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VAIKU DIENOS CENTRU
TEIKIAMOS PAGALBOS
SOCIALINES RIZIKOS SEIMU
VAIKAMS RAISKOS KONTEKSTU
EMPIRINIS TYRIMAS

Anotacija

Straipsnyje, remiantis vaiky patirties reprezentaci-
jomis, nagrinéjama vaiky dienos centry (toliau — VDC)
teikiamos pagalbos socialinés rizikos seimy vaikams
raiSkos kontekstai (edukacinis, sociokulttirinis ir ma-
terialinis). Atskleidziama, kaip Siy raiskos konteksty
empiriniam tyrimui yra taikoma kokybinio tyrimo
metodologija. Nurodomas VDC pagalbos konteksty
turinys, analizuojamos jo prasmes, atskleidziancios
pagalbos socialinés rizikos Seimy vaikams svarbuma
ju socialinei-kulttirinei raidai ir visavertei socializaci-
jai bei individualizacijai.

Pagrindiniai Zodziai: vaikas, vaiky dienos
centras, socialinés rizikos Seima, edukaciné pagalba,
sociokultiiriné pagalba, materialiné pagalba.

Ivadas

Svarbiausia vaidmeni vaiko asmenybés socialinei-
kulttrinei raidai turi Seima, nes joje susipaZistama
su socialiniais vaidmenimis, jgyjama bitiny Ziniy,
mokéjimy, lengvinanéiy vaiko pozityvig socialing
adaptacijavisuomengje. Seimojetaip patugdomasvaiko
savivertés jausmas, pasitiké¢jimas savimi, kirybinis
potencialas, socialinis aktyvumas. Taciau ne visos
Seimos atlieka §i joms deleguota socialini vaidmeni
ir funkcijas, nors visuomene¢ ir yra nustaciusi §eimos
pareigy ir atsakomybés funkcionavimo lygi, leidzianti
spresti, kaip ji atlieka savo funkcijas ir kurios Seimos
ju neatlikdamos pradeda kelti riipesti visuomenei dél
vaiky ugdymo (Kabasinskaité, 1999). Tokios Seimos
vadinamos socialinés rizikos §eimomis (Kabasinskaite,
1999; Guscinskiené, Kondrotaité, 2006; Kovachevikj,
Bijedikj, Kuralikj-Kjishikj, Muftikj, 2009 ir kt.).
Niadienos Lietuvos visuomenéje tokiy Seimy itin

EMPIRICAL RESEARCH ON
CONTEXTS OF MANIFESTATION
OF SUPPORT PROVIDED BY
CHILDREN DAY CARE CENTRES
FOR CHILDREN FROM SOCIAL

RISK FAMILIES

Abstract

Based on representations of children’s experience,
the article analyses contexts (educational, socio-
cultural and material) of manifestation of support
provided by Children Day Care Centres (further
referred to as CDCCs) for children from social risk
families. It is disclosed how qualitative research
methodology is applied for empirical research of these
manifestation contexts. The article indicates the content
of contexts of support provided by CDCCs, analyses
its meanings, which disclose the importance of support
for children from social risk families for their socio-
cultural development and full-rate socialisation and
individualisation.

Key words: a child, Children’s Day Care Centre,
social risk family, educational support, socio-cultural
support, material support.

Introduction

The most important role for socio-cultural
development of the child’s personality is played by the
family because it familiarises the child with social roles,
here the child acquires necessary knowledge, faculties
that facilitate the child’s positive social adaptation in
the society. The family also develops the child’s self-
worth, creative potential, social activeness. However,
not all families carry out this social role and functions
delegated to them though the society has identified the
level of family duties and responsibilities that enables
to find out how it carries out its functions and which
families start arousing concern to the society regarding
children’s upbringing (Kabasinskaité, 1999). Such
families are called social risk families (KabaSinskaite,
1999; Guscinskiené, Kondrotaité, 2006; Kovachevikj,
Bijedikj, Kuralikj-Kjishikj, Muftikj, 2009 et al.).
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pagause¢jo, o kartu paplito toks socialinis reiSkinys,
kaip vaiko neprieziiira, kuria lydi ir nepalankios vaiko
asmenybés raidai gyvenimo salygos, sudarancios
grésme ne tik vaiko, bet ir visuomenés normaliam
funkcionavimui dél tokiose Seimose vyraujancio
socialinio negatyvizmo (Gus¢inskien¢é, Kondrotaite,
2006).

Uzsienio Saliy mokslininky (Garmezy, 1993;
Winkley, 1996; Rubin, Stewart, Chen, 1998; Harland,
Reijneveld, Brugman, Verloove-Vanhorick, Verhulst,
2002; Kovachevikj, Bijedikj, Kuralikj-Kjishikj,
Muftikj, 2009 ir kt.) tyrimuose akcentuojama, jog
socialinés rizikos Seimose vyrauja socialiné-kultiirine,
ekonominé bei edukaciné krizé, o vaiky raidos
sutrikimus lemia tiek objektyvi situacija visuomengéje,
tiek ir subjektyvios pacios Seimos nariy iSgyvenimo
strategijos, susijusios su juy pozitriu i krizing situacija.
Tokiose Seimose vaikai tampa socialiai pazeidziami
dél nesaugios socialinés-kultiirinés aplinkos, pozityviu
santykiy Seimoje trilkumo, nepriezitiros, netinkamo
elgesio (Kovachevikj, Bijedikj, Kuralikj-Kjishikj,
Muftikj, 2009). D¢l Siy priezas¢iy susiformuoja
vaiky elgesio, emocinés, mokymosi, bendravimo su
bendraamziais problemos. Vaikai stokoja socialiniy
igidziy, jie jauciasi vieniSi, emociskai jautresni
(Harland, Reijneveld, Brugman, Verloove-Vanhorick,
Verhulst, 2002).

Lietuvoje iteisinta socialinés paramos Seimai
sistema (Lietuvos Respublikos (toliau — LR) Darbo su
socialinésrizikos Seimomis metodinés rekomendacijos,
2003; LR Valstybiniy pasalpy Seimoms, auginancioms
vaikus, istatymas, 2004; LR Vaiko gerovés valstybés
politikos strategija, 2005; LR Socialiniy paslaugy
istatymas, 2006; LR Piniginés socialinés paramos
mazas pajamas gaunancioms Seimoms (vieniems
gyvenantiems asmenims) istatymas, 2006; LR Vaiko
minimalios ir vidutinés priezitros istatymas, 2007),
kuria siekiama uztikrinti savalaik¢ pagalba socialinés
rizikos Seimoms ir jy vaikams. Socialinés paramos
Seimai sistemos sudétine dalimi yra paramos Seimai
ir vaikui paslaugos. Jomis siekiama skatinti socialinés
rizikos Seimy aktyvuma, iveikiant vaiky ugdymo(-si)
problemas. Socialinés paslaugos apima materialing
parama bei socialini darbg tiek su Seima, tiek ir su
vaiku. Siekiant mazinti tokiy Seimy socialing atskirt]
nacionaliniu lygmeniu skatinama kurti socialiniy
paslaugy infrastruktiira, gebancia teikti efektyvia
pagalbg Seimai ir vaikui. Socialiniy paslaugy ivairove,
kokybiskai ir laiku teikiamos paslaugos gali padéti
rizikos Seimai ir vaikui jveikti iSkilusius socialinius-

kultGrinius, ekonominius, edukacinius sunkumus

Nowadays the number of such families in Lithuania
particularly increased and simultaneously such social
phenomenon as child neglect, which is accompanied
by living conditions that are unfavourable for the
development of the child’s personality and arouse
danger for normal functioning both of the child and the
society due to social negativism dominating in such
families (Guscinskiené, Kondrotaité, 2006), spread.

The researches of foreign researchers (Garmezy,
1993; Winkley, 1996; Rubin, Stewart, Chen, 1998;
Harland, Reijneveld, Brugman, Verloove-Vanhorick,
Verhulst, 2002; Kovachevikj, Bijedikj, Kuralikj-
Kjishikj, Muftikj, 2009 et al.) emphasize that socio-
cultural, economical and educational crisis dominates
in social risk families and disorders of children’s
development are determined both by objective situation
in the society and subjective survival strategies of
members of the very family, which pertain to their
attitude towards crisis situation. In such families
children become socially vulnerable because of unsafe
socio-cultural environment, lack of positive relations
in the family, neglect, inappropriate behaviour
(Kovachevikj, Bijedikj, Kuralikj-Kjishikj, Muftikj,
2009). The outcome of these reasons is formation
of problems in children’s behaviour, emotional,
learning problems, problems of communication with
peers. Children lack social skills, they feel lonely,
emotionally more sensitive (Harland, Reijneveld,
Brugman, Verloove-Vanhorick, Verhulst, 2002).

The system of family social support in Lithuania
is legitimized (Methodical Recommendations on
Work with Social Risk Families of the Republic of
Lithuania, 2003; Law on State Benefits for Families
Raising Children of the Republic of Lithuania, 2004;
Strategy for Child Welfare State Policy of the Republic
of Lithuania, 2005; Law on Social Services of the
Republic of Lithuania, 2006; Law on Financial Social
Support for Low-Income Families (Persons Living
Alone) of the Republic of Lithuania, 2006; Law on
Minimal and Average Care of the Child of'the Republic
of Lithuania, 2007); it aims to ensure timely support
for social risk families and their children. A constituent
of the system of family social support is support
services for the family and the child. Their goal is to
encourage activeness of social risk families, coping
with the problems of children’s (self-)development.
Social services encompass material support and social
work both with the family and the child. In order to
reduce social exclusion of such families at the national
level, it is encouraged to create an infrastructure social
services that is able to provide efficient support for
the family and the child. Diversity of social services,
quality services provided in time can help the family
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ir uztikrinti vaiko fizinj, emocini sauguma, stiprinti
Seimos nariy tarpusavio santykius, padéti tévams
iSsiugdyti socialinius ir tévystés jgidzius. Viena
institucinés pagalbos formy socialinés rizikos Seimai
ir vaikui — vaiky dienos centrai (toliau — VDC).

VDC teikia kompleksing pagalba, kurios tikslas —
organizuoti tinkama vaiky uzimtuma po pamokuy, ugdyti
vaiky atsparumg socialinés rizikos veiksniams. VDC
taip pat siekia skatinti ir palaikyti vaiky mokymosi
motyvacija, organizuoti juy laisvalaikio uzimtuma,
apsaugoti vaikus nuo netinkamo elgesio, valkatavimo
gatvémis, padétijiems pasijusti visaverciais visuomeneés
nariais, didinti jy savivertg. VDC teikiama kompleksine
pagalba siekiama tenkinti esminius vaiko poreikius,
kuriems tenkinti Seimoje salygu néra (Kvedaraviciiite,
2007), todé¢l suteikiama pagalba tiek Seimai, tiek vaikui,
vykdomas tévystes ir motinystés igidziy ugdymas(-is)
ir kuriamos specialios programos ir institucijos, kurios
teikia pagalba Seimai ir vaikui. LR Seimo Socialiniy
reikaly ir darbo komitetas (2009), jvertindamas tai, kad
ekonominés krizés salygomis Zenkliai iSaugo socialiai
remtiny Seimy skaicius, pabrézia VDC teikiamos
pagalbos poreiki.

Pirmasis VDC Lietuvoje isteigtas 1996 m.
Kaune, taciau moksliniy tyrimy S$ioje srityje vis
dar stokojama. Dazniausiai tokios istaigos tiriamos
vadybiniu aspektu, t. y. ju funkcijos bei valdymo
ypatumai, teritorinis pavaldumas, tarpzinybinis
bendradarbiavimas, veiklos vertinimas (Tertelis, 2004;
Kupcitiniené, 2008; Mikalauskiené, 2008 ir kt.). Tokio,
dazniausiai kiekybinio pobtidzio tyrimuose, ypatingas
démesys skiriamas suaugusiyjy patirc¢iai, t. y. démesys
kreipiamas { VDC dirban¢iy komandy kompetencijas,
gilinamasi { juy darbo turini, formas, bendradarbiavimo
su ugdymo institucijomis situacijg. Taciau néra istirtas
VDC teikiamos pagalbos reikSmingumas per vaiky
patirtj, neatsakyta i klausimus, kokios pagalbos
formos, turinys svarbus, ar vaikai ta pagalba jaucia
ir supranta jos prasminguma. Tokia tyrimy situacija
suponuoja problemini klausima: kaip VDC lankantys
vaikai supranta teikiamos pagalbos prasmingumg ir
kaip ji kontekstualizuoja?

Tyrimo tikslas — istirti VDC lankantiems vaikams
teikiamos pagalbos prasminius kontekstus.

Tyrimo objektas — VDC teikiamos pagalbos
vaikams prasminiai kontekstai.

Tyrimo metodai: mokslinés literatiiros analizé,
laisvasis teminis vaiky raSinys, turinio (content)
analizé, prasminé-interpretaciné tyrimo duomeny
analize.

and the child: to cope with encountered socio-cultural,
economical, educational difficulties and this way
ensure the child’s physical, emotional safety, enhance
relationships between family members, help parents to
develop social and parental skills. One of the forms of
institutional support for the social risk family and the
child is Children’s Day Care Centres (further referred
to as CDDC).

CDCCs provide complex support which aims
to organize suitable children’s occupation after
school, develop children’s resilience to social risk
factors. CDCCs also seek to encourage and maintain
children’s learning motivation, organize their leisure,
protect them from inappropriate behaviour, vagrancy
in streets, help them to feel full-fledged society
members, increase their self-worth. Complex support
provided by CDCCs aims to meet children’s essential
needs when there are no conditions to meet them in
provided both for the family and the child, parenthood
skills are (self-)developed and special programmes
and institutions are created to provide support for the
family and the child. Considering that in the conditions
of'economical crisis the numbers of socially supported
families have increased, the Committee of Social
Affairs and Labour of the Seimas of the Republic
of Lithuania (2009) emphasizes the need of support
provided by CDCCs.

The first CDCC was founded in 1996 in Kaunas,
but still there is a lack of scientific researches in this
field. Most often such institutions are investigated
in the managerial aspect; i.e., their functions and
management peculiarities, territorial subordination,
inter-departmental cooperation, activity assessment
are researched (Tertelis, 2004; Kupcitniené, 2008;
Mikalauskiené, 2008 et al.). These most often
qualitative type researches pay particular attention to
adults’ experience; i.e., they focus on competencies of
teams employed at CDCCs, content and forms of work,
cooperation with educational institutions. However,
the significance of support provided by CDCCs
through children’s experience is not investigated, there
are no answers to questions like what forms of support,
content is relevant for children and whether children
feel that support and understand its meaningfulness.
Such situation presupposes a problem question: How
children attending CDCCs understand meaningfulness
of provided support and how they contextualize it?

Research aim: to investigate notional contexts of
support provided for children attending CDCCs.

Research subject: notional contexts of support
provided for children by CDCCs.

Research methods: analysis of research literature,
children’s free thematic essay, content analysis,
notional-interpretational analysis of research data.
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Tyrimo metodologinés prieigos

VDC teikiamos kompleksinés pagalbos socialinés
rizikos Seimy vaikams prasminiy  konteksty
tyrimas grindziamas fenomenologija, socialinio
konstruktyvizmo teorija, humanizmo filosofija ir
kokybinio tyrimo metodologija.

Fenomenologijaatitinkapostmodernios visuomenés
dvasia ir leidzia tyrinéti reikSmes, slypinéias vaiky
pasaulyje, kai patirtis teoriniy
iSankstiniy prielaidy, interpretacijy, nusiteikimy
(Husserl, 1982; Black, Ammon, 1992; Brim, Orwille,
1995). Tyrimo rezultatai nesiejami su egzistuojanciais
socialiniais konstruktais. Fenomenologinés teorijos
perspektyvoje VDC teikiamos pagalbos socialinés
rizikos Seimy vaikams prasmingumas tirtas isigilinant
1 ju realaus socialinio pasaulio aiskinimo schemas.
Tokiu biidu siekiama eliminuoti iSankstinius
suaugusiyjy pasaulyje egzistuojancius isitikinimus
deél VDC teikiamos kompleksinés pagalbos prasminiy
konteksty (edukacinio, sociokultiirinio, materialinio).
Taigi, empirskai tiriant VDC pagalbos socialinés
rizikos Seimy vaikams prasminguma koncentruojamasi
1 kasdieng vaiky veiklos VDC patirtj, kuria vaikai
perteike rasytiniais pasakojimais (laisvaisiais teminiais

iSlaisvinama 18§

rasiniais).

Socialinio  konstruktyvizmo teorija  (Taylor,
1995; Berger, Luckmann, 1999) Ileido vertinti
vaikg kaip ,kalbantjji“ asmeni, diskursyviai ir

interaktyviai konstruojanti prasmes, iliustruojancias
VDC teikiamos pagalbos prasmingumg. Todél
socialinis konstruktyvizmas yra moksliné socialinio,
diskursyviojo vaiky pasaulio prieiga, nes vaiky
pasisakymai — tai ne tik zodziai ar kalbos aktai, bet ir
elementai, i$ kuriy susideda socialiniai santykiai ,,as*
bei kiti vaizdiniai, kurie atkuriamai i§gyvenami VDC
pagalbos procese.

Humanizmo filosofija  (Morkiiniene, 1995;
Lepeskiene, 1996; Bitinas, 2000) aktualizuoja pagarba
vaiko orumui, jo teiséms, ripinimasi jo gerove bei
visapusisku vystymusi, palankias gyvenimo salygas
visuomen¢je. Sios filosofijos kontekste vaikas
identifikuotas kaip centrin¢ figtira, o tai reiskia, kad
VDC teikiamos pagalbos centre yra socialinés rizikos
Seimoje augantis vaikas.

Kokybinio tyrimo metodologija (Wolcott, 1994;
Alasuutari, 1995; Sayre, 2001; Bitinas, 2002,
2006 ir kt.), kaip atstovaujanti antipozityvistinei
(interpretacinei) realybés sampratai, leido tirti
VDC teikiamos pagalbos socialinés rizikos Seimy
vaikams prasminius kontekstus, interpretuojant juos
tomis reikSmémis, kurias jiems suteike patys vaikai.

Methodological approaches of the research

The research on notional contexts of complex
support provided by CDCCs for children from social
risk families is grounded on phenomenology, theory
of social constructivism, philosophy of humanism and
methodology of the qualitative research.

Phenomenology corresponds to the spirit of the
post-modern society and enables to analyse meanings
hiding in the child s world, when experience is released
from theoretical preconditions, interpretations,
dispositions (Husserl, 1982; Black, Ammon, 1992;
Brim, Orwille, 1995). Research results are not related
to existing social constructs. In the perspective of the
phenomenological theory meaningfulness of support
provided by CDCCs for children from social risk
families was investigated by going deep into their
schemes of explaining their actual social world. This
way it is sought to eliminate preconceived convictions
existing in the adults’ world regarding notional contexts
of complex support provided by CDCCs (educational,
socio-cultural, material). Thus, empirical research on
meaningfulness of support provided by CDCCs fro
children from social risk families focuses on children’s
daily experience at CDCCs, which was conveyed by
children in written stories (free thematic essays).

Social constructivism theory (Taylor, 1995; Berger,
Luckmann, 1999) enabled to evaluate the child as
a “speaking” person who creates meanings, which
illustrate meaningfulness of support provided by
CDCCs, in a discursive and interactive way. Therefore,
social constructivism is a scientific approach of
children’s social, discursive world, because children’s
speakings are not solely words or speech acts but also
elements that make up social relations, images of “I”
and other images that are reproduced and underwent
during the process of support of CDCCs.

Philosophy of humanism (Morkiniene, 1995;
Lepeskiené, 1996; Bitinas, 2000) actualises respect to
the child’s dignity, his/her rights, concern about his/
her welfare and versatile development, favourable
life conditions in the society. In the context of this
philosophy the child is identified as a central figure and
this means that support provided by CDCCs is centred
around the child raising in the social risk family.

Methodology of the qualitative research (Wolcott,
1994; Alasuutari, 1995; Sayre, 2001; Bitinas, 2002,
2006 et al.), as the one that represents the anti-
positivist (interpretative) conception of reality, enables
to investigate notional contexts of support provided
by CDCCs for children from social risk families,
interpreting them by such notions that were given
to them by children themselves. Qualitative research
enabled to investigate notional contexts of support
provided by CDCCc, which outline spread of cases
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Kokybinis tyrimas suteiké¢ galimybe istirti VDC
teikiamos pagalbos prasminius kontekstus, nusakancius
atvejy sklaidg natiiralioje aplinkoje (VDC). Taip pat
padéjo suprasti tiriama reiskini — vaiky naudojimasi
VDC pagalba ir pateikti VDC pagalbos prasmingumo
vaikams interpretacini, visumini jo paaiskinima.
Kokybiné tyrimo prieiga leido susikoncentruoti i
vaiko (vaiky) veiksmus, asmening¢ kasdieng patirti,
iSreiksta Zodziais, pasisakymais, pasakojimais bei
jos rekonstrukcijomis, taip pat stebéti, kaip vaikas
interpretuoja VDC teikiamg pagalba ir kokia tai turi
prasme ju socialiniame gyvenime.

Tiriant VDC teikiamos pagalbos socialinés rizikos
Seimy vaikams kontekstus, buvo taikomas L tipo (angl.
life — gyvenimas) metodas (Bitinas, 2002) — laisvasis
teminis rasSinys, kaip kokybinio tyrimo duomeny
rinkimo metodas, kuris yra vaiko kalba realizuotas
,Snekos® aktas. Rasinio metodo pasirinkimag lémé
tai, jog vaikai i§ socialinés rizikos Seimy dazniausiai
yra socialiai apleisti, patyre¢ psichologiniy traumy.
Tod¢l formuojasi atitinkama pasaulézitra, vaikai
stokoja komunikaciniy jgiidziy, vengia tiesioginio
komunikacinio kontakto su kitais asmenimis
(Kovachevikj, Bijedikj, Kuralikj-Kjishikj, Muftikj,
2009). Siuo atveju raginys, kaip informacijos rinkimo
apie ivairius kasdienio vaiky gyvenimo reiskinius
metodas, suteikia galimybe pasisakyti jiems pagal
turima patirtj ir gebéjimus. Tai vaikams gerai Zinoma
mokyklinés veiklos riisis, todél ju neapsunkina.

Atliekant empirinj kokybinj tyrima buvo pasirinkta
raSinio tema ,,A§ dienos centre®, ypatingas démesys
skirtas vaiko subjektyviajam ,,a8“, juo grindziamas
sociokultirinis pasaulis bei vaiky veiklos VDC
ypatumai.

Tyrimo organizavimas

Atliekant tyrima buvo laikomasi dviejy pagrindiniy
etiniy normy: konsultavimasis su suaugusiaisiais,
atsakingais uz vaikus, ir kreipimasis { pacius vaikus.
Suaugusiesiems ir vaikams buvo paaiSkinta, jog
dalyvavimas tyrime yra savanoriSkas, uztikrinamas
anonimiSkumas, palickama laisvo apsisprendimo
galimybé atsisakyti dalyvauti tyrime arba i§ jo
pasitraukti. SavanoriSkas ir motyvuotas vaiky
dalyvavimas leido surinkti kokybiska informacija.

Kokybinio tyrimo im¢iai sudaryti netaikomi griezti
tirio reikalavimai, nes duomenuy reprezentatyvuma
lemia ne atsitiktiniai tiriamyjy parinkimo budai,
o lankstiis vienokie ar kitokie teoriniai teiginiai
(Boyatzis, 1998; Russell Bernard, 2006). Todél
pagrindinis kriterijus pasirenkant tiriamyjuy skaiciy

in natural environment (CDCCs). It also facilitated
to understand the investigated phenomenon: how
children use support provided by CDCCs and to
provide interpretational and holistic explanation of
meaningfulness of support provided by CDCCs.
Qualitative approach of the research enables to
concentrate on the child’s (children’s) actions, personal
daily experience expressed in words, sayings, stories
and its reconstructions, as well as to observe how the
child interprets support provided by CDCCs and what
meaning it has in their social life.

Investigating the contexts of support provided by
CDCC:s for children from social risk families, L (life)
type method was applied (Bitinas, 2002): free thematic
essay as a method of data collection for the qualitative
research, which is a speech act implemented by
beans of the child’s language. The choice of the essay
method was determined by the fact that children from
social risk families are most often socially neglected,
having experienced psychological traumas. Therefore,
a corresponding worldview is being formed, children
lack communication skills, avoid direct communicative
contact with other persons (Kovachevikj, Bijedikj,
Kuralikj-Kjishikj, Muftikj, 2009). In this case the
essay as the method of collecting information about
various phenomena of children’s daily life gives an
opportunity to speak about the existing experience
and abilities. This is a children’s well known type of
school activity, therefore, it does not burden them.

Carrying out the empirical qualitative research,
the topic of the essay chosen was “I at the Day Care
Centre”; particular attention was paid to the child’s
subjective “ego”, which is the basis of the socio-
cultural world and peculiarities of children’s activities
at CDCCs.

Organisation of the research

Carrying out the research, two main ethical
norms were followed: consulting with adults, who
are responsible for children and addressing the
very children. Adults and children were told that
participation in the research was voluntary, anonymity
was guaranteed and that there was a possibility to
decide freely whether the child wants to refuse to take
part in the research or withdraw from it. Voluntary and
motivated children’s participation enabled to collect
quality information.

To draw up the sample of the qualitative
research strict requirements are not applied because
representation of data is determined not by accidental
ways of choosing responders but by flexible theoretical
statements (Boyatzis, 1998; Russell Bernard, 20006).
Therefore, the main criterion choosing the number of
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buvo galimybé gauti tinkamos tyrimui informacijos.
Kokybinio tyrimo imties populiacija sudaré vaikai
(7-14 m.), kurie lanké Siauliy mieste jsikiirusius VDC.
Tyrime dalyvavo 102 vaikai. I§ gauty 102 vaiky raSiniy
kokybinei interpretacinei tyrimo duomenu analizei
buvo atrinkti 55 tekstai. Pagrindinis atrankos kriterijus
— galimybé¢ kuo i§samiau ir tiksliau apibudinti tiriama
reiskinj.

Kokybinés duomeny analizés modelis

Kokybinés vaiky raSiniy analizés tikslas —
iSsiaiskinti, kokias VDC teikiamas kasdienés pagalbos
prasmes nurodo vaikai.. Vienodo kokybinés analizés
bido néra, tod¢él gauta informacija
kaip visuma, kuri suteikia informacijos apie vaiky
naudojimosi VDC teikiama pagalba apskritai bei jos
konteksty (edukacinio, sociokultiirinio, materialinio)
struktiira. Duomenys buvo gauti ne i§ vieno individo,
t. y. vaiko, bet i$ ju grupés, todél vaiky, kaip individy,
skirtumy nepaisoma, nes pastarieji néra skirtingi
kintamieji dydziai.

Empirinio kokybinio tyrimo duomeny analizés
modelis grindziamas 1. E. Seidman’o strategija,
indukcine logika, turinio (content) analizés ir nuolatinio
lyginimo metody taikymu. Aprasant kokybinio
tyrimo duomenis buvo laikomasi kokybiniam tyrimui
budingo pasakojimo modelio, pateikiami autentiski
tyrimo dalyviy teiginiai, jie netaisomi. Tokiu biidu
iSsaugomas tyréjo nesaliSkumas, neskirstant teiginiy
1 tinkamus ar netinkamus, leidziant patiems vaikams
iSsakyti pozitri 1 VDC teikiamos pagalbos jiems
prasminguma. Kiekvienamerasiniy analizés etape buvo
taikomi atitinkami metodai: rasiniy tekstai skaitomi
vadovaujantis I. E. Seidman’o strategija; ,,pervedami
1 pirminés analizés protokola taikant turinio (content)
analizés metoda; kategorijoms nurodyti ir kategoriju
tinklui sukurti taikomi turinio (content) analizés bei
nuolatinio lyginimo metodai, indukciné logika.

suvokiama

Socialinés rizikos Seimos teisé LR teisiniuose
dokumentuose

Lietuvos Respublikos (toliau — LR) teisiniuose
dokumentuose (LR Darbo su socialinés rizikos
Seimomis metodinés rekomendacijos, 2003; LR
Valstybiniy pasalpy Seimoms, auginancioms vaikus,
istatymas, 2004; LR Vaiko gerovés valstybés
politikos strategija, 2005; LR Socialiniy paslaugy
istatymas, 2006; LR Piniginés socialinés paramos
mazas pajamas gaunancioms Seimoms (vieniems
gyvenantiems asmenims) istatymas, 2006; LR Vaiko

responders was the possibility to obtain information
that was suitable for the research. The population of
the sample of the qualitative research was made up of
children (7-14 years), who attended CDCCs in the city
of iauliai. The research was attended by 102 children.
Out of 102 obtained children’s essays, 55 texts were
chosen for qualitative interpretative analysis of
research data. The main criterion of selection was the
possibility to describe the investigated phenomenon as
exhaustively and accurately as possible.

Model of qualitative data analysis

Qualitative analysis of children’s essays aims to
find out the meanings which children give to daily
support provided by CDCCs for them. No uniform
way of qualitative analysis exists; therefore, obtained
information is perceived as a whole. Data were obtained
not from one individual, i.e., the child, but from their
group; therefore, differences between children as
individuals are not considered because the latter are
not different variables.

The model of data analysis of the empirical
qualitative research is based on application of /. E.
Seidman’s strategy, inductive logic, content analysis
and methods of continuous comparison. Describing
qualitative research data, the model of telling that is
characteristic to qualitative research was followed,
research participants’ authentic statements were
presented, they were not corrected. This way the
researcher’s impartiality is maintained without
grouping statements into correct and incorrect and
allowing the very children to tell their attitude towards
meaningfulness of support provided by CDCCs for
them. In every stage of analysing essays corresponding
methods were applied: texts of essays were read
according to I. E. Seidman’s strategy; “transferred”
into the minutes of the initial analysis applying the
method of content analysis; to distinguish categories
and to create the net of categories methods of content
analysis and continuous comparison, inductive logic
were applied.

Social risk family in legal documents of the
Republic of Lithuania

Legal documents of the Republic of Lithuania
(Methodical Recommendations on Work with Social
Risk Families of the Republic of Lithuania, 2003; Law
on State Benefits for Families Raising Children of the
Republic of Lithuania, 2004; Strategy for Child Welfare
State Policy of the Republic of Lithuania, 2005; Law on
Social Services of the Republic of Lithuania, 2006; Law
on Financial Social Support for Low-Income Families
(Persons Living Alone) of the Republic of Lithuania,
2006; Law on Minimal and Average Care of the Child
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minimalios ir vidutinés priezitiros istatymas, 2007),
reglamentuojanciuose socialing asmeny apsauga,
socialinés rizikos Seimos teisinei apibrézciai biidingas
dvejopas akcentavimas. Vienuose dokumentuose
identifikuojami negatyvis tévy elgsenos ypatumai, o
kituose — negatyvios tévy elgsenos pasekmés tokiose
Seimose gyvenantiems vaikams. Minéty dokumenty
turinio (content) analizé leido ekstrahuoti pagrindines
kategorijas, kuriomis apibiidinama socialinés rizikos
Seima. Taigi, socialinés rizikos Seima yra tokia, kurioje
yra vaiky iki 18 mety ir tévams yra biidinga negatyvi
bent vieno juy elgsena, kuri apibtidinama tokiomis
kategorijomis:

* piktnaudziauja alkoholiu, narkotinémis,
psichotropinémis ar toksinémis medziagomis;

» priklauso nuo azartiniy loSimy;

* stokoja socialiniy igidziy tinkamai prizitreti
vaikus;

* naudoja prievarta (psichologine,
seksualine) pries vaikus;

* gaunama valstybés paramg naudoja ne Seimos
interesams.

LR teisiniy dokumenty turinio (content) analizé taip
pat leido identifikuoti tokias pagrindines kategorijas,
kuriomis nusakomos esminés negatyvios tévy elgsenos
pasekmeés socialinés rizikos Seimose gyvenantiems
vaikams:

* neuztikrinamas vaiky fizinis, protinis, dvasinis,

dorinis vystymasis ir saugumas;

* sukuriama aplinka, neskatinanti
produktyvaus vaiko augimo ir vystymosi;

e sutrikes Seimos nariy bendradarbiavimas ir
emocinis bendravimas apriboja vaiko galimybes
iSreiksti poreikius ir jausmus;

» vaikai pasizymi Zemu saves vertinimu;

 vaikai neturi tinkamy socialiniy jgudziy;

* neuztikrinamos  pagrindinés  vaiky
(priezitra, ugdymas, laisvalaikis ir kt.);

* ribojamos vaiky galimybés ugdytis ir dalyvauti
visuomenés gyvenime.

fizing,

sveiko ir

teisés

Vaiko situacija socialinés rizikos Seimoje

Vaiko socializacijos procese lemiamos jtakos turi
rySiy su kitais asmenimis kontekstas, kurio, pasak R.
Zukauskienés (2006), svarbiausios sudétinés dalys
yra $eima, jos struktiira, gyvenimo kokybé. Seimos,
kaip pirmojo vaiko socializacijos instituto, gyvenimo
budas, tradicijos, elgesio taisyklés formuoja vaiko
asmenybg, jo gyvenimo nuostatas, poziiirius. Be to,
vaikui augant Seimoje svarbiausia yra ne jos genetinis
pagrindas, o aplinka, kurioje auga vaikas. 1. Jonutyte,

of the Republic of Lithuania, 2007), which regulate
persons’ social security, provide legal definitions of
social risk families emphasizing dual aspects. Some
documents identify negative peculiarities of parents
behaviour whereas other, consequences of parents
negative behaviour on children who live in such
families. Content analysis of the above mentioned
documents enabled to extract main categories which
define the social risk family. Thus, social risk family is
such family which has children under 18 and at least on
of the parents is characterized by negative behaviour
that is described by the following categories:

* Excessive drinking, abuse of narcotic drugs,
psychotropic or toxic substances;

* Gambling addition;

» lack social skills to take care of children
properly;

* violence (psychological,
against children;

» usage of state benefits not for family interests.

Content analysis of legal documents of the Republic

of Lithuania also enabled to identify the following
main categories which outline essential consequences
of parents’ negative behaviour on children who live in
social risk families:

» children’s physical, mental, spiritual, moral
development and safety is not ensured;

e environment is created, which does not
encourage the child’s healthy and productive
growing and development;

o disturbed  cooperation and  emotional
communication of family members limits
the child’s possibilities to express needs and
feelings;

e children have low self-worth;

 children do not have appropriate social skills;

* children’s main rights are not ensured (care,
education, leisure, etc.);

* children’s opportunities of self-development
and participation in social life are limited.

>

>

physical, sexual)

The child’s situation in the social risk family

Critical influence on the child’s socialisation
process is made by the context of relations with other
persons, the main constituents of which according to
R. Zukauskiené (2006) are the family, its structure, life
quality. Lifestyle, traditions, behaviour rules of the
Sfamily as the first institution of the child’s socialisation
shape the child’s personality, his/her attitudes towards
life, approaches. Besides, while the child is growing
in the family, most important is not his/her genetic
basis but the environment in which the child grows. 1.
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D. Binkauskaité. J. Gelziniené (2007) pazymi, jog
socialinés rizikos Seimuy salygomis gyvenanciy
vaiky aplinkoje vyrauja skurdas, primityvi vertybiné
orientacija, slegiantis, negatyvus psichologinis
klimatas, moraliai zlugdancios aukléjimo klaidos,
t. y. vaikas auga didelj stresgq keliancioje aplinkoje,
kurioje egzistuoja rizika pasireikSti asocialaus tipo
asmenybés sutrikimui (Zukauskiené, 2006). Tokia
aplinka suponuoja tai, jog vaikui formuojasi klaidingas
poziiiris | pasaulj ir save. Tai skatina vaikus atsiriboti
nuo socialinés aplinkos, nepasitikéti aplinkiniais. Dar
viena gyvenimo tokioje aplinkoje pasekmé yra ta,
kad vaikas stebédamas negatyvy Seimos gyvenimo
ir santykiy modelj visuomengje veiks nepriimtinais
ir smerktinais elgesio modeliais (Garmezy, 1993;
Winkley, 1996; Valickas, 1997; Sakalauskas, 2000;
Kovachevikj, Bijedikj, Kuralikj-Kjishikj, Muftikj,
2009 ir kt.).

Socialinés rizikos Seimose augantys vaikai dar
vadinami socialiai apleistais, nes jie patiria skurda,
ivairiy tipy smurta, nepriezilira, jiems nesudaroma
tinkama fiziné, emociné, psichologiné aplinka,
reikalinga sveikam ir harmoningam vaiko vystymuisi.
Todél, pasak V. Barstytés (2008), E. Kostinienés
(2007), tokiy Seimy vaikai neturi galimybiy igyti
visuomengje priimty socialiniy igiidziy, tod¢l jie patiria
problemuy uz Seimos riby. Tai pasireiskia bendraujant
su kitais vaikais ar suaugusiaisiais, mokykloje tokie
vaikai jauciasi nepatogiai ir tod¢él vengia ja lankyti.
Taigi socialinés rizikos Seimy vaikai patenka | tam
tikra ,,uzburta rata“, kuriame dominuoja ne patys
teigiamiausi elgsenos modeliai (pvz., alkoholio arba
kity psichotropiniy medziagy vartojimas; nepaisymas
visuomengje priimty normy, taisykliy; kriminologiniai
nusikaltimai).

Vaiky dienos centras — institucinés pagalbos
socialinés rizikos Seimy vaikams forma

Siuo metu Salies instituciniy paslaugy lygmeniu
socialinés rizikos Seimy vaikams pagalba teikianciy
institucijy tinklo branduoli sudaro: savivaldybés ir jose
veikiantys vaiky teisiy apsaugos tarnybos, socialinés
paramos skyriai, Seimos paramos bei kriziy centrai,
pedagoginés-psichologinés tarnybos, globos namai,
Svietimo  istaigos,
organizacijos, senitinijos. Viena tokiy institucinés
pagalbos formy socialinés rizikos Seimy vaikams yra ir
vaiky dienos centrai, kurie funkcionuojakaip priemoniy
sistemos, skirtos vaiko teisiy ir teiséty interesy bei
visuomenés saugumo poreikius atitinkancios ir vaiko
socializacijos, ugdymo bei socialinés, pedagoginés,

nevyriausybinés visuomeninés

Jonutyté, D. Binkauskaité, J. Gelziniené (2007) note
that the environment of children who live in social risk
Jamily conditions is dominated by poverty, primitive
value orientation, depressive, negative psychological
atmosphere, morally disrupting upbringing problems;
i.e., the child grows in high-stress environment
that contains a risk that a disorder of asocial type
personality will manifest itself (Zukauskiené, 2006).
Such environment predetermines that the child forms
incorrect attitude towards the world and himself/
herself. This encourages children to dissociate from
social environment, distrust surrounding people.
One more consequence of life in such environment is
that observing the negative model of family life and
relationships, the child will act following unacceptable
and reprehensible behaviour models (Garmezy, 1993;
Winkley, 1996; Valickas, 1997; Sakalauskas, 2000;
Kovachevikj, Bijedikj, Kuralikj-Kjishikj, Muftikj,
2009 et al.).

Childrenraising in social risk families are also called
“socially neglected” because they experience poverty,
various type violence, neglect, they are not provided
with suitable physical, emotional, psychological
environment that is necessary for the child’s healthy
and harmonious development. Therefore, according
to V. Barstyté (2008), E. Kostiniené (2007) children
from such families do not have possibilities to acquire
social skills that are accepted in the society and as
a consequence they experience problems outside
the family. This manifests in the relationships with
other children or adults; at school such children feel
uncomfortably and therefore avoid attendance. This
way social risk family children get into a certain
“vicious circle” that is dominated not by the most
positive behaviour models (e.g., use of alcohol or
other psychotropic materials; breach of norms and
rules accepted in the society; crimes).

Children Day Care Centre as a form of
institutional support for children from families at
social risk

Currently the nucleus of the network of institutions
providing support for children in social risk families
at the level of institutional support is composed of:
municipalitiesand Children’sRights ProtectionServices
operating in them, Social Support Departments, Family
Supportand Crises Centres, Pedagogical-Psychological
Services, Care Homes, educational institutions, non-
governmental organizations, elderships. One of such
forms of institutional support for children in social
risk families is Children’s Day Care Centres, which
function as systems of means aimed at child’s rights
and rightful interests, society’s safety needs, the child’s
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psichologinés, specialiosios, informacinés ar kitos
pagalbos teikimo sistemos, sudétiné dalis.

VDC Lietuvoje egzistuojanciy socialiniy paslaugy
sistemoje identifikuojamas kaip istaiga ar jos padalinys,
teikiantis socialines paslaugas socialinés rizikos
Seimoms ir vaikams bei organizuojantis ju ugdyma.
Tokiy centry veikla teisiniu lygmeniu reglamentuojama
Siais pagrindiniais Salies dokumentais: LR Socialiniy
paslaugy istatymas (2006), LR Vaiko minimalios ir
vidutinés prieZidiros jstatymas (2007), LR Svietimo
istatymas (1991), LR Nacionaliné vaiky dienos
centry 2005-2007 m. programa (2004), LR Darbo su
socialinés rizikos Seimomis metodinés rekomendacijos
(2003), LR Socialiniy paslaugy katalogas (2006).
Siuose dokumentuose nusakytos VDC veiklos teisinés
apibréztys atskleidzia tokiy centry paskirtj ir esminius
ju veiklos tikslus ir uzdavinius.

VDC kaip institucinés pagalbos socialines rizikos
Seimoms teikéjo paskirtis yra vykdyti nestacionare, t. y.
dienine vaiky prieZzitira ir realizuoti papildoma paslauguy
spektra, sukurta taip, kad bity patenkinti esminiai
vaiko asmenybés poreikiai, kuriy negeba tenkinti vaiko
Seima, kartu siekiama remti Seima, gerinant tévystés ir
motinystés igiidzius ju paciy namuose ir dienos centre.
Identifikuota VDC paskirtis suponuoja tokiy centry
veiklos tikslus ir uzdavinius, kurie turi aiskia krypti,
t. y. kompleksing pagalba socialinés rizikos Seimai ir
vaikui. Taigi, VDC veiklos teisinio reglamentavimo
kontekste skiriami Sie pagrindiniai VDC veiklos tikslai:
1) spresti vaiky, auganciy socialinés rizikos Seimose,
socialines problemas, organizuojant jy ugdyma,
neformalyji uzimtuma, uztikrinant socialini darba su
tévais ir 2) sudaryti deramas vaiky socializacijos, vaiky
nusikalstamumo ankstyvosios prevencijos, socialiniy
paslaugy socialinés rizikos Seimoms teikimo salygas.

Siy tiksly realizavimas lemia tokius VDC
veiklos Salyje wuzdavinius: 1) teikti socialines
paslaugas (edukacines, materialines, psichologines,
sociokultirines ir kt.) socialinés rizikos Seimoms
ir jose augantiems vaikams, siekiant ugdyti
socialinius igiidzius (bendravimo, bendradarbiavimo,
savikontrolés, savarankiskos veiklos ir atsakomybés
uz ja, aktyvumo ir kt.), btinus s€kmingos integracijos
1 visuomeng procesuose (pvz., socialiniy problemy
savarankiskas sprendimas); 2) dirbti socialini darba su
socialinés rizikos Seima, uztikrinant tinkamas salygas
vaikui augti savo biologingje Seimoje; 3) organizuoti
socialinés rizikos Seimy vaiky laisvalaikj, siekiant
eliminuoti tokius socialinés rizikos faktorius, kaip
narkotiniy, psichotropiniy medziagy bei alkoholio
vartojimas, ,,gyvenimas gatveje, nusikalstamos veikos

socialization, being composite part of educational
and social, pedagogical, psychological, special,
informational or other support.

In the system of social services existing in
Lithuania the CDCC is identified as an institution or
its division that provides social services for social risk
families and children and organises education of the
latter. Activities of such centres at the legal level are
regulated by the following national documents: Law
on Social Services of the Republic of Lithuania, 2006;
Law on Minimal and Average Care of the Child of the
Republic of Lithuania, 2007, Law on Education of the
Republic of Lithuania (1991), National Programme of
Children Day Care Centres for years 2005-2007 (2004),
Methodical Recommendations on Work with Social
Risk Families of the Republic of Lithuania, 2003; Law
on Financial Social Support for Low-Income Families
(Persons Living Alone) of the Republic of Lithuania,
2006; Catalogue of Social Services of the Republic
of Lithuania (2006). These documents outlining legal
definitions of activities of CDCCs disclose the purpose
of such centres and essential aims and tasks of their
activities.

The purpose of the CDCC as a provider of
institutional support for social risk families is to carry
out children’s day care and implement additional
spectrum of services, which is created in such way as
to meet main needs of the child’s personality, which
the family is not able to meet, and at the same time it
is sought to support the family, improving parenthood
skills at their homes and at the Care Centre. The
identified purpose of the CDCC predetermines goals
and tasks of the activities of such centres which
have a clear direction; i.e., complex support for the
social risk family and the child. Thus, in the context
of legal regulation of the activities of the CDCC the
following main goals of the activities of the CDCC are
distinguished: 1) to solve social problems of children
in social risk families, organising their education,
non-formal occupation, ensuring social work with
parents and 2) to create proper conditions for
children’s socialisation, early prevention of children's
delinquency, provision of social services for social risk
families.

Implementation of these aims determines the
following tasks of activities of CDCCs: 1) to provide
social services (educational, material, psychological,
socio-cultural, etc.) for social risk families and children
in social risk families in order to develop social
skills (communication, cooperation, self-control,
independent activity and responsibility for it, etc.),
which are necessary for the processes of successful
integration into the society (e.g., independent solving
of social problems); 2) to carry out social work with
the social risk family, ensuring appropriate conditions
for the child to grow in his/her biological family; 3)
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ir kt.; 4) ugdyti socialinés rizikos Seimy vaikus kaip
jaunimo lyderius, gebancius tapti savarankiskomis ir
visapusiskai tvirtomis asmenybémis, savo veikloje
besivadovaujanciomis tvirtomis moralinémis
normomis; 5) prisidéti prie asmens, Seimos
bendruomenés socialiniy problemy atsiradimo
socialinio

eliminavimo ir visuomenés

uztikrinimo.

saugumo

Empirinio tyrimo rezultatai

Analizuodami empirinio tyrimo rezultatus, VDC
teikiamos pagalbos socialinés rizikos Seimy vaikams
kontekstus (edukacini, sociokultiirini, materialinj)
tiesiogiai siesime su vaikams prasminga veikla VDC.

Edukacinés  pagalbos
Aktualizuojant socialinés rizikos Seimose auganciy
vaiky problemas, daznai identifikuojamas ir ju
pedagoginis apleistumas. Todél VDC teikiant
pagalbg socialinés rizikos Seimy vaikams itin svarbu,
jog edukaciné vaiky veikla tapty tokios pagalbos
kompleksine dalimi. Kategorijomis apibuidinsime
VDC teikiamos edukacinés pagalbos prasminguma
(zr. 1 lent.).

prasminis  kontekstas.

to organize leisure of children in social risk families
in order to eliminate such social risk factors as use of
narcotic drugs, psychotropic substances and alcohol,
“life on the street”, criminal activities, etc.; 4) to
educate children in social risk families as youth leaders
who are able to become independent personalities
that follow firm moral norms in their activities; 5) to
contribute to elimination of rise of social problems of
the person, family, community and to ensuring social

safety of the society.

Results of the empirical research

Analysing the results of the empirical research, we
shall directly relate the contexts (educational, socio-
cultural, material) of support provided by CDCCs for
children in families at social risk to the activities of
CDCCs that are meaningful for children.

Meaningful context of educational support.
Actualising problems of children in families at social
risk, their pedagogical neglect is often identified.
Therefore, providing support for children in families
at social risk, it is particularly important that children’s
educational activities turn into a complex part of
such support. We shall categorize and describe
meaningfulness of educational support provided by
CDCCs (see Table 1).

1 lentelé. Vaikams prasminga edukaciné veikla VDC (kategorijos)
Table 1. Educational activities that are meaningful for children at CDCCs (categories)

Doing lessons

Teiginiy
Kategorijos skaicius Prasminiy konteksty — teiginiy pavyzdziai
Categories Number of Examples of notional contexts-statements
statements
Pamoky ruosa 41 ., Atéjusi ruosiu pamokas.  / “When I come I do my lessons”

,,AS dienos centre ruosiu pamokas. / “I do my lessons at the day centre”

Kulinarijos pradmeny
mokymas(-is)

Teaching and learning the
basics of cooking

,,Pas mus yra kulinarijos birelis, kuriame kepame jvairius gaminius.* / “There
1 is a cooking club here, we create and bake various products”

., Biina ir kulinarijos birelis, darome pyragus, sausainius ir t. t.* / “There is a
cooking club, be bake cakes, biscuits, etc.’

s

Meninis ugdymas(-is)

., Kartais piesiame grazius pieSinukus.*/ “Sometimes we draw nice pictures”

L . 10
Artistic (self-)education ,,Dar piesiu, <...> spalvinu*/ “I also draw <...> colour”
Darbinis ugdymas(-is) 10 ., Plauname indus. “ / “We wash dishes”
Technological (self-)education ., Laistom géles, Lapus grébiame. <...> "/ “We water flowers, rake leaves <...>"
Vaikai edukacing veikla VDC  apibudina Children describe educational activities of CDCCs

kategorijomis Pamoky ruosa, Kulinarijos pradmeny
mokymas(-is), Meninis ugdymas(-is) bei Darbinis
ugdymas(-is). Turinys labiausiai akcentuojamas
kategorijoje Pamoky ruosa, silpniau — Kulinarijos
pradmeny  mokymas(-is), Meninis ugdymas(-is) ir
Darbinis ugdymas(-is). Vaikams prasminga tokia
edukacinés veiklos sritis kaip mokymasis ir / arba
ugdymasis (meninis, darbinis) bei pagalba rengiant
pamokas.

by categories “Doing lessons”, “Teaching and learning
basics of cooking”, “Artistic (self-)education” and
“Technological (self-)education”. Content of mostly
emphasized in the category “Doing lessons”, weaker, in
categories “Teaching and learning basics of cooking”,
“Artistic (self-)education” and “Technological (self-)
education”. Children find such area of educational
activity meaningful as learning and/or self-education
(artistic, technological) and support doing lessons.
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Kategorijos Pamoky ruosa turinys rodo, jog S§i
edukacinés pagalbos sritis yra itin prasminga VDC
lankantiems vaikams. Pastarieji pozityviai vertina
VDC ugdomg pareigos ir atsakingumo jausma, kai
kita veikla (dalyvavimas bireliu veikloje, zaidimai su
bendraamziais ir kt.) centre galima tik atlikus namy
darbus, susijusius su jy pagrindine veikla — mokymusi
(,,<...> gerai, kad a$ dienos centre pirmiausia ruosiu
pamokas®; ,,<..> man patinka, kad atlikusi namy
darbus bendrauju su vaikais <..>*; jatlikusi namuy
darbusuzsiiminéju jvairia veikla, ka tik siiilo vadovai‘).
Pastarasis kategorijos prasminis aspektas liudija ir
galimybés derinti mokymasi ir kitas veiklas VDC
svarba. VDC lankantys vaikai taip pat ypac akcentuoja
jiemssudarytas tinkamas sglygas ruosti pamokas (,,<...>
man dienos centras davé daug naudos, <...> galima
atlikti namy darbus, ne taip, kaip namie...”; ,,<..>
namuose neturiu kambario, o centre galiu paruosti
pamokas®). Taigi, akivaizdus tampa mokymosi salygu
namuose ir VDC skirtumas. Be to, vaikams svarbi ir
¢ia dirbanciy vadovy edukaciné pagalba (<...> ¢ia man
mokytis padeda vadovas <...>%).

Kategorijos Kulinarijos pradmeny mokymas(-is)
turinys liudija, jog VDC lankantiems vaikams svarbu
mokéti savarankiskai patenkinti vieng fiziologiniy
poreikiy — maitinimasi. Todél neatsitiktinai vaikai
akcentuoja kulinarijos biirelio svarbg (,,<...> pas mus
yra kulinarijos biirelis <...>; patinka kulinarijos
birelyje gaminti valgyti®), kai jiems svarbu iSmokti
savarankiskai pasigaminti ivairy maista (,,<..> Cia
mes darome <...> valgyti; ,,kepame desreles®; ,,<..>
kepame ivairius gaminius®).

Kategorijos ugdymas(-is)  turinys
atskleidzia, jog VDC vaikams prasmingiausia
yra vaizduojamoji (dailin¢) veikla, o maziausiai
prasminga Vaizduojamosios veiklos
kontekste stipriausiai akcentuojamas piesimas (,,<...>
pieSiame grazius pieSinukus®; ,,a§ daugiausia piesiu
<...>%), o silpniausiai — spalvinimas (,,Dar pieSiu,
<...> spalvinu®).

Kategorijos ugdymas(-is) prasminis
turinys liudija, jog atlikdami elementarius buities
darbus (indy plovimas, géliy prieziiira, patalpy
tvarkymas ir kt.) vaikai ugdosi jgudzius, svarbius
ruoSiantis savarankiSkam gyvenimui visuomenéje

»<..> laistom ge¢les, lapus grébiame <...>*;
,plauname indus®; ,,<...> padedu tvarkyti klas¢ ir kitus
kabinetus*). Sios kategorijos turinys taip pat atskleide,
jog Darbinio ugdymo(-si) kontekste VDC naudojama
skatinimo sistema balais ir prizais (,,<...> ir kad budziu
valgykloje, btina balai <..>*; ,<..> jei nepadedi

Meninis

muzikiné.

Darbinis

The content of the category Doing lessons
demonstrates that this area of the educational activity
is particularly meaningful for children who attend
CDCCs. The latter positively evaluate the feeling of
duty and responsibility developed by CDCCs whilst
other activities (participation in the activities of clubs,
games with peers, etc.) at the centre are possible
only when homework related to their main activity —
learning — is done (“<...> it is god that the first thing
1 do at the centre is lessons”; “<...> [ like that after 1
do my homework I communicate with children <..>";
“Having done my homework, I am engaged in various
activities, whatever is offered by the teachers”). The
latter notional aspect of the category also witnesses the
importance of the opportunities o combine learning
and other activities at CDCCs. Children who attend
CDCCs also particularly emphasize suitable conditions
to do lessons created for them (“<...> [ benefited from
the CDCC a lot <...> you can do your homework, not

PRI

as it is at home...”; “<..> at home I do not have a
room and at the centre I can do my lessons”). Thus,
the difference between learning conditions at home
and at CDCCs becomes obvious. Besides, teachers’
educational support is also important for children
(“<...> the teacher helps me to learn here <..>").

The content of the
learning the basics of cooking witnesses that children
who attend CDCCs find it important that one of
the physiological needs — nutrition — is satisfied.
Therefore, it is not accidental that children emphasize
the importance of the cooking club (“<..> we have
a cooking club here <...>”; “We like to prepare food
at the cooking club”), when they find it important to
learn to prepare various food on their own (“<...> here
we do the cooking <...>”; “we fry sausages”; “<..>
we bake various things”).

The content of the category Artistic (self-)
education discloses that the most meaningful activity
for children at CDCCs is figurative (art) activities and
least meaningful, musical. Children mostly emphasize
drawing (“<..> we draw various nice pictures”; “I
mostly draw <...>”), and least, colouring (“I also draw
<...> colour”).

Notional content of the category Technological
(self-)education witnesses that when children carry
out basic domestic works (washing up, flower care,
doing the rooms, etc.) they self-develop skills that are
important preparing for independent life in the society
(“<..> we water flowers, rake leaves <...>”; “Do
the washing up”;
and other rooms”). The content of this category
also disclosed that in the technological context

category Teaching and

<..> I help to tidy the classroom
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vadovams, tai negauni prizo®).

Sociokulttirinés pagalbos prasminis kontekstas.
Vaikams prasmingos sociokultirinés pagalbos
kontekste VDC lankantys socialinés rizikos Seimuy
vaikai labiausiai akcentavo ekskursijy / iSvyky svarba.
Kategorijomis ir subkategorijomis apibiidinsime
VDC teikiamos edukacinés pagalbos konteksta ir jo

CDCCs employ points and prizes as the means of
encouragement (“<...> and when I am on duty in the
canteen, there are points <..>"; ,,<..> if you don t help
teachers, you don't get a prize”).

Notional context of socio-cultural support. In
the context of support that is meaningful for children,
children in social risk families who attend CDCCs

prasminguma vaikams (zr. 2 lent.).

mostly emphasized the importance of excursions/trips.
We shall categorize and subcategorize the contexts of
educational support provided by CDCCs and describe
its meaningfulness for children (see Table 2).

2 lentelé. Vaikams prasminga sociokultiiriné veikla VDC (kategorijos, subkategorijos)
Table 2. Socio-cultural activities at CDCCs that are meaningful for children (categories, subcategories)

Teiginiy
Kategorijos Subkategorijos skaicius Prasminiy konteksty — teiginiy pavyzdziai
Categories Subcategories Number of Examples of notional contexts-statements
statements
,,Kity miesty ir 35 ., Buvome Traky pilyje, zvéryne.*/ “We went to Trakai castle, the zoo”
iZymiy vietoviy ., Skridom { Vokietijq, jodinéjom ant poniy. “/ “We went to Germany, rode
lankymas* ponies”
Visits to other cities
and places of inerest
sy ,.ISkylavimas 13 ,,Mes dienos centre einame | zZygius. <...> einame prie TalSos ezero.
Ekskursijuy / isvyky yiavi o e . Lzyg P .
b gamtoje <..>"/ “We with the centre go on the trecks <...> we go to lake Talsa
organizavimas .S e
L Picnics outdoors <.>
Organisation of . . — “ e
. . ., <...> mes einame | parkq, <...> Priidelj, Rékyvq. '/ “<...> we go to the
excursions/trips . »
park <...> the pond, lake Rékyva”.
,,Prekybos ir pramogu 9 ., Rytoj eisime j Brukling $vesti savo draugy gimtadienius.* / “Tomorrow
centry lankymas* we'll go to Brucklin (supermarket) to celebrate friends’ birthdays”.
Visits to shopping ., Rytoj vaziuosime | Brukling, bus labai jdomu ir smagu.* / “Tomorrow
and entertainment we’ll go to Brucklin to trampoline, it will be interesting and fun .
centres
.. L. ,,Gimtadienio Sventé* 21 ., Kiekvienq ménesi svenciame vaiky gimtadienius.* / “Every month we
Teminiy renginiy / . . o b ”
L. Birthday party celebrate children's birthdays”.
sw;ncurl ,Kai biina gimtadieniai, einam visi sveikinti savo draugy.” / “When
organizavimas . . "
Oreanisation of birthdays come, we all go to congratulate our friends”.
gam ,Kiti renginiai* 16 ,, Whsta visokie renginiai.“ / "There are various events”.
thematic events/ <. L L . “ “ gy
festivals Other events ,, Cia vyksta jvairiis renginiai, koncertai, per $ventes.* / “Various events
take place here, concerts during festivals”.
. _ 32 ,, Patinka vasaros stovyklos <...>, nes uZsiiminéjame jvairiausia veikla.
Stovyklavimas « g o« . ;
<..>“/ “We like summer camps <..>, because we are engaged in
vasaros stovyklose . o »
. various activities <...>
Camping at summer .. . v . .
cambs ,, Per vasaros atostogas vaziavome i stovyklas. * / “We go camping during
P summer holidays”
,,Kino teatras* 18 ,Einu | king, teatrq | 3d king.” / “I go to the cinema, theatre, 3D
. Cinema cinema”
Lankymasis teatre S . ”
. ., Vaziuojam | king."*/ “We go to the cinema
Going to the theatre ” - - - ”
,,Dramos teatras 10 ., Einame | spektaklius. <...>*/ “We go to performances <...>".
Drama theatre ., { spektaklius einam.* / “We go to performances <...>".

Vaikai sociokultiiring veikla VDC apibtudina kat-

Children describe socio-cultural activities at

egorijomis Ekskursijy / isvyky organizavimas, Teminiy
renginiy / Svenciy organizavimas, Stovyklavimas vasa-
ros stovyklose, Lankymasis teatre. Labiausiai akcen-
tuojamas kategoriju Ekskursijy / isvyky organizavimas
ir Teminiy renginiy / §venciy organizavimas prasminis
turinys, silpniau — Stovyklavimas vasaros stovyklose ir
Lankymasis teatre. Vaikai démesi skiria pramoginéms

CDCCs by categories Organisation of excursions/
trips, Organisation of thematic events/festivals,
Camping at summer camps, Going to the theatre. They
mostly emphasize notional content of the categories
Organisation of excursions/trips, Organisation of
thematic events/festivals, less, Camping at summer
camps, Going to the theatre. Children pay attention to

entertaining and cognitive excursions, entertainment
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ir pazintinéms ekskursijoms, pramogoms (S§ventéms,
kitiems renginiams), lankymuisi teatre ir stovyklose.

Kategorijoje FEkskursijy / isvyky organizavimas
stipriausiai pasireiskia subkategoriju Kity miesty ir
izymiy vietoviy lankymas ir ISkylavimas gamtoje turi-
nys, kuris atskleidzia, jog tokia VDC organizuojama
veikla plétoja vaiky sociokultiirines zinias visy pirma
apie savo Salies miestus (,,Man patiko vykti i Vilniy,
Kaung, Klaipedq, Panevézj, Trakus, <..> ten nieka-
da nebuvau <...>) ir juose esancias lankytinas isto-
rines ir gamtos vietoves (,,Ventés rage <..>*; ,<.>
ir prie jiros buvom <..>“; | buvome Traky pilyje
<..>*). Vaikams taip pat svarbi galimybé pazinti ir ki-
tas Europos $alis (,,<...> skridom i Vokietijq, ten daug
suzinojau <..>). Akcentuotina, jog Kity miesty ir
iZzymiy vietoviy lankymas vaiky vertinamas pozityviai
ir jie suvokia, jog tokiu biidu ,,daug pamato ir suzino.*
»Prekybos ir pramogy centry lankymas® vaikams
svarbus dél galimybés Svesti gimtadienj netradicingje
aplinkoje (,,<...> neseniai vaziavom § Brukling $vesti
keliy vaiky gimtadieniy <...>; ,smagiausia, kad per
gimtadienius einame | Brukling ir $venciame vaiky
gimtadienius®), kaip tai daznai daro vaikai, augan-
tys ,,normaliose* Seimose. Be to, $ios subkategorijos
turinys leidzia teigti, jog vaikams i§ socialinés rizikos
Seimy lankymasis prekybos ir pramogy centruose
taip pat reiskia jdomu laisvalaikio praleidimo btida
(,,<...> rytoj vaziuosime | Brukling, bus labai jdomu
ir smagu').

Kategorija Teminiy renginiy / Svenciy organiza-
vimas konkretinama subkategorijomis ,,Gimtadienio
Svente* ir ,Kiti renginiai“. Subkategorijos ,,Gimta-
dienio Sventé* turinys liudija, jog socialinés rizikos
Seimy vaikams galimybé Svesti savo asmening gimta-
dienio Sventg¢ yra itin prasminga ju gyvenimo dalis
(,,Dar $ven¢iam gimtadienius, labai idomu ir smagu®;
,<...> man svarbu, kad §ven¢iam gimtadienius, mane
pasveikina <..>*). Be to, vaikams teigiamy emocijy
suteikia pasiruoSimo gimtadienio $ventei procesas
(,,Patinka patiems rengti gimtadieni“). Subkategori-
jos ,,Kiti renginiai* turinys atskleidzia, jog lankydami
VDC vaikai paprastai organizuoja renginius kartu su
ten dirbanciais darbuotojais. Tokia veikla vaikams
patinka (,,<..> mégstu daryti renginius su vadove®),
nes gali iSbandyti save ir igyti naujy ziniy (,,<...> a$
nemokéjau rengti Sventés, bet iSmokau <...>*; | <.>
patinka suzinoti naujuy dalyky apie Sventes®).

Kategorijos
prasminis turinys atskleidzia tokios veiklos svarba

Stovyklavimas vasaros stovyklose

(festivals, other events), visits to the theatre and
camps.

As to the category Organisation of excursions/trips,
the content of subcategories Visits to other cities and
places of interest and “Picnics outdoors” is expressed
mostly; it reveals that such activities organized by
CDCCs develops children’s socio-cultural knowledge,
in the first place about the cities of the native country
(“I enjoyed the trip to Vilnius, Kaunas, Klaipéda,
Paneveézys, Trakai, <..> [ have never been there
before <...>”) and historical places of interest, natural
places (“In Ventés ragas <...>”; “<...> and we were
at the sea <..>"; “we were in Trakai castle <...>").
Children find it important to have the possibility to
see other European countries as well (“<...> we flew
to Germany, I learned a lot there <...>”). It should
be emphasized that “Visits to other cities and places
of intrest” are positively valued by children and they
perceive that this way “they see and learn alot”. “Visits
to shopping and entertainment centres” are important
for children because they can celebrate a birthday in
a non-traditional environment (“<..> not long ago
we went to Brucklin to celebrate several childrens
birthdays <..>”; “it is most pleasant that when
there are birthdays we go to Brucklin and celebrate
them there”), the way children in normal families do.
Besides, the content of this subcategory enables to state
that visits to shopping and entertainment centres for
children from social risk families often also mean an
interesting way of spending leisure (“<...> tomorrow
we’ll go to Brucklin, we’ll have fun on trampolines”).

The category Organisation of thematic events/
festivals is concretized by subcategories Birthday
party and Other events. The content of the subcategory
Birthday party witnesses that the possibility to
celebrate their personal birthday for children from
social risk families is a particularly important part
of their life (“Now we celebrate birthdays, it is very
interesting and fun’”; “<...> it is important for me that
we celebrate birthdays, I am congratulated <..>").
Besides, children get positive emotions form the
process of preparation for the birthday party (“We like
to prepare for the birthday ourselves”). The content of
the subcategory Other events discloses that at CDCCs
children usually organize events together with their
staff. Children enjoy such activities (“<...> [ like to
organize events with the teacher”) because you can
test yourself and acquire new knowledge (“<..> [
did not know how to organize a festival before but I
learned <..>7; “<..> [ like to learn new things during
festivals™).

Notional content of the category Camping at
summer camps discloses the importance of such
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socialinés rizikos Seimose auganciy vaiky socialinés
bei pazintinés kompetencijos ugdymui(-si). Visy pir-
ma vaikai nurodo tai, jog vasaros stovyklose jiems
sudaromos jvairiapusés veiklos galimybés (muzikavi-
mas, sportavimas, vaidyba ir kt.) (,,<...> patinka vasa-
ros stovyklos, kai i jas vykstame, nes uzsiiminéjam
ivairiausia veikla <..>%;  smagu vasaros stovykloje,
nes galima Sokti, groti, zaisti beisbola™). Tokiu budu
jie igyja naujy ziniy, mokéjimy bei jgudziy, svarbiy
sékmingai socializacijai visuomeng¢je. VDC lankantys
vaikai taip pat nurodo komunikaciniy rySiy plétojimo
galimybe, t. y. pazintis su naujais draugais (,,Susiradau
nauju draugy <...>%; ,,<...> paZzistu jau naujuy mergaiciu
ir berniuky, ra§au dabar jiems laiskus®), bendravimas
su bendraamziais i§ VDC naujoje aplinkoje (,,<...>
daug bendravau su berniuku i§ misy centro <...>%).
Akcentuotina ir tai, jog vaikai teigiamai vertina VDC
teikiamas galimybes stovyklauti teminése stovyklose
(,,<...>buvom stovykloje Tytuvénuose, indény stovyk-
loje®).

Kategorija Lankymasis teatre paaiskinama subkat-
egorijomis ,,Kino teatras bei ,,Dramos teatras.” giq
subkategorijy turinys atskleidzia, jog VDC organizuo-
jamus apsilankymus kino bei dramos teatruose vaikai
vertina kaip svarbius, jiems susipazistant su minéty
teatry veikla, dramos aktoriais bei pastaryju darbu
(,<...> einame | spektaklius, kalbéjom su aktoriais
<..>“; ,suzinojau, kaip gyvai pamatyti tikra teatra";
,»Smagu, maciau, kaip rodo filma <...>%).

Materialinés pagalbos prasminis kontekstas.

Materialinés pagalbos kontekste vaikams pras-
minga tai, jog VDC jie turi galimybg pavalgyti, t. y.
patenkinti vieng
poreikiy — maitinimasi. Galimybé maitintis ir biiti
bent i§ dalies apriipintiems kasdienéje veikloje svar-
biomis priemonémis socialinés rizikos Seimu vaikus
veikia kaip stimulas, skatinantis juos lankytis VDC.
Kategorijomis iSsamiau apibtidinsime VDC teikiamos
materialinés pagalbos reikSme vaikams i§ socialinés
rizikos Seimy (Zr. 3 lent.).

svarbiausiy zmogaus fiziologiniy

activity for (self-)development of social and cognitive
competence of children in families at social risk. In
the first place children point out that they are offered
versatile opportunities at summer camps (playing
music, going in for sports, acting, etc.) (“<...> [ like
summer camps, when we go there, because we are
engaged in various activities <...>"; “it is fun to be
at the summer camp because you can dance, play
music, play baseball”’). This way they acquire new
knowledge, competencies, skills that are important
for successful socialisation in the society. Children
attending CDCCs also distinguish the possibility of
developing communication skills; i.e., acquaintances
with new friends (“/ found new friends <..>7; “<..>
1 already know new boys and girls, I write letters to
them”) and communication with peers from CDCCs in
the new environment (“<...> [ communicated a lot with
the boy from our centre <...>"). It is emphasized that
children positively evaluate possibilities provided by
CDCCs to go camping in thematic camps (“<...> we
were at the camp in Tytuvénai, Indians’ camp ™).

The category Visits to the theatre is explained
by subcategories Cinema and Drama theatre. The
content of these subcategories discloses that visits to
cinemas an drama theatres organised by CDCCs are
evaluated by children as important, when they get
familiarized with the activities of the above-mentioned
theatres, actors of the drama theatre and their work
(“<..> we go to performances, we spoke with the
actors <...>"; “I learned how to see a real theatre”,
“It is pleasant, I saw how the film was shown <..>").

Notional context of material support.

In the context of material support children find it
meaningful that at the CDCC they have the possibility
to eat; i.e., to meet one of the most important man’s
physiological needs — nourishment. The possibility to
eat and be at least partially provided with the means
necessary for daily activities influences children from
social risk families as a stimulus that encourages
them to visit CDCCs. By categorizing we shall more
comprehensively describe the importance of material
support provided by CDCCs for children from social
risk families (see Table 3).
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3 lentelé. Vaikams prasminga VDC materialiné pagalba (kategorijos)
Table 3. Material support provided by the CDCC, which is meaningful for children (categories)

Teiginiy
Kategorijos skaiCius Prasminiy konteksty — teiginiy pavyzdziai
Categories Number of Examples of notional contexts-statements
statements
., Gauname labai skaniy valgiy pagal vaiky uzsakymus.” / “We get very tasty
Nemokamas 29 meals according to children’s orders.”
maitinimas ,, Mes ¢ia gauname valgyti pietus, mums duoda maisto paketus <...> "/ “Here we
get dinners; they give us food packets <...>"
, Auklétoja padeda, kai neturiu pinigy, jei batai suplyso, auklétoja pradeda
Apriipinimas ieskoti <...> "/ “The educator helps when I do not have money,; shoes were torn,
kasdienémis 6 so she starts to look for <..>"
priemonémis ., <...> tenai daug danty Sepetuky, pastos, muilo, pirstiniy, kojiniy.<...>*/ “<..>
there are many toothbrushes there, toothpaste, soap, gloves, socks <...>"
Vaikai VDC teikiarnaL materia]in@ pagalbat Children describe material support provided at

apibiidina kategorijomis Nemokamas maitinimas ir
Apripinimas kasdieninémis priemonémis. Labiau-
siai akcentuojamas kategorijos Nemokamas maitini-
mas, o gerokai silpniau — kategorijos Apriapinimas
kasdienémis priemonémis turinys. Vaikams svarbi-
ausia materialinés pagalbos sritis — nemokamas mai-
tinimas.

Kategorijos Nemokamas maitinimas prasminis turi-
nys atskleidzia, jog vaikams svarbi VDC teikiama pa-
galba maistu (,,<...> galima pavalgyti*; ,,duoda valgyti
ir dar nemokamai <...>“). Tokia pagalba socialinés
rizikos Seimy vaikai vertina kaip prasminga jiems,
nes ,,<...> namuose tokio maisto néra®, o be to, VDC
gaminamas ,,<...> maistas labai skanus.* Vaikai mai-
tindamiesi VDC pozityviai vertina ir tai, jog maistas
néra normuojamas (,,<...> ir soCiai gali pakartoti*) ir
jiems sudaroma galimybé gauti maisto | namus (,,<...>
mums duoda maisto paketus i namus <..>“). VDC
teikiamos materialinés pagalbos kontekste akcentuoti-
na ir tai, jog VDC dirbantys suaugusieji meniu aptaria
kartu su vaikais (,,<...> gauname labai skaniy valgiy
pagal vaiky uzsakymus®).

Kategorijos Apripinimas kasdienémis priemonémis
turinys rodo, jog vaikams i§ socialinés rizikos Seimy
yra svarbus VDC rémimas drabuziais (,,<...> ir
drabuziy“; ,,<..> pirStiniy, kojiniy <...>*), avalyne
(,,<..> auklétoja padeda; <...> kai batai suplysta, gre-
itai auklétoja pradeda ieskoti man baty <...>*), asmens
higienos reikmenimis (,tenai randame daug danty
Sepetuky, pastos, muilo <...>%; ,<..> gauname <...>
higieniniy priemoniy“). Sios kategorijos prasminis
turinys taip pat atskleidzia, jog vaikai dziaugiasi, kad
gaunama parama jiems yra nemokama (,,ir viskas ¢ia
nemokamai®).

CDCCs by categories Free meals and Provision with
daily commodities. Most emphasized is the content
of the category “Free meals” and much less, of the
category “Provision with daily commodities”. The
most important area of material support is free meals.

Notional content of the category Free meals
discloses support when meals are provided at CDCCs
as important for children (“<...> you can have a meal”’;
“They give to eat and even for free <...>"). Such support
is evaluated by children from social risk families as
meaningful for them because “<...> there is no food
at home” and, besides, food prepared at the CDCC
“<..>is very tasty”. Eating at CDCCs, children also
positively evaluate that food is not rationed (“<...>
and you can repeat substantially”) and that they
are provided with the opportunity to get food to be
taken home (“<...> we are given food packets to be
taken home <..>"). In the context of material support
provided at CDCCs it should be also emphasized that
adults working at CDCCs discuss menus together with
children (“<..> we get very tasty meals according to
children’s orders”).

Notional content of the category Provision with
daily commodities discloses that it is important for
children from social risk families that CDCCs support
them providing clothes (“<..> and clothes”; “<..>
gloves, socks <...>”), shoes (“<...> the educator helps
<..> whether shoes are torn, quickly the educator
starts looking for new shows <...>”), personal hygiene
commodities (“we found many toothbrushes there,
toothpastes, soap<...>”;“<..>wereceive<...> hygienic
commodities ). Notional content of this category also
discloses that children are happy that their received
support is free for them (“and everything is for free
here”).
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ISvados ir apibendrinimai

Viena institucinés pagalbos formuy socialinés riz-
ikos Seimai ir jose augantiems vaikams — vaiky dienos
centrai, kuriy esminis veiklos tikslas yra teikti diening
vaiky priezitra ir realizuoti papildoma paslaugy
spektra, sukurta taip, kad biity patenkinti esminiai vai-
ko asmenybés poreikiai, kuriy negeba tenkinti vaiko
Seima, o kartu siekiama remti §eima, gerinant tévystés
ir motinystés igtidzius jy paciy namuose ir dienos cen-
tre.

Kokybinis tyrimas atskleidé, jog socialinés riz-
ikos Seimy vaikams prasmingag VDC teikiama
kompleksing pagalba galima apibiidinti edukaciniu,
sociokultiriniu ir materialiniu kontekstais. Vaiky pat-
irties reprezentacijy prasminis turinys liudija, jog VDC
lankantys socialinés rizikos Seimy vaikai labiausiai ak-
centuoja sociokultiiring, kiek silpniau — edukacing ir
silpniausiai — materialing pagalba.

Sociokultirinés pagalbos prasminis kontekstas
atskleidé, kad vaikams svarbios yra sociokultiirinés
zinios apie lankytinas istorines ir gamtos vietas,
pazintis su Salies ir Europos miestais, su teatry veik-
la. Be to, vaikams svarbu, kad VDC jie turi galimybe
1domiai leisti laisvalaikj, Svesti savo asmenines Sventes
(gimtadienius), iSbandyti save ir igyti naujy ziniy kartu
su VDC darbuotojais organizuojant teminius renginius
bei kitas Sventes. Sociokulttrinis kontekstas liudija, jog
stovyklaujant vasaros stovyklose itin didelis démesys
skiriamas socialinés rizikos Seimose auganciy vaiky
socialinés bei pazintinés kompetencijos ugdymui(-si),
kai jiems sudaromos dalyvavimo {jvairiose veiklose
(sportavimo, muzikavimo, vaidybos ir kt.) galimybeés,
plétojami komunikaciniai rySiai su naujais draugais.

Edukacinés pagalbos prasminiame kontekste vai-
kams itin svarbu tai, kad VDC yra sudarytos tinkamos
salygos mokymuisi, ypa¢ namy darby rengimui. Siame
kontekste identifikuojama pareigos ir atsakingumo
jausmo ugdymo svarba, kai vaikams formuoja-
ma nuostata, jog kitos veiklos galimos tik atlikus
namy darbus, susijusius su jy pagrindine veikla —
mokymusi. VDC taip pat ugdomi vaikams svarbis
savarankiSkam gyvenimui visuomen¢je igiidziai (pvz.,
darbiniai jgtidziai — indy plovimas, augaly prieZziiira).
Edukacinés pagalbos kontekstas taip pat rodo, kad
vaikams yra svarbios ir VDC darbuotoju teikiamos
pedagoginés konsultacijos tiems vaikams, kurie turi
mokymosi sunkumy.

Materialinés pagalbos prasminiame kontekste
socialinés rizikos Seimy vaikams svarbiausia tai, jog
VDC jie turi galimybe pavalgyti, t. y. patenkinti vieng
svarbiausiy zmogaus fiziologiniy poreikiy — maitintis.

Conclusions and generalisations

One of the forms of institutional support for the
social risk family and children growing in it is Children
Day Care Centres, the key aim of which is to provide
children’s daily care and implement an additional
spectrum of services that is created in such a way that
the essential needs of the child’s personality, which the
family is not able to meet, are met and at the same time
it is sought to support the family, improving parenthood
skills at their homes and at the Day Centre.

Qualitative research disclosed that complex support
provided for children in social risk families by CDCCs
can be described by educational, socio-cultural and
material contexts. Notional content of representations
of children’s experience witnesses that children
from social risk families who attend CDCCs mostly
emphasize socio-cultural support and not so much,
educational and least, material support.

Notional context of socio-cultural support disclosed
that socio-cultural knowledge, acquaintance with the
cities of the country and European cities, places of
interest and natural places, acquaintance with theatre
activities are important for children. Besides, it is
important for children that at CDCCs they have the
possibility to spend their leisure time interestingly,
celebrate personal birthdays, try themselves and
acquire new knowledge together with the staff of
CDCCs, organising thematic events and other festivals.
The socio-cultural context witnesses that at summer
camps particularly much attention is paid to (self-)
development of social and cognitive competencies
of children from social risk families when they are
provided with the conditions to participate in various
activities (going in for sports, playing music, acting,
etc.), when communicative relationships with new
friends are developed.

In the notional context of educational support it is
particularly important for children that CDCCs provide
them with suitable conditions for learning, doing
homework in particular. In this context the importance
of developing the feeling of responsibility and duty is
identified, when the approach is formed for children that
other activities are possible only when homework that
is related to the key activity — learning — is done. Skills
of independent life in the society are also developed
at CDCCs (e.g., technological skills like washing up,
care of plants). The context of educational support
also demonstrates that pedagogical consultations of
staff at CDCCs for those children who have learning
difficulties are also important.

In the notional context of material support it is
particularly important for children from social risk
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Vaikams taip pat svarbu, kad VDC jiems teikiama pa-
galba maistu, maistas néra normuojamas, jiems sudaro-
ma galimybé gauti maisto { namus. Materialinés pagal-
bos kontekste vaikams prasmingas ir ju apripinimas
kasdienémis priemonémis, t. y. drabuziais, avalyne,
asmens higienos reikmenimis.
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