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Anotacija

Straipsnyje analizuojama vidurinés mokyklos
9-12 kl. (gimnazijos klasiy) mokiniy savarankisko
mokymosi ir pedagoginés pagalbos, pasitelkiant nuo-
tolinio ir elektroninio mokymo(-si) elementus, patirtis,
identifikuojamos problemos ir ju sprendimo galimy-
bés. Tyrimas gristas dermés strategija, pirmenybe tei-
kiant kokybiniam tyrimui, kuris ir pristatomas Siame
straipsnyje. Tyrimo rezultatai padés plétoti socialiai
teisinga, visiems prieinama Svietimo sistema, sudaran-
Cia salygas visa gyvenima mokytis ir gauti savalaike
ir kokybiska pedagoging pagalba savarankisko moky-
mosi procese kiekvienam, nepaisant gyvenamosios
vietos, amziaus ir sveikatos buklés.

Pagrindiniai Zodziai: savarankiskas mokymasis,
mokymosi kokybé, viduriné mokykla, nuotolinis moky-
masis.

Ivadas

Pastaruoju metu vis daugiau démesio skiriama sa-
varankiSkam mokymuisi, gebéjimui mokytis, Sio ge-
béjimo ugdymui, specialisty paramai savarankiskai
mokantis uztikrinti. Si tendencija $vietime sicjama
su visuomenés tapsmu globalia informacine ir Ziniy
visuomene (Jarockyté, 2003; Glosniené, 2005). Ge-
béjimas susirasti informacija, kritiSkai ja vertinti tapo
svarbesnis nei fakty zinojimas (Herring, 1998; Dagiené
ir kt., 2002; Sileikiené, 2004). Bendrojo lavinimo mo-
kyklos mokiniy mokymas postmodernioje visuomeneé-
je suprantamas kaip mokymas visy pirma susikalbéti,
suprasti nagrinéjamg medziaga kritiSkai, reflektuoti.
Pasauli kiekvienas patiria ir jo pazinimg konstruoja
skirtingai, todél beprasmiska mokomuyjy dalyky turini
reiksti zodziu, reikia ugdyti moksleiviy kritinj arba ref-
leksyvy mastyma. Tai aukStesnio lygmens mastymas,

ANALYSIS OF SECONDARY
SCHOOL STUDENTS’ AUTONO-
MOUS LEARNING EXPERIENCE
IN THE CONTEXT OF DISTANCE
LEARNING AND E-LEARNING
NEED

Abstract

The article analyzes experience of 9-12 form
students’ (of 1-4 gymnasium forms) autonomous
learning and pedagogical support, assisted by distance
and electronic teaching/learning elements, identifies
problems and their solution possibilities. The research
is based on coherence strategy, prioritizing qualitative
research. This article presents qualitative research
results based on analysis. Research results will help
to develop socially fair system of education that is
available to everyone and creates lifelong learning
conditions for everyone, independent of the residential
place, age and state of health.

Key words: autonomous learning, quality of
learning, comprehensive school, distance learning.

Introduction

Currently increasingly more attention is paid for
ensuring autonomous learning, the ability to learn,
development of this ability, ensuring specialists’
support in autonomous learning. This tendency in
education is associated with becoming of the society a
global information and knowledge society (Jarockyté,
2003; Glosniené, 2005). The ability to find information,
critically evaluate it became more important than
knowing of facts (Herring, 1998; Dagiené et al.,
2002; éileikiené, 2004). Teaching students in the
comprehensive school in the post-modern society in
the first place is understood as teaching to make oneself
understand, understand analyzed material critically,
and reflect. Every person experiences the world and
constructs its cognition differently; therefore, it is
pointless to express the content of taught subjects
orally, it is necessary to develop students’ critical or
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paremtas informacijos $altinio patikimumo, pateikty
nuomoniy ar paziiiry objektyvumo nustatymo gebé-
jimais, pasizymintis pasitikéjimu savimi, intelektine
laisve ir refleksija (Duobliené, 2002; Polland ir kt.,
2002).

Naujas savarankiSko mokymosi galimybes atveria
informaciniy ir komunikaciniy technologijy tobuléji-
mas, suteikiantis prieiga prie elektroniniy informaci-
jos Saltiniy visame pasaulyje, bei savalaikés specia-
listo paramos besimokanciajam galimybé. Nuotolinis
ir elektroninis mokymas, nors ir nevienodu tempu bei
apimtimi, plétojamas jvairiy Saliy Svietimo sistemose
(Cavanaugh ir kt., 2004; XyTopckoii, 2000; [lleBioBa,
2007). Nuotolinis mokymas(-is) Salies nuotolinio mo-
kymosi tinklo plétros strategijoje ivardijamas kaip
mokymo paslaugy sistema, siejanti besimokanciuo-
sius bei Svietimo institucijas ir galinti pagerinti esamy
bei potencialiy besimokanciyju mokymosi galimy-
bes, ypa¢ placiai tam naudojant IKT (Paterson ir kt.,
2005). Privalomi nuotolinio mokymosi elementai yra
lankstumas, savarankiskas mokymasis ir parama mo-
kantis. Nuotolinio mokymosi pagrindas — mokymosi
atvirumas, galimybé mokytoja ir mokini islaisvinti i$
laiko bei erdvés apribojimo. Keiciasi studijy pobudis:
jos individualesnés, mokytojas yra pataréjas ir metodi-
nis vadovas (Kraujutaityte, Peckaitis, 2003). Pasak A.
Targamadzés ir kt. (1999), matyti nuotolinio mokymo-
si artéjimas prie elektroninio ir virtualaus mokymosi,
kuris suprantamas kaip mokymasis virtualioje erdvéje,
»salyginis suprantamas kitaip, nei realizuojamas fizis-
kai, pabréziant, kad fiziné realizacija skiriasi nuo tos,
kuri pateikiama vartotojui® (Sileikiené, 2004). Elek-
troniniu mokymu(-si) vadinamas mokymas(-is), gris-
tas informacinémis ir komunikacinémis technologijo-
mis. Jis neprilyginamas vien tik interneto naudojimui
mokymo tikslams ir neribojamas elektroniniu rastin-
gumu, 0 apima visy imanomy elektroniniy ar interak-
tyviy informavimo priemoniy naudojima (Paterson ir
kt., 2005), ,,siekiant jo kokybés ir efektyvumo, pratur-
tintas IT priemonémis ir i§ dalies perkeltas | virtualia
erdve” (Sileikiene, 2004, p. 4).

Nustatyta, kad nuotolinio mokymo(-si) veiksmin-
gumas prilygsta tradiciniam mokymuisi, ta¢iau nuoto-
linis mokymas(-is), pasitelkiant Siuolaikines elektroni-
nio mokymosi technologijas, atveria naujas mokymosi
individualizavimo galimybes, tenkina {vairiy poreikiy
mokinius, leidzia realizuoti kokybiSka mokyma(-si)
mazesneése ar nutolusiy regiony mokyklose, kur nepa-
kanka kompetentingy specialisty, uztikrina lankstuma
vietos ir laiko atzvilgiu (Cavanaugh ir kt., 2004).

Pasak G. Paterson ir kt. (2005), miisy Salyje nuoto-

reflexive thinking. This is a higher level thinking, which
is based on abilities of identifying reliability of the
information source, objectivity of given opinions and
attitudes, which distinguishes itself by self-confidence,
intellectual freedom and reflection (Duobliené, 2002;
Polland et al., 2002).

New autonomous learning opportunities are
opened up by development of information and
communication technologies that provides access to
electronic information sources in the whole world
and the possibility of timely specialist’s support
for the learner. Distance and e-learning, although in
different speed and scope, are developed in education
systems of different countries (Cavanaugh et al., 2004;
Xytopckoit, 2000; LlleBosa, 2007). In the strategy for
development of distance learning network of Lithuania
distance teaching/learning is named as the system of
teaching services that links learners and educational
institutions and is able to improve learners’ existing and
potential opportunities, particularly using ICT for that
purpose (Paterson et al., 2005). Obligatory elements of
distance learning are flexibility, autonomous learning
and support in learning. The basis of distance learning
is openness of learning, the possibility to liberate
the teacher and the student from time and space
limitations. The type of studies is changing: they are
more individual, the teacher is both an adviser and a
methodical supervisor (Kraujutaityté, Peckaitis, 2003).
According to A. Targamadze et al. (1999), approach of
distance learning to e-learning and virtual learning that
is understood as learning in virtual space is observed.
E-learning is teaching/learning that is based on
information and communication technologies. It is not
equated to employing the Internet for teaching purposes
and is not limited to computer literacy; it encompasses
usage of all possible electronic or interactive means of
informing (Paterson et al., 2005); “seeking its quality
and efficiency, it is enriched with IT aids and partially
moved into virtual space” (Sileikiené, 2004, p .4).

It was identified that efficacy of distance teaching/
learning equals to traditional learning, but in addition
to that, employing modern e-learning technologies,
distance teaching/learning opens up new opportunities
ofindividualisation of learning, meets various students’
needs, enables to implement quality teaching/learning
in smaller or remote schools which lack competent
specialists, ensure flexibility with regard to time and
place (Cavanaugh et al., 2004).

According to G.Paterson et al. (2005), researches
into distance teaching/learning in Lithuania could be
given more attention. In the authors’ opinion, there is no
analytical system that would enable to assess efficiency
of distance learning and the ability to meet the needs of
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linio $vietimo tyrimams galéty biti skirta daugiau dé-
mesio. Autoriy nuomone, néra analitinés sistemos, kuri
leisty ivertinti nuotolinio mokymosi efektyvuma ir ge-
béjima patenkinti tiksliniy grupiy poreikius. Jy many-
mu, nepakankamai aiskios iki Siol ir tikslinés grupés.
Pagrindinis démesys kuriant nuotolinio mokymo(-si)
paslauguy teikimo sistema skiriamas aukstosioms mo-
kykloms, tiksliau — universitetams. Taciau nuotolinio
mokymo(-si) poreikis aptiktas ir suaugusiyjy nefor-
maliojo Svietimo sferoje (Vilkonis, Turskiené, 2009).
Tokio mokymosi aprai§sky bendrojo lavinimo moky-
klose yra jau 2006 m., taciau, pasak L. Zajanckauskie-
nés (20006), tai tik pavieniai aktyvistai, skatinantys §i
procesa. Nuotolinio mokymo(-si) galimybés bendrojo
lavinimo mokyklose dar vis yra menkos, mokytojai
nepakankamai tam pasirengg (Zajanckauskieng¢, 2006;
Ivanauskiené, Tankelevi¢iené, 2006). Duomeny, ro-
danciy situacijos poky¢ius, neaptikta.

I§ Svietimo specialisty 2009 m. apklausos matyti,
kad yra keletas nuotoliniu mokymusi suinteresuoty
bendrojo lavinimo mokyklos mokiniy grupiy: 1) be-
sigydantys ligoninése, sanatorijose ir namuose; 2) tu-
rintys igimta ar igyta judéjimo negalia; 3) iSvyke gy-
venti | uzsienj; 4) suaugusieji dirbantys mokiniai; 5)
itin gabiis ir motyvuoti mokiniai, nepasitenkinantys
vidutiniu mokymosi lygiu tradicinéje klaséje kartu su
maziau motyvuotais mokiniais (Vilkonis, Barabanova,
2010; Barabanova, Vilkonis, 2010). To paties tyrimo
pagrindu galima teigti, kad nuotolinio mokymo po-
reiki bendrojo lavinimo mokyklose skatina pedagogu
siekis uztikrinti mokymosi prieinamuma ir lygias ga-
limybes visiems, pageidaujantiems mokytis, nepaisant
ju amziaus, uzimtumo, gyvenamosios vietos ir sveika-
tos. Taip pat didelés reikSmés turi pastaraisiais metais
didéjantis gyventojy mobilumas, geréjanti pedagogu
kompetencija Siuolaikiniy IKT taikymo srityje, siekis
aukstesnés mokymo(-si) kokybés visiems bei techno-
loginiy galimybiy plétote.

Atsizvelgiant | didéjancius reikalavimus savaran-
kisSkam mokymuisi, taip pat nuotolinés specialisto
paramos mokantis savarankiskai galimybiy plétote,
naudojant Siuolaikines elektroninio mokymo techno-
logijas, galima kelti klausimus, kokios problemos kyla
mokiniams, mokantis savaranki kai, ar jiems reikalin-
ga mokytojo parama, kaip remdamiesi jau turima pa-
tirtimi jie vertina elektroninio mokymosi galimybes.

Tyrimo objektas — nuotolinio ir elektroninio
mokymo(-si) poreikis vidurinéje mokykloje.

Tyrimo tikslas — iSanalizuoti vidurinés mokyklos
mokiniy savarankisko mokymosi patirti ir jos vertini-
mus nuotolinio ir elektroninio mokymo(-si) poreikio
analizes kontekste.

target groups. They think that in addition, up till now
target groups are still insufficiently clear. Creating the
system of distance teaching/learning services provision,
attention is focused on higher educational institutions,
to be more precise, on universities. However, the need
of distance teaching/learning was found in the area of
adult informal education (Vilkonis, Turskiené, 2009).
Manifestations of distance learning in comprehensive
schools were already found in 2006 but according to L.
Zajanckauskiené (2006), these were solitary activists
who encouraged this process. The possibilities of
distance learning services at comprehensive schools
are still scarce, teachers are insufficiently prepared
for that (Zajanckauskiené, 2006; Ivanauskiené,
Tankelevi¢iené, 2006). No data proving changes of the
situation have been found.

The survey of specialists in education in Lithuania
in 2009 enabled to distinguish several groups of
comprehensive school students interested in distance
learning. These are: 1) the ones who are cured in
hospitals, sanatoriums, at home, 2) who have an inborn
or acquired movement disability, 3) who went to live
abroad, 4) adults, working students, and 5) particularly
gifted and motivated pupils who are not satisfied with
average learning level in the traditional class together
with less motivated pupils (Vilkonis, Barabanova,
2010; Barabanova, Vilkonis, 2010). Based on the same
research, it can be stated that the need for distance
teaching at comprehensive schools is encouraged
by pedagogues’ endeavour to ensure availability of
learning and equal opportunities to all who wish to
learn, independent of age, occupation, residential place
and health. In addition, increasing residents’ mobility,
improving pedagogues’ competence in the area of
modern ICT application, endeavour of higher quality
to all and development of technological possibilities
also acquire much significance in recent years.

Considering increasing attention and requirements
for autonomous learning as well as development of
distance specialist’s support in autonomous learning
employing modern e-learning technologies, we can
raise questions like what problems students encounter
in autonomous learning, whether students feel the need
of the teacher’s support in autonomous learning, how,
based on the already existing experience, students
evaluate e-learning possibilities.

Research subject: the need of distance teaching/
learning and e-learning in the comprehensive school.

Research aim: to disclose and analyze the
experience of comprehensive school students’
autonomous learning and its evaluation in the context
of the analysis of the need of distance teaching/learning
and e-learning.
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Tyrimo uzdaviniai:

e Vidurinés mokyklos mokiniy savarankisko
mokymo(-si) patirties pagrindu iSnagrinéti sa-
varankiSko mokymosi namuose privalumus ir
trukumus, veiksnius, ribojancius ir laiduojan-
Cius savarankiSsko mokymosi kokybe.

» ISanalizuoti vidurinés mokyklos mokiniy nuo-
tolinio ir elektroninio mokymosi poreiki ir ji
skatinancius veiksnius.

Tyrimo metodika

Siame straipsnyje pateikiama platesnio tyrimo re-
zultaty dalis. Ekspertinés apklausos ir mokiniy anketi-
nés apklausos kiekybinés analizés rezultatai publikuo-
ti atskirai (Vilkonis, Barabanova, 2010; Barabanova,
Vilkonis, 2010). Pateikiama viso tyrimo metodika.

Tyrimas grindziamas Siuolaikine mokymosi paradi-
gma, konstruktyvistine prieiga ugdyme ir humanistine
pedagogika, pagrindini démesi sutelkiant | besimokan-
tiji, jo poreikius ir galimybes, samoningg ir prasmin-
ga, savarankiS$ka mokymasi, pasitelkiant jvairius in-
formacijos Saltinius, bet kartu gaunant ir savalaikg bei
kokybiska specialisto pagalba. Tyrimo dizainas gristas
dermés strategija, pirmenybg teikiant kokybiniam ty-
rimui. Pastarojo rezultaty pagrindu pasirengta kieky-
biniam tyrimui. Pagrindiniai tyrimo metodai — eksper-
tiné apklausa Delfi metodu, anketiné apklausa, turinio
(content) analizé. Svietimo specialisty ekspertiné ap-
klausa vykdyta nuo 2009 m. spalio iki 2010 m. sausio
mén., bendrojo lavinimo mokyklos 9-12 kl. mokiniy
anketiné apklausa — 2010 m. sausio ir vasario mén.

Anketine apklausa siekta iSsiaiSkinti, kaip daznai
bendrojo lavinimo mokiniams tenka pertraukti moky-
masi ir kokiomis aplinkybémis. Ar eksperty nurodytos
nuotolinio mokymo(-si) poreikio tikslinés grupés pasi-
reiskia tyrimo imtyje. Pirma, tai leido {vertinti imties
vidinj pasiskirstyma ir eksperty nurodyty nuotolinio
mokymosi poreikio grupiu atitikima. Antra, tiksliniy
grupiy dalyvavimas apklausoje uztikrino apklausos re-
zultaty patikimuma.

Apklausa taip pat siekta atskleisti mokiniy savaran-
kiSko mokymosi ne per pamokas patirti, iSkylancias
problemas, juy sprendimo budus, pasitelkiant Siuolai-
kines kompiuterines technologijas, interneta. Tyréjus
taip pat domino ir nuotolinis bendradarbiavimas sava-
rankiSkai mokantis ir specialisto (mokytojo) parama
bei mokiniy vertinimai mokymosi kokybés ir elektro-
ninio mokymosi naudingumo aspektais.

Mokiniy anketiné apklausa vykdyta internetu res-
pondentams patogiu laiku, patogioje vietoje. Tuo tiks-
lu buvo parengta elektroniné anketa, pildoma tinklala-
pyje: www.manoapklausa.lt

Research tasks:

* Based on comprehensive school students’
experience of autonomous teaching/learning,
to disclose advantages and disadvantages of
autonomous learning at home and factors
limiting and ensuring quality of autonomous
learning;

* To disclose comprehensive school students’
distance and e-learning need and factors
encouraging it.

Research methods

This article presents part of results of a wider survey.
The results of qualitative analysis of experts’ survey
and students’ questionnaire survey are published
separately (Vilkonis, Barabanova, 2010; Barabanova,
Vilkonis, 2010). Methods of the whole research are
presented below.

Research is based on modern learning paradigm,
constructivist approach in education and on humanistic
pedagogy, focusing on the learner, his/her needs and
possibilities, purposive and meaningful learning,
autonomous learning, employing various information
sources and at the same time receiving timely and
quality specialist’s support. The research design
is grounded on the cohesion strategy, prioritizing
the qualitative research. Based on the results of the
latter, preparations for quantitative research were
made. Main research methods were experts’ survey
employing Delfi method, questionnaire survey and
content analysis. Experts’ survey of specialists in
education was carried out between October 2009 and
January 2010, questionnaire survey of comprehensive
school students of 9-12 forms, between January and
February, 2010.

Questionnaire survey aimed to find out how often
comprehensive school students had to interrupt learning
and under what circumstances, whether experts’
indicated target groups of distance teaching/learning
need manifest themselves in the research sample.
First, it enabled to evaluate internal distribution of
the sample, its correspondence to groups of distance
learning need. Second, participation of target groups in
the questionnaire ensured reliability of survey results.

The questionnaire also aimed to disclose students’
autonomous learning experience, arising problems,
ways of their solution after school, employing modern
computer technologies, the Internet. Researchers were
also interested in distance cooperation in autonomous
learning and the specialist’s (teacher’s) support,
students’ evaluations in the aspects of learning quality
and benefit of e-learning.

Students’ survey was carried out on the Internet
at respondents’ convenience in a convenient place.
In order to do that an electronic questionnaire to be
completed on the network was prepared (service
provider manoapklausa.lt).
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Eksperty grupe sudaré 10 nacionaliniu bei savival-
dybés lygmeniu veikian¢iy formaliojo ir neformaliojo
Svietimo institucijuy specialistai, galintys kompeten-
tingai jvertinti situacija bendrojo lavinimo mokyklo-
se rajono arba Salies mastu. Formuojant imtj remtasi
M.Turoffo ir H. Linstono (2002) rekomendacijomis,
kad grupés neturéty biti mazesnés kaip 10 eksperty.
Apklausoje dalyvavo Ugdymo plétotés centro, miesty
ir rajony Svietimo skyriy, miesto kiino kultiiros ir spor-
to skyriaus vedéjo pavaduotojas, miesto suaugusiyjy
ir jaunimo neformaliojo ugdymo specialistas, vaiky
teisiy apsaugos tarnybos specialistas, gimnazijy direk-
toriai (direktoriy asociacijos nariai).

Mokiniy apklausoje tyrimo imtis sudaryta taikant
,,shiego gnitztés“ metoda (Zydzitnaité, 2001) ir sava-
noriSkumo principa. Pirminé tyréjo atrinkta savanoriy
grupe uzpildé anketas ir pradéjo savo bendraklasiams
ir draugams i§ kity Siauliy apskrities mokykly platin-
ti anketos internetini adresg ir jo slaptazodi. Tyrimo
imtj sudaré 399 Siauliy apskrities 9-12 kI. mokiniai,
besimokantys ivairiose bendrojo lavinimo mokyklose
(Generaliné aibé N = 49 983). Taikant Paniotto formu-
le n = 1/(42 + 1/N), kai n — imties dydis, A — leistina
paklaida, N — populiacijos dydis (Siame tyrime leisti-
noji paklaida ne didesné kaip 5 proc.), minimalus res-
pondenty skaicius turéty biiti 397. Respondenty pasis-
kirstymas pagal klases, galima sakyti, yra pakankamai
tolygus (zr.1 lent.).

1 lentelé. Respondenty pasiskirstymas pagal klases (N = 399)

Table 1. Respondents’ distribution by forms (N = 399)

Experts’ group consisted of 10 specialists of
formal and informal educational institutions operating
at national and municipal levels, which are able to
evaluate the situation at the comprehensive school on
a regional and national scale competently. Forming
the sample, M.Turoff’s and H. Linstone’s (2002)
recommendations were followed that groups should
not be less than consisting of 10 experts. The survey
was attended by specialists of Education Development
Centre, deputy head of the Department of Education,
specialist of the Department of Supervision of
Education, specialists of the Department of Education,
deputy head of the Department of Physical Education
and Sports of the city, specialist of adult and youth non-
formal education of the city, specialist of the Service
of Protection of Children’s Rights, head teachers of
gymnasiums (members of association of directors).

Surveying students, the research sample
was composed applying the ‘“snowball” method
(Zydzitnaité, 2001) and the principle of volunteering.
Initial group of volunteers selected by the researcher
completed the questionnaires and started to distribute
the address of the questionnaire on the Internet with a
password among their classmates and friends in other
schools of Siauliai region. The sample of research
consisted of 399 students of 9-12 forms of Siauliy
region that were learning in various comprehensive
schools (general set N=49 983). Applying Paniotto
formula n=1/(42+1/N), when n is the sample size,
A- allowed error, N- population size (in this survey
allowed error does not exceed 5%), minimal number
of respondents should be 397. We can say that
respondents’ distribution by classes is sufficiently
equal (Table 1).

9 (I gimnaziné / 10 (IT gimnaziné /
I gymnasium form) IT gymnasium form)
% %

11 (IIT gimnaziné /
III gymnasium form)

12 (IV gimnaziné /
IV gymnasium form)
% %

25,8 19,8

28,8 25,6

Analizuojant mokiniy atsakymus i anketos atviro
tipo klausimus apie savarankisko mokymo(-si) na-
muose privalumus ir trikumus, veiksnius, neigiamai
veikiancius savarankiska mokymasi, bei savarankisko
mokymosi situacijas, kuriose nuotolinio ir elektro-
ninio mokymosi elementai padéty spresti kylancias
problemas ir sudaryty prielaidas geresnei mokymosi
kokybei, taikytas turinio (content) analizés metodas:
atsakymai i kiekvieng atvirg anketos klausimg i$anali-
zuoti ir susisteminti, nurodant prasmines grupes — ka-
tegorijas ir ju subkategorijas.

Analysing students’ answers to open type questions
ofthe questionnaire aboutadvantages and shortcomings
of autonomous teaching/learning at home, factors that
have a negative effect on autonomous learning and
autonomous learning situations, in which elements
of distance or e-learning would help to solve arising
problems and create preconditions for better quality of
learning, content analysis method was applied: answers
to every open question of the questionnaire were
analyzed and systematized, distinguishing notional
groups — categories and subcategories.
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Tyrimo rezultatai

Nepaisant to, kad nebuvo savanorisko dalyvavimo
principo ir tiesioginio kontakto su tyréjais, responden-
tai ne tik dalyvavo apklausoje, bet ir atsakeé i visus atvi-
ro tipo klausimus, kas retai pasitaiko edukaciniy tyri-
my praktikoje, kadangi reikalauja i§ respondento ne tik
daugiau laiko, bet ir isigilinti { problema ir kiekvieng
atsakyma, jo formuluote. Tai rodo, kad mokiniams sa-
varankisko mokymo(-si) namuose klausimai ir proble-
mos, su kuriomis jie susiduria, yra labai aktualis.

Mokiniy savarankisko mokymosi namuose vertini-
muose visy pirma iSryskéjo dvi vertinimy kategorijos
— savarankisko mokymosi namuose privalumai ir trii-
kumai (zr. 2 lent.). Privalumy kategorijoje galima skir-
ti dvi subkategorijas — du esminius privalumus — sau-
gesng mokymosi aplinka (,,Mokiniai namuose patiria
maziau streso®) ir galimybe valdyti mokymosi laika
(,,Namuose mokinys pats pasirenka mokymosi tem-
pa‘“). Trukumy kategorijoje skiriamos trys pagrindinés
problemy grupés — mokymosi proceso dalyviy sgvei-
kos triitkumas (,,Namuose mazai bendravimo, konsul-
tavimosi su draugais‘‘), mokymosi motyvacijos stygius
(,,Mokymasis nuotoliniu bidu duoty blogesnius rezul-
tatus, nes namuose negaléciau prisiversti mokytis®) ir

Research results

In spite of voluntary participation principle and
absence of direct contact with researchers, respondents
both participated in the survey and answered all open
type questions, which is a rare case in the practice
of educational researches because it requires from
the respondent both more time and going deep into
the problem and every answer, its phrasing. This
demonstrates that issues and problems of autonomous
teaching/learning at home they encounter are very
relevant.

First of all two assessment categories clearly
distinguished themselves in the evaluation of students’
autonomous learning at home: advantages and
shortcomings of autonomous learning at home (Table
2). In the category of advantages two subcategories
can be distinguished. These are two essential
advantages: safer learning environment (students
at home experience less stress) and the possibility to
manage time of learning (at home the student chooses
the pace of learning himself/herself). In the category
of shortcomings three main groups of problems are
distinguished: lack of interaction between participants
of the learning process (there is little communication,
consulting with friends at home), lack of learning

2 lentelé. Mokiniy savarankiSko mokymosi namuose privalumai ir trikumai
Table 2. Advantages and shortcomings of students’ autonomous learning at home

Kategorija Subkategorija Mokiniy teiginiai
Category Subcategory Students’ statements
,,Saugesné o .. .. g , —
. ..o b Mokiniai namuose patiria mazZiau streso. Mokiniai bijo eiti | mokyklq dél patyciy.
Mokymosi mokymosi aplinka . .
. At home students experience less stress, students are afraid to go to school due to
namuose Safer learning .
. . . bullying.
privalumai environment
IAdvantages  |,,Mokymosi laiko |, Nuotolinis mokymas reikalingas, kad sutaupyciau laiko. Namuose mokinys pats
of learning at  [valdymas* pasirenka mokymosi tempq.
home Management of  |Distance learning is necessary in order to save time; At home the student chooses pace
time of learning of learning himself/herself.
,,Mokymo(-si)
proceso dalyviy
saveikos trikumas‘ |, Namuose mazai bendravimo, konsultavimosi su draugais. Kai déstoma ,,gyvai“,
Lack of interaction |medziagq lengviau ismokti.
between At home there is little communication, consulting with friends,; when delivery is “real” it
. articipants of is easier to learn materials.
Mokymosi particip .
teaching/learning
namuose
_ . rocess
trikumai - - P X o
Shortcomings ,,Mokymosi ., Mokymasis nuotoliniu biidu duoty blogesnius rezultatus, nes namuose negaléciau
. motyvacijos prisiversti mokytis. Namuose kyla noras bendrauti, o ne mokytis. Namuose blogiau
of learning at _ . . L
home trukumas ismoksti.
Lack of learning  |Distance learning would give worse results because at home I could not force myself to
motivation learn; at home there is a wish to communicate, not to learn; you learn worse at home.
,,Nepalanki . . . . . _ .. . . .
p .. o | Mokiniai neturi kompiuteriy, nes tévams tritksta pinigy. Neturi savo kambario, tai
mokymosi aplinka . “
trukdo mokytis namuose.
[Unfavourable
learnin Students do not have computers because parents do not have money, they do not have
nng their room, this hinders learning at home.
environment
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kai kuriems — nepalanki mokymosi aplinka ( ,,Neturi
savo kambario, tai trukdo mokytis namuose®).

Remiantis mokiniy pasisakymais, galima teigti,
jog namuose mokiniai jauciasi saugiau ir tai sukuria
palankesnes salygas mokymuisi. Be to, mokydamiesi
savarankiskai namuose jie valdo savo asmenini laika
ir mokymosi tempa, kas nuo ju valios nepriklauso mo-
kantis tradicingje klas¢je. Taigi mokymasis namuose
galéty biiti artimesnis Siuolaikinei { mokymasi ir be-
simokantiji orientuotai ugdymo sampratai, taciau kai
kurios problemos mokymosi namuose veiksmingu-
ma riboja. Visy pirma tai ribotos galimybés tiesio-
giai bendrauti ir bendradarbiauti su bendraklasiais
ir gauti savalaike mokytojo parama. Sios problemos
gali biiti sprendziamos, pasitelkiant Siuolaikines elek-
troninio mokymosi technologijas, tac¢iau jos nepadés
mokiniams, neturintiems savo kompiuterio ar atskiro
kambario mokymuisi. Be to, mokiniai patys pripaZzis-
ta, kad ne visiems lengva mokytis be motyvavimo i§
Salies — juy veiksmingam mokymuisi reikalingas tiesio-
ginis bendravimas su mokytoju, nes su klasés draugais
norima kalbétis apie dalykus, nesusijusius su moky-
musi.

Atliekant mokiniy nurodyty veiksniy, ribojanciy
savarankiSko mokymosi namuose veiksminguma,
analize, skiriamos dvi veiksniy kategorijos: trikumas
ir trukdymas (zr. 3 lent.). Vienas trikumy — mokytojo
savalaikés paramos savarankiSkai mokantis namuose
(,, Triiksta mokytoju pagalbos, patarimo, konsultacijos,
aiSkinimo. Nepasitikiu savo nuomone, nezinau, kaip
reikia atlikti darba, kaip turi bti. Trukdo nezinojimas,
ka reikia mokytis*). Kaip vieng mokytojo paramos ga-
limybiy mokiniai mato labiau susisteminta medziaga
savarankiSkam mokymuisi ir savikontrolés uzduotis.
Ju teigimu, tai sutaupyty ribota mokymosi namuose
laika, kuris eikvojamas ieskant internete medziagos ir
informacijos, kuri daznai néra patikima. Galima maty-
ti, kad norima racionaliai naudoti laiko iSteklius, siekti
mokymosi medziagos patikimumo, taciau kartu ga-
lima izvelgti ir jproti bei pageidavimg mokytis pagal
klasiking mokymo(-si) paradigma, atgaminant vado-
vélio ar mokytojo pateikta medziaga, neizvelgti infor-
macijos paieskos kituose Saltiniuose reikSmingumo.
Mokiniams taip pat triksta mokomosios medziagos
vaizdumo, kas padéty suprasti mokymosi medziaga be
mokytojo paaiskinimo (pvz.: ,,Namuose triiksta vaiz-
dumo, néra bandymy vaizdinés medziagos®).

motivation (distance learning would give worse results
because I would not force myself to learn at home) and
for some, unfavourable learning environment (they do
not have their room, this hinders learning at home).

Based on students’ speakings, it can be sated
that at home students feel safer and this creates
more favourable conditions for learning. Besides,
autonomously learning at home, they manage their
personal time and pace of learning and these do not
depend on them while learning in the traditional class.
This way learning at home could be closer to the
modern conception of education orientated towards
learning and the learner but certain problems limit
efficacy of learning at home. First of all these are
limited possibilities to communicate and cooperate
directly with classmates and receive timely teacher’s
support. These problems can be solved employing
modern e-learning technologies, but they will not help
those students who do not have their computer or a
separate room for learning. Besides, students confess
that not all find it easy to learn without motivation
from outside: their efficient learning requires direct
communication with the teacher, whilst communication
with classmates at home motivates for communication
but it is not related to learning.

Carrying out the analysis of factors indicated by
students, which limit efficiency of autonomous learning
at home, two factor categories are distinguished: lack
and hindrances (Table 3). One of the shortcomings
is the teacher’s timely support when the student is
autonomously learning at home (there is a lack of
teachers’ help, advice, consultation, explanation; I do
not trust my opinion, I do not know how to do the task,
how it has to be done; unawareness of what to learn
hinders). Students think that one of the possibilities of
teacher’s support is a more systematized material for
autonomous learning and self-control tasks. According
tothem, thiswould save limited time oflearning athome,
which is wasted of search of material and information
on the Internet, which is often unreliable. On one
hand, one can notice endeavour to use time resources
rationally, seek reliability of teaching materials, but
on the other hand, one can envisage a habit and wish
to learn in the classical teaching/learning paradigm,
reproducing materials from the textbook or materials
given by the teacher, not to see any educational sense
and benefit of searching for information in other
sources. Students also lack better representation of
teaching materials, which would help to understand
teaching materials without the teacher’s explanation
(e.g., there is a lack of better representation at home; |
lack videos with experiments).
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3 lentelé. Veiksniai, trukdantys mokiniy savarankiSkam mokymuisi namuose
Table 3. Factors, hindering students’ autonomous learning at home

Kategorijos
Category

Subkategorijos
Subcategory

Mokiniy teiginiai
Students’ statements

Trikumas
|Advantages
of learning at
home

,,Mokytojo
paramos trikumas“
Lack of the
teacher’s support

,, Tritksta mokytojy pagalbos, patarimo, konsultacijos, aiskinimo. Nepasitikiu savo nuomone, nezinau,
kaip reikia atlikti darbq, kaip turi biiti. Trukdo nezinojimas, kq reikia mokytis. Nemoku savarankiskai
planuoti laiko.

I lack teachers’ support, advice, consultation, explanation, I don t trust my opinion; I don't know
how to do the work, how it should be done,; unawareness what to learn hinders; I can't plan time
autonomously.

., Informacijos,
mokymosi
medziagos
trakumas*

Lack of
information,
learning materials

,, Tritksta dalyko susistemintos informacijos, medziagos mokymuisi, uzduociy savianalizei, ismokimo
pasitikrinimui. Praleides dieng mokinys nezino, kas ir kaip buvo nagrinéjama. Triiksta uzduociy namy
darbams atsiuntimo | el. pastq. Triksta internetiniy vadovéliy. Néra pakankamai duomeny baziy
internete lietuviy kalba. Tritksta mokymosi galimybiy internete. NezZinau, ko ir kiek reikés egzaminui.
Informacija internete biina klaidinga.

I lack systematized information of the subject, learning materials, tasks for self-assessment, for
checking what I've learned; having missed one day, the student doesn't know what was analyzed

and how, homework tasks are insufficiently sent by e-mail; there is a lack of internet textbooks,
insufficient number of data bases on the Internet in the Lithuanian language; there is a lack of learning]
opportunities on the Internet; I don't know what and how much is needed for the exam; information on
the Internet is false.

,,Vaizdumo
trikumas®
Lack of
representation

¢

,, Namuose tritksta vaizdumo, bandymy vaizdinés medziagos.
There is a lack of representation at home; there is a lack of videos with experiments.

,,Laiko trikumas*

,, Tritksta laiko, informacijos paieska uzima daug laiko. *

Lack of motivation

Lack of time I lack time, information search takes a lot of time

Motyvacijos ., Negaliu prisiversti mokytis namuose, triiksta valios, tingiu. Neturiu mokymosi motyvacijos. Tritksta
- disciplinos, kuri yra mokykloje, tritksta jaudulio.
trikumas* P Y kykloj J

I cannot make myself learn at home, I lack will, I am lazy; I don't have learning motivation; I lack
discipline which is found at school; I lack anxiety.

home

mokymosi apimtis*
IBig volume of

,,Démesio
blaskymas , Trukdo, blasko kompiuteris, televizorius, triuk§mas namuose. *
Distraction of Computer, television hinder, noise at home hinders.
Trukdymas attention‘
Shortcomings |,,Didelé
of learning at [savarankisko ,, Didelis kritvis, daug namy darby; per didelis dalyko medziagos kiekis. Daug vadovéliy vienam

dalykui; trukdo nuovargis.
\Big load, much homework; too large volume of subject material;, many textbooks for one subject;

Other activities

autonomous tiredness hinders.
learning
,,Kita veikla® ,, Daug veiklos po pamoky. Treniruotés uzima daug laiko.

4 lot of activities after school, training takes a lot of time.

Neigiamai savaranki$kq mokymasi namuose veikia
ne tik jvairdis trikumai, bet ir trukdymas. Prie trukdan-
¢iy veiksniy galima priskirti kity Seimos nariy, tele-
vizoriaus keliama triukSma, kas blasko besimokan-
¢iojo démesi. Laiko trikumas siejamas su kai kuriais
veiksniais, kurie priskirti trukdanciyjy kategorijai. Tai
itin didelé savaranki§ko mokymosi medziagos apimtis
viduringje mokykloje, mokiniy asmeniniai pomégiai,
pagilintas lavinimasis kurioje nors atskiroje meno ar
sporto srityje (,,Daug veiklos po pamoky. Treniruotés
uzima daug laiko*). Nuovargis mokiniy pabréziamas
kaip vienas neigiamy veiksniy mokantis, kuris isrys-
kéja kaip kity neigiamy veiksniy pasekmé.

Samprotaudami nuotolinio mokymo(-si) naudingu-
mo ir reikalingumo mokantis savarankiskai klausimu,
mokiniai apraSo gyvenimo situacijas, kurios leidzia

In addition to various shortcomings, hindrances
also have a negative effect on autonomous learning at
home. Hindrances include noise made by other family
members, television, which distracts the learner’s
attention. One of shortcomings — lack of time — is
related to certain factors which are attributed to the
category of hindering factors. It includes a particularly
big volume of autonomous learning material at the
comprehensive school, students’ personal hobbies,
in-depth education in a certain separate area of art or
sport (many activities after school; training takes a lot
of time). Tiredness is underlined by students as one of
negative factors while learning, felt as an outcome of
other negative factors.

Considering the issue of benefit of distance
teaching/learning and need in autonomous learning,
students describe true-life situations which enable
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geriau suprasti nuotolinio mokymo(-si) galimybiu
sudarymo bendrojo lavinimo mokyklos mokiniams
poreikio prieZastis (zr. 4 lent.). Mokiniy aprasytas si-
tuacijas galima salyginai suskirstyti { tris kategorijas,
kurios siejasi ir padeda spresti problemas, susijusias su
savarankiSku mokymusi namuose.

4 lentelé. Nuotolinio ir elektroninio mokymo(-si) naudingumas mokantis savarankiskai namuose bendrojo lavinimo

autonomous learning at home.

to understand reasons of need for distance teaching/
learning opportunities at the comprehensive school
better (Table 4). Students’ described situations can be
relatively broken down into three categories which
are interrelated and help to solve problems related to

mokykloje
Table 4.Usefulness of distance and e-learning/teaching in autonomous learning at the comprehensive school at home
Kategorija Subkategorija Teiginiai
Category Subcategory Students’ statements
., Kai negali lankyti mokyklos dél ligos, gydaisi namuose ar ligoninéje. Kai dél jvairiy
priezasciy negali lankyti mokyklos (venginiai, varzybos, karantinas ir t.t.). ISvykus | kelione.
Kai negali lankyti mokyklos dél traumos, bet gali savarankiskai mokytis. Tokiu atveju, kai
Mokymas(-is) sus{rgtu mokytpjas ar mokinys., kad nef)ralei{l‘% pa(rvzokq, vgikva{ patys gqlétqv .pc'zsinaud.oti o
i;atogiu Jaiku® tokia mokon?wa_prle.rvnone..Jelgu sirgciau, biiciau lsyyk@s [ uZsienj, g.allrft{a Zinias sustiprinti
Teaching/ vasarq, tokiu biidu isvengiant repetitoriy paslaugy ir sutaupant pinigy. .
learning at When you cannot go to school due to illness, you cure at home or at the hosplta.l; when
convenient time due to various reaso.ns you cannot attend school (events, competitions, quarantine, efc. );
Mokymosi when you go onatrip; when you cannot attend school due to trauma but you can leqrn
laiko autonomoqsly; in such case when the teacher or {he st.uden‘t falls l!l in order not to miss
valdymas lessons children themselves c.ould use sucﬁ teaching quls; if I fell ill, h.ave gone ab.road,
Management knowledge can be enhanced in summer, this way avoiding tutor s services and saving money.
of time of ,, Pateikta medZziaga yra lengvai pasiekiama. Reikalinga, kai tritksta pamokos laiko
learning . Mokymasis medziagos isisavinimui. th pac{e‘s, kai néra su savimi vadov.e'lu,( ar uzrasy. 'Ta.ks_mokymas
patogioje sutaupyty laiko. Esu a_.voczalus Zmogus, stengiuosi kuc') dqugzau .lalko prale_zstz bug’amgs
vietoje, patogiu | Vienas namuose. “Ir tai yra daugybe karty pa‘togzau: Jjokiy sunkiy knygy, viskas vienoje
tempu vietoje, informacija atrandama per sekunde.
Learning in Presented material is easily available; necessary when there is not enough time during the
a convenient lesson for consolidation of material; this will help when you don t have text books or notes
place, at with you,; I am an asocial person, I try to spend as much time as possible alone and at home,
convenient pace and this is much more convenient: no heavy books, everything in one place, you can find
information in a second.
,, RuoSiantis kontroliniam ar savarankiskam darbui. Pateikta medziaga yra susisteminta,
Susisteminta ais'ki.. Ruo§ialz{is egza.min.ui reikal.ingi sa.vikontr.ollés. i’f sqvianqlize's t%vtai ir Z{Z'du.otys. .
’l’r struktiiruota Pcltezktq medzzagq reikal.m.ga paszlfgrtott, %‘emaz ltvnftmtl. Tol‘aa medztaga relkalfngq, kai
mokymosi trukstg l.rzfoi’macyos“saltlmq. Medziaga leis suprasti mokytojy reikalavimus. Reikalingos
med¥iaga praktm.es uzduotys. o . .
Systematized Preparing for a test; presented material Is systematized, clear; preparing fgr the exam, tests
and structured ana{ tgsks for se.l.f—co.ntrol and self.—analysw are necessary; presented material is necessary for
learning material revision, _consolldatlon of thg topic; such material is necessary when th?re are not enoygh
information sources, material will enable to understand teachers’ requirements; practical
tasks are necessary.
E?g{;:;n_ ,,P.atei.kta.vaizdin.ga, anima_cine' .mefiz'_iaga. f’ateiktojf mediiagoje gausy iliustracy'q.
mokymuisi Relvkalfngl ?ksp.erlmeﬂtu }/alzdo. frasai. Pateikta medziaga turi sudomlnt{. Kadangi gana .
pritaikyta c.la.zna.l pqsztel/.au regimajq atmn?tg, l.llustruotqs qrba su valqu klipu susze'tas c{arbas pqdetu
mokymo(-si) ,,Mo%(_ymo gszsavtnfz patelk{q medzzagq. R.ezkallnga. garsiné medthga. Kiek teko_suszdum su tgkzazs
mediaga medziagos . molg/m]‘u darbals.mtemete, l‘c.lvl manat, jog ta mform.a.cya buyg iftaudmga,v ten .{Jatel{ctas .
Teaching/ paFraL.lklumas ‘1‘r mokyt(?ju plqtesnls pva.mokos l'sc.leslqu; su .daugj_/b.e lllu.stracyq. ir pav'yz'flzn.{, is kurn{. g“allma
learning Valzdlqgumas mf)kyns. Tokzos.medzzagos re}kza, bet ji turéty biiti pateikta labzqu vazkzskgz, linksmai.
material Attractiveness {’zcturesgue an.lmated materials are presented; presented materials contan? numerous
adapted for apd l.llustratlans; video re.cords of experlments are necessary; presented mgterlal has to arouse
AUTONOMOUS pictruesqueness | interest; because quite often I use vzsz.ml memory, vzsu.all)./ related or illustrated work_
learning of tea.chlng would help to master presented material; audio mqterzal is necessary; ff’om my experience
material regarding such teachers’work on the Internet, I think that this information was quite useful,
teachers present broader delivery of the lesson there with numerous illustrations and
examples from which one can learn; such material is necessary but it should be presented
merrily, more suitably for children.
,Pagilinta ,, Pateikta medZziaga pagilinta, platesnio turinio gabiems ir besidomintiems vaikams.
mokomoji Medziaga reikalinga, kai tritksta informacijos (jrodant oponentui tiesq). Tokia medziaga
medziaga“ reikalinga atliekant projektq.
In-depth Presented material is deepened and the content is wider for gifted and interested children;
teaching material is necessary where there is lack of information (proving truth for the opponent);
material such material is necessary carrying out a project.
Pedagoginé ,»Galimybeé ., Reikalingas tiesioginis kontaktas su mokytoju konsultantu.
pagalba konsultuotis* Direct contact with the teacher consultant is necessary..
Pedagogical Possibility to
support consult
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Mokiniy apraSytose situacijose akcentuojamas sa-
moningam savarankiSkam mokymui(-si) svarbus issi-
laisvinimas erdvéje ir laike, mokymosi lankstumas ir
pricinamumas, mokomosios medZiagos susistemini-
mas ir tikslingumas, mokymasis bendraujant ir ben-
dradarbiaujant ir su bendraamziais, ir su mokytoju.
Skiriamos trys pagrindinés potencialaus nuotolinio ir
elektroninio mokymo(-si) naudingumo kategorijos:
mokymosi laiko valdymas, savarankiSkam mokymuisi
geriau pritaikyta mokymo(-si) medziaga ir pedagogi-
né pagalba mokiniui. Apie galimybe¢ gauti mokytojo
pagalba savarankiskai mokantis mokiniams tikriausiai
nekyla mintis arba jos nesitikima, remiantis sukaupta
asmenine patirtimi.

Idomu tai, kad didesnis mokomosios medziagos
aiSkumas, nuoseklumas, sistemingumas, patikimumas
ir vaizdumas juos labiau motyvuoty mokytis savaran-
kiskai (zr. 5 lent.). Tokia galimyb¢ mokiniai nurodo
panaudojant Siuolaikines elektroninio mokymo(-si)
technologijas mokant(-is) namuose.

Students’ described situations emphasize liberation
in space and time, flexibility and availability of
learning, systematizing and expediency of teaching
materials, learning while communicating and
cooperating both with peers and the teacher, which
are important for purposive autonomous teaching/
learning. Three main categories of usefulness of
potential distance teaching/learning and e-learning
were distinguished: management of time of learning,
teaching/learning materials that are better adapted for
autonomous learning and pedagogical support for the
student. Students paid most attention to the first two
categories. Most probably students do not think about
receiving the teacher’s support in autonomous learning
or it is not expected based on personal experience.

Itisinteresting that clearer, more consistent material,
its better systematicity, reliability and picturesqueness
would arouse higher motivation of students to learn
autonomously (Table 5). Students see such possibility
using e-learning technologies in teaching/learning at
home.

5 lentelé. Nuotolinio ir elektroninio mokymosi medziagos galimas teigiamas poveikis mokiniy savarankisko mokymosi

namuose kokybei

Table 5. Potential positive effect of distance and e-learning materials on quality of students’ autonomous learning at

home
Kategorijos Subkategorijos Teiginiai
Category Subcategory Students’ statements
., Dalyko medziaga bus geriau ismokta. Mokomoji medziaga padeéty neturintiems mokymosi
,Labiau susisteminta, | sistemos. Mokomoji medziaga padeéty susikaupti. Sumazéty mokymosi kriivis. Parengta
strukttiruota“ medziaga padeéty geriau isisavinti Zinias.
More systematized, Subject material will be better learned; teaching material would help for those who don 't
structured have the system of learning; teaching material would help to concentrate; working load
would lessen; prepared material would help to master knowledge better.
,,Pricinamesné* ., Mokomoji medziaga praleidus pamokas, nebiity spragy.
More accessible Having missed lessons, teaching material would help to fill in gaps.
,, Parengta mokomoji medziaga aiski. Pateikta mokomoji medziaga geriau suprantama.
,,AiSkesné* Mokomoji medziaga padety, kai nesupranti isdéstytos temos.
Clearer Prepared teaching material is clear; presented teaching material is better understood;
teaching material would help when you don 't understand the delivered topic.
Savarankisko - . ,,Su.sz:stemi}?tf medziaga patikima, patikrinta mokytojo. Interneto medziagq reikia
mokymosi ,,Patlklm.esne pasmkslu.m. o . .
medziagos More reliable Systematized material is reliable, checked by the teacher, Internet material has to be made
i¥plétojimas more accurfzte. : : . . _ : .
Development ,, Parengta jdomi medziaga sudominty. Medziagos vaizdingumas skatinty. Medziagos
of autonomous iliustracijos skatinty. Pateikta jdomi medziaga skatinty iSmokti. Smalsumas paskatinty
learning  Vaizdingesné, skal.tytl. frzokomqjg me_dzzagq. MokomOﬂ.mfdzmga sudominty, nes pamokose nuobodu vien
materials patrauklesné skaityti ir .klausytlj By smagiau mokytis. . ‘ .
More picturesque Prepared mt.erestmg. material w?uld arouse interest; plcturesque.ness of fnaterlal v.vould
attractive ’ encourage, illustration of material would encourage; presented interesting material would
encourage learning; inquisitiveness would encourage to read teaching materials; teaching
material would arouse interest because it is boring just to read and listen during lessons; it
would be more fun to learn.
., Mokomoji medziaga gali biiti informatyvesné, galima daugiau suzinoti. Bus pateikta
naujesné ir jvairesné mokomoji medziaga. Galima biity demonstruoti klasés draugams
I8samesne, gilesné* | savo zZinias.
More comprehensive, | Teaching material can be more informative, you can learn more; teaching materials
deeper presented will be newer and more diverse; thanks to learning you could demonstrate you
knowledge to your classmates.
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5 lentelés tegsinys

Continued of Table 5
Kategorijos Subkategorijos Teiginiai
Category Subcategory Students’ statements
,,Geresnés ., Savikontrolés testai padeéty isivertinti medziagos isisavinimq. Savikontrolés testai padéty
savikontrolés pasirengti kontroliniams darbams. *
galimybés* Self-control tests would help to self-evaluate mastering of material; self-control tests would
» Better self-control help to prepare for tests.
Savarankisko R
; possibilities
mokymosi : - — - ; - : ; .
F0ceso -Mokymasis ,, Mokantis tokiu biidu santykis su mokytoju tampa asmeniskesnis, bet kuriuo atveju jam
p . bendraujant ir galima parasyti asmeniskai ir paklausti nesuprantamy dalyky. Mokantis galima bendrauti
ckstensyvi- L. : e
. bendradarbiaujant su klasés draugais.
nimas . . L . . .
Makin Learning while Learning in such way, the relation with the teacher becomes more personal, in any case
au tono%nous communicating and you can write to him/her personally and ask if you don 't understand something; while
learning cooperating” learning you can communicate with classmates.
process ., Sutaupomas laikas, lengviau mokytis. Toks mokymasis leidzia pasirinkti mokymosi tempaq,
extensive patogu mokytis. Jei informacija biity pateikiama nuolat ir pakankamai informatyviai, net
« galvociau apie eksterno studijas. Pamokose visko nespéjama. *
,,Lankstumas .. o . . .
s Time is saved, it is easier to learn; such learning enables to choose the pace of learning;
Flexibility s . . . . ) ;
if information was presented constantly and sufficiently informatively, I'd even think about
equivalency studies; you can 't mange to do everything during lessons.

Lygindami elektronini mokyma(-si) su tradici-
niu, mokiniai pateiké nemazai potencialiy elektroni-
nio mokymo(-si) privalumy, kuriuos salyginai galima
suskirstyti 1 6 privalumy grupes (zr. 6 lent.). Mokiniy
manymu, mokytojui rengiant elektroninio mokymosi
medziagg savarankiSkam mokymui(-si), mokiniams
buty aiskesni mokytojo reikalavimai. Tai skatinty
mokiniy pasitikéjima savimi, atliekant savarankisko
mokymosi uzduotis, o pasitikéjimas didinty mokiniy
veiksminguma. Be to, mokiniai tikisi, jog elektroni-
nio mokymo(-si) medziaga biity pritaikyta kiekvienai
konkreciai klasei, tos klasés lygiui.

6 lentelé. Elektroninio mokymosi medziagos privalumai
Table 6. Advantages of e-learning material

Comparing e-learning with traditional teaching/
learning, students presented quite a number of
potential e-learning advantages, which conditionally
can be broken down into 6 groups of advantages
(Table 6). In students’ opinion, if the teacher prepared
e-learning material for autonomous teaching/learning,
the teacher’s requirements would become clearer
for students. This would encourage students’ self-
confidence in doing autonomous learning tasks, whilst
self-confidence would increase students’ efficacy.
Besides, students believe that e-learning material
would be applied to every concrete form, the level of
that form.

Privalumy grupés
Groups of advantages

Teiginiai
Statements

Medziaga
susisteminta, tiksli,
aiski

Material is
systematized, accurate,
clear

»Mokytojo susisteminta medziaga yra tiksli ir informatyvi. Mokytojo susisteminta medziaga
yra suprantama ir aiski. Mokytojo susisteminta medziaga padeda isvengti nereikalingos
informacijos. Tampa aiskiis mokytojo reikalavimai. Mokytojo susisteminta medziaga

tinka pasikartojimui. Mokytojo susisteminta medziaga tinka Ziniy korekcijai. Mokomosios
medziagos lygis atitiks mokiniy, klasés lygi. Toks bidas gerai, kai pamokoje medziaga
nebuvo iSaiskinta. Mokydamasis tokiu biidu gali labiau pasitikéti savimi.

The teacher s systematized material is accurate and informative; the teacher s systematized
material is understandable and clear, the teacher's systematized material helps to avoid
unnecessary information; the teachers requirements become clear; the teacher’s
systematized material is suitable for revision, the teachers systematized material is
suitable for correction; the level of teaching material will correspond to the level of
students, form; such way is good when material was not delivered in the lesson; learning in
such a way enables you to become more self-confident.
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6 lentelés tgsinys
Continued of Table 6

Privalumy grupés
Groups of advantages

Teiginiai
Statements

Mokomosios
medziagos naujumas,
Siuolaikiskumas
Novelty, modernness
of teaching material

., Mokytojo susisteminta medziaga naujesné, Siuolaikine. Mokomoji medziaga suteikia
papildomos informacijos, Ziniy. “

The teacher s systematized material is newer, modern, teaching material provides
additional information, knowledge.

Medziaga vaizdinga,
lengvai jsimenama
Material is
picturesque, easy to
remember

,» Mokomoji medziaga lengvai jsimenama. Mokomosios medziagos vaizdingumas gerina
isiminimq. Mokomosios medziagos iliustracijos lengvina sisavinimq. Toks mokymasis
leidzia susikoncentruoti | darbq. Mokytojo susisteminta medziaga greiciau jsimenama.
Pagerés mokymosi kokybeé.

Teaching material is easily memorized; picturesqueness of teaching material improves
memorizing; illustrations of teaching material facilitate mastering, such learning enables
to concentrate on work; the teacher's systematized material is faster memorized; learning
quality will improve.

Greitas griztamasis

., Savikontrolés testai padeda sivertinti Zinias is karto.

glslflcsk feedback Self-control tests help to self-evaluate knowledge straight away.
Mokymosi

patrauklumas ., Mokymasis taps idomesnis, spalvingesnis.

Attractiveness of Learning becomes more interesting, colourful.

learning

Laiko valdymas
Time management

., Mokytojo susisteminta medziaga taupo laikq. Internetu informacija pateikiama ir
randama greiciau. Klaviatira daug greiciau ir patogiau rasyti nei ranka. Toks mokymasis
leidzia dirbti individualiu tempu.

The teacher s systematized material saves time; information is presented and found on the
Internet faster, you can write faster and more conveniently using the keyboard than by
hand; such learning allows you to work at your individual pace.

Mokymosi
prieinamumas
Auvailability of learning

., Mokomoji medziaga lengvai pasiekiama. Toks mokymasis tinka susirgus, isvykus ar
praleidus pamokq. Mokytojo susisteminta medziaga dirbti bet kur, kur yra kompiuteris.

Toks mokymasis leidzia mokytis bet kada, mokiniui patogiu laiku. Galima mokytis
nelankant mokyklos.

Teaching material is easily available; such learning is suitable when you fall ill, leave or
miss a lesson; the teacher s systematized material can be used anywhere where you can find
a computer; such learning allows you to learn anytime, at time convenient to the student;
you can learn without attending school.

Individualizuotas
mokymasis
Individualized learning

., Toks mokymasis gali buti individualus. Atsiras galimybé pasikonsultuoti su mokytoju
dirbant namuose.

Such learning can be individual; there will be an opportunity to consult with the teacher
while working at home.

Popieriaus taupymas
Saving paper

., Knygos sunkios, susidevi ir kartais nesimato teksto. Toks mokymasis gerai, kai neturi is ko
mokytis: vadovéliy, uzrasy. MaZiau sunaudojama popieriaus ir rasalo, nereikia spausdint.
Books are heavy, they show wear, sometimes you cannot see the text, such learning is good
when you don 't have textbooks, notes, less paper and ink is used, you don't have to print.

Savarankiskumo
ugdymas
Development of
autonomy

., Toks mokymasis ugdo mokinio savarankiskumaq ir atsakomybe.
Such learning develops the student’s autonomy and responsibility.

Apklausa parodé, kad aukstesniyjuy klasiy mokinius

domina mokslo naujovés mokomojo dalyko srityje. Ju
manymu, tokia informacija didinty susidoméjima mo-
komuoju dalyku ir mokymosi motyvacija, 0 mokytojo
parengta savarankisko mokymo(-si) medziaga galéty

The survey demonstrated that senior class students
were interested in novelties in the subject area. In their
opinion, such information would increase interest in
the subject and learning motivation, and the teacher’s
prepared autonomous teaching/learning material could
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biti papildyta mokslo naujienomis, kas neatsispindi
vadoveliuose. Mokytojo rengiama savarankiskam mo-
kymuisi medziaga galéty biiti papildyta ne tik mokslo
naujienomis, bet ir papildoma vaizdine medziaga —
paveiksléliais, nuotraukomis, schemomis ar filmuota
medziaga, kas padéty suvokti mokymosi turinj.

Sékmingam savarankiSkam mokymuisi, mokiniy
manymu, padéty galimybé pasitikrinti savo rezultatus
besimokant, kas leisty uzpildyti pastebétas spragas.
Mokytojo parengti savikontrolés testai elektroninio
mokymosi aplinkoje uztikrinty savalaiki griztamaji
rysi, padéty geriau valdyti savarankisko mokymo(-si)
procesa, prisidéty prie saugesnés mokymosi aplinkos
ir geresniy mokymosi rezultaty.

Kadangi mokiniams namuose triiksta pedagoginés
pagalbos, elektroninio mokymo(-si) perspektyva jiems
siejasi taip pat ir su galimybe palaikyti nuotolinj kon-
takta su mokytoju ir bendraklasiais. Apklausa taip pat
parodé ne tik mokymosi diferencijavimo, bet ir indivi-
dualizavimo poreiki, kurio patenkinimui geresnes sa-
lygas sukuria elektroninio mokymo(-si) technologijos.
Visais atvejais mokiniai parodo, kad jiems itin aktuali
parama laiko valdymo srityje. Elektroninio mokymo(-
si) technologijos sudaryty salygas ne tik racionaliau
panaudoti popamokinij laika, bet ir daryty mokymasi
labiau pasiekiama ligos ir kitais atvejais.

Apklausa parodé¢ ir siekj racionaliai naudoti resur-
sus, kas susij¢ su darnios plétros idé¢jomis ir Svietimo
darniai plétrai strategija. Biitent elektroninio mokymo-
si) technologijos, mokiniy manymu, sudaryty salygas
taupyti ne tik laika, bet ir popieriy.

ISvados

o SavarankiSskas mokymasis namuose vidurinés
mokyklos mokiniy vertinimu turi ir privalumuy,
ir trakumy. Esminiai privalumai, lyginant su
mokymusi tradicinéje mokyklos klaséje, —
saugesné mokymosi aplinka ir galimybé¢ valdyti
mokymosi laika, mokytis savo tempu. Taciau
savarankiskai mokydamiesi namuose mokiniai
nurodo ir nemazai trukumy. Tai ir mokymo bei
mokymosi proceso dalyvio tarpusavio saveikos
ir pedagoginés pagalbos stygius, daznai nelabai
suprantamos uzduotys ir mokymosi turinys,
kurie mazina mokinio saugumo jausma,

pasitikéjima savo jégomis ir kartu mokymosi

motyvacija. Ne visiems mokiniams vienodos

savarankisko mokymosi namuose materialinés

salygos — neturi atskiro kambario, kompiuterio

* Pagrindiniai veiksniai, mokiniy nuomone,

be supplemented with scientific news that are not
reflected in textbooks. The teacher’s prepared material
for autonomous learning could be also supplemented
with visual material; i.e., figures, pictures, diagrammes
or filmed material, which would help to perceive the
content of learning.

In students’ opinion, successful autonomous
learning would benefit from the opportunity to check
one’s learning results in the course of learning;
this would enable to fill in the noticed gaps. The
teacher’s prepared self-control tests in the e-learning
environment would ensure timely feedback, help
to master autonomous teaching/learning process,
contribute to a safer learning environment and better
learning results.

Because students at home lack pedagogical support,
e-learning perspective for them is also associated with
the possibility to maintain a remote contact with the
teacher and classmates. The survey also demonstrated
the need of both differentiation and individualisation
of learning, and e-learning technologies create
better conditions for meeting this need. In all cases
students demonstrate that support in the area of
time management is particularly relevant for them.
E-learning technologies would create conditions to
both more rationally use time after school and make
learning more accessible in cases of an illness and
other cases.

The survey also demonstrated endeavour to
use resources rationally; this is related to cohesive
development ideas and educational strategy for
cohesive development. In students’ opinion, namely
e-learning technologies would create conditions to
save both time and paper.

Conclusions

* According to comprehensive school students,
autonomous learning at home has both
advantages and shortcomings. Essential
advantages compared to learning in the
traditional school class are safer learning
environment and the possibility to manage time
of learning, to learn at one’s own pace. However,
students also feel numerous shortcomings
when they learn at home. These include lack of
interaction between participants of the teaching
and learning process and lack of pedagogical
support; often insufficiently clearly understood
tasks and content of learning, which lessen the
student’s feeling of safety, self-confidence and
at the same time motivation of learning. Not all
students have the same material conditions of
autonomous learning at home: absence of the
separate room, computer.

* In students’ opinion, key factors that negatively
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neigiamai veikiantys savarankiSska mokymasi
namuose, yra mokytojo pedagoginés pagalbos,
aiskios, susistemintos mokymosi medZziagos,
jos vaizdumo, laiko ir mokymosi motyvacijos
trikumas. Mokymosi motyvacija didinty
likusiy iSvardyty trikumy panaikinimas.
SavarankiSkam mokymuisi namuose taip pat
trukdo neadekvatus mokymosi medziagos
apimties ir laiko, liekancCio savarankiSkam
mokymuisi, santykis, démesio blaskymas,
neturint atskiros mokymuisi patalpos.

* Dauguma problemy, kylan¢iy mokantis
savarankiSkai namuose, mokiniy nuomone,
panaikinty  nuotolinio ir  elektroninio
mokymo(-si)  technologiju  panaudojimas
mokant(-is). Tai leisty racionaliau valdyti
laika ir mokymosi procesa, turéti susisteminta
ir struktiiruota, vaizdingesne, patrauklesng ir
aiSkesne mokymosi medziaga, pasiekiama
internetu, gauti savalaiki griZztamaji rySi apie
mokymosi rezultatus ir savalaik¢ pedagoging
pagalba, geresnes salygas bendradarbiauti
mokantis, diferencijuoti bei individualizuoti
mokymo(-si) procesa.

* Galima teigti, jog nuotolinio ir elektroninio
mokymo(-si)  technologiju = panaudojimas
organizuojant mokymosi procesg viduringje
mokykloje ne tik daryty mokymasi labiau
pasiekiama, bet ir sudaryty geresnes salygas
kasdieniamsavarankiSkam mokymuisinamuose,
daryty teigiama poveikj savarankisko mokymosi
kokybei, o kartu ir mokymosi rezultatams.

Diskusija

Lyginant mokiniy ir Svietimo specialisty ekspertinés
apklausos rezultatus (Vilkonis, Barabanova, 2010)
galima teigti, kad 9-12 kl. mokiniy ir
specialisty nuomonés panaSios. Kaip ir Svietimo
ekspertai, mokiniai skiria tas pacias nuotolinio
mokymosi galimybe suinteresuotas mokiniy grupes.
Be to, visas poreikio grupes galima aptikti ir mokiniy
apklausos imtyje. Net 63 proc. respondenty negaléjo
lankyti tradiciniy pamoky mokyklos klaséje dél ligos
(traumos ar pan.), kuri netrukdé savarankiskai mokytis
namuose. 11 proc. respondenty gydési sanatorijose.
Net 24,8 proc. respondenty teigia, jog bent karta per
mokslo metus iSvyksta kartu su tévais uz Lietuvos
riby, dél ko tenka nutraukti mokymosi procesa.
Net 35 proc. apklaustyju mokiniy yra sportininkai ir
jiems bent karta per mokslo metus tenka vykti i sporto
stovyklas. Galima teigti, kad nuolatinio nuotolinio

Svietimo

influence autonomous learning at home are
lack of the teacher’s pedagogical support,
clear, systematized teaching material, its
picturesqueness, time and learning motivation.
Learning motivation would be increased
by elimination of the remaining named
shortcomings. Autonomous learning at home is
also hindered by inadequate relation between the
volume of material to be learned and time that
remains for autonomous learning, distraction
of attention when there is no separate room for
learning.

* In students’ opinion, the majority of problems
arising in autonomous learning at home
would be eliminated by usage of distance and
e-learning technologies in teaching/learning.
This would enable to manage time and learning
process more rationally, have systematized
and structured, more picturesque, attractive
and clearer teaching material, presented on
the Internet, receive timely feedback about
learning results and timely pedagogical support,
better conditions for cooperation in learning,
differentiation and individualisation of the
teaching/learning process.

o It can be stated that usage of distance and
e-learning technologies while organising the
learning process at the comprehensive school
would both make learning more accessible and
create better conditions for daily autonomous
learning at home, have a positive effect on
quality of autonomous learning and at the same
time learning results.

Discussion

Comparing survey results of students and experts
in education (Vilkonis, Barabanova, 2010), it can
be stated that 9-12 form students’ opinion is similar
with the one of specialists in education, supplements
and explains it. Like experts in education, students
distinguish the same groups of students interested in
the distance learning possibility. Besides, all groups
of need can be also found in the sample of students’
survey. Even 63% of respondents could not attend
traditional lessons in school class due to illness (trauma
and the like), which had not hindered autonomous
learning at home. 11% of respondents were cured at
sanatoriums during the academic year. Even 24,8% of
respondents state that at least once per academic year
they leave Lithuania with their parents and due to that
they have to interrupt the learning process. Even 35%
of surveyed students are sportsmen and at least once
per year they have to go to training camps. It can be
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mokymo(-si) galimybé yra aktuali nedidelei daliai
mokiniy, laikino pasinaudojimo nuotolinio mokymo(-si)
galimybé—aktuali gana didelei mokiniy daliai, o miSraus
mokymo(-si) modelis (derinant tradicinio, nuotolinio ir
elektroninio mokymo elementus) pagerinty mokymosi
salygas mokiniams. K. Thorne (2003)
nuomone, biitent misSrus mokymas(-is) (angl. Blended
learning) yra logiSkiausia ir natiraliausia mokymo(-
si) evoliucijos kryptis. Siq mintj palaiko ir vidurinés
mokyklos mokiniai.

visiems
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