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IKIMOKYKLINIJ UGDYMO
ISTAIGU PEDAGOGU
KOMPETENCIJU TOBULINIMO
POREIKIS BEI GALIMYBES
DALYVAUJANT PROFESINEJE
VEIKLOJE

Anotacija

Lietuvos Svietimo politikai akcentuoja b-
tinybg kelti pedagogo darbo prestiza, todél
labai svarbios pedagoguy kompetencijos bei
kvalifikacija. Tai reikalauja nuolatinio tobuli-
nimosi ir atsinaujinimo, tad ikimokyklinio ug-
dymo specialisty mokymasis neatsiejamas nuo
profesinés veiklos. Jis apima tris ugdymosi
btdus — formalyji, neformalyji ir informalyji.
Atlikus mokslinés, metodinés literattiros ana-
lizg, pastebéta, kad Siuo metu ikimokyklinio
ugdymo specialistai profesing kompetencija
tobulina (ugdo) derindami visas $ias formas,
taciau valstybés institucijy vis dar oficialiai
nejteisintas informaliuoju budu igyty Ziniy
pripazinimas. Tai suteikia galimybg kurti
nauja ikimokyklinio ugdymo pedagogy kom-
petencijy tobulinimo modelj.

Pagrindiniai ZodZiai: ikimokyklinio ugdy-
mo pedagogo kompetencija, mokymosi biidai,
neformalusis mokymasis, ikimokyklinio ugdy-
mo specifika.

Ivadas

Intensyviai vystantis technologijoms ir
mokslui, spartéjant globalizacijai, vyksta kla-
sikinés mokymo paradigmos virsmas | Siuo-
laiking, t.y. mokymosi paradigma. Nuolatinis

THE DEMAND AND POSSIBILITIES
OF IMPROVING COMPETENCIES
OF PEDAGOGUES OF PRE-SCHOOL
EDUCATION INSTITUTIONS,
PARTICIPATING IN PROFESSIONAL
ACTIVITIES

Abstract
Politicians of education of Lithuania
emphasise the necessity to raise the prestige

of the pedagogue’s work; therefore,
pedagogues’ competence and qualification
become particularly significant.  This

requires constant improvement and renewal;
thus, learning of specialists of pre-school
education becomes an integral part of their
professional activity. Pedagogues’ learning
combines three ways: formal, non-formal
and informal learning. Having carried
out the analysis of scientific, methodical
literature, it was noticed that currently pre-
school education specialists are improving
their professional competence combining all
three ways of learning but there is no official
or legitimated national or institutional model
acknowledging knowledge acquired in the
informal way. This creates a possibility
for designing a new model for improving
competencies of pre-school  education
pedagogues.

Key words: pre-school education
pedagogue’s competence, ways of learning,
non-formal learning, specificity of pre-
school education
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ugdymasis tampa kiekvienos institucijos edu-
kacinés kultiiros dalimi, nes padeda jai akty-
viai prisitaikyti prie poky¢iy (Cesnulevi¢iené,
Lakis, 2002). Mokymosi visa gyvenima me-
morandume (2001) teigiama, kad siekiama
tobulinti  Zinias, igldzius ir kompetencijas
asmeninéje, pilietingje, socialinéje ir/arba su
profesija susijusiose veiklose. Be to, nuolati-
nis mokymasis didina ekonominj konkuren-
cinguma bei padeda iSsaugoti darbo vieta.
Vadinasi, $vietimo kaita turi bati orientuota |
visos sistemos pokycius ir daryti itaka da-
lyviy mokymosi ir profesinés kompetencijos
tobulinimo poreikiui.

Lietuvos integracija { Europos Sajunga taip
pat lemia nauja pozirj | §vietima bei pedago-
gams keliamy reikalavimy visuma. Siuolaiki-
nio mokytojo vaidmuo, anot S. Saulénienés, V.
Zydzitinaités, E. Katilitités (2006), apibiidina-
mas kaip itin svarbus ugdymosi paradigmos
kaitos reiskinys, nes biitent pedagogas prakti-
koje igyvendina vykstancius pokycius, kurie
siejami su didele atsakomybe, naujais reikala-
vimais kompetencijai ir profesionalumui. Eu-
ropos Sajungos Tarybos iSvadose (2010) pri-
pazistama, kad norint sékmingai konkuruoti
ir klestéti, kaip numatyta strategijoje ,,Europa
2020%, butina suvokti, kad Svietimui tenka es-
minis vaidmuo, turint omenyje mokymosi visa
gyvenima perspektyva. Siekiant Sio tikslo,
svarbu, kad buty uztikrintas kokybiskas i$si-
lavinimo jgijimo lygis, kad visiems Zmonéms
— jaunimui ir suaugusiesiems, nepriklausomai
nuo ju socialiniy, ekonominiy ar asmeniniy
aplinkybiy, — bty sudarytos salygos visapu-
siSkai save realizuoti mokantis visa gyvenima.
Minétos nuostatos aktualizuoja butinybg to-
bulinti ugdymo sistema, neisskiriant ir ikimo-
kyklinio ugdymo grandies.

Vykstant Svietimo sistemos pertvarkai Lie-
tuvoje, ypa¢ akcentuojama pedagogo kvalifi-
kacija bei kompetencijos, todél darbo vietoje
ir kasdieninéje veikloje gali buti sprendziama
nuolatinio mokymosi problema, kuri neatsie-
jama ir nuo ikimokyklinio ugdymo istaigos.

Jungtiniy tauty Europos ekonomikos komi-

Introduction

In the conditions of intensive development
of technologies and science and intensifying
globalisation the shift from the classical
teaching paradigm to modern; i.e., to
the learning paradigm, is taking place.
Continuous learning turns into an element of
the educational culture of every institution
because it helps the institution to actively
adjust to ongoing changes (Cesnulevitieng,
Lakis, 2002). Besides, continuous learning
increases economic competitiveness and
helps to retain a workplace. Hence, the shift
in education has to be oriented to changes at
all levels of the system and influence its all
members’ need of learning and professional
competence development.

Integration of Lithuania to the EU also
determines anew approach to education and the
whole of the requirements raised for teachers.
According to S. Sauléniené, V. Zydziiinaité, E.
Katilitte (2006), the role of the contemporary
pedagogue is described as a particularly
important phenomenon in the shift of the
educational paradigm because it is namely
the pedagogue who implements changes in
practice, which pertain to big responsibility,
new requirements for competence and
professionalism. It is acknowledged in the
Conclusions of the EU Council (Conclusions
of the European Council, 2010) that if Europe
wants to compete successfully and flourish
as knowledge-based economy, the role of
education and teaching is crucial, considering
the lifelong learning perspective. This requires
improvement of the level of education and
the whole system of teaching, ensuring that
all people are provided with the conditions
to comprehensively actualise themselves in
lifelong learning.

Alongside with reformation of the system
of education in Lithuania the necessity to
raise the pedagogue’s prestige is increasingly
accentuated, the pedagogue’s qualification and
competence become particularly significant.
This requires constant improvement and
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sijos darnaus vystymosi §vietimo strategijoje
(2005) numatyta aprépti Siuos mokymosi visa
gyvenima procesus: skirti démesio pedagogu
rengimui, ju testinéms studijoms bei kvali-
fikacijai tobulinti. Lietuvos 2003-2012 mety
Svietimo strategijos nuostaty jgyvendinimo
priemonése numatoma ,,iSplétoti testing, mo-
kymasi visa gyvenima laiduojancig ir prieina-
ma, socialiai teisinga Svietimo sistema‘. Viena
i$ prioritetiniy krypc¢iu yra personalo tobulini-
mas, t.y. planuojama reorganizuoti pedagogu
rengima ir kvalifikacijos kélima, konkretin-
ti jiems keliamus reikalavimus, organizuoti
nauja mokytoju kompetenciju tobulinimo ir
vertinimo sistema.

Pedagogu kompetencijy nustatymo ir kva-
lifikacijos tobulinimo modelio rengimo me-
todikos klausimus akcentuoja R. Lauzackas
(2005); mokytojuy kvalifikacijos kélima, kaip
nuolatini mokymo(si) pagrinda, — M. Bar-
kauskaité (2001); mokytoju pozitri i kvalifi-
kacijos tobulinima (tgstini mokymasi) moky-
klos kaitos kontekste (1988-1995 m. m.) — V.
Grinceviciené (2001); ikimokyklinio ugdymo
istaigy pedagogu kompetencijas bei joms ke-
liamus reikalavimus — O. Monkeviciené
(2004), E. Jurasaité (2004, 2005); ikimoky-
klinio ugdymo paslaugy kokybés vadyba — D.
Martisauskiené (2009), S. Neifachas (2007),
D. Malinauskiené (2011); mokytojy neforma-
liojo mokymo(si) vertinimo, pripazinimo ga-
limybes ir problemas — V. Zuzeviciaté (2003,
2010), B. Simonaitiené (2007); neformaliojo
ir savaiminio mokymosi pasiekimy jvertini-
mo metodologijy probleminius aspektus — E.
Stasitinaité, A. Fokiené (2004, 2007, 2010
) ir kt. Iki Siol atlikti tyrimai daugiau buvo
orientuoti i suaugusiyjy mokymosi motyvus,
procesus, kompetencijy vertinimo pripazini-
mo problemas ir t.t. Akivaizdu, kad pedagogu
kompetencijoms bei ju tobulinimui skiriama
vis daugiau démesio, ta¢iau tyrimai orientuoti
I minéty tyréjy samprata ir interesus, o ikimo-
kyklinio ugdymo istaigy pedagogu kvalifika-
cijos kélimo bei nuolatinio mokymosi proceso
aspektai netirti. Tai suponuoja nauja problemq

renewal of competencies. Constant learning
also becomes an integral part of the pre-school
pedagogue’s activity.

The Strategy for Education for Sustainable
Development of the United Nations Economic
Commission for Europe (2005) foreseesto focus
on teacher training, their continuous learning
and professional development. Provisions
of the National Education Strategy for 2003-
2012 foresee “todevelop continuous, accessible
and socially fair system of education, ensuring
lifelong learning”. One of the priority areas of
this strategy is staff improvement.

The issues of methods for preparing the
module for identification of pedagogues’
competencies and  their  professional
development are emphasised by R. LauZzackas,
(2005), teachers’ qualification improvement
as a foundation of constant teaching/learning,
by M. Barkauskait¢ (2001), teachers’
attitude to qualification improvement in
the context of the shift at school (1988 —
1995), by V. Grincevi¢iené¢ (2001), while
competencies of pedagogues of pre-school
educational institutions and requirements
raised for them, by O. Monkevic¢iené (2004);
E. Jurasait¢ (2004, 2005), management of
quality of pre-school education services,
by D. MartiSauskiené (2009), S. Neifachas
(2007), D. Malinauskiené, (2011), problems
and possibilities of acknowledgement and
assessment of teachers’ non-formal teaching/
learning, by V. Zuzeviciuté (2003, 2010),
B. Simonaitiené (2007), problem aspects
of methodologies for assessment of non-
formal and informal learning achievements,
by E. Stasitinaité, A. Fokiené (2004, 2007,
2010 ) et al. Pedagogues’ competence and
its improvement are given increasingly
more attention but there are no researches
into pre-school pedagogues’ professional
development and constant learning process.
This presupposes a new problem: What are
the learning needs of pedagogues working
in pre-school educational institutions with
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— kokiy profesinés kompetencijos tobulinimo
poreikiy turi ikimokyklinio ugdymo istaigose
dirbantys pedagogai ir kaip jie gali mokytis
dalyvaudami profesinéje veikloje?

Tyrimo tikslas — istirti ikimokykliniy ug-
dymo istaigy pedagogu poreiki bei galimybes
tobulinti kompetencijas dalyvaujant profesi-
néje veikloje.

Metodai: mokslinés literatiiros $altiniy ana-
lizé: apibendrinimas, lyginimas; dokumenty
analizé, anketiné apklausa, kontentiné anali-
ze€.

Tyrimo metodika ir organizavimas. Sie-
kiant pagristi problemos aktualuma, atlikta
mokslinés ir metodinés literatliros analizé.
Realizuojant tyrimo tiksla, pasirinktas kieky-
binis tyrimas, kuris leidZia atlikti sistemini
skaitmeninés informacijos rinkima bei statisti-
n¢ analiz¢. Pastarajai strategijai realizuoti tai-
kytas anketinés apklausos metodas. Remian-
tis mokslinés ir metodinés literattiros Saltiniy
analize, sukurtas tyrimo instrumentas — mis-
raus tipo anketa, kuria sudaré atviri ir pusiau
uzdari klausimai apie profesini tobuléjima bei
mokymosi reik§mg. Parengtoje anketoje i$-
skirti diagnostiniai blokai: mokymosi esmé ir
poreikis tobulinant ikimokyklinio ugdymo pe-
dagogu kompetencijas bei mokymosi biidai ir
Jju pasirinkimo motyvai. Tai leido identifikuoti
respondenty nuomong apie ugdymosi poreikij
bei galimybes mokytis profesingje veikloje.

Apklausa atlikta 2011 mety geguzés-birze-
lio ménesiais. Joje dalyvavo 138 pedagogai,
dirbantys Siaurés Lietuvos regiono ikimoky-
klinio ugdymo {staigose. Tyrimo imtis sudary-
ta panaudojant tikslinés atrankos metoda.

Kiekybiniai empirinio tyrimo duomenys
apdoroti naudojant SPSS statistinés analizés
ir Microsoft Excel kompiuterines programas.
Straipsnyje ju rezultatai pateikiami paveiks-
luose (procentine iSraiska). Atviro tipo klau-
simy duomenims apdoroti, t.y. skiriant kate-
gorijas ir kuriant jy tinkla, taikomas turinio
(kontentinés) analizés metodas, o rezultatai
pateikiami kategorijy lentelése.

Tyrimo teorinis pagrindimas. Tyrimo pro-

regard to professional development and what
are the possibilities of learning in professional
activities?

Research aim — to explore the need of pre-
school education pedagogues’ competence
improvement and learning possibilities in
professional activities.

Methods: analysis of sources of research
literature: generalisation, comparison; analysis
of documents, questionnaire survey, content
analysis.

Research methods and organisation.
To substantiate the problem the analysis
of scientific and methodical literature was
presented. To implement the research aim the
quantitative research approach was chosen,
enabling to perform systematic collection of
digital information and statistical analysis. To
implement the latter strategy the questionnaire
survey method was chosen. Based on
the analysis of scientific and methodical
literature, the research instrument was drawn
up: mixed type questionnaire, consisting of
open-ended and semi-closed type questions
about professional growth and importance of
learning. The questionnaire consisted of two
diagnostic blocks: the essence of learning, its
need for improvement of pre-school education
competencies and ways of learning, motives
of choosing them. This enabled to identify
pre-school education pedagogues’ opinion
about learning needs and learning possibilities
in the professional activity.

The survey was carried out between May and
June, 2011, it was attended by 138 pedagogues
working in pre-school educational institutions
in the Northern region of Lithuania. The
research sample was drawn up using the
method of target selection.

Quantitative analysis of the empirical
research data was carried out employing SPSS
software and Microsoft Excel. The content
analysis method was employed to distinguish
categories and draw up the network of
categories.
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blema ir tikslas suponuoja, kad atskleidziant
temos teorinius aspektus svarbu apibrézti
ikimokyklinio ugdymo istaigoje dirbancio
pedagogo profesijos specifika, kompetenciju
samprata bei galimybes jas tobulinti. Bitent
todél esminis démesys skiriamas minétiems
aspektams moksliskai pagristi.
Ikimokyklinio ugdymo pedagogo profesi-
jos specifika bei reik§mé. Ikimokyklinio ug-
dymo sistemos kaita 1émé Lietuvos $vietimo
reformos konceptualieji procesai, ,,kadangi
ikimokyklinis ugdymas yra Svietimo sekto-
riaus dalis, apibréziama pagal bendra $vietimo
sektoriaus objekta, taciau turinti specifiniy
bruozuy® (Ruskus, Zvirdauskas, 2010, p. 57).
Lietuvos Respublikos Svietimo istatyme
(2003) nurodoma, kad ikimokyklinio ugdymo
paskirtis — padéti vaikui tenkinti prigimtinius,
kultiiros, etninius, socialinius, pazintinius po-
reikius, todél jo reik§mé miisy visuomenei ir
jos kaita yra neginéytinas faktas.
Ikimokyklinio amziaus vaiky auklétojo dar-
bas néra lengvas. Mazo zmogaus ugdymas —
ne zaidimas, nors tai ir yra vienas i$§ geriausiy
buidy siekiant §io tikslo. IS pedagogo reika-
laujama kokybisko, kompetentingo darbo, at-
sakomybés, vidinés intuicijos ir kity savybiu
(Petrikiené, 2007, p.10). Be to, ikimokyklinis
amzius yra labai svarbus zmogaus tapsmui,
nes $iuo laikotarpiu dedami asmenybés pa-
grindai. Tvirtinama, kad tai vyksta iki 5 mety
ir, kaip teigia V. Rajeckas (2001), sudaro 90
proc. viso aukléjimo proceso. ,,Jkimokyklinis
ugdymas yra $vietimo sistemos posistemeé,
nuo kurios vystymosi pobiidzio ir rezultato
priklauso tolimesné vaiko ugdymo(si) koky-
bé* (Pranaityté, Malinauskiené, 2011, p. 55).
2011 m. Europos Komisijos komunikate
»Ankstyvasis ugdymas ir priezitira. Kaip pa-
deti miisy vaikams kuo geriau pasirengti atei-
Ciai?* pabréziama, kad ,ankstyvoji vaikysté
— laikas, kai Svietimo priemonémis galima
veiksmingiausiai paveikti vaiky vystymasi ir
Salinti trikumus® (2011, p. 4). Siuo dokumen-
tu atsiliepiama i ES nariy sieki gerinti paslau-
gu kokybe tobulinant mokymo planus, keliant

Theoretical ~ Substantiation of the
Research. The problem and the aim of
the research presuppose that, disclosing
theoretical aspects of the topic, it is important
to actualise the specificity of the profession
of the pedagogue working in the pre-school
educational institution, the conception of
competence and existing possibilities for its
improvement.

Specificity and importance of the
profession of the pre-school education
pedagogue. In Lithuania the shift in the system
of pre-school education was determined
by conceptual processes of the reform of
education of Lithuania. The Law on Education
of Lithuania (2003) says that the purpose of
pre-school education is to help the child to
meet natural, cultural and also ethnical, social,
cognitive needs; therefore, the importance
of pre-school education for our society and
its shift is an unquestioned fact (The Law
on Education of Lithuania, Official Gazette,
2003, No. 63-2853).

The work of the educator of pre-school age
children is not easy. Education of a small man
is not a game, although the game is one of
the best ways seeking this aim. It is required
that the pedagogue should work qualitatively,
competently, he/she should have a sense of
responsibility, internal intuition and other
features (Petrikiené, 2007, p.10). Besides,
pre-school age is very important for the man’s
becoming.

The Communiqué, 2011, “Early Childhood
Education and Care. How to Help Children
to Prepare for the Future Better” emphasises
that early childhood is time when employing
measures of education children’s development
can be most efficiently influenced and
deficiencies can be eliminated (2011, p. 4).
This communiqué responds to the endeavour
of the EU countries to improve quality of
these services by improving teaching plans,
qualification of the educational staff and
management.
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ankstyvojo ugdymo darbuotojy kvalifikacijq
bei ugdymo institucijy valdymo tvarka.

J. A. Komenskis — vienas i§ pirmyjy jverti-
no ikimokyklinio ugdymo reikSme teigdamas,
jog norint iSmokyti Zzmogy visam gyvenimui,
reikia pradéti mokyti pirmojoje mokykloje.
Vadinasi, tai akivaizdziai patvirtina fakta, kad
labai svarbus aspektas — istaigoje dirbancio
mokytojo kompetencija. Remiantis Siomis mi-
néty autoriy mintimis, galima daryti prielaidq,
kad ikimokyklinio ugdymo pedagogo vaidmuo
visam zmogaus gyvenimui daro didele jtakq,
t.y. kokius pagrindus padésime jau vaikystéje,
tokiq visuomene ir turésime.

Anot Z. Jackiino (2006), pastarojo desim-
tmecio teoriniuose ir direktyviniuose Europos
Sajungos ir kity Saliy (taip pat ir Lietuvos)
$vietimo dokumentuose vis labiau isitvirtina
pozitiris, kad pagrindiniai asmens bendrojo
ugdymo tikslai ir uzdaviniai sietini su gyveni-
mui bei profesinei veiklai biitiny kompetenci-
ju puoseléjimu, — tai salygoja visu profesiju at-
stovy nuolatini mokymasi. A. Zaukienés nuo-
mone (2005), kaitos procesas neiSvengiamas,
zmogus turi turéti savarankisko profesinio
tobuléjimo jgiidziy, turi bati skatinamas kelti
savo kvalifikacija bei ugdyti kompetencijas.

Ikimokykliniy {staigy pedagogai, atlikdami
savo darba, nuolat mokosi savarankiSkai arba
kartu su kolegomis ieSko naujoviy, nagrinéja
papildoma metoding literatiira. Konsultuojan-
tis, svarstant ir derinant savo nuomong, igytos
zinios, gebéjimai padeda kokybiskai parengti
istaigos programa, kuri atitinka ne tik vaiky,
bet ir tévy bei bendruomenés poreikius. Taigi,
galima daryti prielaida, kad mokymasis iki-
mokyklinio ugdymo institucijose dirbantiems
pedagogams yra bene svarbiausias tikslas,
kuris padeda jgyti vertintiny kompetencijy ar
Jau turimas atnaujinti. Tai patvirtina J. Smil-
gienés ir E. Masiliauskienés 2011 m. atliktas
tyrimas, kuriame patys pedagogai pritaré, jog
Sios profesijos atstovams biitina mokytis ne tik
dél gero ivaizdzio, bet ir dél auksto kompe-
tentingumo. Tyrimas parodé, kad Siandieniné
ikimokyklinio ugdymo istaigy pedagogy veikla

J. A. Komensky is among the first who
appreciates the importance of pre-school
education, stating that if we want to teach the
man for the rest of his/her life, we have to start
teaching him/her in this first school. Based on
these ideas we can assume that the role of the
pre-school pedagogue significantly influences
the whole man's life; i.e., the foundations laid
in childhood will determine the society.

According to Z. Jackiinas (2006), during
recent decades, theoretical and directive
documents of the EU and other countries,
Lithuania including, are progressively based
on the approach that main aims and objectives
of the person’s general education are to be
related to  development of competencies
necessary for life and professional activities
and this determines constant learning of
representatives of all professions.

Constant learning is an integral part of
professional growth. According to A. Zaukiené
(2005), the process of change is inevitable;
the man has to have skills of independent
professional growth, whilst the specialist must
be encouraged to improve his/her qualification
and competencies.

Doing his/her professional work, the
pedagogue of the pre-school institution is
constantly learning independently or together
with colleagues, searching for novelties,
analysing methodical, additional literature,
improving abilities. Knowledge, abilities
obtained even in this way through consultations
and discussions help pedagogues to prepare
a quality curricula of their institution, which
responds to the needs of children, parents
and the community. Hence, we can assume
that learning for pedagogues working in pre-
school educational institutions is probably the
most important aim, which helps to acquire
new competencies or to update the already
possessed competencies. This is proved by J.
Smilgiené’s and E. Masiliauskiené’s research
on professional image of pedagogues working
in pre-school educational institutions dated
2011. Based on research results, the very
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yra plati, ivairiapusé, todél pamazu sukuriama
savita ir nauja jos aplinka, kurioje ypac reiks-
mingas paties darbuotojo sistemingas ir nuola-
tinis mokymasis (Ciuzas, 2007).

Taigi Lietuvos nepriklausomybés atkiirimas
ir integracija i Europos Sajunga lemia nauja
pozitirj | Svietima bei ikimokyklinio ugdymo
pedagogams keliamy reikalavimy visuma.
Tai skatina pedagogus stabteléti ir perzitiréti,
vertinti, tobulinti savo ugdomaja veikla, nes
mokymas ir mokymasis neatsiejami nuo visos
institucijos atsinaujinimo (Glickman, 2010).
Vienas i§ svarbiausiy uzdaviniy — ,,iSmokti
mokytis“ (Linkaityte, Sirvaityté (2000, p. 52).
Tai imanoma pasiekti tik vadovaujantis nuola-
tinio mokymosi paradigmos idéja, kuri skatina
ikimokyklinio ugdymo specialistus ieskoti pa-
togiausiy bei priimtiniausiy mokymosi formy.

Lietuvos ikimokyklinio ugdymo pedago-
gy galimybés mokytis jvairiais buidais. Siuo
metu Lietuvoje skiriamos trys pagrindinés
tikslingos pedagogu mokymosi veiklos kate-
gorijos (Mokymosi visa gyvenima memoran-
dumas, 2001).

Formalusis mokymasis vyksta $vietimo
ir mokslo jstaigose. R. Lauzackas, E. Stasit-
naitiené, M. Tereseviéiené (2005) teigia, kad
mokymosi veikla yra tikslinga, apgalvota,
organizuota, turi fiksuota trukme ir tvarkaras-
ti, hierarching vertinimo sistema, nustatytus
priémimo ir registracijos reikalavimus. For-
maliai mokantis i§ anksto numatomas turinys,
metodai ir mokymosi priemonés. Besimokan-
tys asmenys gauna pripazintus diplomus. For-
maliojo kvalifikacinio tobulinimosi formos
yra Sios: déstomojo dalyko ir jo metodikos,
pedagogikos, psichologijos, humanitariniy ir
socialiniy discipliny kursai, tikslinés stazuotés
ir kt. E. Jurasaité — Harbison (2005) mano, kad
formalusis mokymasis Siek tiek riboja laisvo
pasirinkimo galimybes, nes pedagogas yra
ispraustas { rémus ir turi priimti informacija
tokia, kokia pateikiama.

Mokymosi visa gyvenimg memorandume
(2001) nurodoma, kad Ziniy, igtdziy ir sa-
vokuy, kurias igyjame vaikystéje ir jaunystéje

pedagogues approve that representatives of
this profession have to learn not only for the
sake of good image but also for the sake of
high competence. The research demonstrated
that today’s activities of pedagogues of pre-
school educational institutions are broad,
versatile; therefore, slowly a peculiar and new
environment of activities is created, in which
the very pedagogue’s systematic and constant
learning is particularly significant (CiuZas,
2007).

Thus, reestablishment of independence of
Lithuania and integration in the EU determine
anew approach to education. This encourages
pedagogues to pause and review, assess and
improve their educational activities because
teaching and learning are inseparable from
renewal of the whole institution (Glickman,
2010). Therefore, one of the most important
tasks of the pedagogue is “learning to learn”
(Linkaitytée G., Sirvaityte V., 2000, p. 52).
All of it becomes possible only following the
idea of the constant learning paradigm, which
encourages pre-school education specialists to
look for the forms of learning that are most
convenient and acceptable for them.

Lithuanian Pre-School Education
Pedagogues’ Possibilities of Learning in
Various Ways. Currently, three main targeted
learning activity categories are distinguished
(The Memorandum on Lifelong Learning
2001):

Formal learning takes place in educational
and science institutions. R. Lauzackas, E.
Stasitinaitiené, M. Tereseviciene (2005) state
that learning activities are targeted, thought-
out, organized, have fixed duration and
timetable, hierarchicassessmentsystem, formal
enrolment and registration requirements. They
are characterised by content, methods and
teaching aids, which are foreseen beforehand.
Learners are given approved diplomas. The
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Seimoje, mokykloje, kolegijoje ar universitete,
ilgai neuzteks, todél svarbu integruoti moky-
masi 1 suaugusiyjy gyvenima. Natdralu, kad
formalyji mokymasi daznai papildo neforma-
liai ar informaliai plétojamos kompetencijos,
kai pedagogai keiciasi patirtimi, jgyvendinda-
mi ir reflektuodami formaliai igytas zinias.

Informalusis mokymasis — tai natira-
lus, kiekviena diena vykstantis mokymasis.
Mokslininkai (Smith, 1999; Schugurensky,
2000; Lauzackas, Stasitinaitiené, Teresevicie-
né, 2005; Tereseviciené, Gedviliené, Zuzevi-
¢iate, 2006; Ruadyté, 2011a, 2011b) ji vadina
informaliuoju arba savaiminiu mokymusi®
(Rudyte, 2012). Skirtingai nei formalusis
ar neformalusis, tai nebiitinai planuotas ug-
dymasis, todél jo gali nepripazinti net patys
individai, papildantys savo Zzinias ir jgiidZius
(Mokymosi visa gyvenima memorandumas,
2001). R. Lauzacko ir kt. (2005) teigimu, sa-
vaiminis mokymasis siejamas su individualia
iniciatyva, asmenine patirtimi, laisvalaikiu,
bendruomenés veikla. Jo pagrindas — profesi-
niy, asmeniniy, socialiniy, dvasiniy poreikiy
tenkinimas. Savaiminis, kitaip dar vadinamas
patirtiniu, mokymasis yra labai svarbus profe-
sinio tobuléjimo komponentas. Atsizvelgiant
1 laiko ir iStekliy pobiidi, ugdymosi procesas
gali bati tikslinis arba atsitiktinis. ,,Mokyma-
sis, teikiantis malonuma, jdomus, kartais va-
dinamas nevalingu, spontaniSku, miisy paciu
inicijuotu. Jis vyksta neformalioje — laisvoje —
aplinkoje (pavyzdziui, namuose, laisvalaikiu,
bendraujant ir pan.) bet kuriuo metu (ryta, die-
na, vakare ar net nakti!) ivairiose gyvenimo si-
tuacijose (keliongje, sveciuojantis pas draugus
ar gimines ir pan.). Toks mokymasis atitinka
prigimtinius misy poreikius — {spudziy sieki-
ma, smalsuma, nora suprasti — ir yra susij¢s su
emocijomis (mokantis blina ne nuobodu, bet
idomu, linksma, nauja ir t. t.

Neformalusis mokymasis vyksta S$alia
pagrindiniy Svietimo ir mokymo sistemy ir
orientuotas | individualiy, dazniausiai darbo
vietoje iSkylan¢iy ugdymosi poreikiy tenki-
nima, yra nei§vengiamas modernios visuome-

forms of formal qualification improvement
are: courses of the delivered subject and its
methods, pedagogy, psychology, humanities
and social subjects; mobility visits for target
groups, etc. However, E. JurSaité-Harbison
(2005) maintains that formal learning slightly
limits free choice possibilities because the
pedagogue is squeezed in the frames and has
to accept that information which is given to
him/her.

It is stated in The Memorandum on Lifelong
Learning (2001) that knowledge, skills and
concepts which we get in childhood and youth
in the family, school, college or university will
not be sufficient for the whole life; therefore, it
is important to integrate learning in adults’ life;
thus, it is natural that formal learning is often
supplemented by competencies developed in
non-formal or informal way of learning.

Informal learning is natural learning taking
place every day. According to R. Lauzackas
et al. (2005), informal learning pertains to
the person’s individual initiative, personal
experience, leisure, community activities.
Informal learning, otherwise referred to as
experiential learning, is a very important
component in the process of professional
development. Considering time aspect and
the type of learning resources, the process of
learning can be targeted or accidental. This is
learning that provides pleasure, is interesting,
sometimes called spontaneous, initiated by
ourselves, taking place in the informal —
liberal — environment (e.g., at home, in free
time, socialising, etc.), at any time (in the
morning, afternoon, evening and even at
night!), in various life situations (in the trip, at
one’s friends’, relatives’, etc.). This is natural
learning taking place every day. Such learning
corresponds to our natural needs — pursuit
of impressions, inquisitiveness, the wish
to understand — and is related to emotions
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nés elementas, kuris, kaip teigia J. Bjornavold
(2000), vis dar pats savaime néra matomas,
taCiau, sistemiskai iSnaudotas, turi potencialo
atlikti reikSminga vaidmeni formaliojo $vie-
timo sistemoje. Sis suaugusiyju ugdymasis
pirmiausia svarbus kaip formaliojo $vietimo
alternatyva zmonéms, norintiems geriau su-
derinti savo uzimtuma darbo rinkoje ar kita
veikla ir mokymosi visa gyvenima poreikius.
,Neformalus suaugusiyjy mokymasis Lie-
tuvoje tampa vis labiau paplitusia $vietimo
forma, padedancia asmeniui jgyti profesinei
veiklai reikalingy teoriniy ziniy, tobulinti tu-
rima kvalifikacija, geb¢jimus. Didéjantis Ziniy
poreikis vis svarbesnis ir individams, ir orga-
nizacijoms, siekiancioms jsitvirtinti ir islikti
konkurencinéje, nuolat kintancioje aplinkoje*
(Alifanoviené ir kt., 2008, p. 11).

ISanalizavus moksling metoding literatiira,
pastebéta, kad Siuo metu ikimokykliniy ug-
dymo istaigy pedagogu profesinéje veikloje
formaliuoju ir neformaliuoju biidu igytos Zi-
nios vienokiais ar kitokiais blidais pripazista-
mos ir jteisinamos, ko negalima pasakyti apie
informalyji ugdyma. Reikia nepamirsti, kad
pastaraisiais metais Lictuva stengiasi aktyviai
perorientuoti $vietimo sistema mokymosi visa
gyvenima jgyvendinimo kryptimi. Tikétina,
kad greitai ir informaliojo mokymosi kompe-
tencijos bus pripazistamos.

Visi ugdymosi tipai svarbiis siekiant indivi-
do, profesijos atstovo ar visuomenés piliecio,
tobulumo, ta¢iau praktika rodo, kad formalu-
sis mokymasis daugiau dominuoja jauno zmo-
gaus gyvenime (t.y. baigus mokykla ir sickiant
igyti profesija).

D. Beresneviciené (1995, p. 44) pastebi, kad
,vienas i§ suaugusiyjy mokymasi lemianciy
veiksniy — padidéjes poreikis mokytis ne dél
atestato ar diplomo (t.y. formalioje $vietimo
sistemoje), o siekiant profesinio ar asmeni-
nio tobuléjimo (t.y. neformaliojoje $vietimo
struktiiroje). Sia tendencija salygoja kintan-
ti aplinka, kelianti vis naujy reikalavimy, to-
del specialistams tenka ir net biitina ripintis
kvalifikacija: plétoti zinias, tobulinti jgidZius,

(learning is not boring, is interesting, new,
etc.).

Non-formal learning takes place nearby
main systems of education and teaching. Non-
formal learning, oriented to meeting individual
needs that most often arise in the workplace, is
an inevitable element of the modern society,
which according to J. Bjornavold (2000),
is still taking place in the shadow of formal
learning and is not visible by itself but, if
used systemically, it has a potential to carry
out an important role in the system of formal
education. “Adults’ non-formal learning in
Lithuania becomes an increasingly spread
form of education, helping the person to
acquire theoretical knowledge required for
professional activities, to improve possessed
qualification, abilities. ~The increasing
need of knowledge becomes increasingly
more important both for individuals and
organisations, seeking to anchor and remain
in competitive and constantly changing
environment” (Alifanoviené D. et al., 2008,
p. 11.).

Based on the analysis of scientific,
methodical literature, it was noticed that
currently knowledge acquired in professional
activities of pedagogues of pre-school
educational institutions in formal and non-
formal ways is acknowledged and legitimated
in one or another way but there is no official
and legitimated acknowledgment model for
knowledge acquired in the informal way.
However, it should not be forgotten that during
recent years Lithuania is trying to actively
re-orientate the system of education towards
lifelong learning. Therefore, it is likely that
soon informal teaching/learning competencies
will be acknowledged in Lithuania.

Still in 1995, D. Beresneviciené noticed
that “one of the factors determining adults’
learning was the increased need to learn not
for the certificate or diploma but seeking
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ivertinti ir ugdyti profesines nuostatas; persi-
kvalifikuoti, valdyti vis kitas technologijas ir
gebéjimus.

Be to, M. Knowles (2007) mano, kad su-
augeg asmenys turi zinoti priezastis, kodél jie
mokosi, nes jau turi igij¢ gyvenimo patirties ir
mokymas, anot jy, yra problemy sprendimo ar
optimaliy rezultaty pasiekimo budas. Patirties
turintys pedagogai gali rinktis priimtinus bei
patogius mokymosi tipus. Koks biidas labiau-
siai tinka ikimokykliniy ugdymo jstaigy peda-
gogams, iliustruoja A. Fokienés A. (2007, p.
38) pateikta iSsami, formaliojo, neformaliojo
ir savaiminio mokymosi aspektus atspindinti
lentelé.

professional or personal development” (1995,
p. 44). This tendency is determined by the
changing environment, which keeps putting
forward new requirements, forcing specialists
to improve or change qualification, master
new technologies and abilities.

Besides, M. Knowles (2007) maintains that
adults have to know reasons why they are
learning because they have already acquired
life experience and treat learning as a way of
solving time problems or attaining optimal
results. Suitability of the type of learning can
be seen from A. Fokiené’s (2007) table, which
comprehensively characterises aspects of
formal, non-formal and informal learning.

1 lentelé. Mokymosi tipy palyginimas pagal biidingiausius aspektus (psl. 38)
Table 1. Comparison of Types of Learning according to Characterising Aspects (p. 38)

Mokymasi apibiidinantys aspektai
Aspects characterising teaching/learning

Savaiminis
Informal

Formalusis Neformalusis

Formal Non-formal

Vieta Vyksta ugdymo institucijoje
Place Takes place in the educational institution.

Mokymosi procesas strukturiskai apibréztas
(numatytas laikas, metodai, vertinimo strategijos
ir pan.)

The learning process is structurally defined (time
of learning, methods, assessment strategies, etc.
are foreseen).

Procesas
Process

Mokymosi procese svarbus mokytojo vaidmuo
Teacher’s role is important in the process of
learning.

I anksto numatyti tolimieji ir artimieji mokymosi
tikslai

Short-term and long-term aims of learning are
Tikslai foreseen beforehand.

Aims Auksta
asmeniniy poreikiy

High motivation of learning, determined by
personal learning needs.

mokymosi  motyvacija, salygota

Mokymosi turinys i§ anksto zinomas
Content of learning is known beforehand.

Orientacija { teoriniy, filosofiniy, kritinio
mastymo pagrindy ugdyma

Orientation to development of theoretical,
philosophical, critical thinking foundations.

Turinys
Content

Orientacija | praktiniy problemy sprendima
Orientation to solution of practical problems.
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1 lentelés tgsinys
Continued of the Table 1

Mokymasi apibuidinantys aspektai Formalusis Neformalusis Savaiminis
Aspects characterising teaching/learning Formal Non-formal Informal
Pasiekimy Mokymosi pasiekimai pripazistami oficialiu
pripazinimas | valstybés dokumentu
Learning attainments are acknowledged by *
the nationally acknowledged document.

*- visiSkai / fully, +- i§ dalies / partially

Taigi Lietuvos ikimokyklinio ugdymo insti-
tuciju pedagogai turi galimybg kelti profesing
kvalifikacija trimis lygmenimis: formaliuoju
(perkvalifikavimas, antrosios pakopos univer-
sitetinés studijos); neformaliuoju (suaugusiyju
Svietimas, mokymasis kvalifikacijos tobulini-
mo institucijose, darbo vietoje, kursuose, se-
minaruose ir t.t.); informaliuoju (savaiminiu),
t.y. saviSvieta, kaip saviugdos komponentas
(savarankiskai diagnozuojami mokymosi po-
reikiai, numatomi tikslai, susirandami reika-
lingi $altiniai, pasirenkama mokymosi strate-
gijair isivertinamos jgytos zinios).

Sitlant mokytojams jvairius mokymosi ba-
dus, reikéty atsizvelgti i ju paciy poreikius,
norus bei sickiamg tikslg — ko tikisi iSmokti
rinkdamiesi vienokia ar kitokia ugdymosi for-
ma. Nuo to turéty priklausyti ir ikimokyklinio
ugdymo jstaigose dirbanciy pedagogy kompe-
tencijy tobulinimas bei mokymosi biidy pasi-
rinkimas.

Empirinio tyrimo rezultatai ir jy analizé

Svietimo sistemoje vyksta sudétingi poky-
Ciai, todél darzelio auklétojai nebeuztenka tik
profesinio parengimo, kad galety ilgai dirbti.
Siandieniné sparti ir dinamiska kaita skatina
istaigas, atsakingas uz vaiky ugdyma, daugiau
démesio skirti savo veiklos refleksijai, stebé-
senai ir kokybei. Remdamasi LR $vietimo ir
mokslo ministro jsakymu (Nr. [SAK-1578,
2007), Lietuvos ir uzsienio mokslininky dar-
bais, A. Stagnitiniené (2008, p. 22 -28) skiria
siy dieny ikimokyklinio ugdymo pedagogui
budingas ir butinas kompetencijas:

Offering various ways and forms of learning
to pedagogues, it is necessary to pay attention
to the very pedagogues’ needs, wishes and aim
to bereached. Improvement of competencies of
pedagogues working in pre-school educational
institutions and the choice of forms of learning
should depend on the very pedagogues’ needs
and on the tasks and aims raised by the pre-
school institution.

Results of the Empirical Research and
their Analysis

Today’s fast and dynamic shift teaches
institutions that are responsible for children’s
education to pay more attention to reflection,
observation and quality of their activities.
Based on the order of the Minister of
Education and Science (No. I[SAK-1578,
2007), A. Stagnitniené (2008) distinguished
competencies necessary for today’s pre-
school education pedagogue: of educational
activities, purposefulness, efficacy, and
effectiveness (managerial, IT application,
management of changes and child cognition,
acknowledgement of his/her progress),
communication and cooperation, activity in
the community of the institution (team work,
mentoring, project management) and personal
professional development (learning to learn,
learning from experience, constant learning,
researcher’s competence and emotional
competence). This enables to think that all
requirements raised for today’s pre-school
education pedagogue are based on the modern
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vadybiné (gebé¢jimas veikti {vairiose situacijo-
se, maksimaliai panaudojant jstaigos materia-
livosius ir zmogiskuosius iSteklius); informaci-
niy technologijy naudojimo (zinios, geb¢jimai
ir kitos asmeninés savybés, kurios lemia IKT
taikyma profesinéje veikloje); vaiko pazinimo
ir jo pazangos pripazinimo (gebéjimas atsi-
zvelgti 1 vaiko asmenybés, raidos ypatumus
ugdymo procese, nustatyti problemas ir jas
spresti, pripazinti ugdytinio pazanga); pokyciy
valdymo (asmeninés savybés, suteikiancios
galimybeg sékmingai diegti ir vertinti planuo-
tus ir neplanuotus poky¢ius), asmeninio profe-
sinio tobuléjimo (poreikis tobuléti, dalijimasis
ziniomis su kitais, mokymosi veiklos planavi-
mas ir iniciatyvumas, gebéjimas projektuoti
savarankiskas studijas bei saviugda) ir kt.

Galima teigti, kad visi ikimokyklinio ugdy-
mo institucijoje dirban¢iam pedagogui keliami
reikalavimai grindziami $iuolaikiniais didakti-
kos bruozais bei mokymo(si) paradigma. [s-
taigoje turéty dirbti novatoriskas, savarankis-
kas, kompetentingas, gebantis zinias valdyti ir
nuolat save ugdantis profesionalas, kadangi jis
atsakingas uz ateities karta — biisima visuo-
meng. Pedagogas privalo nuolat mokytis, kad
galéty sékmingai ugdyti $iuolaikinj vaika, ge-
bantj tinkamai valdyti gyvenimo i$stkius.

Taigi, tyrimu siekta suZinoti, koks moky-
mosi buidas yra/biity priimtiniausias aukléto-
jo darba dirban¢iam specialistui, sickian¢iam
profesinio tobulumo (zr. 1 pav.).

Tyrimas atskleidé, kad daugumai ikimo-
kyklinio ugdymo pedagogy priimtiniausia
yra visy galimy mokymosi biidy dermé (47,3
proc.). Rezultatus papildo ir atlikta minéto pa-
sirinkimo nuomonés pagrindimo turinio (con-
tent) analize (Zr. 2 lentelg).

teaching/learning paradigm and characteristics
of modern didactics: the institution needs an
innovative, independent, competent pedagogue
who is able to manage his/her knowledge and
who is constantly self-developing because he/
she is responsible for the future generation and
society.

Thus, the research aimed to find out what
way of learning is/would be most acceptable
for the educator in order to seek professional
development (see Fig. 1).

The research disclosed that coherence of all
possible ways of learning is most acceptable
for the majority of pre-school education
pedagogues (47,3 %). Research results are
supplemented by the content analysis (see
Table 2).

Given answers of the respondents
demonstrate that, in their opinion, it is only
versatile improvement that provides and
maintains professional competence most
(lcategory). Another category (i.e., high
competence and qualification) as if proves that
combining all ways of learning, pedagogues
feel highly competent and qualified. In the
third category respondents’ answers confirm
the fact that there is a share of pedagogues
who choose various ways of learning because
this is how it is regulated by laws.

It can be concluded that currently
pedagogues of pre-school educational
institutions of Lithuania use all possibilities to
improve qualification offered in Lithuania and
seek competence at three levels: formal, non-
formal and informal.
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Formalus / Formal

Neformalus / Non-formal

Informalus / Informal

Visy budy dermé /
Coherence of all ways

30,2

1 pav. Ikimokyklinio ugdymo pedagogams priimtiniausias mokymosi budas (N=138)
Fig. 1. The Most Acceptable Way of Learning for Pre-School Education Pedagogues (N=138)

2 lentelé. Ikimokyklinio ugdymo pedagogy jvairiy mokymosi biidy dermés pasirinkimo argumentai
Table 2. Arguments of Choosing Coherence of Various Ways of Learning by Pre-School Education

Pedagogues

Kategorija
(teiginiy sk.)
Category (No. of
statements)

Kategorija iliustruojanciy teiginiy pavyzdziai (kalba netaisyta)
Examples of statements illustrating the category (language is not corrected)

[vairiapusiskas tobul¢jimas
Versatile improvement

&)

Tobuléjimui ir mokymuisi svarbiis visi bidai; [vairové yra geriausia, Visy biidy dermé,
kadangi tai rodo pedagoginio darbo patirtis; Tokiame darbe visko reikia; Visy mokymy
déka zmogus tampa puikiu pedagogu; Suderinus visus biudus, bus didesné nauda
pedagogui, jis praplés savo akiratj, tuo paciu Zinios bus patvirtintos reglamentuotu
diplomu; Tik visumoje galimas tobuléjimas, Profesinés veiklos tobulinimas turi biiti
visokeriopas,; Diplomas, kursai ir seminarai jtvirtina gautas ar turimas Zinias, per
patirties skaidq daugiau naujy metody jmanoma pritaikyti savo darbe.

“All ways are important for improvement and learning”; “Diversity is the best”;
“Coherence of all ways, because this is demonstrated by pedagogical work experience”;
“In such work you need everything”; “Thanks to all teachings the man becomes an
excellent pedagogue”’; “Having combined all ways, the pedagogue will get more benefit,
he/she will expand his/her outlook, at the same time knowledge will be confirmed by an
official diploma”’; “The diploma, course and seminars consolidate obtained or possessed
knowledge, spread of experience enables to apply more new methods at work”.
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2 lentelés tgsinys

kvalifikacija
High competence and
qualification

)

Continued of the Table 2
Kategorija
(teiginiy sk.) Kategorija iliustruojanciy teiginiy pavyzdziai (kalba netaisyta)
Category (No. of Examples of statements illustrating the category (language is not corrected)
statements)
Diplomas, praktika, tobuléjimas dirbant, kursai, seminarai, kvalifikacija;
Tobulinantis visais minimais bidais {gyjama maksimaliai Ziniy, teoriniy ir praktiniy;
Aukéta kompetencija ir Nes visy bidy taikymas lemia visapuse auklétojo kompetencijq, Nes tik tokiu biudu

galima jgyti reikiamas kompetencijas; Taip geriau jgaunama patirtis patvirtinama
ir pripazistama.

“Diploma, practical training, improvement at work, courses, seminars,
qualification”; “Improving in all said ways, the maximum of theoretical and
practical knowledge is acquired”; “it is not application of all ways that determines
the educator’s competence”; “Because only in such way necessary competences can

be acquired”.

Bitinybé dél profesijos
specifiSkumo bei Svietimo
sistemos modelio
Necessity due to specificity
of the profession and the

Pirmiausia reikia jgyti issilavinimq, o po to dirbant reikia nuolat kelti kvalifikacijq;
Reikia turéti iSsilavinimq (diplomq), toliau tobuléti lankant kursus. Dométis kity
pedagogy darbu per patirties sklaidq, Biitina nuolat atnaujinti Zinias;, Baigus
formalyji mokyma, neformalusis mokymasis yra bitinas dirbant.

“First, you have to acquire education and then constantly improve qualification
while learning”; “You have to have education (a diploma), you improve further

model
of the system of education

)

G

experience”’;
while working”.

attending courses, taking interest in other pedagogue’s work, through spread of
‘Having finished formal teaching, non-formal learning is necessary

IS pateikty respondenty atsakymy matyti,
kad tik jvairiapusiskas tobuléjimas suteikia
ir palaiko profesini kompetentinguma (1-oji
kategorija). Tik derindami visus mokymo-
si budus profesinéje veikloje ikimokykliniy
ugdymo jstaigy pedagogai jauciasi esantys
aukstos kompetencijos ir kvalifikacijos dar-
buotojai (2-0ji kategorija). Be to, respondenty
atsakymai patvirtina fakta, kad dalis pedagogu
renkasi {vairius ugdymosi biidus, nes tai re-
glamentuoja profesijos specifika bei §vietimo
sistemos modelis (3-oji kategorija).

Galima daryti iSvada, kad $iuo metu ikimo-
kykliniy istaigy pedagogai iSnaudoja visas
Lietuvoje siilomas galimybes tobulinti savo
kvalifikacija bei siekia igyti kompetencijy pa-
pildydami viena kitu tris lygmenis — formalyji,
neformalyji, informalyji. Jie lanko seminarus,
kt. siilomas tobulé¢jimo formas, darbo vietoje
keiciasi ziniomis, igyvendindami ir reflektuo-
dami formaliai igyta patirt].

A. Fokiené (2007) states that non-formal
learning, oriented to meeting individual
learning needs that are most often encountered
at the workplace, is an inevitable element
of the modern society. That is why quite a
considerable share (30,2 %) of respondents
singled out the non-formal type of learning,
justifying that “when a person has education
it is necessary to improve knowledge in other
ways”; “having finished formal teaching,
non-formal learning is a must while working”.
These results as if confirm E. Janciauskas’
(2009) idea that non-formal education is
defined as an employee’s free possibility of
choice to improve knowledge and abilities in
any form and in any place (p. 77); however, so
far it is not legitimised at the national level, and
this determines mistrust in it as a guaranteed
model for improving competence.

Almost one fifth (16,7%) (see Fig. 1) of
nursery educators think that informal way
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A. Fokiené (2007) teigia, kad neformalusis
mokymasis, orientuotas i individualiy, daz-
niausiai profesinéje veikloje iskylanciy ugdy-
mosi poreikiy tenkinimg, yra neiSvengiamas
modernios visuomenés elementas. Biitent
todél nemaza dalis (30,2 proc.) tyrimo daly-
viy iSskyré neformalyji mokymosi tipa, argu-
mentuodami, kad turint issilavinimq, biitina
kasmet tobulinti Zinias kitais budais; Baigus
formalyji mokymaq, neformalus mokymasis
yra biitinas dirbant. Sie rezultatai patvirtina
E. Janéiausko (2009, p. 77) minti, kad metodi-
niu ir teisiniu norminiu pozidiriu neformalusis
ugdymas apibréziamas kaip laisva darbuotojo
pasirinkimo galimybé tobulinti zinias ir gebé-
jimus bet kuria forma ir bet kurioje vietoje,
nors kol kas nejteisintas valstybiniu lygmeniu.
Tai salygoja nepasitikéjima juo, kaip patikimu
kompetencijos tobulinimo modeliu.

Beveik penktadaliui (16,7 proc.) darzelio au-
klétoju priimtinesnis informalusis mokymasis,
nes taip galima suzinoti naujoviy, pasidalinti
patirtimi su kity jstaigy pedagogais; stebint
praktine veiklaq, semtis patirties is kolegy™.
Kai kurie respondentai nurodo, kad metodiniy
uzsiemimy metu besimokanciy bendradarbiy
patirties pasidalinimas taip pat yra puikus
biidas mokytis vieniems i$ kity. Tai dar kartg
patvirtina B.Simonaitienés ir V.Targamadzés
(2001) minti, kad mokymasis darbo vietoje
gali pasireiksti institucijoje kaip masinis nau-
ju ziniy naudojimo, kiirimo ir skleidimo pro-
cesas. Kartu apmastant konkretaus darbuotojo
pateiktas idéjas, kuriamos naujos, reikSmin-
gos ikimokyklinio ugdymo institucijai. ,,Sa-
vaiminis mokymasis nebitinai yra i§ anksto
apgalvotas, maziau organizuotas,(...), skatina-
mas gyvenimo, aplinkybiy, (...)* (Zuzeviciite,
Tereseviciené, 2008).

Anot Fokienés A. (2007), mokslininkai
Colley H., Hodkinson P. ir Malkom J. , 2003,
p-38) teigia, jog analizuojant patyrusiy peda-
gogy mokymasi darbo vietoje paaiskéjo, ,.kad

of learning is more acceptable because
this way “you can learn about novelties,
share experience with pedagogues of other
institutions”;  or  “observing  practical
activities, learn from colleagues’ experience”.
There were pedagogues who said that “sharing
co-workers’ experience during methodical
sessions” was also an excellent way of
learning from each other. This again confirmed
B.Simonaitiené’s and V.Targamadzé’s (2001)
ideas about learning at one’s workplace,
which can manifest itself at the institution as a
mass process in the process of usage, creation
and spread of new knowledge. Considering
knowledge of a concrete pedagogue in general,
new knowledge is created, which is significant
and necessary for the pre-school educational
institution.

According to Fokiené A. (2007), authors
Colley H., Hodkinson P. and Malkom J. (2003)
state that examining experienced pedagogues’
learning at the workplace, it was found that the
majority of teachers were learning informally:
their content of learning reflected orientation
to solution of practical problems (...); besides,
it was found that part of pedagogues were
learning according to various programmes,
attending courses but their choice of the form
of learning and content was closely related to
professional issues arising in their daily work
(p-38).

The obtained research data enable us to
assume that non-formal and informal learning
for pedagogues working in pre-school
educational institutions are more convenient
and accessible forms of learning. However,
based on today’s laws, pedagogues are
choosing a coherence of formal, non-formal
and informal learning because only then they

feel full-fledged, competent and qualified
profession representatives.

Based on research results, it could be
possible to state that seeking coherence
with current aims, tasks of education and
development of  pre-school  education
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dauguma mokytoju mokosi savaiminiu bidu
— ju mokymosi turinys atspindéjo orientacija i
praktiniy problemy sprendima (...), be to, kai
kurie mokosi pagal jvairias programas, vyksta
1 kursus, ta¢iau mokymosi formos ir turinio
pasirinkimas glaudziai susijgs su kasdieni-
niame darbe iSkylanciais profesiniais klausi-
mais”

Gauti tyrimo rezultatai leidzia daryti prie-
laida, kad neformalusis ir informalusis (sa-
vaiminis) mokymasis ikimokyklinio ugdymo
institucijose dirbantiems pedagogams yra
patogesnés ir prieinamesnés ugdymosi for-
mos. Jos leidzia ne tik atnaujinti jau turimas
zinias, bet padeda igyti nauju, reikSmingy ne
tik profesijai, bet ir institucijai kompetencijy.
Vis délto dazniausiai vadovaudamiesi dabar-
tiniais jstatymais, pedagogai renkasi formalio-
jo, neformaliojo bei informaliojo mokymosi
derme, kadangi tik tada jauciasi pilnaverciais,
kompetentingais bei kvalifikuotais profesijos
atstovais.

ISvados

Ikimokyklinio ugdymo institucijy paskir-
tis — padéti vaikui tenkinti prigimtinius,
kultliros — taip pat ir etninés — socialinius,
pazintinius poreikius, todél nuolatiné Svieti-
mo ir ugdymo kaita skatina tobulinti pedagogu
kvalifikacija bei kompetencijas.

Ikimokyklinio ugdymo pedagogy vaidmuo
ypac svarbus visam zmogaus gyvenimui, todél
jiems keliami reikalavimai grindziami Siuolai-
kine mokymo(si) paradigma bei didaktikos
bruozais.

Dauguma ikimokykliniy ugdymo jstaigy
pedagogu i$naudoja visas Lietuvoje sitilomas
galimybes tobulinti savo kvalifikacija ir kom-
petencijas derindami tris buidus: formalyji
mokymasi daznai papildo neformaliuoju ir in-
formaliuoju (savaiminiu).

Ikimokyklinio ugdymo specialisty forma-
livoju ir neformaliuoju biidu igytos kompe-
tencijos pripazistamos, taciau to kol kas ne-

pedagogues’ competencies, non-formal and
informal learning would enable to prepare
a competent pedagogue of the pre-school
educational institution, who could work in the
conditions of knowledge-based society and
ensure proper quality of education.

To sum up, it can be concluded that
offering various ways and forms of learning
for pedagogues, it is necessary to focus on
the very pedagogues’ needs and wishes and
the pursued aim: what and how they want to
learn. Professional development and choice
of forms of learning of pedagogues working
in pre-school educational institutions should
depend on their own needs, objectives
and aims raised by the pre-school
educational institution.

Conclusions
The purpose of pre-school educational

. institutions is to help the child to meet natural,

cultural (also ethnical), social, cognitive
needs. To implement this idea constant shift
in education should take place, determining to
seek high qualification of pedagogues of pre-
school educational institutions.

Requirements raised to the contemporary
pedagogue of the pre-school educational
institution are based on the modern teaching

and learning paradigm and features of
didactics.
Pedagogues of pre-school educational

institutions of Lithuania have a possibility
to improve competencies and professional
qualification at three levels: formal; non-
formal; and informal; (one’s learning needs
are diagnosed on one’s own, aims are foreseen,
necessary sources are found, learning strategy
is chosen and knowledge is self-assessed).
The research has disclosed that pedagogues
of pre-school institutions use all offered
possibilities of professional development and
seek competence combining three ways of
learning. Formallearningis often supplemented
by competencies developed by no-formal and
informal learning. But there is no officially and
legally acknowledged national or institutional
model acknowledging knowledge acquired in
the informal way, although currently Lithuania
is actively trying to re-orientate the system of
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galima pasakyti apie informaliai ugdomus
gebéjimus.

Remiantis gautais tyrimo rezultatais galima
teigti, kad neformalusis ir informalusis mo-
kymasis ikimokyklinio ugdymo institucijose
dirbantiems pedagogams yra patogesnés ir
prieinamesnés ugdymosi formos, tafiau va-
dovaudamiesi $iy dieny istatymais pedagogai
renkasi visy trijy mokymosi biidy dermg.
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