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Siekiant atskleisti specialiyjy ugdymosi poreikiy turin€iy mokiniy ugdymo modelius
Lietuvoje buvo atliktas pedagogy ir specialisty (N =1518), teikianCiy pedagoging, specialiajg
pedagogine pagalba, nuomoniy ir patir¢iy tyrimas.

Straipsnyje pristatomi pedagogy anketinés apklausos rezultatai, atskleidZiantys jvairius
ugdymo modeliy, realizuojamy per jvairias ugdymo(si) formas (visiskos integracijos / inkliuzijos,
dalinés integracijos, ugdymosi specialiojoje mokykloje ir ugdymosi namuose), socialinés ir

edukacinés charakteristikos.

Esminiai Zodziai: ugdymo modeliai, specialiyjy ugdymosi poreikiy turin€iy mokiniy
ugdymo(si) formos; socialinés, edukacinés charakteristikos.

Jvadas

LR Svietimo strateginése nuostatose
(2003-2013 m.) pabréziama, kad Svietimas turi
padéti Lietuvos valstybei ir visuomenei siekti
strateginiy tiksly, vienas i$ kuriy — sumazinti
socialine atskirtj, Kitaip tariant, didinti visuomenés
sanglauda. Iki 2012 m. uZsibréZzta uztikrinti
Svietimo prieinamumg, testinumg ir socialinj
teisinguma suteikiant lygias mokymosi galimybes,
sukuriant Seimy pedagoginio informavimo ir
konsultavimo sistema, teikiant kryptinga pedago-
gine, kultdring paramg visoms vaikus auginan-
¢ioms socialinés rizikos Seimoms, uztikrinant
socialiai teisingas mokymosi ir studijy salygas,
kai visi specialiyjy poreikiy vaikai ir jaunimas turi
galimybe mokytis visy tipy mokyklose jiems
palankioje ugdymo(si) aplinkoje pagal formaliojo
ir neformaliojo Svietimo programas. Po Lietuvos
nepriklausomybés atkarimo kuriant Svietimo
sistemg ir ieSkant geriausiy galimybiy efektyviai
ugdyti jvairiy gebéjimy ir poreikiy vaikus, Lietuva
pasirinko daugelio galimybiy / keliy (angl. multi-
track) ugdymo sistema, kuri sitilo daugybe jvairiy
bady, ugdymo formy, institucijy specialiyjy
ugdymosi poreikiy turintiems asmenims ugdyti
(Aidukiené, Labiniené, 2003).

Bendrojo lavinimo ir specialiojo ugdymo
sistemos sandarg, specialiyjy poreikiy asmeny
ugdymo organizavimo nuo ankstyvojo amZiaus
vaiky iki suaugusiyjy Svietimo teisinius pagrindus
reglamentuoja  Svietimo jstatymo  pakeitimo
jstatymas (2011) ir kiti teises aktai, detalizuo-
jantys jvairaus lygmens institucijy veikla, tenki-
nant besimokanciyjy specialiuosius ugdymaosi
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poreikius'. Jvairiuose teisiniuose dokumentuose
itin pabréZiami tokie Svietimo principai kaip
lygios galimybés (specialiyjy poreikiy asmenims
sudaromos vienodos ugdymo ir ugdymosi salygos
kaip ir kitiems vietos bendruomenés nariams),
Svietimo prieinamumas (sudaromos sglygos ugdy-
tis visiSkos, dalinés integracijos forma arba spe-
cialiojoje mokykloje, pritaikant mokyklos aplinka,
teikiant psichologine, specialiajg pedagogine ir
specialiagjg pagalba, aprupinant ugdymui skirta
kompensacine technika ir specialiosiomis moky-
mo priemonémis), integracijos — specialiyjy po-
reikiy asmeny ugdymasis ir ugdymas kartu su
kitais vietos bendruomenés nariais ir lygiateisis
dalyvavimas jos gyvenime) ir ir kt. Lietuvos Svie-
timo sistemoje integracija suprantama dvejopai —
kaip jstatymais reglamentuotas specialiojo ug-
dymo principas ir kaip viena i$ pagrindiniy ug-
dymo organizavimo formy. LR Svietimo jstatyme
(2007) nurodomos trys ugdymo formos — visiSka
integracija, daliné integracija, ugdymas specia-
liojoje mokykloje. Ugdymas namuose skiriamas
tik iSimtiniais atvejais, dél jvairiy sveikatos ar
socializacijos sutrikimy negalinCiam lankyti mo-
kyklos mokiniui. Mokyma namuose skiria asmens
sveikatos prieZidros jstaiga, kurioje priraSytas
moksleivis. Pagal Moksleiviy mokymo namuose
organizavimo tvarkg (2000), mokymg namuose
organizuoja mokykla, kurioje moksleivis nuolat

! LR specialiojo ugdymo jstatymas, 1998; LR $vietimo
jstatymas, 2007; Asmens specialiyjy ugdymosi poreikiy
jvertinimo tvarka, 2000; Specialiyjy poreikiy asmeny
sutrikimy ir jy laipsniy nustatymo ir specialiyjy poreikiy
asmeny priskyrimo specialiyjy ugdymosi poreikiy grupei
tvarka, 2002; Nejgalumo lygio nustatymo Kriterijy ir tvarkos
aprasas, 2005.
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mokosi. Nors formaliai mokinys, kuriam skirtas
namy mokymas, priklauso mokyklai, ir jam gali
bati sudaryta galimybé lankyti kai kurias pamokas
mokykloje, dalyvauti papildomojo ugdymo veik-
loje, klasés ir mokyklos Sventése, taCiau iS esmés
namy ugdymas turi ryskiy segregacijos pozymiy.
Ugdymo formos parinkimas priklauso nuo moki-
nio specialiyjy ugdymosi poreikiy (SUP) — nedi-
deliy, vidutiniy, dideliy ar labai dideliy, kuriuos
teisiSkai reglamentuota tvarka jvertina mokykly
specialiojo ugdymo komisijos (SUK) arba peda-
goginés psichologinés tarnybos (PPT) specialistai,
orientuodamiesi ne tiek j raidos sutrikimus, kiek j
jy salygotus specialiuosius ugdymosi poreikius.
Tinkamos ugdymosi formos ar jy deriniy parin-
kimas turi uztikrinti kuo efektyvesnj ugdymasi.

Pastaruosius keletg deSimtmecCiy ES ir
kitose Salyse vyksta specialiojo ugdymo para-
digmy, teisiniy 3vietimo nuostaty kaita. Sie
procesai vyksta ir Lietuvoje — 2011 m. kovo 17 d.
Seimas patvirtino naujg Svietimo jstatyma, ku-
riama nauja Svietimo strategija, kurig numatoma
patvirtinti 2012 m. Numatant prioritetines Svie-
timo raidos kryptis ir strateginius tikslus paisoma
UNESCO rekomendacijy, kurios jvairiy Saliy
Svietimo politikos formuotojus, kurianCius na-
cionalines strategijas, prioritetiniu Svietimo tikslu
skatina jvardyti inkliuzinj ugdyma (UNESCO,
2009a). Inkliuzinis ugdymas leidzia uztikrinti ug-
dymo prieinamuma kiekvienam vaikui, jaunuoliui
ir suaugusiajam ir skatina lygias galimybes.
Inkliuzinis ugdymas - tai nenutrdkstantis pro-
cesas, kurio pagrindinis tikslas — uztikrinti ko-
kybiSka ugdymasi visiems visuomenes nariams,
pripaZjstant ir gerbiant jvairove, atsizvelgiant j
kiekvieno individualius gebéjimus ir poreikius,
vengiant bet kokios diskriminacijos (UNESCO,
2009Db).

Visose Europos Salyse dominuoja inkliu-
zinio ugdymo nuostata Svietime (Avramidis,
Bayliss, Burden, 2000; Meijer, 2003; European

Agency for Development in Special Needs
Education, 2009; Thomas, Vaughan, 2010)
plétojamas  inkliuzinio ugdymo  procesas.

Ainscow, Booth, Dyson (2006) teigia, kad inkliu-
zija yra susijusi su mokiniy atskirties mazinimu
efektyviau pritaikant ugdymo turinj, keiCiant
mokyklos kultara, uZtikrinant aktyvesnj dalyva-
vimg mokyklos bendruomenés gyvenime. Pabré-
ziama, kad inkliuzija — tai nenutrakstamas mokyk-
los kaitos ir tobuléjimo procesas, niekada
nepasiekiantis tobulumo lygmens.

Lietuvoje kasmet specialiojo ugdymo
jstaigose mazéja mokiniy, turinCiy SUP, nes vis
didesné dalis Siy mokiniy mokosi bendrojo
lavinimo mokyklose: 2009-2010 m. m. mokyk-
lose mokesi 440 378 mokiniai, iS jy — 50 737
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(11,6 %) mokyklinio amZiaus vaiky turi SUP%
Tendencija SUP turinCius mokinius ugdyti
bendrojo lavinimo mokykloje kartu su Kkitais
bendraamZiais siejama su integracija, integruotu
ugdymu. Teisiniuose dokumentuose inkliuzinio
ugdymo samprata nevartojama, taCiau galima
aiSkiai identifikuoti pasirinktg prioritetine kryptj —
inkliuzinj ugdyma, kurj realizuoti siekiama
laikantis lygiy galimybiy, lygiy teisiy, Svietimo
prieinamumo, teisingumo, Svietimo kokybes ir
efektyvumo principy.

Mokyklose didéjant mokiniy jvairovei
esminiu veiksniu uztikrinant ugdymo kokybe ir
efektyvumg tampa pedagogy pasirengimas in-
kliuziniam ugdymui. Didele dalimi inkliuzinio
ugdymo sekmé yra susijusi su resursy priei-
namumu bei mokytojo gebéjimu diferencijuoti bei
paskirstyti Siuos resursus mokiniams bendrojo
lavinimo klaséje. Ne maziau svarbus ir mokytojo
pasirengimas (zinios, supratimas, gebéjimai,
nuostatos), siekiant sukurti palankius mokiniy
tarpusavio santykius. Svarbios tiek mokytojo
pozityvios nuostatos, tiek supratimas, kaip kurti ir
skatinti mokiniy santykius ir interakcijas (Meijer,
2003). Tai, kad Zmogiskojo faktoriaus — mokytojy
nuostaty ir vertinimy — barjerai yra vieni svar-
biausiy inkliuzijos pletotei, rodo ir jvairiy Saliy
moksliniai tyrimai (Ainscow, Sebba, 1996;
Engelbrecht, 2006; Savolainen, 2009; Artiles and
Dyson, 2005). Jvairiy integracijos, inkliuzijos pro-
ceso aspekty, taip pat specialisty nuostaty tyrimai
jvairiose Salyse (Moberg & Savolainen, 2003;
Avramidis & Norwich, 2002; ir kt.), rodo, kad
mokytojy, kity specialisty vertinimai SUP turinCiy
mokiniy atzvilgiu varijuoja nuo negatyviy iki la-
bai pozityviy. Tai lemia ne tik vaiky, su kuriais
dirba specialistas, negalés pobudis, bet ir ugdy-
mosi sunkumai, mokytojy pasirengimas tenkinti
mokiniy SUP, kvalifikacija, kompetencija ir kt.

Jgyvendinant inkliuzinio ugdymo nuos-
tatas, kitose Salyse ir Lietuvoje atlikta nemazai
tyrimy (AliSauskiené, Milteniené, 2003; Milte-
nieng, 2004; O’Callaghan, 2000; UNESCO,
2009a; ir kt.,%), analizuojanciy bendradarbiavimo
struktdra, galimybes bei kitus teigiamus ir nei-
giamus ugdymo(si) veiksnius. Tyrimo problemi-

2 Remiantis Svietimo ir mokslo ministerijos informacinés
sistemos SVIS duomeny bazéje pateikta informacija.
3plisauskas, A., Alisauskieng, S., Gerulaitis, D., Melieng, R.,
Milteniené, L. (2010). Specialiyjy poreikiy asmeny
ugdymo(si) formy jvairovés tyrimas. Tyrimo ataskaita.
Siauliy  universitetas,  Specialiosios  pedagogikos ir
psichologijos centras.

4 Alisauskiené, S., Alisauskas, A., Melieng, R., Sapelyte, O.,
Milteniené, L., Gerulaitis, D. (2007). Psichologinés,
specialiosios pedagoginés ir specialiosios pagalbos bendrojo
lavinimo mokykly mokiniams lygis. Tyrimo ataskaita. Siauliy
universitetas, Svietimo ir mokslo ministerija.
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niai klausimai: kokia ugdymo formy tenkinant
mokiniy SUP taikymo praktika ir modeliai Lietu-
voje? Kokios Siy ugdymo modeliy socioeduka-
cinés charakteristikos? Kaip mokytojai ir kiti pe-
dagogine, specialigja pedagogine pagalbg tei-
kiantys specialistai vertina jvairias ugdymo(si)
formas ir jy tinkamuma pagal mokiniy specialiyjy
ugdymosi poreikiy dydj? Kokios ugdymo formos
yra tinkamiausios ugdant mokinius, turin€ius
elgesio ir (ar) emocijy bei autizmo spektro
sutrikimy?

Tyrimo tikslas — remiantis Lietuvos
pedagogy apklausa, atskleisti ugdymo modeliy
(praktiskai jgyvendinamy per atskiras ugdymo
formas), tenkinant specialiuosius  mokiniy
poreikius, realizavimo ypatumus, socialines ir
edukacines charakteristikas.

Tyrimo objektas — ugdymo modeliy,
tenkinant  specialiuosius  mokiniy poreikius
Lietuvoje, realizavimo ypatumai ir socialinés bei
edukacinés charakteristikos.

Tyrimo uzdaviniai:

1.  Taikant reprezentatyvig pedagogy apklausg
rastu, atskleisti Lietuvoje egzistuojanCiy
ugdymo modeliy, tenkinant mokiniy SUP,
realizavimo ypatumus.

2. Atskleisti ugdymo modeliy, realizuojamy
taikant atskiras ugdymo formas (ugdyma
namuose, specialiojoje mokykloje, bendrojo
lavinimo mokyklos specialiojoje klaséje bei
visiSkai integruotoje / inkliuzinéje Kklaséje),
socialines ir edukacines charakteristikas.

3. Identifikuoti prioritetinius ugdymo mode-
lius mokiniams, turintiems elgesio ir (ar)
emocijy bei autizmo spektro sutrikimy.

Tyrimo imtis

Atlikta  reprezentatyvi respondenty
apklausa (nevirSijant 5 proc. paklaidos dydzio).
Tyrimo imtj sudaré 1518 pedagogy ir specialisty,
dirbanciy pedagoginés, specialiosios pedagoginés
pagalbos teikimo srityje.

Kiekybinio tyrimo respondenty atrankoms
buvo naudojama atsitiktiné atranka. Tyrimo
pradZioje, remiantis Svietimo ir mokslo
ministerijos ITC Svietimo valdymo informacine
sistema (2008-2009 m. m. pateiktais duomeni-
mis), buvo sudarytas visy Lietuvos gimnazijy,
viduriniy, pagrindiniy, specialiyjy, jaunimo ir
pradiniy mokykly, profesinio rengimo jstaigy
sgraSas. Tyrimo populiacija taip pat skirstyta j
sluoksnius (pagal tipg (pradiné, pagrinding,
viduriné, etc.) ir apskritis). Buvo siekta uztikrinti,
kad apklaustyjy skaiCius baty proporcingas
sluoksnio dydziui bei apimty visas Salies apskritis,
taip uztikrinant reprezentatyvig imtj. Imtis
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sudaryta pagal imties tlrio nustatymo formule
(Kardelis, 2007).

Atliekant kiekybinj tyrima, iSsiysta 2050
ankety. 1S jy grjzo 1518 (grjztamumas labai
aukstas). Tokig aukSta grjztamumo kvotg lémé
tiesioginis bendravimas su mokyklomis, sukurta
bendradarbiavimo atmosfera.

Apklausoje raStu dalyvavo visy tipy
bendrojo lavinimo jstaigy (mokykly-darZeliy, pra-
diniy, pagrindiniy, viduriniy, sanatoriniy mo-
kykly, jaunimo, specialiyjy mokykly, vaiky so-
cializacijos centry ir gimnazijy) pedagogai, spe-
cialiajg pedagogine pagalba teikiantys specialistai
ir administracijos atstovai bei SUK vadovai.
Respondenty pasiskirstymas pagal mokyklos tipa:
viduriné (41,3 %), pradiné (5,6 %), pagrindiné
(28,4 %), gimnazija (9,8 %), specialioji mokykla
(7,8 %), mokykla-darzelis (2,6 %), jaunimo (1 %),
vakariné ((0,1 %), sanatoriné (3,4 %). Respon-
denty pasiskirstymas pagal gyvenamajg Vvieta:
Vilnius, Kaunas, Klaipéda, Siauliai, Panevézys
(31,8 %), kitas apskrities centras (4,8 %), rajono
centras (18,6 %), miestelis (31,3 %), kaimas
(13,4 %). Visy apklausoje raStu dalyvavusiy
mokytojy ir specialisty praktiky pedagoginio
darbo stazo vidurkis — 20,5 mety. Respondenty
pasiskirstymas pagal lytj: 1249 moterys (95,7 %)
ir 56 vyrai (4,3 %).

Tyrimo metodologija ir instrumentas

Tyrime naudoti teorinés analizés ir
anketinés apklausos raStu metodai. Apklausa
siekta iSsiaiSkinti, kaip pedagogai ir specialigja
pedagogine pagalbg teikiantys specialistai vertina
atskiras ugdymosi formas: ugdymag namuose,
specialiojoje  mokykloje, bendrojo lavinimo
mokykloje, specialiojoje klaséje ir integruotg /
inkliuzinj ugdyma, taip pat kokios ugdymo(si)
formos yra tinkamiausios mokiniams, turintiems
elgesio ir(ar) emocijy bei autizmo spektro
sutrikimy. Anketoje atsispindéjo ne tik ugdymosi
formy jvairovés turinys, bet ir teikiamos pagalbos
kryptingumas, ypatumai ir bldai.
Remiantis tyrimo objekto operacionalizacija, buvo
parengta struktlruota anketa, kurios turinyje
atsispindéjo jstatymais reglamentuoti specialisty
(specialiojo pedagogo ir logopedo), mokytojy
veiklos komponentai ir jgalinimo teorijos
metodologinés nuostatos. Anketg sudaré 13
diagnostiniy bloky ir 213 pozymiy.

Tyrime taikyta statistiné duomeny analizé —
analizuojant  duomenis, taikomi statistiniai
metodai: apraSomoji statistika, faktoriné analizé
(straipsnyje pateikiamy visy 4 faktoriy KMO -
skalés tinkamumas faktorinei analizei — yra nuo
0,651 iki 0,895. Tai rodo, kad duomenys tinka
faktorinei analizei atlikti).
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Tyrimo rezultatai

Atsizvelgiant j tai, kad Lietuvoje mokiniy,
turinCiy specialiyjy ugdymosi poreikiy, ir formy,
kurios gali bati taikomos ugdant Siuos vaikus,
jvairové gana didelé, buvo atskleistas pedagogy
pozidris j kiekvienos i$ keturiy formy tinkamuma
pagal mokiniy specialiyjy ugdymaosi poreikiy dydj
(tinkamuma ugdyti nedideliy, vidutiniy, dideliy ir
labai dideliy specialiyjy ugdymosi poreikiy
turinCius mokinius), atskirai iSskiriant autizmo
spektro ir elgesio ir(ar) emocijy sutrikimy
turin€iy vaiky ugdymo ypatumus. Gauti rezultatai
leido identifikuoti egzistuojanciy ugdymo modeliy
jvairove ir jy socialines bei edukacines
charakteristikas.

Ugdymo ypatumai visiskos integracijos

apklaustyjy mano, kad visiSkai integruotai
sékmingai gali ugdytis taip pat ir vaikai, kuriems
nustatomi  vidutiniai  specialieji  ugdymosi
poreikiai. Si forma, kaip netinkama, nurodoma
vaikams, turintiems dideliy ir labai dideliy
specialiyjy ugdymosi poreikiy.

Tyrimo dalyviams vertinti pateikta skalé

su 21 kintamuoju, susijusiu su mokinio
ugdymu(si)  bendrojo  lavinimo  mokyklos
bendrojoje klaséje (t.y. visiSkos integracijos

badu). Atlikus skalés faktorine analize buvo
atskleistos ugdyma visiSkos integracijos badu
apibadinanCios  ir  vykstanCius  reiskinius
apibendrinancios kategorijos (nuomoniy raiskos
skalé nuo 1 iki 4): bendrojo lavinimo mokyklos
pasirengimas tenkinti mokiniy specialiuosius

badu. Apklausoje dalyvavusiyjy respondenty ugdymosi  poreikius (M =2,50); socialiné
vertinimais, visiSkos integracijos forma yra pati integracija ir inkliuzija (M = 2,88) ir mokytojai —
tinkamiausia nedideliy specialiyjy ugdymosi pagrindiniai  specialiyjy ugdymosi poreikiy
poreikiy turintiems mokiniams (tokiai nuomonei tenkintojai (M = 2,97) (Zr. 1 lentelg).
pritarée 81,6 % apklaustyjy). Beveik pusé
1 lentelé
Ugdymo ypatumai visidkos integracijos badu: faktorinés analizés rezultatai
Testo VEsiE 2 Faktoriaus
S - . zingsnio = P e
Pirminiai teiginiai M SD | zingsnio Aot A S c aprasomoji
- skiriamoji | 2 .
svoris, L - o sklaida, %
geba, rfitt
Bendrojo lavinimo mokyklos pasirengimas tenkinti mokiniy specialiuosius ugdymosi poreikius
Bendr(_)Jo ugd_ymo_ jstalggse sud_grytos palankios sglygos 226 | 065 0,690 0,572
mokiniams pasirengti mokytis profesijos
Benc_irc_uo I_awr_nmo _mok_yl_(lovs:e sudarytos palankios salygos 229 | 0,68 0,563 0,517
mokiniams jgyti darbiniy jgudZiy
Nepaisant jvairiy problemy, ugdymo bendrojo lavinimo
mokykloje rezultatas bina puikus — SUP vaikai daug pasiekia, 2,38 | 0,66 0,485 0,483
patenkinti ir tévai, ir pedagogai
Mokytojai sulaukia reikalingos metodinés, konsultacinés 0,772
pagalbos, padedancios seékmingai tenkinti mokiniy specialiuosius | 2,66 | 0,70 0,477 0,507
poreikius
Mokyklos vadovai ieSko neiSnaudoty resursy ir siekia geresnés
SUP tenkinimo kokybés 2,77 | 0,62 0,419 0,480
Mokytojai geba tenkinti mokiniy SUP 2,74 | 0,56 0,405 0,483
lv\{lo_kymj_ams paka_nka speC|aI|o_S|_os pedz_igoglkos ir psichologijos 240 | 0,66 0,398 0,414
Ziniy apie SUP vaiko mokymosi ir elgesio ypatumus
Faktoriaus vidutinis jvertis: 2,50
Socialiné integracija ir inkliuzija
Ug_d)ir_nas _bendro!o _Iav_mlmo n_npkyklole lemia sékmingg SUP 270 | 0,62 0,618 0,527
turinciy vaiky socialine integracijg
_Bendrakla_sm tévai pat_enklntl tuo, kad kartu su jy vaikais mokosi 236 | 0,65 0,517 0,457
ir SUP turintys mokiniai
Mokiniai mokosi jvairioje, skirtybes toleruojancioje aplinkoje 3,17 | 0,51 0,490 0,461
SUP turintys mokiniai turi galimybe priklausyti jvairiy Zmoniy
bendruomenei ir jgyti jvairiapusiSkos patirties 2,90 | 0,61 0,478 0,481 0763 1153
Mokiniai jgyja socialiniy jgudziy mokydamiesi kasdienése 309 | 052 0408 0439 ' '
natdraliose aplinkose ' ' ' '
Te\_/al_ patenkinti savo SUP turin€iy vaiky ugdymu bendrojo 288 | 049 0,402 0,483
lavinimo mokykloje
Mokyklos bendruomené empatiska, noriai padeda kitam 2,87 | 0,59 0,381 0,459
Tévai nori, kad jy vaikai, turintys SUP, ugdytysi bendrojo
lavinimo mokykloje 314 1053 0,377 0,398
Faktoriaus vidutinis jvertis: | 2,88
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1 lentelés tesinys

Mokytojai — pagrindiniai specialiy

jy ugdymosi poreikiy tenkintojai

Mokytojai individualizuoja ugdyma, atsiZzvelgdami j kiekvieno 308 | 057 0643 0501

mokinio poreikius ' ' ' '

Mokytojai  jauCiasi  atsakingi uz  kiekvieng  mokinj,

nepriklausomai nuo jy skirtybiy ir individualiy poreikiy 3,17 1 0,56 0,543 0,481

Mokyklos vadovai domisi SUP turin€iy mokiniy ir juos ugdanciy

pedagogy problemomis 294 | 060 | 0,480 0,455

Mokytojai iSmoksta dirbti komandoje 2,90 0,60 0,428 0,537

Mokytojai, ugdantys SUP turinCius mokinius, jveikdami i83ukius

tobuléja, jgyja nejkainojamos  patirties, plétoja savo | 2,86 | 0,69 0,409 0,509

kompetencijas

SUP turintys mokiniai sulaukia jy poreikius atitinkancios

pagalbos 2,86 | 060 | 0,398 0,465
Faktoriaus vidutinis jvertis: | 2,97

AukscCiausi jverCiai uzfiksuoti apibendrin-
toje kategorijoje mokytojai — pagrindiniai spe-
cialiyjy ugdymosi poreikiy tenkintojai (fakto-
riaus vidutinis jvertis 2,97). Respondentai daz-
niausiai pritaré teiginiui, kad bendrojo lavinimo
mokyklose  dirbantys ,,mokytojai  jauciasi
atsakingi uz kiekviena mokinj, nepriklausomai nuo
jy skirtybiy ir individualiy poreikiy*“ (M = 3,17),

tikétina, jog bdtent dél to individualizuoja
ugdyma, atsizvelgdami j kiekvieno mokinio
poreikius (M =3,08). Nemazas pritarimas

uzfiksuotas ir tokiam teiginiui kaip mokyklos
vadovai domisi SUP turinCiy mokiniy ir juos
ugdanciy pedagogy problemomis (M =2,94), tai
liudija mokyklos administracijos interesg teikti
reikiama pagalba. Dauguma pedagogy mano, kad
mokytojai, ugdantys SUP turinCius mokinius
iSmoksta dirbti komandoje (M =2,90), o SUP
turintys  mokiniai  sulaukia jy poreikius
atitinkan€ios pagalbos (M =2,86). DidzZiausia
nuomoniy jvairove uzfiksuota vertinant teiginj
mokytojai, ugdantys SUP turinCius mokinius,
jveikdami i8S0kius tobuléja, jgyja nejkainojamos
patirties, plétoja savo kompetencijas (SD = 0,69),
nepaisant skirtingy vertinimy, didesné dalis
apklaustyjy sutinka su Siuo teiginiu (M = 2,86).
Socialiné integracija ir inkliuzija -

pripazjstama  visiSkai  integruoto  ugdymo
privalumu (M =2,88). Apklausoje dalyvave
pedagogai pritaria nuostatai, kad visiSkos

integracijos budu besimokantieji mokosi jvairioje,
skirtybes toleruojancioje aplinkoje (M =3,17),
mokiniai jgyja socialiniy jgadZiy mokydamiesi
kasdienése natdraliose aplinkose (M = 3,09), SUP
turintys mokiniai turi galimybe priklausyti jvairiy
Zmoniy bendruomenei ir jgyti jvairiapusiskos
patirties (M =2,90); mokyklos bendruomené
empatika, noriai padeda kitam (M =2,87).
Salygiskai maziausiai pedagogy nuomonés skyrési
vertinant teiginj tévai patenkinti savo SUP
turiniy vaiky ugdymu bendrojo lavinimo
mokykloje (M =2,88; SD =0,49). Pripazjstamas

tévy pasitenkinimo ugdymu ir jy apsisprendimo
veiksnys: tévai nori, kad jy vaikai, turintys SUP,
ugdytysi bendrojo lavinimo mokykloje (M = 3,14).
DidZiausia  kliatimi ~ respondentai  jvardijo
bendraamziy tévy nepasitenkinimg integracijos
procesais bendrojo lavinimo mokykloje, nes
daugiau kaip puse apklaustyjy nepritaria teiginiui,
kad bendraklasiy tévai patenkinti tuo, kad kartu
su jy vaikais mokosi ir SUP turintys mokiniai
(M =2,36).

Bendrojo lavinimo mokyklos
pasirengimas tenkinti mokiniy specialiuosius
ugdymosi  poreikius (M =25) vertintas
nevienareikSmiskai fiksuojami  didZiausi
nuomoniy skirtumai. Sj faktoriy sudarantiems
teiginiams daZniau buvo nepritarta. DidZioji
dauguma respondenty neigiamai vertina bendrojo
lavinimo mokyklos pasirengimg teikti kokybiSkg
ir specialiyjy poreikiy vaiky reikmes atitinkantj
ikiprofesinj ir darbinj ugdyma — dauguma atvejy
nepritarta tokiems teiginiams, kaip bendrojo
ugdymo jstaigose sudarytos palankios salygos
mokiniams  pasirengti  mokytis  profesijos
(M =2,26), bendrojo lavinimo  mokyklose
sudarytos palankios sglygos mokiniams jgyti
darbiniy jgadziy (M = 2,29). Ir nors daugiau kaip
pusé mano, kad mokytojai sulaukia reikalingos
metodinés, konsultacinés pagalbos, padedancios
sékmingai  tenkinti  mokiniy  specialiuosius
poreikius (M =2,66), o mokyklos vadovai iesko
neiSnaudoty resursy ir siekia geresnés SUP
tenkinimo kokybés (M =2,77), didzioji dalis
respondenty nepritaré teiginiui, kad mokytojams
pakanka specialiosios pedagogikos ir
psichologijos Ziniy apie SUP vaiko mokymosi ir
elgesio  ypatumus (M =2,40), tokiu badu
iSrySkindami pedagoginio personalo pasirengimo
stoka. Tik maziau nei pusé apklaustyjy mano, kad
nepaisant jvairiy problemy, ugdymo bendrojo
lavinimo mokykloje rezultatas bana puikus — SUP
vaikai daug pasiekia, patenkinti ir tévai, ir
pedagogai (M = 2,38).
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Ugdymo ypatumai dalinés integracijos
badu. Dauguma apklausoje  dalyvavusiyjy
pedagogy mano, kad dalinés integracijos forma
labiausiai tinka vidutiniy (46 %) ir dideliy (36 %)
specialiyjy ugdymosi poreikiy atvejais. 8 %
apklaustyjy nurodé, kad tokiu budu sékmingai
ugdytis gali ir vaikai, kuriems nustatomi labai
dideli specialieji ugdymosi poreikiai. Dar 15 %
apklaustyjy linke Sig ugdymo forma sidlyti ir
vaikams,  turintiems  nedideliy  specialiyjy
ugdymosi poreikiy. Jvertinant tai, kad nedideliy
SUP atveju vaiky ugdymosi procesas keiCiamas
tik nezymiai ir néra didelio poreikio pagalbai,

tokig pozicijg galima interpretuoti, kaip siekj kurti
homogeniSkumo  principu  grjstas  klases
eliminuojant  bet kokias skirtybes ir jy
netoleruojant.

Atlikus skalés, susijusios su mokinio
ugdymu(si)  bendrojo  lavinimo  mokyklos
specialiojoje klaséje (t.y. dalinés integracijos
badu), faktorine analize, buvo atskleistos Sios
kategorijos: daliné integracija - veiksminga
ugdymo forma (M =2,93); ikiprofesinis ir
darbinis ugdymas (M =2,53) ir tinkamas vado-
vavimas / pagalbos koordinavimas (M = 2,81) (Zr.
2 lentele).

2 lentelé
Ugdymo dalinés integracijos budu ypatumai: faktorines analizés rezultatai
=
Testo V.Tesm. & Faktoriaus
S " - Zingsnio o - e
Pirminiai teiginiai M SD zingsnio Ao A c © | aprasomoji
. skiriamoji | © .
svoris, L - = sklaida, %
geba, rfitt | O
Daliné integracija — veiksminga ugdymo forma
Ugo!ym_as l_)endrOJo Iav_lnvl_mo mokyklps_ sp_euallop!e klaséje 2.75 | 0,60 0,673 0,614
lemia sékmingg SUP turinciy vaiky socialing integracija
SU_P turin€iy mokiniy mokymas atitinka jy potencialias 289 | 054 0,656 0,665
galimybes
SUP turintys mokiniai jauciasi lygiaverciais mokyklos
bendruomenés nariais, dalyvauja bendruose renginiuose, kuria | 2,82 | 0,64 0,601 0,594
draugystés rySius su jvairiy gebéjimy vaikais
SUP turintys mokiniai gauna intensyvig, jy poreikius
atitinkancig specialigjg pedagogine pagalbg 2,90 | 061 0,588 0,596 0,850 23,94
Nepaisant jvairiy problemy, ugdymo dalinés integracijos badu
rezultatas blna puikus — SUP turintys mokiniai daug pasiekia, | 2,64 | 0,61 0,569 0,581
patenkinti ir tévai, ir pedagogai.
SUf’ turintys _moklnlal plétoja socialinius jgldZius jvairiose 282 | 053 0,565 0,573
nataraliose aplinkose
Tevai patenkinti savo SUP t_urlnmq.valkq ugdymu bendrojo 288 | 053 0,555 0,562
lavinimo mokyklos specialiojoje klaséje
Mokyklos bendruomené empatiska, noriai padeda kitam 2,80 | 0,55 0,512 0,531
Faktoriaus vidutinis jvertis: | 2,81
Ikiprofesinis ir darbinis ugdymas
Bendrojo lavinimo mokyklose su specialiosiomis klasémis
sudarytos palankios sglygos mokiniams jgyti darbiniy jgidziy 2,53 | 063 0,852 0,703
Bendrojo lavinimo mokyklose su specialiosiomis klasémis
sudarytos palankios salygos mokiniams pasirengti mokytis | 2,52 | 0,64 0,793 0,691 0,763 14,66
profesijos
SL{Ptl_Jrlntys mol_<|r_1|a| aktyviai dalyvauja popamokinéje veikloje 253 | 0,63 0,386 0,414
(bareliuose, renginiuose)
Faktoriaus vidutinis jvertis: | 2,53
Tinkamas vadovavimas / pagalbos koordinavimas
Mokylf!os vadovai domisi SUP  turinCiy mokiniy ir juos 296 | 053 0,862 0,693
ugdanciy pedagogy problemomis 0818 1292
Mokyklos vadovai ieSko neiSnaudoty resursy ir siekia geresnés ' '
| X 2,89 | 057 0,718 0,693
SUP tenkinimo kokybés
Faktoriaus vidutinis jvertis: | 2,93

Auksciausi jverciai uzfiksuoti apibendrin-
toje kategorijoje tinkamas vadovavimas /
pagalbos koordinavimas (M = 2,93). Daugumos
pedagogy pritarimas tokiems teiginiams, kaip
mokyklos vadovai domisi SUP turinCiy mokiniy ir
juos ugdanciy pedagogy problemomis (M = 2,96),

mokyklos vadovai ieSko neiSnaudoty resursy ir
siekia geresnés SUP  tenkinimo  kokybés
(M=289), tam tikra prasme iSreiSkia
respondenty palankius vertinimus ty vadovy, kurie
steigia bendrojo lavinimo mokyklose specialigsias
klases, ieSko neiSnaudoty resursy.
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Daline integracija kaip veiksminga ug-
dymo formg (M =2,81) pripazjsta dauguma
apklausoje dalyvavusiy pedagogy. Daugiau kaip
pusé apklaustyjy mano, kad mokydamiesi dalinés
integracijos badu SUP turintys mokiniai gauna
intensyvia, jy poreikius atitinkancCig specialigjg
pedagogine pagalbg (M =2,90), SUP turinCiy
mokiniy mokymas atitinka jy potencialias gali-
mybes (M =2,89). Pedagogai mano, kad tévai
patenkinti savo SUP turinCiy vaiky ugdymu
bendrojo lavinimo mokyklos specialiojoje klaséje
(M =2,88), o SUP turintys mokiniai jauciasi ly-
giaverciais mokyklos bendruomenés nariais, daly-
vauja bendruose renginiuose, kuria draugystés
rySius su jvairiy gebéjimy vaikais (M =2,82),
mokyklos bendruomené empatiska, noriai padeda
kitam (M =2,80), SUP turintys mokiniai plétoja
socialinius jgadZius jvairiose natdraliose aplin-
kose (M =2,82). Labiausiai pedagogy nuomonés
skyrési vertinant Siuos teiginius: ugdymas bend-
rojo lavinimo mokyklos specialiojoje klaséje lemia
sékmingg SUP turin€iy vaiky socialine integracijg
(M =2,75); nepaisant jvairiy problemy, ugdymo
dalinés integracijos badu rezultatas bana puikus —
SUP turintys mokiniai daug pasiekia, patenkinti ir
tévai, ir pedagogai (M = 2,64). Tai atspindi nevie-
nareikSmiska respondenty nuomone Sios formos
atzvilgiu — nors Sig forma jie vertina kaip itin
tinkama ir veiksmingg ugdant specialiyjy poreikiy

vaikus, taCiau néra tikri dél galutinio ugdymo
rezultato.

AmbivalentiSka  pozicija  fiksuojama
vertinant specialiyjy poreikiy vaiky ikiprofesinj
ir darbinj ugdymag (M =2,53), ugdant vaikg
dalinés integracijos forma. Apie pusé pedagogy
pritaria ir tiek pat neiga nuomone, kad bendrojo
lavinimo mokyklose su specialiosiomis klasémis
sudarytos palankios sglygos mokiniams jgyti
darbiniy jgadZiy (M =2,53); bendrojo lavinimo
mokyklose su specialiosiomis klasémis sudarytos
palankios sglygos mokiniams pasirengti mokytis
profesijos (M = 2,52).

Ugdymo ypatumai specialiojoje mokyk-
loje. Ugdymasi specialiojoje  mokykloje, Kkaip
paCig tinkamiausig formg, pedagogai daZniausiai
nurodé tais atvejais, kai nustatomi labai dideli
(70 %) arba dideli (58 %) specialieji ugdymosi
poreikiai. Re€iau buvo nurodyti vidutiniy
specialiyjy ugdymosi poreikiy atvejai ir itin retai —
nedideliy specialiyjy ugdymaosi poreikiy atvejai.
Atlikus skalés, susijusios su mokinio ugdymu(si)
specialiojoje  mokykloje, faktorine analize, at-
skleistos Sios apibendrinamosios kategorijos: efek-
tyvus valdymas ir pagalba pasirengiant profesijai
(M =2,99); vaiko poreikius tenkinantis ugdymas
(M =3,32) ir pasitenkinimas ugdymu (M = 3,19)
(Zr. 3 lentele).

3 lentelé
Ugdymo specialiojoje mokykloje ypatumai: faktorinés analizés rezultatai
o Testo ziﬁgitr?io Eé Faktoriaus
Pirminiai teiginiai M SD | zingsnio L .. | € © | aprasomoji
; skiriamoji | © .
svoris, L geba, riitt S sklaida, %

Efektyvus valdymas ir pagalba pasirengiant profesijai
Mokyklos vadovai domisi SUP turin€iy mokiniy ir juos ugdanciy
pedagogy problemomis 3,23 048 | 0,766 0,693
Mokyklos vadovai siekia SUP tenkinimo kokyhés 3,26 | 0,47 0,757 0,686
Specialiojo ugdymo jstaigose sudarytos palankios saglygos 315 | 055 0.608 0.682
mokiniams jgyti darbiniy jgudZiy ' ' ' ' 0842 2083
Specialiojo ugdymo jstaigose sudarytos palankios sglygos 316 | 0.56 0545 0.656 ' '
mokiniams pasirengti mokytis profesijos ' ' ' '
SUP vaiky mokymas atitinka jy potencialias galimybes 3,22 | 0,53 0,484 0,574
SUP turintys mokiniai aktyviai dalyvauja popamokinéje veikloje 313 | 058 0430 0.465
(bareliuose, renginiuose) ' ' ' '

Faktoriaus vidutinis jvertis: | 3,19

Vaiko poreikius tenkinantis ugdymas

SUP turintys mokiniai gauna intensyvia, jy poreikius atitinkanCig 340 | 053 0.786 0.808
specialisty pagalbg ! ' ' !
Specialiosiose mokyklose Siy mokiniy poreikiai tenkinami geriau 330 | 060 0.758 0.772
ir visapusiSkiau ' ' ' '
Specialiosios mokyklos teikia kokybiska, SUP turin€iy mokiniy 0,880 19,09
poreikius atitinkantj ugdyma, nes turi sukaupusios daug patirties ir | 3,39 | 0,53 0,728 0,754
didaktinés medZziagos, jvairios ugdomosios jrangos
Vaikai jauciasi saugis, niekas jy neatstumia, neuZgaulioja, 321 | 062 0592 0.650
neskriaudZia ' ' ' '

Faktoriaus vidutinis jvertis: | 3,32
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3 lentelés tesinys

Pasitenkinimas ugdymu

Ugdymas specialiojoje mokykloje lemia sékminga SUP turinCiy

vaiky socialing integracija

2,75 | 0,69 0,773 0,673

SUP turintys vaikai plétoja socialinius jgudZius ir specialiojoje
mokykloje, nes organizuojamos iSvykos | jvairias natdralias

aplinkas

3,10 | 0,52 0,615 0,687

Teévai patenkinti savo SUP turinCiy vaiky ugdymu specialiojoje

mokykloje

0,791 18,22

3,06 | 0,52 0,607 0,662

Nepaisant jvairiy kliaciy,

patenkinti ir tévai, ir pedagogai

ugdymo specialiojoje mokykloje
rezultatas bdna puikus — SUP turintys vaikai daug pasiekia,

3,03 | 0,57 0,594 0,651

Faktoriaus vidutinis jvertis:

2,99

Auksciausi jverciai uzfiksuoti kategorijoje
vaiko  poreikius  tenkinantis = ugdymas
(M =3,32). Didzioji dauguma apklaustyjy mano,
kad specialiojoje mokykloje SUP turintys
mokiniai gauna intensyvig, jy poreikius
atitinkanCig specialisty pagalbg (M = 3,40), nes
specialiosios mokyklos teikia kokybiskga, SUP
turin€iy mokiniy poreikius atitinkantj ugdyma, nes
turi sukaupusios daug patirties ir didaktinés
medZiagos,  jvairios  ugdomosios  jrangos
(M=339). Dazna mokytojy pozicija -
specialiosiose mokyklose Siy mokiniy poreikiai
tenkinami geriau ir visapusiskiau (M =3,30), o
vaikai jauCiasi saugls, niekas jy neatstumia,
neuzgaulioja, neskriaudzia (M = 3,21).

Efektyvus valdymas ir pagalba
pasirengiant profesijai (M =3,19) - Kkitas
nurodomas specialiosios mokyklos privalumas.
Apklaustieji akcentavo specialiyjy mokykly
vadovy domejimasi SUP turinCiy mokiniy ir juos
ugdanciy pedagogy problemomis (M =3,23) ir
SUP vaiky ugdymo kokybés siekj (M = 3,26).
Pedagogai mano, jog efektyvus valdymas ir siekis,
kad SUP vaiky mokymas atitikty jy potencialias
galimybes (M = 3,22), leidZia specialiojo ugdymo
jstaigose sudaryti palankias sglygos mokiniams
joyti darbiniy jgadziy (M =3,15) ir pasirengti
mokytis profesijos (M = 3,16).

Daugeliui apklaustyjy vaiko ugdymas(is)
specialiojoje  mokykloje asocijuojasi su gerais
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ugdymosi rezultatais ir susijes su pasitenkinimu
ugdymu (M = 2,99). Dauguma mano, kad vaiko
ugdymas(is)  specialiojoje  mokykloje lemia
sékminga SUP turinciy vaiky socialing integracija
(M =2,75). Didelé dalis apklaustyjy pritaria
teiginiui, kad SUP turintys vaikai plétoja
socialinius jguadzius ir specialiojoje mokykloje,
nes organizuojamos isSvykos j jvairias nataralias
aplinkas (M = 3,10), iSrySkinamas  téwvy
pasitenkinimas SUP turinCiy vaiky ugdymu
specialiojoje mokykloje (M =3,06). Taip pat
didZioji dalis mokytojy mano, kad nepaisant
jvairiy klia€iy, ugdymo specialiojoje mokykloje
rezultatas buna puikus — SUP turintys vaikai daug
pasiekia, patenkinti ir tévai, ir pedagogai
(M =3,03).

Ugdymo namuose ypatumai. Ugdyma
namuose, kaip geriausig forma ugdyti labai
dideliy specialiyjy ugdymosi poreikiy turin€ius
vaikus, nurodé 27,1 % dalyvavusiyjy apklausoje.
Tik labai nedaug (1,3 %) respondenty pritaré Sios
formos taikymui esant mazesniems specialiesiems
ugdymosi poreikiams.

Atlikus skalés, susijusios su mokinio
ugdymu(si) namuose, teiginiy faktorine analize,
atskleistos Sios apibendrinamosios kategorijos:
tinkamumas vaikams, turintiems elgesio ir
emocijy bei autizmo spektro sutrikimy (M = 2,72);
lankstumas ir laikinumas (M =3,13) ir taikymas
iSimtiniais atvejais (M =3,29) (zr. 4 lentele).
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4 lentelé
Ugdymo namuose ypatumai: faktorinés analizés rezultatai
<
Testo ii-lr;ez?io & Faktoriaus
Pirminiai teiginiai M | SD | Zingsnio | . gsnio | 8 5 | aprasomoji
svoris, L | S<irtamoi i o sklaida, %
’ geba, r/itt (@) ’
Tinkamumas vaikams, turintiems elgesio ir emocijy bei autizmo spektro sutrikimy
Ugdy_mas namuose itin tinkamas mokiniams, turintiems elgesio ir 290 | 0,75 0,800 0,604
emocijy sutrikimy
Ugdymas namuose itin tinkamas mokiniams, turintiems autizmo 295 | 0,75 0,719 0,538 0,704 2181
spektro sutrikimy
Ugdqus'nar_nuose - EU!kI SUP_turln_(:l_q mok_lr_uq u_gdym(_) forma ir 230 | 077 0,549 0,429
turéty bati taikoma dazniau, net ir ne itin sudétingais atvejais
Faktoriaus vidutinis jvertis: | 2,72
Lankstumas ir laikinumas
Toks ugdymas tl_m bati organizuojamas lanksciai, derinant su 318 | 050 0,645 0,392
ugdymu mokykloje, tada galima tikeétis neblogy rezultaty 0561 1234
Ugd_ymas namuose tu_retq bati skiriamas laikinai, nes vaikams 3,08 | 056 0,595 0,392
reikia bendraamziy aplinkos
Faktoriaus vidutinis jvertis: | 3,13
Taikymas iSimtiniais atvejais
Ulgdymas namuose ta_lkomas,_ kai moklnys turi labai dideliy SUP ir 343 | 0,60 0,530 0,269
dél savo buklés negali mokytis mokykloje
Si forma gali bati taikoma tik itin retais ir id§imtiniais atvejais, nes 0,414 9,97
ugdymas namuose visiSkai izoliuoja SUP ugdytinj nuo mokyklos, | 3,15 | 0,76 0,491 0,269
,Uzdaro“ siaurame Seimos rate
Faktoriaus vidutinis jvertis: | 3,29

Si ugdymosi forma nesulauké pedagogy
didelio pritarimo ir iS esmés yra vertinama kaip
galima taikyti tik iSimtiniais atvejais (M = 3,29):
kai mokinys turi labai dideliy SUP ir dél savo
baklés negali mokytis mokykloje (M = 3,43) ir itin
retais ir iSimtiniais atvejais, nes ugdymas
namuose visiSkai izoliuoja SUP ugdytinj nuo
mokyklos, ,,uzdaro* siaurame Seimos rate
(M =3,15). Jei Si forma taikoma, pedagogai
mano, kad svarbu lankstumas ir laikinumas
(M =3,13): toks ugdymas  turi bati
organizuojamas lanksCiai, derinant su ugdymu
mokykloje, tada galima tikétis neblogy rezultaty
(M =3,18); ugdymas namuose turéty bdati
skiriamas laikinai, nes vaikams reikia
bendraamziy aplinkos (M = 3,08). Tinkamumas
vaikams, turintiems elgesio ir emocijy bei
autizmo spektro sutrikimy (M =2,72)
iSrySkéjo kaip dar viena pedagogy nuomone
vienijanti kategorija. Kaip itin tinkamg forma
mokiniams, turintiems autizmo spektro sutrikimy
(M =2,95), ir mokiniams, turintiems elgesio ir
emocijy sutrikimy (M =2,90), nurodé daugiau
kaip pusé pedagogy. Nepaisant to, didesné dalis
mokytojy nepritaré teiginiui, kad ugdymas
namuose — puiki SUP turinCiy mokiniy ugdymo
forma ir turéty bati taikoma dazniau, net ir ne itin
sudétingais atvejais (M = 2,30).

Autizmo spektro ir elgesio ir(ar)
emocijy sutrikimy turinCiy vaiky ugdymo
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ypatumai. Vertinant pedagogy poziarj j vaiky,
turinciy elgesio ir(ar) emocijy sutrikimy, ugdymo
galimybes buvo sudaryta atskira anketos dalis.
PaaisSkéjo, kad net 77 % (N = 1173) dalyvavusiy
apklausoje pedagogy nurodé, kad jiems yra teke
ugdyti mokiniy, turinCiy elgesio ir (ar) emocijy
sutrikimy (Kiti 23 % arba neatsaké, arba nurodg,
jog neteko ugdyti tokiy vaiky). Sie duomenys
priestaringi, nes pagal oficialig statistika (SMM
pateikiamose duomeny bazeése) vaiky, turinCiy
elgesio ir(ar) emocijy sutrikimy, skai€ius
mokyklose labai maZzas — sudaro tik 1,6 % visy
vaiky, turinCiy SUP.

Dauguma apklausoje dalyvavusiy
pedagogy mano, kad vaikai, turintys elgesio ir (ar)
emocijy sutrikimy, turety bati ugdomi atskirose
arba pusiau atskirose aplinkose: 39,5 % nurodé,
kad geriausiai tokiems vaikams bdty ugdytis
specialiojoje mokykloje, kiti 27,7 % mano, kad
jiems geriausia ugdymosi vieta — namuose, 0
25,2 % bendrojo  lavinimo  mokyklos
specialiojoje klaséje. Tik vos 17 % apklaustyjy
kaip tinkamiausig elgesio ir(ar) emocijy sutrikimy
turinCiy vaiky ugdymo formg jvardijo visiSka
integracija / inkliuzija (visiSkos integracijos
forma).

Autizmo spektro sutrikimy turinCiy vaiky
ugdymo patirties turéjo 65 % (N =987) tyrime
dalyvavusiyjy pedagogy (kiti j klausima neatsaké
arba nurodé, kad tokios patirties neturi — 19,7 %
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(N = 243). Vertindami ugdymo formy tinkamuma
Sios grupés vaikams tyrimo dalyviai mano, kad
tinkamiausios visiSkai atskiro tipo ugdymosi
aplinkos — ugdymas specialiojoje mokykloje
(43 %) ir ugdymas namuose (38 %). Tik retais
atvejais pedagogai  rekomenduoty ugdymg
bendrojo lavinimo mokyklos specialiojoje klaséje
(16,8 %) ir itin retais atvejais — integruotg /
inkliuzinj ugdyma (visiSkos integracijos forma)
(6,4 %).

I8vados ir diskusija

Remiantis Specialiojo ugdymo jstatymu ir
realia ugdymosi praktika Salyje, mokiniai, turintys
specialiyjy ugdymosi poreikiy, gali bati ugdomi 4
formomis: visiSka integracija, daline integracija,
ugdymas specialiojo ugdymo jstaigoje ir (ar)
ugdymas namuose. Tyrimo metu nustatyta
pedagogy vertinimy jvairoveé skirtingy ugdymosi
modeliy, realizuojamy skirtingomis ugdymo
formomis, atzvilgiu. Didesniy SUP turinCiy
mokiniy ugdymas siejamas su specializuoto tipo
jstaigomis. Siekiama segreguoto tipo aplinkose
ugdyti vaikus, turin€ius elgesio ir (ar) emociniy
bei autizmo spektro sutrikimy. Jei galimybés
ugdyti specialiojo ugdymo jstaigoje néra, ieSkoma
kity segreguojanciy priemoniy — skiriamas moky-
mas namuose. Dauguma pedagogy ugdyma
namuose vertina kaip vieng iS tinkamy formy
ugdyti elgesio ir (ar) emocijy bei autizmo spektro
sutrikimy turinius vaikus, tokiu bddu juos
izoliuojant nuo jprasty aplinky ir apribojant
sgveikas su bendraamziais.

Tyrimo metu identifikuotos Sios ugdymo
modeliy socialinés ir edukacinés charakteristikos:
o Pedagogai visiSkos integracijos forma, kaip

paCig tinkamiausig, nurodo nedideliy
specialiyjy ugdymosi poreikiy turintiems
mokiniams, i$ dalies — vidutiniy specialiyjy
ugdymosi poreikiy turintiems mokiniams.
Nors mokiniams, turintiems specialiyjy
ugdymosi  poreikiy, taikant  visiskos
integracijos formg dominuoja inkliuzinio
ugdymo nuostatos, taCiau jos gana daznai
formalios, nes dalis pedagogy atsakomybe
uz S8iy idéjy realizavima perduoda
visuomenei (t.y. ,,mdsy visuomené dar
nepasirengusi*, .. keisti Visuomenes
nuostatas*).  Atskleista tendencija, jog
realizuojant  visiSkos  integracijos ir
inkliuzinio ugdymo idejas, grazus siekiai ir
modernigja ugdymo kryptj atspindintys
tikslai diverguoja su bendrojo lavinimo
mokyklos pasirengimu tenkinti mokiniy
specialiuosius  ugdymosi  poreikius ir
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uztikrinti
kokybe.
Sio ugdymo modelio privalumai yra
susije su socialinés integracijos ir inkliuzijos

visy besimokanCiyjy ugdymo

procesy eiga bei plétote bendrojo lavinimo
mokyklose. Sékmingo modelio realizavimo
resursas yra mokytojai, kaip pagrindiniai

specialiyjy ugdymosi poreikiy tenkintojai.

. Tyrimo dalyviy vertinimu tinkamiausia
mokiniams, turintiems vidutiniy ir dideliy
specialiyjy ugdymosi poreikiy, yra dalinés
integracijos forma. Tai aiSkinama tuo, kad
bendrojo lavinimo mokyklos specialiosiose
klasése  skiriama  pakankamai  laiko
individualiai pagalbai SUP turinCiam vaikui
pamokos metu, mokiniai gauna intensyvia,
jy poreikius atitinkancCig specialigja pagalbg
ir kartu turi galimybe bati lygiaverciais
bendrojo lavinimo mokyklos bendruomenés

nariais.
o Tyrimo dalyviy vertinimu, daliné integracija
steigiant  specialigsias klases bendrojo

lavinimo mokyklose yra geriausia iSeitis,
kai visiSkos integracijos atveju mokykla
negali uztikrinti vaiko poreikius
atitinkancios pagalbos. Sio ugdymo modelio
charakteristikos, lyginant su kitais ugdymo
modeliais ir formomis, yra susijusios su
geresniu ikiprofesiniu ir darbiniu ugdymu
bei tinkamu SUP tenkinimo, pedagoginés ir
specialiosios pedagoginés pagalbos teikimo
koordinavimu.  TaCiau ugdant vaikus
bendrojo lavinimo mokyklos specialiojoje
klaséje nepakanka savaiminio buvimo
bendrojo lavinimo mokyklos dalimi siekiant
socialinés integracijos tiksly. Nepaisant
jvardijamy privalumy, dalis pedagogy
abejoja mokiniy ugdymo pagal tokig forma
sekmingumu. Inkliuzinio ugdymo
koncepcijos Salininkai Sig forma vertina
kaip  segreguojanCig ir neatitinkancig
inkliuzinio ugdymo idéjos.

. Ugdyma(si) specialiojoje mokykloje, kaip
tinkamiausig formga, pedagogai daZniausiai
nurodé tais atvejais, kai nustatomi labai
dideli arba dideli specialieji ugdymosi
poreikiai. Nurodomi tokie specialiosios
mokyklos privalumai kaip galimybé teikti
jvairiapusisSka pagalbg ir mokinio poreikius
atitinkantj ugdyma (yra metodiné bazé,
patyre specialistai, saugi aplinka) bei
orientacija j profesinj rengimg ir socialiniy
joudziy ugdyma. Specialiojoje mokykloje
mokytojo teikiamos pagalbos privalumai tai
pat yra: ugdymo individualizavimas, vaiko
poreikiy  tenkinimas, atsizvelgiant |
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specialisty rekomendacijas, rysiy
palaikymas su tévais ir kitais pagalbg
teikianCiais specialistais derinant ugdymo
tikslus ir turinj.

o Nors ugdymas specialiojoje mokykloje
pripazjstamas kaip veiksminga forma, kita
vertus, orientacija vien tik j ugdymo
atskirose aplinkose privalumus, nejzvelgiant
ribotumy, liudija apie daugumos pedagogy
latentines neigiamas nuostatas integruoto
ugdymo atzvilgiu.

o KontroversiSkiausiai yra vertinama ugdymo
namuose forma. Ji traktuojama kaip tam
tikra izoliacija ir atskirtis, taiau, Kkita
vertus, pripazjstama kaip reikalinga ir
savalaike iSimtiniais atvejais ir taikytina itin
lanksciai, uZtikrinant mokiniui galimybe bet
kada jsitraukti | bendras veiklas su
bendraamZiais pamoky metu. Atskleista, jog
ugdymas namuose laikomas tinkamiausia
ugdymo(si) forma vaikams, turintiems
dideliy ir labai dideliy SUP, o kitais atvejais
gali bati taikomas tik idimtinai. Si forma
néra vertinama kaip gera, taCiau tyrimo
dalyviai jos visiSkai atsisakyti nesidlo.
Dauguma pedagogy ugdymag namuose
vertina kaip vieng i$ tinkamy formy ugdyti
elgesio ir (ar) emocijy bei autizmo spektro
sutrikimy turinCius vaikus, tokiu bldu juos
izoliuojant nuo jprasty aplinky ir apribojant
saveikas su bendraamZziais. Kaip esminis
ugdymo namuose privalumas nurodoma tai,
jog taikant Sig ugdymo forma yra galimybeé
teikti vaikui reikalingg individualig pagalba.

Lyginant su ankstesniais pedagogy
nuomoniy tyrimais Lietuvoje (Ambrukaitis,

Ruskus, 2002; Milteniené, 2005, 2006; Ruskus,

2000; kt.), pastebima pozityviy pokyciy vertinant

pedagogy vaidmenj ir specialiyjy ugdymosi

poreikiy turiniy vaiky ugdymasi bendrojo
lavinimo mokyklose. Siuo tyrimu nustatyta, jog

Lietuvos bendrojo lavinimo mokykly pedagogai,

ypac pradiniy klasiy, prisiima didesne atsakomybe

uz specialiyjy ugdymosi poreikiy turin€iy vaiky

ugdymg ir pripazjsta inkliuzinio ugdymo
privalumus. TaCiau orientacija j dalinés
integracijos forma ir ugdyma specialiojoje

mokykloje arba namuose (kai kada net nedideliy
specialiyjy ugdymaosi poreikiy atvejais arba esant
elgesio ir (ar) emocijy sutrikimams), tg pateisinant
mokyklos  nepasirengimu  tenkinti  mokiniy
specialiuosius poreikius, liudija apie prieSinimasi
inkliuziniam ugdymui praktikoje.

Empiridkai identifikuoti ugdymo modeliy
pozymiai labiau badingi integruotam, bet ne
inkliuziniam  ugdymui. Pedagogy  siekis
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diferencijuoti  ugdymo  prieinamumg pagal
specialiyjy poreikiy dydj, t. y. pagal tai, kiek pats
ugdytinis gali prisitaikyti prie bendrojo lavinimo
mokyklos (ir ugdymosi aplinkos), liudija apie
menkus sisteminius-institucinius pokycius
mokykloje. Segreguoto tipo ugdymo modeliy
(specialioji  mokykla, ugdymas namuose)
pripazinimas paciais efektyviausiais dabartinémis
salygomis rodo kai kurias negatyvias pedagogy
nuostatas j inkliuzinj ugdyma. Akivaizdu, kad
inkliuzinio ugdymo  apraiSkos, kai tiek
individualiu, tiek instituciniu lygiu siekiama
uztikrinti aukStos kokybés ugdymg kiekvienam,
yra tik sékmingos patirties epizodai mokykly
praktikoje. Siekiant pereiti nuo integracijos link
inkliuzijos nepakanka pakeisti sgvokas ar tam
tikras politines nuostatas, bdtina keisti ugdymo
praktika identifikuojant ir skleidZiant geraja
pedagogy patirtj, kuriant inkliuzine Kklase,
inkliuzine mokykla, inkliuzine visuomene.
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This research sought the opinions and experiences, of pedagogues and specialists (N = 1518),
who provide pedagogical and special pedagogical support to children who have special needs, and
was carried out with the intention to reveal educational models appropriate to students with special

educational needs in Lithuania.

The article presents the results of a survey of the practice of such pedagogues’, and reveals the
social and educational characteristics of different educational models, implemented through different
forms of education (total integration/inclusion, partial integration, education at special school and

home education).
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Introduction

The strategic focus of education in
Lithuania (2003-2013) highlights the supportive
role of education to the Lithuanian state and so-
ciety to seek for strategic goals, one of which is —
to reduce social exclusion i. e. to develop societal
cohesion. The aim is to ensure access to
education, continuity for ongoing education and
social justice. This should provide equal
opportunities for studies, setting up a system of
family pedagogical awareness and consultancy,
providing purposeful pedagogical and cultural
support to all families considered to be at social
risk. This should ensure the raising of children in
conditions that ensure socially fair learning and
studying conditions, when all the special needs
children and young people have the right to study
at all types of schools in favourable education
environments in both formal and informal
education up to 2012. After the restoration of the
independence of Lithuania, a new system of
education was devised in which the best
opportunities for an efficient education system
was sought. This system was to involve a multi-
track educational system for children of different
abilities and needs. This system offers a variety of
different forms of education and alternative
institutions for the education of special needs
learners (Aidukiene, Labiniené, 2003). The
Republic of Lithaunia regulates the structure of
mainstream  education and special needs
education, through the law and organises special
needs provision from early childhood to
adulthood. The Education Amendment Act of
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(2011) and other legal acts, specify the activity of
different level institutions in meeting the special
educational needs of the learners'. These
documents highlight such educational principles
as equal opportunities (the individuals with
special educational needs are provided with
exactly the same conditions as the rest of society)
This means education availability (conditions are
provided for full or partial integration or at a
special school. The school environment is
adapted, providing  psychological, special
pedagogical and special support, by providing
compensatory technology and special educational
learning materials), and through integration ( self-
education of special needs individuals and
education together with other members of the
local community and equal participation in life)
etc. Integration is understood in two ways within
the system of education of Lithuania — as a
principle of special education, regulated by law,
and as one of the main forms of educational
organisation. The Law on Education of the
Republic of Lithuania refers to three forms of
education — total integration, partial integration
and education at a special school. Home education
is intended only in exceptional cases where there
are health or socialization disorders, that would
prevent the student from studying at a school. The

! Law on special education of the Republic of Lithuania
1998; law on education of the Republic of Lithuania 2007;
Order of estimate of individual‘s special educational needs,
2000; The order of determination of disorder and its degree
of special need individuals and their inclusion into SEN
group, 2002; The description of order and criteria in
determining the level of disability, 2005.
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request for education at home is submitted by the
health care institution to which the student is
enrolled. Under the Order of Home Teaching
(2000), home education is organised by the school
at which the student is enroled. The student, who
is assigned teaching at home, formally belongs to
the school and s/he may attend some lessons at
school, and participate in after school activities,
class and school festivals. However it has to be
stated that teaching at home has some striking
features of segregation. The type of education
selected depends on the learner’s special
educational needs (SEN) - slight, moderate,
severe and very significant. Following the law
these are estimated by the school special
education boards (SEB) or by specialists of the
pedagogical psychological service (PPS). The
categorisation focuses not only on development
disorders, but also on the special educational
needs determined by them. The form of education
must be relevant and effective in meeting the
educational needs of the child.

Over several decades special education
paradigms and legal attitudes towards education
have changed in the EU and other countries.
These changes have also taken place in Lithuania.
On the 17" of March 2011 the Seimas of the
Lithuanian Republic confirmed a new law on
education, including the design of new strategies,
which is going to be confirmed in 2012. The
UNESCO recommendations are taken into
account when planning the priority aspects of
educational development and strategic goals. They
encourage education policy designers from
different countries, to specify inclusive education
as the priority goal of education (UNESCO,
2009a). Inclusive education aims to ensure the
availability of appropriate education to every
child, young person and adult and encourages
equal opportunities. Inclusive education is a non-
stop process, the main goal of which is to ensure
gualitative education for all the members of
society, by accepting and respecting variety,
taking into account every individual’s abilities
and needs, avoiding any discrimination
(UNESCO, 2009b ).

The attitude of inclusive education
dominates in all European countries (Avramidis,
Bayliss, Burden, 2000. Meijer, 2003. European
Agency for Development in Special Needs
Education, 2009; Thomas, Vaughan, 2010); where
the process of inclusive education has been
developed. Ainscow, Booth, Dyson (2006) claim
that inclusion is related to the reduction of
students’ exclusion by applying the content of
education more efficiently, changing the school
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culture and ensuring more active participation in
the life of the school community. It is emphasized,
that inclusion is a non-stop process of change and
improvement in schools, always striving for a
level of perfection.

Every year the number of students with
SEN has been decreasing in special education
institutions in Lithuania as larger numbers of
these students are integrated into mainstream
schools: A total number of 440378 students
attended schools in Lithuania in 2009-2010.
50737 (11.6 %) of which were school aged
children with SEN? The tendency to educate SEN
students in mainstream schools with other peers is
related to integration, inclusive education. The
conception of inclusive education is not used in
legal documents, but it is easy to identify the
priority direction as inclusive education, which is
implemented following the principles of equal
opportunities, equal rights, education availability,
justice and the quality and efficiency of education.

Pedagogues’ preparation for inclusive
education is the vital factor in ensuring the quality
and efficiency of education at schools with an
increasing variety of different students. The
success of inclusive education is largely related to
the accessibility of the resources and the
educator’s ability to differentiate and distribute
these resources to the students in the mainstream
school class. The teacher’s preparation
(knowledge, perception, abilities, approach) is
none the less important in trying to create
favourable relationship within the students.
Positive attitudes of the teacher are as important
as understanding how to create and encourage
students’ relations and interactions (Meijer, 2003).
The fact that human factors such as the teacher’s
attitudes and evaluation of barriers, appear to be
one of the most important for the development of
inclusion, are shown by research from different
countries (Ainscow, Sebba, 1996; Engelbrecht,
2006; Savolainen, 2009; Artiles and Dyson,
2005). A consideration of the process of inclusion
and integration in the research of specialist
attitudes in different countries (Moberg &
Savolainen, 2003; Avramidis & Norwich, 2002;
and other) show that the assessments of teachers
and other specialists towards the students with
SEN vary from negative to very positive. This is
determined not only by the type of the students’
disability but the education difficulties this
presents and the teacher’s preparation to meet the
learners’ SEN in the form of their qualifications,
competence and other factors.

2 With reference to the information provided by the Ministry
of Education and Science database SVIS.
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In trying to implement the attitudes of
inclusive education some research has been
carried out in Lithuania and other countries
(AliSauskiené, Milteniené, 2003; Milteniené,
2004; O’Callaghan, 2000; UNESCO, 2009a; and
other)®,* in order to analyse the structure of
collaboration, opportunities and other positive and
negative factors of education.

Problem questions: What practices and
models of education when meeting students’ SEN,
are applied in Lithuania? What are the socio-
educational characteristics of these educational
models? How do teachers and other specialists
providing special pedagogical support, assess
different educational strategies and their relevance
in order to meet the student’s special educational
need? What forms of education are the most
relevant for the students with behavioural and/or
emotional and autistic spectrum of disorders?

The aim of the research is to reveal the
specifics of the implementation of educational
models (practically implemented through separate
forms of education) in order to meet special
student needs; to identify the social and
educational characteristics, taking into account the
survey of Lithuanian teachers.

The object of the research is to ascertain
the nature of educational model implementation in
meeting students’ special needs in Lithuania and
the social and educational characteristics of these
models.

The objectives of the research:

1.  Reveal the practicalities of implementing
existing educational models for special
educational needs students in Lithuania,
through applying a pedagogical written

survey.
2. Reveal the social and educational
characteristics of educational models,

through a study of applying separate forms
of education (teaching at home, at special
school, special class of a mainstream school
and completely integrated/inclusive class).

3. Identify priority educational models for
students who have behavioural and/ or
emotional and autistic spectrum  of
disorders.

3 Alisauskas, A, Alisauskiené, S., Gerulaitis, D., Mielieng, R.,
Milteniené,L., (2010). Research on the variety of the forms of
education of special need individuals.Research report.
Siauliai University, The centre of special pedagogy an
psychology.

4 Alisauskieng, S., Alisauskas, A., Mielieng, R., Sapelyté, O.,
Milteniené, L., Gerlaitis, D. (2007). The level of
psychological, special pedagogical, and special support to
the students of mainstream schools.Research report.Siauliai
University. Ministry of Education and Science.
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The research sample

A respondent survey has been carried out
(not above 5% error) where the sample
represented 1518 pedagogues and specialists,
working in the area of pedagogical and special
pedagogical support provision. A random sample
was selected with which to undertake a
guantitative  research  methodology. Taking
advantage of the Ministry of Education and
Science ITC education management system
(2008/2009 data presented) all gymnasiums in
Lithuania, secondary, basic, youth and primary
schools, vocational institutions were entered in the
list. The survey population was also divided into
sets (according to the type (primary, basic,
secondary, etc.) and subdistricts). It was intended
to ensure that the number of respondents was
proportional to the size of the set and comprised
all the subdistricts of the country, thus ensuring a
representative sample. The sample was designed
following the formula of sample volume
determination (Kardelis, 2007).

2050 questionnaires were posted out and
1518 of them were returned (the return percentage
was very high — 91.17 %). The high response
level was determined by having a direct
relationship with schools in order to establish an
atmosphere of collaboration.

Pedagogues, specialists providing special
pedagogical ~ support, members of the
administration and SEB authorities representing

all types of education institutions (schools-
kindergartens,  primary, basic, secondary,
sanatorium schools, youth, special schools,

children socialization centres and gymnasiums)
took part in the survey. Respondent distribution
was according to the school type: secondary
(41.3%), primary (5.6%), basic (28.4 %),
gymnasium (9.8 %), special (7.8 %), school-
kindergarten (2.6 %), youth (1%), adult
secondary (0.1 %) and sanatorium (3.4 %). The
respondent distribution according to the place of
residence was: Vilnius, Kaunas, Kilaipéda,
Siauliai, Panevézys (31.8 %), other subdistrict
centre (4.8 %), district centre (18.6 %), town
(31.3%) and county (13.4%). The average
pedagogical work experience of the teachers and
specialists practitioners was 20.5 years. The
respondent distribution according to the gender
was: 1249 females (95.7 %), 56 males (4 %).

Methodology and the research instrument

The research instrument consisted of a
guantitative questionnaire (written and returned
response) with a theoretical analysis. The
guestionnaire aimed to find out how pedagogues
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and specialists providing special pedagogical
support, evaluate separate forms of education:
home education, special school, mainstream
school, special class and integrated/inclusive
education. Which forms of education they deem
are the most appropriate for the students who have
behavioural and / or emotional and autistic
spectrum disorders. The questionnaire reflected
not only the content of a variety of forms of
education, but the purposefulness of the support
provided its special features and methods.

Following the operationalisation of the
research object a structured survey was designed,
the content of which reflected specialists’ (special
pedagogue and speech therapist), teachers’
activity components, regulated by laws, and
methodological attitudes of empowerment theory.
The survey comprised 13 diagnostic blocks and
213 features.

Statistic data analysis was employed in
the research and the methods applied in order to
analyse the data were: descriptive statistics and
factor analysis, (the relevance of all 4 factors of
KMO scale to factor analysis is from 0.651 to
0.895. This shows that the data is relevant to
perform a factor analysis).

The results of the research

Taking into account that there are a large
number and variety of children with special
educational needs in Lithuania, the pedagogues’
attitude on relevance towards each of the four
forms was revealed, according to the amount of
the students’ special educational needs (relevance
to educate the children with slight, moderate,

severe and very significant special educational
needs), separating the educational requirements of
children suffering from autistic spectrum and
behavioural and/or emotional disorders. The
results enabled the identification of variety of
existing educational models and their social and
educational characteristics.

Educational requirements of total integration

According to the survey respondent
opinions the form of total integration is the most
appropriate for children with slight special
educational needs (this opinion was supported by
81.6 % respondents). Approximately half of all
the respondents thought that children who have
moderate special educational needs can learn
successfully  through integration too. The
respondents considered this form as inappropriate
for children who have severe and very significant
special educational needs.

The respondents were  questioned
according to a scale containing 21 variables
referring to student’s education at mainstream
school in a regular class (i.e. the form of total
integration). Having performed a factor analysis
of the scale, categories describing and
generalizing education in the form of total
integration were revealed (the scale of opinion
expression is from 1 to 4): mainstream school
preparation to satisfy children’s  special
educational needs (M = 2.50); social integration
and inclusion (M = 2.88) and teachers — the main
figures who satisfy special needs (M =2.97) (see
table 1).

Table 1
Education requirements of total integration: the results of factor analysis
Initial statements M SD L rfiitt g; Z%n; %
Mainstream school preparation to satisfy children’s special educational needs
Mainstream schools have favourable conditions for the students® 296 0.65 0690 | 0572
vocational training ) ' ' )
Mainstream schools have favourable conditions for the students
vocational skills 2.29 0.68 0.563 | 0.517
Despite different problems, the results of education at mainstream school
is excellent — SEN children achieve a lot, parents and teachers are | 2.38 0.66 0.485 | 0.483
satisfied 0.772
Teachers receive methodology, consultancy assistance, which enables 266 0.70 0477 | 0507 ‘
them to satisfy students’ special needs successfully ) ' ' )
School authorities look for resources and strive for better quality of SEN
satisfaction 2.77 0.62 0.419 0.480
Teachers are able to satisfy students® SEN 2.74 0.56 0.405 | 0.483
Teachers have sufficient special pedagogy and psychological knowledge 240 0.66 0398 | 0.414
about SEN student learning and behaviour requirements ) ' ' )
Factor average assessment : | 2.50
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Continuation of the table 1

Social integration and inclusion

Edgcat_lon at malnstream school determines successful SEN children’s 270 0.62 0618 | 0527
social integration
Parents of their classmates are happy that their children study together
with the SEN children 236 | 065 | 0517 | 0457
Students learn in various, different tolerating environment 3.17 0.51 0.490 | 0.461
Children with SEN have an opportunity to belong to the community of
different people and acquire overall experience 2.90 0.61 0.478 | 0.481 0.763 11.53
Students acquire social skills learning in an everyday natural 3.09 052 0408 | 0.439
environment
Parents are satisfied with the education of their SEN children at 288 0.49 0402 | 0483
mainstream school
School community is empathic, willingly help each other 2.87 0.59 0.381 | 0.459
Parents wish their SEN children to be educated at mainstream school 3.14 0.53 0.377 | 0.398
Factor average assessment : 2.88
Teachers are the main figures who satisfy special needs
'rll'gsccj:?ers individualise education, taking into account each student‘s 3.08 057 0643 | 0501
T_eachers feel _res_pqnsmlllty for each student, regardless of their 317 056 0543 | 0.481
differences and individual needs
School authorities are interested in the problems of SEN students and 294 0.60 0480 | 0.455
their teachers
Teachers learn team work 2.90 0.60 0.428 | 0.537
Teachers Workl_ng with SEN _chlldren mget challenges, acquire 286 0.69 0409 | 0509
invaluable experience, develop their competencies
SEN students get relevant support which satisfies their needs 2.86 0.60 0.398 | 0.465
Factor average assessment: 2.97

The highest evaluation is recorded under
the overall category teachers are the main
figures who satisfy special needs (factor average
assessment 2.97). The respondents mainly
approved of the statement, that the teachers
working at mainstream schools feel responsibility
for each student, regardless of their differences
and individual needs (M = 3.17). It is probable,
that because of this they individualise education,
regarding every student’s needs (M =3.08). The
statement which says that school authorities are
interested in the problems of SEN students and
their teachers (M =2.94), was also accepted
favourably, and this testifies to school authorities’
interest to provide relevant support. The majority
of the pedagogues think that teachers who work
with SEN children learn to work in a team
(M =2.90), and SEN students get relevant support
which satisfies their needs (M =2.86). The
greatest variety of opinions was noticed regarding
the statement teachers working with SEN children
meet challenges, acquire invaluable experience,
develop their competencies (SD =0.69), regard-
less of the different attitudes, the bigger part of the
respondents approve of this statement (M = 2.86).

Social integration and inclusion is an
acknowledged advantage of total integration
(M =2.88). The pedagogues who participated in
the survey approve of the approach, that the
learners studying through total integration learn in
various, different and tolerating environments
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(M = 3.17), students acquire social skills learning
in the everyday natural environment (M = 3.09),
children with SEN have an opportunity to belong
to the community of different people and acquire
overall experience (M =2.90); the school
community is empathic, willingly help each other
(M =2.87); Relatively there was the least
difference evaluating the statement parents are
satisfied with the education of their SEN children
at mainstream school” (M =2.88; SD =0.49).
The factor of parents’ appreciation of their child’s
education and the factor of their self-
determination is recognized: parents are satisfied
with the education of their SEN children at
mainstream school (M =3.14). The biggest
impediment, identified by the respondents was
parents dissatisfaction with the process of
integration in mainstream school as more than a
half of the respondents did not appreciate the
statement, that parents of their classmates are
happy that their children study together with the
SEN children (M = 2.36).

Preparation in mainstream schools to
meet students’ special educational needs
(M = 2.5) was looked at ambiguously and here the
biggest differences of opinion were recorded. The
statements comprising this factor were more often
disapproved. The vast majority of the respondents
had a negative approach towards the preparation
of mainstream schools in the provision of quality
and relevant pre-vocational and vocational
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education. In the majority of cases responses to
statements; mainstream schools have favourable
conditions for the students® vocational training
(M =2.26), mainstream schools have favourable
conditions for the students® vocational skills
(M = 2.29) were in the negative. More than half of
the respondents thought that teachers received
methodological training, and consultancy
assistance, which enables them to satisfy students’
special needs successfully (M = 2.66), and that the
school authorities looked for resources and strive
for better quality of SEN satisfaction (M =2.77).
Yet regardless of this the majority of all the
respondents did not approve of the statement, that
teachers have sufficient special pedagogy and
psychology knowledge in SEN student learning
and behavioural needs(M = 2.40). This highlights
the lack of preparation of pedagogical staff. Less
than a half of the respondents have the opinion
that despite different problems, the results of
education at mainstream school is excellent —
SEN children achieve a lot and parents and
teachers are satisfied (M = 2.38).

Education factors in partial integration

The majority of the pedagogues who
participated in the survey held the opinion that
partial integration is the best where there are
moderate (46 %) and severe (36 %) special educa-
tional needs. Eight percent of all respondents
indicated that the children, who have statements
of very significant special educational needs could
be educated in such a way too. The other 15 % of
the respondents were also likely to apply this form
of education to the children with slight special
educational needs. Taking into account the fact
that the process of education of children with
slight SEN is only being slightly changed and
there is not much need for support, such a position
can be interpreted as the aspiration to form classes
based on the principle of homogeneity, by elimi-
nating any differences and not tolerating them.

Having performed a factor analysis of the
scale, related with student’s education in a main-
stream school special class (i. e. in the form of
partial integration) such categories were revealed:
partial integration — an efficient form of education
(M =2.93); prevocational and vocational training
(M =2.53) and appropriate management / support
coordination (M = 2.81) (see table 2).

Table 2
Education peculiarities of partial integration: the results of factor analysis
Initial statements M | SD L r/itt il %
bach a
Partial integration — efficient form of education
Edqcat_lon at a mainstream §choo| special class determines the successful 275 | 0.60 | 0673 | 0.614
social integration of SEN children
Education of SEN students corresponds to their potential abilities 2.89 | 0.54 | 0.656 | 0.665
SEN students feel equal members of the school community , take part in
common events, make friends with children of different abilities 2.82 | 0.64 | 0.601 | 0.594
SEN students receive intensive special pedagogical support satisfying their 290 | 061 | 0588 | 0596
needs 0.850 | 23.94
Regardless of different problems, the result of education in the form of ' '
partial integration is excellent — students having SEN achieve a lot, parents | 2.64 | 0.61 | 0.569 | 0.581
and pedagogues are satisfied
Children with SEN develop their social skills in a different environment 282 | 0.53 | 0.565 | 0.573
Parent§ are satisfied with the education of SEN children in a special class in 288 | 053 | 0555 | 0562
the mainstream school
School community is empathic, willingly help each other 2.80 | 0.55 | 0.512 | 0.531
Factor average assessment: | 2.81
Prevocational and vocational education
!:avograble conditions are create_d for the students to acquire working skills 253 | 063 | 0852 | 0.703
in mainstream schools with special classes
Favourable conditions are created for the students to prepare for vocational
education in mainstream schools with special classes 2.52| 0.64 | 0.793 | 0.691 0.763 14.66
SEN children take an active part in after school activity (clubs, school 253 | 063 | 0386 | 0414
events)
Factor average assessment: | 2.53
Appropriate management/support coordination
School authorities are interested in the problems of SEN students and their 296 | 053 | 0862 | 0693
teachers
— - 0.818 12.22
School authorities look for the necessary resources and strive for better
. . - 2.89 | 0.57 | 0.718 | 0.693
quality of SEN satisfaction
Factor average assessment: | 2.93
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The highest assessment was recorded in
the generalizing category appropriate manage-
ment / support coordination (M =2.93). The
majority of the pedagogues’ approval of the fol-
lowing statements school authorities are inte-
rested in the problems of SEN students and their
teachers (M =2.96), school authorities look for
necesssary resources and strive for better quality
of SEN satisfaction (M = 2.89) in a sense expres-
sed the respondents’ favourable attitudes towards
the authorities, who found special classes in main-
stream schools and looked for the necessary
resources.

Partial integration as an efficient form
of education (M =2.81) was approved by the
majority of the survey respondents. More than a
half of those questioned thought that being
educated through partial integration SEN students
receive intensive special pedagogical support
satisfying their needs (M =2.90) and the edu-
cation of SEN students corresponds to their
potential abilities (M = 2.89). Pedagogues believ-
ed, that parents are satisfied with the education of
SEN children in special clasess of the mainstream
school (M = 2.88), and SEN students feel they are
equal members of the school community , take
part in common events, make friends with children
of different abilities (M =2.82), that the school
community is empathic, willingly help each other
(M =2.80), and that children with SEN develop
their social skills in different environments
(M = 2.82), The biggest difference in pedagogues’
opinions appeared regarding the statements
education in mainstream school special classes
determines the successful social integration of
SEN children (M = 2.75); regardless of different

problems, the result of education in the form of
partial integration is excellent — students suffering
from SEN achieve a lot, parents and pedagogues
are satisfied (M =2.64). This reflects an
ambiguous opinion regarding partial integration -
though this is thought to be extremely appropriate
and efficient for the education of children with
SEN, the respondents are unsure about the final
results of education.

An ambivalent position has been stated
when evaluating prevocational and vocational
education (M=253) of a child in partial
integration. Around a half of the pedagogues
approve and the same number of them disapprove
of the opinion that favourable conditions are
created for the students to acquire working skills
in mainstream schools with special classes
(M = 2.53); favourable conditions are created for
the students to prepare for vocational education
in mainstream schools with special classes
(M =252).

Education factors at special schools.
Education at special schools was indicated as the
most appropriate form of education where there
are very significant (70 %) or severe (58 %)
special educational needs. In rare cases segregated
education was also indicated for those with
moderate special educational needs and in very
rare cases for those with slight educational needs.

Having performed a factor analysis of the
scale, related with student’s education at special
school, these generalising categories have been
revealed: efficient management and support to
prepare for a profession (M = 2.99); education is
satisfying the child’s needs (M =3.32), satis-
faction with education (M = 3.19) (see table 3).

Table 3
Peculiarities of education in special school: the results of factor analysis
Initial statements M | SD L i | Sron %
bach a
Efficient management and assistance to prepare for profession
fe(;ré?]célrsauthorltles are interested in the problems of SEN students and their 323 | 048 | 0766 | 0.693
School authorities strive for better quality of SEN satisfaction 3.26 | 0.47 | 0.757 | 0.686
Special educational institutions create favourable conditions for the students to
acquire working skills 3.15 1 0.55 | 0.608 | 0.682 0.842 | 20.83
Special educatlor)al institutions create favourable conditions for the students to 316 | 056 | 0545 | 0.656
prepare for vocational education
Education of SEN students corresponds to their potential abilities 3.22 | 053 | 0.484 | 0.574
SEN children take an active part in after school activity (clubs, school events) 3.13 | 0.58 | 0.430 | 0.465
Factor average assessment: | 3.19
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Continuation of the table 3

Education satisfying children‘s needs

SEN students receive intensive specialist support satisfying their needs 3.40 | 0.53 | 0.786 | 0.808
Such children receive better and more comprehensive support in special schools | 3.30 | 0.60 | 0.758 | 0.772 | 0.880 | 19.09
Special schools provide quality, education corresponding SEN children needs 3.39 | 053 | 0.728 | 0.754
Children feel safe, nobody turns away from them, or bullies, abuses them. 321 0.62 | 0.592 | 0.650
Factor average assessment 3.32

Satisfaction with education
(I:Er(]jilljgfé:]on at special school determines the successful social integration of SEN 275 | 069 | 0773 | 0.673
SEN children develop their social skills at special school too, because trips to
the natural environment are being arranged 3101052 | 0.615 | 0.687 0.791 | 18.22
Parents are satisfied with the education of their SEN children 3.06 | 0.52 | 0.607 | 0.662
Regardless of different impediments the result of education at special school is
excellent — SEN children achieve a lot, parents and teachers are satisfied 3.03 | 057 | 0594 | 0.651

Factor average assessment: | 2.99

The highest assessment has been recorded
in the category education is satisfying the
children‘s needs (M = 3.32). The majority of the
respondents think that at special school SEN
students receive intensive specialist support
satisfying their needs (M =3.40), as special
schools provide quality, education is provided
corresponding to SEN children’s needs
(M =3.39). A common teachers’ position is that
such children receive better and more
comprehensive support in special schools
(M =3.30), and children feel safe, nobody turns
away from them, bullies or abuses them
(M =3.21).

Efficient management and assistance to
prepare for profession (M =3.19) is another
pointed advantage of a special school. Those
guestioned accentuated the authorities’ interest in
the problems of SEN students and their teachers
(M=3.23) and the aspiration for a quality
education for SEN children (M =3.26).
Pedagogues believed that efficient management
and aspiration to make the education of SEN
students corresponding to their potential abilities
(M =3.22) allow to create favourable conditions
for the students to acquire working skills
(M =3.15) and prepare for vocational education
(M =3.16).

For the majority of the respondents a
child‘s (self)education at a special school is
associated with good education results and related

124

to satisfaction with education (M =2.99). The
majority believed that learning at special school
determines successful social integration of SEN
children (M =2.75). A large number of those
questioned approved of the statement that SEN
children develop their social skills at special
school too, because trips to the natural
environment are being arranged (M =3.10),
highlighting the parents’ satisfaction with the
education of their SEN children in special school
(M =3.06). Most teachers think that regardless of
different impediments the result of education at
special school is excellent — SEN children achieve
a lot, parents and teachers are satisfied
(M =3.03).

Factors of home education. 27.1 % of
the respondents indicated home education as the
best form of education for the children with very
significant special educational needs. Only a small
percentage (1.3 %) of those questioned approved
of applying this form of education for moderate
special educational needs.

Having performed a factor analysis of the
scale, related with student’s education at home,
such generalising categories have been revealed:
suitability for the children, who have behavioural
and emotional and autistic spectrum disorders
(M =2.2); flexibility and temporality (M = 3.13)
and for application in exceptional cases
(M = 3.29) (see table 4).
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Table 4
Peculiarities of home education: the results of factor analysis
Initial statements M SD L r/itt s %
bach a
Suitability for the children, who have behavioural and emotional and autistic spectrum of disorders
Home edU(_:atlon is espeC|_aIIy sqltable for the children who 290 075 0.800 0.604
have behavioural and emotional disorders
Home education is especially suitable for the children who
have autistic spectrum of disorders 2.95 0.75 0.719 0.538 0.704 21.81
Home education is an excellent form of education for SEN
children and should be applied more often, even in not very | 2.30 0.77 0.549 0.429
complex cases
Factor average assessment: 2.72
Flexibility and temporality
Such e_ducatlon should be organised flexibly, combmlng it with 318 050 0.645 0392
education at school, only then you can expect fair results
- - - 0.561 12.34
Home education should be intended temporarily because
. h . 3.08 0.56 0.595 0.392
children need the environment of their peers
Factor average assessment: 3.13
Application in exceptional cases
Home education is intended for a student with very significant
SEN who cannot learn at school due to his/her condition 3.43 0.60 0.530 0.269
This form can be applied only in very rare and exceptional 0.414 9.97
cases, as home education isolates the SEN learner from school 3.15 0.76 0.491 0.269
and “imprisons* him/her in a narrow family circle
Factor average assessment: 3.29

This form of education did not gain much
acceptance and essentially is evaluated as the
form to be applied only in exceptional cases
(M =3.29): when a student has very significant
SEN and cannot learn at school due to his/her
condition (M =3.43) and only in very rare and
exceptional cases, as home education isolates the
SEN learner from school and “‘imprisons”
him/her in a narrow family circle (M = 3.15). If
this form is being applied, the pedagogues think,
that flexibility and temporality (M = 3.13) is of
importance: such education should be organized
flexibly, combining it with education at school,
only then you can expect fair results (M = 3.18);
home education should be intended temporarily
because children need the environment of their
peers (M =3.08). Suitability for the children,
who have behavioural and emotional and
autistic ~ spectrum  disorders (M =2.72)
distinguished as the category uniting the teachers’
attitude. Home education is especially suitable for
the children who have autistic spectrum disorders
(M =2.95) and home education is especially
suitable for the children who have behavioural
and emotional disorders (M = 2.90) were pointed
out by more than a half of all the pedagogues as
an especially appropriate form. However, despite
this, A larger number of teachers did not approve
of the statement home education is an excellent
form of education for SEN children and should be

125

applied more often, even where the SEN is not
very complex (M = 2.30).

Educational factors of children with autistic
spectrum and behavioural and/ or emotional
disorders

A separate part of the questionnaire was
designed to evaluate the pedagogues’ attitude
towards the educational opportunities for children
with behavioural and/ or emotional disorders,. It
emerged that 77 % (N = 1173) of the respondents
had an opportunity to educate students with
behavioural and/or emotional disorders (the other
23 % of the respondents either did not answer or
stated that they had not had students with such
disorders). This data is contradictory, because
regarding official statistics (SMM released
database) the number of children at schools with
behavioural and/or emotional disorders is very
small — the number accounts for 1.6 % of all the
children having SEN.

A majority of the survey participants
thought, that a child with behavioural and/or
emotional disorders ought to be educated in a
separate or half- separate environment: 39.5 %
indicated that the best institution of education for
these children could be special schools, another
27.7 % think that the best way is home education,
and 25.2% indicated a special class of a
mainstream school. Only 17 % of all the
respondents identified total integration/inclusion
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(the form of total integration) for children with
behavioural and/or emotional disorders.

Those with experience of educating
children with autistic spectrum disorders were
65 % (N =987) of all the questioned pedagogues
(other respondents either did not answer or stated
having not had such experience — 19.7 %
(N =243)). Assessing the appropriateness of
educational forms for that group of children the
participants of the research considered it to be
through a separate type of educational
environment - education at special school (43 %)
and home education (38 %). Only in rare cases
would the pedagogues recommend education in a
special class at a mainstream school (16.8 %), and
in exceptional cases — integrated/inclusive (form
of total integration) education (6.4 %).

Conclusions and discussion

Making references to the law on special
education in the Republic of Lithuania and
following the realistic education practice in the
country, we can state that the students with special
educational needs can be offered 4 modes of
education: total integration, partial integration,
education at a special educational institution
and/or home education. The research revealed a
variety of pedagogue’s evaluations towards
different educational models, within different
forms of education. The education of students
with more severe SEN are associated with special
types of institutions. Children with behavioural
and/or emotional disorders are seem to be better
educated in segregated school environments. If
education in special educational institutions is not
possible, other segregated forms such as home
education are sought. The majority of pedagogues
consider home education to be one of the
appropriate forms of education for children with
behavioural and/or emotional and autistic
spectrum disorders, thus isolating them from
normal children’s environments and restricting
their interaction with peers.

The following social and educational
characteristics of educational models were
identified in the research:

o Pedagogues identify the mode of total
integration as the most appropriate, for
children with slight special educational
needs, and a mode of partial integration, for
children with moderate special educational
needs. Although attitudes of inclusive
education dominate the application of total
integration for learners with special
educational needs, they are often more a
formality than a reality, as some
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pedagogues have ideas where they transfer
responsibility to society (i.e. “our society is
not ready yet”, “change society attitudes”).
It was revealed that there is a tendency to
realise the ideas of total integration and
inclusive education, of fulfilling high
aspirations and objectives that reflect the
modern direction of education being
divergent  from  mainstream  school
preparedness in order to satisfy special
educational needs and ensure the
educational quality received by all the
learners.

The advantages of this model of education
are related to the processes and development of
social integration and inclusion in mainstream
schools. The main resource of successful
implementation of the model is teachers as the
main satisfiers of special educational needs.

. Regarding the survey participants’ attitudes,
the most appropriate form for the children
with  moderate and severe special
educational needs is the form of partial
integration. This is explained by the fact
that sufficient time is allocated for SEN
children’s individual assistance during the
lesson in a special class of a mainstream
school. Here students receive both intensive
special support corresponding to their needs
and opportunities to be an equal community
member of a mainstream school.

According to the attitudes of the
respondents, the most appropriate form of
education for partial integration is to institute
special classes in mainstream schools, when in the
case of total integration a school cannot ensure
that the child’s needs will be met. Characteristics
of such a model of education, in comparison with
other models and forms of education, are related
to better prevocational and vocational education
and appropriate coordination of meeting SEN,
pedagogical and special pedagogical support
provision. However, educating children in a
special class in a mainstream school, is not
enough to achieve the objectives of social
integration. Regardless of the advantages
mentioned, some of the pedagogues have doubts
about whether children receive a successful
education using this method. The supporters of the
concept of inclusive education see partial
integration as segregating and contradict the idea
of inclusive education.

. Where special schools are the most
appropriate form of education, was found
when severe or very significant special
educational needs are diagnosed. The
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advantages of special schools are that they
can provide all-round assistance and
education meeting the learner’s needs (there
is a methodological basis, experienced
specialists and a safe environment) and
focusing on vocational training and the
development of social skills. There are
advantages for teacher’s who provide
support in special school too: the
individualisation of education, meeting of
the child’s needs, taking into account
specialists’ recommendations, contacts with
parents and other specialists providing
support, coordinating the objectives and the
content of education.

Though education in special schools is
acknowledged as an efficient form, there is a
tendency to focus only on the advantages of
education in a segregated environment. This
means they do not visualise the limitations in an
integrated world. This attitude by the majority of
the pedagogues’ testifies to a latent negative
attitudes towards integrated education.

o The most controversial issue is the
evaluation of home education. It is
considered as some sense of isolation and
exclusion, but on the other hand, it is
acknowledged as necessary and timely in
exceptional cases and to be applied
especially  flexibly, ensuring  some
integration possibilities for the student with
peers at school. The research has revealed
that home education is considered to be the
most appropriate for children with severe
and very significant SEN, and in other cases
it should be applied only exceptionally. This
is not to be considered good for less
disabled children but the participants of the
research did not consider it should be
refused in every case. The majority of
pedagogues consider home education as one
of the appropriate forms of education of
children with behavioural and/or emotional
and autistic spectrum disorders, thus
isolating them from the regular school
environment and limiting their interaction
with peers. The main advantage of home
education is the possibility of individual
support provision for the child.
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In comparison with previous research of
pedagogues’ attitudes in Lithuania (Ambrukaitis,
Ruskus, 2002; Miltenieng, 2005. 2006; Ruskus,
2000; and other), a positive approach that
evaluates the role of the pedagogue and the
education of children having special educational
needs in mainstream schools, has been noted. This
research identifies that pedagogues in mainstream
schools in Lithuania, especially primary classes,
take more responsibility for the education of
children with special needs and acknowledge the
advantages of inclusive education. However, the
focus on partial integration and education in
special schools or at home (sometimes even in the
cases of slight special educational needs or
behavioural and/ or emotional disorders) that is
justified on the grounds of the school’s lack of
preparedness to satisfy learners’ special needs,
testifies to the resistance to inclusive education in
practice. Empirically identified features of
educational models more characteristic favour
integrated but not inclusive education.
Pedagogues’ aspirations to differentiate the
availability of education following the extent of
the special need i.e. according to how the learner
him/herself is able to adapt to mainstream school
(and the educational environment) testifies to poor
systemic-institutional adaptations in the school.
The acknowledgement of segregated models
(special school, home education) as the most
efficient in the present conditions show some
negative attitudes of teachers towards inclusive
education. It is obvious that occurrences of
inclusive education, when at both individual and
institutional levels seek to ensure a quality
education for everyone, and show episodes of
successful  practical experiences at school.
Considering the underlying intention to move
from integration to inclusion it is insufficient
merely to change the term or political attitudes. It
is imperative to change the practice of education

by identifying and disseminating good
pedagogical experiences initiating inclusive
classes, inclusive schools, and an inclusive
society.
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