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SAVAIMINIO MOKYMO(SI) KAIP
KITONISKO PRASMINGUMAS
VAIKAMS

Anotacija

Straipsnyje interpretuojami kokybinio tyrimo duo-
menys, atskleidziantys, kokias prasmes vaikai suteikia
savaiminiam (kaip kitoniskam) mokymui(si) kasdie-
nio gyvenimo situacijose ir kokiais biidais tas kitonis-
kumas yra jprasminamas. Atskleidziama, kad vaikai
konceptualizuoja savaimini mokyma(si) kaip kitonis-
ka (socialinémis-kultiirinémis prasmémis), kurj ipras-
mina jvairiais budais: padedami tévy ir patys isitrauk-
dami { jo prasmiy supratima, (pa)lygindami savaimini
mokyma(si) su formaliuoju ir reflektuodami naujas per
savaiminio kaip kitoni§ko mokymo(si) procesus, jo
patyrima, atrastas mokymo(si) prasmes. Kitoniskas /
savaiminis mokymas(is) vaikams reiskia naujq zinoji-
ma, Sokiruojantj savo naujumu, emocine-kognityvine
ralizuoti turimas mokymo(si) patirtis, apimancias for-
maliojo mokymo(si) turini, formas, badus ir kt. Visa
tai inspiruoja vertybiy transformacija, pasireiskiancia
vertybiy perkélimu nuo mokymo(si) rezultaty i pro-
cesa. Tyrimo duomenys leidzia praplésti Siuolaiking
mokymo(si) paradigma vaiky kitoniskos / savaiminio
mokymo(si) kulttiros naratyvais.

Pagrindiniai = Zodziai: vaiky  savaiminis
mokymas(is), savaiminio mokymo(si) kitoniskumas,
laisvojo rasinio metodas, hermeneutika, kokybiné tu-
rinio (content) analize.

Ivadas

Vaiky savaiminio mokymo(si) studijoms Lietu-
voje pradzia davé uzsienio mokslininkai, kurie vaiky
mokymasi suvokia kaip kitoniska nei suaugusiuju
(Johansen, Rathe, Rathe, 1999; Dencik, 2005; Gul-
lov, 2005; Juul, 2005). Aiskinant vaiky mokymo(si)
kitoniskuma, teigiama, kad jame yra galimybiy reiks-

MEANINGFULNESS OF INFORMAL
AS DIFFERENT TEACHING AND
LEARNING FOR CHILDREN

Abstract

The article interprets qualitative research data
disclosing what meanings children give to informal
(as different) teaching and learning in everyday life
situations and in what ways this difference is given
a sense. It is disclosed that children conceptualise
informal teaching and learning as different (in
social-cultural meanings), which are given a sense in
various ways: being assisted by parents and involving
themselves into understanding of meanings of informal
teaching and learning, comparing informal teaching
and learning with formal, and reflecting on new
meanings discovered through the processes of informal
as different teaching and learning and their experience.
Different/informal teaching and learning mean new
knowing for children, which shock by their newness
and emotional-cognitive experience. At the same time
informal teaching and learning express a challenge,
which enables children to generalize existing teaching
and learning experiences (encompassing the content,
forms, ways, etc. of formal teaching and learning).
All of it inspires value transformation, manifesting
itself through transference of values from teaching and
learning results to the process. Research data enable
to expand modern teaching and learning paradigm by
narratives on children’s different/informal teaching
and learning culture.

Key words: children’s informal teaching and
learning, otherness of informal teaching and learning,
free essay method, hermeneutics, qualitative content
analysis.

Introduction

Studies on children’s informal teaching and learning
were initiated in Lithuania by foreign scientists who
perceive children’s learning as different from adults’
(Johansen, Rathe, Rathe, 1999; Dencik, 2005; Gullgv,
2005; Juul, 2005). Explaining otherness of children’s
informal teaching and learning, it is stated that there
are possibilities for manifestation of democracy
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tis demokratijos kultiirai, nes vaikai ir suaugusieji yra
partneriai, bendradarbiai, jie kuria sé¢kmingam, patrau-
kliam ir maloniam mokymui(si) biitinas salygas (Kret,
2001). Taciau suaugusieji yra labiau link¢ vertinti vai-
kuy mokyma(si) mokyklinéje aplinkoje, kai jis vyksta
vadovaujant pedagogams (Bagdonas, Jucevicieng,
2000). Ypac akcentuojami vaiky mokymosi rezultatai
ir daug maziau domimasi procesu. Suaugusieji daznai
pageidauja, kad vaikai biity mokomi taip, kaip buvo
mokyti jie patys. Toks pozitiris budingas mokymo, o ne
mokymosi paradigmai. Tuomet indoktrinuotas diskur-
sas perkeliamas ir { laisvajq aplinka, todél ugdymo(si)
praktikoje atsiranda tokios savokos, kaip ,,vaiko uz-
suaugusiajam*. Dél §iy priezas¢iy vaiky savaiminio
kaip kitonisko mokymo(si) kultiiros diskurso sociali-
nés-edukacinés prasmeés néra vieSinamos. Stokojama
moksliniy-prakseologiniuy diskusijy, leidzianciy is-
ryskinti vaiky savaiminio kaip kitonisko mokymo(si)
socialines-kognityvines, kreatyvines prasmes. Tuo-
met vaiky savaiminio mokymo(si) kultiira néra dalis
bendros mokymo(si) visa gyvenima kultiiros, kuri ir
iprasmina Siuolaiking visuomeng kaip mokymosi, kii-
rybos, kiirybisko ziniy taikymo visuomene (Florida,
2008; Hargreaves, 2008; Rubavicius, 2010), o vaika
kaip tos visuomenés aktyvy dalyvi ir kiiréja.
Vyraujant edukologijoje pozitiriams | vaika, taip
pat ir { savaiminio mokymo(si) kultiira laisvose, loka-
lizuotose aplinkose (ypa¢ namy) kaip nuo formaliojo
mokymo(si) nutolusig vaiky gyvenimo sriti bitinos
naujos zinios, kurios leisty $§j diskursq viesinti kartu
su formaliuoju, neformaliuoju ir Zmogaus mokymo(si)
visa gyvenima kontekstais. Vaiky savaiminio kaip ki-
tonisko mokymo(si) kasdienio gyvenimo situacijose
prasmingumo vieSinimui trukdo indoktrinuoto pobii-
dzio Zinios apie vaikus ir juy savaiminio mokymo(si)
kultiirg laisvoje kasdienybés aplinkoje. Visy pirma
tokios, kaip: ,,vaiky bendruomenés mokymas(is) — ne-
sékmingas bandymas (pa)mégdzioti suaugusiuosius®,
»savaiminis mokymas(is) vasaros atostogy metu néra
»tikras® mokymas(is)“, ,,vaikas — Zmogus, kuriuo
(pasi)tikéti reikia atsargiai®, ,,vaikas néra socialiai
igalus / pajégus savarankiSkai priimti sprendimus ir
biti atsakingas uz jy realizavima®, ,,vaikas sékmingai
,»vaikas ne visada suvokia mokymo(si) prasmes* ir kt.
Vaiky savaiminio kaip kitonisko mokymo(si) pras-
mingumo mokslinis-prakseologinis vieSinimas reika-
lauja Ziniy, turinciy ne tik naujumo, bet ir Sokiruojantj,

culture in it because children and adults become
partners, co-workers and create conditions necessary
for attractive and pleasant teaching and learning (Kret,
2001). However, adults are more inclined to appreciate
children’s teaching and learning in school environment,
when it takes place under the leadership of teachers
(Bagdonas, Jucevicieng¢, 2000). Particular emphasis is
put on children’s learning results and much less interest
is taken in the process. Adults often wish that children
were taught the way they had been taught themselves.
Such approach represents the paradigm of teaching
and not of learning. Then, the indoctrinated discourse
is also transferred to free environment; therefore, such
concepts as “child’s occupation™, “child’s informal
teaching and learning under the adult’s supervision”
appear in the practice of (self-)education. Due to
these reasons socio-educational meanings of the
discourse on culture of informal as different teaching
and learning are not publicised. There is a lack
of  scientific-praxeological discussions, enabling
to highlight social-cognitive, creative meanings of
children’s informal as different teaching and learning.
Then, culture of informal teaching and learning does
not become part of general lifelong culture of teaching
and learning, which actually gives a sense to modern
society as a society of learning, creativity, creative
application of knowledge (Florida, 2008; Hargreaves,
2008; Rubavicius, 2010) and to the child as an active
participant and creator of that society.

While the approaches to the child and to informal
teaching and learning culture in free localised
environments (particularly home environments) as to
the area of children’s life that is distant from formal
teachingandlearningareprevailingineducationstudies,
new knowledge is necessary, enabling to publicise this
discourse in links with formal, non-formal contexts and
the context of people’s lifelong teaching and learning.
Publicising of children s informal as different learning
in everyday life situations is hindered by indoctrinated
type knowledge about children and their culture of
informal teaching and learning in free everyday
environment, in the first place such as “teaching and
learning of children’s community — the unsuccessful
attempt to imitate adults”, “informal teaching and
learning during summer holidays is not “actual”
teaching and learning”, “the child is the person whom
one should trust and rely cautiously”, “the child is not
socially capable to make decisions autonomously and
be responsible for their implementation”, “the child
successfully learns only under adult’s leadership/
supervision”, “the child does not always perceive
meanings of teaching and learning”, etc.

Scientific-praxeological publicising of
meaningfulness of children’s informal as different
teaching and learning requires knowledge that has
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intriguojantj pobiidj jas {prasminanciajam. Jos tuomet
turéty buty ,,turtingos® ne tik teoriniy-moksliniy, bet ir
prakseologiniy prasmiy, nes tai zinios i§ vaiky kasdie-
nybés pasaulio, kuris nuolat kisdamas ne visuomet pa-
tenka { edukologijos / pedagogikos moksliniy diskursy
sferas. Biitent tokiy ziniy pagrindu galima konstruoti
ir rekonstruoti zinias apie vaika kaip besimokantiji,
kurianti suaugusiesiems reikSminga mokymo(si) prak-
tika. Taciau §iy ziniy reikSmingumas gali pasidaryti
abejotinas, jei suaugusiesiems (tieck mokslininkams,
tiek ir pedagogams bei tévams) yra biidingos indok-
trinuotos sampratos / stereotipai apie vaikus ir / ar ju
mokymo(si) kultiiros pasiekimus. Todél svarbu vaiky
savaimini mokyma(si) namy kaip kasdienybés aplin-
koje per vasaros atostogas suprasti socialiniy-kulti-
riniy, kognityviniy prasmiy daugybiskumo / daugy-
bingumo kontekstuose. Tai suponuoja tyrimo pro-
bleminius klausimus: kokias prasmes vaikai suteikia
savaiminiam kaip kitoniskam mokymui(si) kasdienio
gyvenimo situacijose ir kokiais biidais kitoniskumas
yra jprasminamas?

Tikslas — iStirti savaiminio kaip kitonisko
mokymo(si) kasdienio gyvenimo situacijose prasmin-
guma vaikams.

Tyrimo objektas — vaiky savaiminio mokymo(si)
kasdienio gyvenimo situacijose kitoniskumas.

Tyrimo metodai: mokslinés literatliros analiz¢ ir
metaanalize; laisvasis (nestruktiruotas) teminis vaiky
rasinys; tematizuota, generalizuojanti, kokybiné turi-
nio (content) analizg.

Tyrimo metodologija

Savaiminio kaip kitonisko mokymo(si) kasdienio
gyvenimo situacijose prasmingumo vaikams empirinis
tyrimas grindziamas diskurso metodologine prieiga
(Laclau, Moufte, 1985; Edwards, Potter, 1992; Jorgen-
sen, Phillips, 2002), nes vaiky naratyvai apie savaimi-
nio mokymo(si) kitoniskuma ir jo prasminguma tiria-
mi kaip ,,slaptasis® diskursas. Vaiky savaiminis kaip
kitoniskas mokymas(is), jo prasmingumas kaip soci-
alinis-edukacinis reiskinys (fenomenas) priskiriamas
»slaptojo* diskurso tipui, nes vieSajame ugdymo(si)
praktikos diskurse jis neegzituoja. Diskursas (socialiné
konstruktyvistiné ir fenomenologiné perspektyvos) yra
tinkama metodologiné prieiga vaiky savaiminio kaip
kitonisko mokymo(si) prasmingumui tirti, nes leidzia
atsekti, ka apie §i socialini fenomena (vaiky savaiminio
mokymo(si) salygas) kalba skirtingi socialiniai veiké-
jai (vaikai ir suaugusieji), Siuo atveju — vaikai.

Empirinis tyrimas grindziamas kokybinio tyrimo
paradigma (Maxwell, 1996; Schwandt, 1997; Silver-

both newness and shocking, intriguing nature for
the one who gives a sense to them. Then, they should
be “rich” not only in theoretical-scientific but also
praxeological meanings because this is knowledge from
children’s everyday world, which, being in constant
change, does not always pass into the areas of scientific
discourses of education studies/pedagogy. Namely
based on such knowledge, knowledge about the child
as a learner who creates teaching and learning practice
that is significant for adults, can be (re)constructed.
However, significance of this knowledge can become
doubtful if adults (both scientists and pedagogues,
parents) have indoctrinated conceptions/stereotypes
about children and/or their teaching and learning
culture achievements. Therefore, it is important to
understand children’s informal teaching and learning in
home environment as in everyday environment during
summer holidays in the contexts of multiplicity of
socio-cultural, cognitive meanings. This presupposes
problem questions of the research: What meanings
do children give to informal as different teaching and
learning in everyday life situations? In what ways is
the otherness given a sense?

Aim: to investigate meaningfulness of children’s
informal as different teaching and learning in everyday
life situations.

Research subject: otherness of children’s informal
as different teaching and learning in everyday life
situations.

Research methods: analysis and meta-analysis of
scientific literature; children’s free (non-structured)
thematic essay, thematized, generalised qualitative
content analysis.

Research Methodology

The empirical research on meaningfulness
of informal as different teaching and learning in
everyday life situations for children is grounded on
the methodological approach of discourse (Laclau,
Moufte, 1985; Edwards, Potter, 1992; Jorgensen,
Phillips, 2002) because children’s narratives about
otherness of informal teaching and learning and
their meaningfulness are being researched as “the
secret” discourse. Children’s informal as different
teaching and learning, its meaningfulness as a socio-
educational phenomenon is attributed to the “secret”
type of discourse because in the public discourse
on (self-)educational practice it does not exist. The
discourse (social constructivist and phenomenological
perspectives) is a suitable methodological approach for
researching meaningfulness of children’s informal as
different teaching and learning because it enables to
decode what different social actors (children, adults), in
this case children, speak about this social phenomenon
(conditions of children’s informal teaching and
learning).
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man, 2001). Tai lemia tyrimo objektas — savaiminio
kaip kitonisko mokymo(si) prasmingumas vaikams
gali bti istirtas tik kokybiniais metodais, nes tai atitin-
ka subjektyvy socialinés realybés pasauli (Saparnyté,
2007). Be to, kokybiniu tyrimu siekiama gauti infor-
macijos apie naujq, mazai tirta ugdymo(si) reiskini —
vaiky savaiminj kaip kitoniska mokyma(si) kasdienio
gyvenimo situacijose, ji interpretuojant prasmeémis,
kurias suteikia tyrime dalyvaujantys individai / vai-
kai.

Rasinys kaip kokybinis metodas, jgalinantis vai-
kus pavie§inti naratyvus apie savaiminio kaip kito-
nisko mokymo(si) prasmingumgq. Tyrime taikytas ko-
kybinio tyrimo metodas — laisvasis (nestruktiruotas)
teminis vaiky rasinys ,, Vasarq namuose as mokausi
nesimokydamas (-a)““ — tai L tipo (life — gyvenimas)
laisvo i$sisakymo metodas, orientuotas i skirtingas
vaiky savaiminio kaip kitonisko mokymo(si) patirtis.
Laisvajam vaiky ra$iniui pasirinkta tema skatina vai-
kus atskleisti savaiminio mokymo(si) kaip kitonisko
patirtis. Raginio tema turi provokacijos elementy, nes
ji orientuota i ,,nematoma‘* / kitoniska vaiky gyvenimo
ir mokymo(si) patirti, igyta savaiminio mokymo(si)
kasdienio gyvenimo situacijose per vasaros atostogas.
Pagal diagnostinés informacijos pobiidi L tipui pri-
klauso neformali, kokybiné diagnostiné informacija,
apibtdinanti vaiky verbaling bei neverbaling elgsena
nepakartojamose gyvenimo situacijose (Saparnyté,
2007). Toks duomeny rinkimo metodas leido atskleisti
vaiky kasdienes patirtis, iSryskinti paciy vaiky savai-
miniam mokymui(si), kaip kitoniSkam, suteikiamas
prasmes.

Rasinys, kaip informacijos rinkimo apie jvairius
kasdieninio vaiky gyvenimo reiskinius metodas, su-
teikia jiems galimyb¢ pasisakyti. Be to, 10-12 m.
vaikams tai gerai zinoma mokyklinés veiklos risis,
todél tai ju neapsunkina (Saparnyté, 2007). Vaiky ra-
Sinio kokybing¢ interpretaciné analizé padeda atskleisti
ju gyvenimo ir pasaulézitiros ypatumus, ,,nematoma
gyvenimo pusg, tarpusavio santykius neformalioje /
,»laisvoje* aplinkoje. RaSinys suteikia vaikui galimybe
apraSyti ir paaiskinti ispiidzius, samprotavimus, susi-
telkti, ijprasminti situacija suvokti savo vidinj pasauli
ir yra vaiko kaip individo pazinimo metodas, iS§samiai
informuojantis apie jau turimas naujas objekty grupes.
Vaiky pasisakymai leidzia gauti jvairesnés informaci-
jos apie tiriama reiskinj bei paciam tyréjui suzinoti tai,
ko jis nezinojo (Bitinas, 20006).

The empirical research is grounded on the qualitative
research paradigm (Maxwell, 1996; Schwandt, 1997,
Silverman, 2001). This is determined by the subject:
meaningfulness of informal as different teaching and
learning to children can be researched only employing
qualitative methods because this corresponds to
the subjective world of social reality (Saparnyte,
2007). Besides, qualitative research is employed to
receive information about the new and little explored
phenomenon of (self-)education — children’s informal
as different teaching and learning in everyday life
situations, interpreting it by meanings, which are given
by individuals/children participating in the research.

The essay as a qualitative method, enabling
children to publicise narratives about meaningfulness
of children’s informal as different teaching and
learning. The qualitative research method applied in
the research — free (non-structured) thematic children’s
essay “In Summer at Home I am Learning without
Learning” — is an L type (life type) free imparting
method, orientated to different experiences of children’s
informal as different teaching and learning. The topic
of the essay contains provocative elements because
it is orientated to “unseen’/different experience of
children’s life and teaching and learning, acquired
in everyday life situations of informal teaching and
learning during summer holidays. According to the
type of diagnostic information, L type information
is non-formal qualitative diagnostic information
describing children’s verbal and non-verbal behaviour
in non-repeated life situations (Saparnyté, 2007). Such
method of data collection enables to disclose children’s
everyday experiences, highlight meanings given by
the very children to informal as different teaching and
learning.

The essay as a method for collecting information
about children’s everyday life phenomena provides with
a possibility to speak. Besides, this is a highly familiar
type of school activity for 10 to 12 year old children,
that is why it does not aggravate them (Saparnyte,
2007). Qualitative interpretative analysis of children’s
essays helps to disclose peculiarities of their life and
worldview, “the unseen” side of life, interrelationships
in informal/“free” environment. The essay provides
the child with the opportunity to describe and explain
impressions, considerations, to collect one’s thoughts,
give a sense to the situation to perceive one’s inner
world and is the method of cognising the child as an
individual, which exhaustively informs about the
already possessed new groups of objects. Children’s
speeches enable to obtain more diverse information
about the researched phenomenon and to the very
researcher to find out what he/she has not known
(Bitinas, 2006).
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Tyrimo organizavimas

Tyrimo imtis sudaryta taikant du metodus: tiks/i-
nés (kriterijumi grindZziama) ir patogiosios atrankos.
Laisvojo teminio raSinio raSymui pasirinkti 10—12 m.
vaikai, nes jie jau turi skirtinga mokymo(si) patirti
(formaliojo, neformaliojo ir savaiminio), geba ja api-
budinti rastu. Be to, Piaget (2002) teigimu, nuo 11 m.
vaikai pradeda logiSkai mastyti ir jau gali reflektuo-
ti savo patirtj. Tyrimo imties populiacijq sudaro 120
vaiky (10-12 m.), besimokan¢iy Siauliy ir Panevézio
bendrojo lavinimo mokykly V-VI klasése. Kokybinei
interpretacinei tyrimo duomeny analizei buvo atrinkti
88 tekstai. Pagrindinis atrankos kriterijus — galimybé
kuo i§samiau ir tiksliau apibtdinti tiriamaji reiskinj.

Kokybinés vaiky rasiniy turinio (content) analizés
tikslas — atskleisti prasmes, kurias vaikai suteikia sa-
vaiminiam kaip kitoniskam mokymui(si) kasdienio
gyvenimo situacijose.

Tyrimo etika. Vykdant tyrima laikytasi pagrindi-
niy socialiniuose-edukaciniuose tyrimuose nurodomuy
etiniy principy: savanoriSkumo, geranoriSkumo, pri-
vatumo ir pagarbos, teisingumo, informacijos tikslu-
mo, anonimiskumo ir kt. (Charles, 1999; Zydzitinaité,
2007).

Tyrimo duomeny apdorojimo ir analizés
metodai

Hermeneutika kaip diskurso analizés prieiga. Ty-
rimo rezultatai aiSkinami ir interpretuojami remiantis
hermeneutika, kurios tikslas — pasiekti validy ir priim-
ting teksto prasmés supratima. Prasmé interpretuojama
pasitelkiant hermeneutinio rato modelj, kuris reiskia
teksto daliy rysi su visuma (Ricoeur, 2001; Gadamer,
2006; Habermas, 2002; Ramanauskaité, 2003). Her-
meneutika kaip supratimo ir interpretacijos metodas
igalina suvokti vaiky naratyvus kaip aprasyta teksta ir
tai sieti su tuo, kas jame yra sakoma ir kokia prasme
Sis tekstas turi (Ricoeur, 2000, 2001).

Tematizuota, generalizuojama, kokybiné turinio
(content) analizé taikyta kokybiskai apdorojant duo-
menis, nagrinéjant naratyvinius tekstus (vaiky rasi-
nius) vadovaujantis metodologiskai pagristais analizés
zingsniais. Tai leidzia tyréjui iSsiaiskinti informanty /
vaiky vertybes, interesus, lukescius, iSryskéjancius ju
apmastymuose apie turima patirti (Cormack, 2002).

Organisation of the Research

The sample of the research is drawn up applying
two methods: farget (grounded on the criterion) and
convenient selection. Free thematic essays were written
by 10 to 12 year old children because they already have
different teaching and learning experience (of formal,
non-formal and informal teaching and learning) and
are able to describe it in the written form. Besides,
according to Piaget (2002), from 11 years children
start to think logically and already are able to reflect
on their experience. The population of the research
sample consists of 120 children (aged between 10
and 12 years), learning in 5-6 forms of Siauliai and
Panevézys comprehensive schools. 88 texts were
selected for qualitative interpretative research data
analysis. The main criterion of selection was the
possibility to describe the researched phenomenon as
exhaustively and accurately as possible.

The aim of the qualitative content analysis of
children’s essays is to disclose meanings which
children give to informal as different teaching and
learning in everyday life situations.

Research ethics. Conducting the research, main
ethical principles of social-educational researches
were followed: voluntariness, goodwill, privacy and
respect, fairness, accuracy of information, anonymity,
etc. (Charles, 1999; Zydiiﬁnaité, 2007).

Methods of Processing and Analysis of Research
Data

Hermeneutics as an approach of discourse
analysis. Research results are explained and interpreted
based on hermeneutics, which aims to achieve valid
and acceptable understanding of the meaning of the
text. The meaning is interpreted with the help of the
model of hermeneutic circle, which means the relation
of parts of the text to the whole (Ricoeur, 2001;
Gadamer, 2006; Habermas, 2002; Ramanauskaiteé,
2003). Hermeneutics as a method of understanding
and interpretation enables to perceive children’s
narratives as a described text and relate this to what is
said in it and to what meaning the text contains in itself
(Ricoeur, 2000, 2001).

Thematized, generalised qualitative content
analysis was applied qualitatively processing data,
analysing narrative texts (children’s essays) within
the limits of their content, based on methodologically
grounded steps of analysis. This enables the researcher
to distinguish informants’/children’s values, interests,
expectations, which single out in their considerations
about possessed experience (Cormack, 2002).
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Vaiky savaiminio kaip KkitoniSko mokymo(si)
kultiiros konstravimo kasdieniame gyvenime pers-
pektyva: teorinis pagrindimas

Remiantis socialinio konstruktyvizmo / socialinés
tikrovés konstravimo teorine-filosofine prieiga (Ber-
ger, Luckmann, 1999) vaikai, socialiniai-kultiiriniai
individai, gali biiti pozicionuojami kaip atstovaujan-
tys ,,naujaja“ kultiira, kuri reiskiasi ne tik perimant
visuomenéje egzistuojancios tvarkos konvencijas /
taisykles, bet ir gebantys (su)abejoti tradiciniu / in-
doktrinuojan¢iu socialinés realybés supratimu, jas
aktyviai kurti bei keisti (Arendt, 1995). Tuomet vaiky
savaiminis mokymas(is) (ju konstruojamos socialinés
tikrovés perspektyvoje) aiSkinamas per Zinojimo kaip
interaktyvaus proceso konstravimaq, kai savo kasdiene-
je veikloje (kasdienio pasaulio / gyvenimo tikrovéje)
vaikai konstruoja, perkonstruoja ir rekonstruoja rea-
lybés / tikrovés versijas savaiminio mokymo(si) kaip
specifinés socialinés tikrovés / praktikos metu. Zinoji-
mo konstravimas §ia prasme reiskia deryby procesus,
per kuriuos tam tikroms interpretacijoms teikiama pir-
menybe, o kitos nuslopinamos. Interpretuodami ben-
draja zmogaus mokymo(si) kultiira, vaikai prioritetus
teikia savaiminiam mokymui(si), kaip prieigai / so-
cialinei praktikai, jgalinanciai suspenduoti dominuo-
janti / indoktrinuojanti (,,kaip savaime suprantama‘)
Zinojima apie ju mokymo(si) kultiira bei jo pagrindu
egzistuojancia tvarka / taisykles ir konstruoti nauja
zinojima / socialing tvarka, grindziama kitokia — vai-
ku kaip socialiniy-kultiiriniy individy mokymo(si)
praktika, kai pats vaikas yra socialinés tvarkos kiiré-
jas, atsakingas uz mokymo(si) procesg bei pasieki-
mus ir isitraukia { bendrosios Zzmogaus mokymo(si)
kultiiros konstravima. Ta¢iau suaugusiyjy zinojimas
apie vaiky savaimini mokyma(si) (suaugusiyjy su-
konstruota vaiky mokymo(si) ,,versija®) suformuoja
tam tikra / indoktrinuojanti vaiky mokymo(si) kulti-
ros (kaip formalizuoto / struktiiruoto proceso, kuriam
gali vadovauti ir vadovauja tik suaugusieji) supratima,
paliekant nuoSalyje kitas / kitoniSkas (savaiminio)
mokymo(si) ,,versijas®, kai pats vaikas yra socialinés
tvarkos kiir¢jas. Socialingje konstruktyvistinéje savai-
minio mokymo(si) perspektyvoje vaikai pozicionuo-
jami kaip savo mokymo(si) (sub)kultiiros (Siuo atveju
— savaiminio mokymo(si), o kartu ir bendros zmogaus
mokymo(si) kulttros) kiiréjai, konstruojantys ja kaip
realybés / socialinés tikroves sritj (srities reiskini), sa-
veikaudami su ja ir biidami aktyvis jos dalyviai, i(si)
traukia | savaiminio mokymo(si) kaip bendrosios Zzmo-
niy mokymo(si) visa gyvenima (sub)kultiiros kiirima.

Kasdienio gyvenimo pasauliui kaip ,, auksc¢iau-

Perspective of Construction of Children’s
Informal as Different Teaching and Learning
Culture in Everyday Life: Theoretical Grounding

According to theoretical-philosophical approach
of social constructivism/construction of social reality
(Berger, Luckmann, 1999), children, socio-cultural
individuals can be positioned as representing “new”
culture, not only taking over conventions/rules
existing in the society but also as being able to doubt
the traditional/indoctrinating understanding of social
reality, actively create and change it (Arendt, 1995).
Then children’s informal teaching and learning (in
the perspective of their constructed social reality)
is explained through construction of knowing as an
interactive process, when in their daily activities
(reality of everyday world/life) children (re)construct
the versions of reality during informal teaching and
learning as during specific social reality/practice. In
this sense construction of knowing means negotiation
processes, during which certain interpretations are
prioritised while others are suppressed. Interpreting
general human teaching and learning culture,
children prioritise informal teaching and learning as
an approach/social practice that enables to suspend
dominating/indoctrinating knowing (that has become
“taken for granted”) about their teaching and learning
culture and existing order/rules that are based on it
and to construct new knowing/social order, grounded
on a different practice: children’s as social-cultural
individuals’ teaching and learning practice, when the
very child is the creator of social order, responsible for
the teaching and learning process and achievements
and this way involves himself/herself into construction
of general human teaching and learning culture.
However, adults’ knowing about children’s informal
teaching and learning (children’s teaching and learning
“version” constructed by adults), determines certain/
indoctrinated understanding of children’s teaching and
learning culture (as of formalised/structured process,
which can be supervised and which is supervised only
by adults), leaving other/different (informal) teaching
and learning “versions” apart, when the very child is
the creator of social order. In the social constructivist
perspective of informal teaching and learning children
who are positioned as creators of their (sub)culture of
teaching and learning (in this case, of informal teaching
and learning and at the same time of general human
teaching and learning culture), who construct it as an
area of reality/social reality (phenomenon of area),
interacting with it and being its active participants,
involve themselves into creation of informal teaching
and learning as a general (sub)culture of people’s
lifelong teaching and learning.

Everyday life world as “the highest” reality has
characteristic features (Berger, Luckmann, 1999).
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siajai* tikrovei budingi bruozai (Berger, Luckmann,
1999). Kasdienio gyvenimo pasaulis / ,,auk$¢iausio-
ji* tikrové konceptualizuojama kaip i§ anksto objek-
tyvuota / sutvarkyta tikrové, kurios reiskiniai yra i§
anksto suklasifikuoti pagal tam tikrus $ablonus. Sioje
tikrovéje vaikai (at)randa tipizacijos schemas, kurios
»padeda® identifikuoti vaidmenis, problemas ir pan.
Taciau kuo jos labiau nutolinamos nuo ,,¢ia ir dabar*
(akistatos situacijos), tuo jos anonimiskesnés vaikui.
Kasdienis gyvenimas egzistuoja kalbos déka, t. y. dis-
kursyviai, o kalba — kasdienio gyvenimo déka. Ja pa-
sitelkdami vaikai ne tik supranta kasdienio gyvenimo
tikrove, bet ir tipizuoja patirti, susiedami skirtingus
tikrovés sektorius (sritis / sferas) ir juos integruodami
1 bendrg visuma (kaupia socialinio Zinojimo ,,bagaza‘
ir pan.). Erdvés ir laiko pozitriu (,,Cia ir dabar) kas-
dienis gyvenimas patiriamas kaip nevienodai artimas
/ tolimas, atsizvelgiant | tai, ar galima juo tiesiogiai
fiziskai manipuliuoti. Kasdienis gyvenimas suskirsty-
tas i iprastus (,,savaime suprantamus‘), todél nepro-
blemiskus, ir nejprastus, t. y. problemiskus, sektorius.
Kasdienybés rutina suvokiama kaip neproblemiska,
kol néra sutrikdoma.

Kasdienio gyvenimo pasaulis kaip ,, auksciausioji “
tikrové — jos bruozy konceptas — leidzia kontekstuali-
zuoti / (pa)aiskinti, kaip vaiky savaiminio mokymo(si)
kultiira konstruojama kasdieniame gyvenime (ervéje ir
laike, kur jis vyksta). Vaiky savaiminis mokymas(is)
yra kasdienio gyvenimo pasaulyje / tikrovéje kons-
truojamas reiskinys, o kasdienis gyvenimas vaikams
reiskia tikrove, kurig jie interpretuoja ir kuri jiems yra
subjektyviai prasminga kaip vientisas pasaulis, palai-
komas paciy vaiky mintimis ir veiksmais. Taciau §is
pasaulis vaikams yra intersubjektyvus, nes jo tikrové
konstruojama nuolat sgveikaujant su kitais Zmoné-
mis (suaugusiaisiais). Interakcijos su kitais néra pro-
blemiskos, kol §is pasaulis kitiems / suaugusiesiems
yra toks pat realus kaip ir konkreciam vaikui, o jo re-
alumas suvokiamas panasiai (yra vaiko ir suaugusiojo
(su)teikiamy prasmiy atitikimas). Tuomet vaikai pa-
klusta suaugusiyjuy nustatytai tvarkai — mokosi pagal
ju ,.taisykles / konvencijas, ,,mégdzioja‘ suaugusiujuy
mokymo(si) procesus, mokosi jiems (pri)skirtoje ins-
titucionalizuoto / formalizuoto mokymo(si) aplinko-
mokymo(si) kultira egzistuoja ,,8alia® suaugusiujuy
kultiiros. Tai implikuoja ir tam tikra prievarta erdvés
ir laiko poziiriu (struktiralizuota erdve ir laika), kai
laisve konstruoti savitg / kitoniskq mokymo(si) kultiira
vaikams deleguojama ne ,,Cia ir dabar®, o ,,ten ir tada*
(projektuojant { ateiti). Problemiska vaiky ir suaugu-

The reality of everyday life/“the highest” reality is
conceptualised as reality that is objectivised/ordered in
advance, whose phenomenaare pre-classifiedaccording
to certain patterns. In this reality children discover/
find schemes of typisation that “help” to identify roles,
problems, etc. However, the more they are distanced
from “here and now” (confrontation situations), the
more anonymous they are to the child. Everyday life
exists thanks to the language; i.e., discursively, whilst
the language, thanks to everyday life. Employing the
language, children not only understand the reality
of everyday life but also typify it, relating different
sectors (areas/spheres) of reality and integrating them
into the general whole (accumulate the “baggage” of
social knowing, etc.). From the standpoint of space and
time (“here and now”), everyday life is experienced
as differently close/far, depending on whether it can
be directly physically manipulated. Everyday life is
distributed to usual (“taken for granted”) and that is
why non-problematic and unusual; i.e., problematic
sectors. Everyday routine is perceived as non-
problematic as long as it is not disturbed.

The world of everyday life as “the highest” reality
— the concept of its features — enables to contextualise/
explain how culture of children’s informal teaching
and learning is being constructed in everyday life
(in space and time, where it takes place). Children’s
informal teaching and learning is a phenomenon that
is constructed in the world of everyday life /reality
and everyday life for children means reality, which
they interpret and which for them is subjectively
meaningful as an integral world, supported by the
very children’s ideas and actions. However, this world
for children is inter-subjective because its reality is
being constructed in constant interaction with other
people (adults). Interactions with others are not
problematic as long as this world for others/for adults
is the same as for a concrete child and its reality is
perceived similarly (there is correspondence between
the meanings given by the child and the adult). Then
children obey the adults’ established order: learn
according to their ‘“rules”/conventions, “imitate”
adults’ teaching and learning processes, learn in
institutionalised/formalised teaching and learning
environment attributed to them under the supervision
of adults. However, in such case children’s teaching
and learning culture exists “alongside” adults’ culture.
This also implies certain compulsion with regard to
space and time (structuralised space and time), when
freedom to construct a peculiar/different culture of
teaching and learning for children is delegated not
“here and now” but “there and then” (projecting
to the future). Children’s and adults’ interaction
becomes problematic when children are involved
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siyjy interakcija pasidaro tuomet, kai vaikai sitraukia
1 savitos savaiminio mokymo(si) kultiiros savita kons-
travima (tampa jos kiiréjais, autoriais) ir ,,sudarko* /
»sugadina® suaugusiyjy planus, kaip mokyti vaikus.
Vaiky atrasti savaiminio mokymo(si) buidai, formos
ir kt. suaugusiesiems nepriimtini, kadangi tokiu biidu
vaikai praplecia suaugusiyjy jiems nurodytas legitima-
cijos bei galimybiy ribas ir paneigia suaugusiyjy vai-
kams sukurta mokymo(si) tvarkq.

Empirinio tyrimo rezultatai

Vaiky savaiminio mokymo(si) kasdienio gyvenimo
situacijose kitoniskumo jprasminimas. Kokybinio ty-
rimo rezultatai analizuojami kontekste klausimo: ko-
kias prasmes vaikai (su)teikia savaiminiam kaip kito-
niskam mokymui(si) kasdienio gyvenimo situacijose ir
kokiais biidais tq kitoniskq mokymo(si) patirti iprasmi-
na? Atlikus diskurso turinio analiz¢ vaiky savaiminio
kaip kitonisko mokymo(si) kasdienio gyvenimo situa-
cijose tema, nurodyta viena generalizuojanti prasmé ir
ja atitinkancios temos.

Generalizuojanti prasmé Savaiminio mokymo(si)
kitoniSkumq jprasminantys biidai. Generalizuojanti
prasmeé pozicionuojama i tokias temas: ¢ ,,Savaiminio
mokymo(si) kitoniSkumo {prasminimo buidai“ ir jas
atitinkanc¢ias subtemas (,,Tévy pagalba jprasminant
savaiminio mokymo(si) kitoniskuma®, ,,Vaiko isitrau-
kimas { savaiminio mokymo(si) kitoniskumo jprasmi-
nima*, ,,.Savaiminio mokymo(si) lyginimas su forma-
liuoju mokymu(si)“, ,,Savaiminio mokymo(si) patirties
refleksija®) ir ® ,,Savaiminio mokymo(si) kitoniskumo
prasmingumas® tema, kurig sudaro subtema ,,Vertybiy
perkélimas®. Paanalizuosime generalizuojancia pras-
me pagal temas ir subtemas (zr. lentelg).

into construction of peculiar — informal — culture of
teaching and learning (become their creators, authors)
and “distort”/’destroy” adults’ plans with regard to
children’s teaching and learning because children’s
discovered informal ways, forms, etc. of teaching
and learning are unacceptable for adults as this way
children expand adults’ indicated limits of legitimating
and possibilities and deny the adults’ established order
of teaching and learning.

Results of the Empirical Research

Making a sense of otherness of children’s informal
teaching and learning in everyday life situations.
Results of the qualitative research are analysed in
the context of questions What meanings do children
give to informal as different teaching and learning in
everyday life situations? and In what ways do they
give a sense to this different teaching and learning
experience? Having carried out the content analysis
of the discourse on children’s different teaching and
learning in everyday life situations, one generalising
meaning and topics corresponding to it were singled
out.

Generalising meaning. Ways giving a sense
to otherness of informal teaching and learning.
Generalising meaning is positioned in the following
topics: * “Ways giving a sense to otherness of
informal teaching and learning” and corresponding
subtopics (“Parents’ support giving a sense to
otherness of informal teaching and learning”, “The
child’s involvement in giving a sense to otherness
of informal teaching and learning”, “Comparison of
informal teaching and learning with formal teaching
and learning”, “Reflection on experience of informal
teaching and learning”), and ¢ “Meaningfulness of
otherness of informal teaching and learning”, which
consists of the subtopic “Transference of values”. We
shall analyse the generalising meaning by topics and
subtopics (see the table).
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Lentelé. Savaiminio mokymo(si) kaip kitoniskos mokymo(si) patirties jprasminimo biuidai
Table. Ways of Giving a Sense to Experience of Informal as Different Teaching and Learning

TEMA 2 SUBTEMA 1 SUBTEMA
Tévy pagalba iprasminant
savalmlnjo mokqu(sll) kitoniskuma Tévai — konsultantai
Parents’ support, giving a sense to Parents — consultants
otherness of informal teaching and
learning
Emociné reakcija: nuostaba ir abejoné
Emotional reaction: surprise and doubt
Vaiko jsitraukimas i savaiminio Isigilinimas ir galimybé permastyti
mokymo(si) kitoniskumo Going deep and possibility to rethink
iprasminima Stebéjimas
The child’s involvement into giving Observation
a sense to otherness of informal Naujos Zinios
teaching and learning New knowledge
Veiklos iSmokimas
Learning the activity
Savaiminio mokymo(si) lyginimas Mokymo(si) vertingumo atradimas
su formaliuoju mokymu(si) Discovery of value of teaching and learning
SAVAIMINIO Comparison of informal teaching . . . .
MOKYMO(SI) and learning with formal teaching . N§d1rektyvau§ mqk ymo(si) . galimybe .
KITONISKUMS) and leaming Possibility of non-directive teaching and learning
IPRASMINIMO BUDAI Atradimo, naujumo dziaugsmas
WAYS OF GIVING A Joy of 7discovery newness
SENSE TO OTHERNESS —— ; — -
OF INFORMAL Savaiminis mokymas(is) — pelprastas ir malonus mokymo(si)
TEACHING AND . budas
LEARNING Informal teaching and lea}mlng - s1mple and pleasant way of
teaching and learning
ISmokimas specialiai nesimokant / nepatiriant sunkumy
Learning without any special learning efforts/without
experiencing difficulties
Savaiminio mokymo(si) patirties ISmokimas nelankant mokyklos
refleksija Learning without going to school
Reflection on experience of I8mokimas ,,neatverc¢iant vadovélio®, knygos
informal teaching and learning Learning “without opening” the book
Ziniy patikrinimas praktikoje, pritaikymas, ju plétojimas
Testing knowledge in practice, application, its development
Praktiniy geb¢jimy pritaikymas
Application of practical abilities
Paciam reik§mingos Zinios, nereglamentuojamos Zinios
Knowledge that is significant to oneself, non-regulated
knowledge
Gyvenimui reikalingy (funkciniy) dalyky iSmokimas
Learning things necessary for life (functional)
Gyvenimo dalyky mokymo(si) reikalingumas
Necessity of teaching and learning real life things
SAVAIMINIO (Persi)orientavimasis { mokymo(si) procesa
MOKYMO(SI) Vertybiy perkélimas . . . .
KITONISKUMO (Re)o.rlen.tatlon.to th'e Feachmg anq 1ea@1ng prf)cess
PRASMINGUMAS (Pers1)'0rlen.taV1mas‘1s 1 rrllokymo(s1).ve1qu ivairove
(Re)orientation to diversity of teaching and learning
activities
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Tema Savaiminio mokymo(si) kitoniSkumo jpras-
minimo biidai. Savaiminio mokymo(si) kitoniskuma
vaikai jprasmina jvairiais biidais: su tévy pagalba, pa-
tys isitraukdami, lygindami savaimini mokyma(si) su
formaliuoju ir reflektuodami savaiminio mokymo(si)
patirtis.

2 subtema Tévy pagalba jprasminant savaiminio
mokymo(si) kitoniskumgq. Tévy pagalba vaikams pa-
sireiskia konsultavimu / konsultacinio pobtidzio aiski-
nimu (,, <...> kaip galima mokytis nesimokant? llgai
galvojau, kol mama man paaiskino. <...>*).

2 subtema Vaiko {sitraukimas | savaiminio
mokymo(si) kitoniSkumo jprasminimq. Paciy vaiky
isitraukimg | savaiminio mokymo(si) kitoniskumo
Iprasminimg reprezentuoja vaiky patirtys, ju reflek-
sijos. Suzinoj¢ apie savaimini mokymasi (kaip ,,mo-
kymasi nesimokant®), vaikai reaguoja emocionaliai —
kyla nuostaba (,, ISgirdusi rasinélio temq, nustebau:
kaip galima mokytis nesimokant? *) ir abejoné (,, Oijo-
Jjoj ... kad biity galima vasarq daug ismokti, tai i moky-
klq eitume pasisvilpaudami! ©). Vaikams yra nauja tai,
jog mokytis galima ne tik formaliuoju, bet ir savaimi-
niu budu (,, Net nesusimqsciau, né nepastebéjau, kaip
émiau mokytis. Ir dar kada! Vasarq! Nors cia, Lietu-
voje, buvo vasara, as tiek daug per jq ismokau!*). Tai
intriguoja vaikus, stimuliuoja ju siekj jsigilinti kaip
galimybe permastyti. Smalsumas, kaip nattralus
noras pazinti, jprasmina vaiky nora isigilinti ir sieki
suprasti, kaip galima mokytis kitoniskai / savaiminiu
btudu (,, <...> kaip galima mokytis nesimokant? llgai
galvojau <..>..."). Vaikai bando isigilinti, permas-
tyti turimg mokymo(si) patirti, kuria apibendrindami
formuluoja i§vada, jog savaiminis mokymas(is) — tai
mokymasis i§ paties gyvenimo, tai pats gyvenimas ir
tokiu biidu mokosi visi Zmonés (mes ,,gyvenam ir mo-
komes®, t. y. vaikai ir suaugusieji). Vaikai konstruoja
savaiminio mokymo(si) konceptualigja samprata, at-
rasdami jo sasajas su gyvenimu ir mokymusi i§ paties
gyvenimo (,, <...> Bet gerai pagalvojus, tai gyvenam
ir mokomés — kaip mama sako*). Tuomet vaikams
kyla naujas klausimas, ko jie patys iSmoksta mokyda-
miesi savaiminiu budu (,, Matematika, lietuviy kalba,
angly kalba, gamta... Ir taip devynis ménesius... Pa-
galiau atéjo ilgai lauktos vasaros atostogos. Pailsésiu
nuo moksly, pamoky. Taciau as suzinojau, kad net ne-
simokydama as mokausi. Ko?*; ,, Visy vaiky laukiama
ateina vasara... Per ilgus mokslo metus mes suZinome
labai daug: kaip ir kur rasyti nosines raides, kaip ap-
skaiciuoti perimetrq, kas buvo pries Kristy ir po jo,

Topic Ways of Giving a Sense to Otherness of
Informal Teaching and Learning. Children give a
sense to otherness of informal teaching and learning in
various ways: with parents’ help, involving themselves,
comparing informal teaching and learning with formal
and reflecting on experiences of informal teaching
and learning.

Subtopic 2 Parents’ Support Giving a Sense
to Otherness of Informal Teaching and Learning.
Parents’ support for children manifests itself by
consulting/explanation (“<...> how can you learn
without learning? I had been thinking long until my
mother explained to me. <...>.”).

Subtopic 2 The Child’s Involvement into Giving
a Sense to Otherness of Informal Teaching and
Learning. The very children’s involvement into giving
a sense to otherness of informal teaching and learning is
represented by children’s experiences, their reflections.
First, having found out about informal teaching and
learning (as “learning without learning”), children react
emotionally: there arises surprise (“Having heard the
topic of the essay, I was surprised: How can you learn
without learning?”) and doubt (“Oh, oh, oh, ... if it
were possible to learn a lot in summer, we would go
to school whistling!”’). Children find it new that they
can learn not only in formal but also in informal way:
“I hadn't even doubted, I hadnt even noticed how [
started to learn. And when! In summer! Although
there was summer here, in Lithuania, I learned so
much during it!”. This intrigues children, stimulates
their endeavour to go deep as a possibility to rethink.
Inquisitiveness as a natural wish to cognise gives a
sense to children’s wish to go deep and endeavour to
understand, how they can learn differently/informally
(“<...> how can you learn without learning? I was
thinking long <...>..”). Children try to go deep, rethink
the existing experience of teaching and learning,
which they generalise and conclude that informal
teaching and learning is learning from the very life,
that it is the very life and this way all people learn (we
“live and learn”; i.e., children and adults). Children
construct the conception of informal teaching and
learning discovering their links with life and learning
from the very life (“<...>. But when you think it better,
we live and learn, as mother says.”). Then children
give a new question what they learn themselves while
learning informally: “Mathematics, the Lithuanian
language, the English language, nature.. And this
way nine months... Finally the long awaited summer
holidays came. I'll have a rest from learning, lessons.
However, [ found out that while not learning I am
learning. What?”’; “Here comes summer expected by
all children.. During long school years we learn a lot:
how and where to put special Lithuanian characters,
how to calculate the perimeter, what happened before
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kodeél dienq $viecia saulé, o ménulis nakti? SuZinoty,
ismokty, isgirsty dalyky sqrasas bity labai labai il-
gas. Kasdien einam i mokyklq, ne tik kad suzinotume
tai, kas jdomu, bet ir kad biitume protingesni uz savo
tevus ir senelius, kad Ziniomis galétume praturtinti
save ir kitus. Atrodo, kad mokykloje viskq ismoksti, o
per vasaros atostogas gali tik ilsétis, nieko neveikti,
sedeéti prie kompiuterio, atostogauti su tévais, Ziireéti
televizoriy. Taip ir darai, ir tik rugséjo pirmqjq pa-
klausta mokytojos susimqstai, ko gi as ismokau vasarq
namuose nesimokydama*).

Naujas zinojimas (apie kitoniskgq — savaimini mo-
kymasi) tam tikra prasme Sokiruoja vaikus, bet kartu
ma mokymo(si) patirti, apimanc¢ig mokymo(si) turini,
formas, buidus ir kt. Tac¢iau turédami galimybe ne tik
konsultuotis su kitais, isigilinti, permastyti, bet ir ref-
lektuoti apie savaimini mokyma(si) vaikai konstruoja
nauja kitonisko mokymo(si) patirti, nes atkoduoja jo
prasmes savo kaip savaiminio mokymo(si) kultliros
kiiréjy patirtyse. Kiti glaudziai susij¢ vaiky isitrauki-
mo { savaiminio mokymo(si) kitoniSkumo iprasmini-
ma biidai yra stebéjimas, naujos Zinios ir veiklos is-
mokimas. Siy bidy taikymo / realizavimo prasminiai
kontekstai atskleidzia, jog savaiminis mokymas(is)
yra kitoniskas, bet nuoseklus mokymo(si) procesas.
Stebédami vaikai turi galimybe mokytis kitaip negu
formaliojo mokymo(si) metu, t. y. mokytis laisvoje
aplinkoje, realaus gyvenimo situacijoje (,, ISmokau
<...> vaziuoti su traktoriumi. IS pradziy tik stebéjau,
kaip senelis uzveda variklj, | kuriq puse vaziuodamas
suka vairq, spaudzia kojomis pedalus... "), igyti nau-
ju ziniy, kurios yra jiems reik§mingos / funkcionalios
(,, Ismokau <...> vaZiuoti su traktoriumi. <...> Véliau
isiminiau ir Sias sqvokas: sankaba, greitis, stabdziai,
vairas ), ir i8mokti atitinkamos (zinias atitinkancios)
gyvenimo veiklos (,, ISmokau <...> vazZiuoti su trakto-
riumi. <...> Daznai vaZiuodavau su seneliu | didzigjq
pievq ir vezdavome gyvuliams vandens *).

2 subtema Savaiminio mokymo(si) lyginimas su
SJormaliuoju mokymu(si). Savaiminio mokymo(si)
kitonisSkuma vaikai konceptualizuoja lygindami for-
malyji ir savaimini mokyma(si). Remiantis tokiu
(pa)lyginimu konstruojama mokymo(si) kitonisku-
mo samprata atskleidzia dvi vaikams svarbias savai-
minio mokymo(si) galimybes, kurios jiems yra nau-
jos. Kitoniskumo prasmiy turinys atskleidziamas per
mokymo(si) vertingumo atradimg ir nedirektyvaus
mokymo(si) galimybes. Vaikai atranda savaiminio

Christ and after, why the Sun shines at day time and the
Moon, at night? The list of learned, heard things would
be very very long. Every day we go to school not only
to find out what is interesting but also to be cleverer
than out parents and grandparents so that we could
enrich ourselves and others with knowledge. It seems
that you learn everything at school and during summer
holidays you can rest, do nothing, sit at the computer,
have holidays with parents, watch television. You do
so and only on the first of September when the teacher
asks, you think what you learned during summer at
home without learning.”

New knowing (about different — informal —
learning) in some sense shocks children but at the
same time challenges them, enabling to generalise
the possessed teaching and learning experience
(encompassing content, forms, ways, etc. of teaching
and learning). However, having the possibility not
only to consult with others, (individually) go deep,
rethink and reflect on their informal teaching and
learning, children construct the experience of new/
different teaching and learning because they decode
its meanings in their experiences. Other ways of giving
a sense to otherness of children’s involvement into
informal teaching and learning are observation, new
knowledge and mastering of the activity. Notional
contexts of applying/implementing these ways disclose
that informal teaching and learning are a different
but consistent teaching and learning process. While
observing children have a possibility to learn otherwise
than in formal teaching and learning; i.e., learn in
free environment, in the situation of real life (“/ have
learned <...> to drive a tractor. In the beginning I only
observed how my grandfather turns on the engine, to
which side he turns the steering wheel, presses pedals
with his feet..”), to acquire new knowledge, which is
significant/functional for them (“I have learned <...>
to drive a tractor. <...> Later I learned these concepts
too: staple, speed, break, steering wheel, etc.), and to
learn life activities (corresponding to knowledge) (“/
have learned <...> to drive a tractor. <..>. I would
often go with my grandfather to the big meadow and
bring water to animals.”).

Subtopic 2 Comparison of informal teaching and
learning with formal teaching and learning. Children
conceptualise otherness of informal teaching and
learning comparing formal and informal teaching and
learning. Based on such comparison, the constructed
conception of otherness of informal teaching and
learning  discloses two possibilities of informal
teaching and learning that are important and new
for children. The content of meanings of otherness
is disclosed through discovery of value of teaching
and learning and possibilities of non-directive
teaching and learning. Children discover value of
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mokymo(si) vertinguma, kurj jprasmina jo pasieki-
my perkeliamumas i kitus kontekstus (,, Manau, kad
igytos Zinios ir bendravimas pravers kitose pamoko-
se”; ,,<..> a$ pabandysiu jrodyti, kad tikrai binant
namuose galima iSmokti jdomiy ir vertingy dalyky*).
Kartu vaikai atsiriboja nuo formaliojo mokymo(si)
kaip orientuojancio i rezultatus, o ne i pati procesa,
atsisakydami jprasty mokymo(si) formuy (,,buvimas
prie knygu®), saltiniy (,,knygos*) bei fizinés kiino pa-
déties (,,sédéjimas®) ( ,,Ir nuo Siol nesutinku su tais,
kurie teigia, kad vasarq mes nesimokome, nes moky-
tis nereiskia visada biiti prie knygy“). Kitoniska nei
formalusis mokyma(si) vaikai konceptualizuoja kaip
vertingg (todél prasmingg), aisSkindami, jog savaimi-
nio mokymo(si) pasiekimus (patirti, funkcines / funk-
cinio rastingumo Zinias, igidzius ir kt.) jie pritaikys
ir formaliojo mokymo(si) situacijose. Tai reiskia, jog
savaiminis mokymas(is) iprasminamas kaip universa-
laus pobtidzio mokymas(is) — jo metu jgytas Zinojimas,
patirtis kaip pasiekimai yra funkcionalus, nes vaikai
izvelgia galimybe ji panaudoti naujose, t. y. iprasto /
formaliojo mokymo(si) situacijose. Tokiu biidu jpras-
minamas savaiminio mokymo(si), jo pasiekimy uni-
versalus pobudis. Lygindami savaimini mokyma(si)
su formaliuoju, vaikai atranda galimybg ir realizuoja
savo laisve per nedirektyvy mokyma(si) (laisvas aplin-
kas) ( ,, Vasarq kitaip nei pamokose mokaisi gamtoje
ar kur kitur, ne mokykloje*; ,,Dar pamirsau jrasyti
gamtos pamokas, vykusias braskyne, matematikos —
skaiciuojant centus parduotuvéje, istorijos — Kernaveé-
je ir Trakuose... ", ,, Siuo mety laiku [vasara] galima ne
tik atostogauti, pramogauti, bet ir susipaZinti su jvai-
ria augmenija, gyvinija, vandens telkiniais, miskais
ar net pasaulio uzmirstais kampeliais. Tai puikiausias
laikas mokytis nelankant mokyklos. Be to, taip galima
iSmokti ir susipazinti su daugeliu dalyky, kurie bus rei-
kalingi ateityje”).

2 subtema Savaiminio mokymo(si) patirties ref-
leksija. Kitas savaiminio mokymo(si) kitoniskumo
iprasminimo biidas yra savaiminio mokymo(si) patir-
ties refleksijos, jy turinys reprezentuoja naujas prasmes,
kurias vaikai suteikia mokymui(si). Sias prasmes vaikai
alia savaiminio mokymo(si) patirtimi. Nauji pojuciai,
kuriy vaikai nepatyré formaliojo mokymo(si) metu,
pasireisSkia teigiamomis emocijomis — mokymo(si)
kaip naujumo atradimo dziaugsmu (,,Smagumélis,
kiek naujy Zodziy suzinojau!*; ,, Taigi smagu, kai ko
nors ismoksti is tikryjy net nesimokydamas ‘). Apiben-

informal teaching and learning, which gives a sense to
transferences of its achievements to other contexts (““/
think that acquired knowledge and communication will
be of use in other lessons.”; “<...>I will try to prove
that really being at home you can learn interesting
and valuable things.”). At the same time children
disassociate from formal teaching and learning as
orientating to results and not to the very process,
refusing usual forms of teaching/learning (“being at
books”), sources (“books”) and physical body position
(“sitting™): “And since now I don't agree with those
who state that in summer we don't learn because to
learn doesn 't mean always to be at books.” Children
conceptualise teaching and learning that differ from
formal as valuable (that is why meaningful), explaining
that they will apply achievements of informal teaching
and learning (experience, functional/functional
literacy knowledge, skills, etc.) in formal teaching
and learning situations too. This means that informal
teaching and learning are given a sense as a universal
type of teaching and learning: knowing, experience
acquired during them are functional because children
envisage the possibility to use them in new; i.e., usual/
formal teaching and learning situations. This way
the universal nature of informal teaching and learning
and their achievements is given a sense. Comparing
informal teaching and learning with formal, children
discover the possibility and implement their freedom
through non-directive teaching and learning (free
environments): “I/n summer differently from lessons
you learn in nature or somewhere else, not at school.”,
“I still forgot to include nature lessons which took place
in the strawberry patch, mathematics, calculating
cents in the shop, history, in Kernave and Trakai....”,
“At this time of the year [in summer] you can both
have holidays, recreate and get familiarised with
various plants, animals, water bodies, forests and even
forgotten corners of the world. This is the best time to
learn without going to school. Besides, this way you
can learn and get familiarised with many things that
will be necessary in the future.”

Subtopic 2 Reflection on Experience of Informal
Teaching and Learning. Another way of giving a
sense to otherness of informal teaching and learning
is reflections on experience of informal teaching and
learning; their content represents new meanings,
which children give to teaching and learning. Children
construct these meanings on the basis of new feelings
and individual experience of informal teaching and
learning. New feelings, which children haven’t
experienced during formal teaching and learning
manifest themselves by positive emotions: joy of
discovering teaching and learning as newness (“/t
is fun, how many new words I have learned!”; “It
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drindami savo pojucius vaikai teigia, jog savaiminis
mokymas(is) — paprastas ir malonus mokymo(si)
budas (,, O sis pazinimo bidas yra paprastas ir malo-
nus *; ,, Mokytis nesimokant — pats maloniausias uzsi-
émimas. Biitent taip mes jgauname daugiau gyvenimo
patirties... ). Toks apibendrinimas formuluojamas re-
miantis individualia, nauja mokymo(si) (kitonisko / sa-
vaiminio) patirtimi, t. y. iSmokimu specialiai nesimo-
kant, arba nepatiriant sunkumy (,, <...> iSmokau ne
besimokydama, o atvirksciai — maloniai leisdama lai-
ka*; ,, Taigi vasara yra toks metas, kai mes ilsimés nuo
pamoky, namy darby, mokyklos. Taciau mes vis tiek
ismokstame naudingy dalyky to net nepastebédami. AS
manau, kad tokios pamokos patinka visiems*; ,, Taigi
vasarq galima mokytis nesimokant, net zaidziant, nes
visq laikq, kai pamatai kokj idomy dalykq, imi apZiiiri-
néti ji arba stebeti, nepajunti, kad tu mokaisi net nesi-
mokydamas ). Taigi vaikai vel/ dar karta aktualizuoja
teigiamas emocijas, ju svarba mokantis jprasmina kaip
1Smokima maloniai leidziant laika. Tai reiSkia, kad
teigiamas emocinis kriivis, emocionalus mokymo(si)
kontekstas ir mokymas(is) itraukiant emocijas vai-
kams yra labai svarbus. Todél malonus laiko leidimas
/ malonus uzsiémimas, kurio metu igyjama gyvenimo
patirties, tapatinamas su savaiminiu mokymu(si).
Analizuodami savo kitoniska mokymo(si) patyrima
(iSmokima specialiai nesimokant — nepatiriant sunku-
muy), vaikai atranda, jog toks iSmokimas / mokymas(is)
vyksta nelankant mokyKklos (,, Vasarq as neinu | mo-
kykla. Tik nemanykite, kad tada as visiskai nieko ne-
simokau. Vasarq galima taip pat daug ko iSmokti ir
pasijusti tartum skirtingy dalyky pamokose biitum
pasédéjes. <...>*; Taigi puiku, kad labai daznai mes
daug ko suzinome ir iSmokstame tiesiogiai nesimoky-
dami. Tai dazniausiai ir nutinka vasarq, kai nereikia
eiti | mokyklq ir is tikryjy mokytis: skaityti knygas,
klausyti mokytojy aiskinimy. Tada mes mokomés net
nesimokydami ‘). Svarbu tai, kad vaikai ne tik atranda,
bet ir samoningai suvokia, jog panaudoja galimybes
mokytis savaiminiu biidu. Si suvokima reprezentuoja
vaiky iSmokimas naujy dalyky nelankant mokyklos
(, Manau, kad kiekvienam vaikui smagiausias mety
laikas yra vasara. AS irgi labiausiai jos (vasaros) lau-
kiu. Juk tada nereikia mokytis! Atrodyty, neinu j mo-
kyklq, tai ir nieko neiSmokstu. Bet tai netiesa. <...>
Daug dalyky ismokau Siq vasarq: uzkurti lauzq, pjauti
zole, virti uogiene, zvejoti... Visy ty dalyky ismokau ne
mokykloje*; ,,Siq vasarq as taip pat vaZinéjau su dvi-
raciu ir motoroleriu kaime. Bet svarbiausia, kad per

is really fun when you learn something actually not
learning.”). Generalising their feelings, children state
that informal teaching and learning are a simple and
pleasant way of teaching and learning (“And this
way of cognition is simple and pleasant.”; “To learn
not learning is the most pleasant occupation. Namely
this way we acquire more life experience.”). Such
generalisation is formulated on the basis of individual
new experience of teaching and learning (different/
informal); i.e., learning without special learning or
without experiencing difficulties (“<...> [ learned not
while learning but visa versa: having a good time.”;
“Thus, summer is such time when we have a rest from
lessons, homework, school. However, anyway, we
learn useful things even without noticing this. 1 think
that everybody likes such lessons. *; “Thus, in summer
you can learn without learning even playing because
all the time when you notice something interesting you
Start examining it or observing and you don t feel that
you are learning even without learning.”). This way
children again/repeatedly actualize positive emotions
and give a sense to their importance while learning as
learning while having a good time. This means that
positive emotional load, emotional context of teaching
and learning are very important for children. Therefore,
having a good time/ pleasant occupation, during which
they acquire life experience, is identified with informal
teaching and learning.

Analysing one’s different teaching and learning
experience (learning without special learning, not
experiencing difficulties), children discover that such
teaching and learning take place non-attending school
(“In summer I don't go to school. But don't think that
then I don't learn anything. In summer you can also
learn a lot and feel as if you have been in the lessons
of different subjects. <...>.”’; “Thus, it is great that
very often we learn a lot directly not learning. This
most often takes place in summer when you dont
have to go to school and really learn: read books,
listen to teachers’ explanations. Then we learn even
without learning.” ). It is important that children not
only discover but also consciously perceive that they
use possibilities to learn informally. This perception
is represented by children’s learning new things not
attending school, symbolising formal learning ( “/ think
that every child finds summer the most funny time. |
also mostly look forward to it [summer]. Because then
you don't have to learn! It would seem that if I don't
go to school I don t learn anything. But this is not true.
<..>. <..>. [ learned many things this summer: to
start a fire, to mow grass, cook jam, fish... I learned
all these things not at school.”; “This summer I also
went cycling and drove a scooter in the village. But
the most important thing is that I learned many things
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Sias atostogas iSmokau daug dalyky nesimokydamas
mokykloje ). Kartu vaikai padaro ir reik§mingy savai-
minio mokymo(si) atradimy: pirma, jie atranda kito-
kias mokymo(si) aplinkas (gamtin¢, namy, kaimo ir
kt.); antra, jie panaudoja tas naujas / kitoniskas aplin-
kas mokymuisi — budami jose mokosi.

Kitas vaikams svarbus atradimas, jprasminantis
savaiminio mokymo(si) kitoniSkuma, yra iSmokimas
Lheatvercéiant vadovélio*, knygos (,, Neatversdama
knygos as daug suzinojau apie vienq grazZiausiy Lie-
tuvos daliy — Zemaitijq*; ,, Taigi §iq vasarq as tikrai
daug ismokau, nors nebuvau atsivertes jokio vadove-
lio. Manau, kad vadovélyje tokiy dalyky ir nerasciau *,
wPastebéjau, kiek daug Siq vasarq as suzinojau, nors
nebuvau atsivertes né vieno vadovelio ™). Tai reiSkia,
jog vaikai (pa)neigia vadoveliy, knygy, kaip svar-
biausiy / tinkamiausiy mokymo(si) Saltiniy reikSme,
izvelgdami galimybe panaudoti mokymui(si) kitus
Saltinius, jy jvairove.

Vaikams reik§mingos galimybés patikrinti Zinias
praktikoje ir pritaikyti praktinius gebéjimus, kurie re-
alizuojami biitent savaiminio mokymo(si) metu. Tuo-
met vaikai {zvelgia kitonisko mokymo(si) privaluma,
t. y. minétas galimybes vaikai konceptualizuoja kaip
savaiminio mokymo(si) privaluma, kurj atranda lygin-
dami ji su formaliojo mokymo(si) galimybémis: Ziniy
patikrinimas praktikoje, pritaikymas, jy plétoji-
mas (,, Vasaros mokykla tuo ir pranasesné uz tq, kuriq
mes pradedame lankyti rudenj, todél, kad viskuo, apie
kq kazkada esame skaite ar girdéje, galime is tiesy
isitikinti*; ,, Apgalvojusi visq savo kelione, supratau,
kad mokykloje igytas Zinias pritaikiau praktiskai ir,
Zinoma, jas ispléciau ) ir praktiniy gebéjimy pritai-
kymas (,, Su nekantrumu laukiu kitos vasaros, kad vél
galéciau ripintis arkliuku ir pritaikyti savo praktinius
gebéjimus ). Tos naujos galimybés mokytis vaikams
labai svarbios, laukiamos (,,su nekantrumu laukiu®).
Be to, vaikai turi galimybe jgyti konstruktyviy, t.y.
jiems patiems reik§mingy, nereglamentuojamy Zi-
niy (,, <...> Taigi vasarq galima mokytis, iSmokti né
kiek maziau (nei mokykloje). <...> Svarbiausia, kad
igyji Ziniy, ir néra svarbu, kokiomis aplinkybémis*;
., Taigi vasarq galima mokytis jvairiai ir iSmokti daug
daugiau nei mokykloje *; ,, Tai, kq patyriau, pamaciau,
né per vienq biologijos ar geografijos pamokq nebiiciau
gavusi*). Sis prasminis kontekstas yra labai svarbus. Jo
turinio analizé atskleidzia, jog kitoniska mokyma(si)
vaikai iprasmina kaip vertinga. Tokio mokymo(si)
vertingumas pasireiSkia gyvenimui reikalingy (funk-

during these holidays without learning at school .”).
At the same time children make significant discoveries
of informal teaching and learning: first, they discover
different teaching and learning environments (nature,
city, village, etc.); second, they use these new/different
environments for learning: being in them.

Another discovery that is important for children,
which gives a sense to otherness of informal teaching
and learning, is mastering “without opening the
textbook”, book (“Without opening the book I have
learned about one of the nicest parts Lithuania —
Samogitia — a lot.”’; “Thus, this summer [ really
learned a lot although I haven t opened any textbook.
1 think that I would even not find these things in the
textbook. ”’; “I noticed how much I learned this summer
although I haven t opened any textbook. ”). This means
that children deny the importance of textbooks, books
as the most important/suitable sources of teaching and
learning, envisaging the possibility to use other sources
and their diversity for teaching and learning.

Children find possibilities to test knowledge
in practice and apply practical abilities which are
implemented namely during informal teaching
and learning important. Then children envisage
the advantage of different teaching and learning
(i.e., children conceptualise the above mentioned
possibilities as the advantage of informal teaching
and learning), which they discover comparing it with
possibilities of formal teaching and learning: testing of
knowledge in practice, application, its development
(“Summer school is superior than the one we start to
attend in autumn because everything that has been
read or heard can be tested.”; ‘“Having reflected on
all the trip,  understood that I practically tested and of
coursel developedknowledge acquired atschool.””) and
application of practical abilities (“/'m impatiently
looking forwardto next summer so that I could take care
of the small horse and apply my practical abilities”).
These new learning possibilities for children are so
important that their waiting becomes eagerly awaited
(“I"'m impatiently looking forward*). Besides, children
have a possibility to acquire constructive knowledge;
i.e., knowledge that is significant for themselves,
non-regulated knowledge (“<...> Thus, in summer
you can learn, learn not less [than at school]. <...>.
1t is most important that you acquire knowledge and
it is not important in what circumstances.” “Thus,
in summer you can learn in various ways and more
than at school.” “I wouldn t have got anything that 1
have experienced, seen in any biology or geography
lesson. “ This notional context is very important. Its
content analysis discloses that children assess different
teaching and learning as valuable. Value of such
teaching and learning manifests itself by learning
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ciniy) dalyky iSmokimu, t. y. tokiy vaikams svarbiy
dalyky, kuriy jie néra mokomi formaliojo mokymo(si)
metu (,, Siq vasarq as ne tik pramogavau, bet ir daug
ko ismokau. Zinoma, dviraciais vazinéti mokykloje ne-
moko, nors galéty (tai daug kam patikty), bet tai vis
tiek tam tikry gebéjimy formavimas“). Vadinasi, gy-
venimisky / funkciniy dalyky, ypaé tokiy, kuriy vaikai
néra mokomi formaliojo mokymo(si) metu, iSmokimas
yra svarbus vaikams. Neturédami galimybés to iSmokti
formalioje aplinkoje, vaikai mokosi laisvoje aplinkoje.
Vaiky mokymo(si) patir¢iy refleksijos atskleidzia, jog
vaikai atranda galimybg ir pasinaudoja ja gyvenimisky
/ funkciniy dalyky mokydamiesi kitaip, t. y. laisvoje
aplinkoje (gamtingje, namy, kaimo ir kt.).

Tema Savaiminio mokymo(si) kitoniskumo pras-
mingumas. 2 subtema Vertybiy perkélimas. Savai-
minio mokymo(si) kaip kitoniSko atradimas jgalina
vaikus perkelti vertybes. Vertybiy perkélimas pasi-
reiskia tokiu prasminiu turiniu: gyvenimo dalyky
mokymo(si) reikalingumo (samoningu) supratimu
(,, Taigi vasaros atostogos man buvo puiki proga ne tik
pailséti, bet ir suzinoti, iSmokti daug jdomiy, naudingy
dalyky, kurie pamoky metu gal ir nebiity tokie jdomiis.
Todeél manau, kad puikiai galima mokytis netradici-
néje aplinkoje, o tai reiskia, mokytis nesimokant. Pri-
gaudZiau ne tik Zuvies, bet ir iSmokau svarbiq gyveni-
mo pamokq'); (per)siorientavimu nuo mokymo(si)
rezultaty j procesa (,, Vasara — atostogy metas, o per
atostogas | galvq neateina mintis sqmoningai ko nors
mokytis. Mes norime tik pramogauti, ilsétis ir links-
mai leisti laikq. Bet patikékite manimi, vasarq mes be
galo daznai mokomés, net patys to nezinodami. <...>
Taigi akivaizdu, kad neZinodami mes ismokstame vis
naujy dalyky, patiriam jvairiy nuotykiy. Ir nesvarbu,
ko mes iSmokstam ir kokiais biidais. <...> ") ir (persi)
orientavimu j mokymo(si) veikly jvairove (,, Taigi
manau, kad vasarq galima laisvai mokytis nesimo-
kant. Dazniausiai mes patys net nepastebime, kaip
mokomeés atlikdami buities darbus, lankydamiesi sve-
Ciuose ar pramogaudami*; ,, Vasarq mokytis jmanoma
ivairiai: keliaujant, pramogaujant ir kitaip. Vienas i§
biidy — tiesiog atostogaujant. Atostogaudama Siq va-
sarq as nemazai ko iSmokau ‘). Vadinasi, savaiminis
mokymas(is) vaikams reiskia kitoniska mokymo(si)
turini, kitoniska mokymo(si) procesa ir kitoniskas
mokymo(si) veiklas, juy {vairove.

ISvados ir apibendrinimai
Vaiky savaiminio kaip kitonisko mokymo(si) kul-
tiura yra konstruojama kasdieniame gyvenime. Kons-

things that are necessary for life (functional); i.c.,
such things that are important to children and that are
not taught during formal teaching and learning (““7his
summer [ both recreated and learned a lot. Of course
they don t teach you to ride a bicycle at school although
they could (many children would like it) but this is
anyway formation of certain abilities.” This means
that learning real life/functional things and particularly
the ones that children are not taught during formal
teaching and learning is important for children. Having
no possibility to learn in formal environment, children
learn in free environment. Children’s reflections on
experience of teaching and learning disclose that
children find a possibility and use it learning real life/
functional things otherwise; i.e., in free environment
(nature, home, village, etc.).

Topic Meaningfulness of Otherness of Informal
Teaching and Learning. Subtopic 2 Transference
of Values. Discovery of informal teaching and
learning as otherness enables children to transfer
values. Transference of values manifests itself by
the following notional content: understanding of
necessity (consciousness) of teaching and learning
real life things (“Thus, summer holidays for me were
an excellent opportunity not only to have rest but also
to find out and learn many interesting, useful things,
which might not be so interesting during lessons.
Therefore, 1 think that you can perfectly learn in
non-traditional environment and this means that you
can learn without learning. [ both caught fish and
learned an important life lesson.”; (re)orientation
from teaching and learning results to the process
(“Summer is the time of holidays and during holidays
it never occurs to you to learn something consciously.
We only want to recreate, have a rest and have a good
time. But believe me, in summer we learn extremely
often even not knowing about it. <..>. Thus, it is
obvious that even not knowing we learn new things,
experience various adventures. And it is not important
what we learn and in what ways. <...>."); and (re)
orientation to diversity of teaching and learning
activities (“Thus, [ think that in summer you can learn
freely without learning. Most often we ourselves don't
notice how we learn doing the chores, visiting guests
or recreating.”’; "In summer you can learn in various
ways: travelling, recreating and other. One of the ways
is just having holidays. This summer during holidays
1 learned quite a lot.”). Hence, informal teaching
and learning for children mean different content of
teaching and learning, different process and activities
of teaching and learning, their diversity.

Conclusions and Generalisations
Children’s culture of informal as different teaching
and learning is being constructed in everyday life. In
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truktyvistinéje socialinés tikrovés konstravimo teoriné-
je-filosofinéje perspektyvoje vaikai yra (inter)aktyvis
veik¢jai-kiiréjai — patys diskursyviai konstruoja savo
pazinimo erdves, savaiminio mokymo(si) (sub)kulti-
ra. Jie yra iSoriniy / objektyvuoty bei vidiniy / subjek-
tyvuoty realybiy kiiréjai, o ne vien esamos kultiiros ir
jos ,,produkty vartotojai“. Zinojimas ir pasaulis yra
vaiky interpretuojami ir konstruojami, turimy ir nau-
jai igyjamy ziniy bei patir¢iy pagrindy, naudojant tam
tikrus (socio)kultiirinius artefaktus (objektus, priemo-
nes ir simbolius) interakcijoje su kitais / suaugusiai-
siais. Si perspektyva leidzia pozicionuoti vaikus kaip
atstovaujancius ,,naujaja‘ kultiirg, kuri reiskiasi ne tik
perimant visuomengje egzistuojancios tvarkos kon-
vencijas (objektyvuota zinojima), bet ir gebantys, (su)
abejodami tradiciniu socialinés realybés supratimu, jas
aktyviai kurti / konstruoti bei keisti, o kartu patiems
keistis.

Vaiky savaiminio kaip kitonisko mokymo(si) kulti-
ros konstravimo kasdieniame gyvenime perspektyva
leidzia suprasti kasdienio gyvenimo aplinkos (ypaé
namy) ir subjektyvuotos, o ne objektyvuotos tikroveés
svarba vaiky savaiminio mokymo(si) procesams. Si
perspektyva aktualizuoja ne tik vaiko kaip konstrukty-
vaus besimokanciojo aktyvuma, bet ir socialinius-kul-
tirinius procesus / kontekstus, taip pat ir kitoniskus su-
augusiojo vaidmenis, kurie pasireiskia vaiko pastangy
palaikymu jam savitai konstruojant gyvenamaji pasau-
1i / zinojima (padedant plétoti(s) pazinima) per lygia-
vertiSkumo principais grindziama (multi)poliloga.

Empirinis tyrimas atskleide, kad vaikai konceptua-
lizuoja savaimini mokymaq(si) kaip kitoniskq (socialine-
mis-kultiirinemis prasmémis), Kuri jprasmina jvairiais
budais: padedami tévy (konsultuodamiesi su jais) ir pa-
tys isitraukdami | jo prasmiy supratima, (pa)lygindami
savaimini mokyma(si) su formaliuoju ir reflektuoda-
mi naujas, per savaiminio kaip kitonisko mokymo(si)
procesus, jo patyrima atrastas mokymo(si) prasmes.
Kitoniskas / savaiminis mokymas(is) vaikams reiskia
naujq zinojimgq, Sokiruojanti savo naujumu, emocine-
igalina vaikus generalizuoti turimas mokymo(si) patir-
tis (apimancias formaliojo mokymo(si) turinj, formas,
budus ir kt). Visa tai inspiruoja vertybiy transformaci-
Jja, pasireiskiancig vertybiy perkélimu nuo mokymo(si)
rezultaty | procesa.

Lygindami  kitoniskq / savaimini mokymaq(si)
su jprastu / formaliuoju, vaikai atranda kitonis-
ko mokymo(si) vertingumgq, Kuri iprasmina naujos

the constructivist theoretical-philosophical perspective
of constructing social reality children are (inter)
active actors-creators: they discursively construct
their cognition spaces and (sub)culture of informal
teaching and learning. They are creators of outer/
objectivised and inner/subjectivised realities and not
just “consumers of existing culture and its products”.
Children interpret and construct knowing and the
world on the basis of possessed and newly obtained
knowledge and experiences, using certain (socio)
cultural artefacts (objects, means and symbols) in the
interaction with others/adults. This perspective enables
to position children as representing “new” culture,
which manifests itself not only taking over conventions
of order existing in the society (objectivised knowing),
butalso as being able to doubt traditional understanding
of social reality, actively create/construct or change it
and change themselves too.

The perspective of constructing culture of children’s
informal as different teaching and learning in everyday
life enables to understand the importance of everyday
life environment (particularly home environment)
and of subjectivised and not objectivised reality for
children’s informal teaching and learning processes.
This perspective actualises not only activeness of the
child as a constructive learner but also social-cultural
processes/contexts, different roles of adults, which
manifest themselves by supporting the child’s efforts
while he/she is peculiarly constructing his/her living
world/knowing (helping to (self-)develop cognition)
through the (multi-)polylogue, grounded on equality
principles.

The empirical research disclosed that children
conceptualise informal teaching and learning as
different (by social-cultural meanings), which are
given a sense in various ways: with the help of parents
(consulting with them) and involving themselves into
understanding of meanings of teaching and learning,
comparing informal teaching and learning with formal
and reflecting on new meanings of teaching and
learning, discovered through informal as different
teaching and learning processes and their experience.
Informal/different teaching and learning for children
mean new knowing, shocking by its newness, emotional-
cognitive experience. At the same time informal
teaching and learning express a challenge, which
enables children to generalise possessed teaching and
learning experiences (encompassing content, forms,
ways, etc. of formal informal teaching and learning).
All of it inspires transformation of values, manifesting
itself by transference of values from teaching and
learning results to the process.

Comparing different/informal teaching andlearning
with usual/formal, children discover value of different
teaching and learning, which opens up new teaching
and learning opportunities: to implement the freedom
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mokymo(si) galimybés — realizuoti savo mokymo(si)
laisve per nedirektyvy mokymaq(si) ir laisvas aplinkas.
Igytasias savaiminio mokymo(si) patirtis vaikai reflek-
tuoja kaip kitoniSkas ir suteikia naujy prasmiy, kurios
pozicionuojasi 1 naujas mokymo(si) galimybes: pati-
riant atradimo, naujumo dziaugsma, iSvengiant sun-
kumy, mokantis laisvose aplinkose bei panaudojant
nejprastus / netradicinius Saltinius, jgyjant patiems vai-
kams reik§mingy, nereglamentuoty ziniy, jas ir jgytuo-
sius geb¢jimus (pa)tikrinant praktikoje, pritaikant juos
bei plétojant. Savaiminio kaip kitonisko mokymo(si)
vertingumg vaikai {prasmina aktualizuodami jo (pa-
siekimy) perkeliamuma | kitus kontekstus (situacijas
bei aplinkas) ir atsiriboja nuo formaliojo mokymo(si)
kaip orientuojancio i rezultatus, o ne | patj procesq.
Savaiminio mokymo(si) kaip kitonisSko vertingumo at-
radimas jgalina vaikus perkelti mokymo(si) vertybes,
kuriy prasminis turinys vaikams reiskia: gyvenimo da-
lyky mokymo(si) reikalinguma ir (persi)orientavimasi
1 mokymo(si) procesa (malony, idomy) bei i veiklu-
mga (veikly ivairove). Tuomet savaiminis mokymas(is)
iprasminamas kaip universalaus pobiidzio mokymas(is),
nes jo metu jgytas zinojimas yra funkcionalus.

Diskusija

Atliktas tyrimas leido praplésti diskurso kaip so-
cialiniy-edukaciniy reiskiniy kontekstualaus supratimo
metodologinés prieigos, grindziamos postmodernio-
sios modernybés filosofija (Rubavicius, 2003; Welsch;
2004), taikymo ribas. Tyrimas atskleidé, kad diskurso
metodologiné prieiga yra tinkama vaikystés reiskiniy
iprasminimo naratyviné prieiga, reikalaujanti koky-
biniy tyrimo metody ir juos atitinkanciy instrumenty,
kurie sudaro galimybiy vaikams rastu ar Zodziu issa-
kyti savo patirtis. Empiriniame tyrime taikytas laisva-
sis (nestruktiiruotas) teminis vaiky rasinys kaip laisvo
i$sisakymo metodas, orientuotas | skirtingas vaiky sa-
vaiminio mokymo(si) patirtis, praplecia kokybiniy ty-
rimy instrumentarijy, nes igalina vaikus reflektuoti ir
(pa)viesinti laisvose / lokalizuotose aplinkose (tokiose
kaip namy aplinka vasaros atostogy metu) kuriamos
savaiminio kaip kitonisko mokymo(si) kultiiros na-
ratyvus.

Kokybinio tyrimo rezultatai iSryskino, jog sociali-
niy-edukaciniy, kult@rologinio pobiuidzio reiskiniy kon-
ceptualizavimui tinkamiausia yra interpretaciné, soci-
aliné konstruktyvistiné diskurso analizés perspektyva,
kurig galima priskirti kritinei. Ji tinka fenomenaliy vai-
kystés reiskiniy diskursyviam pazinimui, nes iSreiskia

of one’s teaching and learning through non-directive
teaching and learning and free environments. Children
reflect on acquired experiences of informal teaching
and learning as different and give new meanings to
them, which position themselves in new teaching
and learning opportunities: experiencing the joy of
discovery, newness, avoiding difficulties, learning in
free environments and using unusual/ non-traditional
sources, acquiring knowledge that is significant,
non-regulated, testing acquired abilities in practice,
applying and developing them. Children give a sense
to the value of informal as different teaching and
learning actualising their (achievements’) transference
to other contexts (situations and environments) and
disassociate from formal teaching and learning as
orientating to results and not to the very process.
Discovery of value of informal as different teaching
and learning enables children to transfer values of
teaching and learning, the notional content of which
for children means: necessity of real life things and
(re)orientation to the teaching and learning process
(pleasant, interesting) and to activeness (diversity
of activities). Then informal teaching and learning
are given a sense as universal type teaching and
learning because knowing acquired during it is
functional.

Discussion

The conducted research enabled to expand the
limits of applying discourse as the methodological
approach for contextual understanding of social-
educational phenomena, grounded on the philosophy
of postmodern modernity (Rubavicius, 2003; Welsch;
2004). The research disclosed that methodological
approach of the discourse is a suitable narrative
approach for giving a sense to childhood phenomena,
requiring  qualitative  research — methods  and
corresponding instruments, which create possibilities
for children to express their ideas orally and in the
written form. Children's free (non-structured) thematic
essay applied in the empirical research as the method
of free imparting, orientated to different experiences
of children’s informal teaching and learning, expands
the instrumentation of qualitative researches because
enables children to reflect and publicise narratives
of culture of informal as different teaching and
learning in free/localised environments (such as home
environment during summer holidays).

Results of the qualitative research highlighted that
the most suitable perspective for conceptualisation
of social-educational, culturological type phenomena
is interpretative, social constructivist perspective of
discourse analysis, which can be attributed to critical.
It is suitable for discursive cognition of phenomenal
childhood phenomena because they also express the
link of phenomenological perspective, which suspends
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ir fenomenologinés perspektyvos jungti, kuri suspen-
duoja indoktrinuojancius stereotipus apie vaikus ir ju
savaiminio mokymo(si) (sub)kultiira, jos prasminguma
ne tik vaikams, bet ir suaugusiesiems. Diskurso meto-
dologija svarbi paneigiant indoktrinuotg / stereotipini
mastyma, ypac apie vaiky savaiminio kaip kitonisko
mokymo(si) (sub)kulttra, kuri nepriklauso formaliojo
mokymo(si) sferai, o yra kasdienio, rutininio gyveni-
mo sritis.

[ vaiky savaiminio kaip kitonisko mokymo(si) pras-
mingumo tyrima neitraukti suaugusiyjy patirciy nara-
tyvai. Sis emipirinio tyrimo ribotumas jgalina orien-
tuotis i naujas metodologinio pobiidzio perspektyvas.
Numatoma plétoti tyrimus, jtraukiant nauja naratyvini
diskursa — suaugusiyjy (sub)kultiirq, kaip igalinancig
ar apribojanéia vaiky savaiminio mokymo(si) (sub)
kulttiros, jos prasmingumo sklaida.
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indoctrinating stereotypes about children and (sub)
culture of their informal teaching and learning,
meaningfulness of teaching and learning not only
for children but also for adults. Methodology of
the discourse is important denying indoctrinated/
stereotypical thinking, particularly about the (sub)
culture of children’s informal as different teaching
and learning, which does not belong to the area of
formal teaching and learning and is the area of daily
routine life.

The research into meaningfulness of children’s
informal as different teaching and learning does
not include narratives of adults’ experiences. This
limitation of the empirical research enables to orientate
to new methodological type perspectives. It is foreseen
to develop researches including a new narrative
discourse — adults’ (sub)culture as enabling or limiting
spread of (sub)culture of children’s informal teaching
and learning and their meaningfulness.
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