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Straipsnyje analizuojamos meninés veiklos elementy panaudojimo galimybés, ugdant ikimo-

kyklinio amziaus mik¢iojancius vaikus. Atlikta teoriné ikimokyklinio amziaus mik¢iojanciy vaiky
ugdymo menine veikla analizé parodé, kad mik¢iojantiems vaikams neretai sunku zodziais iSreiksti
savo mintis, poreikius, emocijas ir jausmus. Bendraudami jie dazniausiai kalba trumpais sakiniais,
retai inicijuoja pokalbi. Kiirybinis procesas skatina miké&iojanciy vaiky spontaniskuma, o kiirybinés
iniciatyvos skatinimas suteikia teigiamy emocijy bei skatina pasitikéjima savimi. Mik¢iojantysis, pa-
jutes sekme tam tikroje veikloje, geriau jauciasi ir lengviau bendrauja. Buvo atliktas veiklos tyrimas,
kurio tikslas — istirti ir atskleisti muzikinés veiklos ir vaidybos elementy taikymo galimybes, dirbant
su mikc¢iojanciais ikimokyklinio amziaus vaikais. Empirinéje dalyje nagrinéjami ikimokyklinio am-
ziaus vaiky miké¢iojimo poky¢iai, taikant parengta meninés veiklos bei sklandaus kalbéjimo ugdymo
programa, kurios pagrindines dalis sudaro muzikinés veiksenos bei vaidmeniniai zaidimai.

Esminiai ZodZiai: ikimokyklinio amzZiaus vaikai, mikciojimas, logopedai, sklandaus kalbéjimo

Ivadas

Lietuvoje taikomos jvairios mik¢iojimo
iveikimo metodikos: mik¢iojimo nevengimo tera-
pija (Dell, 2000), laipsniskas per¢jimas nuo lydi-
mosios prie savarankiSskos spontaniskos kalbos;
laipsniskas peréjimas nuo atskiry kiino daliy prie
viso kiino relaksacijos, nuo bendravimo trumpo-
mis frazémis prie bendravimo iSpléstomis frazé-
mis, laipsniskas peré¢jimas nuo situacinés prie
kontekstinés kalbos (Ivoskuviené, 1999). Siekiant
iveikti ikimokyklinio amziaus vaiky mik¢iojima,
gali buti taikoma ir Zaidimy terapija (Skaisgirieng,
1997).

Misy Salyje mik¢iojimo jveikimo procese
retai taikoma vaidyba. Kazragyté (2011) teigia,
kad vaidyba naudinga integruoti i kompleksines
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logopedines pratybas, itraukiant ugdytiniy tévus ir
pedagogus. Manoma, kad vaidybos elementy tai-
kymas gali turéti teigiamos itakos mokant sklan-
dziai kalbéti ir taikant igiidzius kasdieninése gy-
venimo situacijose. Daugelis mikciojanciujy, tai-
kydami sklandaus kalbéjimo jgudzius realiose
situacijose, susiduria su jvairiais sunkumais. Gre-
gory (2000) nurodo, kad sklandaus kalbgjimo igii-
dziy perkélimas yra sudétingesnis procesas nei
iSmokty techniky taikymas kasdienéje aplinkoje.
Kalbédamas su bendraamziais, $eimos nariais ar
pedagogais, vaikas kuria naujus bendravimo mo-
delius. Williams (1996) pabrézia, kad perkélimo
etape vaikas mokosi jveikti kalbéjimo ir bendra-
vimo sunkumus besikei¢iancioje komunikacingje
saveikoje. Sklandaus kalbéjimo jgudziy generali-
zacija turi biiti vertinama kaip perkélimo — kiirimo
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procesas, kurio metu mikciojantysis mokosi
sklandziai kalbéti ir konstruktyviai priimti skirtin-
gas kalbines situacijas. Sékminga iSmokty igiidziy
perkélimg padeda uztikrinti laipsniskai sunkina-
mos kalbinés uzduotys bei vaidmeniniai zaidimai
(Shapiro, 1999).

Tyrimo objektas — meninés veiklos ele-
menty taikymas mik¢iojimui jveikti.

Dalykas — muzikos ir vaidybos elementy
(vaidmeniniy zaidimy) taikymas ikimokyklinio
amziaus mikc¢iojanciy vaiky ugdymo procese.

Tyrimo tikslas — istirti ir atskleisti muzi-
kinés veiklos ir vaidybos elementy taikymo gali-
mybes, dirbant su mik¢iojanciais ikimokyklinio
amziaus vaikais.

Tyrimo uZdaviniai: 1) taikant teoring
analizg, atskleisti logopedinés pagalbos strategi-
jas, mik¢iojimo {veikimo buidus ir metodus, pa-
gristi muzikiniy veikseny ir vaidybos elementy
panaudojimo reikSme, siekiant jveikti mikc¢iojan-
¢iy vaiky kalbéjimo nesklandumus; 2) remiantis
veiklos tyrimo metodu, sudaryti mikéiojanciy vai-
ky ugdymo menine veikla programg; 3) atlikti
mik¢iojanciy vaiky ugdymo menine veikla koky-
binj tyrima ir iSanalizuoti tyrimo rezultatus; 4)
atlikus veiklos tyrima, tévy apklausa, apdoroti
tyrimo duomenis ir apibendrinti rezultatus.

Hipotezé — muzikin¢ veikla bei vaidybos
elementy panaudojimas logopediniame darbe tei-
giamai veikia ikimokyklinio amziaus mikciojan-
¢iy vaiky sklandy kalbéjima, padeda susvelninti /
iveikti neigiamas emocijas.

Tiriamieji. Pagrindiniai tyrimo dalyviy
atrankos kriterijai: ikimokyklinis amzius, sklan-
daus kalbéjimo sutrikimas (mikciojimas).

Tyrime dalyvavo 13 ikimokyklinio am-
ziaus mikc¢iojanciy vaiky (5 mergaités ir 8 berniu-
kai), kuriems diagnozuota neuroziné mikciojimo
forma. Kai kuriems mik¢iojantiems vaikams nu-
statytas ir kalbos neissivystymas, fonetiniai ar fo-
nologiniai kalbos sutrikimai. Tyrimo dalyviy am-
zius 3—6 metai. Visi tiriamieji buvo suskirstyti i
dvi grupes: 3—4 m. ir 5-6 m. amziaus mik¢iojan-
Cius vaikus.

Metodologija ir metodai: pedagoginés,
psichologinés literattros, ikimokyklinio ugdymo
dokumenty ir programy analizé, dokumenty anali-
7€, pusiau strukttruota anketiné apklausa tévams,
aprasomieji kokybiniai vieno atvejo tyrimai (atve-
jo analiz¢), veiklos tyrimas.

Veiklos tyrimas buvo atliktas, remiantis
sudaryta meninés veiklos ir sklandaus kalbéjimo
ugdymo programos struktiira. Programos gairés
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sudarytos, atsizvelgiant { ikimokyklinio amziaus
mik¢iojanciy vaiky amziy, gebéjimus ir pomégius.
Mik¢iojanciy ikimokyklinio amziaus vaiky meni-
nés veiklos programa sudaryta, remiantis vaiky
darzeliy programa ,,Vérinélis®, atsizvelgiant { sa-
vaités tema bei darzelio veiklos struktiira. Meni-
nés veiklos ugdymo programa susideda i§ dvieju
daliy: I dalis — muzikinés veiklos strukttira (Sia
dalj sudaro etapai: muzikos klausymas, logopedi-
né ritmika, raumeny atpalaidavimo ir kvépavimo
pratimai, supazindinimas su muzikos instrumen-
tais (muzikos kiiryba);

II dalis — vaidybos elementy taikymo
veiklos struktiira (pagrindiniai tikslai — padéti vai-
kams nugaléti baime, skatinti pasitikéjima savimi,
formuoti bendravimo jgudzius).

Vaidybos gebéjimai buvo vertinami nati-
ralios komunikacinés situacijos salygomis, skati-
nant atlikti jvairias uzduotis — pirStukiniy Zaidimy
vaidinimai, pasaky, pasakojimy inscenizavimas,
situacijy improvizavimas. Antroje programos da-
lyje uzduotys pateikiamos sunkéjancia tvarka.
Pradzioje buvo pateikiamos uzduotys, skatinan-
¢ios modeliuoti, o véliau vaikai buvo mokomi
persikiinyti kiirybiniame zaidime, siekiant perkelti
naujus igidzius | spontaniska kalba, igyti laisvu-
ma bendraujant, iveikti varzymasi ir drovuma.
Tiek pradinio, tiek baigiamojo vertinimo metu
vaikams buvo pateikiamos trys uzduotys, kurios
leido jvertinti mik¢iojanciy vaiky smulkiosios mo-
torikos gebéjimus (pirStuky zaidimai pagal eilé-
raStukus, daineles, trumpas pasakéles), vaidini-
mai — zaidimai su buitiniais elementais (realiy
situacijy, patirty ispudziy, ivykiy ar iSgyvenimy
perteikimas), pasaky inscenizavimo uzduotys.

Mik¢iojanciy vaiky gebéjimy vertini-
mas

Veiklos tyrimo pradZzioje ir pabaigoje bu-
vo lyginami ir analizuojami mikc¢iojanciy vaiky
muzikiniai, vaidybos, kalbé&jimo ir bendravimo
gebéjimai.

1) Muzikiniy gebéjimy vertinimas buvo suskirsty-
tas i 4 lygius (1 lygis — Zemas; 2 lygis — patenki-
namas, 3 lygis — pagrindinis, 4 lygis — aukstesny-
sis). Vertinamos pagrindinés muzikinés veikse-
nos: muzikos klausymas, logopediné ritmika,
raumeny atpalaidavimas, muzikos kiiryba (groji-
mas vaikiskais instrumentais), kvépavimas;

2) vaidybos gebéjimams nustatyti buvo naudojami
tam tikri pasiekimy lygiai (remiantis Kazragyte,
2008): 1 lygis (zemas), 2 lygis (patenkinamas), 3
lygis (pagrindinis) ir 4 lygis (aukstesnysis);
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3) kalbiniy gebéjimy vertinimas. Kiekvieno tiria-
mojo kalb&jimas buvo jvertintas remiantis SeSiais
kalbos vertinimo kriterijais: kalbéjimo sklandu-
mas, kalbéjimo tempas, kalbos suvokimas (laisvas
ir struktiiruotas pokalbis), ekspresyvioji kalba,
kalbinis elgesys.

Mikciojanciy
vaiky apibiidinimas

Ikimokykliniame amziuje mik¢iojimo in-
tensyvumas kinta jvairiose kalbinése situacijose,
atsizvelgiant i vaiko emocine biukle, kalbos sudé-
tinguma. Mik¢iojimo pradZioje dazniausiai atsi-
randa kartojimy, kurie budingi ir sklandZziai kal-
bantiems ikimokyklinio amZziaus vaikams, todé¢l
identifikuoti mik¢iojima Siame amziaus tarpsnyje
yra sudétinga (Conture, 2001; Gregory, 2003;
Yairi, Ambrose, 2004). Praéjus keleriems metams
nuo mik¢iojimo pradzios, mikéiojanciy vaiky kal-
béjimas skiriasi nuo bendraamziy, t.y. juy kalboje
pastebimi  uZzsikirtimai, artikuliacinio aparato
itampa (St. Louis, Hinzman, Hull, 1985).

Shapiro (1999) isskiria mikciojantiems
ikimokyklinio amziaus vaikams budingus poZy-
mius ir nurodo veiksnius, padedancius iSvengti
mik¢iojimo:

° Intensyvus kognityviniy procesy, emocijy ir
socialiniy jgiidziy raidos laikotarpis. Ikimo-
kykliniame amziuje vaiko kalbéjimo nesk-
landumo pobiidis bei suvokimas apie savo
kalba ryskiai skiriasi. Pozityvaus vaiko po-
zitrio 1 bendravima palaikymas yra pats
svarbiausias ilgalaikio mik¢iojimo prevenci-
jos veiksnys.

° Zaidybiné veikla. Mik&iojimo jveikimo pro-
cese daug démesio skiriama jvairiems di-
daktiniams, judriesiems ir vaidmeniniams
zaidimams, nes ikimokyklinio amziaus vai-
kai zaisdami igyja ziniy apie aplinkg bei
naujy igtdziy ir gebéjimy.

Vaikai skirtingai reaguoja i logopedines
pratybas. Haynes ir kt. (1992) nurodo, kad nemaza
dalis vaiky lankydamiesi pas logopeda jaucia ne-
rimg. Negatyviy emocijy priezastys gali bti jvai-
rios: menkos zinios apie logopeding pagalba,
traumuojantys prisiminimai apie apsilankymus
pas gydytojus, didelis tévy nerimas ir pan. Neretai
mazi vaikai atspindi suaugusiyju emocijas, kuriy
patys nejsisamonina. Logopedai turi nuoSirdziai
domeétis vaiku, buti atviri, kalbéti su vaiku aiSkiai
ir suprantamai, leisti vaikui pasirinkti, kurig veikla
jis noréty atlikti pirmiausia.

ikimokyklinio amZiaus
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Muzikiniy veikseny taikymas logopedi-
niame darbe su mik¢iojanciais vaikais

Muzikos elementy poveiki negaliy turin-
¢iy vaiky psichinei, fizinei, socialinei raidai nagri-
néja jvairiy mokslo sriciy atstovai (Rickova, 1985;
Volkova, 1985; Ivoskuviené, 1993; ir kt.). Navic-
kiené (2001), Cirpuviené, Stogiuviené (1999), Zu-
tautiené (2000) ir kiti autoriai nurodo pagrindines
muzikines veiksenas, kurios gali buti panaudoja-
mos logopedinése pratybose.

Muzikos klausymas sudaro visy muziki-
niy veikseny pagrinda. Juo gali bati siekiama ak-
tyvinti vaiky veikla (pvz., vaikas atlieka judesius
pagal muzika, dainuoja, pritaria instrumentais
skambanc¢iai muzikai). Klausoma muzika atlieka
organizuojan¢ig ir koncentruojancia funkcijas.
Mik¢iojimas daznai susij¢s su neurozinémis as-
menybés savybémis, todél muzikos klausymas yra
rekomenduojamas ir siekiant relaksacinio jos po-
veikio. Tai svarbu vaiko asmenybei psichoterapi-
niu, kalbos vartojimo, vaizdiniy kiirimo bei kau-
pimo aspektu (Cirpuviené, Stosiuviené, 1999).

Garsy iSrySkinimo pratimai neatsiejami
nuo dainavimo, kuris apima daug komponenty:
balso lavinimg (stiprinamos balso klostés), artiku-
liacijos organy lavinima, tempo bei ritmo pajau-
tima. GarSvien¢, Ivoskuviené (1993) teigia, kad
dainavimas ugdo taisyklingg dikcija, skambia,
sklandzig kalba, lavina taisyklingg kvépavima.
Iveikiant mik¢iojima, taisyklingo kvépavimo lavi-
nimas yra ypac¢ reikSmingas. D¢l kvépavimo apa-
rato raumeny traukuliy gali atsirasti patologinis
tkvépimas, iSkvépimas, kvépavimas gali padaznéti
ir tada nukencia kalbéjimo sklandumas. Kvépavi-
mo pratimai. Strelnikovos kvépavimo gimnastika
sékmingai naudojama jveikiant mik¢iojima (Asta-
Senko, 2008). Sioje gimnastikoje pagrindinis dé-
mesys skriamas jkvépimui. [kvepiama labai trum-
pai, staigiai, emocionaliai ir aktyviai. Strelnikovos
nuomone, svarbiausia — mokéti sulaikyti ikvépta
ora, ,paslépti“ ji. Apie iSkvépima visiSkai nere-
komenduojama galvoti, kadangi jis vyksta savai-
me. Tai ir yra ypatinga kvépavimo pagal Strelni-
kova savybé, kuri teikia pagalba mikc¢iojantiems.
Ypac patariama ikvepiant derinti judesius su jvai-
riu garsy tarimu.

Logopediné ritmika yra gydomosios
gimnastikos Saka, kurios tikslas — sujungti ivairius
ritmikos pratimus su logopedinés pagalbos mik-
Ciojantiems vaikams tikslais (Volkova, 1985). Pa-
bréziamas ypatingas judesio ir muzikos ritmo po-
veikis vaiky nevikrumui, pusiausvyros nepasto-
vumui, judesiy koordinacijos netikslumui iveikti.
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Metodas grindziamas teiginiu, kad vaiky kalba ir
judesiai turi glaudy funkcini rysi. Autoriai taip pat
teigia, kad ritmas ir muzika tikslina laiko ir erdvés
suvokima, ugdo veiksmy nuosekluma, démesin-
gumg. Judesiai pagal muzika teigiamai veikia ir
psichikos raida bei bendravimo igiidziy formavi-
masi.

Ivoskuviené, Makauskiené ir Luneckiené
(2010) isskiria pagrindines logopedinés ritmikos
dalis: dainavimas, jvadiniai ir raumeny tonusa
reguliuojantys pratimai, kalbiniai pratimai be
muzikos, démesio lavinimo ir muzikinio ritmo
ugdymo pratimai, zaidimai ir baigiamieji pratimai.
Autorés pazymi, kad dainavimas padeda reguliuo-
ti kvépavima ir skatina sklandy kalbéjima. Paren-
kamos nesudétingos, trumpos dainelés, kurias
vaikai gali lengvai iSmokti. Jos dainuojamos zo-
dzius inscenizuojant ranky judesiais. [vadiniai
pratimai — tai Zygiavimas jvairiomis kryptimis,
mokymasis eiti ratu ir palaikyti vienodus atstu-
mus. Vaikai pratinami orientuotis erdvé¢je, isiklau-
syti | muzikos ritmg ir tempg. Raumeny tonusa
reguliuojantys pratimai padeda sumazinti raumeny
itampa. Dazniausiai taikomos raumeny jtempimo
ir atpalaidavimo uzduotys. Sie pratimai padeda
lavinti vaiky koordinacijq ir i§laikyti pusiausvyra.
Kalbiniams pratimams priskiriami eiliuoti tekstai,
mazinantys uzsikirtimy skaic¢iy. Démesio lavini-
mo pratimai moko sukaupti ir iSlaikyti démesi,
lavina vaiky atmintj ir reakcija i {vairius girdi-
muosius bei regimuosius signalus, sudaro palan-
kias salygas savikontrolei ugdyti. Muzikinio ritmo
pratimai padeda geriau suvokti emocini muzikos
atspalvi, tiksliau suprasti savokas greitas, létas,
ramus. Pagal muzikos tempa atliekami jvairts
judesiai. [ Siuos pratimus naudinga itraukti ir kal-
bines uzduotis: iStarti atskirus zodzius, sakinius,
dainuoti. Baigiamieji pratimai skirti vaikams nu-
raminti po judriy zaidimy. Logopedinés ritmikos
pratimai darbo pradzioje atlickami létu tempu,
pasirenkant atitinkama muzikinj fona (Ivoskuvie-
né, Makauskiené, Luneckiené, 2010). Dainavimo
ir ritmikos pratybos turi biiti derinamos su kitais
mikciojimo jveikimo bidais.

Muzikavimas instrumentais ir kiiryba —
dar viena aktyvi vaiko muzikiné veikla. Kaciusy-
te-Skramtai (2002) aprasé, iSanalizavo Kolcovos
atliktus tyrimus, kuriais nustatyta, jog ranky plas-
taky ir pir$ty judesiai yra susije su kalbos aparato
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judéjimu. Juos galima laikyti kalbos organu, tokiu
kaip ir artikuliacinis aparatas. Muzikavimas inst-
rumentais (pvz., didavimas, akmenuky, pagaliuky
panaudojimas) gali tapti svarbia pagalbos mikc¢io-
jantiems dalimi, lavinant vaiko smulkigja motori-
ka. Pasak Cirpuvienés (1999), vaikams patinka
atrasti garsus ir ritmus, ,.kurti savo muzika ir ja
atlikti. Taip vaikai turi galimybe¢ geriau suvokti
garsy pobidj ir ritma. Grojimui tinka jvairGs gar-
sus skleidziantys daiktai ar net zmogaus kiino da-
lys (pvz., iSgaunami garsai: trepsint, plojant, bel-
dziant ir pan.). Muzikavimas pu¢iamaisiais inst-
rumentais padeda iSmokti racionaliai naudoti oro
srove. Pats muzikavimo procesas ir jame igyti
igtidziai gali lavinti ritmo pojiti, motorika, judesiy
koordinacija, formuoti taisyklingo kvépavimo
igudzius.

Apibendrinant galima teigti, kad karybi-
nis procesas bei muzikiné veikla skatina mikéio-
janciy vaiky teigiamas emocijas, padeda sumazinti
itampa bendraujant bei susilpninti ar jveikti uZsi-
kirtimus. Muzikavimo procese igyti igudZziai tei-
giamai veikia ir kalbos motorines funkcijas. Tei-
giamas muzikinés raiSkos energetinis kriivis yra
siektinas procesas, kuris pats savaime yra natlira-
lus miké¢iojanéiyju muzikinio ugdymo rezultatas,
uztikrinantis ugdytiniui psichologinj sauguma.

Tyrimo rezultatai

Atlikus veiklos tyrima, pradinio vertinimo
rezultatai yra lyginami su baigiamojo tyrimo re-
zultatais.

Muzikiniy gebéjimy pokyciai. Muzikiniy
elementy integracija i logopedines pratybas tapo
puikia priemone, ugdant teigiamg vaiko saves ver-
tinima, tenkinant individualius kalbinius savirais-
kos poreikius ir padéjo kai kuriems vaikams su-
Svelninti mik¢iojima. Logopediniy pratyby metu
muzikos klausymas teiké ypatingg reikSme ir buvo
organizuojamas pratyby pradzioje (siekiant relak-
sacinio, atpalaiduojan¢io poveikio) arba pratyby
viduryje (siekiant skatinti mik¢iojanciy vaiky kal-
binj aktyvuma). Palyginus pradinio ir pakartotinio
vaiko gebéjimy jvertinimo rezultatus, galima
spresti, kad esminis vaiky kiirybiskumo ypatumas
— gebéjimas fantazuoti ir drasiai bei laisvai igy-
vendinti sumanymus.
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1 pav. Mik¢iojanciy ikimokyklinio amziaus vaiky muzikiniy geb¢jimu pokyciai

Kaciusyte-Skramtai (2002) pazymi, kad
logopediniy pratyby metu klausoma muzika vai-
kus nuramina, atpalaiduoja, o paklaus¢ muzikos
jie pasakoja savo ,,sapnus‘, kuriuos jie ,,sapnuoja“
klausydamiesi. Kalbédami improvizuoja, lavina
savo kalba, iSreiskia tai, kas jiems aktualu. Svarbu
tai, kad vaikai iSreiSké savo nuomone kalba, aktu-
alizavo savo svajones ir troSkimus, gal¢jo iSreiksti
muzikos sukeltus ispudzius verbaliai, nuo keleto
baimingai tariamy zodziy iki keletu sakiniy
apibtidinamy muzikos kiirinio nuotaiky.

Nors savarankiSkai kalbédami mik¢ioja
dauguma vaiky, tac¢iau muzikinés veiklos metu
(po dainavimo pratyby) vaikai mik¢ioja maziau.
Galima manyti, jog taisyklingas dainavimas
padéjo sureguliuoti vaiky kvépavima.

IS 1 paveikslo matyti teigiami muzikiniy
gebéjimy pokyciai: dviejy vaiky gebéjimai bai-
giamojo tyrimo metu jvertinti auksciausiu, t. y. 4-
uoju lygiu. Dviejy vaiky muzikiniai gebéjimai
nepakito, t. y. lyginant pradinio ir baigiamojo ver-
tinimo rezultatus, gebéjimai atitinka ta pati lygi
(zr. VI ir VII atvejus). AuksCiausi gebéjimai uz-
fiksuoti vyresniy mikéiojanciy vaiky tarpe. Gali-
ma teigti, kad mik¢iojanciy vaiky amzius (5—6 m.)
turi jtakos samoningai atliekant uzduotis.
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Apibendrinant galima teigti, kad teigiami
muzikiniy geb¢jimy pokyciai uzfiksuoti didesnei
daliai mik¢iojanciy vaiky (11 vaikuy).

Vaidybos gebéjimy pokyciai. Pradinio ir
baigiamojo vertinimo rezultatai parod¢, kad mik-
¢iojanciy vaiky kurybiskumas labiausiai iSryskéja
meninéje veikloje: dainuojant, improvizuojant
(kuriant pasakoms pabaigg ar pradzia, grojant su
pasigamintais muzikos instrumentais, kuriant tam
tikra ritma eiléras¢iams, skai¢iuotéms, daineléms),
vaidinant. Tai patvirtino Grabauskienés (1997),
Matlagaitienés (2004) ir kt. poziiiri, kad daugiau-
sia galimybiy vaiky kiirybiskumui puoseléti yra
meninéje veikloje.

Pakartotinio vertinimo rezultatai (vaidi-
nimo gebéjimy) zenkliai skiriasi nuo pirminio ver-
tinimo tyrimo pradzioje. Dalis mik¢iojanciy vaiky
buvo labiau atsipalaidave, nustatytas mazesnis
susikaustymas, didesnis pasitikéjimas savimi. Tai
teigiamai veikia mik¢iojimo problemos sprendima
(Makauskiené, Ivoskuviené, 2011).

Analizuojant mik¢iojanciy vaiky gebéji-
mo vaidinti rezultatus pirminio ir baigiamojo ver-
tinimo metu, galima teigti, kad Sioje srityje vaiky
pokyciai buvo Zemiausi, t.y. triju mikciojanciy
vaiky vaidybos gebé¢jimai nepakito (I, IIT ir VIII
atvejai).



SPECTALUSIS UGDYMAS 2012 1 (26)

XIII atvejis

XIl atvejis

XI atvejis IV atvejis
X atvejis atvejis
IX atvej VI atvejis
VIII atvejis VIl atvejis

prieS  e=fi=po

| atvejis

Il atvejis

Il atvejis

2 pav. Mik¢iojanciy ikimokyklinio amziaus vaiky gebéjimo vaidinti pokyciai

Galima daryti prielaida, kad teigiamy po-
ky¢iy nebuvimg lémé Sios priezastys: bendravi-
mas apsunkintas dél mik¢iojimg lydinciy kalbos,
kalbéjimo sutrikimy, bendravimo vengimas (I,
VIII atvejai); vaiko asmeninés savybés: nedrasiai
jauciasi naujoje aplinkoje (I atvejis), nepakanka-
mas pasitik¢jimas savimi (I, III ir VIII atvejai);
uzdarumas, neigiamos emocijos, ribotas aktyvu-
mas logopediniy pratyby metu (I, IIT ir VIII atve-
jai).

Kalbéjimo ir bendravimo pokyciai. Pirmi-
nio ir pakartotinio tyrimo metu mikéiojanciy vai-
ku kalbéjimas ir kalba buvo vertinami pagal 5 as-
pektus: kalbéjimo sklandumas, kalbé¢jimo tempas,
kalbos suvokimas, ekspresyvioji kalba, kalbinis
elgesys. Tyrimo metu miké¢iojantiems vaikams
sunkiausiai sekési vaidinti ir atlikti ritmo uzduotis.
Siy vaiky gebéjimas judesiu iSreiksti muzikinio
ritmo pojuti priklauso nuo to, kokio sunkumo yra
bendrosios motorikos bei judesiy koordinacijos

sutrikimas. Pastebéta ir tai, kad vaikai, kuriy kalba
monotoniska ir neiSraiskinga, negalédavo tiksliai
atlikti intonaciniy pratimy, t. y. jiems sunkiai se-
kesi dainuojant iSreiksti tam tikras emocijas arba
{vairias biisenas (pykti, dziaugsma, ilgesi ir pan.).
Galima daryti iSvada, jog mikc¢iojanciy vaiky
muzikinius gebéjimus lemia nepakankamas moto-
rikos i§sivystymas, psichinés savybés.

Mik¢iojanciy vaiky kalbéjimas ir bendra-
vimas keitési teigiama linkme. Vaikai tapo akty-
vesni, Siek tiek sumazéjo tampa kalbant. Nors
savarankiskai kalbédami mik¢ioja dauguma vaiky,
taciau muzikinés veiklos metu jie mik¢iojo ma-
ziau. Galima manyti, jog taisyklingas dainavimas
padéjo sureguliuoti vaiky kvépavima. Zemus kai
kuriy vaiky gebéjimo vaidinti ir kalbéjimo poky-
Cius galéjo lemti tiek kalbos raidos sutrikimo su-
détingumas, tiek per trumpas tikslingai suplanuo-
tas veiklos tyrimo laikas.

XII atvejis
Xl atvejis

X atvejis

IX atvejis

Xl atvejis
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| atvejis
4

Il atvejis
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IV atvejis

V atvejis

VI atvejis
VIl atvejis
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3 pav. Mik¢iojanciy ikimokyklinio amziaus vaiky kalbéjimo ir bendravimo gebéjimy dinamika
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Analizuojant mik¢iojanciy vaiky kalbiniy
gebéjimy dinamikos rezultatus matyti, kad tik
dviem vaikams nenustatyti kalbiniy gebéjimy po-
kyc¢iai baigiamojo tyrimo metu (VI ir VIII atve-
jai). Galima daryti prielaida, kad tokius rezultatus
lémé mikc¢iojima lydintis sutrikimas — zymus kal-
bos neissivystymas. Visy kity mik¢iojanéiy vaiky
kalboje nustatyti teigiami pokyciai. Pirminio ver-
tinimo metu net septyniy mik¢iojanciy vaiky kal-
biniy gebéjimy lygmuo jvertintas zemu lygiu. Tuo
tarpu baigiamojo tyrimo metu Zemas kalbiniy ge-
béjimy lygis nustatytas tik dviem vaikams. Praé-
jus kelioms savaitéms, mik¢iojantieji apsiprato su
nauju zmogumi, logopediniy pratyby metu elgési
laisvai, labiau bendravo, kas karta pasakodavo
naujus ispudzius, patirtus iSgyvenimus. Galima
daryti iSvada, kad, esant gerai emocinei mikcio-
janciojo savijautai, didéja bendravimo poreikis.
Tikétina, kad tyrimo pradzioje didesné jtampa
buvo jauciama d¢l naujos aplinkos, situacijy pasi-
keitimo ar atéjus naujam logopedui (tyréjui).

ISvados

1.  Mikciojimas yra multidimensinis sutriki-
mas, susijes su jvairiais kognityviniais,
lingvistiniais, emociniais, neurofiziologi-

niais, socialiniais veiksniais, kuriy sudétin-
ga saveika kiekvienu konkreciu atveju gali
skirtis.

2. Logopediniy pratyby metu igytus sklandaus
kalbéjimo igtidzius iSlaikyti ir perkelti i rea-
lias situacijas padeda mik¢iojimo jvertini-
mas ugdomojo proceso metu, geri specialis-
to ir mikc¢iojanciojo tarpusavio santykiai,
pozityvus griztamasis rySys, nuoseklus kal-
biniy uzduoc¢iy sunkinimas, savikontrolés
ugdymas.

3. Mikc¢iojanéiy ikimokyklinio amziaus vai-
ky ugdymo menine veikla programa, veik-
los budai uztikrino mikéiojanciy vaiky ug-
dymo proceso optimizavima, padéjo pasiek-
ti teigiamy poslinkiy visy tiriamyjy ugdymo
procese. Kiekvienas mikciojantis vaikas pa-
daré tam tikrag pazanga: teigiama linkme
formavosi vaiky elgesys, bendravimo ir
sklandaus kalbéjimo igtidziai.

4.  Atlikus veiklos tyrima, paaiskéjo, kad
muzikos klausymas logopediniy pratyby
metu veikia kaip atpalaiduojanti priemoné,
kartu skatina ir mik¢iojan¢iy vaiky kalbini
aktyvuma. Laisvas savo ispiidziy pasakoji-
mas, iSklausius muzikos kirinj, skatina vai-
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ko tarima, kalbé&jimo sklanduma, saviraiska
kalba; logopedinés ritmikos panaudojimas
logopediniy pratybu metu padeda plétoti
vaiky saviraiskos galimybes ir lavinti tai-
syklinga artikuliacija; tikslingas judesiy at-
likimas pagal muzika teigiamai veikia mik-
¢iojanciojo vaiko motorikos raida bei jude-
siy koordinacija; vaidmeniniy zaidimy in-
tegravimas | logopedini darba su mik¢iojan-
Ciais vaikais sudar¢ galimybes ugdyti savi-
kontrole, skatinti teigiamas emocijas, kalbé-
jimo jgudzius perkelti ir taikyti realiose gy-
venimo situacijose.

5. Po keliy ménesiy trukusios kryptingos ug-
domosios veiklos, individualiai taikant pa-
rengtg ugdymo programa, mik¢iojanciy vai-
ky turimi gebéjimai kito jvairiai: dalies pa-
geréjo nezymiai, kity — akivaizdziau. Rys-
kiausi pasiekimai uzfiksuoti muzikiniy ge-
béjimy, o zZemiausi — geb¢jimo vaidinti sri-
tyje.

6.  Tikétina, kad teigiamg poveiki galéjo daryti
tinkamai sukurta ugdomoji aplinka, tikslin-
gai parinkti ugdymo metodai ir priemonés
(muzikos irasai, vaikiski muzikos instru-
mentai, kalbiné medziaga, specialts Zzaidi-
mai ir pan.). Zemus gebéjimo vaidinti po-
kycius galéjo lemti kartu su mikc¢iojimu
esantys kalbos sutrikimai ir trumpas veiklos
tyrimo laikas.

7.  Iskelta hipoteze¢, jog muzikiné veikla bei
vaidybos elementy panaudojimas logopedi-
niame darbe teigiamai veikia ikimokyklinio
amziaus mikciojanciy vaiky sklandy kalbé-
jima, padeda susvelninti / jveikti neigiamas
emocijas, pasitvirtino.
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There are discussed possibilities of the use elements of art therapy in children who stutter
education in this article. Theoretical analysis of education in art activity pre - school children who
stutter showed, that for stuttering children sometimes is hard to express verbally their thoughts,
needs, feelings and emotions. They communicate with short sentences, rarely initiate conversation.
Process of creative activity encourage spontaneity of stuttering children and promote of creative
initiative give positive emotions and self confidence. When person who stutters conceive success in
particularly activity, he feels better and communicate easily. It was accomplished action research
with purpose to analyze and disclose the possibilities to use elements of music and performance in
work with pre-school age children who stutter. In empirical part of the study was investigate changes
of pres- school children stuttering in applying created art and of fluency skills developing
programme, which involve musical and role play activity.

Key words: pre-school age children, stuttering, speech therapists, fluency disorder, speech

therpy strategies, musical activity, role play.
Introduction

There are different stuttering therapy
methods in Lithuania: stuttering modification
therapy (Dell, 2000), gradual shift from unison to
independent spontaneous speech; gradual shift
from separated parts of body to full relaxation,
gradual increase of length utterance, gradual S fro
situational to context speech (Ivoskuviené, 1999).
It is possible to apply game therapy for pre-school
age children who stutter (Skaisgiriene, 1997).

It is rarely use role play for stuttering
intervention in our country. Kazragyté (2011)
states, that role play is useful to include to
complex speech therapy sessions, involve parents
of pupils and teachers. It is assumed, that applying
elements of art therapy positively affects fluency
training and transfer these skills in every day
situations. Lots of people who stutter have various
difficulties to transfer fluency skills to real
situations. Gregory (2000), Shapiro (1999) note,
transfer fluency skills is more complex than
applying learned techniques to everyday
environment. During communication with peers,
family members and teachers, children who stutter
create new models of communication. Williams
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(1996) notes, that in transfer child lears how to
overcome speech and communication difficulties
in changing situations of communicative
interaction. Generalization of fluency skill must
be understood as a process of transfer and
establishment, when person who stutter learns
speak fluently and accept different speaking
situations positively. Successful transfer learned
fluency skills helps to ensure gradual increase of
language and role play (Shapiro, 1999).

Object of research — use elements of art
activity in stuttering intervention.

Subject — use elements of music and
performance (role play) in pre-school children
who stutter education process.

Aim of research — to analyze and
disclose the possibilities to use elements of music
and performance in work with pre-school age
children who stutter.

Goals of research: 1) trough theoretical
analysis, disclose speech therapy strategies,
methods of stuttering therapy, base the importance
of use elements of music and role play in work
with pre-school age children who stutter; 2)
predicate on action research method, prepare
educational art activity program for children who
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stutter; 3) accomplish qualitative research of
education children who stutter with art activity
and analyze the results of research; 4) after action
research and parents survey, process research data
and summarize the results.

Hypothesis — use elements of musical
activity and role play in speech therapy positively
affect fluency of pre-school children who stutter,
helps to minimize / overcome negative emotions.

Participants. There are main criterions
for participants sampling: pre-school age, fluency
disorder (stuttering).

There were 13 pre-school children who
stutter in research group (5 girls and 8 boys), with
neurosis form of stuttering. There were few
children who stutter with delayed language
development, phonological and articulation
disorders. Age of participants is 3—6 years. All
participants were devoted in two groups: 3—4
years and 5—6 years children who stutter.

Methodology and methods: study of
pedagogical, psychological literature, analysis of
per-school education documents and programs,
semi structured questionnaire for parents,
qualitative descriptive case research (case study),
action research.

Action research was based on structure of
prepared art activity and fluency skills developing
program. Guidelines of program were prepared
according to the age of stuttering children, their
needs and interests. Art program for pre-school
age stuttering children was developed with
reference to program ,,Vérinélis“ for kindergarten
education, in relation with theme of week and
structure of kindergarten activity. There are two
parts of art activity educational program: I part —
structure of music activity (this part involves few
stages: listening of music, rhythmic, muscle
relaxation and breathing exercises, introduction to
musical instruments (music creation); II part —
elements of role play activity structure (the main
aims — support for children to overcome fear,
encourage self confidence, develop communi-
cation skills).

Role play abilities were assessed in

natural communication environment, with
encouragement accomplish different tasks — finger
role play, story, fairy tell theatricalize,

improvisation of situations. In the second part of
program all tasks were provided in gradual
challenging sequence. In the beginning were
provided tasks, which encouraged to model and
later children were teach to personate in creative
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play, with purpose to transfer new skills to
spontaneous speech, gain more freedom in
communication, overcome shyness and hesitation.
Both, in initial and final assessment, children were
asked to accomplish tree tasks, which allowed to
evaluate neat motor skills of stuttering children
(finger games with poems, songs, short fairy
tales), role plays — games with every life elements
(convey of real situations, impressions, events or
experiences), tasks to role play fairy tales.

Assessment of stuttering children
abilities

In the beginning and the end of action
research were compared and analyzed musical,
role play, speech and communication abilities of
stuttering children.
1) Assessment of musical abilities was divided in
4 levels (1 level — low; 2 level — satisfactory, 3
level — basic, 4 level —over). There were evaluated
four musical activities: listening of music,
rhythmic, muscle relaxation, creation of music
(ply with childlike instruments), breathing;
2) for assessment of role play abilities was use
particular levels of achievement (according to
Kazragyte, 2008): 1 level (low); 2 level
(satisfactory); 3 level (basic); 4 level (over);
3) assessment of speaking abilities. Speaking
abilities were evaluated for each participant,
according to six assessment criteria: speech
fluency, speaking rate, receptive language -
understanding  (unstructured and  structured
conversations), exspressive language, speaking
behaviour.

Charecteristics of pre-school children who
stutter

Intensity of stuttering in pre-school
children changes in different speaking situations,
according to child’s emotional conditions and
language difficulty. In the beginning of stuttering
it is more often appears repetitions which are
typical for normal language development in pre-
school children, this why to identify stuttering in
this age is difficult (Conture, 2001; Gregory,
2003; Yairi, Ambrose, 2004). After few years
since stuttering begins, this is more differences
from stuttering and non stuttering peers, i.e. in
their speech is evident dysfluencies and tension of
articulation (St. Louis, Hinzman, Hull, 1985).

Shapiro (1999) nominates symptoms
appropriate  for  pre-school  children and
contributors which helps to overcome stuttering:
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° Intensive period of cognitive, emotions and
social skills development. There are lots of
differences among stuttering pre-school
children nature of dysfluencies and their
attitude and understanding of the problem.
Maintenance of child’s positive attitude
towards communication is the most
important condition for prevention of whole
life stuttering.

° Play activity. This is important role of
different didactical, active and role play
games in stuttering intervention, because
preschool children gain new knowledge
about environment, new skills and abilities
during games.

° Children react differently to speech therapy
sessions. Haynes and others (1992) note,
that many children feel anxiety when they
visit speech therapists. There are different
reasons for negative emotions: lack of
knowledge about speech therapy, traumatic
past experiences or memories about visits to
doctors, severe anxiety of parents and etc.
Quite often children reflect emotions of
adults, which they can not understand
meaningfully. Speech therapists must
interest in children, be sincere, open, talk
with children clearly and comprehensible,
let them to choose the activity, which
children want to do first.

Use of musical activity in work with stuttering
children

Different scientists study effect of musical
elements for psychical, physical and social
development of disabled children (Ri¢kova, 1985;
Volkova, 1985; Ivoskuviené, 1993 ir kt.).
Navickien¢  (2001), Cirpuvien¢, StoSiuviené
(1999), Zutautien¢ (2000) and others note basic
musical activities, which can be used in speech —
language therapy.

Listening of music compose base of all
musical activities. The aim of this activity can be
child’s activation (ex., child accomplishes
movements according to music, sings, approbates
to music with instruments). Listening of music
involve  functions of  organization and
concentration. Stuttering is often related with
neurotic features of personality, this why listening
of music is recommended because of relaxation
effect. It is important for child’s personality in
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aspects of language use, constructs development
and collection (Cirpuviené, Stosiuviené, 1999).

Exercises of sound emphasis can not be
separated from singing, which involves lots of
components: voice training (consolidate vocal
folds), training of articulation, sense of rate and
rhythm. GarSvien¢, Ivoskuviené (1993) note, that
singing develops clear articulation, fluent
speaking and proper breathing. Breathing
exercises is very important in stuttering therapy.
Because of spasm in breathing muscles can
emerge abnormal inbreathing, exhalation,
breathing can be rapid, shallow and cause speech
dysfluencies.

Breathing  exercises. For  stuttering
intervention can  be  successfully  used
Strelnikovo’s breathing exercises (Astasenko,
2008). In this training, the focus is on inbreathing.
Person must take very short, rapid, emotional and
active breath. Strelnikova believes that the most
important is to learn how to contain air, “To hide
it”. She recommends do not think about
exhalation, because it follows automatically. It is
specific characteristic of breathing according to
Strelnikova, which helps for people who stutter.
Extremely recommended combine movements
with production of different sounds during
inhalation.

Logopedical rhythmics is part of healing
gymnastics, which aims to combine different
exercises of rhythmics with purposes of speech
therapy for stuttering children (Volkova, 1985). It
is accentuate specific effect of movement and
rhythm of music for developing children’s
dexterity, stable balance, coordination of
movements. This method is based on statement,
that children’s speech and movements have close
relationships. Authors note, that rhythm and
music correct perceptions of time and space,
develops sequence of actions and advertency.
Movements  according to music effects
development of mind and communication skills.

Ivoskuviené, Makauskiené, Luneckiené
(2010) separate basic parts of logopedic rhythmic:
singing, introductory exercises and exercises for
muscle tonus regulation, speaking exercises
without music, exercises for developing attention
and musical rhythm, games and closing exercises.
Authors note, that singing helps to regulate
breathing and promote fluency. It is choose
simple, short songs, witch children can learn
easily. Children singing combine hand movements
with the sense of the song. Introductory exercises
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it is parade in different directions, learning how to
walk in circle and keep similar distances. Children
are educate how to how to orient in space, listen
to the rate and rhythm of music.

Exercises for regulation of muscle tonus
help to decrease muscle tension. Often are used
tasks of muscle tension and relaxation. These
exercises help to develop children’s coordination
and keep balance. Speaking exercises involve
poetical texts, which decrease the number of
dysfluencies. Exercises of attention developing
teach how to accumulate and keep attention,
develop children memory and reaction to different
visual and acoustical signals, create positive
conditions for self regulation developing.
Exercises of musical rhythm help better perceive
emotional nuance of music, better understand
concepts fast, slow, calm. According to the tempo
of music are produced different movements. It is
useful involve in these exercises speaking tasks:
produce single words or sentences, to sing. The
purpose of closing exercises is to calm down the
children after active games. In the beginning of
speech therapy exercises of logopedic rhythmic
are produced very slowly, according to the
corresponding music (Ivoskuviené, Makauskiené,
Luneckiene, 2010). Singing and rhythmic practice
must be combined with other methods of
stuttering intervention.

Play with musical instruments and
creation are one more active children’s activity.
Kaciusytée-Skramtai (2002) studied and analyzed,
reseach of Kolcova, which determined, that hand
and finger movements are related with articulation
and speaking. They can be understood as organ of
articulation. Play with musical instruments (ex.,
piping, stones and stick use) can become
important part of therapy for stuttering children, in
developing finger motor. Acording to Cirpuviené
(1999), children like to find out sounds and
rhythms, ,,create their own music and perform it.
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As well children have possibility better
understand character of sounds and rhythm. For
play can be used different items which produce
sounds or event parts of human body (ex., sounds
production by stamping, clapping, knocking, etc.).
Piping helps to learn how to use rationally air
flow. Musical play by itself and gain skills during
this activity can develop sense of rhythm, motor,
coordination of movements, develop skills of
breathing.

In conclusion, creative process and
musical activity encourage positive emotions of
stuttering children, help decrease tension in
communication and overcome or minimize
stuttering. Skills gained in musical process
positively effect motoric functions of speech.
Positive emotional aspects of music are aim of the
process, which is natural result of musical
education stuttering children, give psychological
confidence and security for pupils.

Results

Afer action research was complet, initial
(pre — test) and final (post —test) results were
compared.

Changes of musical abilities. Integration
of musical elements into speech therapy became
important tool for positive child’s self esteem
development and meet individual needs of verbal
expression, decrease stuttering for some children.
During speech therapy sessions listening of music
was organized in the beginning of practice (with
aim to get relaxation and release effect) or in the
middle of therapy (with aim to encourage verbal
activity of stuttering children). After initial and
final results were compared, it is possible to state
that the most important characteristic of children
creativity — ability to fantasize and hardily and
free to actualize their ideas.
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Fig. 1. Changes of musical abilities of stuttering pre-school age children

Kaciusyté-Skramtai  (2002) notes, that
listening of music during speech therapy calm
down and relax children and after this activity
their talk about their ,,dreams®, which they have at
the moments of listening. When children speak
they improvise, develop their language and
express all actual topics for them. Important to
note, that children by speaking actualized their
dreams and aspirations, verbally expressed their
impressions of music, from few words to few
sentences described sense of music.

Despite in spontaneous speaking there are
evident stuttering in most children, during musical
activity (after singing practice) amount of
stuttering decrease. It is possible to assume, that
singing positively affect children’s breathing
which is related with fluency.

In 1 picture we can see positive changes
in musical abilities: abilities of two children were
assessed with the top score, i.e. 4 — level. Musical
abilities of two children were the same in initial
and final assessment, i.e. they agree with the same
level. (see VI and VII cases). The top level of
abilities was found in older group of stuttering
children. It is possible to propose, that the age of
stuttering children (5-6 years) has influence in
meaningfully tasks performance.
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In conclusion, it is possible to state, that
positive changes of musical abilities were register
for the most part of children who stutter (11
children).

Changes in role play abilities. Results of
initial and final screening showed, that creativity
of stuttering children in mostly evident in art
activity: in singing, improvisation (when children
create the end or beginning for fairy tales, play
with musical instruments which were made by
themselves and create the rhythm for songs,
poems), in role play. These results confirmed
Grabauskienés (1997), Matlasaitienés (2004) and
others opinion, that the most possibilities for
developing children’s creativity are in art activity.

Final results of role play assessment were
significant different from initial screening in the
beginning of the study. Some children were more
relaxed, was evident less tension and better self
confidence. It positively effects stuttering problem
(Makauskiené, Ivoskuviené, 2011).

Analysis of initial and final results of
children’s ability to role play, showed, that in this
area the changes were lower, i.e. role play
abilities of three children (I, III and VIII cases)
were the same as in initial screening.
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Fig. 2. Changes of role play abilities of stuttering pre-school age children

It is possible to predict, that absence of
positive changes determined these reasons:
communication was impede by stuttering
accompany language, speech disorders, speaking
avoidance (I, VIII cases); personal characteristics
of the child: feels backward in the new
environment (I case), low self-confidence (I, III
and VIII cases); insularity, negative emotions,
limited activity during speech therapy sessions (I,
IIT and VIII cases).

Changes of speaking and communication.
In initial and final assessment speaking of
stuttering children was evaluated according to 5
aspects: speech fluency, speaking rate, language
understanding, expressive language and speech
behaviour. During the study it were the most
difficult for stuttering children to role play and
perform rhythm tasks. The ability of these
children to express sense of musical rhythm by
movements depends on severity of general motor

and movement’s coordination disorder. It was
noticed, that children with monotonous and non
expressive, can’t perform precisely exercises of
intonation, i. e. there were difficult for them
express particular emotions or feelings by singing.
(anger, joy, nostalgia and etc.). It is possible to do
conclusion, that musical abilities of stuttering
children determine inadequate motor development
and psychological characteristics.

Speech and communication of stuttering
children changes in positive direction. Children
became more active, decrease tension during
speaking. Despite in spontaneous speech most
children stuttered, but in musical activity they
were more fluent. It is possible to believe, that
singing helps to control and regulate breathing of
these children. Low changes of role play abilities
and speaking some children’s determined
complex disorders of language development and
too short term of action research.

4
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- after

Fig. 3. Speaking and communication dynamics of stuttering pre-school age children who stutter
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Analysis results of stuttering children
speaking abilities dynamics shows that in final
assessment were not changes of speaking abilities
only for two children (VI and VIII cases). It is
possible to do the assumption, that these results
determined disorder which accompany stuttering
— severe delay of language development. There
were noted positive language changes for all other
children. In initial screening level of language
abilities were low for seven children. While in
final assessment low level of language abilities
were found only for two children. After few
weeks, children who stutter felt more comfortable
with new person, behave more open in speech
therapy sessions, communicated more active, each
session talked about their impressions and
experiences. It is possible to conclude, that good
emotional condition of stuttering child, improves
need for communication. Probable, that in the
beginning of study was more tension because of
new environment, changes of situation and new
person (researcher).

Conclusions

1. Stuttering is multidimensional disorder
related with different cognitive, linguistic,
emotional,  neurophysiological,  social
aspects, which complex interaction is

different for each case.

2. To transfer and maintain fluency skills
acquired in speech therapy sessions to real
situations help assessment of stuttering in
the beginning of educational process,
positive relationships among specialist and
person who stutter, positive feedback,
consistent increase of linguistic tasks and
development of self control.

3. Program to educate stuttering children by
art activity, methods of activity, ensure
optimization  of  stuttering  children
educational process, positive changes for all
participants. Each stuttering child did
progress: there were positive changes in
children behaviour, communication and
fluency.

4.  After action research was completed, was
prove, that listening of music during speech
therapy sessions has relaxation effect and it
the same time encourage communication
activity of stuttering children. Free report
about their impressions after children listen
music, encourage child’s articulation,
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speech fluency, self expression by language;
use of logopedic rhythmic in speech therapy
sessions helps to develop possibilities for
children self expression and develop clear
articulation; purposeful performance of
movements according to music positively
effects motor development and movement
coordination  of  stuttering  children;
integration of role play games in logopedic
work with stuttering children gave
possibility develop self control, encourage
positive emotions, to transfer and use
fluency skills in real life situations.

5. After few months of purposeful educational
activity with use of prepared program,
abilities of stuttering children changed
differently: for some changes were minimal,
for others — evident. The biggest changes
occur in musical abilities and lower in role

play abilities.
6. It is possible, that positive effect did
appropriate ~ educational  environment,

purposefully selected educational methods
and materials (musical records, musical
instruments, linguistic material, special
games, etc.). Low changes of role play
abilities can effect other disorders which
accompany stuttering and short term of the
action research.

7.  Hypothesis that musical activity and
elements of role play use in speech therapy
positively effect speech fluency, help to
minimize or overcome negative emotions of
stuttering children was confirmed.
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