, ,,nemato jo
Sirdies ir proto virpesiy“ (Grigas, 2010, p. 17).
Mokslininkas teigia, jog atsirado ir tokio zmo-
gaus pavadinimas — ,tinklazmogis* (Grigas,
2010, p. 17).

Postmodernybés visuomené leidzia eduko-
logijos mokslininkams ir mokytojams prak-
tikams fokusuotis i klausimus: kas yra $iuo-
laikinis zmogus ir ar jmanomas jo tapatumo
pazinimo procesas? Be abejo, Sis procesas
tampa labai sudétingas, nes pradeda egzistuoti
tapatumy daugybiskumas, kuris reiskiasi ug-
dymo procesuose ir tampa mokytojo profesi-
nio kompetentingumo problema. Be abejonés,
tai yra susij¢ ir su nauja mokytojo profesinés
veiklos kultira. Tokioje ugdymo kulttiriniy,
socialiniy paradoksy prisotintoje aplinkoje is-
kyla ir mokytojo kolektyvinio, individualaus,
taip pat primesto ar sukonstruoto tapatumo
paieskos.
mokytojy rengimo problemos buvo anali-
zuojamos tarptautinéje testingje X moksliné-
je konferencijoje ,,Mokytoju rengimas XXI
amziuje: poky¢iai ir perspektyvos®, skirtoje
Siauliy universiteto Edukologijos fakulteto
Edukologijos katedros 50-meciui paminéti.
Konferencija organizavo Siauliy universiteto
Edukologijos fakultetas, Nacionaliné¢ vaikys-
tés tyréju asociacija kartu su partneriais: Lie-
pojos universitetu, Rygos Mokytoju rengimo
ir Svietimo vadybos akademija. Konferenci-
joje dalyvavo Lietuvos universitety (Vilniaus
universiteto, Vytauto Didziojo universiteto,
Lietuvos edukologijos universiteto, Aleksan-
dro Stulginskio universiteto), o taip pat kity
saliy (Rusijos, Kroatijos, Latvijos ir Ukrainos)

of social sense is search for identity: collective
and individual, imposed or constructed (p. 19).
The scientist accentuates identity because the
man is torn from natural culture; he/she starts
living in an artificially constructed world,
in which he/she does not communicate with
other persons directly. The scientist states that
there even appeared a name for such man — a
“netman”(Grigas, 2010, p. 17).

The society of post-modernity enables
scientists of education studies and teachers-
practitioners to focus on questions: “What is
a contemporary man?” and “Is the process
of cognising his/her identity possible?” Of
course, this process becomes very complex
because of multiplicity of identities, which
comes into existence, manifests itself in
education processes and turns into the problem
of the teacher’s professional competence. Of
course this is also related to the teacher’s new
professional activity culture. Such environment
saturated with cultural, social paradoxes
of education also gives rise to searches for
the teacher’s collective, individual and also
imposed or constructed identity.

Teacher training problems, which emerged
alongside with challenges of postmodernity,
were analysed at the 10 international
continuous scientific conference “Teacher
Training in the 21 Century: Changes and
Perspectives”, dedicated for commemorating
the 50 anniversary of the Department of
Education Studies of iauliai University. The
conference was organised by the Faculty
of Education Studies of iauliai University,
The National Association of Childhood
Researchers together with partners: Liepaja
University, Riga Teacher Training and
Educational Management Academy. The
conference was attended by scientists from
universities of Lithuania (Vilnius University,
Vytautas Magnus University, Lithuanian
Educological University, Aleksandras
Stulginskis University) and other countries
(Russia, Croatia, Latvia and Ukraine). The idea
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mokslininkai. Konferencijos idéja — universi-
tetinis pedagogy rengimas kultiiry jvairovés ir
ugdymo dalyviy tapatumy raiskos kontekste.
Vytauto Didziojo universiteto profesoré dr.
N. Mazeikiené plenarinio posédzio praneSime
,,Postmodernizmo issukiai ir §vietimas® i§kélé
viena i§ esminiy i8§tikiy Svietimui — identitety
daugybiskumo, kurio socialines, kulttrines,
edukacines esmes atkleidé per Kyborgo peda-
gogikos metafora. Pasak pranesé¢jos, ,,kybor-
gas“ — masinos ir zmogaus gyvo kiino misi-
nys, kuris grindziamas nano-biotechnolgijy-
klonavimo, taip pat informaciniy technologiju
laiméjimais zmogaus pavidaly kiirimo srityje.
Tai atitinka postmodernizmo filosofijoje plin-
tanCio keisto tapatumo (queer identity) ir su-
konstruoto techno sapiens teorijas (Rubavi-
¢ius, 2010, p. 10). Pranesimo autorés nuomo-
ne, ,,kyborgas* yra chimera — iliuzija, kurios
edukaciné / pedagoginé prasmé labai gili, nes
atskleidzia daugelio naujyjy postmodernybés
reiskiniy svarba Svietimo ir ugdymo procesuo-
se bei suponuoja ugdymo kultiirinius, socia-
linius, technologinius kontekstus. Atsiranda
naujas vaiko — ugdytinio — socialinis, kulta-
rinis identitetas, nes vaikai per technologijas
igyja galiy, kuriy iki Siol neturéjo, pavyzdziui
Facebook ‘e vaiko socialinis, kulttirinis iden-
titetas tampa visiskai kitoks, nei jis buvo iki
siol. Todel Kyborgo pedagogika | ugdytini lei-
dzia zvelgti kaip i svetima, nezinoma, nes jos
pagrindiniais principais tampa lokalus zinoji-
mas, ribos pedagogika (border pedagogy). Dél
to ugdymo procese iSnyksta binarinés tapatu-
mo opozicijos as-savas-kitas-svetimas baimé.
Visi tapatumai (kolektyviniai, individualiis)
tampa sukonstruoti ir yra kintantys. Todél ju
daugybiskumo pazinimas gali vykti tuomet,
kai pasitelkiamos multikontekstinés teorijos,
leidziancios pazvelgti { ugdymo praktika her-
meneutinio rato principu. Be to, mokytojas
turi gebeéti pereiti nuo jam jprasty veiklos ir

of the conference was university type teacher
training in the context of manifestation culture
of diversities and identities of education
participants.

Prof. Dr. N. Mazeikiené (Vytautas Magnus
University) in her paper “Challenges and
Education of Postmodernism” raised one of the
essential challenges for education: multiplicity
of identities; she disclosed its social, cultural,
educational essences through the metaphor
of “Cyborg pedagogy”. According to her,
“cyborg” is a live body mixture of the man
and the machine, which is grounded on
nano-bio technolgies-cloning and also IT
achievements in the area of creating human
shapes. This corresponds to theories of “queer
identity” and constructed “techno sapiens”
developing in the postmodernism philosophy
(Rubavicius, 2010, p. 10). In the author’s
opinion, “cyborg” is a chimera: an illusion, the
educational/pedagogical meaning of which is
very deep because it discloses the importance
of many new phenomena of postmodernity
in upbringing and education processes and
presupposes cultural, social, technological
contexts of education. New social, cultural
identity of the child-learner appears because
children, empowered by technologies, acquire
powers that they had not had before, for
example, the child’s social, cultural identify
on Facebook becomes completely different
than it has been so far. Therefore, “cyborg”
pedagogy enables to view the learner as alien,
unknown because its main principles are local
knowing, border pedagogy. Consequently, the
fear of binary identity opposition I-own-other-
alien disappears in the education process.
All identities (collective, individual) become
constructed and are changeable. That is why
cognition of their multiplicity can take place
when multi-contextual theories are employed,
enabling to view the educational practice
according to the principle of the hermeneutic
circle. Besides, the teacher must be able to
proceedfromactivityandthinkinguniversalities
that are usual for him to phenomena, from
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mastymo universalijy prie fenomeny, nuo jam
iprasto ugdytinio biivio aiskinimo prie alter-
natyviy, nuo asmens pasauli kuriancio prie
asmenini ugdytinio pasauli leidziancio kurti
individo sampratos. Tokioje sociokulttiriniy,
technologiniy, pedagoginiy ugdymo konteksty
ir dalyviy tapatumy jvairovéje, N. Mazeikie-
nés nuomone, mokytojas nezino, kaip reikia
konstruoti ugdymo realybe. Todél pagrindiniu
mokytojo kompetentingumo bruozu, pasak
jos, turi tapti kiirybiskas santykis su gyvena-
maja aplinka. Taip mokytojas gali realizuoti
postmodernybés suponuota i$Stki: toleruoti
kultiiry ivairove ir jomis grindziamy tapatu-
my daugybiSkuma. Vis délto mokytojas negali
blogio iveikti ar jo sunaikinti pasitelkes ,,ky-
borgo*, kaip keisto tapatumo fechno sapiens,
idéja. Jis gali pazinti skirtingus postmoderny-
bés bruozus siejancias bendresnes ir vis labiau
ugdyme jsivyraujancias socialines, kultiirines,
technologines struktiiras, kurios pajégios veik-
ti mokytojo mastymo, vaizduotés, pedagogi-
nés elgsenos modelius ir sampratas. Taciau
tos galimybés yra salyginés, nes jos panaikina
ribas tarp pedagoginés fantazijos, edukologi-
jos / pedagogikos mokslo srities, nes atsiranda
,,ribos pedagogika“. Tuomet mokytojas paten-
ka i nauja tapatumo paieskos biivi, kuri galima
apibidinti taip — ,,a$ savyje atpaZzistu tai, ko
manyje anksciau nebuvo®.

Kita plenarinio posédzio praneséja — Vil-
niaus universiteto Edukologijos katedros pro-
fesor¢ dr. L. Duobliené paraneSime ,,Naujoji
mokyklos kultiira ir mokytojo tapatumo paies-
kos* pratgs¢ ir pagilino dr. N. Mazeikienés is-
kelta id¢ja. Gilindamasi { mokytojo asmeninio,
kulttrinio, profesinio tapatumo paieskas, ji
apeliavo | nauja mokyklos, kaip $vietimo ins-
titucijos, kultiiros vizija. Pranes¢jos nuomone,
mokykla turi tapti ne ,,dresavimo®, o ugdymosi
bendruomenei mokykla, nes Svietimo sistema
i§ vienos pusés atstovauja vieSajam interesui,

explanation of the learner’s existence that
is common for him/her to alternative ones,
from the conception of the learner, individual
creating the world to the one enabling to create
it as personal. In N. Mazeikiené’s opinion, in
such diversity of identities of sociocultural,
technological, pedagogical education
contexts and participants the teacher does
not know how educational reality must be
constructed. Therefore, the key characteristic
of the teacher’s competence should be creative
relation with the residential environment. This
way the teacher can implement the challenge
presupposed by postmodernity: to tolerate
diversity of cultures and multiplicity of
identities grounded on them. However, the
teacher cannot cope with evil or destroy it by
means of “cyborg” as an idea of strange identity
techno sapiens. He/she can cognise social,
cultural, technological structures, which are
able to influence the models and conceptions
of the teacher’s thinking, imagination and
pedagogical behaviour. However, these
possibilities are relative because they wash
out limits between pedagogical fantasy, the
area of educology/pedagogy because “boarder
pedagogy” appears. Then the teacher finds
himself/herself in a new state of searches for
identity, which can be described as “in myself
I recognise what had not existed before”.
Another speaker of the plenary session Prof.
Dr. L. Duobliené¢ (Department of Education
Studies of Vilnius University) in her paper
“New Culture of School and Searches for the
Teacher’s Identity” continued and deepened
the idea raised by Dr. N. Mazeikiené. Going
deep into searches for the teacher’s personal,
cultural, professional identity, she appealed
to the new vision of school culture. In her
opinion, the school should become not a
“training” institution but the school of self-
development for community because on one
hand, the system of education represents the
public interest, and on the other, the diversity
of group interests. Therefore, the former

conceptions “learner”, curriculum”

CEINT)

teacher”,
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i§ kitos — grupiy interesy jvairovei. Todél pa-
radoksaliomis, jos nuomone, tampa tokios bu-
vusios ugdymosi sampratos kaip ,,ugdytinis®,
,,mokytojas®, ,,ugdymo turinys®. Atsiranda to-
kie samprotavimai: ugdytinis — centras versus
periferija, mokytojas — autoritetas versus pa-
galbininkas, holistinis ugdymo turinys versus
klasifikavimo sistema. Todél mokytojui daz-
nai tenka spresti profesinj konflikta, pereinanti
1 psichologini, nes mokytojas nuolat susiduria
su naujovémis, kurios ji Sokiruoja. Ugdytinis
vaikas produkuojamas su tokiomis kompeten-
cijomis, kurias sitilo vartotojiskoji visuomené,
taCiau mokytojas ne visuomet kreipia démesi
1 tai, jog ugdytinis jau dabar gyvena kultiry
ivairovéje. Tada zmogaus ateities aisSkinimo
principai pakei¢iami reikiamo Zmogaus pa-
vidalo, gamyba. Orientuojamasi { rodiklius —
Simtukininkai, olimpiady nugalétojai, projek-
tinéje veikloje pirmaujantys vaikai ir kiti. To-
deél issiugdo fragmentinés refleksijos jgudziai,
ivyksta ugdytinio vidinio A4S skaidymasis,
desubstancionalizavimasis, prarandama kiiry-
binés A5 refleksijos galia. Tuomet ugdytinis
isivaizduojamas kaip socialiniy ir instituciniy
galiy gaminys, kuriam btdingos paslankios
subjektinés pozicijos, tampanciomis sociali-
nés institucijos galios lauku (Foucault, 2003).
Todel pranes¢ja sitilo mokytojui vadovautis
M. Posterio iskeltomis trimis esminémis su-
bjekto vaizdini formuojanc¢iomis prielaidomis:
subjektas visada yra tarpininkaujamas kalbos,
tarpininkavimas yra interpeliacijos pobiidzio,
o interpeliacijos — nestabilios, perteklinés,
daugybines (Poster, 1996, p. 278).

Ugdymo turinj (curriculum) pranes¢ja dr.
L. Duoblien¢ apibiidino per ,,sodo paslapties*
ir ,,sody jvairovés® metaforas. Siy metafory
pagrindu, jos nuomone, galima kalbéti apie
tokius curriculum: barokinj, natiraly vieto-
ves, pergalés siekimo ir kt. Todel autoré su-
formulavo paradoksaly klausima — ar Lietuvos

in her opinion become paradoxical. The
following considerations appear: learner —
centre versus — periphery; teacher — authority
versus — assistant; holistic curriculum versus
classification system. That is why the teacher
often has to solve a professional conflict,
which grows into psychological because the
teacher constantly encounters novelties which
shock him/her. The learner-child is produced
with such competencies, which are offered
by the consumer society but the teacher does
not always pay attention to the fact that the
learner lives in the diversity of cultures. Then
the principles of explaining the man’s future
are replaced by production of the shape of
the necessary man due to his/her future. It
is oriented to indicators: pupils who pass
exams 100 per cent well, Olympiad winners,
children advanced in project activities, etc.
For this reason fragmentary reflection skills
are developed, decomposition of the learner’s
inner Self, desubstantialisation take place, the
power of creative reflection of the Self is lost.
Then the learner is imagined as a product
of social and institutional powers, with
characteristic flexible subjective positions,
which become the field of power of the social
institution (Foucault, 2003). That is why the
speaker offers the teacher to follow M. Poster’s
raised three essential prerequisites forming
the image of the object: the object is always
intermediated by the language, mediation is of
interpellation type whilst the latter are instable,
excess and multiple (Poster, 1996, p. 278).
The speaker Dr. L. Duobliené described the
curriculum, using the metaphors of “secret of
the garden” and “diversity of gardens”. Based
on them, one can speak about such curricula:
baroque, natural curriculum of the location,
of pursuit for victory, etc. Therefore, the
author formulated a paradoxical question: Are
Curricula of General Education Schools of
Lithuania and General Education Standards
(2003) really becoming “the garden of
paradise” and express the diversity of the
reality of gardens in which the man will not
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bendrojo lavinimo mokyklos bendrosios pro-
gramos ir bendrojo iSsilavinimo standartai
(2003) 18 tiesy tampa ,,rojaus sodu® ir iSreis-
kia ta sody tikroveés ivairove, kurioje Zzmogus
ne gyvens ateityje, o gyvena jau dabartyje.
Todél, praneséjos nuomone, mokytojui kyla
klausimas — kaip pasiekti, kad ugdymo turinys
ugdytiniui tapty rojaus sodu, nes netikrumo ir
neuztikrintumo pasaulyje ugdytiniai daznai
nebekelia globaliy tiksly, kurie neilgai trukus
jiems gali pasirodyti socialiai nereikSmin-
gi. Nykstant nuostatai siekti ilgalaikiy tiks-
ly, skatinama kitokia ugdytinio strategija: jis
mokomas gyventi eksperimentuodamas savo
tapatumu ir vaizdiniais pranaSumais. Tuomet
,tapatumo vaizdiniai* klojami vienas ant kito,
todél asmeninis tapatumas tampa ,,palimpses-
tiniu tapatumu® (Rubaviéius, 2007, p. 128).
Dél to atsiranda vidinis mokytojo konfliktas,
kuris gali peraugti | profesinj, egzistencini,
moralinj, psichologini, kiirybini. Pranes¢jos
nuomone, tai atsitinka tuomet, kai mokytojas
pradeda orientuotis { Foucault (1998) apibudi-
nama ,,kontrolés visuomeng®, kai zmogaus ta-
patuma ,,cementavo™ jo profesija, darbas, nes
visiems buvo tarsi savaime suprantama, kad
profesija jgyjama visam gyvenimui, 0 asme-
nybés tobul¢jimas ar ,tapatumo brendimas*
yra glaudziai susijgs su profesiniu tobul¢jimu.
L. Duoblienés nuomone, mokytojo profesinis
konfliktas gali biiti tokiy rasiy: erdvés (tarp
lokalios ir globalios), laikinis (tarp vakar—
Siandien—rytoj), kalbinis (tarp seno zodyno ir
naujo), technologinis (tarp rasiklio ir planse-
tinio kompiuterio), informacinis (informacijos
priémimas kaip teksto ir kaip vaizdo). Taigi
ateinanti nauja pedagoginé kultiira mokytoja
stebina, glumina, juo labiau, kad postmoder-
nios visuomengs nariai turi galimybe Zzaisti ir
laiméti ,kitokio gyvenimo vaizdini“. Taciau,
pranes¢jos teigimu, toks vaizdinys uztemdo
fakta, kad zaidziantis ir rizikuojantis laime-

live in the future but lives already now? For
this reason, in the speaker’s opinion, the
teacher raises a question how to achieve that
the curriculum would become a paradise
garden for the learner because in the world of
uncertainty, lacking warranties, learners often
do not raise global aims, which quite quickly
can seem socially insignificant for them.
Therefore, alongside with the disappearing
approach to seek long-term aims the learner’s
different strategy is encouraged: he/she is
taught to live by experimenting with his/her
identity and visual advantages. Then “images
of identity” are laid one on another, that is
why personal identity becomes “palimpsest
identity” (Rubavicius, 2007, p. 128). This
results in the teacher’s inner conflict, which
can grow into a professional, existential,
moral, psychological, creative conflict. In
the speaker’s opinion this happens when the
teacher starts orienting to “the society of
control” described by Foucault (1998), when
the man’s identity was shaped by his/her
profession, work, because it was as if taken
for granted that the profession is obtained for
the whole life and personality improvement or
“maturation of identity” is closely linked with
professional improvement. In L. Duobliené’s
opinion, the teacher’s professional conflict
can be of different kinds: of space (between
local and global), of time (between yesterday-
today-tomorrow), linguistic (between old lexis
and new), technological (between a pen and
a tablet computer), informational (receiving
information as a text and as an image). This
way the approaching new pedagogical culture
surprises and bewilders the teacher, moreover
that participants of the postmodern society
have a possibility to play and win “the image
of different life”. However, according to the
speaker, such image obscures the fact that the
playing and risking winner will never advance
on social hierarchy stairs; i.e. will not reach the
higher pedagogical culture and competence
level. Therefore, there arises a question if
the Lithuanian teacher can reach an integral
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tojas niekada nepakils socialinés hierarchijos
laipteliais, t. y. nepasieks aukStesnés peda-
goginés kultiiros ir kompetentingumo lygio.
Kyla klausimas: ar gali Lietuvos mokytojas
postmodernizmo  socialiniy, ekonominiy,
kultiiriniy i8stkiy kontekste pasiekti vientisa
asmenybinj, profesini tapatuma? L. Duoblie-
nés teigimu, pazindamas Siuolaikini pasauli,
mokytojas licka beveik vienas su jo tapatumo
ugdymosi problema. Todé¢l kyla klausimas —
ar toks mokytojas jgalins mokini ugdytis ko-
lektyvini, asmenini tapatuma, nes tapatumo
fragmentacija sietina su vartojimo rinkos se-
gmentavimo praktika, apimancia visa kasdienj
zmogaus gyvenima. Visa tai iSskaido tradici-
nes ir socialines grupes bei jas vienijancius
sociokultdirinius tapatumo vaizdinius.

Kaip postmodernizmo i$§tukiy rezultatas at-
siradusius naujus ugdymo(si) sociokulttirinius
kontekstus bei ugdytojo ir ugdytinio tapatumy
fragmentavimosi problema universitetiniame
pedagogy rengime nagringjo Ukrainos nacio-
nalinio M. Dragomanovo pedagoginio univer-
siteto profesoré dr. Liudmila Fomiciova. Ji nu-
rodé¢, kad Ukrainoje atsiranda ne tik postmo-
dernizmo suponuotas techno sapiens, bet ir
etniné Sio tapatumo problema, nes ukrainieciai
savo etninj tapatuma atkoduoja pagal priklau-
syma vairiems Salies regionams, kuriuose vy-
rauja rusy arba ukrainieciy kalbos. Jos nuomo-
ne, tuomet pedagogikoje atsiranda konfliktas
tarp teorijos ir praktikos, nes studijy procese
igyjamos teorinés zinios negali apimti visos
pedagoginés tikrovés ir praktiky ivairovés. Be
to, jos nuomone, pati pedagoginé praktika yra
fragmentuota, ji neveikia kaip sistema, ir todel
aukstosios mokyklos yra nepajégios parengti
mokytoja, kuris biity pasiruo$es suprasti prak-
tika kaip nuolat besikei¢iancia. Todé¢l ypatinga
reik§me, jos nuomone, igyja studento vidiné
motyvacija ir intelektualinis angazuotumas,
sudarantis galimybg intelektinémis galiomis

personal, professional identity in the context
of social, economic, cultural challenges of
postmodernism. According to the speaker,
nowadays the teacher is left almost alone with
the problem of self-development of his/her
identity. Therefore, there arises a question
if such teacher will enable the pupil to self-
develop collective, personal identity because
fragmentation of identity is to be related to
practice of segmentation of consumption
market, encompassing the person’s whole
everyday life. All of it decomposes traditional
and social groups and unifying sociocultural
images of identity.

New sociocultural contexts of (self-)
education, which have formedasaconsequence
of postmodernism challenges, and the problem
of fragmentation of the educator’s and learner’s
identities in university teacher training was
analysed by Prof. Dr. Liudmila Fomichiova
(M.Dragomanov ~ National  Pedagogical
University, Ukraine). She pointed out that
not only ftechno sapiens presupposed by
modernism appears in Ukraine but also ethical
problem of this identity because Ukrainians
decode their ethnic identity according to
belonging to various regions of the country
in which Russian and Ukrainian languages
dominate. In her opinion, then there is a conflict
between theory and practice in pedagogy
because theoretical knowledge acquired in the
study process cannot encompass all diversity
of pedagogical reality and practices. Besides,
in her opinion, the very pedagogical practical
training is fragmented, it does not function
as a system and that is why higher education
institutions are not able to professionally train
a teacher who would be able to understand
practice as permanently changing. Therefore,
particularly important are the learner’s inner
motivation and intellectual engagement
creating him/her a possibility to cope with
the inner professional identity conflict by
means of intellectual powers. According to
the speaker, this inner professional identity
conflict of the prospective teacher is still more
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iveikti vidini profesinio tapatumo konflikta. Sj
blisimo mokytojo vidinio tapatumo konflikta,
praneséjos teigimu, dar labiau paastrina ug-
dymo programos ir vadovéliai, i$ kuriy vieni
yra skirti mokytojui (programos), o kiti — ug-
dytiniui. Sita priezastis veikia komunikacinio
dialogo efektyvuma, nes mokytojo profesiniai
diskursai yra institucinio pobtdzio, o ugdy-
tinio kuriami turinio naratyvai taip pat remia
programose uzkoduota galios ir priklausomy-
bés nuo pedagogo situacija. Todél, dr. L. Fomi-
¢iovos nuomone, viena i§ pagrindiniy proble-
my rengiant mokytojus aukstojoje mokykloje
yra démesys ugdytinio ir ugdytojo tapatumo
ugdymosi aplinkai, sujungiant tiek formaliaja,
tiek ir neformaliaja, leidziancia reflektuoti jau
igyta patyrimg ir atpazinti A4S vaidmenj Siame
procese.

Praneséjas 1§ Latvijos universiteto dokt. Pa-
vels Jurs pranesime ,,PilietiSkumo skatinimo
i§Stikiai pedagoginiame procese” nagringjo
viena i§ asmeninio ir kolektyvinio tapatumo
ugdymosi salyguy — dalyvavima visuomeneés
vieSajame gyvenime, veiklose, kurios tampa
naudingos ne tik dalyvaujanciam individui,
bet ir visai visuomenei. Kokiais metodais tai
skatinti? Pranes¢jas i §i klausima atsako, kad
jis kalba apie pilieting socializacija, todel
ugdytojas ar blisimasis pedagogas, dalyvau-
damas toje veikloje, gali laisvai pasirinkti
kryptis, apsispregsti dél savo vaidmens, igyti
laisvesnes pasauléziiiros, pilietines nuostatas
bei isitvirtinti veikloje ir taip jsitikinti veiklos
veiksmingumu jo asmeninio, kolektyvinio
tapatumo raiskai. Tuomet i§ socialiniy {sipa-
reigojimy nepripazistancios elgsenos, kurig
daznai ugdytojams, ugdytiniams / studentams
sitilo ziniasklaida ir tuo plétoja destruktyvius
socializacijos pavyzdzius, socialiai reikSmin-
gos veiklos dalyviai gali ugdytis atitinkama
elgsena bei vertybiy sistema. Tada daugeliui
mokytojuy, mokiniy, studenty pradés rupéti
visuomenés gyvenimas, o prisitaikyma prie
deformuoty aplinkybiy pakeis pamatinémis

escalated by curricula and textbooks, some of
which are intended for the teacher (curricula)
and others, for the learner. That is why this
reason influences effectiveness of their
communicative dialogue because the teacher’s
professional discourses are institutional,
whilst narratives created by the learner also
support the situation of power and dependence
on the teacher encoded in curricula. In Dr.
L. Fomichova’s opinion, one of the main
problems training teachers at the higher
education institution is focus on environments
for self-development of the learner’s and the
educator’s identity, combining both formal
and informal environments, enabling to reflect
the already acquired experience and recognise
the role of the Self in this process.

The speaker from the University of Latvia,
doctoral student Pavels Jurs in his paper
“Challenges of Encouraging Public Spirit in
the Pedagogical Process” analysed one of the
conditions of self-developing personal and
collective identity — participation in public
life, activities of the society, which become
useful both for the participating individual
and the whole society. What are the methods
encouraging it? The speaker replies that
he speaks about civic socialisation, that is
why the learner or the prospective teacher,
participating in that activity, can freely
choose activities, decide about his/her roles
in it, acquire more liberal worldview, civic
approaches, consolidate himself/herself in
activities and this way ascertain the efficacy
of such activities for manifestation of his/her
personal, collective identity. Then participants
of socially significant activities can proceed
from behaviour which does not acknowledge
social commitments, so often offered by the
media for educators’, learners’/students’
this way developing destructive examples
of socialisation, to self-development of
corresponding behaviour and value system.
Then many teachers, pupils, students will start
being concerned about life of the society and
adjustment to deformed circumstances will be
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ugdymo vertybémis grindziamas individualus
ar kolektyvinis pasiprieSinimas joms.

Pirmos sekcijos Mokytojy ir ikimokyklinio
ugdymo pedagogy rengimo ir profesinés kar-
Jeros filosofija: tradicionalizmas vs postmo-
dernizmas idéja — kintanéiy socialiniy, kul-
tiriniy, ekonominiy ugdymo konteksty idéja
bei mokinio ir mokytojo, studento asmeninio,
kolektyvinio, profesinio tapatumo kaita. Sek-
cijoje, remiantis Lietuvos ir Belgijos Svietimo
sistemy atveju analize, buvo nagrinéjamos
mokytojy ir mokiniy socialiniy kompeten-
ciju ugdymosi problemos mokykloje (prof.
dr. G. Gedyviliené). Taip pat buvo gilinamasi
1 mokytojuy profesinio tobulinimosi poreikiy
kaita ir ateities prognozes (doc. dr. R. Bubnys,
mokytoja A. Kairiené¢). Daug démesio sekci-
joje buvo skiriama tarpkultiiriniy kompeten-
cijy raiskai ir ugdymui(si). Tuo tikslu buvo
pasitelkiama mokytoju asmeniniy biografiju
kontentiné analizé (A. Medveckis). Aptariant
tarpkultiirinio ugdymosi realizavimo situacija,
buvo analizuojamos tokio ugdymosi galimy-
bés mokykloje, lietuviy literatiiros pamokose
(mg. E. Magiene, dr. B. Silénien¢). Sekcijoje
taip pat nagrinéta didaktiniy mokytojo kompe-
tencijy raiSka paradigminio virsmo kontekste
(doc. dr. R. Poceviciené). Akcentuota, kad i$
esmeés keiciantis mokymosi paradigmai, kyla
nauji reikalavimai mokytojui, todél praneséja
sitilé ypatinga démesi skirti basimy mokytoju
didaktiniy kompetencijy ugdymui aukstojoje
mokykloje. Savaiminiu biidu namy aplinkoje
besimokancio vaiko kultiirinio identiteto kai-
tos problemas nagrinéjo dr. K. Rudyte.

Sekcijoje Meninis, kiino kultiros bei spor-
to ugdymas ir mokytojy rengimo problemos
daryti praneSimai iSsiskyré inovatyvumu,
kiirybiskumu, naujoviy paieskomis, nebijant
lauzyti pedagoginéje praktikoje susidariusiy
stereotipy. Pagrindinémis pranesimy ir disku-
sijy temomis tapo muzikos ir choreografijos
pedagogika (doc. dr. V. Zalys, dr. Inga Gaile,
dokt. E. Veizens), olimpinés kultiiros puoselé-

replaced by individual or collective opposition
to them, grounded on fundamental values of
education.

The idea of the first section Philosophy
of Teachers’ and Pre-School Pedagogues’
Training  and  Professional Career:
Traditionalism vs Postmodernism” is the
idea of changing social, cultural, economic
educational contexts and the shift of identity
of the pupil and the teacher, of the student’s
personal, collective, professional identity.
Based on the analysis of education system
cases of Lithuania and Belgium, problems
of self-development of teachers’ and pupils’
social competencies at school were analysed
(Prof. Dr. G. Gedvilien¢). The shift in
teachers’ professional in-service training
needs and forecasts for the future were
also analysed (Assoc. Prof. Dr. R. Bubnys,
teacher A. Kairiené¢). Much attention in the
section was paid to manifestation and (self-)
development of intercultural competencies.
To do this, content analysis of teachers’
personal traits was employed (A. Medveckis).
Discussing implementation of intercultural
self-education, possibilities of such self-
education during Lithuanian language
lessons were analysed (Mg. E. Magiené, Dr.
B. Silénien¢). Manifestation of the teacher’s
didactic competencies in the context of the
paradigmatic shift was also discussed in the
section (Assoc. Prof. Dr. R. Poceviciené). It
was emphasised that alongside with essential
changes in the learning paradigm the teacher
encountered new requirements; therefore, the
speaker offered to pay particular attention
to development of prospective teachers’
didactic competencies in the higher education
institution. Problems of the shift of the child’s
cultural identity in case of self-directed
learning in home environment were analysed
by Dr. K. Radyté.

Papers read in the section Artistic, Physical
Education and Sports Education and Teacher
Training Problems distinguished themselves
by innovativeness, creativity, search for
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jimas ir gana kontraversiskai vertinamas pri-
émimas | kiino kultiiros ir meny studijas (doc.
dr. S. Norkus, doc. dr. L. Grajauskas, lekt. A.
Grabauskas). Ivykusios mokslinés diskusijos
metu prieita prie nuomongs, jog postmodernis-
tiniai i§S0kiai kelia bitinuma naujai permas-
tyti meno, kiino kultiiros ir sporto mokytoju
ugdymosi problemas, rengiant juos universi-
tetuose kelti drasius, nors kartais ir rizikingus
klausimus, iSanalizuoti anks¢iau egzistavusias
pedagogy rengimo praktikas, numatyti naujus,
inovatyvius mokytojuy rengimo modelius, ape-
livojant i drasy, nors kartais ir mégstantj rizi-
kuoti biisima pedagoga, kuris sava identiteta
kuria ne prisitaikydamas prie esamy taisykliy,
o eksperimentuodamas ir toleruodamas ugdy-
tiniy ir mokytojy tapatumy ivairove.

Sekcijoje Mokytojas ir mokinys Siuolaikiné-
je mokykloje: kompetencijos, mokymosi pro-
blemos ir sprendimai prane$éjai nagrinéjo
aktualias mokyklinio mokymo(si) problemas,
aptardami jas skirtingais socialiniais, kultiiri-
niais, ekonominiais aspektais. Pranes¢ja doc.
dr. N. Luse analizavo studenty ir mokytojy
mokymosi groti pianinu ypatumus, suformu-
lavo muzikos mokytoju profesiniy kompeten-
cijuy kaitos problemas, nagrinéjo ju rengimo
modelius Latvijos universitetuose. Patyciy
prevencijos organizavimo bendrojo lavinimo
mokykloje prielaidas, nurodydamas mokytoju
funkcijas ir atsakomybés pasiskirstyma, nagri-
néjo dokt. G. Girdvainis. Sis prane§imas su-
kélé ypac audringas diskusijas, kurios patvirti-
no, kad patycCiy problema mokykly gyvenimo
tikrovéje yra isties aktuali, o mokytojy ben-
druomené stokoja patirties ja spresti. Pranese-
jas nurodé, kad paty¢iy prevencija yra kom-
pleksiné problema, kurios sprendimas priklau-
s0 nuo visy mokymo proceso dalyviy (tévuy,
mokytojy ir mokiniy) dalyvavimo ir bendra-
darbiavimo. Pranesime ,,Vyresniyju paaugliy
vertybés ir ateities lukesciai Svietimo refor-

novelties, being not afraid to break stereotypes
formed in pedagogical practice. Main topics
of papers were pedagogy of music and
choreography (Assoc. Prof. Dr. V. Zalys,
Dr. Inga Gaile, doctoral student E. Veizens),
nurturance of Olympic culture and quite
controversially valued enrolment to physical
education and art studies (Assoc. Prof. Dr.
S. Norkus, Assoc. Prof. Dr. L. Grajauskas,
lecturer A. Grabauskas). During the scientific
discussion it was concluded that postmodern
challenges required to rethink problems of
self-education of art, physical education and
sports teachers, raise brave though sometimes
risky questions in university teacher training,
analyse previous teacher training practices,
foresee new innovative teacher training
models, appealing to the brave pedagogue
who sometimes takes risks and creates his/
her identity not adjusting to existing rules
but experimenting and tolerating diversity of
learners’ and teachers’ identities.

In the section The Teacher and Pupil in
the Contemporary School: Competencies,
Learning Problems and Solutions speakers
analysed relevant problems of teaching/
learning at school, discussing them in different
social, cultural, economic aspects. The speaker
Assoc. Prof. Dr. N. Luse analysed peculiarities
of students’ and teachers’ learning to play the
piano, formulated problems of the shift in
professional competencies of music teachers,
analysed models of their training at Latvian
universities. Prerequisites of organising
bullying prevention at the comprehensive
school, indicating teachers’ functions and
responsibility distribution were analysed by
doctoral student G. Girdvainis. This paper
aroused particularly stormy discussions,
which confirmed that the problem of bullying
in the reality of schools was really urgent and
the teachers’ community lacked experience to
solve it. The speaker indicated that bullying
prevention was a complex problem, the
solution of which depended on participation
and cooperation of all participants of the
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mos kontekste, remdamosi medziaga tyrimo,
kuriam atlikti panaudojo originalig tyrimo me-
todika, lekt. V. Dapkeviciené, A. Utakyté nu-
rodé, jog vyresnieji paaugliai savo likescius
sieja su Seima, jos kiirimu ir gerove. Taciau es-
tetiniy vertybiy, aktualuma paaugliai ivertino
ne itin aukStais balais ir tuo pademonstravo,
jog jie yra pasimete¢ Siuolaikiniy vertybiy pa-
saulyje ir apeliuoja i vieng i§ pagrindiniy tra-
diciniy vertybiy — Seimos buvima. Paranesime
,»,Savivaldy mokymasi jgalinanciy edukaciniy
veikly raiska® doc. dr. R. Geleziniené, doc.
dr. R. Jasnauskaité, doc. dr. N. Kvedaraité,
doc. dr. G. Strazdiené savivaldy mokymasi
apibiidino kaip inovatyvy ir pademonstravo,
kad jis apima postmoderniosios mokymosi
paradigmos suponuotas veiklas. Autorés, visy
pirma, analizavo savivaldy mokyma(si) grin-
dziancias teorijas, o véliau pristaté kokybinio
tyrimo rezultatus. Tyrimo rezultatai demons-
truoja, jog savivaldaus mokymosi strategijos
apima tiek ugdymo(si) biidus, formas, meto-
dus, tiek tokiam mokymui(si) aktualius soci-
alinius, kulttirinius ugdymosi veiksnius. Pra-
nesime ,,Matematikai gabiy vaiky ugdymo
technologijuy ypatumai“ dr. T. Bakanoviené
analizavo matematikai gabiy vaiky ugdymo
ypatumus, iSrySkino mokytoju kompetencijas,
identifikuodama vaiky mokymosi galimybes.
Ji parodé, kaip remiantis Siomis Ziniomis ga-
lima kurti gabiy vaiky ugdymosi sistemas ir
ieskoti konkreciy technologiju. Mokslininkeés
atlikto kokybinio tyrimo rezultatai parod¢, kad
gabaus vaiko savybiy pazinimas pedagogams
yra svarbus motyvas pasirenkant vaiky ugdy-
mosi technologijas, nors modeliuodami gabiy
vaiky ugdymo procesa, jie nepakankamai atsi-
zvelgia 1 $iy vaiky ypatybes.

Sekcijoje Mokytojy rengimo aukstojoje mo-
kykloje inovacijos ir kaitos kryptys skaitytame
pranesime ,,Socialiniy pedagogu kolegu tinklo
veiklos galimybés® dr. J. Melnikova atskleidé,
jos nuomone, vieng i§ pagrindiniy pedagogu

teaching process (parents, teachers, pupils).
In the paper “Values and Future Expectations
of Senior Adolescents in the Context of the
Education Reform” lecturers V. Dapkeviciené,
A. Utakyté indicated that senior adolescents
related their expectations to the family, its
creation and welfare. But adolescents rated
relevance of such values as aesthetic not
very high and this way demonstrated that
they were lost in the world of contemporary
values and appealed to one of the main
traditional values: existence of the family.
The authors of the paper “Manifestation
of Educational Activities Enabling Self-
Directed Learning” (Assoc. Prof. Dr. R.
Geleziniené, Assoc. Prof. Dr R. Jasnauskaité,
Assoc. Prof. Dr. N. Kvedaraité, Assoc. Prof.
Dr. G. Strazdiené) described self-directed
learning as innovative and demonstrated that
it encompassed activities presupposed by the
postmodern learning paradigm. The authors
first of all analysed theories grounding self-
directed teaching/learning and later presented
results of the qualitative research. Research
results demonstrate that strategies of self-
directed learning encompass both ways,
forms, methods of (self-)education and social,
cultural self-education factors relevant to such
teaching/learning. In the paper “Peculiarities
of Technologies for Education of Children
gifted for Mathematics” Dr. T. Bakanoviené
analysed peculiarities of education of children
gifted for mathematics, highlighted teachers’
competencies, identifying children’s learning
possibilities. She demonstrated that, based on
this knowledge, systems of self-education of
gifted children could be designed and concrete
technologies could be searched. Results of the
conducted qualitative research demonstrated
that cognition of the gifted child’s traits for
teachers was an important motive choosing
technologies of children’s self-education
though while modelling the gifted children’s
education process, they insufficiently
considered these children’s peculiarities.

In the section [Innovations of Teacher
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rengimo universitete salygu — kolegy tinklo
sudaryma. Ji teigia, kad butent tada pedagogu
profesinis tobul¢jimas vyksta dalijantis geraja
patirtimi, ieSkant efektyviy darbo metody, ino-
vatyviy problemy sprendimo keliy. Be to, in-
formacijos sklaidos pagrindu tinklo nariai turi
galimybe jgyvendinti viena i§ funkciniy kom-
petenciju — informacijos valdyma. Pranes¢jos
teigimu, dalijimasis instrumentine bei emoci-
ne kolegy parama atlieka profesinio nuovargio
bei ,,perdegimo® sindromo prevencija. Prane-
Sime ,,Déstytojy ir studenty tarptautiniy mai-
ny programy uzsienio universitetuose patirties
poveikis® doc. dr. M. Urdzina-Deruma ir doc.
dr. L. Selvaha atskleidé Latvijos universiteto
destytojuy ir studenty, dalyvaujanciy tarptau-
tinése mainy programose uzsienio universi-
tetuose patirties poveikio namy tikio ekono-
mikos, technologijy ir amaty studijy procesui
tyrimo rezultatus. PraneSime ,,Integruoto uz-
sienio kalbos tobulinimas mokymosi procese*
doc. dr. D. Liepa ir doc. dr. A. Dudkina anali-
zavo naujas praktinio uzsienio kalbos moky-
mosi galimybes, integruojant §i procesa i {vai-
rias studijy programas ir taip ugdant profesi-
nés uzsienio kalbos gebéjimus. Sio pranesimo
idéja papildé pranesimas ,,Déstytoju, studenty
ir absolventy (mokytoju) kalbos kulttira“ (doc.
Jame praneséjai aktualizavo kalbos kulttiros
klausimus ir pagrindé kalbos kultiiros ugdymo
sistema, taikoma Siauliy universitete. Jie ana-
lizavo dalyko ,,Specialybés kalbos kultiira“
turinj ir rezultatus, kurie apima viesaji kalbé-
jima, moksling ir profesing kalba, rasto darby
kalbos kulttira. Diskusijose lyginta Lietuvos ir
Latvijos $vietimo sistemose, ypa¢ aukstajame
moksle, funkcionuojanti valstybiniy istatymy
sistema ir nurodyta, kaip ji pagrindzia univer-
sitety studenty, bendrojo lavinimo mokykly
moksleiviy rastingumo ugdymo prioritetus.
Pranes¢jai nurodé, jog Lietuvoje, rekomen-
davus Valstybinei lietuviy kalbos komisijai,

Training at the Higher Education Institution
and Trends of Shift in the paper “Possibilities
of the Network of Social Pedagogues’
Colleagues” Dr. J. Melnikova stated that in her
opinion, one of the key conditions of teacher
training at the university was creating the
network of colleagues. She states that namely
then pedagogues’ professional improvement
takes place sharing good experience, searching
for effective work methods, innovative ways
of solving problems. Besides, based on
spread of information, network participants
have a possibility to implement one of the
functional competencies — the information
management competency. According to the
speaker, sharing instrumental and emotional
colleagues’ support prevents professional
tiredness and burnout syndrome. In the paper
“The Impact of Experience Teachers’ and
Students’ International Exchange Programmes
in Foreign Universities” (Assoc. Prof. Dr.
M. Urdzina-Deruma and Assoc. Prof. Dr. L.
Selvaha) the authors disclosed the research
results about the impact ofteachers and students
of the University of Latvia, who participated
in international exchange programmes in
foreign universities, on the process of studying
household economy, technologies and crafts.
In the paper “Integrated Foreign Language
Improvement in the Learning Process”
(Assoc. Prof. Dr. D. Liepa and Assoc. Prof.
Dr. A. Dudkina) the authors analysed new
possibilities of learning a foreign language,
integrating this process into various study
programmes and this way developing
professional foreign language abilities. The
idea of this paper was supplemented by the
paper “Teachers’, Students’ and Graduates’
(Teachers’) Language Culture” (Assoc. Prof.
Dr. S. Tuménas and Assoc. Prof. Dr. O. L.
Gudzineviéiaité). The speakers actualised
issues of language culture and grounded the
system of developing language culture applied
at Siauliai University. They analysed content
and results of the subject “Language Culture
of the Speciality”, which encompasses public
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nuo 2003 m. i aukstyju mokykly studijy pro-
gramas buvo itrauktas ,,Specialybés kalbos
kultiiros* kursas. Kitame pranesime ,,Koope-
ruoty studijy modelio iSbandymas pasitelkiant
virtualia bendradarbiavimo aplinka pedagogu
rengimo procese” (doc. dr. R. Vilkonis ir dokt.
R. Burskaitiené) buvo pristatyta kooperuo-
ty studijy modelio diegimo patirtis rengiant
pedagogus Siauliy universiteto Edukologijos
fakultete (pradinio ir ikimokyklinio ugdymo
pedagogikos studijose). Pranesime akcentuo-
ta virtuali bendradarbiavimo aplinka, kuriama
kooperuoty studijuy proceso dalyviy (déstyto-
jo, studenty, priimanéiy institucijy pedagogu)
nuotolinei komunikacijai. Diskusijose iSais-
kéjo, jog Latvijos universitetuose kooperuoty
studiju modelis rengiant pedagogus kol kas
netaikomas, todél atsiranda tolesnés jo plétros
galimybés ne tik Lietuvos, bet ir Latvijos uni-
versitetuose.

Testingje tarptautinéje mokslinéje konfe-
rencijoje ,,Mokytojy rengimas XXI amziuje:
poky¢iai ir perspektyvos® uzsimezgé kolegis-
ki kontaktai tarp Lietuvos ir uzsienio aukstyjy
mokykly, rengian¢iy pedagogus. Tuo pagrin-
du atsirado naujos galimybés plétoti rysSius
su uzsienio Saliy, ypa¢ su Latvijos (Liepojos,
Rygos, Jelgavos) universitetais. Konferen-
cija tapo reikSminga moksliniy diskusijy ir
atradimy mokykla ne tik patyrusiems moks-
lininkams, bet ir jauniesiems, ypa¢ — dokto-
rantams. Tarptautiné moksliné¢ konferencija
suteiké naujy idéjy moksliniams tyrimams,
ponuotus naujus pedagogy rengimo auksto-
joje mokykloje klausimus, sudaré galimybes
mokslininkams, doktorantams isijungti { ben-
dradarbiaujancias pagal interesus tarptautines
tyréju grupes. Konferencija reikSminga kuriant
naujas pedagogy rengimo strategijas Lietuvos
universitetuose.

speaking, scientific and professional language,
language culture of written works. During the
discussions the legal framework functioning
in education, particularly in higher education
of Lithuania and Latvia was compared and
it was indicated how it grounded priorities
of developing literacy of university students
and comprehensive school pupils. In another
paper “Trying out of the Model of Service
Learning, Employing Virtual Cooperation
Environment in the Teacher Training Process”
the authors (Assoc. Prof. Dr. R. Vilkonis and
doctoral student R. Burskaitiené) presented
the experience of implementing service
learning model in teacher training at Siauliai
University. The authors emphasised virtual
cooperation environment used for distance
communication by participants (the teacher,
students, teachers of accepting institutions). It
was found that such model was not yet applied
in Latvia and this opened up possibilities of
its further development both in Lithuanian and
Latvian universities.

The continuous scientific conference
enabled collegial contacts between Lithuanian
and foreign higher education institutions
training teachers and cooperation possibilities
with universities of foreign countries, Latvia
in particular (Liepaja, Riga, Jelgava). The
conference became a significant school
of scientific discussions and discoveries
both for experienced scientists and young
ones, particularly doctoral students. The
international scientific conference provided
with new ideas for scientific researches,
it actualised new teacher training issues
presupposed by postmodernism challenges,
created possibilities for scientists, doctoral
students to join international cooperating
researchers’ groups according to their interests.
The conference is significant creating new
teacher training strategies in Lithuanian
universities.
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