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LIETUVOS IR UKRAINOS AUKSTOSIOSE MOKYKLOSE RENGIAMU SPECIALISTU
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BENDRUOMENES IR SOCIALINIU PARTNERIU VERTINIMAI
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Straipsnyje pateikiami sutelktos grupés, kurioje dalyvavo Lietuvos ir Ukrainos socialinio dar-

bo ir socialinés pedagogikos praktikai ir darbdaviai bei aukStyjy mokykly akademinés bendruomenés
nariai (N = 83), tyrimo duomenys. Tai yra socioedukacinés situacijos, specialisty pasirengimo ir ab-
solventy kompetencijy Lietuvoje ir Ukrainoje ekspertiniai vertinimai.

Kokybinio tyrimo — sutelktos grupés ir turinio analizés — rezultatai atskleidé, kad socioeduka-
skurdas, priklausomybés ligy augimas, visuomenés pasyvumas ir socialinio dalyvavimo sumazéji-
mas. Sutelktos grupés tyrimo dalyviai (Lietuvos ir Ukrainos socialinio darbo ir pedagogikos prakti-
kai bei darbdaviai ir akademinés bendruomenés nariai) i§skyré tokius teigiamus socialiniy darbuoto-
ju ir socialiniy pedagogu rengimo aspektus: placiy teoriniy ir dalykiniy ziniy suteikimas, praktiniy
igtidziy formavimas, auksta déstytojuy kvalifikacija. Neigiamais specialisty rengimo aspektais jvardy-
ti medicininiy, vadybiniy ziniy trilkumas ir bisimy specialisty atrankos pagal motyvacijq ir profesing

orientacija spragos.

Esminiai ZodZziai: specialisty profesinés kompetencijos, vertinimai sutelktoje grupéje.

Ivadas

Aukstasis mokslas paskutiniu deSimtme-
¢iu i$ ,,nacionalinés sferos peréjo i ,,regioning®,
Ltarptauting® ir ,,globaliaja“. Bolonijos procesas,
kurio esmé yra Europos universitetiniy studiju
derinimas ir integracija, ir su juo susijusios kon-
vencijos (Lisabonos strategija, 1997; Prahos ko-
munikatas, 2001; Salamankos konvencija, 2001;
Berlyno komunikatas, 2003; Bergeno komunika-
tas, 2005) siekia sukurti Europos aukstojo mokslo
erdve tam, kad bty i$pléstos pilie¢iy isidarbinimo
galimybés ne tik lokaliame, nacionaliniame lyg-
menyje, bet ir bendroje Europos erdvéje, padidin-
tas Europos ekonominis konkurencingumas, kuris
lemia auks$tojo mokslo tarptautini konkurencin-
gumg. Aukstojo mokslo erdvéje isitvirtino nauji
specialisty rengimo reikalavimai, ypac pabréziant
kompetencijy, leidzian¢iy konkuruoti pasaulinéje
darbo rinkoje, dirbti tarptautiniame lygmenyje,
ugdyma. AuksStosios mokyklos tampa atviromis
sistemomis rySiams su aplinka, tad ir specialisty
rengimas, viena vertus, turi atspindéti institucijy
interesus, akademinés bendruomenés tikslus, o
kita vertus, yra bendradarbiavimas su iSorés insti-
tucijomis, organizacijomis, imonémis, kurios taip
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pat diktuoja salygas specialistams konkuruoti dar-
bo rinkoje.

Tiek ugdymas bendraja prasme, tiek auks-
tasis mokslas vertinant ji konkreciai veikia dina-
miska tarptautinés ekonomikos plétra ir vystymasi
(Johnsone, Teferra, 2004). Taip pat aukstasis
mokslas yra pagrindinis socialinio gyvenimo, kul-
tirings ir ekonominés plétros ir palaikymo pasau-
lyje ramstis (Castells, 2001; Dill, Sporn, 1995;
Newman, 2001). Dar daugiau, akademiniy institu-
cijy prisidéjimas prie mokslo ir technologijy vys-
tymosi ir raidos yra nekvestionuojamas jau dauge-
li amziy (Gibbson, 1994; Guruz, 2003; Scott,
1999). Todél aukstojo mokslo institucijos turi
iSsiaiskinti butiniausius Siuolaikinés visuomeneés
poreikius ir juos atliepti — kaip, pvz., gyventi rin-
kos salygomis (Clark, 1995), kurti ir biiti inovaty-
vioms (van Vught, 2000), plétoti viding universi-
teto struktiira, atsizvelgiant i naujaja misija (De-
tomasi, 1995).

Universitety modernizacija, Europos Ta-
rybos nuomone, yra sietina ne tik su Lisabonos
strategijos sékme, bet ir gerokai platesniu vaid-
meniu did¢jancioje globalinéje ir Ziniomis gristoje
ekonomikoje. Europos Taryba pabrézia, kad uni-
versitetai turi didziuli mokslinj ir edukacini poten-
ciala, taciau jis nepakankamai panaudojamas eko-
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nomikai, visuomenei ir verslui. Todél Taryba sit-
lo tokius sékme lemiancius pokycius kaip partne-
ryste su verslo bendruomenémis; absolventams
suteikti teisingg derinj gebéjimy ir kompetencijy,
reikalingy darbo rinkai; didinti tarpdalykiskuma;
stiprinti dialogg su socialiniais partneriais ir kt.

Nagrinéjant Lietuvai ir ES strategiskai ar-
timos valstybés — Ukrainos — socialinés ir eduka-
cinés situacijos bei specialisty rengimo niuansus,
nustatyta, jog §i Salis, siekdama dalyvauti Europos
socialinés, ekonominés, §vietimo ir kt. integracijos
procesuose, vis daugiau démesio skiria tokioms
svarbioms sritims, kaip Salies visuomenés $vieti-
mas (Buma ocBita VYkpainm 1 bononcekuit
mporiec, 2004).

45 Europos $alys, iskaitant Ukraina, pasi-
ra$¢ Bolonijos proceso deklaracija, kurioje pabré-
ziami Europos bendradarbiavimo kokybés uztikri-
nimo aukstajame moksle poreikiai, susij¢ su studi-
ju ir mokymosi proceso kokybés gerinimu, pasiti-
kéjimo Svietimu ir aukStojo mokslo stiprinimu,
mobilumo, kvalifikacijy suderinamumo dalykais,
Europos S$vietimo sistemos konkurencingumo
didinimu. Nagrinéjant Bolonijos proceso diegimo
Ukrainoje aspektus, reikia paminéti tai, jog Bolo-
nijos procesas Salyje oficialiai pradétas jgyvendin-
ti nuo 2005 m. geguzeés 19 dienos, pasiraSius Ber-
geno konferencijos deklaracija. Dabar jis oficialiai
vyksta instituciniu ir nacionaliniu lygmenimis.

Ukrainos Svietimo specialistai, atlik¢ Sa-
lies situacijos studijas (bomoHchkuii mpoIEc:
[IpoGsiemu MojepHizamii  ocBiTH YKpaiHu B
koHTeKCTl BosoHckkoro mporecy, 2004), be kita
ko, konstatuoja, jog Salyje aktuali iSlieka bendra
aukstojo mokslo kokybés prastéjimo tendencija.
Pastaraja lemia komunikacijos atotrukis tarp dés-
tytoju, mokslininky ir darbdaviy (arba placiau
kalbant — tarp Svietimo ir darbo rinkos). Tai yra
aukstosios mokyklos, kurdamos ir jgyvendinda-
mos studijy programas, mazai teatsizvelgia | vi-
suomengés ir darbo rinkos poreikius, rengia ir dar-
bo rinkai teikia labai plataus iSsilavinimo specia-
listus (bomoHcpkuii mpomec 1 BHIIA HIKOJIA
VYkpainn, 2004).

Analizuodami Ukrainos esama situacija,
Sios Salies ekspertai (Konmemisi Jlep:xaBHOT
nporpamMu po3BuTKy ocBiTH Ha 2006-2010 poku,
2006) nurodo egzistuojancius aukstojo mokslo
plétros trukumus, susijusius su:

° partnerystés tarp universitety ir imoniy ar
organizacijy stoka;
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° menku darbdaviy dalyvavimu formuojant
ugdymo turinj ir uztikrinant tinkama profe-
sinj ir praktini jauny Zmoniy mokyma;

° teritorine Svietimo jstaigy (iskaitant univer-
sitetus) sklaida;
° menku universitety vaidmeniu pramonés

valdyme nacionaliniu ir regiony lygiu.

Kaip teigiama Sioje Svietimo plétros kon-
cepcijoje, Ukrainoje svarbus yra aukstos kokybés
aukstojo mokslo ir universitety absolventy isidar-
binimas ir dalyvavimas Salies darbo rinkoje. To
pasiekti galima pasitelkiant aukstojo mokslo insti-
tucijy, moksliniy tyrimy istaigy, diegianc¢iy lanks-
¢ias Svietimo programas ir informacines technolo-
gijas bei mokyma pagal Bolonijos deklaracijos
nuostatas, ir jmoniy partneryste. Aukstojo mokslo
strateginiai dokumentai nurodo kitus pagrindinius
problemy sprendimo budus, kurie yra susij¢ su
Dakaro (1999), Paryziaus (1998), Seulo (1999)
pasauliniy forumy ir Bolonijos deklaracijos igy-
vendinimu bei aktyviu dalyvavimu tarptautiniuose
projektuose ir programose.

Taigi, Sio tyrimo probleminius kausimus
galima formuluoti taip: kokia yra Lietuvos ir Uk-
rainos socioedukaciné situacija? Kaip Lietuvos ir
Ukrainos specialistai — akademinés bendruome-
nés nariai ir socialinio darbo ir pedagogikos
praktikai bei darbdaviai — vertina socialine ir
edukacine pagalbq teikianciy specialisty pasiren-
gimq? Kokiomis savybémis ir kompetencijomis
turéty pasizyméti biisimieji specialistai (absolven-
tai)?

Tyrimo objektas — auksStyju mokykly
akademinés bendruomenés ir socialiniy partneriy
socioedukacinés situacijos, specialisty pasirengi-
mo ir absolventy kompetencijuy Lietuvoje ir Uk-
rainoje vertinimai.

Tyrimo tikslas — atskleisti aukstyjy mo-
kykly akademinés bendruomenés ir socialiniy
partneriy socioedukacinés situacijos, specialisty
pasirengimo ir absolventy kompetencijy Lietuvoje
ir Ukrainoje vertinimus.

Tyrimo uzdaviniai:

1. Taikant sutelktos grupés metoda, atskleisti
socialinio darbo ir pedagogikos specialisty
profesiniy kompetencijy ypatumus Lietuvos
ir Ukrainos socialinio darbo ir pedagogikos
praktiky bei darbdaviy vertinimu.

2. Taikant sutelktos grupés metoda, atskleisti
socialinio darbo ir pedagogikos specialisty
profesiniy kompetencijy ypatumus Lietuvos
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ir Ukrainos akademinés bendruomenés na-
riy vertinimu.

3. Atlikus tyrimo dalyviy i$sakyty praktiniy
patir¢iy individualius ivertinimus, taikant
turinio analizés metoda, sugrupuoti juos pa-
gal semantinius rySius ir jvardyti gautas tei-
giniy grupes.

Tyrimo imtis

Tyrime taikyti patogiosios imties sudary-
mo principai, laikantis nuostatos, kad tyrimo da-
lyviai turéty akademinés ir praktinés patirties so-
cialiniy problemy sprendimo ir ugdymo srityje
Lietuvoje bei Ukrainoje. Tyrimo (sutelktos gru-
pés) imtj sudaré: Lietuvos socialinio darbo ir so-
cialinés pedagogikos praktikai ir darbdaviai
(N =27), Siauliy universiteto akademinés ben-
druomenés nariai (N = 18), Ukrainos socialinio
darbo ir socialinés pedagogikos praktikai ir darb-
daviai (N=22) bei Kijevo Open International
University of Human Development ,, Ukraina*
universiteto akademinés bendruomenés nariai
(N =16). I$ viso kokybiniame tyrime dalyvavo 83
respondentai (N =83) i§ Lietuvos ir Ukrainos,
sutelktos grupés sesijos truko 8 valandas (2 dienas
po 4 valandas).

Tyrimo metodologija

Tyrime naudojama kokybiné socialinio
tyrimo metodologija, kuri mokslinéje literatiiroje
(Chiu, 2003; David, Sutton, 2004) yra traktuojama
kaip palanki fenomeno interpretacijai, supratimui,
Ivairiam priezastingumui atskleisti ir gaunamiems
tyrimo rezultatams aptarti diskusijoje. Kokybiniai
tyrimai leidzia gauti jvairiapus¢ informacijg apie
dominantj reiskini (objekta, fenomena), iSaiskinti
unikalius faktus ir juos demonstruoti. Kokybinio
tyrimo tikslas yra ne matuoti, bet suprasti reiks-
mes, kurias Zzmonés priskiria socialiniams reiski-
niams.

Siame tyrime taikytas kokybinis sutelktos
grupés tyrimo metodas. Tai yra sékmingas meto-
das siekiant gauti idéjy ir pasitlymy (Cherchill,
2001). Diskusijos vedéjas uzduoda tam tikras
temas (atviro tipo klausimus) ir kartu Zymi tyrimo
dalyviy komentarus. Nagrin¢jama reiskinj siekia-
ma analizuoti atsisakant iSankstiniy teoriniy prie-
laidy, labiau orientuojantis i realios praktinés rep-
rezentanty patirties atskleidimg ir apraSyma bei
gauty duomeny reitingavima. Tai yra gauty unika-
liy, praktine ir profesine tyrimo dalyviy patirtimi
gristy pasisakymu, refleksijy, minciy (teiginiy)
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surangavima pagal iSsakyty teiginiy vertinimo
vidurkius.

Kaip nurodoma mokslingje, metodologi-
néje literatiiroje (Guba, Lincoln, 1994; Miles, Hu-
bertan, 1994; Wouderberg, 1991), sutelktos gru-
pés metodas yra skirtas grupés, kurig sudaro nuo
keleto iki keliolikos nariy (eksperty), nuomonei ir
vertinimams apie tyrin¢jama objekty iSsiaiskinti ir
atskleisti. Diskusija grupéje yra viena i§ jvertini-
mo techniky, kurios déka galima gauti gausios
informacijos (Greenbaum, 1993; Krueger, 1994).
Diskusijos metu jos dalyviai gali i$sakyti savo
mintis, jy atsakymai néra jspraudziami | tam tikrus
rémus, kaip tai jvyksta, pvz., taikant anketavimo
metoda. Sutelktos grupés metu, norint gauti atsa-
kymus i ripimus klausimus, galima keisti pokal-
bio tema, diskusija pakreipti pageidaujama linkme
(Morgan, Krueger 1993).

Kaip teigia Chiu (2003), sutelkta grupé
yra tinkama prieiga nagrinéti, atskleisti jautriems
ir nepatogiems reiskiniams (sensitive and embar-
rassing), egzistuojantiems visuomenéje. Anot
Krueger (1994), sutelkta grupé leidzia gauti pati-
kima nuomoniy konsensusa eksperty diskusijose.
Metodo esm¢ yra gauti kuo daugiau ir {vairesniy
nuomoniy ir teiginiy i§ grupés diskusijose daly-
vaujanciy eksperty, eliminuojant susitarimo tarp
dalyviy galimybes. Jos yra uztikrinamos kvie€iant
i$sisakyti pagal tyrimo vedéjo (moderatoriaus)
parengtas temas visus tyrimo dalyvius, turinCius
praktinés ar teorinés nagrin€¢jamo reiskinio patir-
ties.

Siame tyrime surenkant eksperty grupés
nuomones taip pat laikytasi sisteminiy principy.
Tai labai svarbus §io metodo bruozas, kadangi
uztikrina galimybe surinkti nuomoniy jvairove,
patirties ir kompetencijy ivairiapusiSkuma. Nuo-
moniy spektras analizuojamas (sisteminamas)
pacioje grup¢je, naudojant grupinio pusiau struk-
tiruoto (kadangi pagrindines temas tyrimo vedé-
jas yra parenggs i§ anksto) interviu metoda. Dis-
kusijos vyksta grupéje, kurioje tyrimo vedéjas
kelia atviro tipo probleminius klausimus. Grupés
nariai, t.y. universitety bendruomenés ir sociali-
nio darbo ir socialinés pedagogikos praktikai ir
darbdaviy atstovai, reiskia nuomones, atspindin-
Cias ju placia profesing, socialing, edukacing patir-
t].

I8skirty prasminiy vienety ir nominacijos tu-
rinio kontrole tyrimo metu vykdo ekspertai. Taip
sickiama turimo duomeny objektyvumo. Siame
tyrime jvardyti ir patvirtinti teiginiy, suskirstyty i
grupes pagal semantini panasuma, pavadinimus
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pasitelkta 7 eksperty tarpdisciplininé komanda

(mokslininkai, edukologai ir socialinio darbo

praktikai) i§ Lietuvos. Tai yra 5 vadinamieji vidi-

niai ekspertai (tie asmenys, kurie patys dalyvavo

sutelktos grupés diskusijose) ir 2 iSoriniai eksper-
tai (t.y. asmenys, tiesiogiai nedalyvave diskusijo-
se).

Atlikus tyrima duomeny analizei taikytas
kiekybinis turinio analizés metodas, kuris leido ne
tik iSskirti prasminius (analizés) vienetus, juos
nominuoti, bet ir suskaiCiuoti pagal baly vidur-
kius.

Tyrimo duomeny analizés metu i$skirtos
duomeny grupés (empiriniai referentai) yra trak-
tuojamos kaip teoriniai konstruktai, kurie tampa
nagrinéjamos problemos pagrindinémis asimis,
prasminiais vienetais, igalinanciais jvertinti nagri-
né¢jamo reiskinio struktiira, atlikti kokybing situa-
cijos analiz¢ ir nustatyti poky¢iy kryptinguma,

Be asmeninio tyrimo dalyviy nuomoniy
anonimiskumo, kas yra viena i§ duomeny patiki-
mumo salygy (Kvale, 1996; Zydzianaite, 2001)
(iSsakytos mintys nebuvo personalizuojamos),
sutelktos grupés vedéjas laikesi ir kity etiniy prin-
cipy: 1) tyrimo dalyviai (tyréjai ir reprezentantai)
traktuojami kaip lygiaverCiai nuomonés kiréjai;
b) vartojama ne tiriamyjy, kas nurodo Zemesni
tyrimo dalyviy statusa, o tyrimo dalyviy-eksperty,
kas nurodo pripazintg tyrimo dalyviy statusa, sa-
voka.

Visos diskusijos sutelktoje grupéje vyko
pagal Sia struktiira ir etapiSkuma:

° visy tyrimo dalyviy susipazinimas, tyrimo ir
diskusijy apibiidinimas, etiniy susitikimo
principy ir eigos (tai yra tam tikry pasitlytuy
taisykliy) pristatymas;
probleminiy klausimy iskélimas;

° praktiniy patiréiy, refleksijy ir vertinimy
(empiriniy referenty) pateikimas grupinei
diskusijai;

° visy tyrimo dalyviy i$sakyty praktiniy patir-
¢iy (empiriniy referenty) individualus iver-
tinimas'.

Véliau tyréjai igyvendino dar du tyrimo eta-
pus, tai yra:

1. visy tyrimo dalyviy i§sakyty praktiniy patir-
¢iy (empiriniy referenty) surangavimas pa-
gal individualius jvertinimus (vidurkius);

2. iSsakyty praktiniy patirCiy, refleksiju ir ver-
tinimy (empiriniy referenty) kategorizavi-

! Sumuoti jvertinimai, kai pirmajam pasirinkimui skiriama 3
balai, antrajam — 2, o tre¢iajam — 1 balas.
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mas, grupavimas pagal semantinius (pra-
sminius) ry$ius, jvardijant gautas teiginiy
grupes (kategorijy nominavimas). Tai yra
turinio analizés metodo taikymas pasitel-
kiant 7 eksperty komanda, siekiant duome-
ny objektyvumo.

Sutelktos grupés temos buvo parinktos
remiantis teorinés analizés duomenimis (iSanali-
zavus edukologine, sociologing, vadybing literati-
ra), taip siekiant tarpdisciplininio pozifirio { nagri-
néjamg reiskinj.

Identifikuoti ir sutelktos grupés diskusi-
joms pateiktos Sios diskusijy temos:

° aktualiausios Lietuvos ir Ukrainos socioe-
dukacinés problemos;

° socialiniy pedagoguy ir socialiniy darbuotoju
rengimo proceso stiprybés ir silpnybés;

° svarbiausios socialinio pedagogo ir sociali-
nio darbuotojo kompetencijos, biitinos ab-
solventams.

Duomeny interpretacijos ir analizés prin-
cipai. Kokybiniy tyrimy duomenims apdoroti bu-
vo taikoma:

1)  Detalus atlieckamy tyrimy (sutelktos grupés)
apraSymas: principy, konteksto, struktaros,
veiklos etapy, duomeny rinkimo ir apdoro-
jimo.

2)  Tyrimo metu gauty empiriniy referenty no-
minavimas taikant turinio analizés metodo
principus (7 mokslininky komandos nariai
atliko ekspertini duomeny ivardijima, sie-
kiant uztikrinti patikimumo kriterijus).

3) Tyrimo metu gauty duomeny (empiriniy
referenty) reitingavimas (pagal tyrimo daly-
viy jvardyta svarba nuo 1 iki 3).

Tyrimo metu gauty duomeny (sudaryty
kategorijy) interpretacijos atliktos remiantis keletu
principy ir metodologiniy nuostaty:

° turinio aspektu: duomenys interpretuojami
tiesiogiai, remiantis empirinémis eksperty
iSsakytomis indikacijomis, reprezentuojan-
¢iomis socioedukacings situacijos ivairias
sritis, perspektyvas; analizuojama ne tik
pirmutiné iSoriné duomeny reikSmé, taciau
ieSkomi ir papildomi giluminiai elementai ir
ju sarysiai.

° reitingo aspektu: kadangi visi kintamieji ir
empiriniai referentai buvo tyrimo dalyviy
reitinguoti (buvo praSoma jvardyti tris svar-
biausius socioedukacinés situacijos aspektus
(stiprybes ir silpnybes), sumuoti jvertinimai,
kai pirmajam pasirinkimui skiriama 3 balai,
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antrajam — 2, o tre¢iajam — 1 balas. Tada,
pagal Siuos vertinimus (vidurkius — M) visi
empiriniai referentai sureitinguoti. Tai lei-
dzia tyrimo problemos turini analizuoti pa-
gal intensyvuma.

Tyrimo rezultatai

Socialinio darbo ir socialinés pedagogi-
kos praktiky ir darbdaviy vertinimas. Tyrime
dalyvavo socialinio darbo ir socialinés pedagogi-
kos praktikai i§ Lietuvos (N =27) ir Ukrainos
(N = 22), kurie vertino socialinio darbo ir pedago-
gikos specialisty kompetencijas.

Socialinio darbo ir socialinés pedagogikos
praktikai ir darbdaviai Lietuvoje (zr. 1 lentele) ir

Ukrainoje (zr. 2 lentele) analizavo specialisty ren-
gimo teigiamus ir neigiamus aspektus. Lietuvoje
gana vieningai vertinamas socialiniy darbuotojy
poreikis, kartu pastebimas socialiniy darbuotojy
trikumas, o ypac specialisty, dirbanciy sveikatos,
reabilitacijos ir gerovés srityje. Lietuvos darbda-
viai kaip teigiamg aspekta akcentavo placiy teori-
niy / dalykiniy ziniy, apimanciy ir psichologiniy
ziniy suteikima, praktiniy, kolektyvinio darbo
igidziy ugdyma bei bendrazmogisky savybiy
formavima. Tyrimo dalyviams pasirodé nepakan-
kama studenty atranka pagal orientacijg ir moty-
vacija socialiniam darbui, dél to gali biiti sunku
pasiekti aukstos studiju kokybés. Darbdaviai pa-
geidauty, kad studentams biity daugiau formuoja-
mi bendravimo ir bendradarbiavimo jgiidziai.

1 lentelé
Teigiami ir neigiami aspektai Lietuvos socialiniy darbuotojy rengimo procese (N = 27)
Teigiami Neigiami
Nr. Kintamieji M SD Nr. Kintamieji M SD
j. | Secialiniy darbuotojy reika- |5 | 1. | Komunikabilumo jgadiy stoka 3 0.1
lingumas
2. Kolektyvinis darbas 3 0,1 2. Socialiniy darbuotojy trokumas 3 0,1
3, ;‘r?f;gs teorinés / dalykinés |, go | () 35 3. | Praktiniy jgadziy stoka 2,72 | 0,67
4. Praktinis mokymas 2,43 0,53 4. Nepakankarpa atranka pagal Zmo- 2 0,82
gaus asmenines savybes
5. TolerantiSkumo mokymas 1,5 0,58 5. Studijy kokybé 1,67 0,52
6| psichologinés Zinios 15 | 071 | ¢ | Darbuotoju, dirbanciusveikatosir | 5| 4
geroves srityje, stygius
IS viso: | 2,39 IS viso: | 2,32

Pastaba. M — vidurkis, SD — standartinis nuokrypis.

Vertindami specialisty rengimo teigiamus
ir neigiamus aspektus (zr. 2 lentelg), Ukrainos
socialinio darbo ir socialinés pedagogikos prakti-
kai ir darbdaviai nurodé, kad svarbiausia yra dés-
tytoju kvalifikacija, plataus profilio teoriniy ir
dalykiniy ziniy suteikimas, kam turi jtakos nema-
7a specialisty specializavimosi jvairiais klausimais
ivairove. Kaip teigiama dalyka darbdaviai ivardijo
praktiniy igiidziy formavima, ta¢iau kaip neigiama
aspekta paminéjo, kad studentai gauna pernelyg
daug teorijos, kurios jie néra pakankamai pasiren-
ge¢ realizuoti praktikoje. Kaip neigiami rengimo
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aspektai ivardyti psichologiniy, medicininiy, va-
dybiniy Ziniy trikumas ir tai, kad socialiniai dar-
buotojai néra pakankamai pasirenge dirbti Svieti-
mo sistemoje. Ukrainos socialinio darbo ir socia-
linés pedagogikos praktikai ir darbdaviai ypac
akcentuoja vadybiniy, administraciniy igidziy
svarba, nes socialinis darbuotojas yra palyginti
nauja specialybé Ukrainoje, jos finansavimas gana
menkas, todél mokéjimas ieskoti alternatyviy fi-
nansavimo $altiniy, gebé&jimas isitvirtinti, susikurti
sau darbo vietas vertintas kaip itin aktualus.
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2 lentelé

Teigiami ir neigiami aspektai Ukrainos socialiniy darbuotojy rengimo procese (N = 22)

Teigiami Neigiami
Nr. Kintamieji M SD Nr. Kintamieji M SD
1. Déstytojy kvalifikacija 3 0,1 1. Teorijos perteklius 3 0
2. ZPIISIC;;’S teorinés / dalykinés 2,89 | 033 | 2. | Praktiniyigudziy stoka 233 | 0,65
3. Specialisty jvairové 2 0,1 3. Psichologiniy ziniy trikumas 2.3 0,82
Socialiniy darbuotojy nepasi-
4. Praktinis mokymas 2 0,1 4. rengimas dirbti §vietimo 2,25 0,5
istaigoje
5. Studenty mokslinis darbas 1 0,1 5. Vadybiniy gebéjimy stoka 2,25 0,5
6. Medicininiy Ziniy trikumas 2 1,41
IS viso: | 2,18 IS viso: | 2,26

Lietuvos socialinio darbo ir socialinés pe-
dagogikos praktikai ir darbdaviai, pazymédami
svarbiausias, jy pozitriu, kompetencijas, biitinas
absolventams, akcentavo gebéjima taikyti teorines
ir praktines zinias naudojant socialinio darbo mo-
delius bei metodus. Be to, tai turéty biiti papildyta
psichologinémis Ziniomis, socialiniam darbuotojui

bitinomis asmenybinémis savybémis. Absolven-
tas turi turéti analitiniy gebéjimy, buti komunika-
bilus, nuolat kelti savo kvalifikacija, svarbus pro-
fesinis tobuléjimas, taciau jis turéty biiti papildy-
tas geb¢jimu dalytis patirtimi, taikyti inovacijas
(zr. 3 pav.).

Teisinés bazes zinojimas
Dalijimas patirtimi, profesinis tobuléjimas
Naujoviy taikymas
vertinimas
Socialiniy problemy sprendimy strategijy kdrimas
Psichologinés Zinios
Socialinio darbo metody Zinios
Administravimo, vadybiniai jgadziai
Kritinis mgstymas

Ziniy pritaikymas besikeigian&ioje aplinkoje

B Vidurkis, M

Socioedukaciniy reiskiniy tyrimas, analizavimas, |

‘ 7 1,38

‘ ‘ 71 1,83

‘ ‘ 72 1,78

| | | )

| | | )

‘ ‘ ‘ 3 2,25

| | | | 25

I N E——

I N — —
05 1 15 2 25 3

1 pav. Socialinio darbuotojo ir pedagogo kompetencijos, biitinos absolventams (Lietuvos socialinio darbo ir
socialinés pedagogikos praktiky ir darbdaviy pozitiriu)

Svarbiausiomis kompetencijomis, reika-
lingomis specialistui, Lietuvos darbdaviai jvardijo
gebejima naudoti zinias besikeiCian¢ioje visuo-
menéje, kritiSkai mastyti, taikyti administravimo
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bei vadybinius igtdzius. Absolventui itin svarbu
turéti psichologiniy, teisiniy Ziniy, jsisavinti socia-
linio darbo metody taikyma, taip pat gebéti kurti
naujas socialiniy problemy sprendimo strategijas.
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Lietuvos socialinio darbo ir socialinés pedagogi-
kos praktikai ir darbdaviai taip pat akcentavo ge-
bé&jima organizuoti ir vykdyti mokslinius socioe-
dukacinius tyrimus.

Ukrainos socialinio darbo ir socialinés
pedagogikos praktikai ir darbdaviai kaip svarbiau-
sias ir reikalingiausias specialisto kompetencijas
nurodé komunikabiluma, bendradarbiavimg su
kolegomis, institucijomis, gebéjima identifikuoti

ir spresti problemas savarankiskai ar (ir) koman-
doje. Specialistas privalo turéti socialinio darbo
teoriniy Ziniy, taip pat moketi taikyti tarpdiscipli-
nines medicinines ir psichologines Zinias dirbant
su skirtingo amziaus tarpsnio klientais. Ukrainos
socialinio darbo ir socialinés pedagogikos prakti-
kai ir darbdaviai taip pat pazyméjo kompiuterinio
raStingumo, gebéjimo naudotis interneto techno-
logijomis reik§minguma (Zr. 4 pav.).

Bendravimo, bendradarbiavimo jgadZiai

Socialiniy problemy sprendimy strategijy kdrimas

Socioedukaciniy reiskiniy tyrimas, analizavimas, |

vertinimas

Teisinés bazés zinojimas

Administravimo, vadybiniai jgudZiai

Kompiuterinis rastingumas

Medicininés Zinios

‘ ‘ 15
] | | 10
| | | 25
I —— —
1 | | | | 275
I
1 | | | | | 5
1 1 1 1 1
o o5 1 15 2 25 3 35

2 pav. Socialinio darbuotojo ir pedagogo kompetencijos, biitinos absolventams (Ukrainos socialinio darbo ir
socialines pedagogikos praktiky ir darbdaviy pozitiriu)

Ir Lietuvos, ir Ukrainos darbdaviams
svarbus yra absolventy administravimo, vadybiniy
igidziy valdymas, gebéjimas tirti socioedukaci-
nius reiskinius, kurti socialiniy problemy strategi-
jas bei iSmanyti teisinés bazés niuansus.

AukStyjy mokykly déstytojy Lietuvoje ir
Ukrainoje vertinimas. Tyrime dalyvavo 18 Siau-
liy universiteto ir 16 Kijevo ,,Ukrainos® universi-
teto akademinés bendruomenés nariy, kurie verti-
no socialinio darbo ir pedagogikos specialisty
profesines kompetencijas.

Lietuvos (zr. 3 lentelg) ir Ukrainos (zr. 4
lentelg) universitety akademinés bendruomenés
nariai pateiké specialisty, sprendzianciy socioedu-
kacines problemas, rengimo teigiamus ir neigia-
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mus aspektus: tyrimo dalyviai § Lietuvos, i§saky-
dami savo pozilirj | specialisty rengimo procesa,
kaip teigiamus dalykus ivardijo placiy teoriniy ir
dalykiniy Ziniy suteikima, auksta déstytoju kvali-
fikacija, lanks¢ia studiju sistema, kas leidzia pa-
rengti plataus profilio specialistus, turincius gilias
zinias tiek socialinio darbo profesiniame, tiek
tarpdisciplininiame lygmenyje. Kaip neigiamus
rengimo aspektus jie nurodé dél socialinés politi-
kos, $vietimo sistemos netobulumo vis maz¢jancia
studenty motyvacija, kuri lemia studijy kokybés
maz¢éjima. Specialisty rengimo procese kaip tobu-
lintinas sritis i§skyré studenty medicininiy Ziniy
trilkuma bei didesnio studenty mobilumo siekius.
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3 lentelé

Teigiami ir neigiami aspektai Lietuvos socialiniy darbuotojy rengimo procese (N = 18)

Teigiami Neigiami
Nr. Kintamieji M SD Nr. Kintamieji M SD
1. Plataus profilio specialistai 3 0 l. Mazas mobilumas 3 0
2. Psichologinés zinios 3 0 2. Medicininiy Ziniy trikumas 3 0
3. Gilus teorinis pasirengimas 3 0 3. Programy vienodinimas 3 0
4 1v3'1a'éios teorinés / dalykinés 23 0.52 4 S.tudentuc motyvacijos nebu- 2.5 0,58
Zinios vimas
5. Lanksti studijy sistema 1,7 1,0 5. Socialiné politika 2.4 0,84
6. Déstytojy kvalifikacija 1,3 0,52 6. Studijy kokybé 2 0,89
IS viso: | 2,38 IS viso: | 2,65

Ukrainos aukstojo mokslo — akademinés
bendruomenés — nariai, kaip ir Lietuvos kolegos,
apibiidindami specialisty rengimo procesa, kaip
teigiamus dalykus jvardijo placiy teoriniy ir daly-
kiniy Ziniy suteikima, auksta déstytojy kvalifikaci-
ja. Tyrimo dalyviy i§ Ukrainos vertinimais, Sioje
Salyje iSvystyta materialiné, metodiné bazé, pui-

kiai pritaikyta aplinka studijuoti neijgaliesiems,
daug démesio skiriama studenty moksliniy gebé-
jimy ugdymui. Tyrimo dalyviai nurod¢ tendencija,
jog kasmet | aukstasias mokyklas istoja studenty,
turin¢iy vis maziau mokymosi Ziniy, ir tai lemia
studiju kokybés bei studenty motyvacijos mazéji-
ma.

4 lentelé

Teigiami ir neigiami aspektai Ukrainos socialiniy darbuotojy rengimo procese (N = 16)

Teigiami Neigiami
Nr. Kintamieji M SD Nr. Kintamieji M SD
I. Plata'us profilio specialisty 3 0 1. Silpni abiturientai 3 0
rengimas
Bendravimo, bendradarbiavi- Kompiuterinés technikos
2. S 3 0 2. _ 3 0
mo jgidziai trukumas
3. Pritaikyta aplinka 2,67 0,52 3. Déstytoju darbo salygos 3 0
4. Materialiné, metodiné bazé 2 0,89 4, Praktiniy jgtidZiy stoka 2,75 0,46
5. Déstytojy kvalifikacija 2 0 S. Moksliniy tyrimy bazés stoka 2,5 0,58
6. Studenty mokslinis darbas 1,5 0,58 6. Studenty menka motyvacija 1,75 0,89
IS viso: | 2,36 IS viso: | 2,67

Siauliy ir Kijevo ,,Ukraina® universitety
akademinés bendruomenés nariai kaip itin aktua-
lius specialisty rengimo aspektus nurodé teoriniy
ir praktiniy ziniy suteikima bei tam tikry psicho-
loginiy savybiy, bendravimo ir bendradarbiavimo,
kritinio mastymo jgudziy, siekiant identifikuoti ir
spresti socialines problemas savarankiskai ir (ar)
dirbant komandoje aktualuma.

Lietuvos akademinés bendruomenés na-
riai svarbiausiomis specialisty kompetencijomis
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(zr. 3 pav.) jvardijo gebéjima taikyti kritinio mas-
tymo principus, vykdyti mokslinius, socialinius
tyrimus ir projektus, taikyti inovacijas, kurti socia-
liniy problemy sprendimo strategijas, tobuléti bei
pritaikyti Zinias besikeiCiancioje visuomengje,
puikiai valdant bendravimo, bendradarbiavimo
igiidzius, naudojant profesines, psichologines bei
medicinines Zinias.
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Bendravimo, bendradarbiavimo jgidziai

Ziniy pritaikymas besikeigiangioje aplinkoje

Profesinés veiklos tobulinimas

Naujoviy taikymas

Psichologinés Zinios

Socialiniy problemy sprendimy strategijos

Kritinis mastymas

Socioedukaciniy reiskiniy tyrimas, analizavimas, vertinimas
Medicininés Zinios

Socialiniy projekty vykdymas

B Vidurkis, M

1,5

N NN NN

2,5

2,5

0

\
\
|
5 2 2,5 3 35

3 pav. Socialinio darbuotojo ir pedagogo kompetencijos, biitinos absolventams (Lietuvos akademinés ben-
druomenés nariy poziiiriu) (N = 18)

Absolventas, Ukrainos universitety aka-
deminés bendruomenés nariy vertinimu (Zr. 4
pav.), turéty demonstruoti savo auksta profesiona-
luma tiriamajame darbe kuriant strategijas, taikant

zinias besikei¢iancioje aplinkoje. Bilsimasis spe-
cialistas turéty buti puikiai jvaldes gebéjima kri-
tiskai mastyti, konstruktyviai bendrauti ir bendra-
darbiauti.

Ziniy pritaikymas besikeigian¢ioje aplinkoje

Bendravimo, bendradarbiavimo jgidziai

Kritinis mgstymas

Socioedukaciniy reiskiniy tyrimas, analizavimas,

vertinimas

Profesionalumas

Socialiniy problemy sprendimy strategijos

| | | 2
. \ \ \ )
1 \ \ \ 25
\ \ | \ 2288
1 \ \ \ \ \ 3
1 \ \ \ | \ 3
| | | | |
0 0,5 1 1,5 2 2,5 3 3,5

4 pav. Socialinio darbuotojo kompetencijos, biitinos absolventams (Ukrainos akademinés bendruomenés
nariy pozitriu) (N = 16)

ISvados ir diskusija

e Lietuvos socialinio darbo ir sociali-
nés pedagogikos praktikai gana vieningai jvardija
socialiniy darbuotojy poreiki, kartu pastebimas
socialiniy darbuotojy trikumas, o ypa¢ dirbanciy-
ju sveikatos, reabilitacijos ir gerovés srityje. Lie-
tuvos ir Ukrainos socialinio darbo ir socialinés
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pedagogikos praktikai ir darbdaviai kaip teigiama
aspekta akcentavo placiy teoriniy ir dalykiniy
Ziniy, apimanciy ir psichologiniy ziniy suteikima,
praktiniy, kolektyvinio darbo igiidziy ugdyma bei
bendrazmogisky savybiy formavima.

Lietuvos ir Ukrainos socialinio darbo ir
socialinés pedagogikos praktikai bei darbdaviai
socialines problemas sprendziantj ir socialini ug-
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dyma vykdanti absolventa mato kaip turinti pana-
Sias kompetencijas: analitinius gebéjimus, komu-
nikabiluma, nuolatinj profesijos kélima. Profesinis
tobuléjimas, vertinant Lietuvos ir Ukrainos prak-
tiky pozitriu, skiriasi tuo, kad pastarosios Salies
tyrimo dalyviai labiau akcentavo specialisty kom-
petencijas, susijusias su gebéjimu dalytis patirti-
mi, taikyti inovacijas. Ukrainos, skirtingai nuo
Lietuvos, socialinio darbo ir socialinés pedagogi-
kos praktikai ir darbdaviai pazymeéjo kompiuteri-
nio raStingumo, gebéjimy naudotis interneto te-
chnologijomis svarba busimiems specialistams.
Tyrimo dalyviai i§ abiejy $aliy kaip svarbius nu-
rod¢ ir administravimo, vadybinius igidzius ir
gebéjima tirti socioedukacinius reiSkinius, kurti
socialiniy problemy strategijas bei Zinoti teising
baze.

e  Taikant sutelktos grupés metoda, nu-
statyta, kad tiek Lietuvos, tiek ir Ukrainos univer-
sitety akademinés bendruomenés nariai, iSsaky-
dami savo poziliri i socialiniy darbuotojy ir peda-
gogy rengimo procesa, kaip teigiamus dalykus
ivardijo placiy teoriniy ir dalykiniy Ziniy suteiki-
ma, auks$ta déstytoju kvalifikacija. Ukrainos aka-
deminés bendruomenés nariai pabrézé gerai i§vys-
tyta materialing, metoding baze, puikiai pritaikyta
nejgaliesiems studijuoti aplinka. Kaip silpnybes
ivardijo vis mazéjancia studenty motyvacija, kuri
trukdo studijy kokybés augimui.

Ivardijant absolventui reikalingas kompe-
tencijas tiek Siauliy, tick Kijevo ,,Ukrainos uni-
versiteto akademinés bendruomenés nariy nuo-
moné buvo panaSi: absolventams svarbu turéti
teoriniy, praktiniy ziniy bei tam tikry psichologi-
niy savybiy, bendravimo ir bendradarbiavimo,
kritinio mastymo jgtdziy, siekiant identifikuoti ir
spresti socialines problemas savarankiskai ir (ar)
dirbant komandoje.

Tiek Lietuvos, tiek ir Ukrainos socialiniai
partneriai ir darbdaviai, ir abiejy $aliy akademinés
bendruomenés nariai svarbiausiomis specialisty
kompetencijomis laiko gebéjima taikyti kritinio
mastymo principus, vykdyti mokslinius, sociali-
nius tyrimus ir projektus, taikyti inovacijas, de-
monstruoti savo auksta profesionaluma kuriant
strategijas, tobuléti bei pritaikyti Zinias besikei-
¢ian¢ioje visuomengje, puikiai valdant bendravi-
mo, bendradarbiavimo igiidzius, naudojant profe-
sines, psichologines bei medicinines Zinias.

e Remiantis eksperty — sutelktos gru-
pés tyrimo dalyviy — vertinimais, galima teigti,
kad tiek Lietuvos, tick Ukrainos darbo rinkose yra
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pastebimas socialinio darbo specialisty poreikis:
abiejy Saliy tyrimo dalyviai — studentai, déstytojai
ir praktikai — probleminémis ir reikalaujanciomis
poky¢iy ivardijo ne tik edukacines, bet ir sociali-
nes, sveikatos ir geroves sritis.
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This article presents research data from a focus group attended by Lithuanian and Ukrainian
practitioners, employers of social work and social pedagogy and academic community members of
higher education institutions (N = 83). These are expert assessments of the socio-educational situa-
tion of specialists’ preparation and graduates’ competences in Lithuania and the Ukraine.

The results of the qualitative research — focus group and content analysis — have revealed that
socio-educational problems and challenges both in Lithuania and the Ukraine are similar. They are
influenced by increasing migration, unemployment, poverty, the growth of addictive illnesses, soci-
ety’s passiveness and a reluctance to engage in social participation. Participants of the focus group
(Lithuanian and Ukrainian practitioners, employers of social work and social pedagogy and aca-
demic community members of higher education institutions) highlighted the following positive as-
pects of training social workers and social pedagogues. These were the provision of a broad theoreti-
cal and subject knowledge, the formation of practical skills, and the high qualification status of uni-
versity teachers. Negative aspects of the training were a lack of medical and managerial knowledge
and a failure to assess the prospective specialists’ motivation and professional orientation during the

recruitment and selection process.

Keywords: specialists’ professional competences,, assessments in the focus group.

Introduction

In the recent decade, higher education
progressed from a “national” focus through “re-
gional”, “international” and finally a “global”
orientation. The Bologna process, which focuses
on the cohesion and integration of European uni-
versity studies, and related conventions (The Lis-
bon Strategy, 2000; The Prague Communiqué,
2001; The Salamanca Convention, 2001; The Ber-
lin Communiqué, 2004; The Bergen Commu-
niqué, 2005) seeks to create a harmonisation of
European higher education so that citizens’ em-
ployment possibilities will be expanded not only
at the local and national level but also in the
common European Community. This purports to
increase European economic competitiveness,
determining the international competitiveness of
higher education. In higher education training new
requirements for specialists have been embedded,
particularly emphasising the development of
competences enabling students to compete in the
global labour market and work at international
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levels. Higher education institutions create open
systems for developing relationships and accord-
ingly, on one hand, specialist training has to re-
flect the interests of the institutions, the aims of
academic communities and, on the other hand, to
cooperate with external institutions, organisations
and enterprises that dictate conditions for special-
ists to compete in the labour market.

Both education in the general sense and
higher education, both influence and foster a dy-
namic development of the international economy
(Johnsone and Teferra, 2004). Higher education
also underpins social life, cultural and economic
development and support in the world (Castells,
2001a; Dill and Sporn, 1995; Newman, 2001).
Moreover, the contribution of academic institu-
tions to the development of science and technol-
ogy has been unquestionable for several centuries
(Gibbson, 1994; Guruz, 2003; Scott, 1995).
Therefore, higher education institutions must as-
certain and adapt to the needs of modern society
and respond accordingly. For example they must
live in the market economy (Clark, 1995), be crea-
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tive and innovative (van Vught, 2000), develop
appropriate internal processes, procedures and
structures, and consider what is their new mission
(Detomasi, 1995).

In the opinion of the European Council,
the modernisation of universities is to be related
not only to the success of The Lisbon Strategy but
also to a much broader role “in the increasing
global and knowledge grounded economy” (De-
livering on modernisation agenda for universities,
2006). In this communiqué the European Council
emphasises that universities have a huge scientific
and educational potential but this potential is in-
sufficiently used for the economy, society and
business. Therefore, the Council suggests that
success is determined by things such as; partner-
ships with business communities; graduate com-
petencies that are commensurate with abilities and
competences necessary for the labour market; an
increase of interdisciplinarity; and the enhance-
ment of dialogue with social partners.

In analysing the nuances of social and
educational situations and specialist training in the
Ukraine, it has been identified that seeking to par-
ticipate in European social, economic and other
integration processes, this country increasingly
focuses on such important areas as the education
of the society of the country (Buma ocBita
VYkpainu 1 bononckkuit mporec, 2004).

Forty five European countries, including
the Ukraine, signed the declaration of the Bologna
process. This emphasises the need to ensure Euro-
pean cooperation, quality assurance in higher edu-
cation, the improvement of the quality of the stud-
ies and learning processes, the enhancement of
trust in education and higher education, student
mobility, the compatibility of qualifications and
increased competitiveness in the European system
of education. In the Ukraine the Bologna Declara-
tion was signed at the Bergen conference on 19"
May 2005. It is now implemented officially at
both institutional and national levels.

Ukrainian educational specialists, having
conducted studies on the situation in the country,
(bonmoncekuii mporec: [IpoGmemu MonepHizarii
ocBiTh VYkpaiHu B KOHTeKkcTi bBomoHchkoro
nporecy, 2004), inter alia state that there is a gen-
eral tendency towards a worsening quality of
higher education. This is due to the existence of a
communication gap between teachers, scientists
and employers (or in broader terms: between edu-
cation and the labour market). That is to say that
educationalists fail to take account of the needs of
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the labour market when , creating and implement-
ing study programmes. Higher Education Institu-
tions little consider the needs of the societal con-
text or the labour market, nor do they prepare spe-
cialists who have a broad spectrum of skills ready
for the labour market.(bomoncekmii mporec i
BHUILIA IIKOJIAa YKpainu, 2004).

An experts’ analysis of the current situa-
tion in the Ukraine, (Kommemmis JlepxaBHOi
nporpaMu po3BUTKY ocBitd Ha 2006-2010 poxkwu,
2006) indicates that these shortcomings rooted in
higher education are related to:

° a lack of partnership between universities
and enterprises or organisations;
° poor participation of employers in forming

the curriculum and ensuring that the teach-
ing of young people is suitable for profes-
sional practice;

° the territorial spread of educational institu-
tions (including universities);
° the lack of a defined role for universities in

industry management at the national and re-
gional level.

As stated in The Conception of Education
Development, key issues relevant to the Ukraine
are high quality higher education, the employment
of university graduates and participation in the
country’s labour market. This can be achieved
through partnership between higher education and
scientific institutions, the implementation of flexi-
ble curricula and information technologies and
teaching according to the Bologna Declaration
provisions, and enterprises. Strategic documents
of higher education indicate other key ways of
solving problems, which are related to World Fo-
rums in Dakar (1999), Paris (1998), Seoul (1999),
and the implementation of The Bologna Declara-
tion through active participation in international
projects and programmes.

Thus, this research posed the following
questions: What is the socio-educational situation
in Lithuania and the Ukraine? How do Lithuanian
and Ukrainian specialists — academic community
members and practitioners, employers of social
work and social pedagogy — assess the prepara-
tion of specialists providing social and educa-
tional support? What features and competences
should be characteristic of prospective specialists
(graduates)?

Research subject: assessments of the
socio-educational situation, the preparation of
specialists and the competences required of
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graduates’ in Lithuania and the Ukraine as seen by
the academic community of higher education in-
stitutions and social partners.

Research aim: to ascertain an assessment
of the socio-educational situation, specialist
preparation and graduate competences in Lithua-
nia and the Ukraine as made by the academic
community of higher education institutions and
social partners.

Research tasks:

1. Applying the focus group method, to ascer-
tain the most relevant socio-educational
problems, specialists’ preparation for their
professional activities and their compe-
tences in Lithuania and the Ukraine accord-
ing to assessments of social work and peda-
gogic practitioners and employers.

2. Applying the focus group method, to ascer-
tain the most relevant socio-educational
problems, specialists’ preparation for pro-
fessional activities and their competences in
Lithuania and the Ukraine according to as-
sessments of academic community mem-
bers.

3. Having conducted individual assessments of
research participants’ practical experiences,
applying the content analysis method, to
group them according to semantic relations
and name the obtained groups of statements.

Research Sample

The research employed the principles of
drawing up a convenience sample, following the
approach that research participants would have
academic and practical experience in the area of
solving social problems and education in Lithua-
nia and the Ukraine. The research sample (of the
focus group) consisted of: practitioners and em-
ployers in social work and social pedagogy of
Lithuania (N =27), members of the academic
community of Siauliai university (N = 18), practi-
tioners and employers in social work and social
pedagogy of the Ukraine (N =22) and members
of the academic community of Kiev Open Inter-
national  University of Human Development
“Ukraina” (N =16). In total the qualitative re-
search was attended by 83 respondents (N = 83)
from Lithuania and the Ukraine. Focus group ses-
sions were conducted over 2 days of 4 hours each
thereby totalling 8 hours.
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Research Methodology

The research employs a qualitative meth-
odology of social research, which in research lit-
erature (Chiu, 2003; David, Sutton, 2004) is
treated as favourable to interpret and understand a
phenomenon, to disclose causalities and to ana-
lyse the research results in the discussion. Qualita-
tive research enables researchers to receive versa-
tile information about the phenomenon of interest
(subject, phenomenon), to find out unique facts
and to demonstrate them. Qualitative research
aims not to measure but to understand meanings
that people attribute to social phenomena.

This research employed the qualitative
method of a focus group. This is a successful
method, seeking to receive ideas and offers (Cher-
chill, 2001). A focus group involves a group dis-
cussion conducted by the moderator. He/she gives
topics often using open questions and at the same
time notes down the research participants’ com-
ments. The purpose is to analyse the researched
phenomenon without using preconceived theoreti-
cal assumptions. The orientation is more towards
a disclosure and description of representatives’
actual practical experience and a ranking of data.
For example the ranking of unique perspectives,
reflections, ideas (statements), grounded in the
research participants’ practical and professional
experiences, according to the means of assessment
of said statements.

As indicated in scientific, methodological
literature (Guba, Lincoln, 1994; Miles, Hubertan,
1994; Wouderberg, 1991), the focus group
method is intended to find out and disclose the
opinions and assessments of the group. A focus
group may consist of up to a dozen members who
will have expert knowledge about the subject un-
der research The group discussion forms one of
the assessment techniques, promoting the obtain-
ing of abundant information (Greenbaum, 1993;
Krueger, 1994). During the discussion participants
can express their free ideas, their answers are not
squeezed into certain frames as with the question-
naire method. In the focus group, whilst looking
for answers to questions we are concerned with,
we can change the topic of the conversation and
direct the discussion in the desirable direction
(Morgan, Krueger 1993).

According to Chiu (2003), the focus
group is a suitable approach to analyse and dis-
close sensitive and embarrassing phenomena ex-
isting in society. According to Krueger (1994), the
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focus group allows for a reliable consensus of
opinions in the experts’ discussion. The essence of
the method is to obtain as many diverse opinions
and statements as possible from experts who par-
ticipate in group discussions, eliminating the pos-
sibilities of agreement between participants. This
is ensured by inviting research participants who
have practical or theoretical experience of the
subject under debate to speak about the topics
prepared by the research moderator.

In collecting the opinions of the experts in
this research systematic principles were followed.
This is a very important feature of the method
because it ensures that diverse opinions and versa-
tility of experience and competences are contrib-
uted. The spectrum of opinions is analysed (struc-
tured) in the actual group, using a group semi-
structured interview method because the modera-
tor prepares main topics in advance. Discussions
take place in the group, in which the moderator
raises open-ended problem questions. The group
members, i.e., university community and practi-
tioners, employers of social work and social peda-
gogy express their opinions, reflecting upon their
broad professional, social and educational experi-
ences.

Objectivity is achieved through an expert
analysis of the thematic content of the data. The
titles of statements having been grouped accord-
ing to their semantic similarity were named and
confirmed by 7 experts from an interdisciplinary
team (scientists, educologists, social work practi-
tioners) from Lithuania. These are so-called inter-
nal experts (as they had participated in the focus
group discussions) and 2 external experts (i.e.
persons who directly did not participate in the
discussions).

Having carried out the research, data was
analysed applying the quantitative content analy-
sis method. This enabled the identification of no-
tional units (of the analysis), a semantic nomina-
tion and a mean calculation.

Data groups (empirical referents) that
were identified during the analysis were treated as
theoretical constructs and these became key axes
and named themes enabling an evaluation of the
constituant structure of the analysed phenomenon.
Thus a qualitative analysis of the situation enabled
a guide as to the direction for change.

In addition to the anonymity of the re-
search participants’ personal opinions, which is
one of the conditions of data reliability (Kvale,
1996; Zydzitnaité, 2001) (said ideas were not
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personalised), the group moderator also observed
other ethical principles: 1) research participants
(researchers and representatives) were treated as
equal creators of opinions; b) the concept of re-
search participants as experts, indicated the ac-
knowledged status they held within the work, and
not as respondents which may indicate a lower
status of research participants.

All discussions in the focus group took
place according to the following structure and
stages:

° the research participants were fully ac-
quainted with the research description and
form of discussions, the ethical principles
and process of meeting was explained and
rules shared

° participation in the raising of problem ques-
tions;
° presentation of practical experiences, reflec-

tions and assessments (empirical referents)
for the group discussion;

° individual assessment of practical experi-
ences (empirical referents) given by all re-
search participants’.

Later researchers implemented two other
stages of the research:

1. Ranking of practical experiences (empirical
referents) expressed by all research partici-
pants according to individual assessments
(means);

2. Categorisation of practical experiences,
reflections and assessments (empirical ref-
erents), grouping according to semantic (no-
tional) relations, naming of thematic groups
of statements (nomination of categories).
Using the content analysis method, 7 team
experts achieved objectivity of the data.

Topics for the focus group were chosen
on the basis of a theoretical analysis of the data

(having analysed educological, sociological and

managerial literature), and through an interdisci-

plinary approach.
The following topics for discussion in the
focus group were identified and presented:

° The most relevant socio-educational prob-
lems of Lithuania and the Ukraine;

° Strengths and weaknesses of the process of
training social pedagogues and social work-
ers;

! Assessments were added, when the first choice was given 3
points, the second — 2, and the third — 1 point.
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° The most important competences of the
social pedagogue and social worker, neces-
sary for graduates.

Principles of data interpretation and
analysis. To process qualitative research data the
following was applied:

1) A detailed description of the research
(of the focus group): of principles,
context, structure, activity stages, data
collection and processing.

2)  Naming of the empirical referents ob-
tained during the research, applying
principles of the content analysis
method (7 members of the scientific
team carried out expert data naming,
in order to ensure reliability).

3)  Ranking of the data (empirical refer-
ents) obtained during the research
(according to the importance named
by the research participants from 1 to
3).

An interpretation of the data (drawn up
categories) that was obtained during the research
was carried out based on several principles and
methodological approaches:

° in the aspect of content: the data was inter-
preted directly, based on the empirical indi-
cations identified by the experts who repre-
sented various areas and perspectives of the
socio-educational situation. In addition to
the analysis of the initial external meaning
of the data, additional deeper elements and
their relationships were sought.

° in the aspect of ranking: all variables and
empirical referents were ranked by research
participants (they were asked to name the
three most important aspects of the socio-
educational situation (strengths and weak-

nesses), assessments were added when the
first choice was given 3 points, the second —
2, and the third — 1 point. Then, based on
these assessments (means), all empirical
referents were ranked. This enabled an
analysis of the content of the research prob-
lem according to its intensity.

Research Results

Practitioners and employers of social
work and social pedagogy. The research was at-
tended by practitioners of social work and social
pedagogy from Lithuania (N =27) and the

Ukraine (N =22), who described the most rele-
vant socioeducational problems and the prepara-
tion needed for their professional activities and
competences.

Practitioners and employers of social
work and social pedagogy of Lithuania (see Table
1) and the Ukraine (see Table 2) analysed positive
and negative aspects of specialist training. In
Lithuania there is a lack of social workers and
particularly of specialists working in the area of
health, rehabilitation and welfare. In a positive
vein Lithuanian employers identified provision
with broad theoretical and subject knowledge,
encompassing provision with psychological
knowledge, development of practical, collective
work skills and with the formation of general hu-
man features. Research participants thought that
using a student selection method according to
orientation and motivation to do social work was
insufficient; for this reason it could be difficult to
achieve a high level of study. Employers would
prefer that students communication and coopera-
tion skills were better developed.

Table 1

Positive and Negative Aspects in the Process of Training Social Workers in Lithuania (N =27)

Positive Negative

No. Variables M SD No. Variables M SD
1. Demand of social workers 3 0.1 1. Lack of communication skills 3 0.1
2. Collective work 3 0.1 2. Lack of social workers 3 0.1
3. | Broad theoretical/subject 288 | 035 3. | Lack of practical skills 272 | 067

knowledge
4. | Practical teaching 243 | 0.53 4, | Insufficient selection according to 2 0.82
personal features
5. Teaching tolerance 1.5 0.58 5. Quality of studies 1.67 0.52
. Lack of employees working in the
6. Psychological knowledge 1.5 0.71 6. arca of health and welfare 1.5 0.70
In total: 2.39 In total: 2.32
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In the Ukrainian contingent, practitioners
and employers of social work and social peda-
gogues indicated that the qualifications of univer-
sity teachers, provision of a broad theoretical and
subject knowledge and which is significantly in-
fluenced by a diversity of specialisations were
most important. Employers named the develop-
ment of practical skills as a positive aspect but
they also mentioned negatively that students re-
ceived too much theoretical knowledge and were
insufficiently prepared to implement it practically.
Among the negative aspects the lack of psycho-

logical, medical and managerial knowledge were
named as well as the fact that social workers are
insufficiently prepared to work within the educa-
tional system. Ukrainian practitioners and em-
ployers of social work and social pedagogues par-
ticularly emphasised the importance of managerial
and administrative skills. This is because the spe-
ciality of a social worker is rather new in the
Ukraine Funding for such posts is poor; and the
ability to look for alternative funding sources, and
to be skilled in job creation were assessed as par-
ticularly relevant.

Table 2

Positive and Negative Aspects in the Process of Training Social Workers in Ukraine (N = 22)

Positive Negative
No. Variables M SD No. Variables M SD
1. g:r‘lve““y teachers” qualifica- 3 0.1 1. | Surplus of theory 3 0
2. eB(;g:d theoretical/subject knowl- | g9 | 33 2. | Lack of practical skills 233 | 0.65
3. | Specialists’ diversity 2 0.1 3. engi‘ of psychological knowl- 23 | 082
Non-preparation of social work-
4. Practical teaching 2 0.1 4. ers to work in the educational 2.25 0.5
institution
S. Students’ research work 1 0.1 S. Lack of managerial abilities 2.25 0.5
6. Lack of medical knowledge 2 1.41
In total: | 2.18 | In total: 2.26

Practitioners and employers of social
work and social pedagogues in Lithuania, noted
the ability to apply theoretical and practical
knowledge using social work models and methods
as being most important competences necessary
for graduates. This should also be supplemented
with psychological knowledge and personal skills
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and aptitudes necessary for asocial worker. The
graduate should have analytical abilities, be com-
municative and continuously seek to improve
his/her qualification. Professional development is
important but it should be supplemented by an
ability to share experiences and apply innovations.
(see Fig. 1.)
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Fig. 1. Social Worker’s and Pedagogue’s Competences Necessary for Graduates (from the Standpoint of
Practitioners and Employers of Social Work and Social Pedagogy of Lithuania)

Lithuanian employers stated that among
the most important competences necessary within
this field was the ability to use knowledge in the
midst of societal change, to think critically, and
apply administrative and managerial skills. It is
particularly important for the graduate to have
psychological and legal knowledge and to master
the application of social work methods. Addition-
ally they should be able to create new strategies
for solving social problems. Lithuanian practitio-
ners and employers of social work and social
pedagogy also emphasised the ability to organise
and implement scientific socio-educational re-
search.

Practitioners and employers of social
work and social pedagogy of the Ukraine indi-
cated sociability, cooperation with colleagues and
institutions, the ability to identify and solve prob-
lems autonomously or in a team as the specialist’s
most important and necessary competences. The
specialist has to have theoretical knowledge of
social work and also has to be able to apply inter-
disciplinary medical and psychological knowl-
edge, and to work generically with clients of dif-
ferent ages. Practitioners and employers of social
work and social pedagogy of the Ukraine also
indicated having abilities of computer literacy and
the use of internet technologies (see Fig. 2.).

Communication and cooperation skills

Creation of strategies for solving social problems

Research, analysis, assessment of socioeducational |

phenomena

Knowledge of legal framework

Administrative, managerial skills

Computer literacy

Medical knowledge

B Mean, M
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Fig. 2. Social Worker’s and Pedagogue’s Competences Necessary for Graduates (from the Standpoint of
Practitioners and Employers of Social Work and Social Pedagogy of the Ukraine)

95



SPECTALUSIS UGDYMAS 2012 1 (26)

Both Lithuanian and Ukrainian employers
acknowledged that administrative, managerial
skills of graduates, the ability to research so-
cioeducational phenomena, create strategies for
solving social problems and a knowledge of the
nuances of the legal framework are important.

University teachers of higher education
institutions in Lithuania and the Ukraine. The
research was attended by 18 members of the aca-
demic community from Siauliai university and 16,
from Kiev “Ukraine” university, who described
the main social and educational problems, the
preparation needed for professional activities and
competency skills of specialists .

The academic community members of
Lithuanian (see Table 3) and Ukrainian (see Table
4) universities presented positive and negative
aspects of training necessary for specialists who

solve socio-educational problems. The research
participants from Lithuania, expressing their atti-
tude to the training process of specialists, named
provision with a broad theoretical and subject
knowledge, university teachers who had a high
educational level and the development of flexible
systems of study as positive aspects. These as-
pects enabled the prepararation of broad profile
specialists who have a deep knowledge both at the
professional and interdisciplinary level of social
work. Among the negative aspects they named
students’ who have continuously decreasing moti-
vation. This is thought to stem from imperfect
social policy and an education system and which
does not offer good quality studies. Areas to be
included are medical knowledge and the encour-
agement of students to undertake higher degree
level studies.

Table 3

Positive and Negative Aspects in Social Workers’ Training Process in Lithuania (N = 18)

Positive Negative

No. Variables M SD No. Variables M SD
1. Broad profile specialists 3 0 1. Low mobility 3 0
2. Psychological knowledge 3 0 2. Lack of medical knowledge 3 0
3. Deep theoretical preparation 3 0 3. Unification of study programmes 3 0
4. Broad theoretical/subject knowledge 2.3 0.52 4. Absence of students’ motivation 2.5 0.58
5. Flexible system of studies 1.7 1.0 5. Social policy 2.4 0.84
6. University teachers’ qualification 1.3 0.52 6. Quality of studies 2 0.89

In total: | 2.38 In total: | 2.65

Members of the Ukrainian higher educa-
tion academic community also named provision
with broad theoretical and subject knowledge and
a higher qualification level of university teachers
as positive aspects. The Ukrainian research par-
ticipants stated that material and methodical re-
sources are well developed in their country, the

environment is well adjusted for disabled stu-
dents, and much attention is being paid to the de-
velopment of students’ research abilities. Re-
search participants indicated the tendency that
each year the students entering university are less
learned and this impacts on the quality of studies
negatively and decreases student motivation.

Table 4

Positive and Negative Aspects in Social Workers’ Training Process in Ukraine (N = 16)

Positive Negative

No. Variables M SD No. Variables M SD
1. Preparation of broad profile specialists 3 0 1. Week school graduates 3 0
2. Communication and cooperation skills 3 0 2. Lack of computer equipment 3 0
3. Adjusted environment 2.67 | 0.52 3. University teachers’ work conditions 3 0
4. Material and methodical resources 2 0.89 4. Lack of practical skills 2.75 | 0.46
5. University teachers’ qualification 2 0 5. Lack of scientific research resources 2.5 | 0.58
6. Students’ research work 1.5 0.58 6. Students’ low motivation 1.75 | 0.89

In total: | 2.36 In total: | 2.67
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There was consensus amongst the aca-
demic community members of Siauliai and Kiev
“Ukraina” universities who indicated that theo-
retical and practical knowledge is particularly
relevant to the specialists training. They also
noted the relevance of certain psychological fea-
tures, communication and cooperation, critical
thinking skills, the identification and solving of
social problems autonomously or in a team.

Lithuanian academic community mem-
bers (see Fig. 3) named the ability to apply critical

thinking principles, conduct social scientific re-
search and undertake projects, apply innovations,
create strategies for solving social problems, im-
prove and apply knowledge in the context of so-
cietal change. Additionally they should employ
communication and cooperation skills, using pro-
fessional, psychological and medical knowledge,
and these were seen as the most important compe-
tences.

Communication and cooperation skills
Application of knowledge in the changing environment
Improvement of professional activities
Application of novelties
Psychological knowledge
Strategies for solving social problems
Critical thinking
phenomena
Medical knowledge

Implementation of social projects

Research, analysis, assessment of socioeducational |
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Fig. 3. Social Worker’s and Pedagogue’s Competences Necessary for Graduates (from the Standpoint of the
Academic Community Members of Lithuania)

According to academic community mem-
bers of Ukrainian universities (see Fig. 4), the
graduate should demonstrate his/her high profes-
sionalism in strategy creation, research work and

the application of knowledge in a changing envi-
ronment. The prospective specialist should have a
well mastered ability to think critically, construc-
tively communicate and cooperate.

Application of knowledge in the changing environment
Communication and cooperation skills

Critical thinking

Research, analysis, assessment of socioeducational
phenomena

Professionalism

Strategies for solving social problems

1 \ \ | )
1 \ \ \ 25
1 \ \ | \ _
1 \ \ | \ \ 5
1 \ \ \ | \ 3
1 1 1 1 1
0 0,5 1 1,5 2 2,5 3 3,5

Fig. 4. Social Worker’s Competences Necessary for Graduates (from the Standpoint of Academic Commu-
nity Members of the Ukraine) (N = 16)
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Conclusions and Discussion

e  Through applying a focus group
method, it has been identified that similar social
problems exist in Lithuania and the Ukraine: so-
cial partners and employers are worried about the
increasing unemployment rate, gaps in social pol-
icy, poverty, society’s passiveness, and restric-
tions in social participation. In Lithuania there are
a growing number of immigrants and children left
by immigrants who lack a quality education. The
Ukraine encounters society’s passiveness, there is
a lack of multi-disciplinary cooperation and a pro-
liferation of a dominating medical approach to-
wards disabled persons.

In Lithuania there is an overall view of the
demand for social workers and at the same time a
lack of social workers, particularly those working
in the area of health, rehabilitation and welfare.
Lithuanian and Ukrainian practitioners and em-
ployers of social work and social pedagogy em-
phasised that provision within a broad theoretical
and subject knowledge, encompassing psycho-
logical knowledge, the development of practical,
collective work skills and the formation of general
communication features, as positive aspects.

The same practitioners and employers
maintained that the graduate solving social prob-
lems and carrying out social education has similar
competences: analytical abilities, sociability and
continuous professional development. In the opin-
ion of the Lithuanian and Ukrainian practitioners
professional development differs by the fact that
the Ukrainian research participants put more em-
phasis on specialists’ competences related to the
ability to share experiences and apply innovations.
Alternatively from Lithuania, Ukrainian practitio-
ners and employers of social work and social
pedagogy noted the importance of computer liter-
acy and the ability to use internet technologies.
Research participants of both countries noted ad-
ministrative, managerial skills, the ability to ex-
plore socio-educational phenomena, create strate-
gies for solving social problems and a knowledge
of the legal framework as important.

e  Applying the focus group method, it
has been identified that the academic community
members of both Lithuanian and Ukrainian uni-
versities, expressing their approach to the process
of training social workers and pedagogues, named
provision with broad theoretical and subject
knowledge and high qualification of university
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teachers as positive phenomena. Members of
Ukrainian academic community emphasised well-
developed material and methodical resources and
an environment that is well adjusted for disabled
students. As to the weaknesses, they named a de-
creasing trend in student motivation that hinders
the improvement of the quality of their studies.

As far as competences necessary for the
graduate are concerned, members of the academic
communities of both Siauliai and Kiev “Ukraine”
universities had similar opinions: it is important
that graduates should have theoretical, practical
knowledge and certain psychological features,
communication, cooperation and critical thinking
skills in order to identify and solve social prob-
lems autonomously and/or through working in a
team.

Both Lithuanian and Ukrainian academic
community members, like social partners and em-
ployers, think that vital competences for special-
ists are the ability to apply critical thinking princi-
ples, carry out scientific social research and pro-
jects, apply innovations, demonstrate a high pro-
fessionalism in strategy creation, improve and
apply knowledge in the context of societal change,
expertly employ communication and cooperation
skills, using professional, psychological and
medical knowledge.

e Based on the assessments of experts
— research participants of the focus group — it can
be stated that there is a demand for social work
specialists in the labour markets of both Lithuania
and the Ukraine: research participants of both
countries — students, university teachers and prac-
titioners — named not only educational but also
social, health and welfare areas as problematic
and requiring changes.
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