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Straipsnyje analizuojamos mokytojy patirtys, ugdant mokinius, turinéius elgesio ir (ar) emocijy

problemy (sutrikimy ir (ar) sunkumy). Analizuojama, pagal kokius pozymius mokytojai atpaZjsta elge-
sio ir (ar) emocijy problemy turinéius mokinius; kokiy sunkumy kyla pedagogams, ugdantiems vaikus,
turinius elgesio ir (ar) emocijy problemy; koks yra §iems mokiniams mokykloje teikiamos pagalbos
pobidis ir poreikis; kokius pagalbos ir paramos buidus pedagogai taiko ugdydami mokinius, turinéius
elgesio ir (ar) emocijy problemy. Tyrimo rezultatai liudija, kad tyrime dalyvavusiy pedagogy veiklos
patirtys su mokiniais, turindiais elgesio ir (ar) emocijy problemy, labai orientuotos j klinikinj (akcen-
tuojami sutrikimai, sunkumai siejami su vaiku ir kt.) ir bihevioristinj kryptinguma (orientuojamasi j el-
gesio ,,normalizavimg®, reguliavima, valdyma ir pan.) ir nepakankamai siejasi su sisteminiu pozitiriu
(orientacija j sgveikas su kitais ugdymo dalyviais ir iy sgveiky tobulinimg). Pedagogy nurodomi resur-
sai (specialisty pagalbos ir papildomy 1é8y poreikis; vaiko pazinimas ir ugdymo individualizavimas;
tévy jtraukimas ir komandinis darbas) rodo, kad pedagogai supranta bendradarbiavimo, sgveiky, ko-
mandinio darbo, individualaus pri¢jimo svarbg, jveikiant mokiniy elgesio ir (ar) emocijy sunkumus ir
normalizuojant jy elgesj bei bendravima su kitais mokiniais ir mokytojais. Vis délto su tiesioginiu as-
meniniu pedagogy indéliu ir atsakomybe siejasi tik tre¢dalis sitlymy (vaiko pazinimas ir ugdymo indi-

vidualizavimas bei komandinio darbo stiprinimas).
Esminiai ZodZiai: elgesio ar (ir) emocijy sutrikimai, elgesio ar (ir) emocijy sunkumai, ugdymo

pagalbos poreikis, ugdymo pagalba ir resursai.

Ivadas

Moksliné problema ir jos aktualumas.
Naujojoje negaliy, sutrikimy ir sunkumy klasifi-
kacijoje’ elgesio ar (ir) emocijy sutrikimai apibi-
dinami kaip heterogeniska grupé sutrikimy, pasi-
reiskianciy elgesio ar (ir) emocinémis reakcijomis,
rysSkiai besiskirian¢iomis nuo jprasty amziaus,
kultiiros ir etiniy normy, bei iSreik§tu nedémesin-
gumu, impulsyvumu ar (ir) prasta elgesio regulia-
cija. Jiems budinga, kad tai néra tik laikina, tikéti-
na reakcija j stresa keliancius aplinkos jvykius;
nuolat pasireiskia ne maziau kaip dviejose skirtin-

1 LR SMM ministro 2011-07-13 jsakymas Nr. V-1265/V-
685/A1-317 ,,Mokiniy, turinciy specialiyjy ugdymosi porei-
kiy, grupiy nustatymo ir jy specialiyjy ugdymosi poreikiy
skirstymo | lygius tvarkos apraso* 1 priedas).
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gose srityse; nepasiduoda intervencijoms, taiko-
moms bendrojo ugdymo aplinkoje. Aktyvumo
ar (ir) demesio sutrikimai pasireiskia amziaus
neatitinkanciais démesingumo (nesugebéjimas
pakankamai ilgai iSlaikyti démesj, baigti pradéta
darba), padidéjusio aktyvumo arba hiperaktyvumo
(bégiojimas, judéjimas, triuk§mavimas, kai reikia
sédéti ramiai, jkyrus elgesys) ir impulsyvumo
(nesugebéjimas sulaukti savo eilés, atidéti noro
ispildymo) pozymiais. Sie pozymiai ry$kéja jau
ikimokykliniame amziuje. Sutrikimas pastebimas
bent dviejose aplinkose (pavyzdziui, namuose ir
mokykloje) ir turi jtakos atitinkamam raidos eta-
pui budingam funkcionavimui socialinéje srityje,
mokykloje, namie ar kitoje aplinkoje. Sie sutriki-
mai néra salygoti autizmo ar emociniy sutrikimy.
Elgesio sutrikimai pasireiskia pasikartojan¢iu ir
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nuolatiniu kity teises pazeidzianciu, agresyviu ir
provokuojamu jzaliu elgesiu. Elgesio sutrikimai
nustatomi, kai tokio elgesio trukmé didesné nei 6
meénesiai, taip pat butina atsizvelgti j vaiko am-
ziaus tarpsniams buidingus elgesio ypatumus. Pa-
vieniai asocialiis, nusikalstami poelgiai dar néra
pagrindas §iai diagnozei. Turintiems §iy sutrikimy
budingas pyktis, dirglumas, irzlumas, $iurk$tumas,
nemandagumas, autoritety neigimas, maza tole-
rancija frustracijai, pykc¢io priepuoliai, atsakomy-
bés stoka, nesugebéjimas uzsibrézti ir siekti tikslo,
uzuojautos, gédos, jzvalgy stoka. Elgesio sutriki-
mai gali prasidéti vaikystéje arba paauglystéje.

Emocijy sutrikimai pasireiskia nerimu dél
savo elgesio, moksly, namy darby, egzaminy,
ateities ir kt. dalyky, jprastos veiklos vengimu,
nuolatine liidna nuotaika, irzlumu, jautrumu,
ankstesnio susidoméjimo praradimu bei nuovargiu
ir jtampa. Sie sunkumai yra nuolatiniai ir Zymiis,
neatitinka raidos etapui budingo elgesio ir trikdo
asmens mokymosi veikla, gebéjimus uzmegzti ir
palaikyti patenkinamus tarpusavio santykius su
bendraamziais bei suaugusiaisiais.

Edukacingje praktikoje Zzymiai dazniau
susiduriama ne su elgesio ir emocijy sutrikimais, o
su elgesio ir emocijy sunkumais, pasireiskianciais
netinkamu, nepriimtinu elgesiu tam tikrose situa-
cijose. Dreikursas (Dreikurs, et al., 1982) aprasé
netinkamo elgesio tikslus (démesio, jégos, kersto
sickimas ir atsitraukimas, bejégiskumo demonst-
ravimas). Sie tikslai susije su vaiko netinkamu
elgesiu siekiant uzsitikrinti sau ,,ypatinga™ padét;.
Tyréjai (Geleziniené, Ruskus, Balcitinas, 2008)
pastebi, kad elgesio ir emocijy sunkumy turintis
mokinys ugdymosi procese susiduria su skirtin-
gomis ir mazai deran¢iomis tarpusavyje jvairiy
mokytojy veiklomis. Per viena mokykline dieng
mokinys, ypa¢ dalykingje sistemoje, gali patirti
platy diapazong mokytojy veikly bei sgveiky: nuo
orientacijos j konstruktyvias saveikas ir pozityvy
elgesj iki socialinés atskirties konstravimo, stig-
matizavimo ar net ekskliuzijos. Pastebima, kad
mokytojy kolegialios veiklos stoka, kai kiekvienas
dirba ,,savo kabinete*, numatydamas ,,savo® veik-
los strategijos ir elgesio valdymo, kontrolés ar
jveikimo biidus, ne tik kad nepadeda mokiniui
iveikti emocijy ar elgesio sunkumy, bet ir inicijuo-
ja komunikacine distancijg ar net konfliktinius
santykius.

Tyrimuose apie vaikus, turin¢ius elgesio
ir (ar) emocijy problemy, atsiskleidzia skirtingi
pozitiriai j Siuos vaikus, skirtingos ugdytojy veik-
los strategijos. Vienu atveju akcentuojami vaiko
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sutrikimo ar netinkamo elgesio pozymiai ir prie-
zastys, taikomos strategijos, siekiant jveikti vaiky
netinkama elgesj (Delfos, 2004; Hampton, Hess-
Rice, 2004; SamaSonok, Gudonis, Juodraitis, 2010
ir kt.). ] mokiniy problemas daznai zitirima kaip }
individualiag vaiko problemg, retas j konteksta
orientuotas pozitris (Evans, Haarden, Thomas,
2004; Davis, Florian, 2004 ir kt.). Retai kuriamos
specialios mokymo aplinkos elgesio ir emocijy
sutrikimy prevencijai ar valdymui (Mooij, Smeets,
2009 ir kt.) Sisteminiam pozitriui badinga, kad
problema ir jos sprendimo biidai analizuojami per
vaiky, turinciy elgesio ir (ar) emocijy problemy,
saveikas su kitais ugdymo dalyviais ir Siy saveiky
tobulinimg (Evans, Haarden, Thomas, 2004;
Thacker, Strudwick, Babbedge, 2002 ir kt.). Ty-
rimuose méginama tipologizuoti mokytojy veik-
las, ugdant elgesio ir emocijy sutrikimy turincius
vaikus (Geleziniené, Ruskus, Bal¢itnas, 2008 ir
kt.), apzvelgiamos veiksmingo $iy vaiky ugdymo
strategijos (Davis, Florian, 2004; Dervinyté-
Bongarzoni, 2008; Evans, Haarden, Thomas,
2004; Geciené, 2008; Thacker, Strudwick, Bab-
bedge, 2002 ir kt.).

Siame tyrime kalbama apie mokinius, tu-
rin¢ius elgesio ir emocijy problemy (sutrikimy
ir (ar) sunkumy), grieztai nediferencijuojant, ku-
riai (sutrikimy ar sunkumy) grupei jie priklauso.
Vaiky elgesio ir (ar) emocijy sutrikimas dokumen-
tuose daZnai nebiina uZfiksuotas, nes tévai nesi-
kreipia i gydytojus, o iSvada apie sutrikima gali
daryti ir jrasyti tik gydytojas (vaiky psichiatras).
Pedagogy pateikiama informacija apie mokinius,
turinCius elgesio ir (ar) emocijy sutrikimy, kont-
roversiska (Alisauskas ir kt., 2011). Pedagogai
teigia, kad, spr¢sdami netinkamo elgesio proble-
mas, jie renkasi pozityvias elgesio valdymo prie-
mones, tac¢iau kas antram apklaustam pedagogui
budingos segregacinés nuostatos vaiky, turinciy
EES, atzvilgiu. Aktualu aiskintis pedagogy patir-
tis, ugdant mokinius, turinius elgesio ir (ar) emo-
Cijy problemy, siekiant pozityviy patiréiy sklai-
dos, netinkamo elgesio prevencijos ir ugdymo
dalyviy saveiky optimizavimo (EEP).

Tyrimo objektas — mokytojy patirtys,
ugdant mokinius, turinc¢ius EEP.

Tyrimo tikslas — atskleisti pedagogy
edukacinés praktikos patirtis, ugdant mokinius,
turincius elgesio ir emocijy problemy.

Uzdaviniai:

1. Nustatyti, pagal kokius pozymius mokyto-
jai atpazjsta elgesio ir (ar) emocijy proble-
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my (sutrikimy ar sunkumy) turin¢ius moki-
nius.

2. Nustatyti, kokiy sunkumy kyla pedago-
gams, ugdantiems vaikus, turin¢ius EEP.

3. I$siaiSkinti mokiniams, turintiems EEP,
mokykloje teikiamos pagalbos pobudj ir
poreikj.

4, ISsiaiskinti, kokius pagalbos ir paramos
budus taiko pedagogai ugdydami mokinius,
turincius EEP.

Tyrimo dalyviai. Tyrime dalyvavo dviejy

miesto ir rajono bendrojo ugdymo mokykly II-
IV klasiy mokytojai (N =101), ugdantys moki-
nius, turin¢ius elgesio ar (ir) emocijy problemy.

Tyrimo metodai ir metodologija. Taiky-
tas anketinés apklausos metodas. Mokytojams
pateikta anketos, kurig sudaré A. AliSauskas, R.
Geleziniené, B. Gudinavicius, D. Gerulaitis, L
Kaffemaniené, L. Milteniené, dalis apie mokinius,
turinCius elgesio ar (i) emocijy sutrikimy
(http://www.smm.lt/svietimo_bukle/docs/ataskaita.
pdf).

Anketos dalj sudaro uzdaro tipo klausimai
ir vienas atviras klausimas. Pateikti 6 klausimy
blokai. Anketos struktiirinés dalys:

o Demografiniai duomenys apie pedagogus:
lytis, pedagoginio darbo stazas, gyvenamoji
vieta, kur / kuo dirba;

. Klausimai apie mokiniy, turiniy elgesio
ir (ar) emocijy sutrikimy, poZymiy ir ug-
dymo situacijos identifikavima;

o Klausimai apie specialisty vaidmeny bei
funkcijy pasidalijimg, tenkinant specialiuo-
sius poreikius, pagalbos lygj ir poreikj;

. Klausimai apie mokytojy taikomas nepa-
geidautino mokiniy, turinciy elgesio ir (ar)
emocijy sutrikimy, elgesio valdymo prie-
mones;

. Klausimai apie fizinés aplinkos pritaikyma
mokiniams, turintiems elgesio ar (ir) emo-
cijy sutrikimuy;

° Klausimai apie problemas, su kuriomis
susiduria mokytojai, ugdydami Siuos moki-
nius, ir apie problemy sprendimo budus.

Tyrimo dalyviai rinkosi jiems priimting
atsakymo variantg (tikrai ne; ne; taip; tikrai taip).
StatistiSkai apdoroti duomenis buvo pasirinkta
SPSS 17.0 programiné jranga. Taikyta deskripty-
viné — aprasomoji analize.

Buvo i8dalyta 150 ankety, grjzo 101 (griz-
tamumas — 67%). Anketos buvo jteiktos tiesiogiai
mokytojams, prie$ tai susitarus su mokyklos va-
dovybe. Respondentés anketas pildé individualiai,
nesikiSant tyréjui.

Tyrimo rezultatai ir jy aptarimas

Pozymiai, pagal kuriuos mokytojai atpazjsta
elgesio ir (ar) emocijy problemy turin¢ius mo-
kinius

Remiantis Negaliy, sutrikimy ir sunkumy
klasifikacijoje pateikiamu elgesio ir emocijy su-
trikimy turiniu, pedagogy nurodyti poZymiai, ba-
dingi elgesio ir (ar) emocijy problemy turintiems
vaikams, buvo priskirti Siems faktoriams: démesio
ir aktyvumo sunkumai, elgesio sunkumai, emoci-
niai sunkumai. Sie faktoriai atskleidé jvairias pe-
dagogy patirtis, ugdant elgesio ir(ar) emocijy
sunkumy turin¢ius mokinius (zr. 1 lentele).

1 lentele
PoZymiai biidingi mokiniams, turintiems elgesio ir emocijy sutrikimy
Eil. .
nr. Teiginys M SD
Démesio ir aktyvumo sunkumai (M = 3,31)
Nedémesingumas, nesusikaupimas (nesugebéjimas pakankamai ilgai iSlaikyti démesj, baigti pra-
1. . 3,56 | 0,56
détg darba)
2. | Hiperaktyvumas (bégiojimas, judéjimas, triuk§mavimas, kai reikia sédéti ramiai, jkyrus elgesys) 3,53 | 0,54
3. | Impulsyvumas (nesugebéjimas sulaukti savo eilés, atidéti noro i§pildymo) 3,51 | 0,56
4. | Truksta valingo elgesio, savikontrolés, vengimas uzduoties 3,28 | 0,59
5. | Negatyvus, priesiskas, jzulus, provokuojamas elgesys 3,18 | 0,68
6. | Silpna mokymosi motyvacija (menkas susidoméjimas ankstesnémis veiklomis bei mokymusi) 3,16 | 0,73
7. | Melavimas, konflikty, mustyniy inicijavimas 2,92 | 0,67
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1 lentelés tesinys

Elgesio sunkumai (M = 2,35)

8. | Pasikartojantis ir nuolatinis kity teises pazeidziantis, agresyvus ir provokuojamas, jztilus elgesys 3,15 | 0,61

9. | Pamoky praleidingjimas ar pabégimas i§ mokyklos 2,41 | 0,70

10. | Vagystés, kity nuosavybés gadinimas, jsilauzimai 2,30 | 0,72

11. | Bégimas i$ namy ir (ar) negrizimas nakvoti be tévy leidimo 2,16 | 0,67

12. | Ziaurumas su gyviinais ar zmonémis, ty&inis padeginéjimas, bandymas prievartauti 2,14 | 0,71

13. | Ginklo ar kito daikto, kuriuo galima rimtai suzaloti, naudojimas 1,96 | 0,57

Emociniai sunkumai (M = 2,81)

14. | Emocijy staigis pokyc¢iai (jauéiasi litidni, daznai verkia ar atrodo bepravirkstantys) 2,95 | 0,71

15. | Populiarumo tarp bendraamziy ir nuolatinés artimos draugystés stoka 293 | 0,54

16. | Nesugebéjimas isilieti | bendraamziy grupe: izoliacija, bendraamziy atstiimimas 2,88 | 0,72

17. | Menkas saves vertinimas 2,80 | 0,77
Susirfipinimas, nerimas, intensyvios baimés, stipriai paveikian¢ios asmens funkcionavimg mokyk-

18. S AP 2,71 | 0,70
loje ir (arba) mokymosi veikloje

19. | Jauciasi beverciai, mano nieko negalintys padaryti gerai 2,59 | 0,72

Nuomoniy raiskoje (skal¢ nuo 1 iki 4)
auksciausi jverciai uzfiksuoti kategorijoje démesio
ir aktyvumo sunkumai (M =3,31). Mokytojai
teigia, kad jie daZniausiai susiduria su vaikais,
turinéiais $iy problemy: nedémesingumas, nesusi-
kaupimas (nesugebéjimas pakankamai ilgai islai-
kyti demesj, baigti pradétq darbg) (M = 3,56);
hiperaktyvumas (bégiojimas, judéjimas, triuksma-
vimas, kai reikia sédéti ramiai, jkyrus elgesys)
(M = 3,53); impulsyvumas (nesugebéjimas sulauk-
ti savo eileés, atideti noro iSpildymo) (M = 3,51).
Siy teiginiy atzvilgiu pedagogy nuomoné buvo
vieningiausia. Silpng mokymosi motyvacija miné-
jo kas antras pedagogas kaip neretg sunkumg,
kuris trukdo mokytojui ir mokiniui mokymo(si)
procese: niekas nejdomu, visiskai nenori dirbti;
visiSkai neturi mokymosi motyvacijos, nesistengia;
niekada nieko neklausia, nuolat reikia priminti,
kad dirbty. Reéiausiai (M =2,92) buvo minimas
teiginys melavimas, konflikty, mustyniy inicijavi-
mas.

Pedagogai nurodo mokiniy emocinius
sunkumus (M =2,81). Pedagogai pastebi gana
akivaizdzius emocinius sunkumus, dél kuriy kinta
mokiniy savijauta, nuotaika ar elgesys. Dazniau-
siai pastebimi: emocijy staigiis pokyéiai (jauciasi
liidni, daznai verkia ar atrodo bepravirkstantys)
(M =2,95); populiarumo tarp bendraamziy ir nuo-
latinés artimos draugystés stoka (M =2,93) (ver-
tinant §j teiginj pedagogy nuomonés skyrési saly-
giskai maziausiai (SD =0,54)); nesugebéjimas
isilieti | bendraamziy grupe: izoliacija, bendraam-
ziy atstimimas (M =2,88). Maziau pedagogy
teiginiy apie tai, jog mokiniai jauciasi beverciai,
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mano nieko negalintys padaryti gerai (M = 2,59),
taCiau Siuo pozitriu mokytojy nuomoniy jvairoveé
gana didelé (SD = 0,72).

Pedagogy nuomone, maziau iSreiksti mo-
kiniy elgesio sunkumai (M =2,35). I§ elgesio
sunkumy akivaizdziausi Sie: pasikartojantis ir
nuolatinis kity teises pazeidziantis, agresyvus ir
provokuojamas, jztlus elgesys (M = 3,15); pamo-
ky praleidinéjimas ar pabégimas i§ mokyklos
(M =2,41). Sitoks elgesys mokytojy yra pastebi-
mas, nes pazeidzia mokyklos vidaus taisykles,
kity asmeny teises, menkina mokytojo, kaip klasés
vadovo, vaidmen;.

Sunkumai, kylantys pedagogams, ugdantiems
vaikus, turincius EES

Pedagogy buvo praSoma nurodyti pro-
blemas ir sunkumus, kylancCius ugdant vaikus,
turinéius elgesio ar (ir) emocijy problemy. Peda-
gogy argumentai buvo apibendrinti turinio anali-
zeés metodu. ISskirtos 4 sritys, dél kuriy kyla pro-
blemy: vaiky démesio ir aktyvumo sunkumai;
netinkamo elgesio problemos; tévy pagalbos ir
domg¢jimosi stoka; vaiky emociniai sunkumai (Zr.
2 lentelg).
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2 lentelé

Problemos ugdant elgesio ar (ir) emocijy sun-
kumy turinc¢ius vaikus

_ . Teiginiy
Sunkumy pobudis skaidius %
Démesio ir aktyvumo problemos 60 51,3
Elgesio problemos 26 22,2
Tévy pagalbos ir doméjimosi stoka 15 12,8
Emociniai sunkumai 12 10,2
Kitos 4 3,4
117

Pedagogai kaip didziausig problemg ug-
dant vaikus, turinCius EES, iSskyré démesio ir
aktyvumo problemas: nespéja padaryti kas yra
uzduOta; svajotojas; labai issiblaskes,; nesugeba
susikaupti, o jei ir susikaupia, tai vos kelioms mi-
nutéms, visiskai nesusikaupia; noras ,,visa kame
dalyvauti; nuolatinis judéjimas ir muistymasis
trukdo kitiems mokiniams, atkreipia ir blasko jy
demesj. Antroje vietoje — netinkamas mokinio
elgesys. Jis pasireiskia tuo, kad mokinys kelia
grésme fiziskai; sukelia konfliktines situacijas;
uzkabinéja kitus mokinius, o paskui nukencia
pats; vaiko negatyvus elgesys neigiamai veikia
klasés draugus; konfliktuoja su kitais klasés vai-
kais; bendraudamas su draugais nori pasirodyti
kietesnis“, labai nemandagus, per pamokas
stengiasi i$siSokti, reikalauja démesio, nemato
savo blogybiy, kad ir kas atsitikty, nuolat kaltina
kitus, nepripazjsta savo kaltés, meluoja; pertrauky
metu reikia saugoti, kad nesusimusty su kuo ar
neskriausty silpnesniy uz save, puikus melagis,
nes daznai neatskiriu, kada jis meluoja, o kada
sako tiesq; labai trukdo,... cia yra musy klasés
,gyvsidabris“. Kai kurie pedagogai, kalbédami
apie netinkamg vaiky elgesj, nevengé parodyti ne
tik savo, bet ir klasés vaiky priesiskumg netinka-
mai besielgian¢io vaiko atzvilgiu: labai trukdo,
kai jo néra klaséje, visi vaikai dziaugiasi ir dirba;
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klaséje rojus — kai vaiko néra tq dieng. Kiti peda-
gogai neatsikrato jZeidzianciy ,,etikeCiy“, apibi-
dindami $iuos vaikus: ,,gyvsidabris “, ,,mano bri-
liantas“, ,,melagiukstis*, , lepanélis“. Galima
manyti, kad kartais net akivaizdziai demonstruo-
jamas neigiamas mokytojy pozitiris priesiskai
nuteikia kitus klasés vaikus prie§ mokinj, turintj
EEP. Kai kurie mokytojai teigé, kad nebezino, ka
daryti su tokiu mokiniu, nes $is neklauso, atsikal-
bingja, nedirba per pamokas. Dél jztulaus mokiniy
elgesio kai kurie pedagogai daznai jauliasi ,,i$-
musti i§ véziy®, ,,sugriiiva visa pamoka“.

Neretai mokytojai nurodo silpng moky-
mosi motyvacijg, budinga vaikams, turintiems
EES: jam niekas nejdomu; visiskai nenori dirbti;
visiskai neturi mokymosi motyvacijos, nesistengia;
niekada nieko neklausia, nuolat reikia priminti,
kad dirbty; sunku priversti dirbti. Gana daznai
tokie mokiniai paliekami likimo valiai, mokytojai
teisinasi, kad jei mokinys nenori mokytis — pats
kaltas.

Pedagogy nurodomos vaiky problemos ir
sunkumai (aktyvumo ir démesio, elgesio, emoci-
niai) sutampa su vaiky, turin¢iy EEP, bruozais.
Taigi, tam tikry bruozy turé¢jimas, pedagogy nuo-
mone, ir yra problema. Itin retai (13 proc. teigi-
niy) uzsimenama apie Seimos kontekstg ir visiskai
nekalbama apie mokyklos konteksta (jvairias sa-
veikas) ir jo jtaka vaiko elgesiui.

Pagalbos pobiudis ir poreikis vaikams, turin-
tiems elgesio ar (ir) emocijy problemy

Siekiant iSsiaiskinti teikiamos ir pageidau-
jamos pagalbos pobiidj vaikams, turintiems elge-
sio ar (ir) emocijy sutrikimy / sunkumy, pedago-
gams buvo pateikti klausimai, susij¢ su teikiama
specialisty pagalba, taikomomis nepageidautino
elgesio valdymo priemonémis ir fizinés aplinkos
pritaikymu.

Specialisty teikiama pagalba. Informacija
apie mokiniams teikiamg pagalbg ir jos poreikj
pateikiama 3 lenteléje.



SPECIALUSIS UGDYMAS 2013 1 (28)

3 lentelé
Pagalba mokiniams, turintiems elgesio ar (ir) emocijy problemy
Specialisty pagalba Teikiama pagalba M1 Pageidaujama pagalba M2 | M1 - M2
Socialinio pedagogo 2,45 3,29 -0, 84
Policijos pareigiiny 2,41 2,96 -0,55
Vaiky teisiy apsaugos tarnybos specialisty 2,08 3,25 -1,17
Psichologo 2,05 3,52 1,47

Lentelés paaiSkinimas:
e Vertinimo skalé nuo 1 iki 4.

o Teikiama pagalba turéty biiti stiprinama, kai, respondenty nuomone, teikiamos pagalbos jvertinimas yra ze-
mesnis nei pageidaujamos pagalbos. Tai matuojama atimant teikiamos pagalbos (M1) ir pageidaujamos pagal-
bos (M2) vertinimo vidurkius (M1 — M2). Kuo didesnis neigiamas skirtumas, tuo didesnis poreikis pagalbai ir

jos stiprinimui tam tikroje srityje isreiSkiamas.

Lyginant teikiama pagalba ir pageidauja-
mos pagalbos poreikj, iSrySkéjo poreikis stiprinti
visy specialisty pagalba. Didziausias yra psicho-
logo pagalbos poreikis. Pedagogai nurodo, kad ji
reikalinga ne tik mokiniams, bet ir mokytojams.
Didelis vaiky teisiy apsaugos tarnyby specialisty
pagalbos poreikis.

Taikomos nepageidautino elgesio valdy-
mo priemonés. Pedagogai nurodo jvairius taiko-

pedagogai taiko tokias nepageidautino elgesio
valdymo priemones: akcentuojamas mokinio pozi-
tyvus elgesys ir jis nuolat pastiprinamas
(M = 3,37); visada iSsiaiskinama, ar mokinys su-
prato, uz kq buvo nubaustas (M = 3,34); ieskoma
kompromisinio sprendimo (M =3,34); uz men-
kiausius pasiekimus stengiamasi paskatinti ir pa-
girti (M =3,32); pranesama tévams apie netinka-
mq mokinio elgesj (M = 3,21); mokinys, jo tévai ir

mus biidus, pradedant nuo pokalbiy su mokiniu iki mokytojai aptaria  pageidaujamg  elgesj
siilymy mokiniui keisti mokyklg. Dazniausiai (M =3,19) (zr. 4 lentelg).
4 lentelé
Taikomos nepageidautino elgesio valdymo priemonés
Eil. - Taikoma Reikéty taikyti M skirtumas
nr. Teiginys M | SD | M SD | M1-M20
1. | Akcentuojamas mokinio pozityvus elgesys ir jis nuolat pastiprinamas 3,37 | 0,53 3,73 0,47 -0,36
2. | Visada i§siai§kinama, ar mokinys suprato, uz ka buvo nubaustas 3,34 | 0,61 3,64 0,48 -0,3
3. Ieskoma kompromisinio sprendimo 3,34 0,52 3,57 0,50 -0,23
4. | Uz menkiausius pasiekimus stengiamasi paskatinti ir pagirti 3,32 | 0,65 3,60 0,61 -0,28
5. | Prane$ama tévams apie netinkamg mokinio elgesj 3,21 | 0,54 3,42 0,54 -0,21
6. | Mokinys, jo tévai ir mokytojai aptaria pageidaujama elgesj 3,19 | 0,61 3,54 0,54 -0,35
7. | PraSoma, kad mokinys suformuluoty taisykles, kuriy nesilaiké / pazeidé 3,14 | 0,47 3,44 0,56 -0,3
8. | Plétojama pozityvaus elgesio palaikymo kultiira institucijoje 3,12 | 0,57 3,53 0,52 -0,41
9. | Mokinys nuolat stebimas ir kontroliuojamas 3,08 | 0,66 3,22 0,61 -0,14
10. Moki'nys, jo_téva_i, mokytojai kartu numato veiklos tikslus, juos jgyven- 296 | 073 3,48 0,54 052
dina ir aptaria veiklos rezultatus
11. | Ribojamas mokinio fizinis aktyvumas 2,23 | 0,62 2,07 0,81 0,16
12. | Mokiniui sitiloma mokytis jaunimo mokykloje 2,01 0,71 1,87 0,73 0,14
13. | RaSomas neigiamas pazymys 1,74 | 0,56 1,67 0,52 0,07

Priemoné turéty buti dazniau taikoma,
kai, respondenty nuomone, situacijos jvertinimas
yra zemesnis nei poreikio. Tai matuojama atimant
situacijos (taikoma priemong) (M1) ir poreikio
(reikéty taikyti) (M2) vertinimo vidurkius (M1 —
M2). Kuo didesnis neigiamas skirtumas, tuo di-
desnis poreikis taikyti priemone yra iSreiskiamas.
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Pedagogai teigé, kad geresniy rezultaty
sulaukiama pastiprinant mokinio pozityvy elgesj,
skatinant, rodant teigiama pavyzdj, nuolat tariantis
ir bendradarbiaujant su paciu vaiku ir jo Seima.
Anot pedagogy, valdant nepageidaujamg mokiniy
elgesi dazniau reikéty taikyti pozityvias elgesio
valdymo priemones: mokinys, jo tévai, mokytojai
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kartu numato veiklos tikslus, juos jgyvendina ir
aptaria veiklos rezultatus, plétojama pozityvaus
elgesio palaikymo kultiira institucijoje, akcentuo-
jamas mokinio pozityvus elgesys ir jis nuolat pas-
tiprinamas, mokinys, jo tévai ir mokytojai aptaria
pageidaujamq elgesj, uz menkiausius pasiekimus
stengiamasi paskatinti ir pagirti, ieskoma komp-
romisinio sprendimo, pranesama tévams apie
netinkamq mokinio elgesj. Zymiai re¢iau ir Zymiai
maziau pedagogy sitilo priemones, susijusias su
iSorine kontrole, ribojimais, neigiamais vertini-

mais, sieckimu ,,atsikratyti mokinio, siiilant jam
mokytis jaunimo mokykloje ir pan. (rasomas nei-
giamas pazymys, mokiniui siilloma mokytis jauni-
mo mokykloje, ribojamas mokinio fizinis aktyvu-
mas).

Fizinés aplinkos pritaikymas. Fizinés ap-
linkos pritaikymo mokiniui, turiniam elgesio
ir (ar) emocijy sutrikimy ar sunkumy, variantai,
kuriuos nurodo pedagogai, ir jy taikymo daznu-
mas matyti 5 lenteléje.

5 lentelé
Fizinés aplinkos pritaikymas
Eil. nr. Teiginys Atsakymy skaifius %
1. Parenkama vieta $alia mokytojo stalo, nugara j likusig klasés dalj 75 74,3
2. Parenkamas suolo draugas — ramaus elgesio mokinys 47 46,5
3. Vengiama keisti vietg klasé¢je 26 25,7
4. Klaséje turi savo (atskirta nuo klasés draugy) vieta individualiai veiklai 22 21,8
5. Pasililoma atskira patalpa nusiraminimui 20 19,8
6. Kita 9 8,9

Dazniausiai mokytojai nurodo, kad moki-
niui parenkama darbo vieta klas¢je arba parenka-
mas suolo draugas. Treédalis pedagogy teigia, kad
vengia keisti mokinio sédéjimo vieta klaséje. Pe-
dagogai teige, kad mokinys pats renkasi, kur jam
sédeéti: nereikia akcentuoti mokinio iSskirtinumo,
reikia jam duoti pasirinkimo laisve, stengtis neis-
skirti is klasés draugy ir leisti sédéti kur patinka;
dabar sédi klasés gale, buvo pasodintas j pirmg
suolg, bet jam ten nepatiko, nes nematé draugy.

Reciau mokiniui, turin¢iam EEP, pasia-
loma atskira patalpa nusiraminimui arba klaséje
jis turi savo (atskirtga nuo klasés draugy) darbo
vietg.

Sprendziant pagal pedagogy atsakymus,
Siems mokiniams mokykliné aplinka gana sék-
mingai pritaikoma: ribojami pasaliniai dirgikliai,
pasiriipinama, kad Salia sunkumy turin¢io mokinio
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bty ramesnis mokinys, kuris, reikalui esant, su-
teikty pagalbg. Mokytojai, stengdamiesi kuo la-
biau pritaikyti aplinkg, vadovaujasi ne tik savo
patirtimi, bet ir specialisty siilomomis rekomen-
dacijomis.

Pedagogy sitilymai dél elgesio ar (ir) emociju
problemy turin¢iy vaiky ugdymo

Pedagogy buvo prasoma pateikti pasitly-
my, kaip spresti Sios grupés vaiky ugdymo pro-
blemas. Atsakymai apdoroti taikant turinio anali-
zés metoda. Pedagogy pasitlymai buvo apibend-
rinti ir i8skirtos 4 sritys: specialisty pagalbos ir
papildomy lésy poreikis; vaiko pazinimas ir ug-
dymo individualizavimas; tévy jtraukimas ir ko-
mandinis darbas, pedagogy segregacinés (atskir-
ties) nuostatos. Sitilymy turinys pateikiamas 6
lenteléje.
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6 lentelé
Pedagogy sitilymai dél vaiky, turin¢iy elgesio ir (ar) emocijy problemy, ugdymo
. . R - Teiginiy
Kategorija Subkategorija Teiginiy pavyzdziai skaitius %
Psichologinés, socialinés | Reikia psichologo pagalbos... Daugiau reikia specialiojo pedagogo
ir specialiosios pedago- | pagalbos ir buvimo klaséje. Jei klaséje yra daug EES turinciy vaiky,
ginés pagalbos poreikis klaséje kartu per pamokas turéty biti specialusis pedagogas. Pasi- 20
Specialisty telkti j pagalbg specialyji pedagogq, socialinj pedagogq. Turéty
pagalbos ir daugiau padéti mokyklos specialiojo ugdymo komanda.
papildomy | Papildomy &3y skyrimas | Galety biti skirta bent viena mokama valanda, kad galéciau indivi-
168y porei- | ir mokiniy skaiéiaus dualiai dirbti su vaiku. Skirti daugiau lésy. Skirti daugiau specialiyjy 10
kis klas¢je mazinimas priemoniy. LéSy trukumas.
Specialiosios pagalbos Reikalingas mokytojo pagalbininkas. Labai reikia mokytojo pagalbi-
poreikis ninko, kuris galéty daug démesio skirti tokiam mokiniui.... Galéty 8
klaséje dirbti mokytojo padéjéjas.
IS viso 38 33
Vaiko sunkumy pazini- Kuo maziau kreipti démesj j jy iSpuolius, stengtis neisskirti is klasés
mas ir kryptingas jy draugy. Pastebéti ir girti pozityvy elgesj, kad ir maZus vaiko pasieki- 17
mazinimas mus. Skatinti pasitikéjimg savimi, maZinti jtampq ir baimg pamoky
Vaiko metu.
pazinimas | Mokomosios medziagos | UzZduociy skaiciaus mazinimas. Mokinys pamOkoje turi biti uZimtas,
irugdymo | ir uzduoéiy pritaikymas nes jei tik nebeturi kq veikti, tada ir kyla drausmés problemy. Vlisada 10
individua- turiu paruosusi papildomq uzduotj — niekada nelaikau be darbo pa-
lizavimas mokoje.
Individualus darbas ir Kalbéti su mokiniu individualiai, aptarti jo netinkamgq ir tinkamg
pokalbiai elgesj. Reikia kalbétis su mokiniu. DidZigjq laiko dalj dirbu individu- 10
aliai su juo.
I3 viso 37 32
Tévy $vietimas ir pagal- | Nuolat bendradarbiauti su mokiniy tévais. Pasiulyti pasikalbéti. 17
ba tevams Pokalbis su tévais.
Tévy jtrau- | Tévy atsakomybés uz Tevy atsakomybés stiprinimas. Reikia tévy pagalbos ir bendradar-
kimas ir vaiko ugdymasi stipri- biavimo su mokytoja, mokykla. 5
komandinis | nimas
darbas Komandinis darbas Pasitarimai su specialiaisiais pedagogais. Bendradarbiavimas su
specialiyjy tarnyby specialistais. Mokykla, VTAT, nepilnameciy 7
inspekcija dirba kartu.
I§ viso 29 29 25
Pedagogy | Argumentai prie§ integ- Biity gerai, kad nors pusmetj biity mokomi namuose. Mokymas na-
segregaci- | ruotg ugdyma muose. Krastutiniu atveju — mokymas namuose arba specialiojoje 1
nés nuosta- mokykloje.
tos
1§ viso 11 11 10
Bendra suma 115 100

Trecdalis pedagogy pasitlymy susij¢ su
specialisty (psichology, socialiniy bei specialiyjy
pedagogy ir kt.) pagalbos ir papildomy lésy po-
reikiu. Pedagogai nurodé, kokiy specialisty pagal-
bos tritkksta: pasitelkti j pagalbg specialyjj peda-
gogq, socialinj pedagogq, daugiau démesio turéty
skirti specialusis pedagogas; mokykloje turéty
dirbti psichologas, socialinis darbuotojas; biitinai
turi bati psichologas, kuris dirbty su tokiais vai-
kais. Kitais atvejais pedagogai nurodé tiesiog spe-
cialisty trikuma: daugiau reikia specialiojo peda-
gogo pagalbos ir buvimo klaséje; dazniau per
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pamokas turéty buti specialusis pedagogas. Mo-
kytojy teigimu, labai svarbus mokytojo padéjéjas,
nes pedagogas negali visiems mokiniams pamoky
metu skirti pakankamai démesio (reikéty mokytojo
padeéjéjo; labai reikia mokytojo pagalbininko,
kuris galéty daug démesio skirti tokiam mokiniui;
mokytojo pagalbininko). Mokytojai taip pat teige,
kad truksta papildomy ugdymo priemoniy, mo-
kamy papildomy valandy darbui su specialiyjy
poreikiy vaikais. Pedagogai nurodo dar vieng pro-
blemg — per didelj specialiyjy poreikiy turin¢iy
mokiniy skaiciy klaséje (klasése tokiy vaiky turi
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biti tik vienas ar du, ne daugiau, neformuoti kla-
siy, kuriose biity keletas tokiy mokiniy).

Tiek pat (32 %) sitlymy, susijusiy su pas-
tangomis geriau pazinti vaikg, jo sunkumus bei
individualizuoti ugdymq. Pedagogy teigimu, svar-
bu pastebéti vaikui kylanc¢ius sunkumus ir iSmany-
ti, kaip kiekvienu atveju dirbti. Anot pedagogy,
svarbu neisskirti mokinio is kity vaiky, ne tik issi-
aiskinti klasés taisykles ir jy laikytis, bet ir suda-
ryti trumpalaikes sutartis su vaiku, skatinimy ir
pagyrimy apgalvota sistema, nekritikuoti jo elge-
sio kity mokiniy akivaizdoje; ypac¢ skatinti kad ir
mazus pasiekimus, nuraminimas, ramus balso
tonas. Dirbant su §iais vaikais mokomajg medzia-
ga ir uzduotis reikia pritaikyti taip, kad mokiniai
gebéty ja suprasti ir jsisavinti: skiriu mazeSnés
apimties uzduotis, zaismingiau pateikiu, uzduociy
skaiciaus mazinimas, uZduociy konkretinimas;
uzduotis mokiniui pritaikyti pagal jo gebéjimy
lygj; uzduotis rengti pagal jo galimybes. Pabré-
ziama darbo individualizavimo svarba: individua-
lus darbas su mokiniu; individualus mokymas;
tokiems vaikams reikia labai daug individualaus
darbo; individualus darbas su vaiku. Ketvirtadalis
siilymy susij¢ su geresniu tévy jtraukimu bei ko-
mandinio darbo stiprinimu. Pedagogy manymu,
jei vaiky, turinCiy elgesio ar (ir) emocijy sunku-
my, ugdyme aktyviai dalyvauty $iy vaiky tévai,
problemas pedagogams biity spresti lengviau,
greiiau biity pasiekiami norimi rezultatai. Peda-
gogy nuomone, reikia nuolat bendradarbiauti su
mokiniy tévais; nuolat palaikyti rysSius su Seima;
pedagogai daugiau turéty bendradarbiauti su
vaiky tévais, aptariant vaiko problemas, tévy svie-
timas. Pedagogy manymu, turéty buti stiprinama
tévy atsakomybé: tévai taip pat turi ripintis vaiko
ugdymo reikalais, eiti j susirinkimus; tévai taip
pat turi dométis, bendrauti su mokytoju, specialis-
tais; numatyti nuobaudas tévams uz abejingumg,
nedalyvavimg. Sprendziant vaikui kylan€ias pro-
blemas svarbu | § procesg jtraukti specialistus.
Komandinis darbas turi vykti klases bendruome-
néje, bendradarbiaujant su kity institucijy specia-
listais.

Desimtoji siilymy dalis atspindéjo segre-
gacines pedagogy nuostatas, nepalanky pozitirj |
vaikus, turin¢ius EEP. Pedagogai pateiké argu-
menty pries integruota $iy vaiky ugdyma: neinteg-
ruoti tokiy vaiky j kolektyvq, turi mokytis specia-
liosiose mokyklose; suformuoti klases pagal po-
reikius. Kiti sitlé bent jau pusmetj arba nuolat
Siuos vaikus mokyti namuose. Kai kurie pedago-
gai akcentuoja drausminimg ir ribojima: nuoseklus
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netikusios veiklos stebéjimas, turi turéti drausmeés
sgsiuvinj, kur kiekvieng dieng biity fiksuojamas jo
elgesys.

Pedagogy nurodomi resursai (su retomis
i8imtimis) rodo, kad pedagogai supranta bendra-
darbiavimo, saveiky, komandinio darbo, individu-
alaus pri¢jimo svarba, Salinant mokiniy EEP ir
normalizuojant jy elgesj bei bendravima su kitais
mokiniais ir mokytojais. Vis délto su tiesioginiu
asmeniniu pedagogy indéliu ir atsakomybe siejasi
tik trecdalis sitilymy (vaiko pazinimas ir ugdymo
individualizavimas bei komandinio darbo stipri-
nimas).

ISvados

1. Biudingiausi ir dazniausiai pedagogy nuro-
domi elgesio ar (ir) emocijy problemy (su-
trikimy ar sunkumy) turin¢iy mokiniy po-
Zymiai — démesio ir aktyvumo sutrikimai
ar (ir) sunkumai, kurie pasirei$kia nedéme-
singumu, perdétu judrumu, silpna moky-
mosi motyvacija. Rec¢iau mokytojai nurodo
mokiniy emocinius sunkumus, pasireis-
kianc¢ius uzdarumu, létumu, nedrgsumu,
nerimastingumu, ir elgesio sunkumus, pasi-
reiskiancius jztliu, agresyviu elgesiu, ne-
paklusnumu, pamoky praleidinéjimu.

2. Tyrime dalyvavusiy pedagogy veiklos su
mokiniais, turinCiais EES, patirtys labai
orientuotos j klinikinj (akcentuojami sutri-
kimai, sunkumai siejami su vaiku ir kt.) ir
bihevioristinj kryptinguma (orientuojamasi
1 elgesio ,normalizavima®“, reguliavima,
valdymg ir pan.) ir nepakankamai siejasi su
sisteminiu poziiiriu (orientacija j sgveikas
su kitais ugdymo dalyviais ir Siy sgveiky
tobulinimg):

e Pedagogy iSskirtos sunkumy sritys, dél
kuriy kyla problemy vaiky, turinCiy
EES, ugdymo procese, tiesiogiai siejasi
su vaiky, turin¢iy EES, bruozais. Tam
tikry bruozy turéjimas (démesio ir akty-
vumo sunkumai; netinkamo elgesio pro-
blemos; vaiky emociniai sunkumai), pe-
dagogy nuomone, ir yra problema. Tai
iliustruoja samprata, kad problema —
pats vaikas, turintis EEP, bet ne Siy vai-
ky ir kity ugdymo dalyviy (bendraklasiy,
pedagogy, tévy ir kt.) santykiai ir sgvei-
Kos;



SPECIALUSIS UGDYMAS 2013 1 (28)

e Pedagogai atsakomybe ir darbg su mo-
kiniais, turinCiais EEP, linke deleguoti
specialistams ir tévams. Mokytojai ak-
centuoja specialiosios, socialinés ir ypaé
psichologinés pagalbos vaikams, turin-
tiems EEP sunkumy, svarbg ir jos porei-
ki. Pedagogai nepakankamai vertina ir
akcentuoja savo vaidmenj, ugdant moki-
nius, turin¢ius EEP, siekiant jy elgesio
poky¢iy bei gerinant santykius su kitais
ugdymo dalyviais (mokiniais, mokyto-
jaisir kt);

e Kai kuriais atvejais iSrySkéja pedagogy
neigiamas pozilris | vaikus, turincius
EEP, ir j jy ugdyma. Dalis pedagogy dél
mokiniui kylan¢iy mokymosi, elgesio,
bendravimo sunkumy kaltina mokinj, jo
tévus, specialistus, sitilo §iuos mokinius
ugdyti namuose ar specialiosiose mo-
kyklose, akcentuojamas drausminimas ir
ribojimas. Savo veikloje ir sgveikoje su
mokiniais netinkamy budy ar veiksmy
nejzvelgia. Tai rodo, kad pedagogams
triksta motyvacijos, ziniy ir gebéjimy
efektyviai organizuoti $iy vaiky ugdyma,
kurti teigiamg ugdymo(si) ir bendravimo
aplinka.

Pedagogy nurodomi resursai (specialisty
pagalbos ir papildomy 1éSy poreikis; vaiko
pazinimas ir ugdymo individualizavimas;
tévy jtraukimas ir komandinis darbas) rodo,
kad pedagogai supranta bendradarbiavimo,
saveiky, komandinio darbo, individualaus
pri¢jimo svarba, jveikiant mokiniy sunku-
mus ir gerinant jy elgesj bei bendravimg su
kitais ugdymo dalyviais. Tacdiau su tiesio-
giniu asmeniniu pedagogy indéliu ir atsa-
komybe siejasi tik trecdalis sitilymy (vaiko
pazinimas ir ugdymo individualizavimas
bei komandinio darbo stiprinimas).
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The article deals with teachers’ experiences in educating pupils having behavioural and / or
emotional problems (disorders and / or difficulties). It analyses which features indicate to teachers the
pupils having behavioural and / or emotional problems; what difficulties appear to pedagogues educat-
ing children having behavioural and / or emotional problems; what is the character of support provided
to such pupils at school and what is the need for it; what support and assistance methods are applied by
pedagogues educating pupils having behavioural and / or emotional problems. The research results
show that the experiences of pedagogues who participated in the research, concerning their activities
with pupils having behavioural and / or emotional problems, are very much focused on clinical (em-
phasised disorders, difficulties are related to a child etc.) and behavioural orientation (orientation to-
wards “normalisation”, regulation, control etc. of behaviour) and are insufficiently related to the sys-
temic point of view (orientation towards interactions with other participants of education and perfec-
tion of these interactions). Resources indicated by pedagogues (the need for specialists’ support and
additional means; cognition of a child and individualisation of education; involvement of parents and
team work) show that pedagogues understand the importance of collaboration, team work and an indi-
vidual approach in coping with pupils’ behavioural and / or emotional difficulties and normalising their
communication with other pupils and teachers. However, only one third of suggestions are related to
the direct personal input and responsibility of pedagogues (cognition of a child and individualisation of
education as well as the consolidation of team work).

Keywords: behavioural and / or emotional disorders, behavioural and / or emotional difficul-
ties, the need for educational support, educational support and resources.

Introduction

Research problem and its relevance.

The new classification of disabilities, dis-
orders and difficulties' characterises behavioural
and / or emotional disorders as a heterogeneous
group of disorders. These manifest themselves
through behavioural and / or emotional reactions
that strongly differ from the norms of age, culture
and ethnicity and incorporate a lack of attention,
impulsiveness and / or poor regulation of behav-
iour. This feature is not a temporal, expected reac-
tion to events of the environment causing stress; it
constantly manifests itself in at least two different
fields. It does not benefit from interventions being
applied in a general education environment. Ac-
tiveness and / or attentiveness disorders are ex-

! Minister’s of Education and Science of the Republic of
Lithuania Order No. V-1265/V-685/A1-317 “Description of
the Regulations for Estimation of Groups of Pupils Having
Special Educational Needs and Division into Levels of Spe-
cial Educational Needs”, Annex 1, issued on 13 July 2011
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pressed by features where attention span mis-
matches one’s age for example where there is an
inability to focus one’s attention for a length of
time in order to finish the work started). Also
there is increased activeness or hyperactivity
through running, movement, making noise when
one should sit quietly or in the production of tire-
some behaviour and impulsiveness. There is an
inability to wait one’s turn or to postpone desires.
These features become obvious as early as in pre-
school age. The disorder is observed at least in
two environments (e.g. at home and at school) and
makes an impact on social functioning, at school,
at home or in other milieu characteristic of an
appropriate developmental stage. Such disorders
are not caused by autism or emotional disorders.
Behavioural disorders are manifest by repeated
and constant behaviour which violates the rights
of others, is aggressive, provoking and defiant.
The duration of such behaviour lasting for more
than 6 months is characterised as a behavioural
disorder. It is necessary to relate a child’s behav-
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iour to age. However single asocial or criminal
actions are not grounds for such a diagnosis.
Those who possess these disorders share anger,
irritability, petulance, rudeness, impoliteness, re-
jection of authority, low tolerance of frustration,
attacks of anger, a lack of responsibility, an inabil-
ity to define and strive for their aims, a lack of
sympathy, show no shame and lack insight. Be-
havioural disorders can start in childhood or in the
adolescence period.

Emotional disorders manifest themselves
through worry about one’s own behaviour, educa-
tion, homework, examinations, future, other
things, avoidance of regular activities, constant
sadness, irritability, sensibility, loss of previous
interests as well as tiredness and stress. These
difficulties are constant and obvious, do not corre-
spond to the behaviour of a particular develop-
mental phase and obstruct a person’s learning
performance, their ability to start and maintain
satisfactory interrelationships with contemporaries
and adults.

In educational practice, behavioural and
emotional disorders are rarely faced frequently;
but they tend to manifest themselves through dif-
ficulties in improper and, unacceptable behaviour
in certain circumstances. Dreikurs (Dreikurs,
1982) described four elements of improper behav-
iour (striving for attention, power, revenge and
retreat, demonstration of helplessness). These
elements are related to a child’s improper behav-
iour in attempting to ensure an “exceptional” posi-
tion for oneself. Researchers (Geleziniené,
Ruskus, Bal¢itinas, 2008) notice that a pupil hav-
ing behavioural and emotional difficulties dis-
plays behaviour that is incongruent with that de-
sired by teachers in the educational process. Dur-
ing one school day, a pupil, especially in a sub-
ject-based system, may undergo a wide range of
activities and interactions: from orientation to
constructive interactions and positive behaviour to
social divide construction, stigmatisation or even
exclusion. It is noted that a lack of the teachers’
collegial performance creates communicational
distance or even conflictual relationships and does
not help a pupil to cope with emotional or behav-
ioural difficulties. This is evident in situations
where children are asked to work in “one’s own
room”, and in foreseeing the ways of “own” per-
formance strategy.
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Research about children with behavioural
and / or emotional problems reveals different
points of view towards such children and different
strategies for educators’ performance. In one case
the features and causes of a child’s disorder or
improper behaviour are emphasised and strategies
aimed at coping with a children’s improper behav-
iour are applied (Delfos, 2004; Hampton S., Hess-
Rice E., 2004; SamaSonok K., Gudonis V.,
Juodraitis A., 2010 etc.). Pupils’ problems are
usually individualised to the child’s problem and
it is very rarely that someone employs a context-
oriented point of view (Evans J., Haarden A,
Thomas J., 2004; Davis P., Florian L., 2004 etc.).
Special teaching environments intended for the
prevention of behavioural and emotional disorders
are seldom created (Mooij T., Smeets E, 2009
etc.). The systemic point of view characterises
problem analysis that is linked to interactions that
children have with other participants of education
as well as the perfection of such interactions (Ev-
ans J., Haarden A., Thomas J., 2004; Thacker J.,
Strudwick D., Babbedge E., 2002 etc.). Research
has attempted to allocate teacher activities to
types (Geleziniené R., Ruskus J., Blinstrubas A.
2008 etc.), where strategies of effective education
of such children are reviewed (Davis P., Florian
L., 2004; Dervinyté-Bongarzoni A., 2008; Evans
J., Haarden A., Thomas J., 2004; Geciené J.,
2008; Thacker J., Strudwick D., Babbedge E.,
2002 etc.).

The present research deals with pupils
having behavioural and emotional problems (dis-
orders and / or difficulties), but does not strictly
differentiate them according to the groups of dis-
orders they belong to or the difficulties they ex-
perience. In documentation, children’s behav-
ioural and / or emotional disorders are not usually
recorded because parents do not consult doctors
and it is necessary for a medical diagnosis to be
made officially and recorded only by a doctor
(children’s psychiatrist). Information provided by
pedagogues on pupils having behavioural and / or
emotional disorders is controversial (AliSauskas
A. et al., 2011). Pedagogues state that when solv-
ing problem behaviour they choose positive
means for behaviour control. However, every sec-
ond surveyed pedagogue holds segregative atti-
tudes towards children with behavioural and / or
emotional disorders. It is relevant to ascertain the
educational experiences of pedagogues’ in educat-
ing pupils who have behavioural and / or emo-
tional problems with the aim of disseminating
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positive experiences, the prevention of improper

behaviour and the promotion of optimisation in

interactions among participants of education.

Research object: teachers’ experiences in
educating pupils having behavioural and emo-
tional problems.

Research aim is to reveal pedagogues’
experiences in educational practice educating pu-
pils having behavioural and emotional problems.
Objectives:

1. To find out the features employed by
teachers in recognising pupils who have
behavioural and / or emotional problems
(disorders or difficulties).

2. To estimate what difficulties appear to
pedagogues educating children having be-
havioural and / or emotional problems.

3. To explore the character of, and demand
for, support provided to pupils having be-
havioural and / or emotional problems.

4, To find out what assistance and support
methods are applied by pedagogues educat-
ing pupils having behavioural and / or emo-
tional problems.

Research participants. Teachers of 2"
4™ forms (N =101) from two city and district
comprehensive schools who educate pupils having
behavioural and / or emotional problems.

Research methods and methodology.
The method of a questionnaire-based survey was
applied. Teachers were given parts of question-
naires worked out by A. AliSauskas, R. Ge-
leziniené, B. Gudinavi¢ius, D. Gerulaitis, I. Kaf-
femaniené, L. Milteniené dealing with pupils hav-
ing behavioural and / or emotional disorders
(http://www.smm.lt/svietimo_bukle/docs/ataskaita.

pdf).

A part of the questionnaire consists of

closed type questions and one open question. 6

blocks of questions have been presented. Struc-

tural parts of the questionnaire:

o Demographical data on pedagogues: gen-
der, experience of pedagogical work in
years, place of residence, where they work
and what position they hold,;
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. Questions on identification of the features
and educational situation of pupils having
behavioural and / or emotional disorders;

° Questions on shared roles and functions
among specialists when meeting special
needs, the level of support and demand;

° Questions on means for management of
unwanted behaviour of pupils having be-
havioural and / or emotional disorders ap-
plied by teachers;

. Questions on adjustment of physical envi-
ronment to pupils having behavioural and /
or emotional disorders;

. Questions on problems faced by teachers
educating such pupils and the ways to solve
these problems.

Research participants chose the most ap-
propriate option (strongly no; no; yes; strongly
yes). The data was statistically processed using the
SPSS-17.0 software package. A descriptive-
analytical analysis has been applied.

150 questionnaires were distributed, 101
of them returned (the return rate of 67 %). The
guestionnaires were handed to teachers, having
previously arranged with the school’s governance.
Respondents filled the questionnaires in individu-
ally, without the participation of a researcher.

Research results and their discussion

Features helping teachers identify pupils hav-
ing behavioural and / or emotional problems.

Based on the Classification of Disabili-
ties, Disorders and Difficulties and considering
the content of behavioural and emotional disor-
ders characteristic to children having behavioural
and / or emotional problems, the following factors
have been attributed: attentiveness and activeness
difficulties, behavioural difficulties, emotional
difficulties. These factors revealed various experi-
ences of pedagogues educating pupils having be-
havioural and / or emotional difficulties (see Ta-
ble 1).


http://www.smm.lt/svietimo_bukle/docs/ataskaita.pdf
http://www.smm.lt/svietimo_bukle/docs/ataskaita.pdf
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Table 1
Features characteristic to pupils having behavioural and / or emotional disorders
No. Statement ‘ M ‘ SD
Attentiveness and activeness difficulties (M =3.31)

Lack of attentiveness, lack of concentration (inability to keep attention for a sufficiently long time,
1. - 3.56 | 0.56

to finish the work started)
2 !—lyp)eractiveness (running, movement, making noise, when one should stay quiet, tiresome behav- 353 | 054

iour
3. | Impulsiveness (inability to wait for one’s turn, to postpone the wish come true) 3.51 | 0.56
4. | Lack of strong-willed behaviour, self-control, avoidance of tasks 3.28 | 0.59
5. | Negative, opposing, insolent, provoking behaviour 3.18 | 0.68
6. | Weak motivation for learning (low interest in earlier activities and learning) 3.16 | 0.73
7. | Mendacity, initiation of conflicts, fights 2.92 | 0.67

Behavioural difficulties (M = 2.35)
8. | Repeated and constant violation of others’ rights, aggressive and provoking, insolent behaviour 3.15 | 0.61
9. | Missing lessons or running away from school 241 | 0.70
10. | Thefts, damaging to other’s property, housebreaking 2.30 | 0.72
11. | Running away from home and / or not returning for the night without parents’ permission 2.16 | 0.67
12. | Cruelty with animals or people, deliberate fire-raising, attempts of rape 214 | 0.71
13. | Usage of a weapon or other item which can cause injury 1.96 | 0.57
Emotional difficulties (M = 2.81)
14. | Rapid emotional changes (feel sad, often weep or seem almost weeping) 295 | 0.71
15. | Lack of popularity among contemporaries and lack of continuous close friendship 293 | 0.54
16. | Inability to join a group of contemporaries: isolation, rejection of contemporaries 2.88 | 0.72
17. | Low self-value 2.80 | 0.77
18 Concern, anxiety, intensive fears making a strong impact on a person’s functioning in school and / 271 | 0.70
" | or learning activities ' '

19. | Feel worthless, think that they cannot do anything right 259 | 0.72

In an expression of opinions (scale from 1
to 4), the highest estimates were recorded in the
category attentiveness and activeness difficulties
(M = 3.31). Teachers stated that they usually dealt
with children having the following problems: lack
of attentiveness, lack of concentration (inability to
keep attention for a sufficiently long time, to finish
the work started) (M =3.56); hyperactiveness
(running, movement, making noise, when one
should stay quiet, tiresome behaviour) (M =3.53);
impulsiveness (inability to wait for one’s turn, to
postpone the wish come true) (M =3.51). With
regard to these statements, the opinions of peda-
gogues were the most unanimous. Low motivation
for learning was mentioned by every other peda-
gogue as a frequent difficulty becoming an obsta-
cle for the teachers and pupils in the process of
teaching and learning: nothing is interesting;
there’s no wish to work at all; no motivation for
learning at all, no endeavours; never asking any-
thing, there’s constant need to remind of working.
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The statement mendacity, initiation of conflicts,
fights was mentioned most seldom (M = 2.92).

Pedagogues indicated pupils’ emotional
difficulties (M = 2.81). Pedagogues noticed emo-
tional difficulties which changed the condition,
mood or behaviour of pupils. Usually, they no-
ticed the following: rapid emotional changes (feel
sad, often weep or seem almost weeping)
(M =2.95); lack of popularity among contempo-
raries and lack of continuous close friendship
(M =2.93) (when assessing this statement, teach-
ers’ opinions  differed relatively  least
(SD = 0.54)); inability to join a group of contem-
poraries: isolation, rejection of contemporaries
(M =2.88). Pedagogues noticed emotional diffi-
culties becoming the causes for pupils’ changing
condition, mood or behaviour. Fewer statements
of pedagogues were expressed regarding pupils
feelings of worthless, thinking that they cannot do
anything right (M = 2.59); however, in this aspect
the diversity of teachers’ opinions was quite high
(SD=0.72).
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According to pedagogues, behavioural
difficulties of pupils are expressed less
(M =2.35). The most obvious behavioural diffi-
culties: repeated and constant violation of others’
rights, aggressive and provoking, insolent behav-
iour (M =3.15); missing of lessons or running
away from school (M =2.41). Such behaviour is
noticed by teachers because it violates school in-
ner rules, other people’s rights and diminishes the
role of the teacher as a group master.

Difficulties arising for pedagogues educating
children having behavioural and / or emotional
problems.

Pedagogues were asked to indicate prob-
lems and difficulties that arise when educating
children having behavioural and / or emotional
problems. Pedagogues’ arguments have been gen-
eralised by employing the method of content
analysis. Four areas causing problems weredistin-
guished: children’s difficulties in attentiveness
and activeness; improper behaviour problems;
lack of parental support and interest; children’s
emotional difficulties (see Table).

Table 2

Problems in educating children having behav-
ioural and / or emotional difficulties

Number
I e of state- |

Characterisation of difficulties ments )
P_roblems of attentiveness and ac- 60 513
tiveness

Behavioural problems 26 22.2
g;Ck of parents’ support and inter- 15 128
Emotional difficulties 12 10.2
Other 4 3.4

Total 117

The most frequent problem indicated by
pegagogues were problems of attentiveness and
activeness: do not manage to accomplish tasks on
time; dreamers; strongly absent-minded; unable
to concentrate, and if concentrate, then just for a
few minutes; completely cannot concentrate; wish
to participate in everything; constant movement
and squirming disturb other pupils, attract and
disturb their attention. The second most frequent
problem deals with a pupil’s improper behaviour.
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It manifests in a way that a pupil causes physical
threat; causes conflict situations; accosts other
pupils and later suffers themselves, child’s nega-
tive behaviour makes a negative impact on class-
mates; conflicts with classmates; in communica-
tion with friends one wants to seem “cooler”,
highly impolite, tries to upstart during lessons,
demands attention, is not aware of own evils in
any case, constantly blames others, does not plead
guilty, lies; during breaks must be kept away from
fighting or making harm to others who are
weaker; excellent liar because | usually do not
distinguish when one lies and when tells the truth;
disturbs very much,...is “quicksilver” of our
class. When talking about children’s improper
behaviour, some pedagogues do not avoid show-
ing their and classmates’ hostility for a misbehav-
ing child: he disturbs very much, when he is not in
class everyone is happy and works, paradise in
classroom when the child is absent that day. Other
pedagogues still use insulting “labels” when char-
acterising these children: quicksilver, my dia-
mond, liar, tenderling. It can be considered that
maybe the teachers’negative attitude provokes a
negative attitude of other children in the class
towards a pupil having behavioural and / or emo-
tional problems. Some teachers state that they do
not know what to do with such a pupil because
they are disobedient and avoid any engagement
with lessons and learning. Because of insulting
behaviour some pedagogues often feel bewildered
and the entire lesson fails.

Usually, teachers indicate low motivation
for learning, characteristic to children having
behavioural and / or emotional problems (there’s
no wish to work at all; no motivation for learning
at all, no endeavours; never asking anything,
there’s constant need to remind of working; it is
hard to force working. Quite often such pupils are
neglected, teachers make excuses that the pupil
does not want to learn and it’s his / her fault.

Problems and difficulties pointed out by
pedagogues (activeness and attentiveness, behav-
ioural, emotional) coincide with the features of
children having behavioural and emotional prob-
lems. Therefore, according to pedagogues, the
possession of certain features is a problem. Very
seldom (13 per cent of statements) the family con-
text is mentioned but there is nothing mentioned
about the school context (various interactions) and
its impact on the child’s behaviour.
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Characteristics of support and the impact on
children having behavioural and / or emotional
problems.

In ascertaining the character of support
both provided to children having behavioural and
/ or emotional disorders / difficulties and the de-
manded support, pedagogues were given ques-

tions related to support provided by specialists,
methods applied for the control of unwanted be-
haviour and adjustment to the physical environ-
ment.

Support provided by specialists. Informa-
tion on support being provided to pupils and the
demand for it is presented in Table 3.

Table 3
Support to pupils having behavioural and / or emotional problems
Support of specialists Provided support M1 Demanded support M2 M1-M2

Social pedagogue 2.45 3.29 -0.84
Police officers 2.41 2.96 —-0.55
Spemalvlsts of chlldren’s rights 208 3.5 117
protection services

Psychologist 2.05 3.52 -1.47

Explanation of the table:
Assessment scale from 1to 4.

Provided support should be consolidated when, as the respondents state, assessment of provided support is lower than the demanded
support. It is measured by deducting means (M1-M2) of assessment of provided support (M1) and demanded support (M2). The
bigger negative difference is, the higher demand for support and its consolidation in a certain area is expressed.

Comparing the support provided with the
demand for support, the need to consolidate the
support of all specialists was highlighted. The
biggest demand was for a psychologist. Peda-
gogues indicate that it is needed not only for pu-
pils, but also for teachers. There is also a great
demand for specialists from children’s rights ser-
vices.

Methods to control unwanted behaviour.
Pedagogues indicated various methods applied,
from conversations with the pupil to suggestions
about changing the pupil’s school. Most often

pedagogues apply the following methods to con-
trol unwanted behaviour: pupil’s positive behav-
iour is emphasised and it is being constantly con-
solidated (M = 3.37); always finding out if a pupil
understood the reason for being punished
(M =3.34); a compromise is being sought for
(M =3.34); try to encourage and praise for
smallest achievements (M = 3.32); inform parents
about improper behaviour of a pupil (M =3.21);
the pupil, one’s parents and teachers discuss the
wanted behaviour (M =3.19) (see Table 4).

Table 4
Applied means to control unwanted behaviour
. Should be ap- .
No. Statement Applied plied Mh/(ljiff'e\z;;réce
M SD M SD B
1 Eérlliggii;ésed pupil’s positive behaviour and it is being constantly con- 3.37 053 373 047 036
2. | Always finding out if a pupil understood the reason for being punished | 3.34 0.61 3.64 0.48 -0.3
3. | Acompromise is being sought for 3.34 0.52 3.57 0.50 -0.23
4. | Tryto encourage and praise for smallest achievements 3.32 0.65 3.60 0.61 -0.28
5. | Parents are informed about improper behaviour of a pupil 3.21 0.54 3.42 0.54 -0.21
6. | A pupil, one’s parents and teachers discuss the wanted behaviour 3.19 0.61 3.54 0.54 -0.35
7. | Itis asked that a pupil would formulate the rules violated 3.14 0.47 3.44 0.56 -0.3
8. The_cul'turg of maintenance of positive behaviour is being developed at 312 057 353 052 041
the institution
9. | Apupil is being constantly observed and controlled 3.08 0.66 3.22 0.61 -0.14
A pupil, one’s parents, teachers together foresee aims of activities,
10. implement them and discuss the results of activities 2.9 0.73 3.48 0.54 —0.52
11. | Limited physical activeness of a pupil 2.23 0.62 2.07 0.81 0.16
12. | A pupil is suggested to attend a youth school 2.01 0.71 1.87 0.73 0.14
13. | A negative mark is given 1.74 0.56 1.67 0.52 0.07
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The methods should be applied more of-
ten when, according to the respondents, assess-
ment of a situation is lower than that of demand. It
is measured by deducting the assessment means
(M1-M2) of a situation (provided support) (M1)
and the demand (should be applied) (M2). The
bigger negative difference is, the higher the de-
mand to apply a means is expressed.

Pedagogues state that better results are
achieved when consolidating a pupil’s positive
behaviour, encouraging, showing positive exam-
ple, constantly discussing and collaborating with a
child and their family. According to pedagogues,
when managing unwanted behaviour of pupils,
positive means to control pupils’ behaviour should
be applied: a pupil, his / her parents, teachers
together foresee the aims of activities, implement
them and discuss the results of activities, the cul-
ture of maintenance of positive behaviour is de-

veloped at the institution, pupil’s positive behav-
iour is emphasised and it is being constantly con-
solidated, a pupil, one’s parents and teachers
discuss the wanted behaviour, encouragement and
praise is given for the smallest achievements, a
compromise is sought for, parents are informed
about the improper behaviour of a pupil. Signifi-
cantly more seldom and significantly more peda-
gogues suggest ways related to external control,
restrictions, negative assessment, aim “to get rid
of” a pupil suggesting that he / she attend a youth
school etc. (a negative mark is given, it is sug-
gester that a pupil attends a youth school, pupil’s
physical activeness is limited).

Adjustment of physical environment.
Various ways to manage the physical environ-
ment of such are indicated by teachers as well as
the frequency of their application are displayed in
Table 5.

Table 5
Adjustment of physical environment

No. Statement Amount of answers %

1. A seat near teacher’s desk, with back facing the rest of the class, is chosen 75 74.3
2. A peer at the desk endowed with calm behaviour is chosen 47 46.5
3. Avoidance to change the seat in the classroom 26 25.7
4. One has own place (separated from classmates) for individual activities 22 21.8
5. A separate room for calming down is suggested 20 19.8
6. Other 9 8.9

Usually, teachers indicated that they
choose a seat in the classroom next to another
pupil. One third of pedagogues stated that they
avoided changing the pupil’s seat in the class-
room. Pedagogues state that a pupil chooses a seat
himself / herself in the classroom, there’s no need
to emphasises one’s exceptionality, one should be
given the freedom of choice, not be singled out in
the class and allowed to sit where one likes, now
one sits in the back of the classroom, earlier one
was seated in the front but disliked this because
peers could not be seen.

More rarely, a pupil having behavioural
and / or emotional problems may use a separate
room for calming down or he / she has their own
seat in the classroom (separated from peers).

Judging on the grounds of teachers’ an-
swers, such pupils benefit from having the school
environment being successfully adjusted: extrane-
ous stimuli are removed, it is understood that a
calmer pupil would accompany a pupil having

difficulties to provide support if needed. Aiming
to adjust the environment as much as possible,
teachers follow not only their own experience, but
also specialised recommendations.

Suggestions of pedagogues concerning the edu-
cation of children having behavioural and / or
emotional problems.

Pedagogues were asked to provide sug-
gestions on how to solve problems occurring in
the education of such a group of children. The
answers have been processed using the content
analysis method. Pedagogues’ suggestions have
been generalised and four areas have been singled
out: demand for specialists’ support and addi-
tional financial means; cognition of a child and
individualisation of education; involvement of
parents and team work; segregative (separation)
attitudes of pedagogues. The content of sugges-
tions is presented in Table 6.
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Table 6
Suggestions of pedagogues concerning the education of children having behavioural and / or emotional
problems
Amount
Category Sub-category Examples of statements oﬁ:r?g' %
Demand for psychologi- | Support of a psychologist is needed. More support of a special peda-
cal, social and special gogue and one’s presence in classroom is needed. If many children
pedagogical support having behavioural and / or emotional problems are present in class-
Demand ial ped hould also be assisting during lessons 20
for special- room, a special pedagogue s : g during .
- To have a special pedagogue, a social pedagogue assisting. A school
Ists Su%' team of special education should help more.
por_t_an Allocation of additional At least one paid hour should be allocated in order | could individu-
additional . - . - -
financial means and decrgase of ally work .Wlth a child. To aIIocgte more financial means. To give 10
means pupils’ number in class more special means. Shortage of financial means.
Demand for special A teachers’ assistant is needed. Teacher’s assistant is needed very
support much; one would pay more attention to such a pupil. Teacher’s assis- 8
tant could work in the classroom.
Total 38 33
Cognition of child’s To pay as little attention as possible to their attacks, to try to not
difficulties and their single out them among peers. To notice and praise positive behav- 17
Cognition purposeful decrease iqur., even small achievements. To encourage self-confidence, to
of a child _ _ diminish pressure and fear dur_mg lessons. _ _
and indi- Adapt_atlon of tegchlng Decrease of the amount of assignments. A pupil must be busy du_rln_g
vidualisa- material and assignments | a _Iesson because when he / she has nothing to_d_o, problems of disci- 10
tion of pline appear. I always haye prepared an additional task and never
education keep one without work during a lesson.
Individual work and To talk to a pupil individually, to discuss improper and proper be-
conversations haviour. Conversations with a pupil should be performed. Most of 10
the time is spent when working with him individually.
Total 37 32
Education of parents and | To constantly collaborate with pupil’s parents. To suggest having a 17
support for parents conversation. A conversation with parents.
Involve- Consolidation of par- Consolidation of parents’ responsibility. Parents’ support is needed,
ment of ents’ responsibility for also collaboration with a teacher, school is needed. 5
parents and | child’s learning
team work | Team work Discussions with special pedagogues. Collaboration with specialists
from special services. A school, the Rights of Children Protection 7
Authority, juvenile inspectorate work together.
Total 29 25
Segregative | Arguments against inte- It would be good if they were taught at home at least for half a year.
(separa- grated education Teaching at home. In the extreme case, teaching at home or in a
tion) special school. 11
attitudes of
pedagogues
Total 11 10
Total 115 100

One third of pedagogues’ suggestions are
related to the support of specialists (psychologists,
social and special pedagogues etc.) and the de-
mand for additional financial means. Pedagogues
indicate what specialists are deeded: to employ a
special pedagogue, a social pedagogue; more
attention should be paid by a special pedagogue;
a psychologist, a social worker should work at
school; a psychologist is a must, who would work
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with such children. In other cases pedagogues
indicated the lack of specialists: more support
from a special pedagogue and one’s presence in
the classroom is needed; a special pedagogue
should be present during lessons more often. Ac-
cording to teachers, the use of a teacher’s assistant
is very important because a pedagogue cannot pay
sufficient attention to all pupils during lessons
(teacher’s assistant would be needed; teacher’s
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assistant who would pay much attention to such a
child is needed very much; teacher’s assistant).
Teachers also state that there is a shortage of addi-
tional educational means, paid hours for work
with children having special needs. Pedagogues
indicate one more problem: the high amount of
pupils having special needs in class (only one or
two such children should be in one class, not
more; such classes should not be formed where
several such pupils are included).

The same amount of suggestions (32%)
were expressed regarding endeavours to better
know a child, one’s difficulties and to individual-
ise education. As pedagogues stated, it is impor-
tant to notice difficulties occurring in a child as
well as to know how to work in each separate
case. According to pedagogues, it is important not
to single out a pupil among other children; not
only to explore the class rules, to follow them, but
also to make short-term agreements with a child,;
deliberate a system of stimuli and praising; to not
criticise one’s behaviour in the presence of other
pupils; | especially encourage even small
achievements; calming down, calm voice tone.
When working with these children, teaching mate-
rial and assignments must be adapted in a way
pupils would be able to understand and master it. |
give assignments of a lesser extent, present it
more playfully; decrease the number of tasks;
concretisation of tasks; to adjust tasks according
to the pupil’s level of attainment; to prepare a task
according to one’s abilities. The significance of
the individualisation of work is emphasised: indi-
vidual work with a pupil; individual teaching;
such children need very much individual work;
individual work with a child. One fourth of sug-
gestions were related to better involvement of par-
ents and the consolidation of team work. From the
pedagogues’ point of view, if parents of children
having behavioural and / or emotional difficulties
actively participated in education, pedagogues
would solve problems more easily, results would
be achieved more quickly. According to peda-
gogues, it should be constantly collaborated with
pupils’ parents; to constantly maintain relations
with the family; pedagogues should collaborate
more with children’s parents when discussing the
child’s problems, education of parents. Peda-
gogues state that parental responsibility should be
consolidated: parents also must take care of the
matters of their child’s education, attend sittings,
parents also must be interested, communicate with
a teacher, specialists, to plan fines to parents for
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indifference, for not participating. When solving
the child’s problems, it is important to involve
specialists in this process. Team work must pro-
ceed inside the class community, in collaboration
with specialists of other institutions.

One tenth of suggestions reflected segre-
gative attitudes of pedagogues, unfavourable
views towards children having behavioural and /
or emotional problems. Pedagogues presented
arguments against integrated education of these
children: to not integrate such children into a
group; they must attend special schools; to form
classes according to the needs. Others suggested
teaching such children at home for at least half a
year. Some others emphasised discipline and re-
striction: consecutive observation of improper
activities; one must have a discipline journal to
record pupil’s behaviour every day.

Resources indicated by pedagogues (with
rare exceptions) showed that pedagogues are
aware of the importance of collaboration, interac-
tions, team work, individual approach when cop-
ing with behavioural and / or emotional problems
of pupils and normalising their behaviour, com-
munication with other pupils and teachers. How-
ever, only one third of suggestions (cognition of a
child and individualisation of education, consoli-
dation of team work) are related to the personal
input and responsibility of pedagogues.

Conclusions

1. The most characteristic and frequent fea-
tures of pupils having behavioural and / or
emotional problems (disorders or difficul-
ties) indicated by pedagogues: disorders
and / or difficulties of attentiveness and ac-
tiveness which manifest through the lack of
attentiveness, excessive agility, low moti-
vation for learning. More seldom teachers
indicate pupils’ emotional difficulties
manifesting through reticence, slowness,
timidity, anxiety, as well as behavioural
difficulties manifesting through offensive,
aggressive behaviour, disobedience, miss-
ing of lessons.

2. Experiences of pedagogues who partici-
pated in the research dealing with pupils
having behavioural and /or emotional diffi-
culties are very much focused on the clini-
cal aspects (disorders are emphasised, dif-
ficulties are related to a child etc.) and be-
havioural purpose (orientation towards



SPECIALUSIS UGDYMAS 2013 1 (28)

“normalisation”, regulation, control etc. of
behaviour) and are insufficiently related to
the systemic point of view (orientation to-
wards interactions with other participants
of education and perfection of these inter-
actions):

e The areas of difficulties causing prob-
lems to the educational process for chil-
dren having behavioural and / or emo-
tional difficulties singled out by peda-
gogues are directly related to the fea-
tures of children having behavioural and
/ or emotional difficulties. The posses-
sion of certain features (difficulties of at-
tentiveness and activeness; problems of
improper behaviour, children’s emo-
tional difficulties) is a problem, as peda-
gogues notice. This illustrates the con-
ception that a child having behavioural
and / or emotional problems is a prob-
lem, but does not relate to or interact
with these children and other partici-
pants of education (peers, pedagogues,
parents etc.)

e Pedagogues tend to delegate responsi-
bilities and work with such pupils to
specialists and parents. Teachers empha-
sise the importance of, and demand for,
special, social and especially psycho-
logical support for children having be-
havioural and / or emotional difficulties.
Pedagogues insufficiently assess and
emphasise their role in educating such
pupils, aiming at changes in their behav-
iour and improving relations with other
participants of education (pupils, teach-
ers etc.);

¢ In some cases pedagogues’ negative atti-
tude towards children having behav-
ioural and / or emotional problems and
their education becomes highlighted.
Some pedagogues blame a pupil, one’s
parents, specialists because of arising
learning, behavioural, communication
difficulties of a pupil. They suggest edu-
cating such pupils at home or in special
schools, and discipline and restriction
are emphasised. In their performance
and interaction with pupils, they do not
notice improper methods or actions. This
shows that pedagogues lack motivation,
knowledge and the abilities to effec-
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tively organise the education of such
children, or to create positive environ-
ments for (self-) education and commu-
nication.
Resources indicated by pedagogues (de-
mand for support of specialists and addi-
tional financial means; cognition of a child
and individualisation of education; in-
volvement of parents and team work) show
that pedagogues are aware of the impor-
tance of collaboration, interactions, team
work, individual approaches when coping
with pupils’ difficulties and improving
their behaviour and communication with
other participants of education. However,
only one third of suggestions are linked di-
rectly to pedagogues’ personal input and
responsibility (cognition of a child and in-
dividualisation of education as well as con-
solidation of team work.
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