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Straipsnyje pristatomi tyrimo, kuriuo buvo siekiama remiantis tévy apklausos duomenimis

jvertinti Lietuvos specialiojo ir inkliuzinio ugdymo privalumus ir trakumus, specialiyjy poreikiy tu-
rin¢iy mokiniy ugdymosi patirtis. Apklausos, kurioje dalyvavo dalyvavo 232 tévai, auginantys specia-
liyjy ugdymosi poreikiy turin€ius mokyklinio amZiaus vaikus, rezultaty analizé atskleidé, kad renkan-
tis (keiCiant) ugdymo forma tévy apsisprendima nulemia esminis veiksnys — kur bus geriausiai tenki-
nami vaiko poreikiai ir suteikiamas kokybiSkas ugdymas. Tévai geriausiai vertina tiesiogine pedago-
gine pagalbg klaséje, kurig teikia mokytojas ir (ar) specialusis pedagogas. Tévy poZidriu, nepakanka-
mai iSplétotos pagalbos sritys mokyklose yra susijusios su Svietimo pagalba instituciniu lygmeniu. Pa-
sigendama intensyvesnés psichologo, socialinio pedagogo pagalbos, geresnio apripinimo kompensa-
cine technika. Specialiosios mokyklos mokiniy tévai visais atzvilgiais geriau vertina vaiko mokymosi,
bendravimo su mokytojais ir bendraamZiais poreikiy tenkinimg, tévy bendravimo su mokytojais gali-
mybes. Bendrojo lavinimo mokyklose besimokanc¢iy mokiniy tévai labiau akcentuoja poreikj specia-
listy (logopedo, socialinio pedagogo, psichologo) pagalbai, bendradarbiavimo su mokykla, konsulta-

vimo vaiko ugdymo klausimais poreikj. 13reikiami didesni pedagoginés pagalbos klaséje ltkescCiai.
Esminiai ZodZiai: inkliuzinis ugdymas, specialusis ugdymas, specialieji ugdymosi poreikiai.

Jvadas

Tyrimo problema ir aktualumas. LR Svie-
timo jstatymas ir kt. teisiniai dokumentai® detaliai
reglamentuoja jvairaus lygmens Svietimo instituci-
jy veikla, jvertinant ir tenkinant besimokanciyjy
specialiuosius ugdymosi poreikius. Specialiyjy
ugdymosi poreikiy definicija akcentuoja specia-
liosios pagalbos reikmes, kylanCias dél asmens
ugdymosi ypatumy, jy neatitikties ugdymosi stan-
dartams. Sampratg specialusis ugdymas (specia-
liyjy poreikiy asmeny mokymas, lavinimas bei
vertybiniy nuostaty formavimas), akcentuojancig

1 LR $vietimo jstatymas (2011). Valstybés Zinios, 2011-03-
31, Nr. 38-1804; Mokiniy, turinCiy specialiyjy ugdymosi
poreikiy, grupiy nustatymo ir jy specialiyjy ugdymosi porei-
kiy skirstymo j lygius tvarkos apradas (2011). Valstybés Zi-
nios, 2011-07-21, Nr. 93-4428; ir kt.
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asmens gebéjimy ir galiy pripazinima, papildo
specialiojo ugdymo paskirties apibddinimas -
padéti specialiyjy poreikiy asmeniui lavintis, mo-
kytis pagal gebéjimus, jgyti iSsilavinimg ir kvali-
fikacija, jveikti socialing atskirtj. Kuriama Svieti-
mo sistema, uztikrinanti Svietimo prieinamuma ir
lygias galimybes visiems. Bultent Siais principais
grindziamas inkliuzinis ugdymas, kuriuo siekiama
uztikrinti ugdymo kokybe ir teisinguma. Inkliuzija
reiSkia vienodas salygas visiems dalyvauti ugdy-
mo(si) veikloje ir kokybisko ugdymosi uztikrini-
mag visiems visuomenés nariams, pripazjstant ir
gerbiant jvairove, atsizvelgiant j kiekvieno indivi-
dualius gebéjimus ir poreikius, vengiant bet ko-
kios diskriminacijos?. ]gyvendinant inkliuzinio

2 UNESCO (2009). International Conference on Education
48th session, Geneva, Switzerland. 25-28 November 2008.
“Inclusive Education: the Way of the Future”. Final Report.
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ugdymo idéjas ugdymosi erdvés iSpleCiamos j
jvarius ugdymo sistemos kontekstus (tiek forma-
liuosius, tiek ir neformaliuosius), siekiant uztik-
rinti visy galimy resursy panaudojimg ir efektyvy
besimokangiujy poreikiy tenkinima®.

Keiciantis Svietimo prioritetams, kito ir té-
vy vaidmuo vaiky ugdymo procese. Siandien
tévai — mokykly partneriai, aktyvas dalyviai prii-
mant su vaiko ugdymu susijusius sprendimus,
pasirenkant vaiko poreikius labiausiai atitinkantj
ugdymo modelj ar forma*. Po Nepriklausomybés
atkdrimo, kuriant Svietimo sistemg ir ieSkant ge-
riausiy galimybiy efektyviai ugdyti jvairiy gebé-
jimy ir poreikiy vaikus, Lietuva pasirinko dauge-
lio galimybiy / keliy (angl. multi-track) ugdymo
sistema, kuri sidlo daugybe jvairiy bady, ugdymo
formy bei institucijy specialiyjy ugdymosi porei-
kiy turintiems asmenims ugdyti (Aidukiené, Labi-
niené, 2003). Tai iSplété tévy, auginanciy specia-
liyjy ugdymosi poreikiy turinCius vaikus, pasirin-
kimo galimybes apsisprendziant dél ugdymo insti-
tucijos. Tevai gali pasirinkti inkliuzinio ugdymo
formg, kai vaikas mokosi jprastoje mokykloje,
kartu su savo bendraamZiais, o jo ugdymosi
veiksmingumas uZztikrinamas teikiant Svietimo
pagalba, atitinkanCig nustatytus jo individualius
poreikius. Kita galimybé — ugdymasis bendrojo
lavinimo mokykloje, specialiojoje klaséje. Trecias
kelias — specialioji mokykla, skirta ugdytis dideliy
ar labai dideliy specialiyjy ugdymosi poreikiy
turintiems vaikams.

Daugelyje tarptautiniy ir Lietuvos Svietima
reglamentuojanciy dokumenty® bei specialiojo
ugdymo moksliniy tyrimy akcentuojamas aktyvus
tévy j(si)traukimas ir dalyvavimas, sprendZiant
vaiko specialiyjy ugdymosi poreikiy tenkinimo
problemas. Jsitraukimas suprantamas kaip nenu-
trikstama mokyklos ir tévy sgveika bei abipusio
aktyvumo procesas, kurio metu gali vykti indivi-
dualds ir instituciniai pokyciai. Inkliuzija ir reisSkia
Htraukimg®, ,,dalyvavimg“ (angl. involvement),
jgalinimg (angl. empowering), asmens kitoniSku-
mo priémima ir pagarbg savitumui. Ugdymo da-
lyviy jsitraukimas remiasi jgalinimo teorija. Jgali-

<http://www.ibe.unesco.org/fileadmin/user_upload/Policy_D
ialogue/48th_ICE/ICE_FINAL_REPORT _eng.pdf>.

® Open File on Inclusive Education: Support materials for
Managers and Administrators. UNESCO. <http://unes-
doc.unesco.org/images/0012/001252/125237¢e0.pdf>.

* LR $vietimo jstatymas (2011).

% Salamankos deklaracija, 1994; The Charter of Luxembourg
(1996); Key Principles for Special Needs Education: Re-
commendations for Policy Makers (2003) ir kt.
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nimas susijes su resursy koncepcija, kai individai
siekia atskleisti savo potencialg (Dettmer, Dyck,
Thurston, 1996; Douglas, Zimmerman, 1995). |
jgalinimg orientuota praktika inkliuzinio ar spe-
cialiojo ugdymo specialistus traktuoja kaip moki-
nio ir jo tévy partnerius, o ne autoritarinius eks-
pertus. Mokinio specialiyjy ugdymosi poreikiy
tenkinimo sistema masy Salyje jstatymais jgalina
tévus dalyvauti, jvertinant vaiko specialiuosius
ugdymosi poreikius, o pedagogus jpareigoja ben-
dradarbiauti su specialiyjy poreikiy vaiko tévais
(globéjais), konsultuoti juos vaiko specialiojo
ugdymo klausimais, informuoti apie vaiko ugdy-
mosi pazanga, sunkumus ir problemas, rengti in-
dividualias programas specialiyjy poreikiy moki-
niams, atsizvelgiant j individualius mokiniy gebé-
jimus.

Teisinis SUP tenkinimo reglamentavimas ir
statistiniai duomenys apie mokiniy, turinciy SUP,
ugdymasi patvirtina Svietimo prieinamuma jvairiy
gebejimy mokiniams ir specialiyjy ugdymosi po-
reikiy mokiniy formaligjg (statisting) inkliuzija,
kaip dominuojancig jy ugdymosi formg, taCiau
neatspindi specialiojo ugdymo paslaugy kokybes.
Todel per visg specialiojo ugdymo pertvarkos
laikotarpj intensyviai tyrinéjama, kaip tenkinami
mokiniy specialieji ugdymosi poreikiai, ypa¢ ben-
drojo lavinimo mokyklose; siekiama atskleisti
fakty, patvirtinanciy ar paneigianciy inkliuzinio ir
specialiojo ugdymo pranaSumus ir trakumus. Pe-
dagoginei ir mokslinei visuomenei aktualios spe-
cialiosios pedagoginés pagalbos kokybés, moky-
mo turinio ir proceso pertvarkymo mokiniams,
turintiems SUP, problemos.

Mokiniy, turin€iy specialiyjy ugdymosi po-
reikiy, inkliuzinis ugdymas — sudétingas ir dina-
miSkas procesas. Nors Lietuvoje teisinis konteks-
tas palankus specialiyjy poreikiy turinciy asmeny
ugdymuisi tiek inkliuzinio, tiek ir specialiojo ug-
dymosi forma, o bendrojo lavinimo ir specialio-
sios mokyklos sukaupé turtingg ir jvairig specia-
liosios pedagoginés pagalbos teikimo patirtj, ta-
Ciau, kaip rodo jvairs tyrimai, ugdymo realybéje
egzistuoja ir kai kurie kontroversiki reiskiniai:
ugdytinio ir ugdytojy (mokyklos, Seimos) bendra-
darbiavimo vertybiy neatpazinimas ir nepripazi-
nimas, jy partnerystés barjerai; menkas mokiniy,
turinciy specialiyjy ugdymosi poreikiy, ir jy Seimy
dalyvavimas priimant vaiko ugdymuisi svarbius
sprendimus; specialisty siekis padéti mokiniams,
bet kartu ir dominavimas jy atzvilgiu ir kt.

Dauguma specialiojo ugdymo moksliniy ty-
rimy nagrinéjo nuostaty (mokiniy, jy tévy, peda-


http://www.ibe.unesco.org/fileadmin/user_upload/Policy_D
http://unes-
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gogy ar visuomenés) j mokinius, turinCius SUP,
problemas. PoZidriy, nuostaty tyrinéjimy ypac
gausu buvo pirmaisiais specialiojo ugdymo
pertvarkymo metais, nestokojama jy ir Siandien.
Salia nuostaty tyrinégjimy nestokota ir specialio-
sios pedagoginés pagalbos kokybés tyrimy. Ne
vieno mokslinio tyrimo iSvados akcentavo, kad
specialiyjy ugdymosi poreikiy tenkinimg lemia
visos akademinés bendruomenés, ypac pedagogu,
pasirengimas, gebejimas taikyti specialiyjy didak-
tiky rekomendacijas adaptuojant mokymo turinj,
parenkant mokymo metodus ir pan. Tyrimais nu-
statyta (Alisauskiené, AliSauskas, Sapelyté ir kt.,
2007), kad mokyklose dominuoja tradicines spe-
cialiosios pedagoginés pagalbos formos (specia-
liojo pedagogo ir logopedo darbas kabinete, indi-
vidualus darbas su vaiku). Autoriy teigimu, ug-
dymo jstaigose itin dideliy trikumy aptikta identi-
fikuojant ir tenkinant nedidelius mokiniy specia-
liuosius ugdymosi poreikius; tiksliau ir patikimiau
identifikuojami vidutiniai, dideli ir labai dideli
vaiky specialieji ugdymosi poreikiai.

Tévy ir mokyklos bendradarbiavimo bati-
nybe aktualizavo Ambrukai€io, Ruskaus (2002),
Miltenienés (2005) ir kity autoriy tyrimai. Milte-
niené (2005) nustaté, kad vaikai, turintys SUP, ir
jy tévai atsiduria atskirties situacijoje — su jais
mazai bendraujama, nesuteikiama galimybiy jsi-
traukti ir kartu spresti vaiky ugdymo(si) proble-
mas. Pedagogy teigimu, jie stengiasi akcentuoti
pozityvius vaiko ugdymosi aspektus, taCiau té-
vams atrodo, kad pedagogai daZniau kalba apie
mokymosi problemas, mazai atsizvelgia j Seimos
poreikius (reikalingos pagalbos poreikj, Seimai
priimtinausius bendravimo badus), galimybes
padéti vaikui, vyrauja individuali vienakrypté
informacija. Autorés tyrimo duomenimis, paste-
bima menka specialisty orientacija j inkliuzinj
ugdyma, ugdymo procese jie laikosi eksperto po-
zicijos, nepakankamai j ugdymo procesg jtrau-
kiamas vaikas ir Kiti dalyviai. Tyrimas iSryskino
poreikj stiprinti tokias inkliuziniam ugdymui
svarbias veiklas, kaip specialisty pagalba Seimai,
ugdymo dalyviy partnerysté. PanaSius rezultatus
atskleidé ir Sapelytés, Ruskaus, Aliausko (2006)
tyrimo rezultatai: ugdytiniai ir jy tévai menkai
jtraukiami kaip partneriai j vertinimo ir ugdymo
procesa. Tai disocijuoja su jtraukimo, partnerystés
ir jgalinimo siekiais (Ruskus, 2003), kurie gali
bati jgyvendinti tik jsiklausant j visy ugdymo da-
lyviy lokesCius ir poreikius. Moksliniai tyrimai
(Aliauskiené, Alisauskas, Sapelyté ir kt., 2007;
Miltenieng, 2005; ir kt.) rodo, kad specialiosios
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pedagogines pagalbos kokybé vertinama nevieno-

dai: pozityviau teikiamg pagalbg vertino mokykly

vadovai ir patys specialistai, kritiSkiau — ugdytiniy
tévai ir mokytojai.

Kintanti Svietimo politika, moksliniais ty-
rimais aktualizuotos ugdymo realybés problemos
rodo, kad, net ir sukaupus nemenkg integruoto ir
specialiojo ugdymo teisine baze, moksliniy tyrine-
jimy ir praktine patirtj, vis dar aktualu ieSkoti ga-
limybiy tobulinti mokiniy specialiyjy ugdymosi
poreikiy tenkinimo sistema, ieSkoti ugdymo for-
my, geriausiai atitinkan¢iy mokinio ir Seimos po-
reikius. Tévy jsitraukimas ir dalyvavimas, spren-
dzZiant mokinio specialiyjy ugdymosi poreikiy
tenkinimo problemas, aktualus tiek mokslinio
diskurso, tiek siekio tobulinti specialiyjy poreikiy
mokiniy ugdymosi, specialiosios pagalbos formas
prasme. Todel siekiant jvertinti specialiojo ir ink-
liuzinio ugdymo formy privalumus, trakumus,
buvo svarbi tévy nuomong, tévy ir vaiko, turincio
specialiyjy poreikiy, ugdymosi patirciy analizeé.

Tyrimo teorinj pagrindg sudaro mokinio, jo
tévy (globéjy) socialinio dalyvavimo, jsitraukimo
(Kemshall, Littlechild, 2000; Turner, Beresford,
2005) nuostatos. Socialinis dalyvavimas (Douglas,
Zimmerman, 1995; Ebersold, 2004) leidZia siekti
asmens, turin€io specialiyjy ugdymosi poreikiy, ir
Svietimo pagalbos specialisty lygybe grjstos ug-
dymo sistemos, lygiaverCio dalyvavimo priimant
sprendimus, susijusius su ugdymo kokybe.

Esminiai probleminiai tyrimo klausimai:
kokios ugdymo formos geriausiai atitinka mokiniy
ir tévy ldkesCius? Kurios pagalbos teikimo sritys
yra geriausiai iSplétotos? Kiek uZztikrinamas SUP
turin€iy mokiniy ir jy Seimy socialinis dalyvavi-
mas ir gera psichoemociné savijauta? Kokiais
ypatumais pasizymi Svietimo pagalba klasés ir
institucijos lygmeniu?

Tyrimo objektas — tévy pozidris j inkliuzi-
nj ir specialyjj ugdyma.

Tyrimo tikslas — remiantis tévy apklausos
duomenimis jvertinti Lietuvos specialiojo ir ink-
liuzinio ugdymo privalumus ir trukumus, specia-
liyjy poreikiy turiniy mokiniy ugdymosi patirtis.

Tyrimo uzdaviniai:

. atskleisti, kokios ugdymo formos tévy po-
Zilriu geriausiai tenkina specialiuosius ug-
dymosi poreikius;

. nustatyti, kurios Svietimo pagalbos sritys
yra geriausiai iSplétotos klasés ir instituci-
niu lygmeniu;



SPECIALUSIS UGDYMAS 2011 2 (25)

o atskleisti mokiniy ir jy Seimy socialinio
dalyvavimo ir psichoemocinés savijautos
ypatumus specialiyjy ugdymosi poreikiy
tenkinimo kontekste.

Tyrimo metody ir imties charakteristika.
Tyrimas grindZiamas socialinio tyrimo (ugdymo
procese dalyvaujanciy asmeny poZidriai, ltkesciai
ir kt.) metodologija. Taikyti kiekybiniai ir kokybi-
niai empirinio tyrimo ir duomeny analizés meto-
dai:

o anketiné apklausa, siekiant atskleisti tevy
nuomone apie specialiyjy ugdymosi porei-
kiy turiniy mokiniy inkliuzinio ir specia-
liojo ugdymosi patirtis;

. matematineés statistikos metodai (vidurkiy ir
procentiniai dazZniai, standartiniai nuokry-
piai, p reikSmingumo Kriterijus);

. turinio analizés metodas, apdorojant atsa-
kymus j anketoje pateiktus atvirus klausi-
mus.

Tyrimo instrumentas. Tyrimui atlikti suda-
ryta anketa tévy, auginanciy specialiyjy ugdymosi
poreikiy turintj vaika (ar vaikus), apklausai. Anke-
ta sudaré 7 diagnostiniai blokai ir 65 pozymiai.
Pagrindines anketos struktarines dalys: demogra-
finiai duomenys apie respondentus (apklausoje
dalyvavusius SUP turin€iy mokiniy tévus); duo-
menys apie vaiko, turin¢io SUP, ugdymosi insti-
tucijg ir ugdymosi programas; vaiko SUP prieZas-
tys; ugdymosi jstaigos pasirinkimo ir keitimo pa-
tirtys; vaiko ugdymosi situacijos (teigiamy ir nei-
giamy) veiksniy, specialiosios pedagoginés pagal-
bos ugdymo jstaigoje vertinimai; tévy lukesciai
vaiko ugdymo atzvilgiu.

Respondentai — SUP turin€iy mokiniy tévai.
Pasirinkta patogioji imtis, laikytasi anonimisku-
mo, respondenty informavimo, savanorisko daly-
vavimo tyrime principy. Apklausoje dalyvavo 232
tévai, auginantys specialiyjy ugdymosi poreikiy
turinCius mokyklinio amziaus vaikus, kuriems
ugdymo jstaigose teikiama specialioji pedagoginé
pagalba. Tyrimas atliktas jvairiy Lietuvos miesty
ir apskri¢iy (Vilniaus, Kauno, Klaipédos, Siauliy,
Panevezio) bendrojo lavinimo ir specialiosiose
mokyklose.

Imties charakteristika. DidZioji respondenty
dalis moterys (84,1 %); vidutinis respondenty
amzius — 42 metai. Respondenty iSsilavinimas:
aukstasis — 25,6 %, aukStesnysis — 13,5 %®: vidu-
rinis — 24,7 %, profesinis — 18,4 %, nebaigtas vi-
durinis — 11,7 %.

® pagal anksgiau galiojusius issilavinimo lygmenis.
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Dauguma apklausoje dalyvavusiyjy
(79,3 %) augino vieng vaika, turintj specialiyjy
ugdymosi poreikiy; vidutinis jy vaiky amzius 13,2
mety. Didesnés dalies apklausoje dalyvavusiy
tévy vaikai — specialiosios mokyklos mokiniai
(137, arba 64,2 %). Apklausos metu bendrojo
lavinimo mokykly (pradiniy — 20, pagrindiniy —
36, viduriniy — 23, gimnazijy — 4) bendrose klaseé-
se mokesi i$ viso 85 mokiniai (37,3 %), bendrojo
lavinimo mokyklos specialiojoje klaséje — 11
(4,9 %), specialiojoje mokykloje — 149 (65,9 %).
Daugiau nei pusé tévy (58,6 %) teigé, kad jy vai-
kai anksCiau mokeési kito tipo institucijoje, nei ta,
kurioje mokeési apklausos metu.

Tyrime dalyvavo nemaza dalis tévy, augi-
nanciy vaikus, kurie turi nedideliy specialiyjy
ugdymosi poreikiy, ir jie mokesi pagal bendrojo
lavinimo programas (85, arba 37 %); 134 (58 %)
mokiniai mokeési pagal valstybinius standartus
neatitinkancias mokymo (adaptuotas, specialigsias
ar individualias) programas (dalis tévy neatsake j
klausimus apie mokyklas ir mokymo programas).
DidZiausios dalies mokiniy specialiuosius ugdy-
mosi poreikius lemeé kompleksiniai sutrikimai (68,
arba 29,3 %); judesio ir padeties (47, arba
20,3 %); sensorikos (34, arba 14,7 %); bendrieji
mokymosi sutrikimai (27, arba 11,6 %) ir intelek-
to sutrikimai (22, arba 9,5 %); likusiyjy (36, arba
16 %) — elgesio ir emocijy, autizmo spektro sutri-
kimai, specifinés mokymosi negales; kalbéjimo ir
kalbos sutrikimai.

Tévy poziurio j inkliuzinj ir specialyjj ugdyma
empirinio tyrimo rezultatai

Tévy nuomoné apie tinkamiausias mo-
kymo formas. Tyrimu buvo siekiama atskleisti
tévy nuomone, kurios ugdymo formos (bendrojo
lavinimo klase, specialioji klasé bendrojo lavini-
mo mokykloje, specialioji mokykla, ugdymas
namuose) efektyviausiai tenkinty jy vaiky specia-
liuosius ugdymosi poreikius. Rezultatus iliustruo-
jalpav.
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5,410‘ ‘ 90,9‘ ‘
Geriausia bty SM |:
90 42
Geriausia bty BLM sp. k.
1 79,7
Geriausia baty BLM

Mokosi BLM bendr. kl. 37,3%
Mokosi BLM sp. kl. 4,9%
&) Mokosi SM 65,9%

1 pav. Tévy nuomoné apie jy vaikui (SUP moki-
niui) tinkamiausig ugdymo(si) forma, %

Apklausa parodé, kad dauguma tévy paten-
kinti ta forma, kuria ugdomas jy vaikas.

TaCiau ne visus besimokanciyjy bendrojo
lavinimo ir specialiosiose mokyklose mokiniy
tévus tenkina vaiko mokymosi forma: nedidelé
dalis tévy teigé, kad geresné baty kitokia mokymo
forma. Tai iliustruoja tevy atsakymai j atvirg klau-
simg (Jei norétuméte, kad vaikas mokytysi kitoje
mokykloje, nurodykite, kokioje ir kodél):

o Noréciau, kad mokytysi bendrojo lavinimo
mokykloje; ...kad mokytysi gimnazijoje (3
judesio sutrikimy turinCiy vaiky tévai).

o Bendrojo lavinimo mokykloje, jei baty spe-
cialioji klasé, nes tada turéty daugiau pa-
tirties (1 specialiosios mokyklos mokinio,
turinCio judesio ir padéties sutrikimy, té-
vai);

o Noréciau, kad mano vaikas mokytysi na-
muose (bendrojo lavinimo mokyklos ben-
drojo ugdymo klasés mokinio, turinio inte-
lekto sutrikima, tévai);

o Noréciau, kad klaseje baty kalbanciy vaiky,
vaikui buty smagiau ir daugiau iSmokty
(kompleksiniy sutrikimy turin€io vaiko, ku-
ris mokosi bendrojo lavinimo mokyklos
specialiojoje klaséje, tévai);

o Noréciau, kad vaikas mokytysi specialiojoje
mokykloje (1 bendrojo lavinimo mokyklos
bendrojo ugdymo klasés mokinio, turinio
intelekto sutrikima, tévai).

Tévy nuomoné apie specialigsias klases tei-
giama. Specialiosios klasés, tévy nuomone, suku-
ria palankias ugdymosi sglygas jy vaikams. Ta-
Ciau Sia forma ugdoma maZiau vaiky, negu jos
pageidauty tévai.
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Mokymo formos keitimo atvejai. | klau-
simg Ar yra teke Jasy vaikui mokytis kitur, negu
Siuo metu, t. y. Kito tipo jstaigoje ar kitokiu badu?
atsaké 33 apklausoje dalyvave tévai. Jie teige, kad
. i bendrojo lavinimo mokyklos j specialigja

peréjo 21 mokinys; visi 8iy mokiniy tévai
dabartine vaiko mokymosi forma patenkinti;
dauguma i$ jy (10) turéjo kompleksiniy su-
trikimy; judesio ir padéties (6); bendryjy
mokymosi sutrikimy (dél intelekto ribotu-
mo) turéjo 3; kalbos ir kt. komunikacijos su-
trikimy — 2 mokiniai.

. IS specialiosios j bendrojo lavinimo mokyk-
la peréjo 1 mokinys (dabartine mokymo
forma tévai patenkinti).

. 2 mokiniams mokymas namuose pakeistas
mokymu bendrojo lavinimo mokykloje.

. Mokymo formos nekeité 9 mokiniai; i$ jy: 6
mokiniai mokeési specialiojoje mokykloje (2
mokiniai — turintys klausos sutrikimy, po 1
vaikg — intelekto, regos, kompleksiniy sutri-
kimy ir autizmo sindromag); Siy mokiniy té-
vai vaiko mokymo forma patenkinti. Dviejy
mokyklos nekeitusiy mokiniy tévai teige,
kad jy vaikams geresné buaty kita mokymo
forma: judesio ir padéties sutrikimy bei
klausos sutrikimy turinio mokinio tévai no-
réty, kad vaikai mokytysi bendrojo lavinimo
mokyklos specialiojoje klaséje; o vieno mo-
kinio, turinCio emocijy ir elgesio sutrikimy,
tévai dabartinés vaiko mokymo formos (spe-
cialioji mokykla) keisti nenoréty.

Tévy atsakymai apie tai, pagal kokig pro-
gramg buvo ugdomi jy mokiniai ankstesnéje mo-
kykloje, tokie: pagal bendrojo lavinimo mokyklos
programg — 11 i$ 21; pagal pritaikytg (modifikuo-
ta, adaptuotg) — 7; po vieng mokinj anksCiau mo-
kési pagal specialigjg ir pagal individualig pro-
grama.

Didesnis peréjusiy iS bendrojo lavinimo |
specialigsias mokyklas skaicius liudija apie ne-
sékmingg Siy mokiniy integracija. Tikétina, kad
mokyklas teko keisti dél negebéjimo mokytis pa-
gal bendrojo lavinimo mokykly programas. Ta-
¢iau neaiSku, ar / kodél Siems mokiniams ankstes-
néje mokykloje nebuvo bandyta palengvinti mo-
kymo programy turinj? Gali bati, kad tévy atsa-
kymai apie jy vaiky mokymo programas netikslus;
galbat kai kurie tévai nesigilino j tai, ko ir kaip
mokesi vaikas bendrojo lavinimo mokykloje. Kita
vertus, nors ir nedaug atvejy, bet yra ir integraci-
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jos (peréjimo iS specialiosios j bendrojo lavinimo
mokyklg) fakty.

Mokyklos keitimo priezastys. Nagringjant
tevy paaiskinimus, kodel vaikui teko keisti mo-
kykla, turinio analizés metodu iSskirtos penkios

mokyklos keitimo priezasCiy grupés. Apibendrin-
tus Sios tyrimo dalies duomenis iliustruoja 2 pav.

Vaiko sveikatos sutrikimai 7:i::::::

Vaiko mokymosi problemosi:I

Palankesné dabartiné ugdomoji aplinkaiz---

Specialisty, kity asmeny rekomendacijosi;

Bendravimo problemos [

Kitos mokyklos keitimo priezastys 7;1

0 2

10 12 14

2 pav. Mokyklos keitimo prieZastys (atsakymy leksiniy-semantiniy vienety sk.)

Dazniausiai tévai mokyklos keitimo prie-
Zastis siejo su vaiko specialiaisiais ugdymo(si)
poreikiais (vaiko mokymosi problemos ir palan-
kesné dabartiné ugdomoji aplinka); iS5 esmeés su
ugdymosi problemy sprendimu, keiiant mokymo
forma, susijusios ir bendravimo problemos: mo-

kykla keiCiama, kai siekiama palankesnés vaikui
bendravimo aplinkos.

Vaiko mokymosi problemos (N =13 — lek-
siniy-semantiniy vienety skaicius). Aiskindami,
kodel teko keisti mokykla, tévai dazniausiai mine-
jo, kad vaikui mokytis buvo per sunku (zr. 1 lente-

le).

1 lentelé

Kategorija Mokyklos keitimo priezastis — vaiko mokymosi problemos

Subkategorijos

Atsakymy pavyzdZziai

Sk.

Mokytis buvo per sunku

Kadangi buvo sunku mokytis; Vaikas turéjo mokymosi problemy; tikéjosi, kad 7
kitoje mokykloje mokytis bus lengviau.

Negebéjo jsisavinti bendrojo

Mokytis nesiseke, neiSmoko nei skaityti, nei rasyti, nei skaiciuoti, todel peréjo-

lavini me j specialigjg mokykla; Atsiradus dalykinei sistemai, vaikui pasidaré sunku 3
avinimo programos ) ' .
mokytis, pradéjo nebesuprasti mokomy dalyky.
Létesnis mokymosi tempas Mc_)kykIOJe_ nespejo gt_llk_tl darby bendru klasés tempu; ...nes nespéjome eiti koja 2
kojon su kitais mokiniais.
Netenkino mokymas Todél, kad Si mokykla jam netiko, o apie dabartine neZinojome. 1
15 viso: 13

Atsakymai gana abstraktls. Galbat, dalis
tévy nesigilino j savo vaiko mokymosi ypatingu-
my priezastis; tévai jvardijo vaiko mokymosi pro-
blemas taip, kaip jie jas suprato.
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Vaiko sveikatos ir kt. sutrikimai (N = 12; Zr.
2 lentele).
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2 lentelé
Kategorija Mokyklos keitimo prieZastis — vaiko sveikatos sutrikimai
Subkategorija Atsakymy pavyzdZiai Sk.
o . ...dél stuburo problemy; ...dél stuburo iSkrypimo; ...dél skoliozés; ...fiziné
Fizinés negalés . 6
negalé ir pan.
Sveikatos sutrikimai del_epllepsuos_; _del :s,velkatog_proble_mq; c_iel pablogéjusios sveikatos; del 5
sveikatos sutrikimo; pablogéjus sveikatai
Mokymaosi problemos ir fiziné negalé | ...judesio ir raSymo sutrikimai ar fiziné negalé 1
13 viso: 12
Palankesnés ugdomosios aplinkos poreikis
(N = 11; Zr. 3 lentele).
3 lentelé
Kategorija Mokyklos keitimo priezastis — palankesnés ugdomosios aplinkos poreikis
Subkategorijos Atsakymy pavyzdZziai Sk.
Cia mokykloje vaikai draugiki; mano, kad vaikui vertéjo keisti mokykla
Draugiskas mikroklimatas deél teigiamos atmosferos klaséje bei mokykloje; ...todél, kad Cia klaséje yra 3
maZai vaiky.
Individuali pagalba mokiniui Dél prl_tallfytq prog_ramq; I\/_Ioky_tOJas _ga}_ll_ individualiai paaiskinti kiekvie- 3
nam vaikui pamoka; Geresné vaiko prieZilra...
Papildomos paslaugos Sg vaiku dirba (_jauglau specialisty (ten dirbo tik viena mokytoja); dél pa- 2
pildomy procedary.
. L. .. Dabartiné mokykla labiau atitinka vaiko poreikius; Manau, kad vaikui Cia
Vaiko poreikiy tenkinimas . L 3
salygos palankesnés (nedetalizuojama).
13 viso: 11

Tévai iSreiské pozityvig nuomone apie da-
bartine vaiko mokykla: dalis tévy palankiai verti-
no dabartine vaiko ugdymosi forma dél draugisko
jy vaikui mokyklos ar klases mikroklimato; del
teikiamos individualios pagalbos mokiniui; dél
papildomy paslaugy; dél vaiko poreikiy tenkini-
mo.

Tuo pat metu Sie teiginiai netiesiogiai liudi-
ja apie tévy nepasitenkinimg ankstesne vaiko mo-
kykla; mokyklos keitimo priezastys netiesiogiai
siejamos su nepatenkintais vaiko specialiaisiais
ugdymosi poreikiais:

Specialisty, kity asmeny rekomendacijos

(N =5). Tokias priezastis nurode vos keli

tévai. Pasak atsakiusiyjy, mokyklg keisti

vaikui rekomendavo gydytojai, mokyklos

SUK (dabar VGK) arba PPT specialistai.

Tokiy atsakymy nedaug, tévai galblt jZvel-

gia kitokias mokyklos keitimo priezastis, ir

specialisty rekomendacijos greiciau kazko-
kiy kity priezasCiy pasekme, o ne tiesioginé
priezastis keisti mokykla.

2. Vaiko bendravimo problemos (N = 4): vai-
ky paty€ios; mokytojy ir vaiky atstdmimas;

nepasitenkinimas mokytoja. Keli tévai mi-
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néjo, kad ankstesnéje mokykloje jy vaikas
patyré bendravimo problemy (kity vaiky
patycias, Kity vaiky ir mokytojy atstami-
ma — Vaikui buvo sunku dél aplinkiniy vai-
ky ir mokytojy pozidrio; patyre ir vaiky pa-
ty€iy, ir mokytojy nesupratimo); vienas at-
sakymas rodo respondento nepasitenkinimg
buvusia vaiko mokytoja, taiau atsakymas
nedetalizuotas, neaiSkios nepasitenkinimo
priezastys (prasta mokymo kokybé, menka
pagalba, bendravimo su mokytoja proble-
mos?).

Negauss respondenty Sios kategorijos pa-
sisakymai neleidzia daryti iSvady apie bendravimo
problemy paplitima kaip priezastj keisti mokyklg,
nors bendravimo problemy esama, pavieniai vai-
kai patiria ir patyCiy. Taciau ne vieno tyrimo auto-
riai apraSo patyCiy mokyklose problema. AliSaus-
kas, Jomantaité (2008) nustaté, kad penktadalis
SUP vaiky savo klasése jauciasi atstumti, izoliuoti
ir ,kitokie“, patiria bendraklasiy patyCias, paSie-
pimus, pravardziavimus, kartais ir smurta; tai pat-
virtine ir jy tévai. Robichaud (2007), Smith (2005)
ir kt. duomenimis, jautrds, nelabai savarankiski,
baimingi bendrojo lavinimo mokyklose besimo-
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kantys specialiyjy ugdymosi poreikiy turintys
mokiniai kartais patiria bendravimo problemy.
Smith (2005) nuomone, mokiniy bendravimo pro-
blemas gali provokuoti tiek ,kitoks* elgesys, ki-
tokia i8vaizda, tiek ir neturéjimas draugy, kurie
galéty apginti.

Vaikui teikiama pagalba. Tirta, kaip te-
vai vertina mokykloje teikiamg pagalbg vaikui,
aprapinimg mokymosi kompensacine technika,
tévy jtraukimag j ugdymo procesg ir vaiko ugdy-
mosi poreikiy tenkinima.

Dominuoja atsakymai, rodantys tiesiogiai
vaikui teikiamg mokymosi pagalbg. Didesnés da-
lies apklausoje dalyvavusiy tevy teigimu, vaikams
teikiama  specialiojo pedagogo pagalba
(M =2,65), jiems individualiai padeda mokytojai
pamokose (M =2,62). Kiek reCiau tévai minéjo
logopedo (M =2,065), mokytojo padéjéjo
(M =2,03), bendraamZiy pagalbg (M =2,03),
individualia ~mokytojo pagalbg po pamoky
(M =1,93). Kai kuriems mokiniams pagalbg tei-
kia psichologai (M = 1,33), socialiniai pedagogai
(M=1,79), teikia paslaugas kiti specialistai
(M =1,68). Taiau tévy atsakymai pasiskirsté
labai nevienodai (SD — nuo 0,64 iki 0,97), o tai
reiskia didele jy vaiky ugdymosi patirciy jvairove,
nevienodas mokymosi ir specialiosios pagalbos
teikimo sglygas jvairiose mokyklose.

Apklausos duomenimis, tevai labai retai
kvieCiami dirbti savanoriais, laisvu laiku padéti
vaikui per pamokas (M = 1,34); retoje mokykloje
buriamos tévy pagalbos grupés (M =1,60), o dar
maZiau tévy j jsitraukia j savanorystés veiklg
(M = 1,1). Siuo klausimu tévy nuomonés ir patir-
tys taip pat labai nevienodos (SD - nuo 0,39 iki
0,85). TaCiau teigiamas mokymo organizavimo
pasiekimas tas, kad dalis tévy mokyklose jauciasi
lygiaverciais dalyviais, sprendziant mokinio ug-
dymo organizavimo klausimus; pvz., respondentai
teigé, kad su tevais aptariami vaiko ugdymosi
tikslai (M = 2,48).

Beveik visy Sio atsakymy vidurkiy stan-
dartinis nuokrypis gana didelis, ir tai galéty bati
traktuojama kaip respondenty nuomoniy nevieno-
dumas. Taciau svarbu pazyméti, kad nevienodus
rezultatus galéjo lemti tai, kad ne visose mokyklo-
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se ir ne visy specialisty pagalba ar paslaugos vai-
kui teikiamos, nes nevienodi vaiky poreikiai gauti
specialisty pagalbos ar paslaugy; be to, kai kurios
mokyklos neturi vieno ar kito specialisto. Tai pat-
virtina tévy atsakymai j atvirg klausima, kokie Kiti
specialistai teikia vaikui pagalbg. Daugumos |
klausimg atsakiusiy respendenty teigimu, pagalbg
judesio ir padéties sutrikimy turinCiam vaikui tei-
kia kineziterapeutas (15 atsakymy), masaZistas
(10 atsakymy); individualios gydomosios manks-
tos mokytoja (4 atsakymai); sutrikusios regos mo-
kiniy tévai teigé, kad vaikams teikia pagalbg tiflo-
pedagogas, sutrikusios klausos vaikams — surdo-
pedagogas; be to, kai kuriems vaikams paslaugas
teikia hidroterapijos specialistas, pediatras, slau-
gytojas (po kelis tévy atsakymus).

Alisauskienés, Alisausko, Sapelytés ir kt.
(2007) duomenimis, del specialisty trikumo dau-
gelyje ugdymo jstaigy specialioji pedagoginé pa-
galba teikiama tik daliai (apskrityse nuo 11 iki
28 %; rajonuose nuo 5 iki 50 %) specialiyjy ug-
dymosi poreikiy turinCiy vaiky. Autoriy teigimu,
daugelyje mokykly specialiojo pedagogo pagalba
visiSkai neteikiama nei vaikams, nei jy tévams,
nei pedagogams.

Teikiamos pagalbos reikalingumo ver-
tinimas. Tévai gana vieningai teigé, kad vaiko
gaunama specialiojo pedagogo pagalba (M = 2,68;
SD =0,66, p=0,9) atitinka mokiniy poreikius,
t.y. teikiamos pagalbos ir reikalingos pagalbos
skirtumai statistiSkai nereikSmingi.

TacCiau visais kitais atvejais iSryskéjo skir-
tumai tarp vaikui teikiamos ir reikalingos pagal-
bos.

Tévai noréty daugiau (nei vaikas gauna)
mokytojo individualios pagalbos per pamoka
(M=2,79; p=0,006), po pamoky (M =2,42),
daugiau, nei teikiama, psichologo pagalbos
(M=2,03); socialinio pedagogo pagalbos
(M =2,06); bendraamziy pagalbos (M =2,27);
tévy pagalbos grupiy steigimo (M =2,02) ir kt.
Skirtumo tarp teikiamos pagalbos ir pagalbos po-
reikio statistinis reikSmingumas p = 0,000.

Skirtumg tarp vaikui teikiamos pagalbos ir
pagalbos poreikio iliustruoja 3 pav.
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Nustatyta, kad beveik visose srityse pa- mokyklose. Nustatyta, kad specialiojo pedagogo

galbos poreikis didesnis, nei gaunama; skirtumas
tarp vaikui teikiamy paslaugy ir jy poreikio statis-
tiskai reikdmingas (p < 0,05), iSskyrus tévy atsa-
kymus apie specialiojo pedagogo pagalbos porei-
kius.

Tevy teigimu, specialiojo pedagogo pa-
galbos poreikis (M =2,65) beveik atitinka pagal-
bos pasillg (M = 2,68). PanaSius duomenis patei-
ké Kkity tyrimy autoriai. AliSauskienés, AliSausko,
Sapelytés ir kt. (2007) duomenimis, geriausiai
vertinama specialiyjy pedagogy ir logopedy veikla
(vaiko specialiyjy ugdymosi poreikiy identifika-
vimas; tiesioginé pagalba mokiniui ugdymosi pro-
cese), o psichologinés pagalbos teikimo lygis itin
Zemas: daugelyje ugdymo jstaigy psichologiné
pagalba apskritai neteikiama, o tose apskrityse ir
tuose rajonuose, kuriuose dirba psichologai, pa-
galba teikiama tik maZzai daliai ugdytiniy.

Palyginta, kaip specialiojo pedagogo pa-
galbos teikimg ir poreikj vertina tévai mokiniy,
besimokanciy bendrojo lavinimo ir specialiojoje
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pagalbos poreikis itin aktualus bendrojo lavinimo
mokykly mokiniams — net 83,1 % tevy patvirtino,
kad tokios pagalbos jy vaikui reikia.

Remiantis tévy apklausos duomenimis,
galima teigti, kad mokyklose esama tobulinty pa-
galbos mokiniui bady, pvz., tevy j(si)traukimas j
ugdymo procesg savanorystés pagrindais, bendra-
amziy pagalbos mokiniui organizavimas, mokyto-
jo padéjéjo pagalba ir kt. Tyrimas atskleidé, kad
savanoriska tévy pagalba ugdymosi procese néra
iSnaudojama tiek, kiek bty galima — nemaza dalis
tévy pazyméjo, kad jie turéty bati dazniau kvie-
Ciami laisvu laiku padeéti savo vaikui klaséje.

Tévy pageidavimai dél papildomos pa-
galbos vaikui. Tévy atsakymai j atvirg klausima
Kokios dar pagalbos norétuméte savo vaikui?
parodo jy nuomone apie kol kas netenkinancias
vaiko specialiyjy poreikiy sritis. Atlikus turinio
analize, i8skirtos 4 atsakymy kategorijos.

Papildomos specialisty pagalbos porei-
kiai (N = 20; Zr. 4 lentele).
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4 lentele
Kategorija Papildomos specialisty pagalbos poreikiai
Subkategorijos Atsakymy pavyzdZiai Sk.
Psichologo pagalba Manau, reikéty psichologo pagalbos; konsultuotis su psichologais ir pan. 9
IS kai kuriy dalyky, kurie sunkiau sekasi, papildomo darbo su mokytoju; Noréciau, kad
S . daugiau mokytojai padéty pamoky ruosoje; Kad mokytojos skirty didesnj démesj moky-
Mokytojy individuali pagalba | iir nadety tobulinti jgudzius: Norégiau, kad daugiau padéty pasiruodti angly kal- 4
bos pamokoms, nes a3 pati jos nemoku ir padéti negaliu ir pan.
Kity specialisty pagalba ...specialisty (nedetalizuota); gydytojo pagalbos 2
Socialinio pedagogo pagalba Mokykloje néra socialinio pedagogo, kadangi mokykla yra nedidelé, o jo labai reikéty. 1
Specialiojo pedagogo pagalba ...specialusis pedagogas atvaZiuoja tik du kartus per savaite, ko labai taip pat triksta. 1
13 viso: 20

Aktualiausia vaikams badty psichologo
pagalba, taciau tévai nedetalizavo Sio poreikio. Ne
maziau aktualus, tévy nuomone, didesnés mokyto-
jo individualizuotos pagalbos vaikui poreikis.
MaZiausiai tévy pasigenda specialiojo pedagogo ir
socialinio pedagogo pagalbos.

Papildomy paslaugy vaikui ir Seimai po-
reikiai (N =9). Sios kategorijos atsakymy turinys
labai jvairus, apima ne tik paslaugas vaikui, tenki-
nancias jo specialiuosius ir specialiuosius ugdy-
mosi poreikius, bet ir pageidaujamas paslaugas
Seimai (Zr. 5 lentele).

5 lentelé
Kategorija Papildomy paslaugy vaikui ir Seimai poreikiai
Subkategorijos Atsakymy pavyzdZiai Sk.
Sveikatinimo priemoniy poreikis | Procediry pagalba; Sanatorijos; Reikia nugaros masazy. 3
Aprapinimas kompensacinémis Klausos aparato; Manau, kad specialiojo ugdymo centre vaikas turéty bati aprapintas 2
priemonémis reikiama jam kompensacine technika, pritaikyta jam.
L N Centras turéty dirbti istisus metus; [tévams] niekas atostogy tiek daug neduos, ypa¢ 2
Ugdymo jstaigos socialinés L s . L
. - vasaros ménesius; Noréciau, kad mokykla dirbty vasara, nes atostogy iSeinu tik vieng 3
paslaugos tévams, vaikui S .o S .
ménes;j. ...kad vezty j mokyklg ir i§ mokyklos parvezty j namus.
...kad mokykloje SUP vaika ugdyty bendravimo jgudZiy su bendrojo lavinimo vaikais;
...kad be negalés vaikai mokytysi bendrauti ir suvokty Siuos vaikucius; Noréciau, kad su
Papildomu uadvmo paslau mano vaikais baty kuo daugiau bendraujama, dirbama; ...kad ne tik koncertuoty su
pridomy ugdymo p o specialiyjy poreikiy vaikais; .... kad labiau mokéty pasirdpinti savimi; ...kad labiau 9
poreikiai - R . o . . . -
integruotysi j visuomene; Noréciau, kad pagal savo galimybes galéty lankyti kokj nors
barelj (pradinése klasése lanké Sokiy barelj); pieSimo, muzikos, darby uzsiémimy; Moky-
tojo padéjéjo pagalbos.
ISviso: | 20

Pageidaujama sveikatinimo priemoniy
vaikui, aprtpinimo ugdymuisi batinomis kompen-
sacinémis priemonemis; socialiniy paslaugy vai-
kui; ugdymo jstaigos socialiniy paslaugy tévams —
vaiko priezitros vasarg ir istisus metus.

Dalies tevy atsakymai rodo jy susirapi-
nimg vaiko socialiniu ugdymu, batinu sekmingai
integracijai j visuomene. Tévai noréty, kad jy vai-
kai turéty galimybe tenkinti socialiniy gebéjimy
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ugdymo(si) poreikius, ypa€¢ kad mokytysi ben-
drauti su bendraamZiais; kita vertus, tévai noréty,
kad ir su jy vaiku empatiSkiau bendrauty kiti mo-
Kiniai ir mokytojai. Be to, tévams ripi vaiko sava-
rankiSkumo ugdymas, papildomas (neformalusis)
ugdymas, popamokinis uZzimtumas.

Teikiama pagalba pakankama (N =19) —
teigé didelé dalis tévy (Zr. 6 lentele).
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6 lentelé
Kategorija Teikiama pagalba pakankama
Subkategorijos Atsakymy pavyzdZiai Sk.
Viska, ko mums reikia, mes gauname savo mokykloje; Visos paslaugos, kurios
Vaikui suteikiama visa reikalinga pa- reikalingos musy Seimai, mokykloje suteikiamos; Visa pagalba suteikia pedagogai 12
galba ir kiti specialistai specialiojo ugdymo centre; Siame centre visa reikalinga mano
vaikui pagalba yra; Viskuo esame patenkinti.
Papildomy poreikiy neturi Nereikia nieko; Nereikia. 5
Papildomi poreikiai nesuvokti NeZinau 2
15 viso: 19

Apibendrinant galima teigti, kad didZiau-
sia dalis tévy jZvelgé intensyvesnés ugdymo pa-
galbos vaikui bei papildomy paslaugy vaikui ir
Seimai poreikius.

Teigiamy ir neigiamy ugdymo veiksniy
vertinimas. Apibendrinus tévy poZziarj j jvairius
vaiko ugdymosi kokybe salygojancius veiksnius
(mokytojy ir administracijos pagalbg bei parama,
vaiko savijautg, rySius su bendraamZiais), aki-
vaizdu, kad apskritai dauguma tévy patenkinti jy
vaiky ugdymosi situacija. Palankiai vertinamas
SUP vaiko ir bendraklasiy bendravimas, galimybe
paZinti realy gyvenima, bendrauti, dalyvauti ren-
giniuose, mokyklos vadovy ir mokytojy atidumas
vaikui ir Seimai. Tévai mano, kad jy vaikas ugdo-
mas atsizvelgiant j individualius poreikius; mo-
kykloje jauCiasi saugus; jgyja tiek ziniy, kiek gali.
Tai liudija atsakymy j minétus klausimus vidur-
kiai (M nuo 1,66 iki 1,99 skaléje nuo 1 iki 2). Té-
vy nuomonés minétais aspektais teigiamos (SD —
nuo 0,29 iki 0,37), taCiau j klausimus apie darbi-
niy jgadziy formavima, profesinj orientavima
(M =1,66) ir profesinj rengimg (M =1,61) jy at-
sakymai gana priestaringi (SD — 0,49). Gerokai
skiriasi nuomonés tévy, kuriy vaikai ugdomi skir-
tingomis formomis. Specialiosiose mokyklose,
tévy nuomone, geriau (pritaria net 73,2 %) negu
bendrojo lavinimo mokykloje (pritaria 50 %) for-
muojami darbiniai jgldZiai. Rengimas profesijai
taip pat geriau vertinamas specialiojoje mokykloje
(palankiai vertina 67,1 %) negu bendrojo lavinimo
mokykloje (palankiai vertina 55,8 %).

123

Kita ugdymo sritis, kelianti daugiau tévy
abejoniy, — mokinio dalyvavimas popamokinéje
veikloje: 8 sritis  vertinama  vidutiniSkai
(M =1,54; SD =0,50). Popamokinj ugdyma tei-
giamai jvertino daugiau specialiosiose mokyklose
ugdomy vaiky tévy (59,9 %), negu ugdomy ben-
drojo lavinimo mokyklose (39 %).

Analizuota, kuo skiriasi visais minétais
aspektais nuomonés tevy, kuriy vaikai ugdomi
skirtingomis formomis. Nustatyta, kad daugeliu
klausimy nuomones iS esmes sutampa: tiek vieni,
tiek kiti gerai vertina tai, kaip bendruomené prii-
ma jy vaika, dalyvavimo renginiuose galimybes,
vaiko draugyste su bendraklasiais, galimybe ben-
drauti su kitais vaikais, galimybe pazinti realy
gyvenima, ugdymo atitiktj vaiko poreikiams (vai-
kas jgyja tiek ziniy, kiek gali). TaCiau beveik pusé
(48,8 %) tévy, kuriy vaikai mokosi bendrojo lavi-
nimo mokykloje, mano, kad jy vaikas galéty dau-
giau, jei labiau padéty mokytojas. Taip mano tik
13,6 % specialiosios mokyklos mokiniy tévy.

Apskritai galima teigti, kad specialiujy
mokykly mokiniy tévai labiau patenkinti jy vaiko
ugdymu nei bendrojo lavinimo mokykly mokiniy
tévai (Zr. 7 lentele). Tévy nuomone, specialiosiose
mokyklose jy vaikus re€iau skriaudZia kiti vaikai;
vaikai jauciasi lygiaverciai; saugesni; maZziau
iSgyvena dél savo mokymosi ypatingumy; tévams
iSsakoma maZiau priekaisty dél vaiko ypatumuy;
maziau tévy pasigenda informacijos apie vaiko
ugdyma ir patarimy, kaip padéti vaikui namuose.
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7 lentelé

Tévy nuomoniy apie ugdyma bendrojo lavinimo ir specialiojoje mokykloje skirtumai, %

Teiginiai Bendr. lav. m-la Spec. klasés* Spec. m-la
Kiti vaikai skriaudzZia mano vaika 38,2 37,5 8,1
Mano vaikas jauciasi lygiavertis 66,0 77,8 96,2
Vaikas jauciasi saugus 70,0 90,0 95,7
Vaikas blogai jauciasi, kai mokosi kitaip, nei visi 49,0 11,1 16,0
Vaikas galéty daugiau, bet mokytojai per mazai padeda 48,8 10,0 13,6
Tenka iSklausyti priekaiSty dél vaiko ypatumy 50,9 18,2 15,8
AS esu patenkintas savo vaiko ugdymu 57,8 90,9 90,7
Traksta informacijos apie vaiko ugdyma 455 9,1 8,8
Troksta patarimy, kaip padéti vaikui namuose 49,2 9,1 13,2

* Tyrime dalyvavo tik 11 tévy, todél tyrimo duomenys neinterpretuojami.

Kita vertus, iSrySkéja ir tévy atsakymy
prieStaringumas, ypac ty, kuriy vaikai mokosi
bendrojo lavinimo mokyklose. Pvz., apie 40 %
tevy teigé, kad bendrojo lavinimo mokykloje Kkiti
vaikai skriaudZia mano vaikg, ir tuo pat metu
70 % tévy pazyméjo teiginj vaikas jauciasi sau-
gus; Mano vaikas jauCiasi lygiavertis (pazyméjo
66 % tévy), bet tuo pat metu — vaikas blogai jau-
Ciasi, kai mokosi kitaip, nei visi (pazymejo 49 %
tévy); Vaikas galéty daugiau, bet mokytojai per
mazai padeda (pazyméjo beveik 49 % tévy), Ten-
ka iSklausyti priekaisty del vaiko ypatumy (pazy-
méjo 50 % tévy) ir tuo pat metu — AS esu paten-
kinta(-s) savo vaiko ugdymu (pazyméjo beveik
58 % tévy). Tai rodo, kad tévai galbdt iS tikryjy
jauciasi priesStaringai; matyt, mokykloje jy vaikai,
turintys specialiyjy ugdymosi poreikiy, patiria
visko — ir bendravimo problemy, susijusiy su kity
vaiky (ar net pedagogy) netolerancija jy atzvilgiu,
ir gery dalyky; tévai patenkinti vaiko ugdymu ir
tuo pat metu noréty ir daugiau pagalbos savo vai-
kui, ir kad jo mokymas niekuo nesiskirty nuo ity
mokiniy. Kyla klausimas, ar tai jmanoma suderin-
ti? Vienaip ar kitaip, toks tévy nuomoniy priesta-
ringumas, ko gero, liudija apie nepakankamg mo-
kyklos rysj su tévais, jiems, matyt, reikéty daugiau
kalbétis su mokytojais, specialiaisiais pedagogais,
galy gale ir su vaiko bendraamZiais — apie vaiko
mokymasi, jo savijauta mokykloje, kartu aptarti
kitus, su vaiko ir tévy emocijomis susijusius daly-
kus. Tévai, o0 tuo labiau vaikai neturéty girdéti
priekaisty del vaiko ,.kitoniSkumo*: vaiko tai ,,ne-
pagerina®, o tarp vaiko, tévy ir mokytojy, specia-
listy sukuria ,jtampos Zidinius“, tévy nenorg ar
net baime lankytis mokykloje. Nutrakus rySiui su
mokykla, trikstamg informacijg apie vaiko mo-
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kymosi aplinka tévams belieka tik uzpildyti nuo-
gastavimais, nepalankumu mokyklai, mokyto-
jams, kitiems specialistams, net ir vaiko bendra-
amZiams.

Mokiniy, kurie mokosi specialiosiose mo-
kyklose, tévy atsakymai nuoseklesni, nepastebima
tokiy ryskiy loginiy prieStaravimy. Nors tévy ry-
§io su mokykla problemy esama ir Siose mokyklo-
se, tévy nuomoné apie specialigjg mokyklg palan-
Ki.

I13vados ir diskusija

1. Tévai i$ esmés patenkinti vaiko specialiyjy
ugdymosi poreikiy tenkinimu (pritaria da-
bartinei vaiko mokymo formai dauguma
respondenty, nepriklausomai nuo to, kuria
forma ugdomas jy vaikas). Renkantis (kei-
Ciant) ugdymo formg tévy apsisprendimg
nulemia esminis veiksnys — jstaiga, kur bus
geriausiai tenkinami vaiko poreikiai ir su-
teikiamas kokybiskas ugdymas.

2. Nepriklausomai nuo ugdymo formos, kuria
mokomas vaikas, tévai geriausiai vertina
tiesiogine pedagogine pagalbg klaséje, kurig
teikia mokytojas ir (ar) specialusis pedago-
gas. Kartu iSreiSkiamas dar didesnis indivi-
dualios pedagoginés pagalbos poreikis tiek
pamokos metu, tiek po pamoky.

3. Tévy pozidriu, nepakankamai iSplétotos
pagalbos sritys mokyklose yra susijusios su
Svietimo pagalba instituciniu lygmeniu. Pa-
sigendama intensyvesnés psichologo, socia-
linio pedagogo pagalbos, geresnio aprapi-
nimo kompensacine technika.
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4. Zemas vertinimas tokiy veiklos sri¢iy, kaip
savanoriska tévy pagalba vaikui pamokos
metu, bendraamziy pagalba, rodo, kad mo-
kyklos ne visuomet efektyviai iSnaudoja tu-
rimus Zmogiskuosius isteklius.

5. Esama tévy nuomoniy skirtumy apie ug-
dymosi aplinkos veiksnius ir poreikiy ten-
kinimo kokybe skirtingose mokyklose.

o Specialiosios mokyklos mokiniy tévai vi-
sais atZvilgiais geriau vertina vaiko mo-
kymosi, bendravimo su mokytojais ir
bendraamziais poreikiy tenkinima, tévy
bendravimo su mokytojais galimybes,
Seimos konsultavima. Tai rodo, kad spe-
cialiosios mokyklos racionaliai iSnaudoja
turimus didelius resursus (pritaikytas ap-
linkas, specialistus, formaliai jteisintas
ugdymo individualizavimo galimybes ir
kt.).

e Bendrojo lavinimo mokyklose besimo-
kan€iy mokiniy tévai labiau negu besi-
mokanciyjy specialiosiose mokyklose
akcentuoja poreikj specialisty (logopedo,
socialinio pedagogo, psichologo) pagal-
bai, bendradarbiavimo su mokykla (daz-
nesnio ugdymo tiksly aptarimo, mokyk-
los iniciatyvos kvie€iant savanoriSkai
mokykloje padéti savo vaikui klaséje),
konsultavimo vaiko ugdymo klausimais
poreikj. ISreiSkiami didesni pedagoginés
pagalbos klaséje lukestiai.

6. Tévy nuomone, specialiosiose mokyklose
vaikai reciau skriaudziami kity vaiky, vaikas
jauciasi lygiavertis, saugesnis, maziau isgy-
vena dél to, kad mokosi kitaip nei Kiti, té-
vams iSsakoma maZziau priekaisty dél vaiko
ypatumy ir pan. Specialiojoje mokykloje be-
simokanCiy mokiniy tevai geriau vertina
vaiko mokymosi, bendravimo su mokytojais
ir bendraamziais poreikiy tenkinima, tévy
bendravimo su mokytojais galimybes.

Apibendrinant tévy apklausos rezultatus
galima sakyti, kad tévai, iS5 esmés budami paten-
kinti ta ugdymaosi forma, kuria jy vaikas ugdomas

Siuo metu, yra gana vieningai teigiamos nuomo-

nés apie beveik visus ugdymo(si) aspektus, issky-

rus darbiniy jgadZiy formavima, profesinj orienta-
vimg ir rengima, kuriy vertinimas ne itin aukstas
ir gana priestaringas. Taciau kiek daugiau nei pusé
apklausoje dalyvavusiy tévy teigé, kad vaikams
teko keisti mokymo forma. Dazniausios mokyklos
keitimo priezastys — vaiko mokymosi problemos;
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sveikatos buklé; tevy lukestis, kad kitoje mokyk-
loje palankesné ugdomoji aplinka. Dominuojanti
mokyklos keitimo prieZastis — siekis spresti vaiko
ugdymosi problemas, keiCiant mokymo forma.

Tévy nuomone, specialiosios mokyklos,
turédamos tam daugiau materialiniy ir Zmogiskyjy
iStekliy, yra geriau pasirengusios priimti specialiy-
jy ugdymosi poreikiy turinCius vaikus, tenkinti jy
poreikius, skatinti ir palaikyti mokiniy ir jy Seimy
socialinj dalyvavima.

Visose srityse iSrySkéjo skirtumas tarp
vaikui teikiamy paslaugy ir jy poreikio (skirtumas
statistiSkai reikSmingas; p < 0,05). ISimtj sudaro
tik specialiojo pedagogo pagalba, kurios poreikis
beveik atitinka pagalbos pasitla. Specialiojo pe-
dagogo pagalba vertinama kaip itin reikalinga tiek
bendrojo lavinimo, tiek specialiosiose mokyklose
besimokantiems vaikams.

Tévy apklausos duomenimis, teikiamos
psichologo pagalbos intensyvumas neatitinka pa-
geidaujamos psichologo pagalbos poreikio (labai
didelis).

Tyrimas atskleidé, kad tévy pagalba ug-
dymosi procese néra iSnaudojama tiek, kiek pa-
geidauty tevai laisvu laiku padéti savo vaikui kla-
séje.

Dauguma tévy teikiamg pagalbg jvertino
kaip pakankama, papildomy paslaugy vaikui ir
Seimai pageidavo nedaugelis tévy.

Apibendrinant tévy nuomone apie ugdyma
jvairiomis formomis, galima teigti, kad dauguma
tévy patenkinti jy vaiky ugdymosi forma. Tévai
vieningai teigé, kad jy vaikas ugdomas atsizvel-
giant j individualius poreikius; mokykloje jauciasi
saugus; mokosi tiek, kiek pajégia.

Darbiniy jgudziy formavimo, profesinio
orientavimo ir profesinio rengimo vertinimas ne
itin aukstas ir gana priestaringas. Gerokai skiriasi
nuomoneés tevy, kuriy vaikai ugdomi skirtingomis
formomis. Specialiojoje mokykloje, tévy nuomo-
ne, geriau negu bendrojo lavinimo mokykloje
organizuotas popamokinis ugdymas, darbiniy jgu-
dziy formavimas, rengimas profesijai.

Tévai prieStaringai vertina bendrojo lavi-
nimo mokyklos mikroklimatg; pazymi bendravi-
mo problemas, susijusias su kity vaiky (ar net
pedagogy) netolerancija jy atzvilgiu, pasigenda
kontakto su pedagogais, informacijos apie vaiko
ugdyma, patarimy kaip padeéti vaikui namuose,
didesnio tévy, vaiko bendraamziy jtraukimo j mo-
kinio, turincio specialiyjy poreikiy, ugdymasi kla-
séje. Specialiosios mokyklos mokiniy tévai visais
atzvilgiais geriau vertina vaiko mokymosi, ben-
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dravimo su mokytojais ir bendraamziais poreikiy
tenkinima, pedagogy bendravima su tévais.

Kaip ir daugelio Kkity autoriy tyrimai, Sio
tyrimo duomenys rodo, kad tevus reikety paska-
tinti aktyviau jsitraukti j vaiko edukacine aplinka,
daugiau bendrauti ne tik su mokytojais, kitais spe-
cialistais, bet ir su vaiko bendraklasiais. Artimes-
nis tévy bendravimas su vaiko mokytojais ir ben-
draklasiais galbat padéty ir vaikui geriau jaustis
bendrojo lavinimo mokykloje, neziurint Kitaip
organizuoto ugdymo.

Taciau Sie tyrimo rezultatai, iSrySkinantys
nepakankamg tévy pasitenkinimg kai kuriomis
pagalbos teikimo ir ugdymo sritimis, siejasi ir su
kity Saliy patirtimi. Olandijoje atlikty tyrimy ap-
Zvalga (Boer, Pijl, Minnaert, 2010) rodo, kad dau-
guma mokiniy, turiniy SUP ir besimokanciy
bendrojo lavinimo mokykloje, tévy Sig ugdymosi
forma vertina neutraliai arba mano, kad tai néra
itin geras pasrinkimas jy vaikui. Taip pat atskleis-
ta, kad tévai gana skeptiSkai nusiteike inkliuzinio
ugdymo atzZvilgiu ty vaiky, kurie turi elgesio su-
trikimy ar intelekto sutrikimg. Taliau pastebéta,
kad tévai, kuriy iSsilavinimas ir socialinis ekono-
minis statusas yra aukstesnis, inkliuzinj ugdyma
vertina pozityviau nei Zemesnio iSsilavinimo ir
socialinio ekonominio statuso asmenys.

Tyrimo rezultatai leidZia manyti, kad pra-
sminga bty aktyviau jtraukti tévus ir aiSkiau
reglamentuoti jy jsitraukima j edukacine aplin-
ka, sudaryti jiems galimybes ir sidlyti konkrecias
formas, kaip bendrauti ne tik su mokytojais, Kitais
specialistais, bet ir su vaiko bendraklasiais. Arti-
mesnis tévy bendravimas su vaiko mokytojais ir
bendraklasiais padéty vaikui, turin¢iam SUP, ge-
riau jaustis bendrojo lavinimo mokykloje.

Svarbus konstruktyviy metody ir mode-
liy, skirty tévy j(si)traukimo ir bendradarbiavi-
mo situacijai gerinti, diegimas praktikoje. Tai
gali bati tokios konkreCios bendradarbiavimo su
tévais metodikos ir modeliai: refleksyviy eksperti-
ziy, iSgyvenimy pasitelkimas, deryby, tarpininka-
vimo, ugdomojo vadovavimo, koordinavimo, lais-
valaikio animavimo, mediacijos ir kt., kurie padi-
dinty tévy jsitraukimo ir socialinio dalyvavimo
galimybes. Tai galéty vykti pasitelkiant aukstyjy
mokykly mokslininky pagalba, kooperuojantis su
kitomis Lietuvos ar kity ES Saliy ugdymo jstai-
gomis, sprendzianCiomis panaSias dilemas, per
projektine veiklg, jungiantis j metodinius, konsul-
tacinius tinklus.

KritiSkas tévy pozidris j kai kuriuos jy
vaiky ugdymo(si) aspektus verCia mastyti ne tik
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apie tévy jtraukimo galimybes, bet ir apie ugdymo
kokybés situacijg. Tai turéty paskatinti specialig-
sias, 0 ypac bendrojo lavinimo mokyklas, ieskoti
neiSnaudoty resursy. Procesai, kada specialiosios
mokyklos pradeda orientuotis resursy centry
vaidmenj ir funkcijas, gali sudaryti palankias sg-
lygas bendrojo lavinimo mokykloms teikti koky-
biskesne Svietimo pagalba specialiyjy ugdymosi
poreikiy turintiems mokiniams.
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The article deals with research on the educational experience of pupils with special educational
needs based on a parents’ survey assessing the advantages and disadvantages of special and inclusive
education in Lithuania. An analysis of the survey results involving 232 parents who were raising
school-aged children with special educational needs revealed that, when choosing (changing) the pre-
ferred type of education, parents’ decision were predetermined by the essential factors — where will
the child’s needs be best met and the highest quality of education provided. Parents assess the best
pedagogical assistance is provided by a teacher and (or) special pedagogue. From the parents’ point of
view the educational assistance provided at an institutional level is the most insufficiently developed.
There is a lack of more intensive support from a psychologist and social pedagogue, and a need for
better provision of compensatory technology. Parents of special school pupils prefer the meeting of
the child’s needs in learning and communication with teachers and peers and additionally value the
possibilities of parents’ communication with teachers in all aspects. In mainstream schools, pupils’
parents emphasise the need for specialists’ (speech therapists, social pedagogues and psychologists)
assistance, communication with the school and the need for counselling in issues connected with their
child’s education. Higher expectations for pedagogical support in class are expressed.

Keywords: inclusive education, special education, special educational needs.

Introduction

Research problem and relevance. The Law
of Education of the Republic of Lithuania and
other legal documents® regulate the activities of
educational institutions at various levels in detail,
when assessing and meeting special educational
needs of learners. The definition of special educa-
tional needs (SEN) emphasises the demand for
special support arising due to the learning needs
of a person’s self-education and their mismatch
with the educational standards. The concept of
special education (teaching of persons with spe-
cial needs, education and formation of value atti-
tudes) and emphasising the acknowledgement of
individual’s abilities and powers, is supplemented
by the description of the purpose of special educa-
tion which is to help a person with special needs
to develop, learn according to one’s abilities,
obtain education and qualifications and to over-
come the social divide. The education system that
ensures the accessibility of education and equal

1 LR Svietimo jstatymas (2011). Valstybés Zinios, 2011-03-
31, Nr. 38-1804; Mokiniy, turinCiy specialiyjy ugdymosi
poreikiy, grupiy nustatymo ir jy specialiyjy ugdymosi porei-
kiy skirstymo j lygius tvarkos apradas (2011). Valstybés Zin-
ios, 2011-07-21, Nr. 93-4428; etc.
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opportunities to all is the system is currently being
developed.

The principles or accessibility and equality
are the basis for inclusive education aimed at en-
suring the quality and justice in education. Inclu-
sion means equal conditions to all to take part in
(self-) education activities and an assurance of
high quality self-education to all society members,
acknowledging and respecting diversity, with re-
gard to everyone’s individual abilities and needs
and avoiding any discrimination?. When imple-
menting the ideas of inclusive education, educa-
tional spaces are expanded into various contexts
of the educational system (both formal and non-
formal). This system aims to use all possible re-
sources in the effective meeting of learners’
needs’.

When changing the priorities of educa-
tion, the role of parents in their child’s education
changes as well. Today, parents are school part-

2 UNESCO (2009). International Conference on Education
48th session, Geneva, Switzerland. 25-28 November 2008.
“Inclusive Education: the Way of the Future”. Final Report.
<http://www.ibe.unesco.org/fileadmin/user_upload/Policy_D
ialogue/48th_ICE/ICE_FINAL_REPORT _eng.pdf>.

% Open File on Inclusive Education: Support materials for
Managers and Administrators. UNESCO. <http://unes-
doc.unesco.org/images/0012/001252/125237e0.pdf>.


http://www.ibe.unesco.org/fileadmin/user_upload/Policy_D
http://unes-
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ners, active participants in the child’s education-
related decision-making, choosing the model or
form* of education that meets the child’s needs
best. After the restoration of independence
Lithuania chose a multi-track education system
when developing the educational system and
searching for the best possibilities to effectively
educate children with different abilities and needs.
This suggested the use of different educational
forms and institutions for their education (Aiduk-
iene, Labiniene, 2003). It broadened the possibili-
ties for parents raising children with SEN to
choose their educational institution. Parents may
choose the form of inclusive education when a
child attends a mainstream school and learns to-
gether with their peers. Additionally the effective-
ness of his/her self-education is ensured through
the provision of educational assistance in meeting
individual needs. A second possibility is self-
education in mainstream school’s in special
classes. The third way is in a special school dedi-
cated to the self-education of children with severe
and profound SEN.

In many of the documents regulating edu-
cation at international and national levels and in
scientific research on special education, the active
involvement and participation of parents is em-
phasised. Involvement is understood as the con-
stant interaction between school and parents and
the process of reciprocal activity. This promotes
the potential for individual and institutional
changes. Inclusion means “involvement”, “par-
ticipation”, “empowerment”, the acceptance of a
person’s otherness and respect for difference. The
involvement of education participation is based on
the theory of empowerment. Empowerment is re-
lated to the conception where individuals are as-
sisted in their achievement of potential (Dettmer,
Dyck, Thurston, 1996; Douglas, Zimmerman,
1995). Empowerment-oriented practice considers
special practitioners in inclusive or special educa-
tion to be partners with a pupil and his/her parents
and not as authoritarian experts. The system of
meeting the SEN of a pupil in our country is by
law to empower parents to participate in the as-
sessment of their child’s SEN. To this aim peda-
gogues are obliged to collaborate with parents
(foster parents), consult them on their child’s spe-
cial requirements, inform them about the progress
of the child’s self-education as well as difficulties
and problems, and to prepare individual curricula

* LR $vietimo jstatymas (2011).
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for pupils with special needs with regard to the
individual abilities of the pupil.

Legal regulation in meeting SEN and sta-
tistical data on self-education of pupils with SEN,
validate the right to accessible education for pu-
pils of different abilities. Although there is formal
(statistical) inclusion of pupils with SEN as a
dominating form of their self-education; they do
not reflect the quality of special educational ser-
vices. Consequently, throughout the period of
special education reform, intensive research has
being undertaken in meeting pupils’ SEN, espe-
cially in mainstream schools. This has attempted
to reveal the facts, proving or rejecting, the advan-
tages and disadvantages of inclusive and special
education. For the pedagogical and scientific
community, this research has explored the rele-
vance of the quality of special pedagogical sup-
port, the educational content and the process of
restructuring for pupils with SEN.

Inclusive education with pupils with SEN
is a complex and dynamic process. Even though
in Lithuania the legal context is favourable both in
the form of inclusive and special self-education
research has shown that the reality of education
encompasses some very controversial phenomena.
For example a lack of recognition or identification
of the values of collaboration between pupils and
educators (school, family). Barriers have been
shown to exist in partnership arrangements and
there has been low participation. In some cases
specialists, although striving to help their pupils,
have held domination over them.

However mainstream and special schools have
accumulated rich and diverse experiences in pro-
viding special pedagogical assistance,

The majority of scientific research into
special education dealt with the issues of attitudes
(of pupils, their parents, pedagogues and society)
towards pupils with SEN. During the early years a
great abundance of the investigations looked into
attitudes towards children who have special needs
and these continue today. Additionally we see the
emergence of research into the quality of special
pedagogical assistance. The findings of scholarly
research emphasise that the meeting of SEN is
predetermined by the quality of preparation, the
ability of the whole academic community, to ap-
ply recommendations of special educational tech-
niques in the adaptation of content and method.
Research estimates (AliSauskieng, et al., 2007)
that traditional types of special pedagogical sup-
port (work of a special pedagogue and speech
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therapist in a room, individual work with a child)
remains dominant in schools. According to the
authors, many severe drawbacks were noticed in
educational institutions when identifying and
meeting the mild special educational needs of
pupils. Moderate, severe and profound special
educational needs were identified more precisely
and reliably.

The necessity for collaboration between
parents and school has been discussed in research
by Ambrukaitis, RuSkus (2002), Milteniené
(2005) and other authors. Milteniené (2005) esti-
mated that children with SEN and their parents
were ostracised, from dialogue with the school,
rarely communicated with, not provided with pos-
sibilities to get involved and together solve the
problems of their child’s (self-) education. Peda-
gogues claim to emphasise positive aspects of a
child’s education; however, parents think that
pedagogues more often talk about learning prob-
lems and have poor regard for the family needs
(the need for support, the most suitable ways of
communication for a family). There should be
more emphasis on how to help a child; through
dialogue rather than the individual one-directional
information that predominates. Based on the au-
thor’s research data, specialists are poorly orien-
tated towards inclusive education; in the education
process they maintain the position of an expert,
the child and other participants are insufficiently
involved in the process of participatory education.
The research highlighted the need to strengthen
activities that are important for inclusive educa-
tion. This includes specialists supporting families
and partnership of participants in education. Simi-
lar results have been obtained by research by
Sapelyte, et al (2006). They found that pupils and
their parents are little involved as partners in the
process of assessment and education. This negates
the desire to strive towards involvement, partner-
ship and empowerment (Ruskus, 2003) which can
be implemented only after regarding the expecta-
tions and needs of all participants. Scientific stud-
ies (AliSauskieng, et al., 2007; Milteniené, 2005)
show that the quality of special pedagogical sup-
port is assessed differently by different stake-
holders. Headmasters and specialists of schools
assessed the support more positively, whereas
parents and teachers assessed it more critically.

Despite the changing policy of education,
in reality educational problems still exist and
through the legal basis of education the system
needs to improve. This system must include the
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involvement and participation of parents, through
both scholarly discourse and by striving to im-
prove the methods of self-education and special
assistance for pupils with special needs. That is
why in assessing the advantages and disadvan-
tages of special and inclusive education, cognis-
cience of parents’ opinions and analyses of the
self-education experiences of parents and the child
with special needs are important.

The theoretical background of the re-
search consists of parents’ (foster parents’) atti-
tudes towards social participation and involve-
ment (Kemshall, Littlechild, 2000; Turner, Beres-
ford, 2005). Social participation (Douglas, Zim-
merman, 1995; Ebersold, 2004) aims to promote
an educational system based on equality between
a person with SEN and educational support spe-
cialists as well as for equal participation in mak-
ing decisions related to the quality of education.

The essential problem questions of the re-
search were: 1) Which forms of education best

meet the expectations of pupils and parents? 2)

Which fields of support are best developed? 3)

How well is the social participation and psycho-

emotional support of SEN pupils and their fami-

lies assured? 4) What specific adaptations are
needed for educational support in the class and at
institutional levels?

The research object is to ascertain the
parents’ point of view towards inclusive and spe-
cial education.

The research aim is to assess the advan-
tages and disadvantages of special and inclusive
education in Lithuania and to ascertain the experi-
ences of self-education of pupils with SEN on the
basis of the parental survey results.

These are the following research objec-
tives:

o to reveal what forms of education meet
special education needs best, according to
the parents’ point of view;

o to estimate which methods of educational
support are best developed in the class and
at institutional levels;

o to reveal the differing needs of social par-
ticipation and psycho-emotional feelings of
pupils and their families in the context of
meeting SEN.

Characteristics of the research methods
and sample. The research is based on the meth-
odology of social research (points of view, expec-
tations etc. of persons taking part in the educa-
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tional process). Quantitative and qualitative meth-

ods for empirical research and data analysis have

been applied:

o questionnaire-based survey aiming to re-
veal parents’ opinions on experiences of in-
clusive and special education of pupils with
SEN;

o methods of mathematical statistics (average
and percentage frequencies, standard devia-
tions, p criterion of significance);

. method of content analysis for processing
answers to open questions on the guestion-
naire.

The research instrument. A questionnaire
was undertaken with parents raising a child (or
children) with SEN. The questionnaire consists of
7 diagnostic blocks and 65 features. Major struc-
tural parts of the questionnaire constituted: demo-
graphic data on respondents (parents of pupils
with SEN); data on educational institutions at-
tended by and curricula for children with SEN;
reasons for the child’s SEN; experiences in choos-
ing and changing educational institutions; assess-
ment of factors influencing the child’s education
situation (positive and negative), special peda-
gogical support in the educational institution; par-
ents’ expectations towards their child’s education.

The respondents were parents of pupils
with SEN. A convenient sample was chosen using
the principles of anonymity, information on the
respondents voluntarily participation in the re-
search were followed. 232 parents raising school-
age children with SEN and receiving special
pedagogical support in educational institutions
took part in the survey. The research has been
carried out in mainstream and special schools of
various towns and counties of Lithuania (Vilnius,
Kaunas, Klaipéda, Siauliai, Panevézys).

Characterisation of the sample. The ma-
jority of the respondents were women (84.1 %)
with an average age of 42 years. The levels of
education of the respondents were: higher —
25.6 %, high — 13.5 %°; secondary — 24.7 %, vo-
cational — 18.4 %, unfinished secondary — 11.7 %.

The majority of those who took part in
the survey (79.3 %) were raising one child with
SEN; the average age of their children was 13.2
years. The largest number of parents was of spe-
cial school pupils (137 or 64.2 %). In the course
of the survey, 85 pupils (37.3 %) in total attended
general classes in mainstream schools (primary —

% According to previously valid levels of education.

20, basic — 36, secondary — 23, gymnasium — 4), a
special class in mainstream school — 11 (4.9 %),
in special school — 149 (65.9 %). More than half
of the parents (58.6 %) stated that their children
were attending institutions of a different type than
they were attending in the course of the survey.

Many parents were raising children with
mild SEN and they were learning according to the
mainstream school curricula (85 or 37 %); 134
(58 %) pupils were learning according to the cur-
ricula that did not match the state standards for
curricula (adapted, special or individual) (some
parents did not answer the questions on schools
and curricula). The special educational needs of a
large number of the pupils have been predeter-
mined by complex disorders (68 or 29.3 %);
movement and position (47 or 20.3 %); sensory
(34 or 14.7 %); general learning disorders (27 or
11.6 %) or intellectual disorders (22 or 9.5 %); for
the rest (36 or 16 %) — behavioural and emotional
disorders, autism spectrum disorders, specific
learning disabilities; speech and language disor-
ders.

Results of the empirical research on parental
views towards inclusive and special education

Parents’ opinions on the most suitable
methods of teaching. Parents were asked about
their opinions on the best methods of education
(mainstream education class, special class in
comprehensive school, special school, education
at home) and what would most effectively meet
their children’s special educational needs. The
results are illustrated in Figure 1.

. 410 90,9
Mainstream school would |- | | | |

be the best

Special clacc in 16,9 90 4,

mainstream school would
be the best

Special school would be
the best

N

Attends general class in mainstream school 37,3 %
g Attends special class in mainstream school 4,9 %

g3 Attends special school 65,9 %

Fig. 1. Parents’ opinion on the most suitable form
of (self-) education for their child (pupil with
SEN), %
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The survey shows that the majority of par-
ents are satisfied with the type of education their
child is receiving.

However, not all parents of pupils attend-
ing either mainstream or special schools are satis-
fied with the level of their child’s learning: a
small number of parents stated that another teach-
ing style would be better. This is illustrated by
parents’ answers to the open-type question (If you
would like your child to attend another school,
please indicate what school and why):

o I would like my child to attend a main-
stream school; ...that they would attend a
gymnasium (3 parents of children with
movement disorders).

o Mainstream school, if a special class were
there, because then one would get more ex-
perience (parents of 1 pupil of special
school, with movement and posture disor-
ders);

o I would like my child to learn at home (par-
ents of a pupil of mainstream school gen-
eral education class, with intellectual disor-
der);

o I would like it if there were speaking chil-
dren in class, it would be fun for the child
and one would learn more (parents of a
child with complex disorders, attending
special class in mainstream school);

o | would like the child to attend special
school (parents of 1 pupil attending main-
stream school general education class, with
intellectual disorder).

The opinions of parents on special classes
are positive. According to them special classes
create favourable conditions for the self-education
of their children. However this form applies less
to children than parents.

Cases of changing the form of teaching.
The question ‘Has your child attended another
institution than the present one, i. e. institution of
another type or in a different way? was answered
by 33 parents who took part in the survey. They
stated the following:

. 21 pupils were transferred from mainstream
school to special school; all parents of those
pupils are satisfied with the currrent meth-
ods of the child’s learning; the majority of
them (10) had complex disorders; move-
ment and posture disorders (6); general
learning disorders (due to limited intellect)
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were attributed to 3; language and commu-
nication disorders — 2 pupils.

. 1 pupil was transferred from special school
to mainstream school (parents are satisfied
with the present form of teaching).

° For 2 pupils, learning at home was changed
to learning in a mainstream school.

. 9 pupils have not changed their method of
learning; among them: 6 pupils were attend-
ing special school (2 pupils with hearing
impairments, 1 child with intellectual, vis-
ual, complex disorders in each category and
the autism syndrome). Parents of these pu-
pils are satisfied with the method of their
child’s learning. Parents of two pupils that
did not change their schools stated that an-
other form of teaching would be better for
their children: parents of a pupil with
movement, posture disorders and hearing
impairments would like their child to attend
special class in mainstream school; and par-
ents of a pupil with emotional and behav-
ioural disorders would not like to change the
present-day situation (special school) of
teaching.

Responses of parents as to what kind of
curriculum has been applied to the education of
their children in the previous school were as fol-
lows: mainstream school curriculum — 11 out of
21; adjusted (modified, adapted) curriculum — 7;
either a special or an individual curriculum has
been previously applied for one pupil each.

A higher number of pupils who were
transferred from mainstream schools to special
schools show unsuccessful integration of such
pupils. It is likely that schools had to be changed
because of the inability to learn according to the
mainstream school curricula. However, it remains
unclear if/why there were no attempts to make
curricula content easier for these pupils in previ-
ous schools? It might be that parents’ answers
about the children’s curricula are inexact. Perhaps
some of the parents did not deeply consider the
teaching method according to what their child was
learning in comprehensive school. On the other
hand, even though few, there are such cases of
integration (transition from special school to
mainstream school).

Reasons for changing school. When
analysing parents’ explanations about the reasons
why their children had to change school, the con-
tent analysis method helped to single out five
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groups of reasons for changing school. General-
ised data about this part is illustrated in Figure 2.

Child's health disorders

Child's learning problems |

More favourable present-day educational environment |

Recommendations of specialists, other persons

Communication problems

Other reasons for changing school %

0

10 12 14

Fig. 2 Reasons for changing school (amount of answers, lexical-semantic units)

Usually, the parents related the reasons
for changing school with their child’s special
(self-) educational needs (child’s learning prob-
lems and a more favourable present-day educa-
tional environment); basically, communication
problems are also related to the solution of self-
educational problems by changing the school
type. The school is changed when there is a need

for a more favourable communication environ-
ment for the child.

Child’s learning problems (N=13 -
amount of lexical-semantic units). When explain-
ing why they had to change school, parents usu-
ally said that their child found it too difficult to
learn there. (see Table 1).

Table 1
Category The reason for changing school — child’s learning problems
Sub-categories Examples of answers Amount
- Because it was difficult to learn; The child had some learning problems; one
It was too difficult to learn 7

was hoping that it would be easier to learn in another school.

One was unable to master the
mainstream curriculum

Learning at school was unsuccessful, one learned neither to read nor write or
calculate, that is why we changed for a special school; When the subject- 3
based system appeared, it became difficult for the child to learn, one started
not understanding the subjects taught.

At school, one did not manage to carry out common tasks with the class pace;

Slower pace of leaming we did not manage to maintain the pace of other pupils. 2
. - Because that school was not suitable for him, and we knew nothing about the
Teaching was not satisfying 1
present school.
Total: 13

The answers are quite abstract. Perhaps
some of the parents did not deeply consider the
reasons for their children’s difficulty in learning;
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the parents named their children’s learning prob-
lems the way they understood them.

Child’s health and other
(N =12; see Table 2).

disorders
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Table 2
Category The reason for changing school — child’s health disorders
Sub-categories Examples of answers Amount
Physical disabilities ...du_e t_o .spme prpblem_s; .._.giue to the misshapen spine; ...due to 6
scoliosis; ...physical disability etc.
Health disorders Due to epllepsy; due to health problems; due to weakened health; 5
due to health disorder
Learning problems and physical disability | ...movement or writing disorders or physical disability 1
Total: 12
The need for a more favourable educa-
tional environment (N = 11; see Table 3).
Table 3

Category The reason for changing school — the need for a more favourable educational environment

Sub-categories Examples of answers Amount

Here at school, children are friendly; one thinks that is was worth changing the child’s

Friendly microclimate | school because of the positive atmosphere in class and school; because here are few 3
pupils in class.

Individual support for Because of adapted curricula; The teacher can individually explain the lesson to every 3

a pupil child; Better care of the child...

Complementary ser- More specialists work with the child (in the other institution, there was only one 2

vices teacher); because of complementary procedures.

Meeting of the child’s Present-day school meets child’s needs more; | think conditions for the child are more 3

needs favourable here (no details).

Total: 11
Parents expressed positive opinions about 2. Child’s communication problems (N = 4):

the child’s present school. Some parents posi-
tively assessed the present form of their child’s
self-education as being due to a friendly school or
class microclimate; due to receiving individual
support; due to complementary services and due
to meeting their child’s needs.

The following statements indirectly evi-
dence parents’ dissatisfaction with the child’s
previous school; reasons for changing school are
indirectly related to a lack in satisfying their
child’s special self-educational needs:

1. Recommendations of specialists, other
persons (N =5). Such reasons were indi-
cated only by few parents. According to
them, doctors, school special educational
board (presently child’s welfare board) or
pedagogical psychological service special-
ists recommended a change in the child’s
school. There were few such answers; per-
haps parents see other reasons for changing
school, and recommendations from special-
ists are rather the outcome of other reasons
and not the direct reason for changing
school.
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bullying by children; rejection by teachers
and children; dissatisfaction with a teacher.
Several parents mentioned that their child
experienced communication problems (bul-
lying by other children, rejection by other
children and teachers — It was difficult for
the child due to the attitude of other chil-
dren and teachers; they experienced both
bullying by other children and misunder-
standing from teachers) in a previous
school; one answer shows a respondent’s
dissatisfaction with the child’s previous
teacher; however, the answer was not de-
tailed and the reasons remain unclear (poor
teaching quality, poor assistance, commu-
nication problems with a teacher?).

Few of the respondents’ answers to this
category allow for any conclusions to be drawn.
Communication problems may be the reasons for
changing school, even though communication
problems exist, single children experience bully-
ing as well. Authors of a number of research stud-
ies describe the issue of bullying at school.
AliSauskas, Jomantaité (2008) estimated that one
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fifth of SEN pupils felt rejected, isolated and “dif-
ferent” due to experiencing bullying by peers,
abuse, even violence in their classes; this was also
mentioned by their parents. According to the data
by Robichaud (2007), Smith (2005) and others,
pupils with SEN, who are sensitive, display little
independence, are fearful, and who attend main-
stream schools sometimes experience communica-
tion problems. Smith (2005) maintains that pupils’
communication problems can be provoked by
both “different” behaviour, appearance and having
no friend who would defend them.

Assistance for a child. One area of in-
vestigation was how parents assessed assistance
being provided at school, the provision of com-
pensatory technology for learning, parents’ in-
volvement in the educational process and the sat-
isfaction of children’s self-education needs.

Dominant responses show the direct
learning support for children. A majority of par-
ents surveyed state that the support of a special
pedagogue is provided to the children (M = 2.65),
they are individually supported by teachers during
lessons (M =2.62). More seldom, parents men-
tioned support of a speech therapist (M = 2.065),
teacher’s assistance (M = 2.03), support of peers
(M =2.03), and some individual support of a
teacher after lessons (M = 1.93). Some pupils re-
ceive support by psychologists (M = 1.33), social
pedagogues (M = 1.79), and services of other spe-
cialists (M = 1.68). However, parents’ responses
were distributed unevenly (SD - from 0.64 to
0.97); this means there is a great diversity in chil-
dren’s self-education, unequal conditions for
learning and special support provided in different
schools.

According to the survey data, parents are
very rarely invited to work as volunteers, to help
during lessons in their free time (M = 1.34); rarely
do schools install parents’ support groups
(M =1.60), and even fewer parents get involved
in voluntary activities (M =1.1). Regarding this
issue, parents’ opinions and experiences also
highly differ (SD - from 0.39 to 0.85). However,
a positive achievement in the organisation of
teaching lies in the fact that some parents feel they
are being equal participants at school when solv-
ing issues of the organisation of pupil’s teaching;
e. g. the respondents stated that parents were in-
volved in discussions on the purposes of a child’s
self-education (M = 2.48).
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The standard deviation of almost all the
means of answers is quite high, and this could be
due to the differences in respondents’ opinions.
However, it is important to note that different re-
sults could be predetermined by the situation that
not all schools provide specialist support. It may
not be feasible to provide for each childs individ-
ual needs in every school. This is proved by par-
ents’ responses to the open-type question what
other specialists offer support for a child? The
majority answered the question stating that a kin-
estherapist provides support for a child with
movement and posture disorders (15 answers), a
masseur (10 answers); a teacher of individual re-
medial exercises (4 answers); parents of children
with visual impairments stated that a typhlo-
pedagogue provided support, for children with
hearing impairments — a surdo-pedagogue; more-
over, some children receive support by a hydro-
therapy specialist, paediatrician, nurse (several
parents’ answers on each).

According to data by AliSauskiené, et al.
(2007), due to a lack of specialists in many educa-
tional institutions, special pedagogical support is
provided only to some SEN children (in counties,
from 11 to 28 %; in districts, from 5 to 50 %). The
authors maintain that in the majority of schools,
support from a special pedagogue is not provided
at all either to children or their parents.

Assessment of the need for assistance.
Parents quite unanimously state that the assistance
of a special pedagogue received by a child
(M=2.68; SD=0.66, p=0.9 meets pupils’
needs, i. e. differences between support provided
and needed support are statistically insignificant.

However, in all other cases, there are gaps
between the support provided and that which is
needed.

Parents would like more (than their child
receives) of a teacher’s individual support during
the lesson (M =2.79; p=0.006), after lessons
(M =2.42), they would like more support from a
psychologist (M = 2.03); support of a social peda-
gogue (M =2.06); support of peers (M =2.27);
and the instalment of a parents’ support group
(M =2.02) etc. The statistical significance be-
tween the provided support and the need for sup-
port p = 0.000.

The difference between support provided
to a child and the need for support is illustrated in
Figure 3.
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Fig. 3 Differences between the provided support and the need for support (M)

It was estimated that in almost all fields
the need for support was higher that that received,
the difference between services provided to a
child and the need for them was statistically sig-
nificant (p <0.05), except for parents’ responses
on the need for the support from a special peda-
gogue.

According to the parents, the need for
support from a special pedagogue (M =2.65)
meets the support provided (M =2.68). Similar
data was introduced by authors of other research.
The data of AliSauskiené, et al. (2007) proves that
the activities of special pedagogues and speech
therapists (identification of child’s SEN; direct
support for a pupil in the self-education process)
are assessed as being the best. The level of provi-
sion of psychological support is especially low: in
many educational institutions, psychological sup-
port is not provided at all, and in those counties
and districts where psychologists work, support is
provided only to a small number of pupils.

A comparison was made between the pro-
vision of, and the need for, support by a special
pedagogue. This was assessed by parents of pupils
who attended both mainstream and special
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schools. It was estimated that the need for support
from a special pedagogue was highly relevant to
pupils in mainstream schools — 83.1 % of parents
stated that such support was needed by their child.

The parents’ survey data reported that
there are several ways in which the provision of
support for children in schools could be improved,
e.g. the involvement of parents in the educational
process on a voluntary basis, the organisation of
peer support for a pupil, the support of a teacher’s
assistant etc. The research revealed that parental
voluntary support in the educational process was
not used as much as it could be, i.e. many parents
noted that they should be invited more often, in
their free time, to help their child in class.

Parents’ wishes on additional support
for their child. Parents’ responses to the open-
type question What kind of support would you
wish for your child? show that in their opinion
many aspects of their child’s special needs are still
not being satisfied. After carrying out content
analysis, 4 categories of answers were revealed.

Needs for additional support of specialists
(N = 20; see Table 4).
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Table 4
Category Needs for additional support of specialists
Sub-categories Examples of answers Amount
Support of a psychologist IIitkr:nk, the assistance of a psychologist would be needed; to consult psychologists and the 9
Additional work with a teacher in some more difficult subjects; | would like teachers to
Individual support of offer more help in doing homework; that teachers would pay more attention to learning 7

teachers

and would help to improve skills; | would like more assistance in preparing for English
lessons because | do not know it myself and cannot help.

Support of other specialists

...specialists (no details); support of doctors 2

Support of a social peda-

There is no social pedagogue in school because the school is small, however, one would

gogue be needed very much. 1
;gsg:rt of a special peda- ...a special pedagogue arrives twice a week only, that is too little. 1
Total: 20

Support from a psychologist would be the
most relevant assistance for children; however,
parents did not detail this need. According to par-
ents, the need for more individualised teacher
support is not of less relevance. Least of all, par-

ents lack the support of a special pedagogue and
social pedagogue.

The demand for additional services for a
child and family (N = 9). Responses in this section
were very diverse and cover supportive services

for the child and the family (see Table 5).

Table 5

Category The demand for additional services for a child and family

Sub-categories

Examples of answers Amount

The need for wellness

Help from health procedures; Sanatoria; Back massages are needed. 3

The provision of compensa-

Hearing-aid; | suppose that at the special education centre compensatory technologies

tory aids appropriate to the child should be available 2
. Lo The centre should operate all year round; [parents] will not get so many holidays,

Social services in the educa- . . - . )

. o especially during the 2 summer months; | would like the school to operate in the sum-

tional institution for parents 3

and child

mer because | only have one months holiday from work ...transport should be provided
to and from the school.

Demands for complementary
educational services

...that the school would develop SEN child’s communication with the mainstream
school pupils skills; ...that the children without disabilities would learn to communi-
cate and understand such children; | would prefer that people communicated more
with my children, worked with them; ...that they would not only give concerts with
disabled children; ...that they would be taught more about how to take care of them- 9
selves; ...that they would become more integrated into society; | would lik ethe chil-
dren to start attending a club (in primary forms one has been attending a dance club)
according to their abilities; drawing, music, handicraft classes; Help from a teacher’s

assistant.

Total: 20

There is the need for working towards
wellness for a child, the provision of compensa-
tory skills necessary for self-education; social
services for a child; social services from an educa-
tional institution for parents, i.e. care of their
child during the summer and all year round.

Some parental responses showed their
concern about their child’s social education that is
necessary for successful integration into society.
Parents would like their children to have possibili-
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ties to meet their needs for (self-)development in
social abilities, especially that they would learn to
communicate with their contemporaries. On the
other hand, they wish that other pupils and teach-
ers would show empathy in communicating with
their child. Moreover, parents worry about the
development of their child’s independence, com-
plementary (non-formal) education and after-
school occupation.
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Provided assistance is sufficient (N = 19);
this was stated by the majority of parents (see
Table 6).

Table 6
Category Provided assistance is sufficient
Sub-categories Examples of answers Amount
We receive everything we need at our school; All the services that are needed for our
A child is provided with all family are provided at school; All support is provided by pedagogues and other spe-
Ay @ ; : et 12
needed support cialists in the special education centre; This centre encompasses all the support needed
for my child; We are glad about everything.
Nothing is needed additionally | Nothing is needed. 5
Aqmtlonal needs are not per- I do not know 2
ceived
Total: 19

To sum up, the greater number of parents
expressed the need for more intensive educational
support for a child and for complementary ser-
vices for the child and family.

Assessment of positive and negative
educational factors. After drawing generali-
sations from parents’ points of view towards vari-
ous factors (assistance and support of teachers and
administration, child’s feelings, relations with
contemporaries) that determine the quality of their
child’s self-education, it is obvious that, in gen-
eral, the majority of parents are satisfied with the
situation of their children’s self-education. In
communication between their child with SEN
with peers, the possibility to know the real world,
socialise, take part in events, the attention of
school heads and teachers towards their child and
family are assessed positively. The parents sup-
pose that their child is educated with regard to
their individual needs; that they feel safe at
school; that one gains as much knowledge as they
are able to. This is proved by the means of an-
swers to the survey questions (M from 1.66 to
1.99 in the scale from 1 to 2). Parents’ opinions on
the stated aspects are positive (SD — from 0.29 to
0.37), however, the answers to the questions on
the formation of work skills, vocational guidance
(M = 1.66) and vocational training (M = 1.61) are
quite contradictory (SD — 0.49). The opinions of
parents whose children are educated according to
different forms are varied. As parents state, work
skills are better formed in special schools (73.2 %
support this) than in mainstream schools (50 %
support this). The training for a profession is also
better assessed in special school (67.1% posi-
tively assess it) than in mainstream school
(55.8 % assess it positively).
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The other field of education raising more
doubts among parents is pupil’s participation in
after-school activities: this field is assessed aver-
agely (M =1.54; SD = 0.50). After-school educa-
tion has been positively assessed by more parents
of pupils attending special schools (59.9 %) than
mainstream schools (39 %).

An analysis ascertained the difference in
all the mentioned aspects among opinions of par-
ents whose children were educated in different
types of schools. It was estimated that in the ma-
jority of questions the opinions coincided: both
sides positively assessed the situation as to how
the community accepted their child, the possibili-
ties for participation in events, their child’s friend-
ship with peers, the possibility to communicate
with other children, to know real life, the match-
ing of education with their child’s needs (a child
gains as much knowledge as one is able to). How-
ever, almost half (48.8 %) of parents whose chil-
dren were attending mainstream school supposed
that their child could do more if the teacher
helped him/her. This thought is shared by only
13.6 % of parents of special school pupils.

In general, parents of special school pu-
pils are more satisfied with the educational ex-
perience of their child than those parents of main-
stream school pupils (see Table 7). According to
parents, in special schools, their children are less
bullied by other children; children feel they are
equal; safer; they suffer less from their learning
difficulties; parents receive fewer complaints
about their child’s differences; fewer parents no-
tice a lack of information about their child’s edu-
cation or suggestions about how to help their child
at home.
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Table 7
Differences of parents’ opinions on education in mainstream and special schools, %
Statements Mainstr. school Spec. classes* Spec. school

Other children bully my child 38.2 375 8.1
My child feels equal to others 66.0 77.8 96.2
A child feels safe 70.0 90.0 95.7
A child feels bad when he/she is learning in a different way from 490 111 16.0
others

A child could do more but teachers help too little 48.8 10.0 13.6
I have to listen to complaints about my child’s difficulties 50.9 18.2 15.8
I am glad about my child’s education 57.8 90.9 90.7
There is lack of information on my child’s education 455 9.1 8.8
There are lack of suggestions on how to help my child at home 49.2 9.1 13.2

* Only 11 parents took part in the research; that is why the research data has not been interpreted.

On the other hand, differences among par-
ents’ opinions and among those whose children
attend mainstream schools, become obvious. E. g.
some 40 % of parents state that in mainstream
school, other children bully my child, and at the
same time 70 % of parents state that the child feels
safe; My child feels as equal (noted by 66 % of
parents), and also it stated that the child feels bad
when they are learning in a different way than
others (stated by 49 % of parents); | must listen to
complaints about child’s difficulties (stated by
50 % of parents), and also it is stated that | am
satisfied with my child’s education (expressed by
almost 58 % of parents). This shows that parents
perhaps really feel in differently; perhaps at
school their children with SEN experience every-
thing — both communication problems related to
intolerance from other children (or even teachers)
and some good things; parents are satisfied with
their child’s education and also would like to re-
ceive more support for their child, that one’s
teaching would not differ from other pupils’. The
guestion arises if it is possible to match all this.

One way or another, such contradiction of
parents’ opinions most probably evidences insuf-
ficient relationships between school and parents.
Perhaps they would need to talk more to teachers,
special pedagogues and their child’s contemporar-
ies about their child’s learning, one’s feelings at
school and to discuss together other subjects re-
lated to the child’s and parents’ emotions. Parents,
and especially children, should not hear com-
plaints about their child’s “difference”: this does
not make a child better, but rather the tension be-
tween a child, parents and teachers and specialists
causes parents’ to be unwilling or even fear visit-
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ing the school. After losing contact with the
school, they lack information about the child’s
learning environment and begin to fear such con-
tact. They develop disfavour for the school, teach-
ers and other specialists, even their child’s con-
temporaries.

Responses from parents whose children
attend special schools are more consistent and no
severe contradictions are noticed. Even though the
problem of the relationship between parents and
school exists, parents’ opinions about the special
school is favourable.

Conclusions and discussion

1. Basically parents are satisfied that their
child’s special educational needs are being
met (the majority of the respondents sup-
port the present-day methods of teaching
their child, independently from the form of
their child’s education). When choosing
(changing) the type of education, parents’
decision is impacted upon by the essential
factor — the institution where their child’s
needs will be best met and a high quality of
education will be provided.

2. Independently from the type of education
provided parents assess the direct peda-
gogical support provided by a teacher and
(or) a special pedagogue in class best. They
also expressed a higher demand for indi-
vidual pedagogical support both during les-
sons and after school.

3. From the parents’ point of view, the fields
of support that are insufficiently developed
in schools are those related to the educa-
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tional support at an institutional level.

There is lack of intensive support from a

psychologist, social pedagogue or better

provision of compensatory technology.

4. Schools do not always use available human
resources and this is evidenced by a low as-
sessment of such fields of activities as vol-
untary support of parents during lessons
and support from contemporaries.

5. There are differences among parent’s opin-
ions of the factors of the educational envi-
ronment and the quality in meeting the
needs in different schools.

o Parents of special school pupils assess
the meeting of the needs of their
child’s learning as better in all the as-
pects. This includes communication
with teachers and peers, possibilities
for parents’ communication with
teachers and family counselling. This
shows that special schools are more
adept at using available and abundant
resources (through adjusting envi-
ronments, use of specialists, individu-
alising the curriculum.

o Parents of mainstream school pupils
emphasise the need for specialists
(speech therapist, social pedagogue,
psychologist) to offer more support
and to communicate with school
(more frequent discussion of educa-
tional purposes, schools inviting par-
ents to help their child in class on a
voluntary basis), to offer counselling
on the issues of their child’s educa-
tion more than those of special school
pupils’ parents. Higher expectations
for pedagogical support in class are
expressed.

6.  According to the parents’ opinion, in special
schools pupils are less bullied by other chil-
dren, a child feels they are equal, they feel
safer, fewer suffer from learning in a differ-
ent way than others, parents hear fewer
complaints about their child’s difficulties
etc. Parents of special school pupils better
assess the satisfaction of their child’s learn-
ing, their communication with teachers and
contemporaries and greater possibilities for
parents’ to communicate with teachers.

Summing up the results of the parents’
survey, it may be concluded that parents are basi-
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cally satisfied with the types of self-education that
the child presently attends and are quite unani-
mously of a positive opinion on almost all the
aspects of (self-) education. The exceptions to this
are the formation of work skills and vocational
guidance and training. These latter elements are in
need of greater input and received a poor assess-
ment contradictory to the satisfaction levels in
other fields. However, slightly more than half the
parents stated that their children had to change
schools in order to receive appropriate teaching.
The most frequent reasons for changing school
were: due to the child’s learning problems; their
health condition; the expectations of parents and
that the educational environment was more con-
ducive to learning in another school. The most
dominant reason for changing school was in order
to ensure their child’s self-education problems
were more appropriately dealt with. According to
parental opinions because special schools have
more material and human resources they are better
prepared to accept children with SEN. They are
more able to meet their needs and to encourage
and support the social participation of pupils and
their families.

In all fields, the difference between ser-
vices provided for the child and the demand for
them was obvious (the difference is statistically
significant; p <0.05). The exception only covers
the support of a special pedagogue whose demand
almost meets the supply. The support from a spe-
cial pedagogue is assessed as especially needed
for children attending both mainstream and spe-
cial schools.

The parental survey assessed the demand
for support from a psychologist as very high but
this was not provided.

The research revealed that the voluntary
resource of parental support within the school and
classroom was not fully used.

The majority of parents assessed the sup-
port provided as sufficient and only a few parents
wanted additional services for their child and fam-
ily.

Summing parental opinions about differ-
ent types of educational provision, it can be stated
that the majority of parents are satisfied with the
type of educational provision that their children
receive. Parents unanimously maintained that their
child was educated with regard to their individual
needs; they felt safe in school and were able to
learn according to their abilities.
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There was contradictory evidence relating
to the formation of work skills, vocational guid-
ance and training. These were assessed as quite
low and contradictory. The opinions of parents
varied according to the type of schools their chil-
dren were educated in. The special schools proved
better than mainstream schools in the areas of ,
after-school education, the formation of work
skills and professional. Parents raised problems in
the mainstream school with; communication prob-
lems related to intolerance by other children (or
even pedagogues) towards them, a lack of contact
with pedagogues, poor information on their
child’s education, and a lack of recommendations
on how to help child at home. They required more
involvement of parents, and that their child’s con-
temporaries should be involved in the self-
education of a pupil with special needs in their
class. Parents of special school pupils assess the
satisfaction of their child’s learning to be better in
all aspects, such as communication with teachers
and contemporaries needs as well as pedagogues’
communication with parents.

Research by many other authors and the
data of this research shows that parents should be
encouraged to become more actively involved in
their child’s educational environment, to commu-
nicate more not only with teachers and other spe-
cialists but also with the child’s peers. The envi-
ronment for the child would be enhanced greatly
through closer communication between parents
and the child’s teachers, and with their peers.
These changes would help a child with SEN to
feel more confident in a mainstream school. How-
ever, these research results, emphasise that there
is insufficient parental satisfaction with some ar-
eas of support and education when compared with
other countries.. A review of research carried out
in Holland (Boer, Pijl, Minnaert, 2010) shows that
the majority of parents of pupils with SEN who
attend mainstream schools have a neutral view or
think that it is not a good choice for their child.
Also, it has been revealed that parents are quite
sceptical towards inclusive education for children
with behavioural or intellectual disorders. How-
ever, it was noticed that parents whose education
and social economic status were higher assessed
inclusive education more positively than those
with lower education and social economic status.

The research results suggest that it would
be reasonable to involve parents more actively
and to more clearly regulate their involvement
with the educational environment. Support could
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be provided with the development of communica-
tion skills not only with teachers and other spe-
cialists but also with their child’s peers. Closer
communication between parents and their child’s
teachers and peers would help a child with SEN to
feel better in the mainstream school.

Implementation of constructivist meth-
ods and models dedicated to improvement of the
situation of parents’ involvement and collabora-
tion in practice. This may be through particular
methods and models of collaboration with parents:
the application of reflexive expertise, experiences,
negotiation, mediation, educational leadership,
coordination, animation of leisure and mediation
for example. The use of these models and meth-
ods would increase the possibilities for parental
involvement and social participation. This could
be achieved through the assistance of scientists of
institutions of higher education, through cooperat-
ing with other Lithuanian or other EU countries
educational institutions in solving similar dilem-
mas, through project activities, by methodical
collaboration and via counselling networks.

The critical attitude of parents towards
some of the aspects of children’s (self-) education
makes us think not only about the possibilities for
parental involvement but also about equality in
education. This should be an incentive to spur
special and mainstream schools to identify the
necessary resources. The lead from special
schools in orienting towards the role and functions
of resource centres may act as a catalyst in provid-
ing favourable conditions for mainstream schools
to provide educational support of a higher quality
for pupils with SEN.
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