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SPECIALISTU KOMPETENCIJA DIRBTI SU MOKINIAIS, TURINCIAIS SPECIFINIU
MOKYMOSI SUTRIKIMU
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Siauliy universitetas
P. Visinskio g. 25, LT-76351 Siauliai

Straipsnyje pristatomas tyrimas, kuriame analizuojama specialisty kompetencija dirbti su spe-
cifiniy mokymosi sutrikimy turinéiais mokiniais. Tyrimo duomenims rinkti taikytas eksperty apklau-
sos metodas. Identifikuojama ne tik reali specialisty kompetencijos struktiira iSrySkinant stiprigsias ir
silpnasias jos puses, bet ir vertinamas specialisty poziris j Europos disleksijos asociacijos (EDA) pa-
rengtoje programoje nurodoma ugdymo turinj bei EUPALT projekto metu suformuluotus rekomen-
duojamus svarbiausius mokymosi rezultatus. Specialisty konstruojamoje kompetencijy struktiroje
nustatytos penkios esminés kategorijos: bendrosios ir specifinés zinios, vaiko ir jo individualumo pa-
Zinimo kompetencija, pagalbos mokiniui teikimo kompetencija, bendradarbiavimo kompetencija,
bendrosios asmeninés kompetencijos. Vertindami EDA programoje pateikiamg ugdymo turinj ir
EUPALT projekto grupés suformuluotus pasirengimo rezultatus, specialistai ypa¢ linke pabrézti tas
kompetencijas, kurios biitinos tiesioginiam kasdieniam praktiniam darbui su specifiniy mokymosi su-
trikimy turinciais mokiniais — atpaZzinti sutrikimus, suvokti jy priezastis, pritaikyti ugdymo turinj. Ne
taip svarbiomis pedagogai laiko kompetencijas, kurios leisty realizuoti mokytojo-tyréjo vaidmenj at-
liekant savarankiskus ir kryptingus stebéjimus, domintis ir interpretuojant jvairaus lygmens tyrimus,

testus.

Esminiai ZodZiai: kompetencija, specifiniy mokymosi sutrikimy turintys mokiniai.

Ivadas

Oficialivose Europos Sajungos dokumen-
tuos' isdéstytos siektinos Europos aukstojo moks-
lo sistemos nuostatos: diplomy palyginamumas,
vienodi pagrindiniai profesinio rengimo etapai (I
pakopa — bakalauro studijos ir tolesnés, II ir III
pakopos — magistrantiiros, doktoranttiros studijos,
taip pat kvalifikacijos tobulinimas), vienoda kredi-
ty sistema (EKPS, angl. ECTS), studenty ir désty-
tojy mobilumas, studijy kokybés uztikrinimas
tobulinant studijy programas ir kt. Specialistali,
dirbantys su specifiniy mokymosi sutrikimy turin-
¢iais asmenimis, atstovauja skirtingoms profesi-
néms sritims (specialieji pedagogai, logopedai,
psichologai, socialiniai pedagogai, mokytojai) ir
neturi vienodo pasirengimo. Sios srities specialis-
ty rengimas paprastai pradedamas pirminiu ren-
gimu (dazniausiai tai bakalauro studijos), orien-
tuotu j bendryjy teorijy supratimg. Tolesnis (ma-
gistrant@iros studijos) specialisty rengimas galéty
biiti orientuotas j visiems specialistams bendry

! Bologna Declaration (1999). Prieiga internete:
<http://ec.europa.eu/education/policies/educ/bologna/bologna
pdf>.
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profesiniy pagrindy suteikima (pagrindinés, spe-
cializuotos zinios, asmeninés kompetencijos).
Kvalifikacijos tobulinimas turéty papildyti bazinio
pasirengimo turinj ir tenkinti specialisty tobuléji-
mo poreikius. Bendru specialisty profesinio issila-
vinimo pagrindu turéty bati laikoma privaloma
europiné kvalifikacija, kurioje iSrySkéja susiste-
mintos ir papildomos individualaus issilavinimo
bei kvalifikacijos tobulinimo galimybés?.
Specialisty rengimo turinj lemia asmeny, su
kuriais teks dirbti, poreikiy specifiSkumas ir esmi-
niai reikalavimai pagalbos S§iy poreikiy atveju
kokybei. Specifiniy mokymosi sutrikimy (toliau —
SMS) patirian¢iy asmeny poreikiai analizuojami
edukologijos, psichologijos ir medicinos praktiky
ir tyréjy bendruomenése (Wiznitzer, Scheffel,
2009). SMS siejami su neurologiniu kognityviniy
funkcijy sutrikimu, kuris lemia mokymosi sunku-
mus vienoje ar keliose specifinése srityse
(Wiznitzer, Scheffel, 2009; Grant, 2010): kalbos

2 Europos Komisija (2009). Mokymosi visq gyvenimg Euro-
pos kvalifikacijy sqranga. Liuksemburgas: Europos Bendrijos
oficialiyjy leidiniy biuras [ZiGiréta 2013-03-15]. Prieiga inter-
nete:
<http://ec.europa.eu/education/pub/pdf/general/eqf/broch_lt.p
df>.
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iSraiskos, kalbos supratimo, rasymo, skaitymo ir
(ar) skaic¢iavimo. Tai heterogeniska asmeny grupé,
kuriai budingos Sios bendros charakteristikos:
atminties, kalbos, erdvés suvokimo, veiksmy pla-
navimo, aukS$tyjy mastymo procesy, motorikos
sutrikimai ir menki socialiniai gebé¢jimai. Sioje
grupéje iSskiriamos homogeniskos grupés — as-
menys, patiriantys skaitymo, ra§ymo ir (ar) skai-
¢iavimo mokymosi sunkumy. Pagalbos moki-
niams, turintiems SMS, veiksmingumas, pasak
Wiznitzer, Scheffel (2009), priklauso nuo visy
mokymosi proceso dalyviy (mokinio, specialisty,
mokytojy, tévy) sutelktumo rengiant ir jgyvendi-
nant mokinio stiprybémis grjstus individualius
pagalbos planus: mokytojai ir specialieji pedago-
gai ugdo mokiniy skaitymo, raSymo ir matemati-
kos gebéjimus, pateikdami tikslingas uzduotis bei
mokydami jvairiy mokymosi strategijy; kino kul-
tiuros specialistai gali tobulinti mokiniy bendraja
motorika ir judesiy koordinacija; uzimtumo spe-
cialistai padeda tikslinti motorikos judesius, svar-
bius ra§ymo ir kitoje kasdienéje veikloje; logope-
dai ugdo mokiniy kalbéjimo ir kalbos jgtidzius;
socialiniai pedagogai sickia ugdyti mokiniy so-
cialinio bendravimo su bendraamziais ir suaugu-
siaisiais gebéjimus; daug démesio turi biti skiria-
ma tarpusavio reguliariai komunikacijai ir veiklos
koordinavimui.

Specialisty, dirban¢iy su SMS turinciais
asmenimis, rengimo modelis orientuotas j kompe-
tencijy (Zinios, gebéjimai ir platesnés asmeninés
kompetencijos) plétote. Profesiné kompetencija
sujungia bendrgsias kultiirines, pedagogines, spe-
cialigsias bei bendrgsias kompetencijas ir konkre-
taus darbo procese reiskia ne tik jgytos kvalifika-
cijos realizavima, bet ir rodo darbuotojo geb¢jima
pasiekti aktualy organizacijai tiksla, realizuoti
jvairius vaidmenis, kurie kinta priklausomai nuo
reikalavimy veiklai®. Kompetencija jvairiy autoriy
apibréziama skirtingai, taciau dazniausiai nuro-
domos tokios esminés savybés: auksto lygio prak-
tin¢ veikla, nuolat aktyviai mokantis ir tobuléjant,
lemianti sékmingui darbo rezultatus konkreciame
profesiniame kontekste ir leidzianti specialistams
veikti nenumatytose sudétingose situacijose (JU-
cevitien¢, 2007; Freden, Nillson, 2003; Zydzia-
naité, 2005). Kompetencijos sampratoje iSskiria-

3 Bankauskiené, N. (2006). Pedagogy rengimo jstatyminiai
pagrindai: buiklés analizé ir kaitos poveikis. PraneSimas,
skaitytas konferencijoje ,,Besimokancios visuomeneés is§tikiai
pedagogy rengimui®, Kaunas. Prieiga internete:
<http://www.mke.lt/dokuments/2.4.2/konferencija/N.Bankau
skiene.ppt>.
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mos trys struktiirinés dalys — Zinios, gebé&jimai ir
igtdziai, vertybines nuostatos bei asmeninés sa-
vybés, reikalingos kokiai nors veiklai atlikti (Le-
paité, 2003; Mazeikiené, Virgailaité-Meckaus-
kaité, 2007; Mokytojo profesijos kompetencijos
aprasas, 2007; Inkliuzinio Svietimo mokytojo pro-
filis, 2012).

Inkliuzinéje mokykloje ir mokytojai, ir §vie-
timo pagalbos mokiniui specialistai yra vienodai
atsakingi uz mokiniy, turin¢iy SMS, ugdyma, to-
dél svarbus tolesnio profesinio tobuléjimo pro-
gramy, pagal kurias zinias plétoti ir mokytis dirbti
kartu galéty mokytojai ir specialistai, kirimas
(Dingle, Falvey ir kt., 2004). Autoriai, remdamiesi
empirinio tyrimo duomenimis, isskiria 3 grupes
kompetencijy: 1) specialiesiems pedagogams
svarbios kompetencijos (zinios apie jvairias nega-
les, sutrikimus, jy poZymius ir jtakg asmens gyve-
nimo kokybei; gebéjimas taikyti elgesio keitimo
strategijas; bendradarbiavimo, konsultavimo ir
suaugusiyjy Svietimo kompetencija; programy
kokybés vertinimo kompetencija; teisinio regla-
mento iSmanymas; gebéjimas rinkti medicinine,
pedagoging informacijg apie mokinj ir Seimg; ge-
béjimas taikyti jvairius mokiniy gebéjimy verti-
nimo instrumentus; geb¢jimas rengti individualias
ilgalaikes ugdymo programas; gebéjimas priimti
sprendimus, susijusius su mokymo strategijy pa-
rinkimu; pagalba mokiniams pereinant i§ vienos
institucijos / skyriaus | kita; gebéjimas sukurti
mokiniy pasiekimy ir pagalbos veiksmingumo
vertinimo sistemg; veiklos koordinavimo kompe-
tencija; komunikabilumas ir komunikaciniai gebé-
jimai); 2) mokytojams svarbios kompetencijos
(bendrosios zinios apie pedagoginj vertinima;
gebéjimas rengti pamoky planus, orientuotus j
mokiniy jvairove; gebéjimas sukurti mokiniams
patogia fizin¢ aplinkg ir lanks¢ig pamokos strukti-
rg; teisinés zinios apie vaiko teisiy pazeidima bei
elgesj susidiirus su tokia situacija); 3) specialie-
siems pedagogams ir mokytojams svarbios kom-
petencijos (profesinés etikos laikymasis; pozity-
vaus mokiniy saves vertinimo skatinimas; pagarba
ir aktyviu mokiniy dalyvavimu grjstos mokymosi
aplinkos kiirimas; pozityviy tarpasmeniniy santy-
kiy palaikymo gebéjimai; pozityvios nuostatos j
visus mokinius, jy tévus ir kolegas; geb¢jimas
pritaikyti ugdymo programg mokiniy individua-
liems poreikiams; gebéjimas taikyti netradicinius
mokymo metodus). Pasak Dingle, Falvey ir kt.
(2004), bendrojo ugdymo mokytojai inkliuzinéje
aplinkoje jauciasi nesantys pakankamai pasirengg
darbui su jvairiy sutrikimy turin¢iais mokiniais ir
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tai jvardija kaip specializuoty ziniy ir gebéjimy
stokq. Netgi pasigirsta nuomoniy, jog nykstancios
ribos tarp bendrojo ir specialiojo ugdymo reika-
lauja specialisty ir mokytojy bendro pasirengimo
tam tikrose srityse (Dingle, Falvey ir kt., 2004).
Bet kokiu atveju tenka pripazinti, kad bendrojo
ugdymo mokykly pradiniy klasiy mokytojams
ypa¢ svarbios kompetencijos, susijusios su jvairiy
rasomosios kalbos aspekty i¥manymu. Sios kom-
petencijos reikSmingos dél ankstyvojo specifiniy
mokymosi sunkumy identifikavimo bei mokymosi
sekmés uztikrinimo (Goncalves, Crenitte, 2010).
Autoriy teigimu, mokytojai daznai nevertina savo
vaidmens mokiniy ziniy konstravimo procese ir
nesusimgsto, kad mokiniy mokymosi sékmé pri-
klauso ne tik nuo jy gebéjimy ir pastangy, bet ir
nuo mokytojo geb¢jimo planuoti ir organizuoti
mokymo proces3. Zinios apie rasomosios kalbos
raidg, ugdymo strategijas, pasakojimo gebéjimus
ir jy rysj su Snekamgja kalba turéty buti jtraukia-
mos j pedagogy rengimo bei kvalifikacijos tobuli-
nimo programas. Kirby, Davies ir kt. (2005) tyri-
mu atskleidé, kad mokytojai gana gerai zino pa-
grindinius démesio stokos ir hiperaktyvumo sin-
dromo, disleksijos ir dispraksijos pozymius, todél
jiems nebiitinai svarbi iSvada apie mokinio mo-
kymosi sutrikimag. Daznai jie $iy mokiniy moky-
mo metodus pritaiko natiiraliai, iSvengdami moki-
niy etiketizavimo.

Europos disleksijos asociacija (EDA), api-
bendrinusi jvairias specialisty / mokytojy rengimo
patirtis, sitilo Specialisty / mokytojy, dirbanciy su
specifiniy mokymosi sunkumy turinciais asmeni-
mis, profesinio rengimo programg®, kuri sudaryta
remiantis tokiais principais: aiskios strukttiros
pateikimu; pagarba esamam nacionaliniam rengi-
mui; Kiekvieno specialisto asmeninio profesinio
pasirengimo pripazinimu. Programos turinys
skirstomas | 6 modulius: Zinios apie disleksijq /
specifinius mokymosi sunkumus; zinios apie vaiko
raidg, bendrosios zZinios; jvertinimas, intervencija
ir mentorysté; asmeninés kompetencijos. 2012—
2013 m. jgyvendinant Europos Sajungos remiama
mokymosi visg gyvenimg projekta EUPALT —
»Europinis specialisty / mokytojy, dirbanciy su
disleksijg turinfiais asmenimis, rengimo pazyme-
jimas“, EDA programos pagrindu suformuluoti

# Specialisty / mokytojy, dirbanéiy su specifiniy mokymosi
sunkumy turin¢iais asmenimis, profesinio rengimo programa.
Europos disleksijos asociacija. Prieiga internete:
<http://www.dyslexia-project.eu>.
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Rekomenduojami svarbiausi mokymosi rezultatai®
specialisty / mokytojy, dirban¢iy su disleksijg
turinéiais asmenimis, rengimui. Jie apima visus
Sesis minétus EDA nustatytus modulius ir aktuali-
zuoja diskusija apie jvairiy Saliy specialisty kom-
petencijy panasumus ir skirtumus, palyginamuma
ir europinius standartus atitinkantj mokytojy /
specialisty, gebanciy efektyviai dirbti su asmeni-
mis, turin¢iais SMS, ugdyma.

Lietuvoje specialistai darbui su SMS turin-
¢iais asmenimis rengiami pirmojoje ir antrojoje
auks$tojo mokslo studijy pakopoje. Pasirengimas
dirbti su SMS turin¢iais asmenimis jgyjamas bai-
gus specialiosios pedagogikos studijas. Alifano-
viené, AliSauskieng ir kt. (2007) tyringjo blisimyjy
specialisty pasirengimg darbui su specialiyjy ug-
dymosi poreikiy turinciais asmenimis ir nustate,
kad specialiosios pedagogikos ir logopedijos stu-
dijy programos studentai, kaip labiausiai aktua-
lius ir naudingus, nurodé logopedijos, protinés
raidos sutrikimy, vaiko psichopedagoginio verti-
nimo moduliy, bendrosios ir specialiosios peda-
gogikos, raidos ir pedagoginés psichologijos, spe-
cifiniy mokymosi negaliy studijy dalykus. Re-
miantis Ivoskuvienés, Makauskienés ir kt. (2008)
logopedy apklausos rezultatais, iSrySkéja, kad
logopedo darbe labiausiai reikalingos yra logope-
dijos, vaiky raidos jvertinimo, bendradarbiavimo
su Seima, specifiniy mokymosi negaliy, raidos ir
pedagoginés psichologijos, emocijy ir elgesio
sutrikimy, bendrosios ir specialiosios pedagogi-
kos, protinés raidos sutrikimy, fonetikos Zinios.
Logopedy studijy programose dazniau orientuo-
jamasi | sutrikimy jvertinima negu intervencija;
akademinj mokyma negu ] praktiniy gebéjimy
ugdyma; j individualig specialisto veiklg negu j
darbg  multiprofesingje  komandoje  (Tillard,
Lawson ir kt., 2011). Specialisty praktinio darbo
rezultatus lemia specialisto profesinés zinios, ge-
béjimas planuoti, stebéti, analizuoti ugdymosi
procesa, atsizvelgti | individualius ugdytiniy po-
reikius, gebéjimus, integruoti jvairius ugdymo
metodus ir budus (Ivoskuviené, Makauskiené ir
kt., 2008).

Atsizvelgiant | specialisty rengimo aktua-
lijas Europoje (ir Lietuvoje), buvo atliktas tyrimas,
kurio tikslas — jvertinti specialisty kompetencija

> Rekomenduojami svarbiausi mokymosi rezultatai (2013).
EUPALT Project — European Passport for the Education of
Therapists/Teachers Working with People with Dyslexia.
Prieiga internete: <http://www.dyslexia-
project.eu/index.php?menupos=0>.
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dirbti su specifiniy mokymosi sutrikimy turinciais
mokiniais. Tyrimo uZdaviniai: identifikuoti rea-
lig specialisty kompetencijos struktiirg iSrySkinant
stiprigsias ir silpngsias puses; nustatyti specialisty
poziiirj | specifiniy mokymosi sutrikimy turin¢iy
asmeny ugdymui bitinas kompetencijas, nurodo-
mas EDA Specialisty / mokytojy, dirbanciy su
specifiniy mokymosi sunkumy turinciais asmeni-
mis, profesinio rengimo programoje bei EUPALT
projekto metu suformuluotus Rekomenduojamus
svarbiausius mokymosi rezultatus®.

Tyrimo metodologija. Tyrimo duome-
nims rinkti taikytas eksperty apklausos metodas.
Ekspertais pasirinkti didelg¢ darbo patirtj su SMS
turinciais mokiniais turintys specialistai — logope-
dai, specialieji pedagogai, specialieji pedagogai-
logopedai. Apklausa vykdyta grupinio interviu
forma. Buvo suformuotos trys eksperty grupés,
kuriose atlikti trys grupiniai interviu: 1) logopedy
ir specialiyjy pedagogy, dirbancéiy specialiojoje
mokykloje vaikams, turintiems kalbos ir kalbéji-
mo sutrikimy; 2) logopedy, dirban¢iy bendrojo
ugdymo mokyklose; 3) specialiyjy pedagogy,
dirban¢iy bendrojo ugdymo mokyklose. Eksper-
tams buvo pateikti Sie klausimai: kokia pagalba
teikiama mokiniams, turintiems SMS mokykloje?
Kas yra pagrindiniai pagalbos teikéjai? Kaip or-
ganizuojama pagalba? Kokie jos privalumai /
tritkumai? Kokiy kompetencijy turi turéti specia-
listas, dirbantis su mokiniais, turinciais SMS?
Kodeél? Kaip jsivertintuméte savo pasirengimg
tenkinti Siy mokiniy poreikius? Kokias savo kom-
petencijas jvardytuméte kaip stipriausias | Sil-
rinciy mokiniy poreikius?

Interviu duomenims analizuoti taikyta
kokybiné turinio analizé.

Siekiant atskleisti patyrusiy specialisty
poziiirj | SMS turiniy asmeny ugdymui biitinas
kompetencijas, pateikiamas EDA ,,Specialisty /
mokytojy, dirbanéiy su specifiniy mokymosi sun-
kumy turinCiais asmenimis, profesinio rengimo
programoje®, ir EUPALT projekto grupés sufor-
muluotus Rekomenduojamus svarbiausius moky-
mosi rezultatus (2013), buvo sukonstruota anketa,
kurig ekspertai uzpildé kiekvienas individualiai
pasibaigus grupiniam interviu. Anketg sudaré tos
pacios struktiirinés dalys, kaip ir EDA programa —

® Rekomenduojami svarbiausi mokymosi rezultatai (2013).
EUPALT Project — European Passport for the Education of
Therapists/Teachers Working with People with Dyslexia.
http://www.dyslexia-project.eu/index.php?menupos=0.
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Zinios ir supratimas apie specifinius mokymosi
sutrikimus; Zinios ir supratimas apie vaiko raida;
bendrosios zinios; jvertinimas; intervencija ir
mentorysté; asmeninés kompetencijos. Teiginiai
atspindéjo EUPALT projekto grupés suformuluo-
tus svarbiausius mokymaosi rezultatus ir buvo pa-
teikti rangin¢je skaléje. Anketos duomenims ap-
doroti taikyta apraSomoji statistika ir neparametri-
nis Kruskal-Wallis testas.

Tyrimo imties charakteristika. Tyrime
dalyvavo 38 ekspertai (specialistai), dirbantys su
SMS turin¢iais asmenimis — 20 logopedy, 16 spe-
cialiyjy pedagogiy, 2 specialiosios pedagogés-
logopedés. Tyrime dalyvave specialistai dirba
gimnazijose, progimnazijose, pradinése, pagrindi-
nése ar vidurinése mokyklose, 2 — pedagoginéje
psichologinéje tarnyboje. Amziaus vidurkis — 45
metai, vyriausiai pedagogei — 59, jauniausiai — 29
metai. Beveik visos pedagogés turi didele darbo
su SMS turinciais vaikais patirtj — tik dviejy tyri-
mo dalyviy stazas maZesnis nei 10 mety. Vienai
pedagogei tenka vidutini§kai 29 mokiniai, turintys
specifiniy mokymosi sutrikimy.

Tyrimo rezultatai
Reali specialisty kompetencijos struktiira

Siekiant atskleisti realig specialisty pasi-
rengimo dirbti su SMS turin¢iais mokiniais kom-
petencijos struktiira, taikytas eksperty grupinio
interviu metodas. Vyko trys grupiniai interviu,
duomenis fiksuojant diktofonu. Empiriniai duo-
menys apdoroti kokybinés turinio analizés metodu,
taikant induktyving strategija. Buvo laikomasi
Thomas (2006) pateikiamo induktyvinio kodavi-
mo nuoseklumo:

1)  kiekvieno grupinio interviu duomenys (in-
terviu garsinis jrasas) buvo perkoduoti j te-
kstg ir i$spausdinti;

2)  tyréjai (3 asmenys) atidziai perskaité visus
tekstus, patikrindami, ar viskas suprantama

ir nuoseklu;
3)  sudarytos subkategorijos ir kategorijos (te-
kste buvo iSskiriami atskiri leksiniai-

semantiniai vienetai (frazés, sakiniai), ies-
koma jy esminiy pozymiy, panasumy, skir-
tumy); nustatius rySius tarp leksiniy-
semantiniy vienety, jie jungiami j grupes,
apibendrinami sudarant stambesnius viene-
tus — subkategorijas ir kategorijas;
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4)  patikrinta, ar subkategorijos ir kategorijos

nesikartoja, parinkti tiksliausiai jas iliust-

ruojantys ir apibuidinantys teksto elementai.

Turimos specialisty kompetencijos. Tokiu
budu atrasta paéiy specialisty konstruojama jy
turimy kompetencijy struktdra, kurios pagrindas —
penkios esminés kategorijos: bendrosios ir speci-
finés zinios, vaiko ir jo individualumo pazinimo
kompetencija, pagalbos mokiniui teikimo kompe-
tencija, bendradarbiavimo kompetencija, bendro-

sios asmeninés kompetencijos (Zr. 1 lentele).

1 lentelé

Specialisty konstruojama kompetencijuy struk-

tara

Kategorija

Subkategorija

Bendrosios ir
specifinés Zinios

Tarpdisciplininés Zinios

Dalykinés-profesinés Zinios

Vaikoir jo indi-

vidualumo pazi-

nimo kompeten-
cija

Sutrikimo atpazinimas

Ivairiy vertinimo biidy taikymas

Pagalbos moki-
niui teikimo
kompetencija

Ugdymo individualizavimas

Metodinés medziagos ir priemoniy
kiirimas

IKT naudojimas

Pozityvios saveikos su vaiku ir moky-
mosi motyvacijos palaikymas

Tarpininkavimas

SUP mokiniy socialinio dalyvavimo
skatinimas

Bendradarbia-
vimo kompeten-
cija

Pedagogy konsultavimas pagalbos vai-
kui Klausimais

Bendradarbiavimas tarp specialisty

Dalijimasis patirtimi su studentais

Bendravimas su tévais

Asmeninés kom-
petencijos

Poreikio mokytis visa gyvenima pripa-
zinimas

Laiko vadyba

I$skirtos kompetencijos eksperty buvo

jvardytos kaip jiems biidingos, akcentuojant tai
kaip privalumus. 1 lentel¢je Salia kiekvienos kate-
gorijos pateiktos ir subkategorijos, detalizuojan-
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cios kiekvienos i§ penkiy kompetencijy viding
strukttirg. Viena i$ nurodyty turimy kompetenci-
ju — bendrosios ir specifinés zinios. Specialistai
akcentuoja tarpdisciplininiy (iliustruojantis teigi-
nys: darbas labai sunkus... reikalaujantis labai
daug ir jvairiy sriciy ziniy) ir dalykiniy profesiniy
ziniy svarbg (iliustruojantis teiginys: mes turime
pakankamai metodiniy Ziniy) norint sékmingai
padéti specifiniy mokymosi sutrikimy turintiems
asmenims. Specialistai gerai vertina jgyta vaiko ir
jo individualumo pazinimo kompetencija, kurig
sudaro vertybés, Zinios ir gebéjimai, susij¢ su vai-
ko individualumo pazinimu (iliustruojantys teigi-
niai: [1] svarbus vaiko pazinimas <...> Kiekvienas
vaikas vis kitoks; [2] Mes manom, kad gerai pa-
vyksta atpazinti sutrikimus <...> esam gerai pa-
ruosti) ir jvairiy vertinimo biidy taikymu. [vairiy
vertinimo biidy taikymas apima informacijos rin-
kimg i§ jvairiy $altiniy (iliustruojantys teiginiai:
[1] Dalyko mokytojas pirmine informacijq teikia
medicininius dokumentus <...>; [2] I$ vaiko darby
analizés, kai Zinai ko ieskai, gali daug pamatyti
<..>), steb¢jimg (iliustruojantys teiginiai: [1]
Vyksta mokinio stebéjimas, jo darby analizé. IS
jvairiy mokinio veikly pamatai mgstymo operaci-
Jas, girdimgjg atmintj... kaip jau pats supranti
<...> ziuri mokinio klaidas, komunikacijg. IS karto
matosi, kurioje vietoje mokinys stringa.), indivi-
dualios vertinimo sistemos susikiirimg (iliustruo-
jantys teiginiai: [1] Mes kiekvienas, kadangi nebe-
sam jauni specialistai, esame susikiire sau verti-
nimo sistemas (testus, uzduotis). Turime jdirbj.).
Itin daug démesio ekspertai skyré pagal-
bos mokiniui teikimo kompetencijai, kurig sudaro
zinios ir gebéjimai, susij¢ su ugdymo individuali-
zavimu, metodinés medziagos ir priemoniy kiri-
mu, IKT naudojimu, pozityvios sgveikos su vaiku
ir mokymosi motyvacijos palaikymu, tarpininka-
vimu, SUP mokiniy socialinio dalyvavimo skati-
nimu, specifinés pagalbos teikimu (Zr. 2 lentelg).
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2 lentelé

Pagalbos mokiniui teikimo kompetencijos struktiira

Subkategorija

lliustruojantys teiginiai

Ugdymo
individualizavimas

Metody individualizavimas. Manome, kad mums pavyksta dirbti Siose srityse: metody
pritaikymas konkreciam vaikui <...> Darbo metody jvairové ir naujoviy taikymas <...>.
Ugdymo turinio pritaikymas. A4S turiu rasti laiko kiekvienam vaikui, jam tinkanciq uzduotj
parinkti <...>.

Ugdymo turinio pritaikymas konkreciam mokiniui <...> gebame lanksciai reaguoti j situaci-
Jja, atsizvelgti | kiekvieno individualias savybes, sékmingai individualizuoti ir diferencijuoti
ugdymg <...>.

Metodinés medZiagos ir priemoniy
kiirimas

Metodiniy priemoniy gamyba. Atnaujiname priemones, isleidziam leidinukus.
Yra susisteminty mokymo priemoniy poreikis <...>. Mes interneto svetainéje norime patal-
pinti jvairias metodines priemones, kad visos galétuméme jomis naudotis.

IKT naudojimas

Puikiai mokame naudoti IKT. Einam koja kojon su laikmeciu.
Gebame naudotis ir kurti naujas I KT priemones.

Pozityvios saveikos su vaiku ir mo-
kymosi motyvacijos palaikymas

Svarbus abipusis pasitikéjimas (mokinio ir mokytojo) <...> meilé vaikui <...>.
Turiu rasti laiko su kiekvienu jy pabendrauti <...>. Svarbu pakelti mokiniy mokymosi moty-
vacijq, pasitikéjimg savimi <...>.

Tarpininkavimas

Specialusis pedagogas dazniausiai ilgus metus yra vaikq lydintis asmuo. Jis geriausiai
pazjsta vaikq, daugiausiai apie jj Zino.

Didziausias krivis atitenka specialiajam pedagogui, jis bendrauja su vaiku, tévais, mokyto-
Jjais, administracija jvairiais klausimais.

SUP mokiniy socialinio dalyvavimo
skatinimas

PasidZiaugiam, kad nemaZai galimybiy yra SUP mokinius jtraukti ne tik j savo mokyklos
bendruomeneg, bet ir dalyvauti miesto bendruomenés veikloje.

Bendrojo lavinimo mokykloje tokiy mokiniy niekas nekviesty eilérasciy sakyti, vaidinti ant
scenos. Pas mus jie tq drgsiai daro <...>. Niekas jy pirstais nebado. Pas mus néra patyciy
dél vaiky kalbos ypatumy. Klaséje is to, kad vaikas nemoka skaityti ar rasyti, niekas nesi-
juoks.

Specifinés pagalbos teikimas

Lavinti pazinimo funkcijas.
Manome, kad pavyksta tikslingai parinkti pazinimo procesus lavinancias uzduotis.

Apibendrinus

rezultatus

identifikuotas specialistais; [2] <...> stiprus miisy mieste

specialisty gebéjimas bendradarbiauti su kitais

ugdymo proceso dalyviais, kaip privalumas tei-

kiant pagalbg SMS turintiems mokiniams. Specia-
listy konstruojama bendradarbiavimo kompetenci-
ja apima:

. pedagogy konsultavimg pagalbos vaikui
klausimais (iliustruojantys teiginiai: [1]
<...> logopedas ir specialusis pedagogas
turi ismokyti mokytojg, kaip reikia dirbti su
vaiku <...>. A4S mokytojy prasau, kad struk-
tiuruoty pamokos temq ir aiskinty ne placiai,
kaip jie yra linke, bet suskaidyty temq j tam
tikras potemes, kad vaikui bity aiskiau
<...>; [2] Ateina mokytoja ir sako: ,,Nezi-
nau kaip su vaiku dirbti. “ Pasisodini ir ap-
tari, kas yra vaikui, kaip jis galéty jsitraukti
j bendrq veiklg, ko Jiis norétuméte? Isklau-
sai ir pateiki patarimy, randam sprendimq.
Tq visos mokam.);

o bendradarbiavima tarp specialisty (iliustruo-
jantys teiginiai: [1] Su logopedu savoje mo-
kykloje bendradarbiaujam <...>, sekasi
bendradarbiauti su kitais pagalbos mokiniui
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metodinis biirelis. Dalijamés patirtimi, ies-
kome biidy, kaip padéti vieni kitiems, kaip
galima sukurti metodikas ir palengvinti sa-
vo darba.);

. bendravimg su tévais (iliustruojantys teigi-
niai: [1] Tévy informavimas. Jy jtikinimas,
kad pagalba reikalinga <...> su kai kuriais
tévais turime ir gebéjimy, ir zZiniy pakanka-
mai. Zinome, kaip Snekéti, kaip elgtis, kurig
vietg paspausti, kurig — apeiti.);

° bendradarbiavimg su universitetu ir daliji-
masi patirtimi su studentais (iliustruojantys
teiginiai: [1] Pastoviai pas mus daug studen-
ty — ir lietuviy, ir uzsienie¢iy <...> dalijamés
patirtimi.).

Asmeniniy kompetencijy struktiiroje eks-
pertams atrodo svarbus ir gerai realizuojamas po-
reikio mokytis visg gyvenimg pripazinimas (iliust-
ruojantys teiginiai: [1] Tobuléti visada yra kur
<...> dirbi jau trisdesimt mety, bet kai kas nepa-
vyksta, pagalvoji, kad kazko nezinai <...>. Pagal-
voji: ,,Ar a$ gerai pasielgiau? Gal turéjau pasi-
elgti kitaip? “ <...>. Reikia Ziniy atsinaujinimo.);



SPECIALUSIS UGDYMAS 2013 1 (28)

laiko vadybos gebéjimai (iliustruojantys teiginiai:
[1] Laiko vadyba. Tai svarbu darbui. Daug doku-
menty pildymo, dél kiekvieno sutrikimo j PPT
kreiptis. Atsirado daug papildomy laiko sqnaudy;
[2] Mokiniy grupiy sudarymas ir pratyby skai-
Ciaus paskirstymas visada yra problema. Svarbiis
organizaciniai, laiko paskirstymo gebéjimai.).

Tobulintinos specialisty kompetencijos.
Tyrimo duomenys atskleidé ne tik specialisty tu-
rimas ir pozityviai vertinamas kompetencijas.
Ekspertai taip pat nurodé tas sritis, kur jauciasi
stokojantys Ziniy, geb¢&jimy ir Kurias savo kompe-
tencijas noréty plétoti. Plétotiny kompetencijy
struktiroje identifikuotos penkios kategorijos:
bendryjy ir specifiniy ziniy, pagalbos mokiniui
teikimo, vertinimo, profesinés veiklos organiza-
vimo, tévy konsultavimo. Jos apibiidina aktualiau-
sias ir labiausiai plétotinas specialisty kompeten-
cijos sritis (zr. 3 lentele).

3 lentelé

Plétotiny kompetencijy struktiira

Kategorija Subkategorija

Zinios apie specifinius mokymosi sutri-

Bendrosios ir Kimus

specifinés Zinios - e
P Psichologinés zinios

Vertinimo kom- | Vertinimo instrumenty naudojimas

petencija Aukstesniyjy klasiy mokiniy vertinimas
Pagalbos moki- Mokymas mokytis
niui teikimo Mokymosi motyvacijos stiprinimas

kompetencija IKT naudojimas

Tévy konsulta-
vimo kompeten-
cija

Prisitaikymas prie besikeiiancio spe-
cialisto vaidmens

Veiklos organi-
zavimo kompe-

tencija Lankstus pagalbos formy taikymas

Vertindami savo bendrasias ir specialigsias
zinias, specialistai lyg ir pripaZjsta jas kaip pakan-
kamas (zr. 1 lentele), taciau kartu nurodo stoko-
jantys dalykiniy-profesiniy Ziniy apie specifinius
mokymosi sutrikimus (iliustruojantys teiginiai: [1]
Nedaug universitete suzZinojau apie disleksijg.
Daugiau Zinias kaupiau is uzsienio literatiros; [2]
Apie diskalkulijas mazai Zinome.), pagalbos speci-
fikg vyresniems — aukstesniyjy klasiy mokiniams
(iliustruojantys teiginiai: [1] Neturime darbo su
aukstesniyjy klasiy mokiniais patirties; [2] Mes
labiau esame pasirenge darbui su jaunesniojo
mokyklinio amziaus vaikais.). Lyg ir pripazjsta-
mas tarpdisciplininiy ziniy jgijimas (zr. 1 lentelg),
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taciau drauge aktualizuojamas iSauges psichologi-

niy ziniy poreikis:

. dirbant su vaikais, turin¢iais elgesio ir (ar)
emociniy sutrikimy (iliustruojantys teigi-
niai: [1] Dirbdamas su vaikais, turinciais
elgesio ir emocijy sutrikimy, daznai pagal-
voji.: ,,Kq man dabar daryti? “ <...> [2] Bii-
na tokiy situacijy, kai tritksta Ziniy apie sa-
ve. Tu nebesupranti, kaip reikia elgtis. Pri-
eini liepto galg ir tada reikty tokiy ramiy,
protingy patarimy, kaip suvaldyti save ir si-
tuacijq <..>; [3] Nezinai, kq sakyti vaikui,
kai jis keikiasi, netinkamai elgiasi: ar toliau
sakyt , nelakstyk®, ar nekreipti démesio?
<...> [4] Man sunkiausia dirbti su mokiniais,
turinciais savireguliacijos problemy.);

. bendraujant su tévais (iliustruojantys teigi-
niai: [1] Tritksta gebéjimy, psichologinio
pasirengimo bendrauti su problemiskais té-
vais. Yra be galo sunku <...>; [2] Tam rei-
kia tinkamo pasirengimo, psichologinio nu-
siteikimo atlaikyti  prieSiskqg nusiteikimg
<...> tévai priesiski, mokytojai — priesiski.);

° bendraujant su kolegomis (iliustruojantys
teiginiai: [1] Sunku su ,,problemiskais “ ko-
legomis. Ne visi mokytojai geranoriskai nu-
siteike ir SUP mokiniy, ir su jais dirbanciy
specialisty atzvilgiu, [2] Reikia mokéti ir
emocijas suvaldyti, ir kai kq ,, nuryti“. Bet
kartais jauciameés jskaudinti...).

Vertinimo kompetencija specialisty buvo
pripazinta kaip stiprioji pasirengimo sritis, taciau
spar¢ioje Svietimo kaitoje kai kurios Zinios ir ge-
béjimy poreikis taip pat sparé¢iau kinta. Dirbdami
Siandieninéje mokykloje specialistai noréty turéti
daugiau specifiniy mokymosi sutrikimy atpazini-
ma palengvinaniy instrumenty (iliustruojantys
teiginiai: [1] A4S nezZinau, kaip jvertinti, ar yra mi-
nimalus skaitymo lygmuo ar jau sutrikimas. Re-
miamés bendromis programomis. Tai nuojauta,
patyrimas, kokiy vaiky as maciau ir kt.; [2] <...>
garantuoti tikrai nesame. Ziniq semiesi po truputj.
Bet rakto tikrai neturime <...>; [3] PPT specialis-
tai turi adaptuotas uzduotis, kurias pateikia vi-
siems to amziaus tarpsnio mokiniams <...> Labai
patogu biity, jei biity kokie klausimynai. PasizZii-
ri — ir aiSku, darai tam tikrus pratimus.), klausimy
kyla dél vyresnio amZiaus mokiniy poreikiy verti-
nimo (iliustruojantys teiginiai: [1] Neturime darbo
SU aukstesniyjy klasiy mokiniais patirties, tritksta
jvertinimo metodikos.).
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Plétotina jvardyta ir pagalbos mokiniui
teikimo kompetencija. Sioje struktiiroje nustatytas
rySkus poreikis keisti specialisty teikiamos pagal-
bos prioritetus itin aktualizuojant mokymo moky-
tis svarbg ir nepakankama specialisty pasirengima
Sioje srityje (zemiau pateikiami $ig pozicija iliust-
ruojantys teiginiai):

[1] Daugiau reikia zinoti apie tai, kaip padéti.
Specialusis pedagogas perspektyvoje labai daug
turi kg veikti ir gimnazijoje. Jis turi mokyti mo-
kytis. [2] <..> svarbus SUP turinéiy vaiky ben-
dryjy kompetencijy ugdymas <...> [3] Mes susi-
duriame su tuo, kad miisy kasdienis darbas yra
pedagoginé pagalba. Mes kalbame, kad biity ge-
rai dirbti su vaiku ne i§ dalykinés pusés, bet skirti
laikg jo mokymui(si) mokytis ir pan. Bet tave ri-
boja laikas ir nurodymai: ,, Turi iSmokyti Sito, nes
vaikas turés grjzti j klase.“ <...> [4] Gerai baty,
kad miisy darbas biity atsietas nuo pamokos. I§
musy reikalauja tam tikros temos mokymo, o pa-
skirti laiko specifiniams svarbiems dalykams né-
ra laiko. Tokius jghdzius iSugdyti néra lengva.
Tada vaikas pats iSmoks strategijas taikyti pa-
mokoje. [5] Man labai norétysi, kad specialusis
pedagogas i§manyty mokymosi mokytis strategi-
juy metodika, nes aukStesnése klasése mes galime
tik mokyti, kaip iSmokti jvairiy dalyky, supazin-
dinti su jvairiais mokymasi palengvinanciais bii-
dais. Svarbu i§mokyti naudotis atramine medzia-
ga. Daugelis kazkada miisy vadinty ,ypatin-
gais“ budy (pauostyti, paliesti ir kt.) jau yra apra-
$yti pradiniy klasiy bendrojo lavinimo progra-
mose, taigi, miisy strategijy ,,ypatingumo** nebe-
liecka, nebeturim ,stebuklingy metodiky“. [6]
<..> mes turétume gerai Zinoti jvairiy mokymosi
mokytis strategijy.

Geresnio pasirengimo specialistai noréty ir
mokinio mokymosi motyvacijos stiprinimo srityje
(iliustruojantys teiginiai: [1] Vaiky ugdymosi mo-
tyvacijos palaikymas <...> gali biiti ir geros aplin-
kiniy nuostatos, ir tinkamos priemonés, bet jeigu
mokinio motyvacija kritusi — miisy pastangos ne
visada duoda tinkamy rezultaty <..>), geresnio
IKT iSmanymo ir taikymo (iliustruojantys teigi-
niai: [1] Tritksta gebéjimy jvaldyti naujausias IKT
technologijas sparciai kintancioje ir tobuléjancio-
je visuomenéje. Jeigu pats domiesi, sparciai mo-
kaisi, tai gerai, bet jei néera kas tau padeda, ty
Ziniy gali pritriikti.).

Tévy konsultavimas ir Svietimas —dar vie-
na sritis, kurig specialistai jvardija kaip stiprinting:
[1] Mums reikia iSmokti jtraukti tévus... [2] Téwy
Svietimas svarbus. Labai gerai, kai tévai gerano-
riskai nusiteike. Turime daug pavyzdziy ir kai
nepripazjsta tévai mokinio problemy. Vyksta viso-
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kie dalykai. Sunku pakeisti tévy nuomone. Jie vis
dar gyvena prie 20-30 mety buvusia sistema. GYy-
vena su baiméem <..> [3] Tai ir specialisty pa-
rengimo Kklausimas — kaip tu gebési paaiskinti
tévams ir paciq sistemq, ir apie vaiko sutrikimq ir
kt. Tam turi atiduoti labai daug laiko <...> kartais
ir valandos neuztenka <..> mokytojai daznai
néra gebantys kalbéti apie tokias vaiko problemas
su tevais.

Kaip labai svarbiis, taciau tobulintini jvar-
dijami ir savo profesinés veiklos organizavimo
gebéjimai, kuriy strukttiroje identifikuotos subka-
tegorijos — besikeiCiantis specialisty vaidmuo ir
lankstus pagalbos formy pasirinkimas. Siandieni-
néje mokykloje specialisto vaidmuo neviena-
reikSmis. Jis ir mokytojas, mokantis jvairiy porei-
kiy turincius vaikus, ir konsultantas, konsultuojan-
tis tiek vaikus, tiek jy tévus, mokytojus, kitus
bendruomenés narius, Svietéjas, tarpininkas, kai
kuriais atvejais net advokatas, atstovaujantis vaiko
ar jo Seimos interesams 3vietimo sistemoje’. Ty-
rime dalyvave ekspertai jvardijo sunkumus, prisi-
taikant prie tokio besikei¢iancio vaidmens (iliust-
ruojantys teiginiai: [1] skiriasi specialiojo peda-
gogo funkcijos priklausomai nuo to, su kokio am-
Ziaus mokiniais dirbama <...>; [2] Specialiojo
pedagogo reikia kaip tarpininko tarp mokytojo,
tévy ir vaiko <..>), ir butinyb¢ buti lanksC¢iam
pasirenkant pagalbos formas (iliustruojantys teigi-
niai: [1] Aukstesnése klasése mano darbas, kaip
mokytojo konsultanto, yra daug naudingesnis ne-
gu darbas su paaugliu, kuris galvoja: ,, Vél pas
mane ateina. AS isskirtinis. " AukStesnése klasése
mokiniai ypac nenori biiti iSskirtiniai. [2] Bendra-
vimas su mokiniais labai skiriasi. Reikia galvoti
kam ko labiau reikia. MazZiukui gal geriau, kad tu
Ji labiau pamokytum, o paaugliui reikia, kad jam
patartum, padétum iSmokydamas jvairiy strategi-
Ju-)-

Specialisty poZitiris j specifiniy mokymosi su-
trikimy turinfiy asmeny ugdymui bitinas
kompetencijas

Nustatyta reali specialisty kompetencijos
struktiira i§ esmés dera su EDA parengtoje ,,Spe-
cialisty, dirbanciy su disleksija turin¢iais asmeni-
mis, rengimo programoje‘ nustatytomis kompe-

"LR $vietimo jstatymo pakeitimo jstatymas. 2011-03-17.
Nr. X1-1281; Specialiosios pedagoginés pagalbos teikimo
tvarkos aprasas. 2011-07-08, LR §vietimo ir mokslo ministro
jsakymas Nr. V-1228; Mokyklos vaiko gerovés komisijos
sudarymo ir jos veiklos organizavimo tvarkos aprasas. 2011-
04-11, LR Svietimo ir mokslo ministro jsakymas Nr. V-579.
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tencijos sritimis ir EUPALT projekto grupés pa-
rengtu dokumentu ,,Rekomenduojami svarbiausi
mokymosi rezultatai®, kuriame detaliau nustatyti
specialisty kompetencija (zinias, geb&jimus, pla-
tesnes asmenines kompetencijas) apibiidinantys
rezultatai. Siekiant jvertinti ne vien tik realig
struktiira, bet ir specialisty pozitirj | SMS turinCiy
asmeny ugdymui bitinas kompetencijas, kurias
nurodo EDA (net ir tas, kuriy jie patys neaktuali-
zavo), buvo sukonstruota anketa, kurig sudaré
teiginiai, apimantys Zinias ir supratima apie speci-
finius mokymosi sutrikimus; zinias ir supratima
apie vaiko raida; bendrasias zinias; intervencija ir
mentoryste; asmenines kompetencijas. Anketa
parengta pagal EDA sitlomg Specialisty, dirban-
Ciy su disleksijq turinciais asmenimis, rengimo
programg ir EUPALT projekto grupés parengta

dokumentg Rekomenduojami svarbiausi mokymo-
si rezultatai (2013).

Svarbiausiomis kompetencijomis laiko-
mos kompetencijos, susijusios su ugdymo pro-
gramy pritaikymu (M =5,69), mokymosi sutriki-
my atpazinimu ir jvertinimu (M =5,53), suprati-
mu ir iSmanymu apie suvokimo procesa, skirtin-
gas jo sritis (M = 5,53), profesionaliu elgesiu spe-
cifinése situacijose, konfidencialumo principo
laikymusi (M =5,53), kalbos raidos iSmanymu.
Kaip labai svarbios pripazjstamos ir daugelis kity
kompetencijy. Tai reiskia, kad specialistai yra
linke¢ visy pirma akcentuoti konkreciy realiy ug-
dymo situacijy sprendimg — gebéjima atpaZinti
mokymosi sutrikimus, suvokti jy priezastis ir ak-
tyviai dalyvauti pritaikant ugdymo turinj ir meto-
dus (1 pav.).

|8 M (skaléje nuo 1 iki 6) |

ISmanyti kalbos raidg ir kalbos mokymosi procesa.
Profesionaliai elgtis specifinése situacijose.

Zinoti skirtingas suvokimy sritis.

Atpazinti SMS.

Pritaikyti ugdymo programa.

540 5,45 550 555 560 5,65 570 5,75

1 pav. Kompetencijos, specialisty laikomos svarbiausiomis (N = 38)

Ne taip svarbiomis specialistai laiko kom-
petencijas, susijusias su platesniu ugdymo realy-
bés pazinimu, apibendrintu, analitiniu vertinimu:
ekspertams neatrodo labai svarbu dométis tyri-
mais, susijusiais su mokymosi sutrikimais
(M =4,69), ugdymo realybéje remtis inkliuzinés
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mokyklos metodais ir principais (M = 4,69), zinoti
nacionalinio lygmens ir mokyklinius testus
(M = 4,74), suvokti, kaip socialiniai demografiniai
reiskiniai veikia mokykla (M = 4,77), savarankis-
kai atlikti planingg ir sisteminga steb¢jimag
(M =4,8) (2 pav.).
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Domeétis tyrimais, susijusiais su mokymosi
sutrikimais.

Remtis inkliuzinés mokyklos metodais ir |
principais.
Zinoti nacionalinio lygmens ir mokyklinius
testus.
Suvokti, kaip socialiniai demografiniai
reiSkiniai veikia mokykla.

Savarankiskai atlikti planingg ir sistemingg
stebéjima.

|EIM (skaléje nuo 1 iki 6) | 4,60

4,65

4,70 4,75 480 4,85

2 pav. Kompetencijos, specialisty laikomos ne taip svarbiomis (N = 38)

Taikant Kruskal-Wallis neparametrinj te-
stg nustatyta, ar skiriasi ir kaip skiriasi skirtingas
pareigas skirtingo tipo jstaigose (logopedinéje
mokykloje ir bendrojo ugdymo jstaigose) turinciy
specialisty nuomoné. Nustatyta, kad reik§mingi
skirtumai i8rySkéjo tik vertinant dviejy sriciy
kompetencijas.

o Ziniy ir supratimo apie vaiko raidg srityje:

o raSomosios kalbos teorijy, etapy,
bendrosios ir smulkiosios motorikos
jtakos raSysenai, raSomosios kalbos
iSsivystymo lygio nustatymo iSma-
nymas (p = 0,006);

o motyvacijos svarbos mokantis rasyti
ir skaityti supratimas, gebéjimas kurti

saugiag ir motyvuojancia mokymosi
aplinka (p = 0,023);

o gebéjimas bendrauti su asmenimis,
turinCiais disleksija, jy tévais, moky-
tojais, mokéti paaiskinti smegenyse
vykstancius procesus (p = 0,015).

. Bendryjy Ziniy srityje:

o zinios apie skaitymo gebéjimy ugdy-
ma, skaitymo modelius, rasomosios
kalbos gebéjimy ugdymo strategijas:
skaitymo gebéjimy ugdyma, tarimo
paraidziui, raSysenos mokyma, rasy-
tinio teksto karima (p = 0,018).

Skirtumy pobadis pateikiamas 4 lenteléje.

4 |entele

Skirtumai tarp kompetencijy svarbos vertinimo

Kompetencija Specialistai, institucija Vidurkiy rangai
Zinoti rasytinés kalbos mokymosi teorijas, etapus bei ben- Logopediné m-la 13,95
drosios ir smulkiosios motorikos jtakg rasysenai. Gebéti Logopedés (bendrojo ugd. m-1a) 27,44
nustatyti raSomosios kalbos i§sivystymo lygi. Spec. pedagoges (bendrojo ugd. m-la) 17,24
Zinoti motyvacijos svarbg mokantis skaityti ir rasyti, gebéti | Logopediné m-la 17,41
kurti saugia ir motyvuojan¢ia mokymosi aplinka, taikyti i Logopedés (bendrojo ugd. m-la) 26,38
sékme orientuotas mokymosi strategijas. Spec. pedagoges (bendrojo ugd. m-la) 15,50
Gebéti bendrauti su asmenimis, turin¢iais disleksija, jy Logopediné m-la 18,68
tévais, mokytojais ir paaiSkinti smegenyse vykstancius Logopedés (bendrojo ugd. m-la) 25,81
procesus. Spec. pedagoges (bendrojo ugd. m-1a) 14,94
Turéti ziniy apie skaitymo gebéjimy ugdyma, skaitymo Logopediné m-la 19,90
modelius, raSomosios kalbos gebéjimy ugdymo strategijas. | Logopedés (bendrojo ugd. m-la) 24,44
Spec. pedagogés (bendrojo ugd. m-la) 13,85
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Bendrojo ugdymo mokyklose dirbancios

logopedés kompetencijas, susijusias su Ziniomis
apie disleksija, laiko Zymiai reikSmingesnémis,
nei kitos specialistés, nors pasikeitus teisiniam
reglamentavimui skaitymo ir ra§ymo sutrikimy
turin¢iy mokiniy ugdymas néra tiesioginé logope-
do darbo sritis.

ISvados

Specialistai mano turj pakankamai bendryjy
ir specifiniy Ziniy, butiny dirbant su specifi-
niy mokymosi sutrikimy turin¢iais asmeni-
mis. Akcentuojamas geras metodinis pasi-
rengimas ir ziniy tarpdisciplininis pobudis,
taCiau noréty pagilinti Zinias apie specifi-
nius mokymosi sutrikimus / disleksijg ir
igyti daugiau tokiy psichologiniy ziniy, ku-
rios leisty efektyviau organizuoti vaiky, tu-
riniy emocijy ir elgesio sutrikimy, moky-
masi, kurti konstruktyvias sgveikas su ugdy-
tiniy tévais ir kolegomis, stiprinti savo, kaip
specialisto psichologinj atsparuma ir streso
jveikimo gebéjimus.

Specialistai gerai vertina jgyta vaiko bei jo
individualumo pazinimo kompetencijg ir
demonstruoja vertybes, orientuotas j kiek-
vieno besimokanciojo individualumo pripa-
zinima, akcentuoja jvairiy vertinimo meto-
dy iSmanyma ir gebéjimag identifikuoti spe-
cifinius mokymosi sutrikimus. Ta¢iau men-
kai vertinamos vertinimo instrumenty pasi-
rinkimo galimybés Siandieninéje mokykloje,
gebéjimas juos taikyti praktinéje veikloje ir
pasirengimas atpazinti bei vertinti aukstes-
niyjy klasiy mokiniy specifinius mokymosi
sutrikimus.

Pagalbos mokiniui teikimo kompetencijos
srityje specialistai pozityviai vertino savo
Zinias ir gebé&jimus, susijusius su ugdymo
individualizavimu, metodinés medziagos ir
priemoniy ktrimu, IKT naudojimu, pozity-
vios sgveikos su vaiku kirimu ir mokymosi
motyvacijos palaikymu, tarpininkavimu,
mokiniy socialinio dalyvavimo skatinimu,
specifinés pagalbos teikimu. Taciau nusta-
tytas rySkus poreikis keisti specialisty tei-
kiamos pagalbos vaikui, turin¢iam specifi-
niy mokymosi sutrikimy, prioritetus.
Siandieninés mokyklos issikiai skatina pe-
dagogus nuolat plétoti savo kompetencijas.
Nepaisant to, kad pozityviai jvertintas pasi-
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rengimas stiprinti mokymosi motyvacijg ir
taikyti IKT ugdymo procese, vis délto is-
reiks§tas noras toliau plétoti savo kompeten-
cijas Siose srityse ir geriau pasirengti mo-
kyti mokytis.

Specialistai gebéjimg bendradarbiauti su
jvairiais ugdymo proceso dalyviais i8ryski-
na kaip savo kompetencijos privalumg. Ta-
¢iau kartu pripaZjstama, kad daugiau sun-
kumy kyla konstruojant saveikas su tévais.
Tévy Svietimas ir konsultavimas bei su Sia
veikla susijusios kompetencijos nurodomos
kaip plétotinos.

Platesniy asmeniniy kompetencijy struktii-
roje svarbi vertybiné orientacija mokytis vi-
s3 gyvenimg ir gebéjimas organizuoti savo
laika ir profesing veiklg lanksCiai pasiren-
kant ugdymo ir pagalbos specifiniy moky-
mosi sutrikimy turintiems asmenims formas,
prisitaikant prie nuolat besikeician¢io spe-
cialisto vaidmens Siuolaiking¢je mokykloje.
Vertindami EDA programoje pateikiamas
kompetencijas ir EUPALT projekto grupés
suformuluotus pasirengimo rezultatus, spe-
cialistai gana vieningi — pozidris j konkre¢iy
kompetencijy svarba mazai priklauso nuo
ugdymo institucijos, kurioje pedagogas dir-
ba, tipo. ISreik§dami pozitrj j konkreciy
kompetencijy svarba ugdymo praktikoje,
specialistai ypa¢ linke¢ pabrézti tas kompe-
tencijas, kurios biitinos tiesioginiam kasdie-
niam praktiniam darbui su specifiniy mo-
kymosi sutrikimy turin¢iais mokiniais — at-
pazinti sutrikimus, suvokti jy priezastis, pri-
taikyti ugdymo turinj.

Ne taip svarbiomis pedagogai laiko kompe-
tencijas, kurios leisty realizuoti mokytojo-
tyréjo vaidmenj atliekant savarankiSkus ir
kryptingus stebéjimus, domintis ir interpre-
tuojant jvairaus lygmens tyrimus, testus.
Orientuodamiesi j vaika ir jo problemy
sprendimg specialistai maziau vertingais nu-
rodo inkliuzinés mokyklos metody ir prin-
cipy reikSme ir su tuo susijusias savo kom-
petencijas.
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SPECIALISTS’ COMPETENCE TO WORK WITH PUPILS HAVING SPECIFIC
LEARNING DISORDERS

Lina Milteniené, Rita Meliené, Daiva Kairiené
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P. Visinskio St. 25, LT-76351 Siauliai

The article presents research which deals with specialists’ competence to work with pupils
having specific learning disorders. The research data was collected through a survey applied by aca-
demic experts. The existing structure of the competence of the specialists is identified through high-
lighting its strengths and weaknesses, and also the point of view of the specialists towards the educa-
tional content is set in the programme worked out by the European Dyslexia Association (EDA). It is
recommended that the learning outcomes formulated in the course of the project EUPALT are most
import and and should be assessed. The competences constructed by the specialists have identified
five essential categories: general and specific knowledge, competence of child’s and one‘s individu-
ality recognition, competence of the support provision given to the pupil, collaboration competence,
and general personal competences. When assessing the educational content presented in the EDA
programme and the preparation results formulated by the EUPALT project group, specialists are
highly bound to emphasise the competences which are necessary for direct everyday practical work
with pupils having specific learning disorders, i.e. to recognise disorders, to understand their causes
and to adjust the educational content. Pedagogues consider the competences which would allow for
the implementation of the teacher-researcher role in carrying out independent and purposeful obser-
vations through being interested in, and interpreting research, whilst tests are seen as less important.

Keywords: competence, pupils having specific learning disorders.

Introduction

Official documents® of the European Un-
ion record the provisions of the European higher
education system to be achieved. This includes the
comparability of diplomas and the uniform stages
of major professional development (stages 1 — 3
of undergraduate Bachelor’s studies , Master’s
and Doctoral studies and the development of
qualification), uniform system of credits (ECTS),
mobility of students and teaching staff, quality
assurance of studies perfecting study programmes
etc. Specialists working with individuals having
specific learning disorders represent various pro-
fessional fields (special pedagogues, speech
therapists, psychologists, social pedagogues,
teachers) and have achieved their different educa-
tional degrees. Training for this area of specialists
is usually begun with the initial education, usually,
Bachelor’s studies, focused on an understanding
of general theories. Master’s studies following

! Bologna Declaration (1999). Accessed at:
<http://ec.europa.eu/education/policies/educ/bologna/bologna
pdf>.
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this could be focused on the provision of general
professional fundamentals common to all special-
ists (basic, specialised knowledge, personal com-
petences). The development of qualifications
should complement the content of basic prepara-
tion courses and meet the needs of specialists’. A
compulsory European qualification should be the
common ground of specialists’ professional edu-
cation; it should emphasise systematised and addi-
tional opportunities® for individual education and
the development of qualification.

The content of the specialists’ training
depends on the specifics and essential require-
ments of those who they will work with. Needs of
individuals having special learning disorders
(SLD) are analysed in communities of practitio-
ners and researchers working in the fields of edu-
cational science, psychology and medicine
(Wiznitzer, Scheffel, 2009). SLD are linked to a

2 European Commission (2009). European Qualifications
Framework for Lifelong Learning. Luxembourg: Office for
Official Publications of the European Community [accessed
on 15-03-2013]. Accessed at:
<http://ec.europa.eu/education/pub/pdf/general/eqf/broch_lt.p
df>.
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neurological disorder of cognitive function which
determines learning difficulties in one or several
specific fields (Wiznitzer, Scheffel, 2009; Grant,
2010): linguistic expression, understanding lan-
guage, writing, reading and (or) accentuation.
This is a heterogeneous group of individuals at-
tributed with the following common characteris-
tics: disorders of memory, speech and space per-
ception; difficulty in action planning, high think-
ing processes, motor disorders and poor social
abilities. From this group, homogenous groups are
singled out into groups of people who are learning
to read, to write and (or) to develop numeracy.
According to Wiznitzer, Scheffel (2009), individ-
ual support plans for pupils should be based on
their strengths and teachers, pupils, specialist and
parents should contribute to these. Essentially
teachers and special pedagogues develop pupils’
abilities in reading, writing and mathematics, pro-
viding purposeful tasks and teaching various
learning strategies. Specialists of physical educa-
tion can develop pupils’ general motor skills and
coordination whilst occupational therapists help
to correct fine motor movements important for
writing and other everyday activities. Speech
therapists develop pupils’ speech and language
skills and social pedagogues aim to develop pu-
pils’ abilities in social situations for example of
social communication with peers and adults.
Much attention should be paid to interpersonal
regular communication and coordination of ac-
tivities.

The model of training specialists working
with people having SLD focuses on the develop-
ment of competences (knowledge, abilities and
wider personal competences). Professional com-
petence includes cultural, pedagogical, special
and general competences.

Competence is defined by various authors
in different ways, however, usually the following
essential features are indicated: a high level of
performance in practice whilst constantly seeking
out new learning and improvement, being able to
reflect on successful work results in a professional
context and an ability to act in unexpected and
difficult situations (Juceviéiené, 2007; Fredden,
Nillon, 2003; Zydzitinaité, 2005). Three structural
parts are identified in the conception of compe-
tence: knowledge, abilities and skills, value atti-
tudes and personal traits needed to perform a spe-
cific activity (Lepaité, 2003; Mazeikiené, Vir-
gailaitée-Meckauskaité, 2007; Mokytojo profesijos
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kompetencijos aprasas, 2007; Inkliuzinio Svietimo
mokytojo profilis, 2012).

In inclusive schools, teachers and special
educators are equally responsible for the educa-
tion of pupils having SLD. Therefore it is impor-
tant that they cooperate in the creation of profes-
sional development programmes in order to de-
velop their knowledge and learn to work together.
(Dingle, Falvey et al., 2004).

On the grounds of empirical research data,
authors single out 3 groups of competences: 1)
competences important to special pedagogues for
exmple knowledge on various disabilities, disor-
ders, their features and impact on a person’s life
quality. They should have the ability to apply
strategies for behavioural change; skills of col-
laboration, counselling and adult education; com-
petence in assessment of the quality of pro-
grammes’ ; knowledge on legal regulation; ability
to collect medical and pedagogical information on
a pupil and family; ability to apply various in-
struments for the assessment of pupils’ abilities;
ability to work out individual long-term educa-
tional programmes; ability to make decisions re-
lated to the selection of teaching strategies; sup-
port pupils in transition from one institu-
tion/department to another; ability to create a sys-
tem for the assessment of pupils’ achievements
and efficiency of support; ability to coordinate of
performance; skills in communication; 2) compe-
tences important to teachers, for example in gen-
eral knowledge on pedagogical assessment; ability
to work out lesson plans focused on the needs of
individual pupils; ability to create comfortable
learning environments and flexible lesson struc-
tures for pupils; legal knowledge on any violation
of a child’s rights and behaviour within child pro-
tection law.; 3) competences important to special
pedagogues and teachers for example the obser-
vance of professional ethics; encouragement of
positive self-assessments of pupils; the creation of
learning environments based on respect and the
pupils’ active participation; abilities to maintain
positive inter-relationships; positive attitudes to-
wards all pupils, their parents and colleagues;
ability to adapt curricular to pupils’ individual
needs and the ability to apply non-traditional
teaching methods. According to Dingle, Falvey et
al. (2004), in inclusive environments, general
education teachers of feel insufficiently prepared
for work with pupils having various disorders and
entitle it as the lack of specialised knowledge and
abilities. Some opinions are shared concerning the
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disappearing boundaries between general and spe-
cial education that require general preparation of
both specialists and teachers in specific fields
(Dingle, Falvey et al., 2004). It should be ac-
knowledged that teachers of comprehensive
schools’ primary forms must have especially im-
portant competences related to knowledge on
various aspects of written language. These com-
petences are significant because of the need for
early identification of specific learning difficulties
and the assurance of learning success (Goncalves,
Crenitte, 2010). As the authors maintain, teachers
often do not evaluate their role in the process of
constructing pupils’ knowledge and do not con-
sider that pupils’ learning success depends not
only on their own abilities and endeavours, but
also on the teacher’s ability to plan and organise
the process of learning. Knowledge on the devel-
opment of written language, educational strate-
gies, narration abilities and their link to spoken
language should be included in programmes for
the training of pedagogues. The research of Kirby,
Davies et al. (2005) revealed that teachers were
well aware of the major features of attention defi-
cit and hyperactivity syndrome, dyslexia and
dyspraxia, therefore the diagnosis of a pupil’s
learning disorder was not necessarily important.
Usually they naturally applied teaching methods
for such pupils, avoiding the labelling of pupils.
The European Dyslexia Association
(EDA), have generalised various experiences in
training specialists/teachers, and suggest a Pro-
gramme of Professional Training of Special-
ists/Teachers Working with People Having Spe-
cific Learning Disorders. They established the
Recommended Most Important Learning Results®
which have been designed on the following prin-
ciples. The presentation of a clear structure with
respect to the existing national training and with
the cognition of each specialist’s personal profes-
sional preparation. The content of the programme
is divided into 6 modules: knowledge on dys-
lexia/specific learning disorders; knowledge on
child’s development; general knowledge; assess-
ment; intervention and mentorship; personal
competences. In 2012-2013, the European Union,
EUPALT — “European Certificate of Training of
Specialists/Teachers Working with People Having

% Programme of Professional Training of Specialists/Teachers
Working with People Having Specific Learning Disorders.
European Dyslexia Association. Accessed at:
<http://www.dyslexia-project.eu>.
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Dyslexia”, Recommended Most Important Learn-
ing Results® formulated on the ground of the EDA
programme for training specialists/teachers work-
ing with people having dyslexia. They cover all
six mentioned modules set by the EDA and discus
the similarities and differences of competences of
specialists in different countries, on the compara-
bility and education of teachers/specialists meet-
ing European standards, who are able to work
effectively with people having SLD.

In Lithuania, specialists are trained to
work with people having SLD at the first and sec-
ond cycles of higher education. Preparation for
this work is obtained having accomplished studies
in special pedagogy. Alifanoviené, Alisauskiené
et al. (2007) investigated the preparation of spe-
cialists-to-be for work with people having special
educational needs and estimated that students of
special pedagogy and speech therapy studies indi-
cated modules of speech therapy, mental devel-
opmental disorders, psycho-pedagogical assess-
ment of a child, subjects of general and special
pedagogy, developmental and pedagogical psy-
chology and specific learning disabilities as the
most relevant and useful. The results of the survey
of speech therapists carried out by Ivoskuvieng,
Makauskiené et al. (2008), found that in speech
therapist’s work knowledge on speech therapy,
assessment of children’s development, collabora-
tion with a family, specific learning disabilities,
developmental and pedagogical psychology, emo-
tional and behavioural disorders, general and
special pedagogy, mental developmental disor-
ders and phonetics are the most important. Study
programmes for speech therapists more often are
focused on an estimation of disorders rather than
intervention; academic teaching rather than the
development of practical abilities and the individ-
ual performance of a specialist rather than work in
a multi-professional team (Tillard, Lawson et al.,
2011). Results of specialists’ practical work are
determined by specialist’s professional knowledge,
the ability to plan, observe and analyse the educa-
tional process regarding individual needs, abilities
of pupils, to integrate various educational methods
and  teaching/learning  aids  (Ivoskuvieng,
Makauskiené et al., 2008).

4 Rekomenduojami svarbiausi mokymosi rezultatai (2013).
EUPALT Project — European Passport for the Education of
Therapists/Teachers Working with People with Dyslexia.
Accessed at: <http://www.dyslexia-
project.eu/index.php?menupos=0>.
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With regard to specialist training in
Europe and Lithuania, research has been con-
ducted aiming at the ssessment of specialists’
competence to work with pupils having specific
learning disorders. Research objectives: to iden-
tify the actual structure of specialists’ competence
emphasising the strengths and weaknesses; to
ascertain the specialists view towards compe-
tences indicated in the EDA Programme of Pro-
fessional Training of Specialists/Teachers Work-
ing with People Having Specific Learning Disor-
ders which are necessary for the education of
people having specific learning disorders as well
as the Recommended Most Important Learning
Results® formulated during the EUPALT project.

Research methodology. To collect re-
search data through an expert survey. The special-
ists involved were chosen due to them having
considerable experience in the area of work with
pupils having SLD, i.e. speech therapists, special
pedagogues and special pedagogues-speech thera-
pists. The survey was conducted using a group
interview. Three groups of experts were formed
and three groups of interviews held: 1) speech
therapists and special pedagogues working in a
special school for children with language and
speech disorders; 2) speech therapists working in
mainstream schools; 3) special pedagogues work-
ing in mainstream schools. The researchers were
given the following questions: what support is
provided in school to pupils having SLD? Who
are the main support providers? How is support
organised? What are the advan-
tages/disadvantages of this support? What compe-
tences should a specialist working with pupils
having SLD possess? How would you assess your
preparation to meet the needs of these pupils?
What competences would you indicate as the
strongest/weakest? What challenges arise when
meeting the needs of pupils having SLD?

To analyse the interview data a qualita-
tive content analysis was employed.

The EDA Programme of Professional
Training of Specialists/Teachers Working with
People Having Specific Learning Disorders, Rec-
ommended Most Important Learning Results
(2013) was used to inform the questionnaire. This
was formulated by the EUPALT project group.

5 Recommended Most Important Learning Results (2013).
EUPALT Project — European Passport for the Education of
Therapists/Teachers Working with People with Dyslexia.
http://www.dyslexia-project.eu/index.php?menupos=0.
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Experienced specialists were asked their view on
the competences necessary in working with peo-
ple having SLD. The questionnaire was filled in
by the experts individually after participating in
the group interview. The questionnaire consisted
of the same structural parts as in the EDA pro-
gramme, i.e. knowledge and understanding of
specific learning disorders; knowledge and under-
standing of a child’s development; general knowl-
edge; assessment; intervention and mentorship;
personal competences. The statements reflected
the most important results formulated by the
EUPALT project group and were presented in a
range scale. To process the data from the ques-
tionnaire, descriptive statistics and non-parametric
Kruskal-Wallis test were used.

Characteristics of the research sample.
38 experts (specialists) working with people hav-
ing SLD (20 speech therapists, 16 special peda-
gogues, 2 special pedagogues-speech therapists)
took part in the research. Specialists were in-
volved in the research work in gymnasiums, pro-
gymnasiums, primary, basic or secondary schools,
and 2 worked in the pedagogical psychological
service. The average age was 45 years, the oldest
pedagogue was 59, the youngest 29. Almost all
pedagogues have much experience in work with
children having SLD; only two had less than 10
years. One pedagogue worked with an average of
29 pupils having specific learning disorders.

Research results

Real structure of specialists’ competence

A group interview was used to ascertain
the competence of specialists’ preparation for
work with pupils having SLD. Three group inter-
views were implemented, and the data was re-
corded using a dictaphone. Empirical data has
been processed by using qualitative content analy-
sis and applying an inductive strategy. The consis-
tency of the inductive coding worked out by

Thomas (2006) was followed:

1) data from each group interview (audio re-
cord of the interview) was re-coded into
text and printed;

2)  researchers (3 people) closely read all the
texts checking if everything was understood
and coherent;

3)  sub-categories and categories were designed
(in a text separate lexical-semantic units
(phrases, sentences) have been singled out,
their essential features, similarities and dif-
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ferences have been sought; having esti-
mated links among lexical-semantic units,
they were joined into groups and general-
ised forming bigger units, i.e. sub-
categories and categories;

4)  a test was applied to check that the sub-
categories and categories had not been re-
peated, the most exact textual elements il-
lustrating and characterising them were
chosen.

Competences possessed by specialists.

The structure of competences possessed by spe-

cialists was constructed as follows; the basis lies

on five essential categories: general and specific
knowledge, competence of cognition of a child’s
and one’s individuality, competence of provision
of support to a pupil, competence of collaboration,

general personal competences (see Table 1).

Table 1

Structure of competences being constructed by

specialists
Category Sub-category
General and Interdisciplinary knowledge

specific knowl-
edge

Subject-related/professional knowledge

Competence of
recognition of a
child’s and one’s
individuality

Recognition of a disorder

Application of various assessment

methods

Competence of
provision of
supportto a
pupil

Individualisation of education

Creation of methodical materials and
aids

Use of ICT

Positive interactions with a child and
promotion of motivation for learning

Mediation

Encouragement of pupils’ having SEN
social participation

Competence of
collaboration

Counselling of pedagogues on issues of
support to a child

Collaboration of specialists

Sharing of experience with specialists

Communication with parents

Personal compe-
tences

Acknowledgement of the need for life-
long learning

Time management

The competences singled out have been
attributed by experts as characteristic to them,
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emphasising these as advantages. In Table 1, next
to each category, sub-categories are given as well;
they detail the internal structure of each of the five
competences. One of the indicated competences
deals with general and specific knowledge. Spe-
cialists emphasised the importance of interdisci-
plinary (an illustrating statement: work is very
hard... requiring much knowledge and of various
fields) and subject-related professional knowledge
(an illustrative statement: we possess enough me-
thodical knowledge) in order to successfully help
people having specific learning disorders. Special-
ists assess the obtained competence of recognition
of a child and one’s competence well; it consists
of values, knowledge and abilities related to cog-
nition of a child’s individuality (illustrative state-
ments: [1] child’s cognition is important <..>
Each child is different; [2] We think that we man-
age well in recognising disorders <...> we are
well trained) and application of various assess-
ment methods. The application of various assess-
ment methods encompasses the collection of in-
formation from wvarious sources (illustrative
statements: [1] A subject teacher provides primary
information <...> Notices that something is wrong
<...> we examine medical documents <..>; [2]
From an analysis of a child’s work one can see a
lot when knowing what one is searching for <...>),
observation (illustrative statements: [1] Child’s
observation, analysis of one’s works proceed.
From various activities of a pupil one notices
thinking operations, auditory memory... as oneself
understands <...> watch pupil’s mistakes, commu-
nication. At one you see what are pupil’s difficul-
ties.), design of an individual assessment system
(illustrative statements: [1] Each of us, as we are
no longer young specialists, have designed as-
sessment systems ourselves (tests, tasks). We have
work experience.).

Experts paid particulare attention to the
competence of provision of support to a pupil,
consisting of knowledge and abilities related to
the individualisation of education, the creation of
methodical materials and aids, use of ICT, main-
tenance of a positive interaction with a child and
motivation for learning, mediation and encour-
agement of social participation of pupils having
SEN, provision of specific support (see Table 2).
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Table 2

Structure of the competence of provision of support to a pupil

Sub-category

lllustrative statements

Individualisation of education

Individualisation of methods. We think that we succeed working in these fields: adjust-
ment of methods for a particular child <...> Diversity of work methods and application of
innovations <...>

Adaptation of educational content. | must find time for each child, to select suitable tasks
<..>Adaptation of the educational content for a particular child <...> we are able to flexibly
react to a situation, to regard everyone’s individual features, to successfully individualise
and differentiate education <...>

Production of methodical aids. We update aids, issue publications

;:nrgzti'gg of methodical materials There is a need for systemised teaching aids. <...>. We want to put online various methodi-
cal aids in order we all could use them.
Use of ICT We can use ICT very well. We progress along with the innovations.

We are able to use and create new ICT means.

Positive interactions with a child
and support of motivation for learn-
ing

Reciprocal trust is important (pupil’s and teacher’s) <...> love for a child <...>
I must find some time to communicate to each of them <...> It is important to increase pu-
pils’ motivation for learning, their self-confidence <...>

Mediation

A special pedagogue usually is a person who assists a child for many years. He/she knows a
child best, knows much about one.

The biggest load is given to a special pedagogue, he/she communicates with a child, par-
ents, administration in various matters.

Encouragement of social participa-
tion of pupils having SEN

We are glad that there are many opportunities not only to involve pupils with SEN into own
school community, but also to participate in town community activities.

In a comprehensive education school no one would invite such pupils to read a poem, to act
on stage. Here they bravely do it <...> No one laughs at them. Here no taunting is evoked by
children’s language specificity. No one will laugh in class if someone cannot read or write.

Provision of specific support

To develop cognitive functions.
It is considered that they succeed in purposively selecting tasks developing cognitive proc-
esses.

Having generalised results, specialists’
ability to collaborate with other participants of the
education were identified as an advantage in the
provision of support to pupils having SLD. The
competence being constructed by specialists cov-

ers the following:

ceed in collaboration with other specialists
providing support to a pupil. [2] <...> the
methodical circle is strong in our town. We
share experience, search for ways how to
help each other, how to create methods and
make our work easier.);

counselling of pedagogues on issues of sup-
port to a child (illustrative statements: [1]
<...> a speech therapist and a special peda-
gogue must teach a teacher how to work
with a child <...> | ask teachers to structure
a topic for a lesson and to explain not ex-
tensively as they are used to, but to divide a
topic into certain sub-topics to make it
clearer for a child <..>. [2] A teacher
comes and says: “I don’t know how to work
with.” You sit with one and discuss what is
wrong with a child, how he/she could get
involved into common activities, what
would you wish? You listen and give sug-
gestions, we find a solution. We all are ca-
pable of doing this.);

collaboration of specialists (illustrative
statements: [1] We collaborate with a
speech therapist at out school <...>, we suc-
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. communication with parents (illustrative
statements: [1] Information for parents.
Convincing them that support is needed
<...> with some parents we have sufficient
abilities and knowledge. We know how to
talk, behave, what to emphasise, what to
leave aside.);

. collaboration with a university and sharing
of experience with students (illustrative
statements: [1] We constantly have many
students — both Lithuanians and foreigners
<...> we share experience.).

In the structure of personal competences,
experts indicated an acknowledgement of the need
for lifelong learning (illustrative statements: [1]
There is always room for perfection <..> ['ve
been working for thirty years now, but something
doesn’t go well, I start thinking that I do not know
all the things <...> [ think: “Have I done well?
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Perhaps | had to behave in a different way?”
<...> | need to update my knowledge.), time man-
agement abilities (illustrative statements: [1] Time
management. It is important for work. Many
documents must be filed in, |1 must contact the
pedagogical psychological service regarding each
disorder. Many additional time-consuming duties
appeared. [2] Formation of pupils’ groups and
distribution of practical classes are always a
problem. Organisational, time allocation abilities
are important.) as important and well-
implemented.

Specialists’ competences to be improved.
Research data shows not only competences pos-
sessed by specialists and positively assessed. Ex-
perts also indicated the fields where they lacked
knowledge, abilities and what competences they
would like to develop. Within the structure of
competences to-be-developed, five categories
were identified: general and specific knowledge,
provision of support to a pupil, assessment, or-
ganisation of professional activities, counselling
of parents. They characterise the most relevant
and to-be-developed fields of specialists’ compe-
tence (see Table 3).

Table 3

Structure of the competences to be developed

Category Sub-category
General and Knowledge on specific learning disor-
specific knowl- ders
edge Psychological knowledge
Competence of Use of assessment instruments
assessment Assessment of upper forms’ pupils
Competence of Teaching to learn
provision of Strengthening of motivation for learning
;‘ljj‘;ﬂo” toa Use of ICT
Competence of
counselling of -
parents
Competence of Adjustment to a changing specialist’s
organisation of role
activities Flexible application of support forms

Assessing their own general and special
knowledge, specialists recognise them as suffi-
cient (see Table 1), however, they also indicate
that they lack subject-related/professional knowl-
edge on specific learning disorders (illustrative
statements: [1] | found out little at the university
about dyslexia. | accumulated more knowledge
myself from foreign literature. [2] We know little
on discalcular.), specificity of support to upper
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forms pupils (illustrative statements: [1] We have

no experience of work with upper forms’ pupils.

[2] We are more trained for work with junior

school age children.). Gaining of interdisciplinary

knowledge is recognised (see Table 1), but also
the increased demand for psychological knowl-
edge is actualised:

. working with children having behavioural
and (or) emotional disorders (illustrative
statements: [1] When working with children
having behavioural and emotional disor-
ders | often think: “What should I do?”
<...> [2] Sometimes situations appear whet |
lack knowledge on myself. | no longer un-
derstand how to behave. | reach the end of
the road and then | need calm, wise pieces
of advice on how to manage myself and a
situation <...> [3] I don’t know what to say
to a child when one swears, improperly be-
haves: whether to continue saying “stop
running” or to pay no attention? <...> [4] It
is the most difficult for me to work with pu-
pils having self-regulation problems.);

. communicating with parents (illustrative
statements: [1] | lack abilities, psychologi-
cal preparation to communicate with diffi-
cult parents. It is very hard <...> [2] | need
suitable preparation for that, psychological
readiness to bare opposing attitude <...>
parents are opposing, teachers are oppos-
ing.);

o communicating with colleagues (illustrative
statements: [1] It is hard with “difficult”
colleagues. Not all teachers are good-
natured with both SEN pupils and special-
ists working with them. [2] One needs to
control emotions and to “swallow” some-
thing. But sometimes we feel insulted...).

The competence of assessment has been
acknowledged by specialists as a stronger field of
preparation; however, under rapid changes taking
place in education some knowledge and the de-
mand for knowledge rapidly change. Working in
present-day school specialists would like to have
more specific instruments making recognition of
specific learning difficulties easier (illustrative
statements: [1] 7 don 't know how to assess is there

a minimal level of reading, or this is already a

disorder. We ground on general programmes.

This is a feeling, experience of what kinds of chil-

dren | have seen etc. [2] <...> we are not sure. |

accumulate knowledge bit by bit. But we have no
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key <...> [3] Specialist of the pedagogical psycho-
logical service have adapted tasks which are pre-
sented to all children of that age phase <..> It
would be very convenient if such questionnaires
existed. You take a look — and everything is clear,
do certain exercises.); questions arise about as-
sessment of senior age pupils’ needs (illustrative
statements: [1] We have no experience of work
with upper forms’ pupils, we lack methods for
assessment.).

Moreover, the competence of provision
of support to a pupil has been indicated as to-be-
developed. In this structure, a clear demand for
changing priorities of support provided by special-
ists has been found out especially emphasising the
importance of teaching to learn and insufficient
preparation of specialists in this field (illustrative
statements of this position are presented below):

[1] You must know more how to help. A special
pedagogue must do very much in gymnasium in a
perspective. One must teach learning. [2] <...>
development of general competences of children
with SEN is important <...> [3] We face our eve-
ryday work as pedagogical support. We say that
it would be great to work with a child not deal-
ing with subjects taught, but to spend time teach-
ing one how to learn etc. But you are restricted
by time and regulations: ““‘You must teach a child
this and that because a child will have to return
to a class.” <...> [4] It would be good that our
work were disconnected from a lesson. Teaching
a certain lesson is required from us, but there is
no time for specific important matters. It is not
easy to develop such skills. Then a child will
learn to apply strategies during a lesson. [5] |
would wish that a special pedagogue knew
methods of learning to learn strategies because
in upper forms we can only teach, how to teach
various subjects, to acquaint with various ways
making learning easier. It is important to teach
using basic materials. Many of ways earlier
called by us as “exceptional” (to smell, to touch
etc.) have been already described in primary
education programmes, thus, not “exceptional-
ity” or our strategies is left, we have no more
“magic methods”. [6] <...> we must know well
strategies for learning to learn.

Specialists would wish for better prepara-
tion in the field of strengthening of pupil’s moti-
vation for learning (illustrative statements: [1]
Support of children’s motivation for learning <...>
favourable attitudes of surrounding people can be,
also, proper means, but if pupil’s motivation is
low, our endeavours do not always bring the de-
sired results <...>), better knowledge of ICT and
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their application (illustrative statements: [1] I lack
abilities to master recent ICT in a rapidly chang-
ing and improving society. If you are interested
yourself and can learn fas, then it is good; but if
there is no one to help you, you may lack knowl-
edge.).

Counselling and education of parents is
another field indicated by specialists as to-be-
improved: [1] We need to learn to involve par-
ents... [2] Parents’ education is important. 1t is
very good when parents are good-natured. We
know many examples when parents do not ac-
knowledge pupil’s problems. Various things hap-
pen. It is difficult to change parents’ opinion.
They still live in the system that existed for 20-30
years. They live with fears <...> [3] This is also a
question of training specialists, i.e. how you will
be able to explain to parents both the system and
child’s disorder etc. For this you must dedicate
very much time <...> sometimes an hour is not
enough <...> teachers usually are not able to talk
about such child’s problems with parents.

Abilities within the organisation of ones
own professional performance are indicated as
very important though to-be-improved; within
their structure, sub-categories have been identi-
fied: a changing role of specialists and flexible
selection of support forms. In present-day school,
the role of a specialist has several meanings. One
is a teacher teaching children having various
needs, a consultant counselling both children and
their parents, teachers, other members of the
community, an educator, a mediator, in some
cases even an advocate representing child’s or
one’s family’s interests in the educational system®.
Experts who took part in the research listed diffi-
culties when adjusting to such a changing role
(illustrative statements: [1] functions of a special
pedagogue differ depending on the age of pupils
one is working with <...> [2] Special pedagogue is
needed as a mediator between a teacher, parents
and a child <...>) and a necessity to be flexible
when choosing support forms (illustrative state-
ments: [1] In higher forms my job, as a teacher

® Order regarding amendment of the Law of Education of the
Republic of Lithuania, 17-03-2011, No. XI1-1281; Description
of the Regulation of Special Pedagogical Support. 08-07-
2011, Order of the Minister of Education and Science of the
Republic of Lithuania, No. V-1228; Description of the Regu-
lation of Formation of a Commission for School Child’s
Welfare and Organisation of Its Performance. 11-04-2011,
Order of the Minister of Education and Science of the Repub-
lic of Lithuania, No. V-579.



SPECIALUSIS UGDYMAS 2013 1 (28)

counsellor, is more useful than work with a teen-
ager who thinks “Again one comes to me. I am
exceptional. ” In upper forms pupils especially do
not wish to be exceptional. [2] Communication
with pupils differs very much. We should think
who needs what more. For a small child perhaps
it is better to teach him/her, but a teenager needs
a piece of advice, help teaching various strate-

gies.).

Specialists’ attitude towards competences nec-
essary for the education of people having spe-
cific learning disorders

The real structure of specialists’ compe-
tence that has been ascertained essentially corre-
sponds to the fields set in the EDA “Programme
of Training of Specialists Working with People
Having Dyslexia” and the document worked out
by the EUPALT project group “Recommended
Most Important Learning Results” where results
characterising specialists’ competence (knowl-
edge, abilities, wider personal competences) are
set in detail. In order to assess not only the real
structure, but also specialists’ point of view to-
wards competences necessary for the education of
people having SLD indicated by the EDA (even
those which were not actualised by them), a ques-

tionnaire was designed. It consisted of statements
covering knowledge and understanding on spe-
cific learning disorders; knowledge and under-
standing on a child’s development; general
knowledge; intervention and mentorship, personal
competences. The questionnaire has been worked
out according to the EDA suggested Programme
of Training of Specialists Working with People
Having Dyslexia and the document Recommended
Most Important Learning Results (2013) worked
out by the EUPALT project group..

The most important competences are
those related to adaptation of educational pro-
grammes (M = 5.69), recognition and assessment
of learning disorders (M =5.53), understanding
and knowledge on the process of cognition, dif-
ferent fields (M = 5.53), professional behaviour in
specific situations, following the principle of con-
fidence (M =5.53) and knowledge on the devel-
opment of language. Many other competences are
acknowledged as highly important too. This
means that specialists are bound to, first of all,
emphasise the solution of particular real educa-
tional situations, i.e. the ability to recognise learn-
ing disorders, to perceive their causes and to ac-
tively participate in the adaptation of educational
content and methods (Fig. 1).

To know linguistic development and the
process of learning language.

To behave professionaly in specific
situations.

To know different fields of perception.

To recognise SLD.

To adjust curriculum.

‘ B M (scale from 1 to 6) ‘

5,40 5,45 550 5,55 5,60 5,65 5,70 5,75

Fig. 1. Competences considered by specialists as the most important (N = 38)

Specialists consider some competences
related to a broader cognition of the educational
reality, generalised, analytical assessment as not
so much important: experts do not consider it to
be very important to be interested in research
linked to learning disorders (M = 4.69), to ground
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methods and principles of the inclusive school in
reality (M =4.69), to know tests of national and
school levels (M =4.74), to perceive how social
demographic phenomena impact on the school
(M =4.77) or to independently carry our planned
and systemic observation (M = 4.8) (Fig. 2).
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To be interested in research related to
learning disorders.

To ground on inclusive school methods and
principles

To understand tests of the national and
school levels.

To understand how social demographic
phenomena impact school.

To independently carry out methodical and
systemic observation.

|EM (scale from 1 10 6) | 4,60

4,65

4,70 475 480 4,85

Fig. 2. Competences considered by specialists as not so much important (N = 38)

Employing the Kruskal-Wallis non-
parametric test it has been estimated whether
opinions of specialists holding different positions
and working in different types of institutions
(logopedic school and mainstream schools) differ
and if so how. It has been found that significant
differences exist only when assessing the compe-
tences in two fields:

o In the field of knowledge and understanding
of a child’s development:

o theories on written language, stages
and the impact of general and fine
motor skills on handwriting, knowl-
edge on the estimation of the level of
development of written language
(p =0.006);

o understanding of the importance of
motivation for learning to write and

read, the ability to create safe and
motivating learning environments
(p =0.023);

o ability to communicate with people
having dyslexia, their parents, to be
able to explain the processes taking
place in the brain (p = 0.015).

. In the field of general knowledge:

o knowledge on the development of
reading abilities, reading models,
strategies for the development of
written language: the development of
reading abilities, spelling, teaching
handwriting and the creation of writ-
ten text (p = 0.018).

The character of differences is presented
in Table 4.

Table 4

Differences in assessments of the significance of competences

Competence Specialists, institution Means ranges
To know theories of learning written language, their Logopedic school 13.95
stages as well as the impact of general and fine motor on | Speech therapists (mainstream school) 27.44
handwriting. To be able to indicate the level of develop-

ment of the written language. Special pedagogues (mainstream school) 17.24
To know the significance of motivation for reading and Speech therapy school 1741
writing, to be able to create safe and motivating environ- | Speech therapists (mainstream school) 26.38
:nent_s for learning, to apply success-oriented strategies of |"Special pedagogues (mainstream school) 15.50
earning.

To be able to communicate with people having dyslexia, Logopedic school 18.68
their parents, teachers, and to explain the processes tak- Speech therapists (mainstream school) 25.81
ing place in the brain. Special pedagogues (mainstream school) 14.94
To have knowledge of the development of reading abili- Logopedic school 19.90
ties, reading models, strategies for development of writ- Speech therapists (mainstream school) 24.44
ten language abilities. Special pedagogues (mainstream school) 13.85
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Speech therapists working in mainstream
schools consider competences related to knowl-
edge on dyslexia as more important than other
specialists do, even though, after the altered legal
regulation, the education of pupils having reading
and writing disorders is not a direct field of a
speech therapist’s work.

Conclusions

o Specialists think they possess enough gen-
eral and specific knowledge necessary for
work with people having specific learning
disorders. Good methodical preparation and
an interdisciplinary character of knowledge
are emphasised; however, they would like
to deepen their knowledge of specific learn-
ing disorders/dyslexia and obtain more psy-
chological knowledge which would specifi-
cally enable more effective organisation of
learning for children having emotional and
behavioural disorders, the creation of con-
structive interactions with pupils’ parents
and colleagues, strengthening the special-
ists” psychological resistance and abilities
of coping with stress.

o Specialists assess well the obtained compe-
tence of recognition of a child’s and one’s
individuality, also they demonstrate values
oriented towards acknowledgement of every
learner’s individuality, emphasise knowl-
edge on various assessment methods and an

ability to identify specific learning disorders.

However, the possibilities for instrument se-
lection in today’s school is little valued, as
is the ability to apply them in practical per-
formance as well as the preparation to rec-
ognise and assess upper classes pupils’ spe-
cific learning disorders.

o In the field of competence to provide sup-
port for a pupil, specialists positively assess
their knowledge and abilities related to the
individualisation of education, the creation
of methodical materials and aids, the usage
of ICT, the creation of positive interaction
with a child and the maintenance of motiva-
tion for learning, mediation, encouragement
of pupils’ social participation and the provi-
sion of specific support. However, there
was established a high demand to change
the priorities of support provided by spe-
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cialists to a child having specific learning
disorders.

Challenges are for current schools to stimu-
late pedagogues to constantly develop their
competences. Despite some preparation to
strengthen the motivation for learning and
apply ICT, the learning process have been
assessed positively but there is still a wish
to continue developing ones own compe-
tences in these fields and to better prepare
for teaching how to learn.

Specialists highlighted the ability to col-
laborate with various participants of the
educational process as an advantage and
part of their competence. However, they
also acknowledge that more difficulties ap-
pear when constructing interactions with
parents. The education and counselling of
parents as well as competences related to
these activities are indicated as to-be-
developed.

In the structure of wider personal compe-
tences, value orientation for lifelong learn-
ing as well as an ability to manage ones
own time and professional performance
when flexibly selecting forms of support
provided to people having educational and
specific learning disorders are important,
when adjusting to a constantly changing
role of a specialist in contemporary school.
When assessing competences presented in
the EDA programme and results formulated
by the EUPALT project group, specialists
were quite unanimous, i.e. their point of
view towards the importance of compe-
tences depends less on a particular type of
an educational institution where a peda-
gogue works. When expressing their point
of view as to the importance of specific
competences in educational practice, spe-
cialists underlined these competences which
are necessary for direct every day work
with pupils having specific learning disor-
ders, i.e. to recognise disorders, to under-
stand their causes, to apply educational con-
tent.

Pedagogues consider as less important those
competences which would allow the im-
plementation of the role of a teacher-
researcher in performance of independent
and purposeful observation, being interested
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and interpreting research, tests of various
levels. Focusing on a child and the solution
of one’s problems, specialists indicated sig-
nificance in the inclusive school’s methods,
their principles and their competences re-
lated to them as less valuable.
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