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Anotacija

Studijy kokybés vertinimo centro vykdomas studi-
ju programy auditas skatina mokslininky bendruome-
nés ir visuomenés diskusijas apie studijy kokybe. Ty-
rimo pristatyme analizuojama konkreti studijy progra-
ma — specialioji pedagogika. Ji vertinama programos
moduliuose ugdomy gebéjimy atitikmens Mokytojo
profesijos kompetencijos apraso ir studenty nuomo-
nés apie studijy programoje ugdomas kompetencijas
aspektu, diferencijuojant studenty nuomone pagal lyti
ir studiju pasiekimus. Atliekant tyrima naudotasi lite-
ratiros, dokumentuy, turinio (content) analizés, apraso-
mosios matematinés statistikos ir neparametriniy testy
metodais. Kokybiniu tyrimu buvo siekiama nustaty-
ti, kaip specialiosios pedagogikos studijy programos
formuojami geb¢jimai dera su Mokytojo profesijos
kompetencijos apraso gebéjimais, o kiekybiniu tyri-
mu — kaip biisimi specialieji pedagogai vertina savo
igyjamas profesines kompetencijas studijy procese.

Pagrindiniai ZodZziai: studijy programa, profesi-
nes kompetencijos, studijy kokybé, Pedagogy rengimo
reglamentas, Mokytojo profesijos kompetencijos apra-
Sas, Europos Sqjungos kvalifikacijy sqranga.

Ivadas

Lietuvos aukstyjy mokykly studijy programos ko-
kybé yra nuolat vertinama. Suo metu kuriama koky-
bés uztikrinimo politika, kurios konttirus brézia ivairiy
priemoniy paketas: tarpvalstybiniai komunikatai (Bo-

DEVELOPMENT OF STUDENTS’
COMPETENCES IN SPECIAL
EDUCATION STUDIES, APPLYING
THE DESCRIPTION OF THE
TEACHER’S PROFESSIONAL
COMPETENCE AND RESEARCH
ON STUDENTS’ OPINION

Abstract

Audit of study programmes performed by the
Centre of Quality Assessment in Higher Education
encourages the scientists’ community and society to
discuss quality of studies. The research deals with a
concrete study programme — special education. It is
being assessed in the aspect of correspondence of
abilities developed according to the modules of the
study programme to The Description of the Teacher’s
Professional Competence and with regard to students’
opinion about competencies being developed in the
study programme, differentiating students’ opinion
according to gender and academic achievements. The
research employed methods of literature analysis,
document analysis, content analysis, descriptive
mathematical statistics and non-parametric tests.
Qualitative research aimed to identify how the abilities
formed in the study programme of special education
cohere with the abilities in The Description of the
Teacher's Professional Competence. The quantitative
research aimed to identify how prospective special

educators assess their professional competences
obtained in the study process.
Key words: study programme, professional

competences, quality of studies, The Regulation of
Teacher Training, The Description of the Teacher's
Professional Competence, European Qualification
Framework.

Introduction

Currently, quality of study programmes of Lithuanian
higher education institutions is being evaluated and
quality assurance policy is being created. It is being
shaped by a set of different documents: international
communiqués (Bologna Declaration, 1999, Prague
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lonijos deklaracija, 1999; Prahos komunikatas, 2001;
Berlyno komunikatas, 2003; Bergeno komunikatas,
2005), priimti vyriausybiniai dokumentai (Auksto-
jo mokslo jstatymas, 2000; LR SMM isakymai ,,Dél
nuosekliyjy studijy programuy nuostaty patvirtinimo*,
2000; ,,Dél studijy kryp¢iy reglamento patvirtinimo®,
2004; ,,Dél bendryjy reikalavimy studijy programoms,
2005), diskusijas keliantys moksliniai straipsniai (Pu-
kelis, Savickiené, 2004; Zibiené, 2006; RuZeviius,
2007).

L.Galkuté (2008, p.7), apibendrinusi Mokslo ir
studijy stebésenos ir analizés centro (MOSTA) atlikto
tyrimo rezultatus, teigia, kad universitety kuriamuose
studijy kokybés vertinimo centruose néra parengtos
specialios, studiju kokybe uztikrinancios strategijos
ar programos. Aukstojo mokslo kokybés uztikrinimo
nuostatuose (2006, p.32) teigiama, kad ,kiekvienoje
aukstojoje mokykloje esanti informacijos sistema, su-
sijusi su kokybe, skirsis priklausomai nuo vietos saly-
gy, tadiau turéty bati jtraukti bent jau $ie klausimai:

e studenty pazangos ir rezultaty rodikliai;

e absolventy jsidarbinimo rodikliai;

e studenty nuomon¢ apie programas;

e déstytoju darbo kokybé;

e jvairlis duomenys apie studentus;

e visuotinai prieinamos mokymosi priemongés ir

ju kaina;

e aukstosios mokyklos veiklos pagrindiniai rodi-

kliai“.

Moksliniy literatiiros Saltiniy analizés rezultatai
liudija, kad atsiranda pirmieji bandymai vertinant stu-
dijy kokybés biikle panaudoti Aukstojo mokslo koky-
bés uztikrinimo nuostatuose (2006) rekomenduojamas
sritis. Daugiausia aptikta bandymy (Sirtautiené, 2006;
Alifanoviené, AliSauskiené, Ambrukaitis, Kepalaité,
Pokstas 2007) tirti studenty nuomong apie konkre¢ia
studijy programa. A. Serpatausko (2011) nuomone,
studijy programy vertinimo ekspertai pazymi, kad |
studijy kokybés vertinima studentai per mazai jtrau-
kiami. Visuomenés diskurse apie auk$tojo mokslo
kokybe formuojama nuostata, kad studenty nuomoné
apie studijy kokybe téra konkrecios studijy programos
vienpusis vertinimas. Taigi, kyla trianguliacijos tarp
studenty nuomonés apie studijy kokybe ir kity kokybe
lemianciy parametry poreikis.

Vertinimo procese neiSvengiamai tiriamas studijy
turinys (curriculum), kuris miisy Salyje suprantamas
kaip ,,ciklinis procesas, orientuotas i tikslus ir nuolati-
nj tobulinima; mokymo / studijy turinys, susietas mo-
kymo proceso parametrais, kai kiekvienas elementas
orientuotas { tiksla“ (Zibien¢, 2006, p.182). Lietuvoje

Communiqué, 2001, Berlin Communiqué, 2003,
Bergen Communiqué, 2005), adopted governmental
documents (The Law on Higher Education, 2000;
orders of the Ministry of Science and Education
“Regarding Approval of Regulations of Sequential
Study Programmes”, 2000; “Regarding Approval
of Regulations of Study Areas”, 2004; “Regarding
General Requirements for Study Programmes”, 2005),
research articles provoking discussions (Pukelis,
Savickien¢, 2004; Zibiené, 2006; Ruzeviius, 2007).

Having generalised research results of Research and
Studies Monitoring and Analysis Centre, L.Galkuté
(2008, p.7) states that centres for quality assessment of
universities do not have special strategy or programme
assuring quality of studies. Regulations of Quality
Assurance in Higher Education (2006, p.32) state that
“information system related to quality in every higher
education institution will differ depending on local
conditions but the following should be included:

o indicators of students’ progress and results;

e indicators about graduates’ employment;

e students’ opinion about programmes;

e quality of teachers;

e various data about students;

e universally available learning aids and their

price;

e key indicators of activities of the higher

education institution”.

The results of the analysis of research literature
sources witness that assessing the situation of quality
of studies, first attempts are made to use areas
recommended in Regulations of Quality Assurance
in Higher Education (2006). Most of the attempts
found (Sirtautiené, 2006; Alifanoviené, AliSauskiené,
Ambrukaitis, Kepalaité, Pokstas 2007) assess students’
opinion about a concrete study programme. In
Serpatauskas’s (2011) opinion, experts of assessment
of quality of study programmes notice that students
are too little involved in the assessment of quality of
studies. There is an approach in the public discourse
about quality of higher education that students’ opinion
about quality of studies is only one-sided assessment
of a concrete study programme. Thus, there arises a
need of triangulation between students’ opinion about
quality of studies and other parameters determining
quality.

The assessment process inevitably investigates the
curriculum, which in Lithuania is understood as “a
cyclic process, directed towards goals and continuous
improvement; curriculum related to parameters of
the teaching process, when every element is directed
to the goal” (Zibien¢, 2006, p.182). Reorganisation
and assessment of curriculum of pedagogical study
programmes carried out in Lithuania is facilitated
by The Description of the Teacher’s Professional
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vykdoma pedagoginiy studijy programy turinio (curri-
culum) pertvarkyma ir vertinima palengvina Mokyto-
jo profesijos kompetencijos aprasas (2007); Pedagogu
rengimo reglamentas (2008; 2010). Abu Sie dokumen-
tai, vertinant studijy programos turinj, gali biti kaip
atskaitos taskai.

Projektiniuose tyrimuose (S. Sauléniené, V. Zy-
dzitnaité, E. Katilitité (2006) parengé Lietuvos peda-
gogo profesijos aprasa (LPPA), kuris yra suderintas su
Europos kvalifikacijy sarangos (LKS) kompetencijos
grupémis') bei valstybiniuose dokumentuose (Pedago-
gu rengimo koncepcijoje (2004) ir Pedagogy rengimo
reglamento projekte (2006)) buvo pabréziama, kad so-
cialiniy pedagogu, specialiyjy pedagogu rengimas gali
buti tik 1§ dalies gristas $iy dokumenty reikalavimais.
Naujojoje Pedagogu rengimo reglamento versijoje bei
Mokytoju profesijos kompetencijos aprase Sios i§lygos
nebéra. ISkyla bitinybé tirti, kiek ir kaip Specialiosios
pedagogikos studijy programos turinys (curriculum)
atitinka Mokytojo profesijos kompetencijos apraSe
nurodytus gebéjimus. Straipsnyje bandoma derinti
dviejy vertinimo sri¢iy (studijy programoje ugdomy
gebéjimy, valstybiniy dokumenty ir studenty nuomo-
nés apie studiju programoje ugdomus gebéjimus ati-
tikimo) duomenis. Keliamas probleminis klausimas:
kokiy rezultaty galima tikétis i§ studenty nuomonés
apie studijy kokybe ir studijy programoje ugdomy ge-
béjimy bei profesijos reglamento atitikties derinimo?

Tyrimo tikslas — jvertinti specialiosios pedagogi-
kos studijy programos moduliy formuojamas kompe-
tencijas ir gebéjimus Mokytojo profesijos kompetenci-
jos apraso gebéjimy bei studenty nuomonés aspektu.

Tyrimo objektas — specialiosios pedagogikos stu-
dijy programos dalyky ugdomos kompetencijos ir ge-
béjimai.

Tyrimo metodologija

Naujausiuose Lietuvos $vietimo dokumentuose?
kompetencijos samprata pateikiama remiantis Europos
Sajungos dokumentais. Kompetencija apibtidinama
kaip Ziniy, gebéjimy bei nuostaty visuma, jgalinanti
kelti prasmingus tikslus bei jy siekti, mokytis visq gy-
venimaq, biti aktyviu pilieciu ir dalyvauti visuomenés
gyvenime, susirasti tinkamq darbq. Kompetencijos
samprata nusako svarbiausius Siuolaikinio $vietimo
uzdavinius — rengti biisimus specialistus tikslingai pri-

! Sis aprasas — tai bandymas sukurti vieningus pedagogu rengimo kokybés
kriterijus, kuriais remiantis bus vertinamos edukologinés studiju progra-
mos aukitosiose mokyklose. 2007 m. sausio 15 d. SM ministras patvirtino
mokytojo profesijos kompetencijos aprasa, parengta Lietuvos pedagogo
profesijos apraso pagrindu.

2 Svietimo istatymas, 2003; Aukstojo mokslo jstatymas, 2000; Valstybi-
nés $vietimo strategijos 2003—2012 m. nuostatos, 2003; Lietuvos mokslo ir
studijy istatymas, 2001; Bendrosios programos ir i$silavinimo standartai,
2003, p. 8.

Competence (2007); The Regulation of Teacher
Training (2008; 2010). Assessing the curriculum of the
study programme, both these documents can be points
of reference.

In project researches (Sauléniené¢, Zydzitnaite,
Katilitit¢ (2006) prepared The Description of the
Teacher’s Profession of Lithuania, which is cohered
with competence groups' of European Qualifications
Framework) and in state documents (Concept of
Teacher Training (2004) and draft of The Regulation
of Teacher Training (2006)) it was emphasised that
training of social pedagogues, special educators can be
only partially grounded on the requirements of these
documents. In the new version of The Regulation of
Teacher Training and The Description of the Teacher's
Professional Competence this reservation is not
included. There arises a necessity to survey to what
extent and how the curriculum of the study programme
of special education corresponds to abilities indicated
in  The Description of the Teacher’s Professional
Competence. The article attempts to cohere data of
two assessment areas (of correspondence of abilities
developed in the study programme to state documents
and of students’ opinion about abilities being
developed in the study programme). The problem
question is raised: What results can be disclosed by
the combination of students’ opinions about quality of
studies and of correspondence of abilities developed in
the study programme to professional regulations?

Research aim: to assess competences and abilities
formed in the modules of the special education study
programme with regard to abilities of The Description
of the Teacher s Professional Competence and students’
opinion.

Research subject: competences and abilities
developed in the subjects of the special education
study programme.

Research Methodology

In the newest documents on education of Lithuania?
the conception of competence is presented on the basis
of documents of the European Union. The competence
is described as the whole of knowledge, abilities and
approaches, enabling to raise meaningful goals and
seek them, learn all through the life, be an active
citizen and take part in public life, find a suitable
job. The concept of the competence outlines the most
important goals of contemporary education: to train

' This description is an attempt to create unanimous quality criteria, on
the basis of which educological study programmes in higher educational
institutions will be assessed. On January 15,2007, the Minister of the Min-
istry of Education and Science approved The Description of the Teacher’s
Competence, prepared on the basis of Description of Teacher’s Profession
of Lithuania.

2 Law on Education, 2003; Law on Higher Education, 2000; Regulations
of National Education Strategy 2003-2012, 2003; Law on Science and
Studies, 2001; General Curricula and Standards for Secondary Education,
2003, p. 8.
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taikyti igytus gebéjimus, zinias bei patirtj profesinéje
veikloje ir nuolat mokytis (Bendrosios programos ir
i$silavinimo standartai, 2003, p. 8.).

Europos Sajungos dokumentai pateikia unifikuotus
savoky ir reiskiniy apibréZimus, ta¢iau kompetencijos
struktiira, turinys, grupavimas yra susije su visuome-
néje egzistuojan¢iomis visuomenés raidos ir §vietimo
vizijomis, tradicijomis, vertybémis, kitais socialiniais
kulttiriniais veiksniais. Lietuvos Respublikos §vietimo
ir mokslo ministro 2007 m. sausio 15 d. jsakymu Nr.
ISAK-54 patvirtintas Mokytojo profesijos kompeten-
cijos aprasas atspindi Europos Sajungos kvalifikaciju
sarangos kompetencijas tokia strukttira: bendrakultt-
riné kompetencija, profesinés kompetencijos, bendro-
sios kompetencijos, specialiosios kompetencijos. [sa-
kyme specialiosios kompetencijos néra apibréztos.

Atliekant tyrima naudotasi literattiros, dokumentuy,
turinio (content) analizés, apraSomosios matematinés
statistikos ir neparametriniy testy metodais.

Kiekybiniu tyrimu buvo siekiama nustatyti, kaip
bisimi specialieji pedagogai vertina savo igyjamas
profesines kompetencijas studijy procese. Studenty (N
= 116) nuomonei iSsiaiskinti taikyta anketiné apklau-
sa rastu. Anketa sudaro pusiau uzdaro tipo klausimy
blokai, atskleidziantys studenty vertinimus, susijusius
su specialiosios pedagogikos studijy programos ug-
domomis kompetencijomis. Prie§ i§sakant nuomone
apie savo kompetencijos kokybe, su studentais buvo
aptarta kompetencijos savoka. Kiekybiniame tyrime
dalyvavusiems studentams pateiktas sgrasas specia-
liojo pedagogo kompetencijy, kurias reikéjo jvertinti,
remiantis savianalize. Visos pateikiamos kompeten-
cijos buvo suskirstytos i 4 grupes: bendrakultiirinés,
pedagoginés, bendrosios, specialiosios kompetencijos.
Vertinant gautus rezultatus buvo naudojami atitinkami
iver€iai: 3 — gerai, 2 — vidutini§kai, 1 — prastai. [gyja-
my kompetencijy vertinimai buvo analizuojami lyties
ir pazangumo aspektu. Empiriniams duomenims apdo-
roti pasitelkta Excel 2003 ir SPSS-PC 11.0 programos,
taikyta apraSomoji matematiné statistika ir neparame-
triniai statistinés analizés metodai (Kruskal-Walis kri-
terijus).

Kokybiniu gilinamuoju tyrimu siekta nustaty-
ti, kaip specialiosios pedagogikos studijy programos
ugdomos kompetencijos dera su Mokytojo profesi-
jos kompetencijos apra$o gebéjimais. Duomenys ko-
kybiniam tyrimui buvo imami i§ Siauliy universiteto
akademinés informacinés sistemos (prieiga per inter-
neta: https://uais.cr.ktu.lt/suis/stp_prisijungimas), ap-
dorojami turinio (content) analizés metodu. Taikant
$i metoda dalyke jvardytos kompetencijos buvo pri-

prospective specialists, purposefully adjust acquired
abilities, knowledge and experience in professional
activities and continuously learn (General Curricula
and Standards for Secondary Education 2003, p. 8.).

The European Union documents provide unified
definitions of concepts and phenomena but structure,
content, grouping of competences are related to visions,
traditions, values and other sociocultural factors of
society’s development and education, existing in the
society. The Description of the Teacher s Professional
Competence approved by order No. ISAK-54
dated January 15, 2007 by the Minister of Science
and Education reflects competences of European
Qualifications Framework by the following structure:
general cultural competence, professional competences,
general competences, special competences. The order
does not define special competences.

Conducting the research, methods of analysis of
literature, documents, content analysis, descriptive
mathematical statistics and non-parametric tests were
employed.

Employing quantitative research, it was sought
to identify how prospective teachers assess their
professional competences acquired in the study process.
To find out students’ (N=116) opinion, a questionnaire
survey was employed. The questionnaire consists
of closed-type question blocks, disclosing students’
assessments related to competences being developed
by the special education study programme. Before
giving the opinion about quality of their competences,
the concept of competence was discussed with students.
Students who participated in the quantitative research
were given a list of special educator’s competences,
which had to be assessed on the basis of self-assessment.
All given competencies were classified into 4 groups:
general cultural competences, teaching competences,
general competences and special competences.
Analysing the obtained results, corresponding
estimators were used: 3 — good, 2 — average, 1 — poor.
Assessments of acquired competences were analysed
with regard to gender and academic achievements. To
process empirical data, Excel 2003 and SPSS-PC 11.0
software were used. Descriptive mathematical statistics
and non-parametric statistical analysis methods were
used (Kruskal-Walis criterion).

Qualitative in-depth research aimed to identify how
competences developed in the special education study
programme cohere with abilities in The Description
of the Teacher's Professional Competence. Data for
the qualitative research were taken from the academic
informational system of iauliai University (e-mail:
https://uais.cr.ktu.lt/suis/stp_prisijungimas), processed
using the content analysis method. Applying this
method, competences named in the subject were
attributed to corresponding groups of competences
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skiriamos Mokytojo profesijos kompetencijos apraso
atitinkamoms kompetencijos grupéms, véliau skai-
¢iuojamas §iy kompetencijuy ir jas charakterizuojan-
¢iy gebéjimy daznis. Paveiksluose demonstruojamas
Mokytojo profesijos kompetencijos apraso gebéjimy
skaicius ir specialiosios pedagogikos dalykuose rastas
gebéjimy skaiCius. Specialiosios pedagogikos studiju
programos, kaip vienintelés studijy programos, pagal
kuria rengiami specialieji pedagogai Lietuvoje, anali-
z¢ taikant studiju kokybés vertinimo parametrus gali
buti laikoma atvejo studija. Taip pat toks kiekybiniy
ir kokybiniy tyrimo metody derinimas leido i§samiau
pazvelgti { analizuojamaji objekta.

Specialiosios pedagogikos studijy programos
dalyky ugdomos kompetencijos ir Mokytojo
profesijos kompetencijos apraso atitiktis :
kokybinio tyrimo rezultaty analizé

Mokytojo profesijos kompetencijos aprase bendra-
kultiiriné kompetencija apibréziama per tokius gebé-
jimus ir moké&jimus: 1) saugoti ir plétoti daugialype,
tautiniy mazumy patirtimi praturtinta miisy Salies kul-
tira; 2) dalyvauti kuriant pilieting visuomeng: suvokti
Svietimo demokratizavimo, decentralizavimo proce-
sus, paaiskinti Salies konstitucinés demokratijos teo-
rijq ir praktika, skatinti ir palaikyti teisiniy normy lai-
kymasi; 3) gerbti ugdytiniy socialinj, kulttirin, kalbini
ir etninj tapatuma; 4) vadovautis Siuolaikine $vietimo
paskirties samprata: kurti informacing ir Ziniy visuo-
meng; 5) integruoti pasaulio istorijos, geografijos, kul-
tiros zinias vertinant Europos Sajungos $aliy kultiiry
tvairovés poveiki Lietuvai; 6) dalyvauti visuomenés
ir Svietimo kaitos procesuose, naudojant socialiniy,
gamtos moksly, naujausiy technologijy pasiekimus ir
tinti namy, aplinkos vaidmenj ir $eimos vertybiy skir-
tumus bendraujant su mokiniais ir jy tévais (globéjais,
ripintojais); 8) mokyti mokinius vadovaujantis ben-
drazmogiskosiomis vertybémis.

Dauguma §iy gebéjimy specialiosios pedagogikos
studijy programos moduliy apraSuose néra jvardyti,
todél neatitinka Mokytojo profesijos kompetencijos
apraSe jvardyty gebéjimy (zr.1 pav.).

in The Description of the Teacher’s Professional
Competence, later the frequency of these competences
and of abilities characterising them was calculated.
The figures demonstrate the number of abilities
in The Description of the Teacher’s Professional
Competence and the number of abilities found in
the subjects of special education. The analysis of the
special education study programme as a unique study
programme training special educators in Lithuania,
applying assessment parameters for quality of studies,
can be treated as a case study. Besides, combination of
quantitative and qualitative research methods enabled
a more exhaustive view towards the analysed subject.

Correspondence of Competences Developed
in Subjects of the Special Education Study
Programme to The Description of the Teacher’s
Professional Competence: the Analysis of Results
of Qualitative Research

In The Description of the Teacher’s Professional
Competence general cultural competency is defined
through the following abilities and proficiencies:
1) to preserve and develop multiple culture of
Lithuania, enriched by the experience of national
minorities; 2) to take part in the creation of civic
society: to perceive processes of democratisation,
decentralisation of education, to explain theory and
practice of constitutional democracy of the country, to
promote and maintain observance of legal norms; 3) to
respect learners’ social, cultural, linguistic and ethnic
identity; 4) to follow the contemporary conception of
the purpose of education: to create information and
knowledge society; 5) to integrate knowledge of the
world’s history, geography, culture, evaluating the
impact of cultures of EU countries on Lithuania; 6)
to take part in changes in the society and education,
using achievements of social, natural sciences and
newest technologies and to respond to the challenges
of the modernising society; 7) to evaluate the role of
home, environment and differences in family values
communicating with pupils and their parents (foster-
parents, caretakers); 8) to teach pupils following
general human values.

The majority of these abilities are not named in the
descriptions of the modules of the special education
study programme; therefore, they do not have
equivalent abilities named in The Description of the
Teacher's Professional Competence (see Fig.1).
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Mokyti mokinius vadovaujantis
bendrazmogiskosiomis vertybémis / To teach
pupils, following general human values

Vertinti namy aplinkos vaidmenj ir Seimos
vertybiy skirtumus bendraujant su mokiniais ir |-

ju tévais (globgjais, rlipintojais) / To consider
the role of home environment and differences

in family values, communicating with pupils
and their parents (foster-p

Dalyvauti visuomengs ir §vietimo kaitos
procesuose, naudojant socialiniy, gamtos

moksly, naujy technologijy pasickimus ir
atliepti modernéjancios visuomenés i§§ukius /

To take part in changes in the society and
education, using achievements of social, na

Integruoti pasaulio istorijos, geografijos,

kultiiros Zinias vertinant Europos Sajungos
Saliy kultiiry jvairovés poveiki Lietuvai / To |:*
integrate knowledge of the world’s history,

geography, culture, evaluating the impact of -
cultures of EU countries on Lithu

Vadovautis §iuolaikine $vietimo paskirties
samprata: kurti informacing ir Ziniy visuomeng

/ To take part in the creation of civic society: to
perceive processes of democratisation,

decentralisation of education, to explain theory |-
and practice of constitut

Gerbti ugdytiniy socialinj, kultarini, kalbinj ir
etninj tapatuma / To respect learners’ social,
cultural, linguistic and ethnic identity

B i ey

B i ey

i

Dalyvauti kuriant pilieting visuomeng: suvokti

Svietimo demokratizavimo, decentralizavimo
procesus, paaiskinti Salies konstitucinés
demokratijos teorija ir praktika, skatinti ir

palaikyti teisiniy normy laikymasi

Saugoti irt plétoti daugialype, tautiniy mazumy

patirtimi praturtinta Lietuvos kultira / To
preserve and develop multiple culture of
Lithuania, enriched by the experience of

national minorities

0 0,5

1,5 2 25

EIMPKA gebéjimy dazniai / Frequencies of abilities of MPKA
EISPL dalyky ugdomy gebéjimy dazniai / Frequencies of abilities developed in SPL subjects

1 pav. Bendrakulttirinés kompetencijos struktiira ir specialiosios pedagogikos programos turinio atitiktis
Fig. 1. Structure of General Cultural Competence and its Equivalence to the Content of the Special Education Study

Programme.

Specialiosios pedagogikos studijy programos da-
lyky aprasuose nurodytas tik ugdytiniy socialinio,
kultiirinio, kalbinio ir etinio tapatumo pagarbos ge-
béjimas. Specialusis pedagogas turi gebéti pagarbiai
komunikuoti ne tik su ugdytiniais, bet ir su juy tévais,
kolegomis. Jis taip pat turi valdyti savo komunikacijos
partneriams pateikiama informacija, mokéti pateikti ja
aiskiai, suprantamai ir gebéti reflektuoti apie patiria-
mus trukdzius komunikacijos procese. Tod¢l galima
daryti prielaida, kad kiti bendrakulttirinés kompetenci-
jos gebéjimai, tokie kaip ,,mokyti mokinius vadovautis
bendrazmogiskosiomis vertybémis®, ,vertinti namuy

Descriptions of subjects of the special education
study programme reflect only learners’ ability to respect
social, cultural, linguistic and ethical identity. Special
educator has to be able to respectably communicate
not only with learners but also with their parents and
colleagues. He/she also has to manage information
given to his/her communication partners, be able to
present it clearly, understandably and be able to reflect
on experienced hindrances in the communication
process. Therefore, it can be assumed that other abilities
of general cultural competence such as “to teach pupils
to follow general human values”, “consider the role of
home environment and differences in family values”
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aplinkos vaidmenj ir Seimos vertybiy skirtumus®, ug-
domi latentiskai. Studenty poziiirio tyrimas turéty at-

skleisti, ar $i prielaida pagrista.

Profesinés kompetencijos turinj sudaro: 1) informa-
ciniy technologiju naudojimo; 2) ugdymo(si) aplinky
kiirimo; 3) dalyko turinio planavimo ir tobulinimo; 4)
mokymo(si) proceso valdymo; 5) mokiniy pasiekimo
ir pazangos vertinimo; 6) mokiniy motyvavimo ir pa-
ramos jiems teikimo; 7) mokinio pazinimo ir jo pazan-
gos pripazinimo; 8) profesinio tobuléjimo kompeten-
cijos. Kiekvienos $iy kompetencijy turini sudaro keli
gebéjimai, kurie dél vietos stokos ¢ia néra ivardijami.

Profesinés kompetencijos turi savo atitikmenis spe-
cialiosios pedagogikos studiju programos moduliuose

(Zr. 2 pav.).

are being developed latently. The research on students’
standpoint should disclose whether this assumption is
grounded.

The content of the professional competence
consists of: 1) usage of informational technologies; 2)
creation of (self-)education environments; 3) planning
and improvement of the content of the subject; 4)
management of the teaching/learning process; 5)
assessment of pupils’ attainments and progress; 6)
pupils’ motivation and provision of support to them; 7)
the pupil’s cognition and acknowledgement of his/her
progress; 8) professional improvement competences.
The content of each of these competencies consists of
several abilities, which due to the lack of place are not
named here.

Professional competencies have their equivalents
in the modules of special education study programmes
(see Fig. 2).

Profesinio tobuléjimo kompetencija / Competence of professional
improvement

Mokinio pazinimo ir jo pazangos pripazinimo kompetencija /
Competence of the pupil’s cognition and acknowledgement of
his/her progress

Mokiniy motyvavimo ir paramos jiems teikimo kompetencija /
Competence of pupils’ motivation and provision of support to them

Mokiniy pasiekimy ir pazangos vertinimo kompetencija /
Competence of assessment of pupils’ attainments and progress

Mokymo / mokymosi proceso valdymo kompetencija /
Competence of management of the teaching/learning process

Dalyko turinio planavimo ir tobulinimo kompetencija / Competence
of planning and improvement of the content of the subject

Ugdymo(si) aplinky kiirimo kompetencija / Competence of creation
of (self-)education environments

Informaciniy technologijy naudojimo kompetencija / Competence
of usage of informational technologies
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[MPKA gebéjimu dazniai / Frequencies of abilities of MPKA
E1SPL dalyky ugdomy gebéjimy dazniai / Frequencies of abilities developed in SPL subjects

2 pav. Profesinés kompetencijos struktiira ir specialiosios pedagogikos programos moduliy atitiktis
Fig. 2. Structure of Professional Competence and its Equivalence in the Modules of the Special Education Study Pro-

gramme
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I8 grafiko duomeny matyti, kad specialiosios pe-
dagogikos studiju programoje démesys profesinéms
kompetencijoms néra tolygus. Studijy programos turi-
nyje daugiausia jo skiriama dalyko turinio planavimo
ir tobulinimo geb¢jimui. Remiantis Sio gebé¢jimo daz-
niu galima manyti, kad specialusis pedagogas yra pui-
kiai mokytojo profesija iSmanantis specialistas, taciau
silpna mokiniy motyvavimo ir paramos jiems teikimo
kompetencija gali buti ,,SauksStas deguto® specialio-
jo pedagogo kompetencijos ,,medaus statinéje”. Sios
kompetencijos menkas daznis gali liudyti, kad speci-
aliosios pedagogikos studijy programa nepakankamai
inkorporuoja socialinés-interakcinés paradigmos spe-
cialiajame ugdyme idéjas. Pakankamai gausiai vyrau-
jan¢iy mokiniy pazinimo ir jo pazangos pripazinimo
bei mokiniy pasiekimy ir pazangos vertinimo gebéji-
muy daZzniai gali biiti nuoroda, kad mokiniy motyvavi-
mo geb¢jimo ugdymas yra latentinio pobiidzio.

Mokytojo profesijos kompetencijos apraso bendra-
sias kompetencijas sudaro: 1) komunikaciné ir infor-
macijos valdymo; 2) bendravimo ir bendradarbiavimo;
3) tiriamosios veiklos; 4) reflektavimo ir mokymo-
si; 5) organizacijos tobulinimo bei pokyc¢iy valdymo
kompetencijos. Kiekviena §iy kompetencijy pasireis-
kia per tam tikry gebéjimy grupes (zr. 3 pav.). Spe-
cialiosios pedagogikos studijy programos dalykuose
kiekviena iy grupiy turi savus gebéjimy atitikmenis.
Pavyzdziui, tiriamosios veiklos, komunikacinei ir in-
formacijos valdymo, bendravimo ir bendradarbiavimo
kompetencijai skiriama labai daug démesio specialio-
sios pedagogikos studiju programos moduliuose, nes
gebé¢jimai dalykuose kartojasi po keliolika karty.

Didzioji dalis juy labai daznai kartojasi studijy
programos dalykuose. Siek tiek maZiau nei kitoms
kompetencijoms Specialiosios pedagogikos studiju
programos turinyje skiriama démesio organizacijos
tobulinimo bei pokyc¢iy valdymo kompetencijai. Pla-
Ciausiai programos dalykuose apibiidinta tiriamosios
veiklos bei komunikaciné ir informacijos valdymo
kompetencija. Remiantis 3-io paveikslo duomenimis,
galima biity teigti, kad specialiosios pedagogikos stu-
dijy programos absolventai turéty pasizyméti puikiai
iSlavintomis bendrosiomis kompetencijomis. Taciau
moduliuose ugdomy gebéjimy daznis liudija tik speci-
aliosios pedagogikos studijy programa realizuojanciy
déstytoju nuomong apie tai, kokias kompetencijas pro-
grama suteikia. Kompetencijos daznis dar nereiskia,
kad studentai jai priskiriamus gebéjimus igyja.

Graph data disclose that the focus of the special
education study programme on professional
competencies is not even. The curriculum gives most
attention to the abilities of planning and improvement
of the content of the subject. According to the
frequency of this ability, it can be maintained that the
special educator is a specialist who is highly proficient
in teaching but the poorly expressed competence of
pupils’ motivation and support for them can be “a fly
in the ointment™ of the special educator’s competence.
Low frequency of this competence can witness that
the special education study programme insufficiently
incorporates the ideas of social-interactive paradigm in
special education. Sufficiently abundantly dominating
frequencies of abilities to cognate pupils, acknowledge
their progress and assess pupils’ attainments and
progress can be an indication that the development of
the ability of pupils’ motivation is of latent type.

General competences of The Description of the
Teacher’s Professional Competence consist of the
competences of: 1) communication and information
management; 2) communication and cooperation;
3) research activities; 4) reflection and learning; 5)
improvement of organisation and management of
changes. Every of these competences manifests itself
through the groups of certain abilities (Fig. 3.). In the
subjects of the special education study programme
every of these groups has equivalents of their abilities.
For example, the competence of research activities,
of communication and information management, of
communication and cooperation are given considerable
attention in the modules of the special education study
programme because the abilities in the subjects are
repeated a dozen times.

The majority of them is very often repeated in
the subjects of study programmes. Slightly less
attention in the content of the special education study
programme compared to other competences is given
to the competence of improvement of the organisation
and management of changes. Most abundantly the
competence of researchactivities and of communication
and information management are expressed in the
subjects. According to the data in Figure 3, it could
be stated that graduates of the special education study
programme should be distinguished by well developed
general competences. However, frequency of
developed abilities in the modules witnesses only the
opinion of teachers implementing the special education
study programme about competencies they provide.
Frequency of the competence does not necessarily
mean that students acquire abilities attributed to it.
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Organizacijos tobulinimo bei poky¢iy valdymo kompetencija /
Competence of improvement of the organisation and management of |
changes
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Bendravimo ir bendradarbiavimo kmpetencija / competence of [~:
communication and cooperation g
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Reflektavimo ir mokymosi mokytis kompetencija / Competence of [
reflection and learning to learn :
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Tiriamosios veiklos kompetencija / Competence of research activities

Komunikaciné ir informacijos valdymo kompetencija / Competence of [
communication and information management :

COMPKA gebejimy dazniai / Frequencies of abilities of MPKA
EISPL dalyky ugdomy gebéjimy dazniai / Frequencies of abilities developed in SPL subjects

3 pav. Bendrosios kompetencijos struktira ir specialiosios pedagogikos programos moduliy atitiktis
Fig. 3. Structure of General Competence and its Equivalence in the Modules of the Special Education Study Programme

Mokytojo profesijos kompetencijos aprase néra nu-
rodytos specialiosios kompetencijos. Cia palikta daug
laisvés aukstyju mokykly edukologiniy studijy progra-

The Description of the Teacher’s Professional
Competence does not indicate special competencies.
Here much space is left for creators and tutors of

educological study programmes of higher education
institutions. In this research the content of the
special competence included all competences formed
in the special education study programme, which
according to the meaning could not be attributed to
other competencies named in The Description of the
Teacher's Professional Competence. Table 1 discloses
the structure and content of this competence:

my rengéjams ir kuratoriams. Siame tyrime { specia-
liosios kompetencijos turini pateko visos specialiosios
pedagogikos studijy programoje formuojamos kompe-
tencijos, kurias pagal prasm¢ nebuvo galima priskir-
ti kitoms Mokytojo profesijos kompetencijos aprase
ivardytoms kompetencijoms. 1-oje lenteléje nurodo-
ma §ios kompetencijos strukttira ir turinys.

1 lentelé. Specialiosios pedagogikos programos dalyky ugdomos specialiosios kompetencijos struktiura
Table 1. Structure of Special Competence Developed in Subjects of the Special Education Study Programme

IS viso
N In
total

Gebé¢jimo pavadinimas
Title of the ability

Kompetencijos grupés
Groups of competences

Reflektuoti analizuojant asmeny, turin¢iy fiziniy ir judéjimo sutrikimy, gyvenimo
kokybés klausimus
To reflect analysing life quality issues of persons with physical and movement
disabilities

Reflektuoti savo iSankstines nuostatas j fizing ir judéjimo negalg
Refleksijos kompetencija To reflect one’s preconceptions towards the physical and movement disability

Competence of reflection

ISmanyti reflektyviosios praktikos pagrindus
To know the fundamentals of reflective practice
Nuostaty { socialines ir gamtos vertybes sudarymas, ju akcentavimas pasaulio
pazinimo mokymo procese
Formation of approaches for distinguishing social and natural values and for seeking
cognition of their worlds in the teaching process
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1 lentelés tgsinys
Continued of the Table 1

Kompetencijos grupés
Groups of competences

Gebé¢jimo pavadinimas
Title of the ability

N

IS viso
In
total

Suvokti sutrikusios klausos vaiky kalbos ugdymo ypatumus
To perceive peculiarities of developing language of children with hearing disabilities

ISmanyti bendradarbiavimo santykiy kiirimo komandoje teorinius, metodologinius ir
empirinius pagrindus
To know theoretical, methodological and empirical foundations of development of
cooperation relationships in a team

Sutrikimo vertinimo
kompetencija
Competence of assessing
the disability

Gebéjimas iSmokti skirti ivairias dizartrijas
The ability to learn to distinguish various dysarthias

Diferencijuoti alalijas
To differentiate alalias

ISmokti skirti jvairias dislalijos ir disgrafijos rasis
To learn to differentiate various types of dyslalias and alalias

Pagalbiniy priemoniy
naudojimo kompetencija
Competence of using
additional aids

Gebéti naudotis gesty Zodynais
To be able to use gesture/ sign language dictionaries

I8mokti ir gebéti naudotis kurc¢iyjy pirsty zenkly abécéle
To learn and be able to use finger alphabet of the deaf

Analizavimo kompetencija
Competence of analysing

Geb¢jimas rasyti iSvadas tarties ir kalbos ivertinimo kortelése
The ability to record conclusions in the cards of pronunciation and language
assessment

Gebé¢jimas apibiidinti Lietuvos bendrojo ir specialiojo ugdymo raidos ypatumus
The ability to describe peculiarities of development of general and special education
in Lithuania

Gebéjimas apibiidinti Ryty Europos Saliy bendrojo ir specialiojo ugdymo raidos
ypatumus
The ability to describe peculiarities of development of general and special education
in Eastern European countries

Gebéti tvarkyti mokomaja ir metoding dokumentacija
To be able to manage teaching and methodical documentation

Atpazinti ir jvertinti ankstyvosios intervencijos prioritetus
To recognise and assess the priorities of early intervention

Organizaciné kompetencija
Organisational competence

Gebéti organizuoti specialiyjy poreikiy vaiky kiirybinés veiklos prezentacijas
To be able to organise presentations of special needs children’s creative activity

Gebéti rengti pamoky planus ir vesti uzsiémimus su specialiyjy ugdymo(si) poreikiy
turin¢iais mokiniais
To be able to prepare lesson plans and conduct classes with special needs children

Gebéti planuoti ir organizuoti {vairiy tipy pamokas bei popamokinius renginius
(popietes, konkursus, i$vykas ir t. t.)
To be able to plan and organise various types of lessons and afterschool events
(afternoon events, competitions, excursions, etc.)

Mokymo(si) kompetencija
Teaching/learning
competence

Gebéti remtis dalykine medziaga
To be able to operate subject materials

Gebéti mokyti dailés SUP mokinius
To be able to teach art to special educational needs children

Gebéti pasirengti pamokoms ir profesionaliai jas vesti
To be able to prepare for lessons and professionally deliver them

Susiformuoti praktinius moksleiviy, turin¢iy specialiyjy ugdymo(si) poreikiy,
kalbinio ugdymo geb¢jimus
To form practical abilities of developing language of pupils with special educational
needs

Raiskos kompetencija
Expression competence

Gebeti risliai, aiskiai, vaizdziai perteikti mokomaja medziaga
To be able to render teaching materials fluently, clearly and in a picturesque manner.
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Specialiosios pedagogikos programos dalyky ug-
domos 7 kompetencijos, apibidintos 31 gebéjimu. Jas
galima priskirti specialiyju kompetencijy grupei. Mo-
kytojo profesijos kompetencijos apraSe specialiosios
kompetencijos néra jvardijamos. Todé¢l galima teigti,
kad specialiosios pedagogikos studijy programos da-
lyky ugdomos specialiosios kompetencijos atskleidzia
specialiosios pedagogikos studijy programos unikalu-
ma nuo kity edukologinés krypties studijy programu.

Specialiosios pedagogikos studiju programos
ugdomy gebéjimy vertinimas studenty pozidiriu:
kiekybinio tyrimo rezultaty analizé

Studenty specialiosios pedagogikos studijy pro-
gramos ugdomy gebéjimy vertinimo duomenys patei-
kiami 2-oje lenteléje. Duomenys i8déstyti jvertinimy
mazgjimo tvarka.

There are 7 competences in the subjects of the
special education study programme, expressed by
31 ability, which could be attributed to the group of
special competencies. Special competences are not
named in The Description of the Teacher s Professional
Competence. Therefore, it can be stated that special
competencies developed in the subjects of the special
education study programme disclose the uniqueness of
the special education study programme compared to
other study programmes in education area.

Assessment of Abilities Developed in the
Special Education Study Programme from
Students’ Standpoint: the Analysis of Results of the
Quantitative Research

Data of students’ assessment of abilities developed
in the special education study programme are given
in Table 2. Data are given in the decreasing order of
assessment.

2 lentelé. Studenty, kaip biisimyjy pedagoguy, kompetencijos vertinimas
Table 2. Assessment of Competences of Students as Prospective Teachers

M
Nr. Specialiojo pedagogo kompetencijos (Ivertis)
No. Competences of the special educator M
(estimator)
1. Bendravimo ir bendradarbiavimo kompetencija 2,66
Competence of communication and cooperation
2-3. Mokiniy pazinimo kompetencija 25
Competence of pupils’ cognition ’
2-3. Mokiniy motyvavimo ir paramos jiems kompetencija 25
Competence of pupils’ motivation and support for them ’
4. Komunikaciné kompetencija 249
Communicative competence ’
5. Informacijos valdymo kompetencija ’39
Information management competence ’
6. Mokymosi mokytis kompetencija
. 2,36
Competence of learning to learn
7. Mokiniy vertinimo kompetencija 529
Competence of pupils’ assessment ’
Specialiojo ugdymo didaktiniy sistemy ir technologijy panaudojimo kompetencija
8. S . . . 2,23
Competence of usage of didactic systems of special education and technologies
9. Bendrakultiiriné kompetencija
2,19
General cultural competence
10. Tiriamosios veiklos kompetencija
o 2,10
Competence of research activities
11. Specialiyjy ugdymosi poreikiy vertinimo kompetencija 510
Competence of assessing special educational needs ’
12. Bendryjy programy adaptavimo ir individualizavimo kompetencija 207
Competence of adaptation and individualisation of general curricula ’
13. Kompensaciniy priemoniy taikymo ugdant nejgalius vaikus kompetencija 503
Competence of application of compensatory aids educating disabled children ’
14. Edukaciniy idéju bei technologijy taikymo kompetencija 202
Competence of application of educational ideas and technologies ’
15. Edukacinés aplinkos ir ugdymo programy kiirimo kompetencija 181
Competence of creating educational environment and curricula ’
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I8 profesiniy kompetencijy grupés studentams ak-
tualios ir vienodai reik§mingos buvo mokiniy pazini-
mo ir mokiniy motyvavimo bei paramos jiems kom-
petencija (M = 2,5). Pras¢iausiai jvertinta edukacinés
aplinkos ir ugdymo programy kiirimo kompetencija
(M = 1,81).

Profesinés kompetencijos susijusios su specialio-
siomis kompetencijomis. Siek tiek geriau nei eduka-
cinés aplinkos ir ugdymo programy kiirimo kompe-
tencija vertinamas specialiosioms kompetencijoms
priskiriamas gebéjimas adaptuoti ir individualizuoti
bendrasias ugdymo programas (M = 2,07). Studenty
nuomone, nedaug reik§més turi ir edukaciniy idéjy bei
technologijuy taikymo kompetencija (M = 2,02), kuri
taip pat priskiriama specialiosioms kompetencijoms.

I$ bendryjy kompetencijos grupés geriausiai stu-
denty vertinama yra bendravimo ir bendradarbiavimo
kompetencija (M = 2,66), kuri, studenty manymu, yra
daugiau nei kitos kompetencijos ugdoma specialiosios
pedagogikos studijy programoje. Pakankamai reiks-
mingos, studenty nuomone, yra komunikaciné kompe-
tencija (M = 2,49), informacijos valdymo kompeten-
cija (M = 2,39) bei mokymosi mokytis kompetencija
(M = 2,36). Tiriamosios veiklos kompetencija buvo
ivertinta kaip maziausiai reik§Sminga (M = 2,10). Tarp
visy specialiosios pedagogikos studijy programos ug-
domy gebéjimy bendrakultiiriné kompetencija uzima
viduring pozicija (M = 2,19).

Tyrimo duomenys atskleidé, jog studentai menkiau-
siai vertina edukacinés aplinkos ir ugdymo programy
kiirimo bei kitas specialigsias kompetencijas: gebg¢ji-
ma adaptuoti ir individualizuoti bendrasias ugdymo
programas, edukaciniy idéjuy bei technologiju taikyma
ir gebéjima taikyti kompensacines priemones ugdant
vaikus, turin¢ius specialiyjy ugdymosi poreikiy.

Specialiosios kompetencijos yra itin svarbios bii-
simy specialiyjy pedagogu darbe ir §iy kompetencijy
jaunam specialistui labiausiai triiksta. Analizés rezul-
tatai atskleidzia sritis, kurios buisimiesiems specialis-
tams gali baiti klititis ju pedagoginiame darbe.

Studenty apklausos duomenys (zr. 3 lent.) liudija,
kad tiek vaikinai, tiek merginos panaSiai vertina stu-
dijy programy ugdomus gebéjimus ir kompetencijas.
Tikrinant vidurkiy lygybe, aptiktas tik vienas statistis-
kai reik§mingas skirtumas: vaikinai studijuodami dau-
giau ugdosi gebéjimus reiksti savo mintis ir jausmus
nei merginos. Mokiniy motyvavimo ir paramos jiems
kompetencijos ugdyma daugiau akcentuoja vaikinai
nei merginos. Statistiskai reikSmingas skirtumas nenu-
statytas, taciau akivaizdi tendencija artéja prie statis-
tiskai patikimos ribos (p = 0,06).

Vaikiny ir merginy nuomoniy apie bendrakultiiring

From competences belonging to the group of
professional competences the competence of pupils’
cognition and pupils’ motivation and support for them
(M=2,5) were relevant and equally significant for
students. The competences of educational environment
and of creation of education programmes (M=1,81)
were given the lowest values.

Professional competences are related to special
competences. The ability of adaptation and
individualisation of general curricula (M=2,07),
attributed to special competences, is given slightly
higher values than the competence of creation of
educational environment and curricula (M=2,02),
which is attributed to special competences. In students’
opinion, the competence of applying educational ideas
and technologies, which is also attributed to special
competences, is also insignificant (M=2,02).

From the group of general competences highest
value was given to the competence of communication
and cooperation (M=2,66). This competence from
students’ standpoint is developed more than others in
the special education study programme. According
to students, quite significant are the communicative
competence (M=2,49), information management
competence (M=2,39) and the competence of learning
to learn (M=2,36). The competence of research
activities was assessed as least significant (M=2,10).

Students assessed the general cultural competence
(M=2,19). Among all abilities developed in the special
education study programme the general cultural
competence is in the middle position.

Research data disclosed that students gave least
importance to the competence of creating educational
environment and curricula and other special
competencies: the ability to adapt and individualise
general curricula, apply educational ideas and
technologies and the ability to apply compensatory aids
educating children with special educational needs.

Special competences are particularly important in
the work of prospective special educators and these are
the competences that a young specialist mostly lacks.
The results of the analysis disclose areas, which can
turn into hindrances in future specialists’ teaching.

Students’ survey data (see Table 3) demonstrate
that both males and females similarly assess abilities
and competencies developed in study programmes.
Checking the equality of means, only one statistically
significant difference was found: while studying males
more self-develop abilities to express their ideas
and feelings than females. Development of pupils’
motivation and support for them is more emphasized
by males than by females. Statistically significant
difference was not identified but the obvious tendency
approaches the statistically reliable limit (p=0,06).
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kompetencija, geb¢jima taikyti kompensacines prie-
mones, mokymosi mokytis kompetencija, specialiyju
ugdymo(si) poreikiy ivertinimo sistemos iSmanyma,
specialiojo ugdymo didaktiniy sistemy ir technologiju
iSmanymo kompetencija, geb¢jima adaptuoti ir indi-
vidualizuoti bendrasias ugdymo programas, gebéjima
taikyti kompensacines priemones ugdant nejgalius
vaikus bei tiriamosios veiklos kompetencija vidur-
kiy skirtumy yra, taciau statistiSkai reikSmingo skir-
tumo néra. Merginoms aktualesné atrodo tiriamosios
veiklos bei specialiojo ugdymo didaktiniy sistemy ir
technologiju iSmanymo kompetencijos, vaikinams —
mokymosi mokytis, informacijos valdymo, specialiy-
juugdymo(si) poreikiy jvertinimo sistemos iSmanymo
kompetencijos, geb¢jimas adaptuoti ir individualizuo-
ti bendrasias ugdymo programas bei gebéjimas taikyti
kompensacines priemones ugdant nejgalius vaikus.

3 lentelé. Igyjamy kompetencijy vertinimas pagal lytj
Table 3. Assessment of Acquired Competences by Gender

Analysing males’ and females’ opinion about
the general cultural competence, the ability to apply
compensatory aids, knowledge of the system for
assessing special educational needs, the competence
of knowing didactic systems and technologies, the
ability to adapt and individualise special curricula, the
ability to apply compensatory aids educating disabled
children and the competence of research activities,
differences of means are observed but there is no
statistically significant difference. The competence
of research activities and the competence of didactic
systems of special education and usage of technologies
are more relevant for females, while the competence of
learning to learn, information management, knowing
of assessment system of special educational needs, the
ability to adapt and individualise special curricula, the
ability to apply compensatory aids educating disabled
children, for males.

" Mot Vyrai
Kompetencijos olerys yral
Competences Females Males p
P M SD M | SD
Bendrakultiiriné kompetencija 2.17 0.58 238 0.65 0.19
General cultural competence
Bendravimo ir bendradarhblaylmo . 2.66 0.50 2,50 0.63 0.58
Competence of communication and cooperation
Mokymosi mokytis k'ompetencga 235 0.60 2.60 0.52 0.57
Competence of learning to learn
Komunikaciné kompetegcuq 2,45 0.57 2,57 038 0.01
Competence of communication
Informac.ljos valdymo kompetencija 238 0.66 2.66 0.66 0.37
Information management competence
Tiriamosios veiklos kompet'en'c'l_]a 2,40 0.59 2.08 0.65 0.87
Competence of research activities
Edukaciniy idéjy bei technologijy taikymo kompetencija
Competence of application of educational ideas and technologies 2,02 0,59 2,08 0,76 0,74
Edukacinés aphnkos.lr ugdqu programy kiirimo kompete?ncua 1.83 0.60 177 0.60 0.76
Competence of creating educational environment and curricula
Mokiniy pazinimo lfor’npeternuflja 2,50 0.54 2.46 0.52 0.73
Competence of pupils’ cognition
Mokiniy vertinimo koznpetencua 2.29 0.54 231 0.63 0.85
Competence of pupils’ assessment
Mokiniy motyvavm}o ’1r paramos jiems kompetencija 247 0.68 277 0.44 0.06
Competence of pupils’ motivation and support for them
Specialiyjy ugdymosi .porelqu_ Vertlnlmg kompetencija 2,09 0.63 223 0,59 0.44
Competence of assessing special educational needs
Specialiojo ugdymo didaktiniy sistemy ir technologijy panaudojimo
kompetencija 2,25 0,62 2,15 0,38 0,46
Competence of usage of didactic systems of special education and technologies
Bendryjy programy adgptawm(') ir '1n'd1V1d'ual'1zaV1m0 kompetenf:l]a 1.90 0.74 2.15 038 0,40
Competence of adaptation and individualisation of general curricula
Kompensaciniy priemoniy taikymo ugdant nejgalius vaikus kompetencija
Competence of application of compensatory aids educating disabled children 2,01 0,60 2,23 0,73 0.21
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Igyjamy kompetencijy vertinimo skirtumai pagal
studenty pazanguma (Zr. 4 lent.) atskleidé¢, kad statis-
tiskai reikSmingai (p = 0,01) skiriasi edukacinés aplin-
kos kiirimo, mokiniy pazinimo (p = 0,04) ir vertinimo
(p =0,003) kompetencijos (zr. 4 lent.). Silpnai besimo-
kantys studentai labiau linke manyti, kad studijy pro-
grama ugdo mokiniy vertinimo, pazinimo kompeten-
cija. Menkiausiai §ios kompetencijos ugdymo svarba
ivertino vidutiniskai besimokantys studentai. Gerai be-
simokantieji labiausiai linkg pritarti edukacinés aplin-
kos kiirimo kompetencijos ugdymuisi, o vidutiniskai ir
silpnai besimokantieji mano, kad kaip tik Sios kompe-
tencijos ugdomos menkiau.

4 lentelé. Igyjamy kompetencijy vertinimas pagal pazanguma

Differences in assessment of acquired competences
by students’ academic achievement (Table 4) disclosed
that competences of creating educational environment,
pupils’ cognition (p = 0,04) and assessment (p=0,003)
differ statistically significantly (p = 0,01) (see Table
4). Students who are poor learners are more inclined
to think that the study programme develops the
competence of pupils’ assessment and cognition.
This competence seemed least important to students
who were middle level learners. Good learners are
mostly inclined to approve self-development of the
competence of creating educational environment,
whilst middle level and poor learners think that namely

these competencies are being developed less.

Table 4. Assessment of Acquired Competences by Academic Achievement

Vidutiniskai Silpnai
Gerai besimokantieji besimokantieji . ...
. Good learners Middle level besimokantieji
Kompetencijos learners Poor learners »
Competences
M M SD M SD
Bendrakulttiriné kompetencija 218 056 2920 0.61 217 0.58 0.41
General cultural competence ’ ’ ’ ’ ’ ’ ’
Bendravimo ir bendradarbiavimo 27 0.46 62 0.52 267 0.65 0.68
Competence of communication an cooperation ? ’ ’ ’ ? ? ’
Mokymosi mokytis kompetencija 298 0.60 532 057 267 0.49 0.80
Competence of learning to learn ’ ’ ’ ’ ? ’ ’
Komunikaciné kompetencija 262 0.54 2 40 0.59 250 0.52 0.22
Competence of communication ’ ’ i i ? ? i
Informacijos valdymo kompetencija 298 0.69 245 0.65 258 051 0.08
Information management competence ? ’ ’ ’ ’ ’ ’
Tiriamosios veiklos kompetencija 210 0.55 210 0.68 208 0.29 0.56
Competence of research activities ’ ’ ? ’ ? ? ’
Edukaciniy idéjy bei technologijy taikymo
kompetencija
Competence of application of educational ideas and 2,05 0,60 1,95 0.62 2,33 0,49 0.43
technologies
Edukacinés aplinkos ir ugdymo programy kiirimo
kompetencija ‘ . ‘ 2,00 0,51 1,70 0,65 1,75 0,62 0,01
Competence of creating educational environment and
curricula
Mokiniy pazinimo kompetencija 254 0.55 242 053 267 0.49 0.04
Competence of pupils’ cognition ’ ’ ’ ’ ’ ’ ’
Mokiniy vertinimo kompetencija 236 0.58 217 0.49 258 051 0.003
Competence of pupils’ assessment ’ ’ ’ ’ ’ ’ ’
Mokiniy motyvavimo ir paramos jiems kompetencija 254 0.68 244 057 255 0.52 034
Competence of pupils’ motivation and support for them ? ’ i ’ ? ? ’
Specialiyjy ugdymosi poreikiy vertinimo kompetencija 2.00 0.68 213 0.59 295 0.62 0.42
Competence of assessing special educational needs ’ ’ ’ ’ ? ? i
Specialiojo ugdymo didaktiniy sistemy ir technologiju
panaudojimo kompetencija 223 0,67 221 0,58 225 0.45 0.96
Competence of usage of didactic systems of special ’ ’ ’ ’ ? ? ?
education and technologies
Bendryjy programy adaptavimo ir individualizavimo
kompetencija
Competence of adaptation and individualisation of 1,94 0.72 2,05 0,72 1,83 0.71 0,57
general curricula
Kompensaciniy priemoniy taikymo ugdant nejgalius
vaikus kompetencija . 1,97 0,66 2,05 0,59 2,16 0,57 0,62
Competence of application of compensatory aids
educating disabled children
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Pastebéta, kad gerai ir silpnai besimokanciy stu-
denty nuomoniy skirtumai yra ryskiausi: studentai
specialiosios pedagogikos studiju programos ugdomus
gebéjimus ir kompetencijas vertina arba geriausiai,
arba menkiausiai. Vidutiniskai besimokantys studentai
dazniausiai kompetencijas vertina indiferentiskai.

ISvados ir apibendrinimas

Atlikus specialiosios pedagogikos studijy progra-
moje ugdomy gebéjimy ir kompetencijos vertinima
Mokytojo profesijos kompetencijos apraSo aspektu,
galima teigti, kad specialiosios pedagogikos studiju
programos dalyky jvardyti gebéjimai ir kompetencijos
atitinka dauguma Mokytojo profesijos kompetencijos
aprase jvardyty kompetencijy ir gebéjimy, tac¢iau buvo
nurodyti gebéjimai, kurie neugdomi arba labai men-
kai ugdomi. Taip pat specialiosios pedagogikos studiju
programos dalyky apraSuose buvo rasta geb¢jimy, ku-
riy nebuvo galima priskirti Mokytojo profesijos kom-
petencijos aprase nurodytoms kompetencijy grupéms.
Todél Sie gebéjimai priskiriami specialiyjy kompeten-
cijy grupei, kurios sudétis Mokytojo profesijos kom-
petencijos aprase nebuvo apibrézta. Specialiyjy kom-
petenciju grupés struktira atskleidzia specialiosios
studijy programos unikaluma. Be to, nustatyta, kad
kelios specialiosios pedagogikos studijy programos
kompetencijos ugdomos labiau nei kitos.

Atlikus specialiosios pedagogikos studijuy progra-
mos ugdomy gebé¢jimy ir kompetencijos vertinima stu-
denty nuomonés aspektu, galima teigti, kad studentai
pozityviau vertina bendrakultiiring ir bendrasias peda-
gogines kompetencijas nei specialiasias pedagogines
kompetencijas.

I8analizavus studenty nuomong ir vertinimus pa-
gal lyti ir pasiekimy rezultatus, galima pateikti keleta
apibendrinimy. Bendrasias, bendrakultiirines ir pro-
fesines kompetencijas, kaip labiau ugdomas studijy
programoje, vertina vyrai, o bendrasias ir specialiasias
— moterys. Studenty (vyry) nuomone, specialiosios pe-
dagogikos programa daugiau ugdo bendrojo lavinimo
dalyky ir studijy krypties pagrindy kompetencijas, o
studentés teige, kad studijy programoje daugiau akcen-
tuojamas edukaciniy idéjy bei technologijy taikymas,
edukacinés aplinkos kiirimas, mokiniy pazinimas, spe-
cialiojo ugdymo didaktiniy sistemy ir technologijy is-
manymas.

Kompetencijos vertinimy ir studenty paZzangumo
santykis parodé, kad vidutiniSkai besimokantys stu-
dentai yra abejingiausi studijy programos ugdomoms
bendrosioms ir profesinéms kompetencijoms. Panasi
tendencija iSryskéjo ir vertinant kity riiSiy kompeten-
cijas.

It was noticed that differences of opinions of good
learners and poor learners are most significant: students
give either the highest or the lowest values assessing
competences developed in the special education study
programme. Middle level learners most often assess
competences indifferently.

Conclusions and Generalisation

Having assessed abilities and competences
developed in the special education study programme
with regard to The Description of the Teacher’s
Professional Competence, it can be stated that abilities
and competences named in the subjects of the special
education study programme correspond to the majority
of abilities and competences named in The Description
of the Teacher’s Professional Competence, but the
research distinguished abilities that are not being
developed or are poorly developed in the curriculum
of the special education study programme. Besides,
there were abilities in the descriptions of subjects of
the special education study programme, which could
not be attributed to groups of competencies indicated
in  The Description of the Teacher’s Professional
Competence. Therefore, these abilities were connected
into the group of special competencies, the composition
of which was not defined in The Description of the
Teacher's Professional Competence. The structure of
the group of special competences discloses uniqueness
of the special education study programme. Besides, it
was identified that several competences of the special
education study programme are being developed more
than others.

Having carried out the assessment of abilities and
competences developed in the special education study
programme in the aspect of students’ opinion, it can
be stated that students more positively assess general
cultural and general pedagogical competences than
special pedagogical competences.

Having analysed students’ opinion and assessment
by gender and academic achievement results, several
generalisations can be made. Males assess that general,
general cultural and professional competences are
the ones that are being more developed in the study
programme. General and special competencies are
slightly higher assessed by females. In males’ opinion,
the special education study programme focuses
more on general education subjects and study area
foundations. In females’ opinion, the study programme
more emphasizes application of educational ideas and
technologies, creation of educational environment,
pupils’ cognition, knowledge of didactic systems of
special education and technologies.

The ratio of competence assessment and students’
academic achievements disclosed that students who
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Lyginant kokybinio ir kiekybinio tyrimo rezultatus
pastebéta, kad nors specialiosios pedagogikos studiju
programos turinyje bendrakultiiriné kompetencija ir
mokiniy motyvavimo bei paramos jiems kompetencija
silpna, studentai, klausydami teoriniy paskaity, daly-
vaudami praktiniuose uzsiémimuose, laboratoriniuose
darbuose, jas atpazista ir mano, kad $iy kompetenciju
igyja. Tac¢iau mokiniy motyvavimo ir paramos jiems
teikimo kompetencijos vertinimas susilauké pakanka-
mai prieStaringo studenty ir studenciy vertinimo.

Kaip stipriausia studijy programos dalyky apra-
Suose nurodyta dalyko turinio planavimo ir tobulini-
mo kompetencija, taciau, studenty nuomone, biitent $i
kompetencija prasCiausiai ivertinta. Kaip pakankamai
stipri studijy programos turinyje nurodyta tiriamosios
veiklos kompetencija, kuri, studenty manymu, {vertin-
ta zemiau vidutinio lygmens.

Apibendrinant atlikty tyrimy rezultatus, pazymeti-
na, kad tarp Mokytojo profesijos kompetencijos apraso
ir specialiosios pedagogikos studijy programos kom-
petencijos egzistuoja slinktis. Viena vertus, $i slinktis
rodo, kad specialiosios pedagogikos studijy programa
tam tikras kompetencijas, ypa¢ profesijos pagrindy,
plétoja daugiau, nei to reikalauja Mokytojo profesijos
kompetencijos apraSas. Kita vertus, tai reiskia, kad
specialiosios pedagogikos studijy programos kompe-
tencijos ne visai atitinka Mokytojo profesijos kompe-
tencijos aprase keliamus reikalavimus. Kurios kom-
petencijos labiau reikalingos specialiesiems pedago-
gams praktikoje? Ar tikrai specialiosios pedagogikos
studijy programa turi biiti koreguojama stengiantis ja
papildyti stokojamomis Mokytojo profesijos kompe-
tencijos aprae pateikiamomis kompetencijomis? Sie
probleminiai klausimai galéty inspiruoti naujq tyrima
ir diskusija.

Pazymétina, kad lyginant studiju programos da-
lyky apraSuose ivardytas kompetencijas su igyjamo-
mis kompetencijomis, taip pat egzistuoja slinktis: tos
kompetencijos, kurios déstytoju poziiiriu labiausiai
plétojamos studijy procese (dalyko turinio planavimo
ir tobulinimo, tiriamosios veiklos), studenty manymu,
vertinamos menkai; bendrakultiiriné kompetencija,
mokiniy motyvavimo ir paramos jiems teikimo kom-
petencija, kurios moduliy aprasuose nurodytos kaip
silpnos, studenty nuomone, vertinamos geriau nei vi-
dutiniskai.

Galima konstatuoti, kad remiantis vien tik studen-
ty nuomone arba dokumenty turinio analizés tyrimu
galutiniy i§vady apie studijy programos kokybe, ug-

are middle level learners are most indifferent to
general and professional competences developed by
the study programme. A similar tendency also showed
up assessing other types of competences.

Comparing the results of the qualitative and
quantitative research, it was noticed that although the
general cultural competence and the competence of
pupils’ motivation and support for them were poorly
expressed in the content of the special education study
programme, students, listening to theoretical lectures
and taking part in practical sessions, laboratory works,
recognised them and thought that they acquired these
competences. However, assessment of the competence
of pupils’ motivation and support for them was quite
contradictory.

The competence of planning and improvement
of the content of the subject in the descriptions of
subjects of the study programme is mostly expressed
but in students’ opinion namely this competence was
least assessed. The competence of research activities
is sufficiently strongly expressed in the content of the
study programme; in students’ opinion, it is assessed
less than the average level.

To sum up the results of the conducted research, it
has to be stated that there is a slip between competences
of The Description of the Teacher’s Professional
Competence and competences of the special education
study programme. On one hand, this slip shows that the
special education study programme focuses more on
the development of certain competences, particularly
of foundations of the profession than required in 7he
Description of the Teacher s Professional Competence.
On the other hand, it means that competences of the
special education study programme do not quite
correspond to the requirements raised in 7he Description
of the Teacher’s Professional Competence. Which
competences are more necessary for special educators in
practice? Is there really a need of correcting the special
education study programme, trying to supplement it by
missing competences given in The Description of the
Teacher s Professional Competence? These problematic
questions could inspire a new research and discussion.

Comparing competences named in the descriptions
of subjects of the study programme with students’
opinion about acquired competences, it has to be stated
that there exists a slip: such competences which in
teachers’ opinion are mostly developed in the study
process (of planning and improvement of the content of
the subject, of research activities), in students’ opinion
are poorly assessed; the general cultural competence,
the competence of pupils’ motivation and support for
them, which in the descriptions of modules are poorly
expressed, in students’ opinion are assessed higher
than the average level.

Itcanbestated thatno final conclusions about quality
of the study programme and developed competences
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domas kompetencijas daryti nederéty. Tik Mokytojo
profesijos kompetencijos apraso kompetencijy, studijy
programos dalyky apraSuose pateikiamy kompetenciju
ir, studenty nuomone, jgyjamy kompetencijy lygina-
moji analizé gali atskleisti realig studijy programos
turinio bikle, studijy programos kuratoriams, desty-
tojams ir studentams pateikti vertingy iZvalgy, kaip
tobulinti studijy proceso kokybe, dalyky aprasus bei
kokias profesines kompetencijas biitina igyti.

Literatiira

Alifanoviené, D., AliSauskiené, S., Ambrukaitis, J., Kepalaité
(2007). Specialiosios pedagogikos studiju programos
vertinimas: studijuojan¢iyjy poziris. Specialusis ugdymas,
2 (17), p.61-71.

Aukstojo mokslo kokybés uztikrinimo nuostatos (2006).
Vilnius: Studijy kokybés vertinimo centras. Prieiga per
interneta: < http://www.vu.lt/site files/SD/SK/ESG
ataskaita.pdf >, [zitréta 2010 m. kovo 16 d.].

Dél Pedagogy rengimo reglamento patvirtinimo. 2010 m.
sausio 8 d. Nr. V-54.

Galkuté, L. (2008). Kas lemia studiju kokybe? Svietimo
problemos analize, 8, p. 28.

Kucinskas, V., Kucinskiené, R. (2005). Studiju kokybés
sistemos kiirimas ir valdymas. Acta Paedagogica Vilnensia,
14, p. 187-198.

Mokytojo profesijos kompetencijos aprasas. 2007 m. sausio
15 d. [SAK-54.

Pedagogy rengimo koncepcija (2004). Lietuvos Respublikos
$vietimo ir mokslo ministro 2004 m. rugs¢jo 16 d. [SAK-
1441, (p.3-10). Besimokancios visuomenés issikiai
pedagogy rengimui: tarptautinés konferencijos pedagogu
rengimo pertvarkos pagrindiniai dokumentai ir jy projektai,
2006 m. lapkric¢io 2-3 d. Vilnius.

should be made solely on the basis of the survey of
students’ opinion or content analysis of documents.
Only comparative analysis between competences
in The Description of the Teachers Professional
Competence, competences given in descriptions of
subjects of the study programme and students’ opinion
about acquired competencies can disclose the actual
situation of the content of the study programme, provide
valuable insights for tutors, teachers and students of
the programme how to improve quality of the study
process, descriptions of subjects and what professional
competencies have to be acquired.
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