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INDIVIDO STIPRYBEMIS GRINDZIAMO SOCIALINIY IGUDZIY UGDYMO
MODELIAVIMO GALIMYBES

Irena Kaffemaniené, Mavrgarita Jureviciené
Siauliy universitetas
P. Visinskio g. 25, LT-76351 Siauliai

Straipsnyje analizuojamos galimybés modeliuoti vidutinio intelekto sutrikimo mokinés sociali-
niy jgidziy ugdyma remiantis individo stiprybémis. Stiprybiy perspektyva reiskia vaiko turimy socia-
liniy jgiidziy identifikavima ir orientacijg j vaiko stiprybes bei individualias galimybes, modeliuojant
ugdymo procesa. Atvejo analize identifikuotos mokinés individualios stiprybés ir tipinés vidutiniskai
sutrikusio intelekto mokiniams socialiniy jgtidziy ugdymosi probleminés sritys. Nustatyta, kad tyrimo
dalyvé turi bendravimo ir emocinio kontakto poreikiy, elementariy interakcijos, neverbalinio komu-
nikavimo gebéjimy; emocijy ir kai kuriy socialiniy situacijy atpazinimo bei emocinio ekspresyvumo
gebéjimy; turi laisvalaikio pomégiy, individualiy elgesio sudétingose situacijose strategijy. Salia stip-
rybiy buidingi ir tipiniai vidutiniSkai sutrikusio intelekto mokiniy socialinio funkcionavimo sunkumai:
menki bendravimo su bendraamziais gebéjimai, netinkamai isreiskiama bendravimo iniciatyva, nea-
dekvati emocijy ar elgesio raiska, dél kuriy ji neiSvengia konfliktiniy situacijy; menki savikontrolés,
veikimo grupéje, problemy sprendimo gebéjimai, labiausiai triksta socialinés kognicijos igudziy. Ty-
rimas atskleidé, kad 1) tyrime dalyvavusi vidutinio intelekto sutrikimo mokiné beveik visose sociali-
niy jgidziy srityse turi stiprybiy, o ne vien tik negebéjimy; 2) jrodyta, kad mokinés socialiniy jgiidziy
ugdymas gali biiti modeliuojamos, remiantis jos turimomis stiprybémis (poreikiu bendrauti, elemen-

tariais neverbalinio kontakto bei komunikavimo geb¢jimais ir kt.).
Esminiai ZodZiai: socialiniai jgiidziai, stiprybiy perspektyva, vidutinis intelekto sutrikimas.

Ivadas

Problemos aktualumas. Apibiidindami
sutrikusio intelekto asmeny socializacijos ypatu-
mus, daugelis autoriy kaip vieng i§ ryskiausiy
bruozy pazymi $iy asmeny socialiniy jgudziy tri-
kumus (Bielecki, Swender, 2004; Matson,
Minshawi, Gonzalez et al., 2006), adaptyvaus
elgesio jgudziy stoka (Matson, Anderson, Bam-
burg, 2000; Matson, Kuhn, Mayville, 2002; ir kt.).
Akcentuojamas sutrikusio intelekto vaiky sociali-
niy jgudziy ugdymo aktualumas (Gevorgianieng,
1999; Freeman, Alkin, 2000; Hunt, Goetz, 1997,
Fisher, Meyer, 2002; Kamps, Kay, 2002; ir kt.),
taCiau stokojama socialiniy jgtidziy identifikavimo
metodiky (Dymond, Orelove, 2001; Gresham,
Elliott, 2001), kurios leisty atpazinti ne tik pro-
blemines sritis, bet ir individo turimus socialinius
jgudzius. Todél ugdymo praktikoje, kaip ir moks-
liniuose tyrimuose, pernelyg nukrypstama j Siy
mokiniy negebé¢jimy ir trikumy akcentavima; $iy
mokiniy socialiniy jgtidziy ugdymas nekryptingas,
besiremiantis ugdytojy intuityviomis jZvalgomis.

Socialiniy jgiidziy ugdymo(si) galimybés
ir poreikiai individualiis (Gevorgianieneé, 1999),
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tod¢l negali buti visiems vienody pedagoginio
poveikio budy. Siekiant kryptingai ugdyti sociali-
nius jgiidzius, biitina pazinti individo turimus so-
cialinius jgiidzius (Gresham, Elliott, 2001; Lane,
Menzies, Barton-Arwood et al., 2005; Quinn,
Osher, Warger et al., 2000; Warnes, Sheridan,
Geske et al., 2005). Siuo tyrimu siekiama empi-
riSkai argumentuoti stiprybiy perspektyva besire-
mianéio socialiniy jgidziy ugdymo galimybes.
Tyrimo problema konkretina klausimai: kokiy
socialiniy jgudziy (stiprybiy) turi vidutiniskai su-
trikusio intelekto mokiné? Kaip, remiantis indivi-
do stiprybémis, modeliuoti ugdymo gaires, sie-
kiant jveikti problemines socialiniy jgudZiy sritis?

Tyrimo objektas — individo (vidutiniskai
sutrikusio intelekto mokinés) stiprybémis grin-
dziamo socialiniy jgiidziy ugdymo modeliavimo
galimybés.

Tyrimo tikslas — atvejo analizés metodu
identifikuojant vidutinio intelekto sutrikimo mo-
kinés socialiniy jgiidziy struktiira, atskleisti indi-
vidualiomis stiprybémis grindZziamo socialiniy
igiidziy ugdymo modeliavimo galimybes.

Tyrimo imtis. Tyrimo tikslas 1émé imties
pasirinkima. Taikant tikslinés tipinés atrankos
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principg, pasirinkta vidutinio intelekto sutrikimo
(PPT isvados) specialiosios mokyklos IX lavina-
mosios klasés mokiné M. (amzius — 15 m.). Gau-
tas M. globéjos sutikimas, kad M. biity pasirinkta
atvejo analizei; tyrime dalyvauti sutiko ir pati glo-
béja bei kiti jos Seimos nariai. Be jy, tyrime daly-
vavo mokinés klasés mokytoja, fizinés veiklos
mokytoja, dvi globos namy socialinés darbuoto-
jos. Tyrimo dalyviams garantuotas duomeny ano-
nimiSkumas, paaiskinta atlickamo tyrimo esmé,
tikslas, tyrimo eiga.

Tyrimo metodologija ir metodai. Siame
tyrime remiamasi samprata, kad socialiniai jgt-
dziai — tai sudétingas multidimensinis konstruktas,
sudarytas i§ tarpusavyje integruojanciy (persiden-
gian€iy) ir vienas kitg papildanciy struktiriniy
komponenty: 1) interakcijos jgiidziai; 2) bendra-
vimo jgiuidziai; 3) dalyvavimo jgtidziai; 4) emoci-
niai jgudziai; 5) socialinés kognicijos jguidziai.
Kiekvieng i$ Siy struktiriniy komponenty sudaro
tam tikros srities socialiniy geb¢jimy kompleksai,
kuriuos sieja glaudiis sisteminiai rySiai (Jurevicie-
né, Kaffemaniené, Ruskus, 2012).

Empiriskai identifikuojant vidutinio inte-
lekto sutrikimo mokinés socialiniy jgiidziy struk-
tirg ir modeliuojant socialiniy jgidziy ugdymo
gaires, remtasi metodologine stiprybiy perspekty-
vos paradigma. Pagrindiné stiprybiy perspektyvos
priclaida ta, kad Zmonés turi daugybe stiprybiy
(resursy) — gabumy, gebéjimy, patyrimy, savybiy
ir vaidmeny, kurie apibiidina asmenj ir jo sociali-
nio funkcionavimo kokybe; o svarbiausia stiprybé
— gebéjimas augti ir keistis (Saleebey, 2006;
Weick, Rapp, Sullivan et al., 1989; ir kt.). Todél
mokinés socialiniy jgiidziy strukttiroje buvo is-
skirtos stiprybés (turimi geb¢jimai), kuriomis re-
miantis buvo modeliuojamos socialiniy jgiidziy
ugdymo gaires.

Empiriniam tyrimui pasirinkta kokybinio
tyrimo metodologija. Atliktas vidutiniskai sutriku-
sio intelekto mokinés socialiniy jgidziy indivi-
dualios raiskos atvejo tyrimas (stebéjimo ir inter-
viu metodais gauty duomeny turinio analizé). Pu-
siau struktiiruoto interviu metodu atlikta ugdytinés
Seimos nariy ir pedagogy apklausa; remiantis mo-
kinés socialiniy jgudziy stebéjimo protokoly ir
interviu teksty turinio analizés duomenimis, iden-
tifikuota vidutiniskai sutrikusio intelekto mokinés
socialiniy jguidziy struktiira ir modeliuotos | mo-
kinés stiprybes ir poreikius orientuoto socialiniy
1gidziy ugdymo gairés.
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Sutrikusio intelekto vaiku socialiniy jgudZziy
ugdymo tyrimy apZvalga

Daugelis tyréjy pazymi, kad socialiniy
igidziy trikumas — vienas rySkiausiy intelekto
sutrikimo pozymiy (Bielecki, Swender, 2004;
Gresham, Sugai, Horner, 2001), pasireiskiantis
verbalinés ir neverbalinés komunikacijos proble-
momis; negeb¢jimu sukurti ir iSlaikyti santykius
su bendraamziais ar kitais asmenimis; neadekva-
Cia jausmy ar elgesio raiska; sunkumais reiskiant
norus, prisitaikant socialinése aplinkose (Kampert,
Goreczny, 2007; ir kt.). Tyrimy apzvalga rodo
jvairiy Saliy mokslininky pastangas kurti sutriku-
sio intelekto asmeny socialiniy jgudziy ugdymo
modelius. Sutrikusio intelekto mokiniy ugdymo
programose gana ilgg laikotarp; dominavo gyve-
nimiskos temos, socialiniy jgtidziy buvo mokoma
kasdienése situacijose (Gevorgianiené, 1998).
Véliau Stephens (1978; cit. Sargent, 1989) ben-
dravimo ir socialinio pazinimo jgudziy ugdyma
papildé valgymo, kelionés | mokyklg ir namo,
asmeninés higienos gebéjimy ugdymu. Sargent
(1989) i8skyré socialinio pazinimo (kultlirinio
ugdymo), socialinio poveikio ir bendravimo jgii-
dziy ugdyma. Socialinis pazinimas, pasak auto-
riaus, apima visuomenés tradicijy, vertybiy, socia-
liniy normy, bendravimo jgiudziy (bendravimo
inicijavimo, reagavimo | bendravimg), socialinio
poveikio bei kity jgiidziy ugdyma.

Dabartinése Lietuvos mokykly bendryjy
ugdymo programy pritaikymo sutrikusio intelekto
mokiniams rekomendacijose” akcentuojama, kad
vidutinj, zymy ir labai zymy intelekto sutrikima
turin¢iy mokiniy ugdymo tikslas — didesnis moki-
nio savarankiSkumas, gebéjimas pasiriipinti savi-
mi, savo aplinka, bendradarbiauti su aplinkiniais;
dalyvauti kartu su kitais laisvalaikio ir darbinése
veiklose, jaustis naudingiems; padéti mokiniui
prasmingai atlikti kasdienes uzduotis ir priimti
situacijg atitinkanc¢ius sprendimus; suvokti savo
veiksmy prasme; ugdyti atiduma savo nuotai-
koms, polinkiams ir veiksmams. Pazymétina, kad
Sios rekomendacijos — tai pirmasis bandymas in-
tegruoti viduting ir Zymia negale turinCiy vaiky
ugdymosi tikslus j bendrasias programas. Nors
programinés nuostatos orientuoja j praktiSkuma,
funkcionaluma, vis délto tenka pazyméti, kad sto-
kojama kryptingumo, aiSkiy socialiniy jgiudziy

" Pradinio ir pagrindinio ugdymo bendryjy programy pritai-
kymo rekomendacijos specialiyjy poreikiy mokiniy, turin¢iy
vidutinj, zymy ir labai zymy intelekto sutrikima, ugdymui
(2009). Vilnius.
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ugdymo turinio akcenty. Sutrikusio intelekto mo-
kiniy socialiniy jgiidziy ugdymas Lietuvos mo-
kyklose néra specialaus lavinimo objektas, néra ir
socialiniy jgiidziy ugdymo metodiky. Paprastai
rekomenduojama socialiniy jgiidziy ugdyma in-
tegruoti | kity dalyky (ugdymosi veikly) progra-
mas. Taciau vidutiniskai sutrikusio intelekto mo-
kiniams tokio socialiniy jgiidziy ugdymo nepa-
kanka. Socialiniy jgtdziy ugdymo integravimo j
kitus dalykus nuostata galbiit pakankama jprastos
raidos mokiniams, taciau sutrikusio intelekto vai-
kams reikia gerokai daugiau kryptingo ugdymo ir
pedagogy pagalbos. Be to, Gevorgianienés (1999)
teigimu, sutrikusio intelekto mokiniy socialiniy
igidziy ugdyma biitina suasmeninti, konkretizuoti
ugdytinus socialinius gebéjimus, autoré akcentavo
bitinumg individualizuoti socialiniy jgudziy ug-
dymo uzdavinius.

Gevorgianiené (1999) suformulavo vidu-
tiniskai sutrikusio intelekto vaiky socialiniy jgu-
dziy ugdymo specialiojoje mokykloje prielaidas.
Esminis §iy mokiniy bendravimo gebéjimy ugdy-
mo tikslas — mokiniy bendravimo organizavimas
ir mokymas reikSti geranoriska démesj kitam.
Pedagogas tampa aktyviu tarpininku mokiniams
suvokiant tarpusavio sgveikas (interakcijas), mo-
kantis iSklausyti, prasyti ir teikti pagalbg bendrose
veiklose, adekvaciai reiksti emocijas, pasidziau-
giant kito sékme. Pasak autorés, svarbiausiu peda-
gogo bendravimo su mokiniais bruozu turéty biiti
atidumas ir jautrumas mokinio iniciatyvai, verba-
liniam ir neverbaliniam komunikavimui; butinas
emocinis pastiprinimas, akcentuojant asmens ver-
tinguma, kitiems mokiniams ir paciam ugdytiniui
interpretuojant (perfrazuojant) jy verbalinio ir
neverbalinio komunikavimo prasmes. Autoré jro-
dé, kad, taikant interpretavimo metodika, nors ir
létai, elementariu lygiu, taciau ugdomi gana sudeé-
tingi Siems mokiniams savegs pazinimo, saves su-
pratimo, saves vertinimo gebéjimai (emociniai
igtdziai). TaCiau bendravimo ir geranorisko de-
mesio vienas kitam ugdymas net ir elementariai
interpretuojant (perfrazuojant) jiems jy paciy el-
ges] gali buti efektyvus ne visiems vidutiniskai
sutrikusio intelekto mokiniams, o tik tiems, kuriy
pakankamas impresyviosios kalbos iSsivystymas.
Todél, pastebi autoré, itin svarbu ugdyti elementa-
rius kalbinio komunikavimo gebéjimus moki-
niams bendraujant ir dalyvaujant bendroje veiklo-
je: atsakyti i klausimga, teirautis, papraSyti, pa-
priestarauti, reiksti uzuojauta ir dziaugsma, pasi-
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tarti, nepertraukti. Dalyvaujant bendroje veikloje
svarbu ugdyti gebéjimus dalytis, padéti vienas
kitam, derinti savo norus su kity norais (Gevor-
gianiené, 1999).

Daugelio autoriy nuomone, skirtinga inte-
lekto sutrikimo charakteristika, skirtingos kalbinio
komunikavimo galimybés, skirtinga mokiniy tu-
rima bendravimo patirtis kiekvienu konkreciu
atveju kelia specifinius ugdymo reikalavimus.
Taigi, jgudziy, reikalingy veiksmingoms sociali-
néms sgveikoms, ugdymas turi buti individuali-
zuotas (Cascella, McNamara, 2005; Gevorgianie-
né, 1999; ir kt.). Ugdymo efektyvumas priklauso
ir nuo ugdytinio imlumo, geb¢jimo suprasti ir
iSkoduoti informacijg ir nuo ugdytojo gebéjimo
pazinti vaiko galimybes; ugdomoji sgveika nee-
fektyvi tuomet, kai instrukcijos, gestai, mimika ar
kt. bendravimo priemonés nesuprantamos ar ne-
priecinamos ugdytiniui (Perry, 2000). Bet siekiant
individualizuotai ugdyti socialinius jgudZzius, pir-
miausia biitina jvertinti vidutinio intelekto sutri-
kimo mokinio socialinius jgiidzius. Nors aptinka-
ma didelé socialiniy jgiidziy tyrimy jvairové Lie-
tuvoje ir pasaulyje, taciau iki Siol stokojama vidu-
tiniSkai sutrikusio intelekto mokiniy socialiniy
jgidziy jvertinimo metodikos, o socialiniy jgidziy
ugdymo programos pasiZymi neapibréztumu. Pa-
sigendama vidutiniskai sutrikusio intelekto moki-
niy socialiniy jgiidziy vertinimo ir ugdymo indivi-
dualizavimo metodologinio pagrindimo.

Tyrimo rezultatai

Socialiniy jgudZiy ugdymo gairiy modeliavi-
mas, remiantis identifikuotomis stiprybémis

Stiprybiy perspektyva akcentuoja asmens
galimybes (stiprybes), o ne negebéjimus ar pro-
blemas (Saleebey, 2006). Pedagogui, anot Siito-
nen (1999), siekian¢iam individualizuoti ugdyma,
reikia gebéti surasti ugdytinio stiprigsias puses ir
jomis remiantis numatyti ugdymo(si) uzdavinius.

Remiantis atvejo tyrimo (stebéjimo, inter-
viu) duomenimis, identifikuotos mokinés stipry-
bés (turimi socialiniai jgiidziai) ir probleminés
sritys (specialieji socialiniy jgidziy ugdymosi
poreikiai). Diskutuojant su tyrimo dalyviais, buvo
suformuluotos individualios triikstamy socialiniy
igiidziy ugdymo gairés. Mokinés individualig so-
cialiniy jgiidziy strukttrg ir ugdymo gaires iliust-
ruoja lentelé.
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Mokinés M. socialiniy jgiidZiy struktiira ir ugdymo gaireés

Lentelé

Stiprybé (turimi gebéjimai)

Problema

Ugdymo gairés

Interakcijos jgudziai

M. gali buti atkakli, kai siekia patenkinti
savo poreikius; nori elgtis savarankiskai.

Interakcijy valdymo ir kontrolés gebéjimai

Pasirenka netinkamus btidus savo tikslams siekti.
[...specialiai iStepé ritbq ir vis tiek pasieké, kad duoty kitq, jai
patinkancig suknele.] Nezino, kaip elgtis, jei i§ jos ty¢iojama-
si. [Berniukai juokiasi is jos ir ji kartu su jais juokiasi.]

Taikant skatinimo ir elgesio
modeliavimo metodus,
mokyti tinkamai reiksti
norus, atpazinti bendraamziy
netinkamus veiksmus.

Bendravimo jgudziai

Supranta zoding kalba.

Verbalinio kontakto ir komunikavimo gebéjimai
Negeba suprantamai verbaliai komunikuoti. [...pyksta, jei
pasnekovas nesupranta, kq ji nori pasakyti.]

Mokyti démesingai isklausy-
ti ir vykdyti Zoding instruk-
cija.

Neverbalinio kontakto ir komunikavimo
gebéjimai

M. geba naudotis neverbaliniais signalais,
vokalizacija ir gestais reiksti savo porei-
kius. [Jei ko nori, tai rodo j save pirstu,
sakydama a-a-a arba mm-mm; jei ko
nenori — suburbuliuoja kazkg po nosim ir
nueina. // Kai nori kq pasakyti, mojuoja
rankomis, rodo pirstu; ilgai ziiri j tq
daiktq.]

Vengia zvilgsnio kontakto.

Pratinti palaikyti Zvilgsnio
kontakta bendraujant, reis-
kiant savo poreikius.

Bendravimo poreikis. M. nori suaugusiyjy
démesio ir dél to gali pati inicijuoti sgvei-
ka. [Su jai simpatingais asmenimis siekia
palaikyti draugyste — emocingai kalbina
savo kalba, glosto, glaustosi, ima uz
rankos, vedasi...)

Tarpasmeniniy santykiy palaikymo gebéjimai

Nemoka bendrauti ir zaisti su bendraamziais, jy Salinasi,
konfliktuoja.

[Bendrauja tol, kol mato kokig naudq (pvz., kol kitas turi
saldainiy); tos draugystés trumpos, gauna saldainj ir nebe-
reikia. Jei nesulaukia démesio, draugijq ignoruoja, pasisali-
na. Visi jos vengia.]

Skatinti taikiai ir nesavanau-
diSkai bendrauti su bendra-
amziais.

Socialinio ekspresyvumo gebéjimai

Neadekvatts démesio siekimo budai. [ Braunasi ir rodo j save
arba tampo pasnekovo rankove, kad tik jis atkreipty j jg savo
démesj.]

Reikalauti santtiriau rodyti
susidoméjima nepazjstamais
zmonémis; adekvaciai elgtis
nepazjstamoje aplinkoje.

Pasitiki savimi budama tarp savy zmoniy.

Lankstumo, adaptyvumo gebéjimai

M. nejaucia atstumo tarp saves ir svetimy Zmoniy. Pernelyg
ikyriai siekia nepazjstamy zmoniy démesio, siekdama ben-
draamziy ar suaugusiyjy démesio, elgiasi neadekvaciai.
[...ima kity daiktus, slepia juos.]

Atpazjsta konflikta.

Konflikty sprendimo gebéjimai

Konfliktinése situacijose linkusi kaltinti kitus. Kartais pati
provokuoja konflikta. Gynybiskai reaguoja, nesprendzia
konflikto. [ Vaikai pradeda pykti ant M. Ji parodo jiems liezu-
vj ir nubéga.)

Taikant reikalavimo, prati-
nimo, zaidimo, skatinimo ir
elgesio apribojimo metodus,
mokyti pasirinkti tinkama
elgesj konfliktinése situaci-
jose.

Dalyvavimo jgidzZiai

Noriai padeda suaugusiesiems, kurie jai
patinka. Siekia mégdzioti suaugusiuosius
[...nori puostis, naudotis makiazo priemo-
némis. /| Kartais mégdzioja, kq as esu
dariusi, taip bando ir pati atkartoti.]

Veikimo grupéje gebéjimai

Negeba veikti bendraamziy grupéje: Zaisti, laikytis taisykliy,
dalintis, prasyti pagalbos. [Reikia jai pasakyti, kg daryti.
Kartais neprasyta imasi iniciatyvos, taciau dazniausiai, kai
néra bitinybés, sakau, nereikia, bet ji vis tiek savo... // Nelei-
dzia dirbti kitiems, trukdo; atvedus uz rankos pradeda linguo-
tis, Zigri pro langg, numoja ranka, nueina j Salj. Jei neiseina,
tai meta ir nedaro, nepraso pagalbos. Atsitraukia j vienumg;
apsisuka ir burbédama nueina, susinervina, kai nepavyksta.]

Pratinti dalyvauti bendruose
su bendraamziais zaidimuo-
se, kitose veiklose.

Mokyti laikytis taisykliy
(zaidimo, elgesio).

Skatinti uz dalyvavima
grupés veikloje ir uz tinkama
veikima grupéje.

Emociniai jgudziai

Saves supratimo gebéjimai
Gali paveikslélyje parodyti savo jausmus.

Skatinti pasitikéti savimi
bendruose Zaidimuose su
bendraamziais, kitose sudé-
tingose jai situacijose.

Saves vertinimo gebéjimai
[Viskq rodo tame paveiksiélyje, ir tq
moku, ir kitq.)

Nuolat teigiamai vertinti
tinkama elgesi, veikla. Nau-
dojant simbolius, mokyti
isivertinti neigiamus veiks-
mus.

167



SPECTALUSIS UGDYMAS 2012 2 (27)

Lentelés tesinys

Emocinio jautrumo gebéjimai
Atpazjsta kity akivaizdziai reiSkiamas
emocijas (verksma, pykti, dziaugsma).
[Siekia biti Salia, kai pamato, kad esam
linksmos, jei pamato kq piktq — stengiasi
kuo greiciau atsiriboti, pasisalinti. //
Pastebéjusi jai mielg asmenj verkiantj,
gailestj ir uzuojautq isreiskia prisiglaus-
dama, glostydama.]

Gana daznai abejinga kity jausmams.

Mokyti atpazinti ir tinkamai
reaguoti j kito jausmus.
Skatinti empatiskuma kito
nesékmei, skausmui ir pan.

Emocinio ekspresyvumo gebéjimai

Geba elementariai reiksti emocijas.
Adekvaciai reiskia pasitenkinima, reaguo-
ja | pagyrimg (mégsta buti giriama), do-
vanas; nuliiista barama. [Kada laiminga,
tai Sokinéja, ploja rankomis, nenustygsta
vietoje. // DZiaugiasi gavusi besiSypsanciq
saulyte; Sypsosi; juokiasi; priglunda;
apkabina; glosto rankq. // Kartais biina
liiidna, sédi vienumoje. // Kai supyksta,
tai po nosimi burba, vapena; ...rodo, kad
jsizeidé ir demonstratyviai nueina.]

Pasizymi nuotaiky kaita [Cia nuliiidusi, cia linksma, ¢ia
aktyvi, ¢ia pasyvi...]

Nepazjstamose aplinkose — nevaldoma ir neadekvati emocijy
raiSka (baimé, nerimas, neprognozuojamas impulsyvus elge-
sys), neigiamas emocijas reiskia agresyviu elgesiu kity at-
zvilgiu. Patyrusi nesékmes, demonstruoja nepriimtinus
veiksmus. [...rodo liezuvj, nepadorius gestus ir pan.]

Taikant pagyrima, skatini-
ma, pazada leisti uzsiimti
mégstama veikla ir elgesio
apribojimo metodus, pratinti
adekvaciai reiksti jausmus,
patyrus nesékme ar stebint
kito nesékme.

Savikontrolés gebéjimai

Pasizymi nevaldomu, impulsyviu, neadekvaciu elgesiu, kuris
sukelia supanciy zmoniy nepasitenkinima. Nekontroliuoja
savo nory, igeidziy. [Verkia, isméto, slepia daiktus, kai jsi-
siautéja, sunku nuraminti.]

Taikant netinkamo elgesio
apribojimo (pvz., mégstamos
veiklos) metodus, mokyti
tinkamai elgtis jvairiose
situacijose, susivaldyti konf-
liktinése situacijose.

Socialinés kognicijos iglidZiai

Socialiniy signaly percepcijos gebéjimai

[Gestu parodau, kad negalima, bet dazniausiai toliau liecia,

. kalbina . Jei kas miega, tai jai né motais, traskina kq, kol
Jjai nepasakai. // Apsimeta, kad negirdi; specialiai ziiiri pro
langq. Kartais tenka nuolat kartoti, priminti, kad ji isgirsty ar
atkreipty démesj. Nepakliista; nereaguoja j pakvietimg;
reaguoja tik primygtinai reikalaujant.]

Taikant reikalavimo, skati-
nimo ir elgesio apribojimo
metodus, pratinti

iSklausyti ir vykdyti zoding
instrukcija, reaguoti j kvie-
tima, paliepima.

Socialiniy normy paZinimo gebéjimai

M. neadekvaciai siekia démesio. [...jkyriai Ziiri | nepazjsta-
mus, jiems mojuoja, eina prie jy. // Nesilaiko distancijos,
liecia,; paima uz rankos, taip sveikinasi su visais, jkyriai
zidgri, mojuoja. // Parduotuvéje apelsing, saldainius kisasi j
kisene; jei ant stalo saldainiai, tai visus ir suvalgo... Slapcia
suvalgo saldumynus.]

Suprantamai formuluoti
elgesio taisykles, aiskiai
apibrézti priimtino ir netole-
ruotino elgesio ribas. Mokyti
socialiai priimtino elgesio:
santiiriau elgtis nepazjstamo-
je aplinkoje, santiiriau rodyti
susidoméjima nepazjstamais
Zmoneémis.

Socialinés situacijos jvertinimo gebéjimai

Budinga uzsispyrimas, neklusnumas reikalavimams; stokoja
adekvataus situacijos vertinimo gebéjimy. [ Berniukas parvir-
to, tai jai buvo labai linksma. ...Jei kam atsitiko kokia nelai-
mé, juoksis is jo.]

Pratinti atpazinti situacijos
esme.

Orientacija sudétingose situacijose

Neadekvaciai reaguoja j nepazjstamus asmenis, nesiorientuo-
ja situacijose. [ Elgiasi taip, kaip ji nori, o ne taip, kaip reikia.
... Jei jau ko uzsimané, tai sunkiai besustabdysi...]

Pratinti ir tinkamai reaguoti |
aplinkos signalus.

Probleminiy situacijy sprendimas
[Juokiasi, laido grauztukus j mus.]

Interakcijos jgidZius sudaro kompleksas
gebéjimy, apibudinamy kaip interakcijy valdymo
ir kontrolés gebéjimai: pasiekti savo tiksly, paten-
kinti poreikius (Goleman, 2001; Rubin, Martin,
1994); apginti savo teises (Rapee, Wignall, Hud-
son et al., 2000); atsispirti neigiamam poveikiui,
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grupés spaudimui (Bar-On, Parker, 2000; Raude-
liinaité, Paigozina, 2009; SamasSonok, Gudonis,
Juodraitis, 2010); susitvarkyti su erzinimu, prie-
kabiavimu (Rapee, Wignall, Hudson et al., 2000),
kito neigiamomis reakcijomis (Cornish, Ross,
2004; Rubin, Martin, 1994). Tyrimo dalyvés stip-
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rybé interakcijos jgudziy srityje — tai, kad ji geba
atkakliai siekti, kad buty patenkinti jos poreikiai,
jos noras elgtis savarankiskai. Taciau mokiné pa-
sirenka netinkamus biidus savo poreikiams tenkin-
ti; negeba susitvarkyti su bendraamziy neigiamu
poveikiu. Todél Sioje srityje ugdymo gairés bty —
pasinaudojant mokinés gebéjimu pasiekti, kad
biity patenkinti jos poreikiai, mokyti tinkamai
reikSti norus, atpazinti bendraamziy netinkamus
veiksmus ir jiems pasipriesinti.

Bendravimo jgiidZius sudaro verbalinio ir
neverbalinio kontakto ir komunikavimo gebéji-
mai; tarpasmeniniy santykiy palaikymo, socialiniy
vaidmeny ekspresyvumo; lankstumo, adaptyvumo
ir konflikty sprendimo gebéjimai.

Verbalinio kontakto ir komunikavimo ge-
béjimai — tai kontakto inicijavimo (Canney, Byrne,
2006; Gevorgianieng, 1999; Goleman, 2001; Rau-
delitinaité, Paigozina, 2009) ir kontakto palaikymo
gebéjimai — aiskiai kalbétis, nepertraukti kalban-
¢iojo, klausytis pasnekovo (Cornish, Ross, 2004;
Gevorgianiené, 1999; Raudelitinaité, Paigozina,
2009); pokalbio plétojimo ir uzbaigimo gebéjimai
(Canney, Byrne, 2006; Gevorgianiené, 1999; Ru-
bin, Martin, 1994). Mokiné negeba verbaliai ko-
munikuoti, ta¢iau supranta zodin¢ kalbg. Bitina
ugdyti jos kontakto palaikymo gebéjimus, remian-
tis jos turima stiprybe — impresyviosios kalbos
galimybémis.

Neverbalinio kontakto ir komunikavimo
gebéjimus sudaro zvilgsnio kontaktas (Canney,
Byrne, 2006; Gevorgianiené, 1999; Rapee,
Wignall, Hudson et al., 2000); tinkamos asmeni-
nés erdves islaikymas, naudojimasis kiino kalba —
poza, mimika, gestai (Canney, Byrne, 2006). Mo-
kinés stiprybé — gebéjimas naudotis neverbaliniais
signalais, neverbaliai reik$ti savo poreikius, deri-
nant vokalizacijas ir gestus. Tuo remiantis, reikia
plétoti bendravimo jgiidzius, derinant verbalinio ir
neverbalinio kontakto palaikymo ir komunikavi-
mo biidus.

Tarpasmeniniy santykiy palaikymo gebé-
Jjimai.: poreikis bendrauti (Gevorgianiené, 1999);
kurti ir palaikyti draugystés rySius (Elliot, Malec-
ki, Demaray, 2001; Cornish, Ross, 2004; Samaso-
nok, Gudonis, Juodraitis, 2010). Mokiné turi ben-
dravimo, ypa¢ su suaugusiais asmenimis, poreikj,
siekia jy démesio, gali pati inicijuoti sgveika. Ta-
¢iau nemoka draugauti (bendrauti, Zaisti) su ben-
draamziais, jy Salinasi, konfliktuoja; arba ben-
drauja tol, kol mato nauda sau. Ja reikéty mokyti
taikiai ir nesavanaudiskai bendrauti su bendraam-
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ziais, derinant verbalinio ir neverbalinio kontakto
ir komunikavimo btidus.

Socialinis ekspresyvumas — $velnumo, ri-
pinimosi reiSkimas, komplimenty sakymas, porei-
kiy reiskimas ir kt. (Cornish, Ross, 2004; Rapee,
Wignall, Hudson et al., 2000); apima verbalinius
ir neverbalinius gebéjimus isreiksti save per jvai-
riausius socialinius vaidmenis ir elgseng jvairiose
socialinése situacijoje; Zodinis iSraiSkingumas,
iSkalbos gebéjimai (Malinauskas, 2004); kalbos
turinio ekspresyvus isreiSkimas naudojantis para-
lingvistiniais geb¢jimais: kalbéjimo tempo, balso
stiprumo, intonacijos (Bellack, 1983; Rapee,
Wignall, Hudson et al., 2000). Kadangi mokiné
negali verbaliai komunikuoti, kompensuoja tai
vokalizacijomis, kitais neverbaliais (paralingvisti-
niais) budais ir pasizymi neadekvacia situacijai,
perdéta socialine ekspresija, jkyriais démesio sie-
kimo budais ir pan. Ugdant socialinio ekspresy-
vumo gebéjimus, biitina nuolat reikalauti santt-
riau rodyti susidoméjimg nepaZzjstamais zmone-
mis; skatinti adekvacig elgseng nepaZzjstamoje
aplinkoje.

Lankstumo, adaptyvumo gebéjimai (Ru-
bin, Martin, 1994) — gebéjimas prisitaikyti (Gole-
man, 2001), pasitikéti savimi blinant su naujais
zmonémis ir naujose situacijose (Cornish, Ross,
2004; Raudelitinaite, 2007); priimti nuomoniy
skirtumus, atsipraSyti, dékoti (Cornish, Ross,
2004) ir kt. Mokinés stiprybé — jos pasitikéjimas
savimi, biinant tarp savy zmoniy. Kita vertus, M.
nejaucia atstumo tarp saves ir svetimy zmoniy,
pernelyg jkyriai siekia nepazjstamy zmoniy déme-
sio, neadekvaciai siekia bendraamziy ar suaugu-
siyjy démesio (ima kity daiktus, slepia juos ir
pan.).

Konflikty sprendimo gebéjimai — atpazinti
konflikta (Cornish, Ross, 2004); aiskintis nesusi-
pratimo, konflikto priezastis; ramiai reiksti savo
nuomong; pripazinti suklydus (Raudelitinaite,
Paigozina, 2009); taikiai spresti gincus, konfliktus
(Canney, Byrne, 2006; Cornish, Ross, 2004; Ge-
vorgianieng, 1999; Goleman, 2001; Raudelitinaité,
2007). Mokinés stiprybé — tai, kad ji atpazjsta
konflikta; taciau jos problema, kad kartais pati
provokuoja konflikta (ir tyCia, kai neadekvaciai
sickia démesio, ir dél lankstumo, adaptyvumo
stokos); konfliktinése situacijose linkusi kaltinti
kitus, reaguoja gynybiskai, nesprendzia konflikto.
Ugdymo gairés — pasinaudojant jos gebé&jimu at-
pazinti konflikta, mokyti pasirinkti tinkama elgesj
konfliktinése situacijose, taikant reikalavimo, pra-
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tinimo, zaidimo, skatinimo ir elgesio apribojimo
metodus.

Dalyvavimo jgidZius apibudina veikimo
grupéje gebéjimai (Cornish, Ross, 2004; Raude-
liinaite, Paigozina, 2009) — gebéjimas klausti,
tartis, teikti pasiiilymus, prasyti, priimti ir pasiily-
ti pagalbg; pakviesti prisijungti; rodyti iniciaty-
vuma; dalytis turimomis priemonémis, instruktuo-
ti kitus (Cornish, Ross, 2004; Elliot, Malecki,
Demaray, 2001; Rapee, Wignall, Hudson et al.,
2000; Raudelitnaité, 2007; SamaSonok, Gudonis,
Juodraitis, 2010). Mokinés dalyvavimo jgidziy
srities stiprybé — tai, kad ji, turédama bendravimo
su suaugusiaisiais ir jy démesio poreikj, noriai
dalyvauja jy veikloje (padeda tiems, kurie jai pa-
tinka), geba mégdzioti suaugusiuosius, sickdama
atrodyti savarankiska. Taciau problemiska tai, kad
negeba bendrauti ir veikti bendraamziy grupéje:
zaisti, laikytis taisykliy, dalytis, prasyti pagalbos.
Sios srities jglidziy ugdymo gairés — pasinaudo-
jant noru ir gebéjimu dalyvauti suaugusiyjy veik-
loje, siekiant suaugusiojo démesio, pratinti daly-
vauti bendrose su bendraamziais zaidimuose, kito-
se veiklose mokyti laikytis taisykliy (zaidimo,
elgesio), padedant patirti sékme¢ bendraamziy
veikloje. Kaip paskatinimg uz dalyvavimg grupés
veikloje ir uz tinkama veikimg grupéje, galima
biity leisti mokinei patirti daugiau suaugusiojo
démesio, daugiau bendros su suaugusiuoju veik-
los, suteikiant jai galimybe ,,elgtis kaip suaugusie-
ji* (pvz., jei mokiné jau nori naudotis makiazu,
kaip skatinimg uz tinkamg veikimg bendraamziy
grupéje leisti ir pamokyti saikingai naudotis ma-
kiazu).

Emocinius jgudZius sudaro saves supra-
timo, saves vertinimo, emocinio ekspresyvumo,
savireguliacijos, emocinio jautrumo geb¢jimai.
Saves supratimq sudaro gebéjimai atpazinti ir
jvardyti savo jausmus (Canney, Byrne, 2006;
Cornish, Ross, 2004; Gevorgianiené, 1999); emo-
cinés savivokos geb¢jimai (Goleman, 2001). Su
saves supratimu glaudziai siejasi saves vertinimas
— gebéjimas jvertinti savo stiprigsias ir silpngsias
puses; pasitikéti savimi (Cornish, Ross, 2004;
Goleman, 2001; Raudelitinaité, 2007; Samasonok,
Gudonis, Juodraitis, 2010). Mokiné turi elementa-
riy gebéjimy — atpazinti savo emocijas (,,pykstu®,
»dziaugiuosi® ir pan.) ir ,,jvardyti* jas, parodyda-
ma atitinkamg paveikslélj; ji geba paveikslélyje
parodyti, ko iSmokusi.

Emocinio ekspresyvumo / saves atskleidi-
mo gebéjimai — verbaliniu ir neverbaliniu biidu
reiksti jausmus (Cornish, Ross, 2004; Malinaus-
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kas, 2004; Rubin, Martin, 1994; Rapee, Wignall,
Hudson et al., 2000). Mokiné geba elementariai
reiksti emocijas — adekvaciai reaguoja | pagyrima
(mégsta biiti giriama); gavusi dovang, saldainj,
adekvaciai reiSkia pasitenkinima; nulitista barama.
TaCiau pasizymi nuotaiky kaita; nepazjstamose
aplinkose pasireisSkia neadekvati baimé, nerimas,
neprognozuojamas impulsyvus elgesys; kai kada,
pvz., patyrusi nesékmes, neigiamas emocijas reis-
kia agresyviu elgesiu kity atzvilgiu. Akivaizdu,
kad emocinio ekspresyvumo problemos glaudziai
susijusios su savireguliacijos gebéjimy stoka.

Savireguliacijos (Bar-On, Parker, 2000) /
saves valdymo, savikontrolés gebéjimai (Gole-
man, 2001; Raudelitnaité, 2007; SamasSonok, Gu-
donis, Juodraitis, 2010) — valdyti savo emocijy
(pyk¢io, pavydo, nepasitikéjimo, susijaudinimo,
baimés, nerimo) raiska, kontroliuoti impulsus;
susitvardyti erzinamoje situacijoje; be pykcio,
susierzinimo priimti kito atsisakyma; konstrukty-
viai reaguoti | pastabas, kritikg (Gevorgianiene,
1999; Samasonok, Gudonis, Juodraitis, 2010; Ru-
bin, Martin, 1994); susidoroti su nenumatytomis
permainomis (Cornish, Ross, 2004); tinkamai
nusiraminti (Raudelitinaité, 2007). Mokiné pasi-
zymi nevaldomu, impulsyviu, neadekvaciu elge-
siu, kuris sukelia supanciy zmoniy nepasitenkini-
m3. Nekontroliuoja savo nory, jgeidziy. Mode-
livojant savikontrolés gebéjimy ugdymo gaires,
reikia remtis mokinés turimais gebéjimais — ji
geba atpazinti ir tinkamai reik$ti emocijas. Todél
derinant skatinimo (pagyrimg, pazadg leisti uZsi-
imti mégstama veikla) bei elgesio apribojimo me-
todus (pvz., draudimg uZsiimti mégstama veikla,
mokinés nory ignoravimg po to, kai pastebéta
netinkamai elgiantis), pratinti susivaldyti konflik-
tinése situacijose; kontroliuoti emocijas ir elgesi,
patyrus nesékmg ar stebint kito nesékme.

Emocinio jautrumo gebéjimai — empatis-
kumas, kito emocijy supratimas, jsijautimas (Cor-
nish, Ross, 2004; Gailiené, Bulotaité, Sturliené,
1996; Goleman, 2001; Raudelitinaité, 2007); dé-
mesingumas kito zodziams ir jausmams (Rubin,
Martin, 1994); geranorisko démesio rodymas,
gebéjimas dalyvauti kito iSgyvenimuose (Gevor-
gianiené, 1999). Mokiné turi tam tikry emocinio
jautrumo gebéjimy — atpazjsta kity akivaizdziai
reiSkiamas emocijas (verksma, pykti, dziaugsma),
taiau gana daznai abejinga kity jausmams. Jg
reikia mokyti empatinio reagavimo j kito nesék-
me, skausma ir pan.

Socialinés kognicijos igndziai (Gut, Saf-
ran, 2002; Hogan, Shelton, 1998). Jy struktiiroje
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skiriami 1) socialinio jautrumo (socialiniy signaly
percepcijos; socialiniy normy pazinimo; socialinés
situacijos jvertinimo) ir 2) sprendimy priémimo
(orientacijos sudétingose situacijose ir problemy
sprendimo) gebéjimai.

Socialinio jautrumo gebéjimai (Malinaus-
kas, 2004). 1) Socialiniy signaly percepcija —
zodinés informacijos dekodavimo ir zodinio elge-
sio reguliavimo gebé¢jimai (Malinauskas, 2004);
socialiniy signaly atpazinimas, gebé¢jimas suprasti
kity siunciamus signalus: tong, veido iSraiska
(Canney, Byrne, 2006); surasti bendrg kalbg, su-
prasti vienas kitg (Rubin, Martin, 1994). 2) Socia-
liniy normy pazinimas — socialiniy paprociy ir
normy taikymas konkreciose situacijose (Mali-
nauskas, 2004); gebéjimas skirti gerg nuo blogo
elgesio; zinojimas, kas yra teisinga ar neteisinga
(Cornish, Ross, 2004). 3) Socialinés situacijos
jvertinimas — gebéjimas jvertinti bendravimo situ-
acija (Raudelitinaite, 2007); suvokti aplinka, ste-
bint kitus (Goleman, 2001); suprasti, kaip elgesys
veikia kitus, kaip emocijos veikia elgesj; suprasti,
kad veiksmai turi padarinius (Cornish, Ross,
2004); nustatyti, ar kitu asmeniu galima pasitikéti
(Canney, Byrne, 2006).

Sprendimy priemimo gebéjimai. 1) Orien-
tacija sudétingose situacijose — gebéjimai anali-
zuoti informacijg bei patyrimg, nagrinéti alterna-
tyvius sprendimus ir jy pasekmes; priimti optima-
ly sprendimg (Gailiené, Bulotaité, Sturliené,
1996). 2) Probleminiy situacijy sprendimas — ge-
béjimas taikyti jvairius sprendimy priémimo bu-
dus, pasirengimas spresti problemas, sunkumus,
reflektyvus mastymas probleminéje situacijoje,
gebéjimas analizuoti, svarstyti sprendimus (Cor-
nish, Ross, 2004; Samasonok, Gudonis, Juodraitis,
2010).

Socialinés kognicijos jgiidziai glaudziai
susije su intelekto lygiu. Tai leidzia paaiSkinti,
kodél tyrimo dalyvé pasizymi socialinés kognici-
jos igudziy stoka. Kartu tai paaiSkina visy kity
socialiniy jgidziy ugdymosi problemas. Socialiné
kognicija, pasak Sargent (1989), vienas i§ esmi-
niy, taciau vidutini$kai ir Zymiai sutrikusio inte-
lekto asmeny sunkiausiai jvaldomy socialiniy jgi-
dziy.

Pazymétina, kad mokinés socialiniy jgu-
dziy struktiroje aptinkama nemazai stiprybiy
(bendravimo ir emocinio kontakto poreikis, ele-
mentarus neverbalinis bendravimas, gebéjimai
atpazinti ir reiksti emocijas; kai kuriy socialiniy
situacijy atpazinimo ir kt. gebéjimai; turi laisva-
laikio pomégiy (dainuoti, judéti muzikos ritmu ir
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kt.); itin rySkus démesio, pagyrimy poreikis). Nors
mergaités bendravimo ir dalyvavimo (veikimo
grup¢je) gebéjimai menki (nedalyvauja, atsisako
dalyvauti bendraamziy veikloje), taciau ji noriai
bendrauja su artimais suaugusiais asmenimis, jai
patinka tiesiog biiti Salia jy; ypac pasitiki globéja.
Pamégdziodama suaugusiuosius, mégina de-
monstruoti savarankiska, nepriklausoma elgesj ir
kt., nors tuo pat metu jos elgesys pasizymi infanti-
liskumu (pvz., zaidzia su 1¢le).

Probleminés sritys — menkai susiformave
interakcijos, bendravimo, dalyvavimo emociniali,
socialinés kognicijos jgiidziai, kuriy raiskai reika-
linga ne tik gerai iSplétota kalba, bet ir visy kity
socialinio intelekto gebéjimy visuma. Emocijos
nebrandzios, triksta savikontrolés (pasiZymi ne-
valdomu, impulsyviu, neadekvaciu elgesiu, kuris
sukelia supan¢iy zmoniy nepasitenkinimg). Bi-
dingas opozinis neklusnumas, uZsispyrimas, o
sudétingose ar konfliktinése situacijose — gyny-
biskas elgesys (kaltés neigimas, vengimo, pasisa-
linimo reakcijos). Remiantis atvejo analizés duo-
menimis, galima teigti, kad mergaitei, kaip ir dau-
gumai vidutiniskai sutrikusio intelekto mokiniy,
budingi tipiniai sunkumai: menki bendravimo
gebéjimai, netinkamai iSreiSkiama bendravimo
iniciatyva (Gevorgianiené, 1999; ir kt.), neadekva-
ti emocijy ar elgesio raiska, dél kuriy ji neiSvengia
konfliktiniy situacijy. Labiausiai M. triiksta socia-
linés kognicijos jgiudziy; taip pat savikontrolés;
gebéjimo dalyvauti veikloje, bendravimo, ypac su
bendraamziais, konflikto sprendimo gebéjimy.

Modeliuojant socialiniy jgidziy ugdymo
gaires ir parenkant ugdymo metodus, turi buti
remiamasi aktualiuoju ugdytinés socialiniy gebé-
jimy raidos lygiu, t.y. turimais bendravimo ir kt.
igidziais (stiprybémis) — noru bendrauti su suau-
gusiaisiais; gebéjimu meégdzioti suaugusiyjy elg-
seng ir kt., jos noru biiti teigiamai vertinamai, su-
laukti démesio; todél parenkami individualiis ska-
tinimo metodai, pvz., uz reikalavimus atitinkantj
elgesj M. bus skatinama suteikiant jai galimybeg
pasirinkti mégstama veiklg. Siekiant plétoti turi-
mus socialinius jgiidzius ir ugdyti dalyvavimo
veiklose ir bendravimo gebéjimus, mokiné turi
buti nuolat jtraukiama j jvairias bendras veiklas su
suaugusiaisiais ir bendraamziais tick neformaliose
(Seimos), tiek mokyklos aplinkose. Sékmingam
dalyvavimui bendroje veikloje svarbu ugdyti ge-
bé&jimus dalytis, padéti, derinti savo norus su kity
norais (Gevorgianiené, 1999).
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Tyrimo rezultaty apibendrinimas

Daugelio autoriy nuomone, skirtinga inte-
lekto sutrikimo charakteristika, skirtingos kalbinio
komunikavimo galimybés ir turima bendravimo
patirtis kiekvienu konkreciu atveju kelia specifi-
nius ugdymo reikalavimus. Taigi, jgidziy, reika-
lingy veiksmingoms socialinéms sgveikoms, ug-
dymas turi biti individualizuotas (Cascella,
McNamara, 2005; Gevorgianiené, 1999; ir kt.).

Pirmas kryptingo ugdymo Zzingsnis — in-
divido turimy socialiniy jgtidziy identifikavimas
(Bielecki, Swender, 2004; Gresham, Sungai, Hor-
ner, 2001; Lane, Menzies, Barton-Arwood et al.,
2005), nes ugdymo efektyvumas priklauso ir nuo
ugdytinio imlumo, gebéjimo suprasti ir iSkoduoti
informacija, ir nuo ugdytojo gebéjimo pazinti vai-
ko galimybes, identifikuoti ugdytinio stiprigsias
puses. Seimos nariai turi daugiausia Ziniy apie
vaiko gebéjimus, jo savybes, pomégius, todél,
zvelgiant i$ stiprybiy perspektyvos, vaiko sociali-
niy jgidziy ugdymo modeliavimas reikalauja Sei-
mos nariy jsitraukimo; Seimos dalyvavimas tampa
vaiko ugdymosi resursu (Powell, Batsche, Ferro et
al., 1997). Bendradarbiaudami ir kurdami palan-
kias socialiniy jgidziy ugdymui(si) edukacines
aplinkas, ugdytojai gali pastiprinti mokinio galias
veiksmingiau dalyvauti bendraamziy veiklose.
Visapusiska suaugusiyjy pagalba ugdytiniui pade-
da jsilieti ] bendruomeng, sutvirtinti turimus jgi-
dzius (Saleebey, 1996). Edukacinés ir socialinés
aplinkos sgveiky kiirimas reiskia vidutinj intelekto
sutrikimg turin¢io ugdytinio jgalinima, stiprinant
individualias socialinio funkcionavimo galias.

ISvados

1. Moksliniy Saltiniy teorinés analizés duo-
menimis, vertinant vidutini$kai sutrikusio
intelekto asmeny socialinius jgiidzius daz-
niausiai akcentuojami negebéjimai, truku-
mai. Nors daugelis autoriy pripazjsta Siy
asmeny socialiniy jgudziy ugdymo indivi-
dualizavimo biitinuma, taciau stokojama
tiek individualios socialiniy jgiidziy struk-
tiros identifikavimo, tiek individualizuoto
ugdymo metodiky. Socialiniy jgidziy ug-
dymui mokyklose skiriama nepakankamai
démesio (integruojama j kitas ugdymo turi-
nio sritis), o sitlomas socialiniy jgudziy
ugdymo turinys pasiZymi neapibréztumu:
stokojama aiskios pozicijos, ko ir kaip turé-
ty mokytis vidutini$kai sutrikusio intelekto
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mokiniai. Nors akcentuojamas $eimos ir
mokyklos bendradarbiavimas, tritksta ai§-
kumo, kaip Siame procese galéty dalyvauti
mokinio Seima.

Siekiant individualizuotai ugdyti sociali-
nius jgidzius, pirmiausia bitina jvertinti
vidutinio intelekto sutrikimo mokinio so-
cialinius jgiidzius. Nors aptinkama didelé
socialiniy jgiidZiy tyrimy jvairové Lietuvo-
je ir pasaulyje, taCiau iki Siol stokota ais-
kios socialiniy jgtidziy strukttriniy kompo-
nenty sampratos. Todél, analizuojant moks-
liniy Saltiniy duomenis, buvo parengtas teo-
rinis socialiniy jgiidziy struktiros modelis;
juo remiantis identifikuota vidutiniSkai su-
trikusio intelekto mokinés socialiniy jgii-
dziy struktiira, t.y. stiprybés (turimi gebé-
jimai) ir problemings sritys.

Atvejo analize identifikuotos mokinés indi-
vidualios stiprybés ir tipinés vidutiniskai
sutrikusio intelekto mokiniams socialiniy
jgidziy ugdymosi probleminés sritys. Nu-
statyta, kad tyrimo dalyvé turi bendravimo
ir emocinio kontakto poreikiy, elementariy
interakcijos, neverbalinio komunikavimo
gebéjimy; emocijy ir kai kuriy socialiniy si-
tuacijy atpazinimo bei emocinio ekspresy-
vumo gebe¢jimy; turi laisvalaikio pomegiy,
individualiy elgesio sudétingose situacijose
strategijy. Salia stiprybiy badingi ir tipiniai
vidutiniSkai sutrikusio intelekto mokiniy
socialinio funkcionavimo sunkumai: menki
bendravimo su bendraamziais gebéjimai,
netinkamai iSreiSkiama bendravimo inicia-
tyva, neadekvati emocijy ar elgesio raiska,
dél kuriy ji neiS§vengia konfliktiniy situaci-
ju; menki savikontrolés; veikimo grupéje,
problemy sprendimo gebéjimai, labiausiai
truksta socialinés kognicijos jgudziy.
Stiprybiy perspektyva reiskia vaiko turimy
socialiniy jgtidziy identifikavimg ir orienta-
cijg ] vaiko stiprybes bei individualias ga-
limybes, modeliuojant ugdymo process.
Todél modeliuojant socialiniy jgudziy ug-
dymo turinj ir parenkant ugdymo metodus,
butina remtis aktualivoju ugdytinés sociali-
niy geb¢jimy raidos lygiu — turimais ben-
dravimo ir kt. jgiidziais (t. y. stiprybémis):
noru bendrauti su suaugusiaisiais; gebéjimu
mégdzioti jy elgseng ir kt.; individualts
skatinimo metodai parenkami remiantis jos
turimais pomégiais ir poreikiu buti teigia-
mai vertinamai, sulaukti démesio.
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Tyrimas atskleidé, kad 1) tyrime dalyvavu-
si vidutinio intelekto sutrikimo mokiné be-
veik visose socialiniy jgidziy srityse turi
stiprybiy, o ne vien tik negebéjimy; 2) jro-
dyta, kad mokinés socialiniy jgudziy ug-
dymas gali biiti modeliuojamos, remiantis
jos turimomis stiprybémis (poreikiu ben-
drauti, elementariais neverbalinio kontakto
ir komunikavimo gebéjimais ir kt.).

Tyrimo duomeny analizé patvirtina su-
konstruoto teorinio socialiniy jgiidziy mo-
delio ir stiprybiy perspektyvos metodologi-
niy nuostaty tinkamumg identifikuojant vi-
dutinio intelekto sutrikimo asmens sociali-
nius jgidzius ir modeliuojant asmens stip-
rybémis grindziamg ugdyma.
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This article analyses the possibilities to model social skills education in the schoolgirl with
moderate intellectual disability, basing it on the individual’s strengths. A strengths perspective refers
to the identification of a child’s social skills and an orientation towards the child’s strengths and in-
dividual potential, while modeling the educational process. The schoolgirl’s individual strengths and
problem areas in social skills education that are typical of schoolchildren with moderate learning
disabilities are identified using a case study. It is noted that the research participant has communica-
tion and emotional contact needs, basic interaction and nonverbal communication abilities; emo-
tional abilities, recognition of some social situations, and emotional expressiveness abilities. The
participant also undertakes spare time hobbies, and individual behavioral strategies in complex situa-
tions. Along with the strengths, some typical difficulties of schoolchildren with moderate learning
disabilities in social functioning are also characteristic: poor peer communication abilities, inappro-
priately expressed communication initiative and inadequate emotional and behavioral expression.
Due to which she is unable to avoid conflict situations; has poor self-control; poor group perform-
ance, and problem solving abilities, and is lacking in social cognition skills the most. The research
revealed that 1) the research participant — a schoolgirl with moderate intellectual disability — has not
only inabilities, but also strengths in almost all social skills areas. 2) It is proved that the schoolgirl’s
social skills education can be modeled, basing it on the available strengths (the need to communi-
cate, basic nonverbal contact and communication abilities, and etc.).

Keywords: social skills, strengths perspective, moderate learning disabilities.

Introduction

Relevance of the problem. When de-
scribing the specifics of socialisation for people
with learning disability the majority of authors
highlight their social skills deficits (Bielecki,
Swender, 2004; Matson, Minshawi, Gonzalez, et
al., 2006;) and the lack of adaptive behavioural
skills (Matson, Anderson, Bamburg, 2000; Mat-
son, Kuhn, Mayville, 2002; and etc.) as one of the
most distinct features. The relevance of social
skills education for learning disabled children is
accentuated (Gevorgianiené, 1999; Freeman,
Alkin, 2000; Hunt, Goetz, 1997; Fisher, Meyer,
2002; Kamps, Kay, 2002, and etc.); however there
is a lack of identification of the methods for social
skills (Dymond, Orelove, 2001; Gresham, Elliott,
2001), which would enable the authors to recog-
nise not only problem areas, but also the individ-
ual’s available social skills. Therefore, in educa-
tional practice, as well as in scientific research,
there is a great divergence towards the deficit
model of these schoolchildren. The social skills
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education of these schoolchildren is not purpose-
ful nor is it based on the educators’ intuitive in-
sights.

Social skills teaching/learning abilities
and needs are individualistic (Gevorgianiené,
1999); therefore, there can be no common in ways
to pedagogically influence children. In attempting
to enable these children to learn social skills it is
essential to recognise the individual’s existing
social skills (Gresham, Elliott, 2001; Lane, Men-
zies, Barton-Arwood, et al., 2005; Quinn, Osher,
Warger, et al., 2000; Warnes, Sheridan, Geske, et
al., 2005). Within this research, it is argued that
opportunities for social skills education should be
based on a strengths perspective. The research
problem is specified under the following ques-
tions: what social skills (strengths) does a school-
girl with moderate learning disabilities have?
How should educational guidelines be modeled in
order to enhance an individual’s strengths, in
overcoming problems in social skills?

Object of the research — opportunities
for modeling social skills education based on the
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individual strengths of a moderately intellectual
disabled schoolgirl.

Research objective — to reveal the oppor-
tunities for modeling social skills education, based
on an individual’s strengths, whilst applying the
case study of a moderately intellectual disabled
schoolgirl.

Research sample. The research objective
identified the sample selection. When applying a
purposive sample principle, a moderately intel-
lecttally disabled (PPT conclusions) schoolgirl M.
(age — 15 years) of the 9" grade from a special
school was selected. The consent to select M. for
the case study was received from M’s caregiver.
The caregiver themselves, as well as other family
members, also agreed to participate in the re-
search. Also, the pupil’s class teacher, physical
education teacher, and two social workers from
care homes took part in the research. Data ano-
nymity was guaranteed for the research partici-
pants; the essence, objective, and proceedings of
the research were explained.

Research methodology and methods.
The viewpoint of this research is that social skills
are a complex multidimensional construct, consti-
tuted of mutually integrated (overlapping) and
complementary structural components. These
comprise 1) interaction skills; 2) communication
skills; 3) participation skills; 4) emotional skills;
and 5) social cognition skills. Each of these struc-
tural components consists of sets of social abilities
linked in tight systematic relations (Jureviciené,
Kaffemaniené, Ruskus, 2012).

When empirically identifying the struc-
ture of social skills of a pupil with moderate earn-
ing disability and modeling guidelines of social
skills education, a strengths perspective paradigm
was considered. The main assumption of the
strengths perspective is that people have many
strengths (resources) — capacities, abilities, ex-
periences, qualities, and roles, which define a per-
son and his/her quality of social functioning. The
most important strength is the ability to grow and
change (Saleebey, 2006; Weick, Rapp, Sullivan,
et al., 1989, and etc.). Thus, strengths (available
abilities), within the social skills of the pupil, are
identified, based on the guidelines for social skills
education that are being modeled.

A case study (content analysis of the data
gathered via observation and interview methods)
of the individual expression of social skills of the
pupil respondent was conducted. Applying a
semi-structured interview method, an examination
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of the pupil’s family members and pedagogues
was performed. This refered to content analysis
data obtained from the observation protocols of
the pupil’s social skills and interview texts. The
social skills structure of the pupil respondent were
identified and social skills education guidelines
that were oriented towards the pupil’s strengths
and needs, were modeled.

Review of research on the social skills educa-
tion of children with moderate learning disabil-
ity

The majority of researchers note that the
lack of social skills is one of the most distinct
features of an intellectual impairment. (Bielecki,
Swender, 2004; Gresham, Sugai, Horner, 2001),
This manifests itself in verbal and nonverbal
communication problems; an inability to make
and maintain relations with peers or others; the
inadequate expression of emotions or behaviour;
difficulties in expressing desires and adapting to
social environments (Kampert, Goreczny, 2007,
and etc.). A review of research highlights the ef-
forts of scientists from various countries to create
models of social skills education for those with
learning disabilities. For some time, life-like
themes were dominant in educational programs
for schoolchildren with learning disabilities; so-
cial skills were taught using daily occurring situa-
tions (Gevorgianiené, 1998). Later, Stephens
(1978; as quoted in Sargent, 1989) supplemented
communication and social cognition skills educa-
tion with the education of eating, taking a trip to
school and back home, and personal hygiene abili-
ties. Sargent (1989) focused on the development
of social cognition (cultural education), social
effect, and communication skills. According to the
author, social cognition includes the development
of societal traditions, values, social norms, com-
munication skills (communication initiation, reac-
tion to communication); social effect and other
skills.

Presently recommendations for the adap-
tation of general education programs for intellec-
tually impaired schoolchildren in Lithuanian
schools ' tend towards greater pupil independence.
This focuses on the ability to take care of oneself,
manage in one’s environment, to cooperate with

! Recommendations for the adaptation of general programs of
primary and basic education for the education of
schoolchildren with special needs, having moderate,
profound and severe intellectual impairment (2009). Vilnius.
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others; participate with others in spare time and in
occupational activities, possess a sense of useful-
ness; help a pupil to meaningfully fulfill daily
tasks and make decisions that are adequate to the
situation. One should also understand the meaning
of one’s actions; be thoughtful of one’s moods,
preferences, and actions. It is noteworthy that
these recommendations are the first attempt to
integrate the educational objectives of children
with moderate and profound disorders into general
programs. Even though the program provisions
are oriented towards practicality and functionality,
it still has to be noted that they lack accents of
purposefulness and a clear content for social skills
education. Social skills education for pupils with
intellectual impairments in Lithuanian schools is
not the province of special education and there are
no methods for social skills education. Usually,
social skills education is integrated into programs
of other subjects (educational activities). How-
ever, such social skills education is not sufficient
for schoolchildren with moderate learning disabil-
ity. Such integration of social skills education into
other subjects, perhaps is sufficient for school-
children with typical development; nevertheless
children with intellectual impairments need a
much greater scope of purposeful education and
help from pedagogues. According to Gevor-
gianiené (1999), it is necessary to personalise the
education of social skills for impaired schoolchil-
dren and concretise those social abilities that are
to be developed. The author highlights the neces-
sity to individualise tasks for social skills educa-
tion.

Gevorgianien¢ (1999) formulated social
skills education for pupils with moderate learning
disability in special schools. The essential objec-
tive of educating for communication abilities is
the organisation of communication among pupils
and teaching them to express benevolent attention
towards one another. A pedagogue becomes an
active mediator, helping schoolchildren to under-
stand interrelationships (interactions), learn to
listen, ask, and help in collective activities and to
adequately express emotions when celebrating the
other person’s success. As the author noted, the
most important feature of a pedagogue when
communicating with schoolchildren should be
attentiveness and sensitivity to the pupil’s initia-
tive. Here verbal and nonverbal communication
and emotional support is necessary, that would
accentuate a person’s value. Also when other pu-
pils and oneself are interpreting (paraphrasing)

177

their verbal and nonverbal communication mean-
ings. The author proved that when applying inter-
pretative methods, though slowly and on an ele-
mentary level, abilities are rather difficult to such
pupils. Yet self-awareness, self-understanding,
and self-value (emotional skills) — are being
taught. However, education in communication and
benevolent attention to one another, can be effec-
tive only to those who possess sufficient devel-
opment of expressive language. Therefore, the
author notices that it is of great importance to the
teach basic abilities of linguistic communication
by allowing pupils to communicate and participate
in collective activities. For example to reply to
questions, inquire, ask, object, express sympathy
and joy, discuss, and not to interrupt. During par-
ticipation in collective activities, it is important to
teach how to share, help one another, and adjust
one’s own desires with those of others (Gevor-
gianiené, 1999).

According to numerous authors, different
characteristics of mental impairment, of linguistic
communication, and communication experiences
of schoolchildren raise specific educational re-
quirements in each particular situation. Thus, the
education of skills, necessary for effective social
interaction, has to be individualised (Cascella,
McNamara, 2005; Gevorgianiené, 1999; and etc.).
The effectiveness of education also depends on
the susceptibility of the pupil, his/her ability to
understand and decode information, as well as on
the teacher’s ability to perceive the child’s abili-
ties. Educational interaction is ineffective when
instructions, gestures, mime, or other communica-
tion means are incomprehensible or unacceptable
to the pupil (Perry, 2000). However, in teaching
social skills in an individualised manner it is nec-
essary to assess the social skills of a pupil with
moderate learning disability. Although there is a
great deal of research on social skills in Lithuania
and worldwide this lacks a methodology for the
assessment of social skills that schoolchildren
with moderate learning disabilities possess, and
the programs of social skills education lack clar-
ity. There is no methodological substantiation for
the social skills assessment and individualisation
of education of schoolchildren with moderate
learning disability.
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Research findings

Modeling guidelines for social skills education,
considering the identified strengths

A strengths perspective accentuates a per-
son’s abilities (strengths), and not inabilities or
problems (Saleebey, 2006). A pedagogue, accord-
ing to Siitonen (1999), who is seeking to indi-
vidualise education, has to be able to find the pu-
pil’s strongest abilities, and focus on them to pro-
ject teaching/learning tasks.

With reference to the data from the case
study (observation, interview), the schoolgirl’s
strengths (available social skills) and problem
areas (special needs for social skills education) are
identified. During the discussion with research
participants, individual guidelines for social skills
education were formulated. The following table
illustrates the schoolgirl’s individual social skills
structure and education guidelines.

Table

Schoolgirl M. social skills structure and education guidelines

Strength (available abilities) |

Problem |

Education guidelines

Interaction skills

M. can be persistent, when striving to satisfy
her needs; wants to behave independently.

Abilities of interactions’ management and
control

Chooses inadequate ways to reach her goals
[...purposefully stained her garment, so that
she would be given a dress she desired]. 1s
unaware how she should behave when she
is being mocked at[Boys are laughing at
her and she is laughing with them).

With the application of encourage-
ment and behaviour modeling
methods, to teach adequate ways
for expressing desires, and ways to
recognize inappropriate peer ac-
tions.

Communication skills

Understands verbal language.

Verbal contact and communication abili-
ties

Is unable to communicate verbally in a
comprehensible manner [...becomes angry
if a partner does not understand what she is

trying to say)].

Teaching to listen attentively and to
implement verbal instruction.

Nonverbal contact and communication
abilities
M. is able to apply nonverbal signals, vocali-

zation, and gestures to express her needs. [If

she desires something, she points the finger
at herself saying a-a-a or mm-mm; if she
does not want something — murmurs some-
thing and walks away. // When she wants to
say something, she waves her hands, points
finger; stares at that thing].

Avoids eye contact.

Try to accustom her to maintain eye
contact when communicating, ex-
pressing her needs.

A need for communication. M. prefers the
attention of adults, due to this she can initiate
an interaction herself. [Seeks to maintain
friendships with persons she finds attractive
— emotionally addresses the person in her
language, strokes, cuddles, takes by a hand,
guides...].

Abilities to maintain interpersonal rela-
tions.

Is unable to communicate and play with
peers, avoids them, and makes conflicts.
[Communicates only when finds it benefi-
cial (for example, as long as the other has
candies); such friendships are short-term -
until she receives a candy. If she does not
get any attention, ignores the company and
withdraws. Everyone avoids her].

Encourage a peaceful and unselfish
communication with peers.

Social expressiveness abilities.

Inadequate ways to seek attention. [Shoul-
ders her way in, points at herself, or pulls
the person’s sleeve, in order to receive
his/her attention].

Request a more reserved way for
showing interest in unfamiliar peo-
ple; to behave appropriately in an
unfamiliar environment.
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Continuation of the table

Is self-confident when present among famil-
iar people.

Flexibility, adaptability abilities

M. does not feel the distance between her-
self and unfamiliar people. Is excessively
tedious when seeking attention from unfa-
miliar people, peers or adults, behaves
inappropriately [...takes things that are not
hers, hides them].

Recognises a conflict.

Conflict solving abilities

Tends to blame others in conflict situations.
Sometimes she provokes the conflict her-
self. Reacts defensively, does not solve the
conflict [Children become angry with M.
She shows them a tongue and runs away].

With the application of a demand,
habituation, play, encouragement,
and behaviour restriction methods,
to teach her how to choose an ap-
propriate behavior in conflict situa-
tions.

Participation skills

Willfully helps adults, whom she likes.
Strives to imitate adults [...wants to adorn
herself, use cosmetics. / Sometimes imitates
my actions and tries to repeat].

Group participation abilities

Is unable to act in a peer group: to play,
follow the rules, share, ask for help. [She
needs instructions. Sometimes undertakes
initiative without being asked, but most
often when there is no necessity, even if I
tell her not to do this... // Hinders the work
of others; when brought by the hand starts
to sway, looks through the window, walks
aside. If she fails, then stops doing it at all,
does not ask for help. Withdraws to soli-
tude; turns around and walks away,; be-
comes nervous when fails.].

Accustom to the participation in
collective peer play and other ac-
tivities.

Teach to follow the rules (play,

behaviour).

Motivate for the participation in
group activities and proper group
participation.

Emotional/affective skills

Self-awareness abilities
Is able to show her emotions in a picture.

Encourage her self-trust in coopera-
tive plays with peers and other
situations that are difficult for her.

Self-valuation abilities
[Shows everything in the picture: I can do
this, I can do that too].

Constantly give a positive evalua-
tion for her appropriate behaviour,
activity. With the aid of symbols,
teach to evaluate her negative ac-
tions.

Emotional sensitivity abilities

Recognises clearly expressed emotions of
others (cry, anger, joy). [Wants to be near,
when sees that we are happy, if she sees
some anger, tries to withdraw quickly. //
When notices a person, whom she finds at-
tractive, cry, express compassion and sympa-
thy by cuddling, caressing].

Rather often is insensitive to feelings of
others.

Teach to recognize and react appro-
priately to the feelings of others.
Foster empathy for the failure, pain,
etc., of another person.

Emotional expressiveness abilities

Is able to express emotions in a basic man-
ner. Adequately expresses satisfaction, reacts
to compliments (likes to be praised), gifts;
becomes sad when criticized; When she is
happy, she is jumping, clapping and cannot
stay still. // Is happy when receives a smiling
sun; smiles; laughs; cuddles; hugs, strokes
hand. // She is sometimes sad and sits in
solitude. /| When she is angry, she murmurs
to herself, babbles; shows she is offended
and demonstratively walks away.

Experiences a mood change [She is sad one
moment, the next she is happy, active and
then suddenly passive...]

In unfamiliar environments, the expression
of emotions is uncontrollable and inappro-
priate (fear, anxiety, unpredicted impulsive
behaviour), expresses her negative emo-
tions in a way that is aggressive to others.
When she fails, demonstrates unacceptable
actions [...shows her tongue, offensive
gestures and the like].

Using such methods as praise, en-
couragement, promise to permit the
desired activity, and behaviour
restriction, accustom to adequately
express emotions, in the moment of
failure, or when observing the other
person fail.

Self-control abilities

Distinguishes in an uncontrollable, impul-
sive, inadequate behaviour, which causes
dissatisfaction of the surrounding people.
Cannot control her wishes, desires. [Cries;,
throws and hides things, is difficult to calm
her down when she is in rage].

Using such methods as restricting
unacceptable behavior (for exam-
ple, favourite activity), teach to
behave appropriately in various
situations, control herself in conflict
situations.
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Continuation of the table

Social cognition skills

Abilities to perceive social signals
[I show a gesture that means it is not per-
mitted, but most often she keeps on touch-

ing, “speaking to.” She does not care if

someone is sleeping, she continues to
crunch something until you tell her to stop.
// Pretends she does not hear; looks
through the window on purpose. Sometimes
you need to constantly repeat and remind,
in order she would hear or pay attention.
Does not obey; does not react to the invita-
tion; reacts only when persistently re-

quired).

Using such methods as request,
encouragement, and behaviour
restriction, to accustom her to listen
and follow verbal instruction, react
to the invitation, request;

Abilities to recognize social norms

M. seeks attention in inadequate ways
[...persistently stares at strangers, waves to
them, comes near them.// Does not keep the
distance; touches, takes their hands, greets
everyone in this way; persistently stares,
waves. // When in store, puts orange, sweets
in her pockets; if there are sweets on the
table, she eats all of them.... Secretly eats
confectionery].

Clearly formulate behaviour rules,
define boundaries of acceptable and
intolerable behaviours. Teach so-
cially acceptable behaviour: act in a
more reserved way when present in
unfamiliar environment, and when
showing interest in unfamiliar peo-
ple.

Abilities to assess social situation
Stubbornness, disobedience is characteristic
of her; lacks adequate situation assessment
abilities [4 boy fell over, so she found it
very funny. If someone experiences a fail-
ure, she will laugh at him/her].

Accustom her to recognise the
essence of a situation.

Orientation in complex situations
Inadequately reacts to unfamiliar people,
does not orient in situations

[She acts as she pleases, and not as needed.
... If she desires something, no one would
stop her...].

Accustom to adequately react to
environmental signals.

Solving problem situations
[Laughs, throws cores of apples at us]

Interaction skills consist of a set of abili-

ties defined as interaction management and con-
trol abilities. To achieve one’s goals, satisfy needs
(Goleman, 2001; Rubin, Martin, 1994); protect
one’s rights (Rapee, Wignall, Hudson, et al.,
2000); resist negative effects, peer pressure (Bar-
On, Parker, 2000; Raudelitinaité, Paigozina,
20009; Samasonok, Gudonis, Juodraitis, 2010);
cope with annoyance, harassment (Rapee, Wig-
nall, Hudson, et al., 2000), and other's negative
reactions (Cornish, Ross, 2004; Rubin, Martin,
1994). The strength of the research participant in
the area of interaction skills is her ability to per-
sistently strive to satisfy her needs, her desire to
behave independently. However, the pupil
chooses improper ways to meet her needs and is
unable to cope with the negative impact from
peers. Therefore, the education guidelines in this
arca would be in using the pupil’s ability to
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achieve the satisfaction of her needs, to teach her
the proper expression of desires, recognition of
unacceptable peer actions, and resistance to them.
Communication skills consist of verbal
and nonverbal contact and communication abili-
ties. This means the maintenance of interpersonal
relations, expressiveness of social roles; flexibil-
ity, adaptability, and conflict solving abilities.
Verbal contact and communication abili-
ties are an initiation of the contact (Canney,
Byrne, 2006; Gevorgianiene, 1999; Goleman,
2001; Raudelitinaité, Paigozina, 2009) and main-
tenance of the contact abilities — to clearly inter-
act, do not interrupt the speaker, and listen to the
partner (Cornish, Ross, 2004; Gevorgianiené,
1999; Raudelitnaité, Paigozina, 2009); dialogue
development and closure abilities (Canney, Byrne,
2006; Gevorgianiené, 1999; Rubin, Martin, 1994).
The schoolgirl is unable to communicate verbally,
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however understands a linguistic language. It is
necessary to teach her to maintain contact, resting
on her strengths — opportunities of impressive
language.

Nonverbal contact and communication
abilities consist of eye contact (Canney, Byrne,
2006; Gevorgianiené, 1999; Rapee, Wignall, Hud-
son, et al., 2000); the maintenance of an accept-
able personal space, use of body language — pose,
mimic, gesture (Canney, Byrne, 2006). The
schoolgirl’s strength — ability to use nonverbal
signals, to express her needs in a nonverbal man-
ner, by coordinating vocalisation and gestures.
With reference to this, it is necessary to develop
communication skills by combining verbal and
nonverbal contact maintenance and communica-
tion techniques.

Abilities to maintain interpersonal rela-
tionships. This is a need to communicate (Gevor-
gianiené, 1999); make and maintain friendships
(Elliot, Malecki, Demaray, 2001; Cornish, Ross,
2004; Samasonok, Gudonis, Juodraitis, 2010).
The pupil has a need to communicate, especially
with adults, seeks their attention, and can initiate
interaction herself. However, she cannot be
friends (communicate, play) with peers, distances
herself from them, conflicts or communicates un-
til she finds it beneficial. She should be taught to
communicate with peers in a peaceful and unsel-
fish manner, coordinating verbal and nonverbal
contact and communication skills.

Social expressiveness — expression of ten-
derness and caring, giving compliments and able
to give an expression of her needs. (Cornish,
Ross, 2004; Rapee, Wignall, Hudson et al., 2000);
includes verbal and nonverbal abilities in self-
expression through all kinds of social roles and
behaviours in various social situations; linguistic
expression, oratory abilities (Malinauskas, 2004);
expressive expression of speech content using
paralinguistic abilities: speaking pace, voice in-
tenseness and intonation (Bellack, 1983; Rapee,
Wignall, Hudson et al., 2000). Since the pupil is
unable to communicate verbally, she compensates
by using vocalisations, other nonverbal (paralin-
guistic) ways, and in using social expression that
is inadequate and inappropriate to the situation.
She has nerve-wracking ways of attention seek-
ing. When teaching social expressiveness, it is
necessary to constantly request a more reserved
way of showing interest in unfamiliar people in
order to encourage adequate behaviour in unfamil-
iar environments.
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Flexibility, adaptability abilities (Rubin,
Martin, 1994) — ability to adapt (Goleman, 2001),
have trust in oneself when present among new
people and new situations (Cornish, Ross, 2004;
Raudelitinaité, 2007); to accept differences of
opinion, apologize and to thank (Cornish, Ross,
2004). The schoolgirl’s strength is her self-trust
when present among familiar people. On the other
hand, M. does not feel the distance between her
and strangers, she obsessively seeks the attention
of unfamiliar people and inadequately seeks that
of peers’ or adults’ (takes their things and hides
them).

Conflict solving abilities — to recognize
conflict (Cornish, Ross, 2004); figure out the rea-
sons for misunderstanding or conflict; calmly ex-
press one’s opinion; accept failure (Raudelitinaite,
2009); solve quarrels and conflicts in a peaceful
way (Canney, Byrne, 2006; Cornish, Ross, 2004;
Gevorgianiené, 1999; Goleman, 2001; Raudeliiin-
aité, 2007). The schoolgirl’s strength — is to rec-
ognize conflict; however, her problem is that she
sometimes provokes conflict herself (and does this
on purpose when inadequately seeking attention,
and due to the lack of flexibility and adaptability);
tends to blame others in conflict situations, reacts
in a defensive way, and does not solve conflict.
The education guidelines — employing her ability
to recognise conflict, to teach her to choose an
appropriate behaviour in conflict situations by
applying methods of request, training, play, en-
couragement, and behaviour modification Partici-
pation skills are defined by abilities used in group
participation (Cornish, Ross, 2004; Raudelitinaitg,
Paigozina, 2009) — ability to ask, discuss, suggest,
accept, and offer help; invite to join; show initia-
tive; share available means and instruct others
(Cornish, Ross, 2004; Elliot, Malecki, Demaray,
2001, Rapee, Wignall, Hudson, et al., 2000;
Raudelitinaité, 2007; SamasSonok, Gudonis,
Juodraitis, 2010). The pupil’s strength is in the
area of participation skills. She willingly and par-
ticipates in activities with adults since she has a
need to receive their attention (she helps adults
who she likes). She is able to imitate adults in a
bid to appear independent. However, it is prob-
lematic that she cannot portray the same skills
within her peer group. She is unable to play, fol-
low rules, share, or to ask for help. Guidelines for
learning skills in this area are in identifying what
she desires and her ability to participate in adult
activities. She should learn how to attract attention
appropriately and to participate in collaborative
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play with her peers. She need to be able to follow
rules (play, behaviour), and to experience success
in peer activities. As a motivation for participation
in group activities and to encourage her to per-
form acceptably in a group, she could be allowed
to experience more attention from adults, more
joint activities with adults that would give her the
possibility “to act as an adult” (for example, to
teach her how to use make-up in a moderate way).

Emotional / affective skills consist of
skills such as self-awareness, self-evaluation,
emotional expressiveness, self-regulation, and
emotional sensitivity. Self-awareness consists of
the abilities to recognize and name one’s feelings
(Canney, Byrne, 2006; Cornish, Ross, 2004;
Gevorgianiené, 1999); and abilities of emotional
self-perception (Goleman, 2001). Self-evaluation
is closely related to self-perception, and involves
the ability to evaluate one’s own strengths and
weaknesses; and trust in oneself (Cornish, Ross,
2004; Goleman, 2001; Raudelitinaité, 2007;
SamaSonok, Gudonis, Juodraitis, 2010). The pupil
has elementary abilities in recognising her emo-
tions (‘angry,” ‘happy’.) and to ‘“name” them by
pointing at a representative picture. She is able to
demonstrate in a picture, what she has learnt.

Emotional expressiveness / self-revelation
abilities. She is able to express feelings verbally
and nonverbally Cornish, Ross, 2004, Ma-
linauskas, 2004; Rubin, Martin, 1994; Rapee,
Wignall, Hudson, et al., 2000). The schoolgirl is
able to simply express emotions, she adequately
reacts to praise (likes being complimented); when
she receives a present or a sweet she appropriately
expresses satisfaction but becomes sad when criti-
cised. However, she has mood changes; has an
inadequate reaction to fear or anxiety, and is un-
predictable showing impulsive behaviour when
she is in unfamiliar environments. Sometimes, this
occurs when she experiences failure, she ex-
presses negative emotions and behaves aggres-
sively towards others. Her emotionally expressive
problems are closely related to her lack of self-
regulation abilities.

Self-regulation (Bar-On, Parker, 2000) /
self-management, self-control abilities (Goleman,
2001; Raudelitinaité, 2007; Samasonok, Gudonis,
Juodraitis, 2010) This involves the management
of the expressions of one’s emotions (anger, envy,
distrust, excitement, fear, anxiety) and control
impulses; repression in frustrating situations; ac-
ceptance of another’s refusal without anger, frus-
tration; to be able to react constructively to re-
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marks, accept critique (Gevorgianieneé, 1999;
SamasSonok, Gudonis, Juodraitis, 2010; Rubin,
Martin, 1994); cope with unanticipated changes
(Cornish, Ross, 2004). and to appropriately calm
down (Raudelitinaité, 2007). The schoolgirl dis-
plays uncontrollable, impulsive, and inadequate
behaviour, that invokes dissatisfaction from the
surrounding people. She is unable to control her
wishes and desires. When modeling guidelines for
the education of self-control abilities, it is neces-
sary to consider the pupil’s abilities. Is she able to
recognise and express emotions in an acceptable
manner. Therefore, coordinating such methods as
encouragement (praise, promises to allow her to
pursue a favourite activity) and behaviour restric-
tion (for example, prohibition of a favorable activ-
ity or ignoring poor behaviour) will accustom her
to control herself in conflict situations and to
manage her emotions and behaviour after experi-
encing a personal failure or observing another fail.

Emotional sensitivity abilities involve
empathy, understanding another’s emotions,
(Cornish, Ross, 2004; Gailiené, Bulotaité, Stur-
liené, 1996; Goleman, 2001; Raudelitinaité,
2007); attentiveness to other person’s words and
feelings (Rubin, Martin, 1994); showing benevo-
lent attention and an ability to participate in the
experiences of others (Gevorgianiené, 1999). The
schoolgirl has some abilities in emotional sensitiv-
ity. She recognises emotions that others’ express
quite obviously (cry, anger, joy); yet is indifferent
to the feelings of others. She needs to learn how to
empathically react to failure, pain, etc. experi-
enced by another person.

Social cognition skills (Gut, Safran,
2002; Hogan, Shelton, 1998). These are divided
into 1) social sensitivity (perception of social sig-
nals; recognition of social norms; assessment of
social situations) and 2) decision-making (orienta-
tion in difficult situations and problem solving)
abilities.

Social sensitivity abilities (Malinauskas,
2004). 1) Perception of social signals — abilities to
decode verbal information and verbally regulate
behaviour (Malinauskas, 2004); recognition of
social signals, ability to understand the signals
that others’ transmit: tone, facial expression (Can-
ney, Byrne, 2006); find a common topic and to
understand one another (Rubin, martin, 1994). 2)
Recognition of social norms — application of so-
cial traditions and norms in specific situations
(Malinauskas, 2004); ability to differentiate good
behavior from bad ; have knowledge of what is
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right and wrong (Cornish, Ross, 2004). 3) As-
sessment of social situations — ability to assess a
communication situation (Raudelitinaité, 2007);
perceive the environment by observing others
(Goleman, 2001); understand the effect of behav-
iours on others, and how emotions affect behav-
iors; be aware that actions have consequences
(Cornish, Ross, 2004) and identify whether the
other person can be trusted (Corney, Byrne,
2006).

Decision-making abilities. 1) Orientation in
difficult situations — abilities to analyse informa-
tion and experiences, evaluate alternative solu-
tions and their consequences; adopt the most op-
timal decision (Gailiené, Bulotaité, Sturliené,
1996). 2) Solving problem situations — ability to
apply various decision-making techniques, readi-
ness to solve problems, difficulties, reflective con-
sideration in a problem situation, ability to analyse
and to consider solutions (Cornish, Ross, 2004;
Samasonok, Gudonis, Juodraitis, 2010).

Social cognition skills are closely related
to the level of intellect. This explans why the re-
search participant lacks social cognition skills.
Additionally, this explains the problems in the
development of all the other social skills. Social
cognition, according to Sargent (1989), is one of
the essential social skills, but also the most diffi-
cult to acquire for those with moderate and severe
intellectual impairments.

It is noteworthy that, in analysing the pu-
pil’s social skills, we have ascertained a few
strengths (the need for communication and emo-
tional contact, basic nonverbal communication,
abilities to recognise and express emotions; rec-
ognition of some social situations, and other abili-
ties. She has spare time hobbies (singing, moves
along with the music.). She has an extremely
strong need for attention and praise. Even though
the girl’s communication and participation (group
performance) abilities are poor (does not partici-
pate, refuses to participate in peer activities), she
willingly communicates with adults who are
closely related to her. She enjoys simply being
close to them and especially trusts her caregiver.
She imitates adults by trying to demonstrate inde-
pendency and sovereign behaviour although at the
same time her behaviour is infantile (for example,
plays with a doll).

Her problem areas are in her poorly de-
veloped interaction, communication, participation,
emotional, and social cognition skills. In order to
develop these it is necessary to possess well-
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developed speech and social intellectual abilities.
Her emotions are immature and there is a lack of
self-control (she displays uncontrollable, impul-
sive and inadequate behaviour, which is discon-
tenting to those near to her.). She is disobedient,
stubborn and, in difficult or conflict situations —
displays defensive behaviour (denial of fault,
avoidance, withdrawal reactions). Considering the
data from the case study, it can be stated that the
girl has difficulties that are characteristic of the
majority of children with moderate learning dis-
abilities. They experience: poor communication
abilities, inappropriate initiation of communica-
tion Gevorgianiené, 1999; etc.), inadequate ex-
pression of emotions and behaviour, due to which
she cannot avoid conflict situations. M. lacks so-
cial cognition skills the most; as well as, self-
control; an ability to participate in activities, poor
communication, especially with peers; and inade-
quate conflict solving abilities.

The modeling guidelines for social skills
education and methods for education need to be
based on the actual developmental level of the
pupil’s social abilities, i.e., on the available com-
munication and other skills (strengths). This in-
volves the desire to communicate with adults; an
ability to imitate adult-like behaviour. her wish to
be positively evaluated and receive attention.
Therefore, individual encouragement methods are
chosen, for example, for behaviour that meets
requirements M. will be encouraged by giving her
an opportunity to choose an activity. In attempting
to develop social skills and communication abili-
ties plus participation in activities, the pupil has to
be constantly involved with collective activities
with adults and peers both in informal (family),
and formal settings. (school environments). In
order for participation in collective activity to be
successful, it is important to educate her abilities
to share, to help, and to coordinate her wishes
with others (Gevorgianiené, 1999).

Review of research results

As the majority of authors perceive, the
different characteristics of intellectual impairment
and consequently the different abilities of linguis-
tic communication and experience raise specific
educational requirements. Thus, skills education
necessary for effective social interaction, must be
individualised (Cascella, McNamara, 2005;
Gevorgianiené, 1999; and etc.).
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The first step for purposeful education —is
in the identification of the individual’s social
skills (Bielecki, Swender, 2004; Gresham, Sungai,
Horner, 2001; Lane, Menzies, Barton-Arwood, et
al., 2005), because the effectiveness of education
depends both on the pupil’s susceptibility and
ability to understand and decode information, and
on the ability of the educator to recognize the
child’s potentials and identify their strengths.
Family members have the most knowledge about
a child’s abilities, his/her characteristics, hobbies,
etc.; therefore, referring to the strengths perspec-
tive, social skills education for the child requires
the inclusion of family members. The participa-
tion of family members is an educational resource
for the child (Powell, Batsche, Ferro, et al., 1997).
Through communication and the creation of edu-
cational environments that are favourable to social
skills teaching/learning, educators can improve
the pupil’s strengths of participation in peer ac-
tivities. Versatile help, received from adults, as-
sists the pupil to live in the community and con-
solidate their skills (Saleebey, 1996). The creation
of interactions between educational and social
environments enables the child to strengthen her
individual social functioning abilities.

Findings

1.  According to the theoretical analysis from
scientific sources, when assessing the social
skills of people with moderate learning dis-
abilities often the inabilities and deficits are
emphasised. Even though, the majority of
authors acknowledge the necessity for an
individualised social skills education, it
lacks both the identification of an individu-
alised social skills structure, and individual-
ised educational methods. In schools, an in-
sufficient amount of attention is paid to so-
cial skills education (it is integrated into the
areas of other educational content), and the
content of social skills education is indefi-
nite: it lacks a clear position about what and
how such pupils should learn. Even though
family/school cooperation is accentuated, it
lacks explicitness as to how pupil’s family
might participate in this process.

2. When carrying out social skills education in
an individualised manner, it is necessary to
assess the skills possessed by that pupil Al-
though a vast variety of research on social
skills exists in Lithuania and worldwide,
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there is no clear conception of the structural
components of such skills. Thus, a theoreti-
cal model of a social skills structure was
prepared based on the structure of social
skills of a schoolgirl with moderate learning
disability i.e. the strengths (available abili-
ties) and problem areas.

Employing a case study, the pupil’s indi-
vidual strengths and problem areas within
social skills education, were identified. It is
established that the research participant
needs communication and emotional con-
tact, basic interaction and emotional expres-
siveness abilities; spare time hobbies, and
various behavioural strategies in difficult
situations. Next to the strengths, difficulties
of social functioning, which are typical to
such children are present: poor communica-
tion abilities with peers, inappropriately ex-
pressed communication initiatives, inade-
quate expression of emotions and behav-
iour, with regards to which she cannot avoid
conflict situations; poor self-control; a lack
of group participation, and problem solving
abilities. Social cognition skills are what she
lacks the most.

The strengths perspective refers to the iden-
tification of a child’s social skills and orien-
tation towards the strengths and individual
opportunities for a child. Therefore, when
modeling the content of social skills educa-
tion and choosing educational methods, it is
necessary to focus on the actual develop-
mental level of the pupil’s social abilities.
This includes the available communication
skills (i.e. strengths): the desire to commu-
nicate with adults; an ability to imitate their
behaviour and the like; individual encour-
agement methods that are chosen to refer to
her hobbies and the need for attention and
positive reinforcement.

The research revealed that 1) the moder-
ately learning disabled schoolgirl, who par-
ticipated in the research, has not only inabil-
ities, but also strengths in almost all social
skills’ areas. 2) It is proved that the pupil’s
social skills education can be modeled, bas-
ing it on her strengths as previously stated.
The data analysis verifies the application of
a theoretical social skills model and meth-
odological provisions of a strengths per-
spective for the identification of a social
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skills approach for a pupil with moderate
learning disabilities.
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