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Anotacija

PatyCios mokykloje yra placiai paplitgs sudétin-
gas kompleksinis socialinis-kultdirinis reiskinys. Zi-
niasklaidoje vis dazniau aptinkama jvairiy pranesimuy,
nusviecianiy ziaurius patyc¢iy atvejus Salies ugdymo
2006 ir kt.) duomenys rodo, kad paty¢ios mokyklose
tapo kasdienybé, tarsi tam tikra ,,gyvenimo norma‘,
Tai rodo, kad neatidéliotinai reikia imtis prevencinés
veiklos. Siame straipsnyje pateikiama paty&iy pre-
vencijos Siauliy miesto bendrojo lavinimo mokyklose
analiz¢, iSrySkinami pagrindiniai §io miesto ugdymo
istaigose organizuojamos paty¢iy prevencijos bruozai.
Siekiama atsakyti { probleminius klausimus: ar Siauliy
miesto bendrojo lavinimo mokyklose sukurta ilgalaiké
ir efektyvi socialiniy bei pedagoginiy paty¢iy preven-
cijos sistema? Ar sprendziant paty¢iy problemg prisi-
imty atsakomybe visi mokyklos bendruomenés nariai?
Tyrimo rezultatai leidzia teigti, kad ugdymo istaigose
taikomos tik pavienés prevencinés priemongs, spren-
dziant paty¢iy problemg isitraukia ne visa mokyklos
bendruomenég.

Pagrindiniai Zodziai: patycios, patyciy problema,
patyciy auka, patyciy iniciatorius, patyciy prevencija,
prevencinés priemones.

Ivadas

Dvejus metus Johnny, tylus trylikametis, buvo
gyvas zaisliukas kai kuriems savo bendraklasiams.
Paaugliai i$ jo reikalaudavo pinigy, versdavo valgyti
piktzoles ir gerti pieng su valikliais, musdavo tualete,
uzri§davo virve ant kaklo ir vedziodavo kaip ,,naminj
gyvinéli“. Kai Johnny kankintojus apklausingjo dél
paty¢iy, jie saké, kad persekiojo savo auka, kadangi
tai buvo smagu‘ (Olweus, 2008, p.19).

Si trumpa laikra$¢io iskarpa — tai slogus vaizdas,
liudijantis, kokie ziaurts tam tikromis aplinkybémis
gali buti paaugliai, koks mokykloje gali buti gyve-
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Abstract

Bullying at school is a widespread complicated
complex socio-cultural phenomenon. There are
increasingly more various reports in the media on cruel
bullying cases at educational institutions of Lithuania.
The data of various surveys carried out in Lithuania
that bullying became commonness at schools, kind of
a certain “life standard”. This shows that schools of the
country have to undertake urgent preventive actions.
This article presents the analysis of prevention of
bullying at iauliai comprehensive schools, highlights
main features of prevention of bullying, which is
organized at educational institutions of this city. It is
sought to answer the question whether a long-term and
efficient system of measures that eliminates the social
and pedagogical problem of bullying exists. Would all
members of the school community take responsibility
for solving cases of bullying? Research results enable
to state that only solitary preventive measures are
applied at educational institutions and not all school
community is engaged in prevention of bullying.

Key words: bullying, problem of bullying, victim of
bullying, initiator of bullying, prevention of bullying,
preventive measures.

Introduction

“For tow years Johnny, a calm thirteen year old
boy has been an alive toy for some of his classmates.
Adolescents would demand money from him, made
him eat weeds and drink milk with cleansers, beat
in the toilet, tie a rope round his neck and walk like
a “pet”. When Johnny’s tormentors were questioned
about bullying, they said that they chased their victim
because it was fun” (Olweus, 2008, p. 19).

This short extract from the newspaper is a dismal
view, which witnesses how cruel children and young
people can be in certain circumstances. It also
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nimas moksleiviui, tapusiam patyciy auka. Deja, bet
tévai ir mokytojai nedaug zino apie tai, kas vyksta mo-
kykloje (Olweus, 2008).

Patycios tarp moksleiviy yra gan sena ir visame
pasaulyje labai gerai zinoma problema (Banks, 1997;
Smith, 1997). Taciau tik 7-ojo deSimtmecio pabaigoje
Sis reiskinys tapo labiau susisteminty tyrimy objek-
tu. Pirmieji tyrimai $ioje srityje buvo atlikti Svedijos
ir Norvegijos mokyklose. Vienas pirmyjy §ia proble-
ma domeétis pradéjo norvegy mokslininkas D. Olweus
(1993, 2003, 2008), kuris ne tik pirmasis émé tyrinéti
patyciu paplitimo daznuma mokyklose, pateiké iSsamuy
Sio fenomeno apibrézima, bet ir suktiré veiksminga pa-
tyCiy prevencing programa, kuri §iuo metu gan placiai
ir sekmingai yra taikoma ne tik Svedijoje, Norvegijoje
bet ir kitose pasaulio Salyse (Valeckiené, 2007).

1987 m. Stavangeryje vykusioje Europos konferen-
cijoje paskelbti Norvegijoje atlikto patyciu paplitimo
masto ir s€kmingos nacionalinés intervencinés kampa-
nijos pries patycias igyvendinimo rezultatai paskatino
doméjimasi Sia problema ir kitose Salyse, tokiose kaip
Anglija, Nyderlandai, Vokietija, Ispanija, Airija, Aus-
tralija, Kanada ir JAV (Olweus, 1993; Targamadze,
Valeckiené, 2007).

Patycios dazniausiai apibtidinamos, kaip samo-
ningas, neiSprovokuotas ir nuolat pasikartojantis vie-
no asmens ar grupés fizinis arba Zodinis kito asmens
uzgauliojimas, siekiant ji iskaudinti ir pazeminti. Kal-
bant apie patyCias biitina nurodyti tris pagrindinius
bruozus: patycios — tai nuolat pasikartojantis elgesys;
patycios — tycinis ,,zalos darymas *; tarp skriaudéjo ir
aukos egzistuoja ryski valdzios, fiziné, socialiné, psi-
chologiné persvara (Olweus, 1993, 2008).

Labai daznai patycios painiojamos su humoru ir
nekaltais juokeliais, taciau tai yra du skirtingi ir tar-
pusavyje visiSkai nesusij¢ dalykai. PatycCios nuo hu-
moro ir nekalty juokeliy skiriasi tuo, kad tas, i§ kurio
yra juokiamasi, labai kencia, jam be galo skaudu, o
juokinga ir labai smagu gali biti tik besity¢iojantiems
ir patyc¢ias stebintiems vaikams (Povilaitis, Valiukevi-
¢iate, 20006).

Vaikai vieni i$ kity tyCiojasi paciais ivairiausiais bi-
dais (Povilaitis Valiukevicitite, 2006). Pagal tai, kaip
i§ asmens yra tyciojamasi, skiriamos tiesioginés ir ne-
tiesioginés patyCiy formos. Tiesioginés patycios — kai
vaikas yra atvirai puolamas, uzgauliojamas savo ben-
draminciy, pvz., jis yra stumdomas, apmétomas akme-
nimis, pravardziuojamas, jam grasinama ir pan. Ne-
tiesioginés patycios pasireiskia vaiko atstimimu nuo
grupes, ignoravimu, nebendravimu, neapykantos pries
ji kurstymu ir pan. Netiesioginiy paty¢iy metu per ty-
¢inj pasalinimg vaikas taip pat yra socialiai izoliuoja-
mas (Olweus, 1993, 2003; Smith, 1997; Piskin, 2002;
Craig, Pepler, Blais, 2007, Povilaitis, Valiukevicitte,
2006).

Pagal dominuojancias paty¢iy formas, pagal tai,

demonstrates what life the pupil who became the
victim of bullying may have at school: often parents
and teachers know little what happens at school
(Olweus, 2008).

Bullying among pupils is quite an old problem
that is very well known in the whole world (Banks,
1997; Smith, 1997). However, only in the end of the 7"
decade this phenomenon turned into a subject of more
systematized researches. First researches in this area
were carried out at schools of Sweden and Norway.
One of the first researchers who started to take interest
in this problem was a Norwegian researcher D.
Olweus (1993, 2003, 2008), who was both the first to
research the frequency of spread of bullying at schools,
presented an exhaustive definition of this phenomenon
and created an efficient programme for prevention of
bullying, which today is quite widely and successfully
applied in Sweden, Norway and other countries of the
world (Valeckiené, 2007).

The European conference, which took place
in Stavanger in 1987, announced the results of
implementing a campaign carried out in Norway
on the scope of spread of bullying and successful
national intervention campaign against bullying,
which encouraged interest in this problem in other
countries such as England, the Netherlands, Germany,
Spain, Ireland, Australia, Canada and the USA as well
(Olweus, 1993; Targamadzg, Valeckiené, 2007).

Bullying is most often described as a deliberate,
unprovoked and constantly recurrent physical or
oral abuse of one person or a group of persons in
order to wound and humiliate him/her. Three main
questions-features have to be distinguished: bullying
is a constantly recurrent action; bullying is doing a
deliberate harm”; there is a significant overbalance of
authority, physical, social, psychological overbalance
between the offender and the victim (Olweus, 1993,
2008).

Very often bullying is mixed with humour and
harmless mischief; however, these are different and
not interrelated matters. The difference between
bullying and humour, harmless mischief is that the
person who is bullied is suffering a lot, it is very painful
for him, whilst only children who bully and observe
bullying find this funny and have big fun (Povilaitis,
Valiukeviciaite, 2006).

Children bully one another in a variety of ways
(Povilaitis  Valiukevi¢iuté, 2006). Depending on
how a person is bullied, there are direct and indirect
forms of bullying. Direct bullying takes place when
a child is openly attacked, insulted by peers; e.g., a
child is shoved, showered stones, nicknamed, he/she
is threatened, etc. [Indirect bullying manifests itself
by the child’s alienation from the group, ignoring,
non-communication, inciting hatred towards him/
her, etc. During indirect bullying the child is also
socially isolated (Olweus, 1993, 2003; Smith, 1997;
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kokia agresija yra naudojama vaikui iskaudinti ir {Zeis-
ti, dar yra skiriamos: verbalinés ir rasytinés patycios,
apimancios prasivardziavima, gasdinima, pasaipias
replikas apie zmogaus kiina, rase, Seima, negalia, is-
vaizda, bauginamu zinuciy siuntin€jima mobiliuoju
telefonu ar elektroniniu pastu ir pan.; fizinés patycios,
pasireiskiancios musimu, stumdymu, kandziojimusi,
spardymu, plauky peSiojimu, svetimy daikty gadi-
nimu, nepagarbiy gesty rodymu ir pan. (Valeckieng,
2007; Craig, Pepler, Blais, 2007); sudétinés patycios,
apimancios ir zodinius, ir fizinius veiksmus, pvz., re-
ketas, vertimas daryti tai, ko vaikas nenori (Povilaitis,
Valiukeviéiiité, 2006).

Mokykloje, kurioje vyksta patycios, pralaimi visi,
su skaudziomis patyciy pasekmémis susiduria tiek tie
vaikai, kurie tycCiojasi, tiek ir jy aukos (Robichaud,
2007). Tyrimais jrodyta, kad nuo patyciy kenciantys
vaikai daznai jaucia liudesi, kalte, vieniSuma, nesau-
guma, iSgyvena nerima, pasizymi pasitikéjimo ir sa-
vigarbos stoka (Heinrich, 2003; Robichaud, 2007). Be
to, patyCiy aukos daznai jaucia bejégiSkuma, mano,
kad paty¢iy nebeimanoma sustabdyti (Povilaitis Valiu-
keviciaté, 2006). Su kity skriauda susiduriantys vaikai
taip pat patiria jvairiy kiino suzalojimy, supléSomi ju
drabuziai, sugadinamas turtas ir kt. (Smokowski, Ko-
pasz, 2005).

Si reiskini tyrin¢jantys mokslininkai jrodé, kad
skriaudziami vaikai labiau rizikuoja patirti somatiniy
sutrikimy, negu vaikai, su kuriais bendraamziai el-
giasi gerai. (Robichaud, 2007). Dél nuolatinés streso
bitisenos jie skundziasi galvos, skrandzio skausmais,
pykinimu, sutrikusiu virskinimu bei miegu ir pan., su-
serga jvairiomis infekcinémis ligomis (Rigby, 1999;
Smokowski, Kopasz, 2005). Patiriamos patycios labai
susijusios su depresija bei mintimis apie savizudybe
(Rantanen, Kaltiala-Heino, Rimpela et al., 1999). Ty-
¢iojimasis gali btiti viena pagrindiniy priezas¢iy, dél
kurios vaikai gali vengti mokyklos, nelankyti pamokuy
(Civinskas, Levickaité, Tamutiené, 2006).

TycCiojimasis paveikia ne tik ty, kurie kenc¢ia nuo
patyCiy, bet ir ty, kurie tyc¢iojasi i$ kity, elgesi. Yra la-
bai didel¢ tikimybeé, kad i§ kity nuolat besityc¢iojantys
vaikai susidurs su bendraamziy atstimimu, turés di-
deliy mokymosi sunkumy, taps socialiniy bei teisiniy
institucijy globotiniais (Robichaud, 2007).

Ivairiy tyrimy metu buvo nustatytas patyc¢iy rysys
su tabako ir alkoholio vartojimu bei didesniu polinkiu
1 kriminalinj elgesi. Labai daznai skriaudéjai dalyvau-
ja ivairioje nusikalstamoje veikloje, isitraukia i antiso-
cialia veikla uzsiimanciy bendraamziy grupes (Targa-
madzé, Valeckiené, 2007). Be to, tyCiojimasis i$ kity
perauga | antisocialy elgesi sulaukus pilnametystés
(Smokowski, Kopasz, 2005).

Pasak R. Banks (1997), labai daznai tévai ir moky-
tojai net nezino apie mokykloje egzistuojancia paty-
¢iy problema, paplitimo masta. Mokiniai stebédami,

Piskin, 2002; Craig, Pepler, Blais, 2007, Povilaitis,
Valiukeviéiiité, 20006).

According to the dominating forms of bullying and
according to the types of aggression used for wounding
and insulting the child bullying can be: verbal and
written, encompassing nicknaming, threatening,
mocking retorts about a person’s body, race, family,
disability, appearance, sending frightening messages
by a mobile phone or e-mail, etc.; physical bullying,
manifesting itself by hitting, pushing, kicking, hair
picking, biting, damaging other persons’ belongings,
showing obscene gestures, etc. (Valeckiené, 2007,
Craig, Pepler, Blais, 2007); multiple bullying,
encompassing both verbal and physical actions; for
example, racket, making the cild do what he/she does

At school where bullying takes place, all are losers;
both children who bully and their victims encounter
painful consequences of bullying (Robichaud, 2007).
The researchers proved that children suffering
from bullying often feel sadness, fault, loneliness,
insecurity, experience anxiety, are characterized by
lack of confidence and self-respect (Heinrich, 2003;
Robichaud, 2007). Besides, the victims of bullying
often feel helplessness, think that it is impossible
to stop bullying (Povilaitis Valiukevicitte, 20006).
Children offended by others also experience various
body injuries, their clothes are torn, their belongings
are damaged, etc. (Smokowski, Kopasz, 2005).

The researchers who have been investigating the
phenomenon of bullying proved that children who
experienced bullying took a bigger risk to have somatic
disorders than children who were treated by peers
acceptably (Robichaud, 2007). Due to constant state
of stress they complain of headaches, stomachaches,
nausea, digestive troubles, disturbed sleep, etc., they
fall ill with various zymotic diseases (Rigby, 1999;
Smokowski, Kopasz, 2005). Experienced bullying is
closely related to depression and ideas about suicide
(Rantanen, Kaltiala-Heino, Rimpela et. al., 1999).
Bullying can be one of the main reasons for avoiding
school, truancy (Civinskas, Levickaités, Tamutienés,
2000).

Bulling influences the behaviour of both those
who suffer from bullying and those who are bullying
others. It is very likely that children who are constantly
bullying will encounter their peers’ alienation, will have
big learning difficulties, will become foster-children of
social and legal institutions (Robichaud, 2007).

Various researches identified the relation of bullying
with usage of alcohol and narcotic drugs and greater
inclination to criminal behaviour. Very often offenders
participate in various criminal activities, are involved
in peer groups that are engaged in antisocial activities
(Targamadze, Valeckiené, 2007). Besides, bullying
others grows into antisocial behaviour in adulthood
(Smokowski, Kopasz, 2005).
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kaip yra tyc¢iojamasi i$ kity vaiky, bijodami patys tapti
paty¢iy objektais arba nezinodami, kaip aukai padéti,
nesiima jokiy priemoniy, galin¢iy tai sustabdyti. Pasak
autoriaus, atsizvelgiant { $ig situacijg biitina mokyklo-
se diegti efektyvias paty¢iy mazinimo programas, igy-
vendinti grieztg paty¢iu netoleravimo politika.

Tyrimo problema: ar Siauliy miesto bendrojo la-
vinimo mokyklose sukurta ilgalaiké ir efektyvi socia-
liniy bei pedagoginiy paty¢iy prevencijos sistema ? Ar
sprendziant patyCiy problemas prisiimty atsakomybe
visi mokyklos bendruomenés nariai ?

Tyrimo objektas — paty¢iy prevencija Siauliy
miesto bendrojo lavinimo mokyklose.

Tyrimo hipotezé. Siauliy miesto bendrojo lavi-
nimo mokyklose vykdoma patyciy prevencija, taciau
ivairios priemonés taikomos eklektiskai, nesistemin-
gai, 1 patyCiy prevencine veikla neisitraukia visa mo-
kyklos bendruomené, ypac pasigendama tévy bei pa-
¢iy mokiniy iniciatyvos.

Tikslas — nustatyti pagrindinius patyciy prevenci-
jos Siauliy miesto bendrojo lavinimo mokyklose bruo-
Zus.

Tyrimo uzdaviniai:

* ISanalizuoti pagrindines patyCiy raiskq mazi-
nanéias prevencines priemones, taikomas Siau-
liy miesto bendrojo lavinimo mokyklose.

* Nustatyti pagrindinius patyCiy prevencijos mo-
kykloje vykdytojus ir pedagogy, moksleiviy bei
ju tevy atliekamas pareigas ir funkcijas patyciy
prevencijos procese.

Tyrimo metodika ir organizavimas

Tyrimo metodologinis pagrindimas

Organizuojant tyrima buvo remtasi Siomis teorijo-
mis:

Pragmatizmo teorija. Joje pabréziama, kad ugdy-
mo paskirtis — iSmokyti ugdytini spresti realias gy-
venimo problemas ir sukaupus ju sprendimo patirti
pasiekti maksimalig asmening gerove, nepazeidziant
ty normy, kurios galioja visuomen¢je. Ugdytiniai
turi iSmokti taikyti bendruosius problemy sprendimo
principus bei metodus ir susifomuoti poreikj drasiai ir
protingai spresti problemas, su kuriomis jie susidurs
ateityje (Bitinas, 2000, 1996).

Socialiné iSmokimo teorija. Sios teorijos $alininky
teigimu, asmuo taip pat mokosi ir stebédamas kitus
zmones. Jis modeliuoja savo elgesi, sekdamas kity
zmoniy elgesio modeliu. Galima pasirinkti tiek tin-
kama, tiek ir netinkama elgesio modeli (Zukauskiené,
2002).

According to R. Banks (1997), very often parents
and teachers even do not know about the problem of
bullying existing at school and the scope of its spread.
Observing bullying, being afraid to become victims
of bullying themselves or simply being not aware of
how to help the victim, pupils do not take any actions
that could stop bullying. According to the author,
considering this situation, it is necessary to implement
efficient programmes for reducing bullying at schools,
to implement strict anti-bullying policy.

Research problem: Is a long-term and efficient
system of social and pedagogical measures, which
eliminates the problem of bullying, created at iauliai
comprehensive schools? Would all members of the
school community take responsibility for solving cases
of bullying?

Research subject: prevention of bullying at iauliai
comprehensive schools.

The hypothesis of the research: prevention of
bullyingiscarried outat Siauliai comprehensive schools
but preventive measures are applied eclectically, non-
systematically, all school community is not involved
in bullying prevention activities: parents’ and the very
pupils’ initiative is particularly missing.

The aim is to identify main features of bullying
prevention at iauliai comprehensive schools.

Tasks of the research:

e to highlight main preventive measures that
reduce manifestation of bullying, which are
applied at iauliai comprehensive schools;

* to find out who are the main persons who
carry out prevention of bullying at schools
and pedagogues’, pupils’ and their parents’
duties and functions in the process of bullying
prevention.

Methods and organisation of the research

Methodological substantiation of the research

Organisation of the research was grounded on the
following theories:

Pragmatism theory. This theory emphasizes that the
aim of education is to teach the learner to solve actual
life problems and, having accumulated solution-related
experience, to reach maximal personal welfare without
breaching such norms which are valid in the society.
Learners have to learn to apply general principles and
methods of problem solving and form the need to go
bravely and solve problems that they will encounter in
future sensibly (Bitinas, 2000, 1996).

Social learning theory. According to the supporters
of this theory, a person is also learning while he/
she is observing other people. He/she models his/
her behaviour following the model of other people’s
behaviour. Both suitable and unsuitable model of
behaviour can be chosen (Zukauskien¢, 2002).

Social constructivism theory: relates human
cognition to his/her social environment that creates
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Socialinio konstruktyvizmo teorija Zmogaus pazi-
nima sieja su jo socialine aplinka, kuriancia tikrovés
konstrukcija, ypa¢ bendradarbiavima su kitais (Mar-
tiskauskiené, 2008).

Tyrimo metodai

Teoriniai: mokslinés literatiiros analize, siekiant
apibrézti patyciu mokykloje problema, patyciy pasi-
reiSkimo budus, atskleisti $io reiskinio padarinius.

Empiriniai: anketiné apklausa, skirta pagrindiniams
paty¢&iy prevencijos Siauliy miesto bendrojo lavinimo
mokyklose bruozams isryskinti. Tyrimui atlikti buvo
naudojama atviro tipo anketa, kuri parengta remiantis
Lietuvos ir uzsienio Saliy patyc¢iy reiskini tyrinéjanciy
mokslininky (Olweus, 1993, 2003, 2008; Heinrich,
2003; Whidet, Dupper, 2005) rekomendacijomis, kaip
organizuoti paty¢iy prevencijag mokyklose.

Duomeny analizé. Tyrimo metu gauti tiriamyjy at-
sakymai | atviro tipo anketos klausimus nagrinéti ko-
kybinés content analizés metodu. Si analizé apima tris
etapus: pirmasis — gauty atsakymy (teksto) skaitymas;
antrasis — kategorijy skyrimas; treciasis — kategoriju
skaidymas i subkategorijas.

Tyrimo imtis. Tyrimas buvo atlickamas 2008 m.
gruodzio — 2009 m. sausio mén. 9-iose Siauliy miesto
bendrojo lavinimo mokyklose. Mokyklos tyrimui buvo
atrinktos taikant sisteminj grupiy parinkimo buda. I$
26 Siauliy miesto savivaldybés sarage buvusiy ben-
drojo lavinimo mokykly tyrimui buvo pasirinkta kas
trecia mokykla. I vykdoma atranka buvo jtrauktos pa-
grindinés, vidurinés mokyklos bei gimnazijos.

Siekiant iSryskinti pagrindinius paty¢iy prevencijos
Siauliy miesto bendrojo lavinimo mokyklose bruozus
buvo apklausta 50 respondenty, tarp kuriy 13 10—12 kl.
moksleiviy, 10 socialiniy pedagogy, 9 klasiy vadovai,
9 ivairius dalykus déstantys mokytojai bei 9 mokiniy
tévai.

10-12 kl. mokiniai, klasiy auklétojai, dalyky mo-
kytojai bei tévai apklausai buvo atrinkti taikant pa-
prastq atsitiktinj grupiy parinkimo buda. Atrankoje
dalyvavo tik tie tévai, kuriy vaikai tyrimo metu buvo
apklausiami. Buvo apklausti visi tirty mokykly socia-
liniai pedagogai.

Tyrimo rezultatai

Paty¢iy tarp mokiniy problemos éiauliq miesto
bendrojo lavinimo mokyklose aktualumas

Tyrimo metu visy pirma buvo siekiama atskleisti ti-
riamuyjy poziiirj { paty¢&iy tarp mokiniy problema Siau-
liy miesto bendrojo lavinimo mokyklose. Apklaustyju
pozitri i $i reiskinj apibudina kategorija ,,PatyCiy tarp
mokiniy problemos aktualumas® (zr. 1 lent.).

the structure of reality, cooperation with others in
particular (Martiskauskiené, 2008).

Research methods:

Theoretical: content analysis of research literature
in order to define the problem of bullying at school,
ways of manifestation of bullying, to disclose the
consequences of this phenomenon.

Empirical: questionnaire aimed at highlighting
main features of bullying prevention at iauliai
comprehensive schools. Open type questionnaire was
employed for the research, which was prepared on
the basis of recommendations of foreign researchers
investigating the phenomenon of bullying (Olweus,
1993, 2003, 2008; Heinrich, 2003; Whidet, Dupper,
2005) in the organisation of bullying prevention at
schools.

Data analysis: The responders’ answers to the
questions of the open type questionnaire, which
were received during the research, were analyzed
applying the method of content analysis. This analysis
encompasses three stages: the first stage involving
reading of the obtained answers (text); the second
stage,distinguishing of categories; the third stage,
breaking the categories down into subcategories.

The sample of the research. The research was
carried out between December, 2008 and January,
2009 in nine comprehensive schools of iauliai. Schools
for the research were selected applying systematic
way of choosing groups. Out of 26 comprehensive
schools listed in the records of iauliai municipality
every third school was chosen for the research. Basic,
comprehensive schools and gymnasiums were included
in screening.

In order to highlight main features of prevention
of bullying at iauliai comprehensive schools 50
respondents were questioned; these include 13 pupils
of 10-12 forms, 10 social pedagogues, 9 form tutors,
9 teachers teaching various subjects and 9 pupils’
parents.

Pupils of 10-12 forms, educators, subject teachers
and parents were selected for the survey applying
simple random way of choosing groups. Screening was
attended only by these parents, whose children were
interviewed during the research. All social pedagogues
of investigated schools were interviewed.

Research results

Relevance of the problem of bullying among
pupils at iauliai comprehensive schools

In the first place during the research it was sought to
disclose the responders’ attitude towards the problem
of bullying among pupils at iauliai comprehensive
schools. The responders’ attitude towards this
phenomenon is described by the category “Relevance

of the problem of bullying among pupils” (Table 1).
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1 lentel¢ Socialiniy pedagogy, klasiy vadovy, dalyky mokytojuy, mokiniy bei tévy poZziiiris j patyc¢iy tarp
mokiniy problema Siauliy miesto bendrojo lavinimo mokyklose (N = 50)

Table 1 Social pedagogues’, form tutors’, subject teachers’ pupils’ and parents’ attitude towards the pro-
blem of bullying among pupils at Siauliai comprehensive schools (N = 50)

Tiriamieji (N = 50)
Responders (N = 50)
Patyciy tarp mokiniy Soclallma} Klasiy Dalykl’; . o Tévai
problemos aktualumas pedagogai dovai mokytojai Mokiniai N=9)
Relevance of the problem of (N=10) v; fvga' IN=9) N=13) (
bullying among pupils Social (N=9) Subject Pupils Parfnts
Form tutors N=9)
pedagogues (N=9) teachers N=13)
(N=10) (N=9)
Problema pripazjstama
The problem is acknowledged 4 / 8 > /
Problema rimta ir aktuali
The problem is serious and 4 - - 5 3
relevant
Tai kasdienis (iprastas) reiskinys
This is an everyday (common) 2 - - 2 -
phenomenon
Problema néra aktuali ) ) 1 1 i
The problem is irrelevant
Analizuojant socialiniy pedagoguy, klasiy vadovy, Analyzing social pedagogues’, form tutors’,

dalyky mokytojy, moksleiviy bei tévy pozitri i paty¢iu
tarp mokiniy problema pastebéta, kad visos penkios
tiriamyjy grupés pripazista, kad $i problema Siauliy
miesto bendrojo lavinimo mokyklose tikrai egzistuo-
ja (zr.1 lent.). Apklausoje dalyvave moksleiviai taip
pat pabrézia, kad patycios — rimta ir aktuali problema.
Tokio pat poziiirio laikosi ir tévai bei socialiniai peda-
gogai. Tuo tarpu dalyky mokytojai bei klasiy vadovai
paty¢iy rimtumo ir aktualumo neakcentuoja. Patycias
kaip kasdieni (iprasta) reiskinj jvardijo tik socialiniai
pedagogai ir moksleiviai. Tuo tarpu klasiy vadovy, da-
lyky mokytoju bei tévy pozitris | patycias kaip i kas-
dienj (jprasta) reiskini neiSrySkéjo. Analizuojant tiria-
muyjy pozitiri i paty¢iy problemos aktualuma taip pat
buvo pastebéti atvejai, kai buvo teigiama, kad patyciy
tarp mokiniy problema néra aktuali.

[Sanalizavus tiriamyjy poziiiri i patyCias, galima
teigti, kad $io reiskinio egzistavima pripazista visi mo-
kyklos bendruomenés nariai. Tai leidZia daryti prielai-
da, kad paty¢ios tarp moksleiviy Siauliy miesto ben-
drojo lavinimo mokyklose yra aktuali problema.

Patyciy raiSka maZinanciy prevenciniy
priemoniy taikymas

Tiriamieji patyCiy raiSkgq mazinancias prevencines
priemones, taikomas Siauliy miesto bendrojo lavi-
nimo mokyklose, apibtidina kategorijomis ,,Paty¢iy
raiSkos tyrimy organizavimas®, ,,Prevenciniy ren-
giniy organizavimas®, ,,Mokiniy elgesio kontrolé®,

subject teachers’ pupils’ and parents’ attitude towards
the problem of bullying among pupils, it was noticed
that all five responders’ groups acknowledge that this
problem really exists at iauliai comprehensive schools
(Table 1). The pupils who participated in the interview
also emphasize that bullying is a serious and relevant
problem. Parents and social pedagogues also stick to
the same attitude whilst subject teachers and form
tutors do not emphasize the seriousness and relevance
of bullying. Bullying as an everyday (common)
phenomenon was named only by social pedagogues
and pupils. Meanwhile form tutors’, subject teachers’
and parents’ attitude towards bullying as an everyday
(common) phenomenon does not come to prominence.
Analysing responders’ attitude towards relevance of
the problem of bullying, there were cases when it was
stated that the problem of bullying among pupils is
irrelevant.

Having analyzed responders’ attitude to expressed
attitude towards bullying, it can be stated that the
existence of this phenomenon is acknowledged by
all members of school community. This enables
to conclude that bullying among pupils at iauliai
comprehensive schools is a relevant problem.

Application of preventive measures reducing
manifestation of bullying

The responders describe preventive measures for
reducing bullying applied at iauliai comprehensive
schools by categories “Organisation of researches
into manifestation of bullying”, “Organisation of
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,PatyCiu prevencijos integravimas | mokymo / ug-
dymo programas®, ,,Prevenciniy projekty rengimas ir
vykdymas®, ,,Prevenciniy programy jgyvendinimas®,
,,Pagalbos mokiniui teikimas*, ,,Pagalbos tévams tei-
kimas®, ,,Salygy informuoti suaugusiuosius apie mo-
kykloje vykstancias patycias sudarymas®, ,,Mokiniy
socialiniy igidziy ugdymas®, ,,Organizuojamos po-
pamokinés veiklos formos*, ,,Darbas su mokiniais®,
,Informaciniy / metodiniy leidiniy leidyba ir platini-
mas* (zr. 2 lent.).

preventive events”, “Control of pupils’ behaviour”,
“Integration of prevention of bullying into curricula”,
“Preparation and execution of preventive projects”,
“Implementation of preventive programmes”,
“Provision of support for the pupil”, “Provision
of support for parents”, “Creation of conditions
for informing adults about bullying at school”,
“Development of pupils’ social skills”, “Organised
forms of after-school activities”, “Work with pupils”,
“Publishing and distribution of informational/

methodic publications” (Table 2).

2 lentelé. Socialiniy pedagogy, klasiy vadovy, dalyky mokytojuy, mokiniy bei tévy nurodomos mokyklose taikomos patyciy
prevencinés priemonés (N = 50)

Table 2. Preventive measures of bullying applied at schools indicated by social pedagogues, form tutors, subject teachers,
pupils and parents (N = 50)

Tiriamieji (N = 50)
Respondents (N = 50)
Socialiniai Klasug. Dalyky
- - . . . vadovai .. R L.
Patyciy prevencinés priemonés pedagogai (N=9) mokytojai | Mokiniai | Tévai
Preventive measures of bullying (N=10) (N=9) N=13) |(N=9)
. Form . . L.
Social tutors Subject Pupils Tévai
pedagogues (N=9) teachers N=13) |(N=9)
(N=10) IN=9)
Patyciy raiskos tyrimy organizavimas
Organisation of researches into manifestation of bullying
Molfm’u.l apklgusos 6 3 3 4 )
Pupils’ interviews
Prevenciniy renginiy organizavimas
Organisation of preventive events
Informaciniai / pramoginiai renginiai
. o 10 6 6 8 2
Informational /entertaining events
Publicistiniai renginiai
Publicist events 20 1 13 6 )
Neijvardyti prevenciniai renginiai 3 ) ) 2 )
Non-titled preventive events
Mokiniy elgesio kontrolé
Control of pupils’ behaviour
Bausmes
Punishments 3 3 2 ! !
Nedrausmingo elgesio svarstymas posédziy metu | | i ) )
Discussion on undisciplined behaviour at meetings
Budé¢jimas mokykloje / mokyklos teritorijoje ) ) ) ) )
Keeping watch at school / in school territory
Aprangos reikalavimy nustatymas | ) i ) )
Identification of requirements for clothing
Galimy pasekmiy nusizengus mokyklos vidaus elgesio
taisykléms {vardijimas ) ) i | )
Naming possible consequences if internal school rules
are breached
Klaseés vidaus elgesio taisykliy kiirimas ) ) i ) )
Creation of internal rules of a class
Drausmeés / elgesio sasiuviniy pildymas ) | i ) )
Keeping notebooks of discipline/behaviour
Teigiamo elgesio pastiprinimas | 5 ) ) )

Enhancement of positive behaviour
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2 lentelés tgsinys

Continued of Table 2
Socialiniai Klasug. Dalyky
. vadovai . . s L.
pedagogai (N=9) mokytojai | Mokiniai Tévai
Patyciy prevencinés priemonés (N=10) N=9) (N=13) N=9)
. . . Form . . .
Preventive measures of bullying Social Subject Pupils Tévai
tutors
pedagogues (N=9) teachers (N=13) N=9)
(N=10) IN=9)
Patyciy prevencijos integravimas j mokymo / ugdymo programas
Integration of prevention of bullying into curricula
Paty¢iy temy integravimas { mokomuosius dalykus
Integration of topics on bullying into delivered 4 6 5 3 -
subjects
Patyciy temy integravimas { klasés valandéles 5 1 7 3 )
Integration of topics on bullying into class meetings
Prevenciniy projekty rengimas ir vykdymas
Preparation and execution of preventive projects
Socialiniy jgtidziy ugdymo projektai ) i i ) )
Projects for developing social skills
Patyc¢iy prevencinis projektas / kampanija ,,Nustok
tycCiotis* ) i | ) )
Preventive project of bullying / campaign “Stop
Sneering”
Visy mokyklos bendruomenés nariy bendradarbiavima
stiprinantys projektai | i i ) )
Projects enhancing cooperation between all school
community members
Mokyklos nelankanciy vaiky sugrazinimo i mokyklas
programos (projektai) 1 - - - -
Programmes (projects) of returning truants to schools
Projektai, sukuriantys salygas, mazinan¢ias mokiniy
,.18kritima* i§ bendrojo Svietimo sistemos §iauliq
miesto mokyklose i ) i ) )
Projects creating conditions reducing pupils’
”dropping out” from general education system at
Siauliai schools
Projektai prevencijai finansuoti | i i ) )
Projects for funding prevention
Neivardyti prevenciniai projektai
. . . 4 2 3 - 1
Non-titled preventive projects
Pagalbos mokiniui teikimas
Provision of support for the pupil
Pagalbos paty¢iy aukai / paty¢iy iniciatoriui teikimas
Provision of support for the victim of bullying /the 8 5 5 4 -
initiator of bullying
Skatinimas kreiptis pagalbos 1 ) ) ) )
Encouragement to address for help
Pagalbos mokiniui teikimas
Provision of support for the pupil
Specializuoty kabinety paty¢iy aukoms jrengimas
Installation of specialized rooms for victims of - - - 1 -
bullying
Suaugusiyjy asmeny, galinciy suteikti pagalba,
ivardijimas 1 - 1 - -
Naming of adults who can provide support
Pagalbos vaikui kluby veikla 1 1 | ’ )
Activities of clubs supporting the child
Galimybiy vaikui i$sipasakoti sudarymas i i i 3 )
Creation of opportunities for a child to impart
Pagalba sprendziant mokiniy tarpusavio gincus /
konfliktus 1 - - - -
Support solving pupils’ arguments / conflicts
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2 lentelés tgsinys

Continued of Table 2
Tiriamieji (N = 50)
Respondents (N = 50)
Socialiniai Klasiy Dalyky
Patyciy prevencinés priemonés pedagogai (N | vadovai (N mokytojai Mokiniai | Tévai
Preventive measures of bullying =10) =9) N=9) (N=13) N=9)
Social Form Subject Pupils Parents
pedagogues tutors teachers (N=13) N=9)
(N=10) (N=9) (N=9)
Rizikos grupei priskiriamy mokiniy jtraukimas {
popamoking veikla 1 ) i ) )
Involvement of pupils attributed to the risk group in
after-school activities
Pagalbos tévams teikimas ,,1 klase ir lytj
Provision of support for parents
Pagalbos paty¢iy iniciatoriaus / paty¢iy aukos tévams
teikimas i ) i 4 )
Provision of support for parents of the initiator of
bullying / the victim of bullying
Salygu informuoti suaugusiuosius apie mokykloje vykstanc¢ias patycias sudarymas
Creation of conditions for informing adults about bullying at school
Anoniminés pasto dézutés prane§imams apie mokykloje
vykstanc¢ius neigiamus reiskinius jrengimas i ) | ) )
Installation of the anonymous post box for messages
about negative phenomena at school

Mokiniy socialiniy jgiidZiy ugdymasiniy socialiniy jgidZiy ugdymasncijos metu
Development of pupils’ social skills

Mokiniy itraukimas { socialing-prakting veikla

Pupils’ involvement in social practical activities ! ! ) ) )

Mokiniy socialiniy igiidziy ugdymo projekty rengimas
ir vykdymas

Preparation and implementation of projects for
development of pupils’ social skills

Socialiniy iglidziy ugdymo uZsiémimy organizavimas
Organisation of classes for development of social skills

Socialiniy igiidziy ugdymo integravimas { mokomuosius
dalykus

Integration of development of social skills in taught
subjects

Socialiniy iglidziy ugdymo integravimas i klasés
valandéles

Integration of development of social skills into class
meetings

Socialiniy jgidziy ugdymo grupiy veikla
Group activities for development of social skills

Socialiniy jgiidziy ugdymo programy jgyvendinimas
Implementation of programmes for development of 6 4 3 - -
social skills

Organizuojamos popamokinés veiklos formos
Organised forms of after-school activities

Rizikos grupei priskiriamy mokiniy itraukimas i
prevencing projekting veiklg

Involvement of pupils attributed to risk groups in
preventive project activities

Bireliai

Studies ! 2 ) . !
Klubai |

Clubs ) ) ) )

Projektiné veikla
Project activities
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2 lentelés tgsinys

Continued of Table 2
Socialiniai Vald((l:sa‘i‘*(N Dalyky
pedagogai (N =9) mokytojai Mokiniai Tévai
Patyciy prevencinés priemonés =10) IN=9) (N=13) (N=9)
. . . Form . .
Preventive measures of bullying Social Subject Pupils Parents
tutors
pedagogues (N=9) teachers (N=13) (N=9)
(N=10) N=9)
Darbas su mokiniais
Work with pupils
Individualus darbas su mokiniais 4 2 1 ) )
Individual work with pupils
Informaciniy / metodiniy leidiniy leidyba ir platinimas
Publishing and distribution of informational / methodic publications
Laikrasciai
1 - 1 - -
Newspapers
Lankstinukai
Booklets 3 2 3 3 )
Skrajutés ) ) ) 1 )
Leaflets
Prevenciné metodiné literatlira mokytojams
. . . - - 1 - -
Preventive methodical literature for teachers

Kaip ir buvo galima tikétis, daugiausia patyc¢iu pre-
venciniy priemoniy nurodé socialiniai pedagogai. Si
fakta blity galima paaiskinti tuo, kad paty¢iy preven-
cija ugdymo institucijoje yra viena pagrindiniy soci-
aliniy pedagogy veiklos krypé¢iu. Siek tiek maZiau in-
formacijos apie Sio reiskinio prevencija suteiké klasiy
vadovai ir dalyky mokytojai. Galima manyti, kad Sios
tiriamyjy grupés néra pagrindiniai paty¢iy prevencijos
ugdymo institucijoje organizatoriai, o daugiau atlicka
socialinio pedagogo ,,pagalbininky vaidmenij. Taip
pat galima daryti prielaida, kad klasiy vadovy bei da-
lyky mokytoju funkcijos veikloje prie§ patycias yra
kur kas siauresnés nei socialiniu pedagoguy. Patyc¢iy
temy integravimas i déstomyju dalyky bei klasiy va-
landéliy turini — viena galimy mokytoju ir klasiy au-
klétoju atliekamy funkceijy, sprendziant patyciy atve-
jus mokykloje.

Moksleiviai, lyginant su prie§ tai minétomis tiria-
muyju grupémis, apie ugdymo institucijose (mokyklose)
vykdoma prevencing veikla suteiké maziau duomeny*
(zr. 2 lent.). Tai Siek tiek stebina, nes biitent mokslei-
viai yra pagrindiniai paty¢iy prevencijos ,,0bjektai‘,
turintys zinoti, kas yra daroma siekiant pagerinti ju
tarpusavio santykius. Galima manyti, kad moksleiviai
nepakankamai informuoti apie mokykloje vykdoma
patyCiu prevencija. Kita vertus, tai leidzia daryti prie-
laida, kad vaikai rodo per mazai iniciatyvos, sickdami
mazinti patycias Sioje ugdymo institucijoje. Maza to,
visg atsakomybe dazniausiai prisiima vien pedagogai,
o tuo tarpu moksleiviai | §i procesa néra jtraukiami
(Karmaza, Grigutyté, Karmazée, 2007).

Pastebéta, kad apklausoje dalyvave tévai nurodé
tik keleta priemoniy, kuriomis mokyklose sickiama

Asitcould be expected, social pedagogues indicated
the biggest number of preventive measures of bullying.
This is so because prevention of bullying is one of the
main fields of social pedagogues’ activities. Slightly
less information about prevention of this phenomenon
was given by form tutors and subject teachers. It
can be assumed that these responders’ groups are
not main organisers of prevention of bullying at the
educational institution; they play the role of social
pedagogue’s “supporters”. It can also be assumed that
form tutors’ and subject teachers’ functions in anti-
bullying activities is far more narrower than social
pedagogues’. Integration of topics on bullying into
the content of delivered subjects and conducted class
meetings is one Of possible teachers’ and form tutors’
functions solving bullying cases at school.

Compared with the responders’ groups mentioned
before, pupils provided less data about preventive
activities carried out at educational institutions
(schools) (Table 2). It can be assumed that pupils are
insufficiently informed about bullying prevention
carried out at school. On the other hand, this enables
us to assume that children show too little initiative
reducing manifestation of bullying at this educational
institution. And what is more, responsibility for solving
cases of bullying is taken only by pedagogues, whilst
pupils are not involved in solution of the problem of
bullying (Karmaza, Grigutyté, Karmaze, 2007).

It was noticed that parents who participated in
the interview indicated only several measures aimed
at reducing manifestation of bullying among pupils.
It can be assumed that parents have no information
about preventive activities carried out at schools. This
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sumazinti paty¢iy tarp moksleiviy reiskimasi. Galima
daryti prielaida, kad tévai apie mokyklose vykdoma
patyCiy prevencing veikla neturi jokios informacijos.
Si informacijos stygiu biity galima paiskinti tuo, kad
tévai pasyviis patyCiy prevencinéje veikloje. Kita
prielaida — ugdymo institucija neitraukia tévy i Sia
veikla. Taigi Siuo atveju iSkyla mokyklos kaip ugdy-
mo institucijos ir tévy partnerystés problema.

Nors tiriamyjuy pateikty priemoniy spektras gan
platus, taciau galima pastebéti, kad apklausoje daly-
vavusios tiriamyjy grupés akcentuoja skirtingas su
patyCiy prevencija susijusias veiklas. Taip pat aptikta
pavieniy teiginiy, pazyminéiy vienokiy ar kitokiy prie-
moniy taikyma. Toks skirtingas prevenciniy priemoniy
akcentavimas leidzia daryti prielaida, kad mokyklose
nesiimama konkrecios veiklos, o prevencija vykdoma
nesistemingai.

Kategorijos ,,Paty¢iy raiskos tyrimy organizavi-
mas“ turinys atskleidzia, kad siekiant nustatyti, ar mo-
kykloje susiduriama su patyCiy problema, atliekama
moksleiviy apklausa. Pazymétina, kad tiriamieji nepa-
teikia jokios informacijos apie atliekamas kity moky-
klos bendruomenés nariy (tévu, klasiy vadovy, soci-
aliniy pedagogu, psichology bei administracijos) ap-
klausas. Tad galima daryti prielaida, kad siekiant gauti
patikimus duomenis apie patyc¢iy mokykloje paplitima
tiriama tik tam tikra, tiesiogiai su §iuo reiskiniu susiju-
si mokyklos bendruomenés grupé — moksleiviai.

Kategorija ,,Prevenciniy renginiy organizavi-
mas*“ rodo, kad tiriamieji ypac akcentuoja akcijy, pre-
venciniy filmy aptarimy / analizés, pokalbiy organiza-
vima. Galima manyti, kad tai yra dazniausiai ugdymo
istaigose vykstantys renginiai. Ne taip daznai minimos
parodos, savaités, minéjimai, konferencijos bei disku-
sijos. Analizuojant duomenis pastebéta pavieniy teigi-
niy, pazymin¢iy stovykly, ekskursijy, dieny, minéjimy
bei debaty organizavima. Galima daryti prielaida, kad
Sie iSvardyti renginiai vykdant paty¢iy prevencing vei-
kla organizuojami epizodiskai.

Kategorijos ,,Mokiniy elgesio kontrolé“ turinys
rodo, kad apklaustieji dazniausiai pabrézia budéjimus
mokykloje / mokyklos teritorijoje. Duomeny analizés
metu pastebéti pavieniai teiginiai, paZymintys {vairiy
drausminiy priemoniy taikyma — ispéjimai, pasiais-
kinimai, Salinimas i§ mokyklos, moralizavimas / pa-
mokslavimas, tévy informavimas ir kvietimas { moky-
kla pasikalbéti apie juy vaiky nedrausminga elgesi. Tai
leidzia daryti prielaida, kad §i reakcijos i moksleiviy
nusizengimus forma néra itin paplitusi Siauliy mies-
to bendrojo lavinimo mokyklose. Kita vertus, galima
manyti, kad mokyklos vengia taikyti bausmes bijoda-
mos biiti nubaustos pacios. Pastebéta, kad apklausoje
dalyvaveg socialiniai pedagogai, klasiy vadovai, dalyky
mokytojai, moksleiviai bei tévai nepateikia jokiy duo-
meny apie bausmes alternatyvos — natiiraliy, loginiy
pasekmiuy metodo taikyma (Braslauskiené, Jonutyté,

lack of information could be explained by parents’
inactiveness in bullying prevention activities. Another
assumption is that the very educational institution does
not involve parents in active anti-bullying activities.
Thus, in this case the problem of partnership between
the school as an educational institution and parents
arises.

Although the spectrum of measures presented by
the responders is quite broad, it can be noticed that
responders’ groups that participated in the interview
emphasize different activities related to bullying
prevention. Solitary statements noting application of
one or another measure were also found. Such different
emphasis of preventive measures enables to assume
that schools do not focus on concrete activities and that
the very prevention is carried out non-systematically.

The content of the category “Organisation of
researches into manifestation of bullying” discloses
that in order to identify whether the problem of
bullying is encountered at school, pupils’ survey is
carried out. It should be noted that responders do
not provide any information about surveys of other
members of school community (parents, form tutors,
social pedagogues, psychologists and administration).
Thus, it can be assumed that in order to obtain reliable
data about spread of bullying at school, only a certain
group of school community that is directly related to
this phenomenon — pupils — is investigated.

The category “Organisation of preventive events”
demonstrates that responders particularly emphasize
organisation of actions, discussions/analysis of
preventive movies, discourses. It can be assumed
that these are the events that take place at educational
institutions most often. Exhibitions, weeks, jubilees,
conferences and discussions are mentioned not so
frequently. It was noticed during data analysis that
there were solitary statements noting organisation of
camps, excursions, days, jubilees and debates. It can
be assumed that these named events are organised
episodically.

The content of the category “Control of pupils’
behaviour” discloses that responders most often
underline keeping watch at school/in school territory.
During the analysis of data solitary statements
noting application of punishments were noticed.
These include warnings, explanations, expulsion
from school, moralizing/preachment, invitation of
parents for a conversation and parents’ informing
about their children’s undisciplined behaviour. This
enables to assume that this form of reaction to pupils’
breaking is not particularly widespread at at iauliai
comprehensive schools. On the other hand, it may
be assumed that schools avoid to apply punishments
because they are afraid to be punished themselves.
It was noticed that social pedagogues, form tutors,
subject teachers, pupils and parents who participated
in the survey do not give any data about the alternative
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2005). Taip pat svarbu pazyméti, kad tiriamieji nenu-
rodo, kad vietos, kuriose patycios vyksta dazniausiai,
yra stebimos. Susidaro ispiidis, kad ugdymo istaigose
1 patyCiy atvejus nereaguojama. Maza to, sudaromos
gan palankios salygos netinkamai elgtis — tyciotis.

Neakcentuojamos ir tokios poveikio priemoneés
kaip nedrausmingo elgesio svarstymas posédziy metu,
aprangos reikalavimy nustatymas, drausmés / elgesio
sasiuvinio pildymas. Pastebéta, kad ne itin iSryskina-
mas ir klasés vidaus elgesio taisykliy kiirimas, galimy
pasekmiy nusizengus mokyklos vidaus elgesio taisy-
kléms jvardijimas bei teigiamo elgesio pastiprinimas.
Be to, nepateikta jokiy duomeny apie mokyklos ben-
druomenés nariy supazindinimg su mokyklos vidaus
taisyklémis, kuriose biity pateikti pageidaujamo, tin-
kamo elgesio modeliai. Sis faktas yra netikétas, nes
Sios pedagoginio poveikio priemonés yra vienos pa-
grindiniy moksleiviy elgesio kontrolés sistemos daliy
(Magomedovas, Kasperavicitité, Karmaza, 2004). Tai
leidzia daryti prielaida, kad tirtose ugdymo istaigose
moksleiviy elgesio kontrolé vyksta nesistemingai. Ski-
riama per mazai démesio $iai veiklos sriciai.

Kategorijos ,,Patyciy integravimas j mokymo /
ugdymo programas“ turinys rodo, kad tiriamieji ypac
pabrézia patyCiy temy integravima { déstomuyjy dalyky
bei organizuojamy klasiy valandéliy turinj. Tai leidzia
daryti prielaida, kad igyvendinant prevencinius tikslus
skiriama pakankamai laiko moksleiviy diskusijoms
apie ivairias problemas bei patyCiy reiskinio aptari-
mui, prevenciniy priemoniy paieskai. Kita vertus, ga-
lima ir kita prielaida, kad §iai veiklos sriciai skiriamas
ypac didelis démesys.

Kategorijos ,,Prevenciniy projekty rengimas ir
vykdymas* turinys atskleidzia, jog tiriamieji patei-
kia labai mazai pavieniy teiginiy, pazyminc¢iy jvairiy
prevenciniy projekty rengima ir vykdyma. Ir vis délto
tarp dazniausiai minimy biity galima paminéti sociali-
niy igtidziy ugdymo projektus ir projektus, kurie pade-
da mazinti mokiniy ,,iskritimg“ i§ bendrojo $vietimo
sistemos Siauliy miesto mokyklose. Pazymétina, kad
apklaustieji neakcentuoja paty¢iy prevencinio projekto
/ kampanijos ,,Nustok tycCiotis“, nors $ios kampanijos
vienas pagrindiniy tiksly — siekti jtraukti Salies ugdy-
mo jstaigas | smurto / paty¢iy prevencijos programy
diegimo ir kiirimo darbg (Jasiulioné, 2008). Tai leidzia
daryti prielaida, kad tirtos Siauliy miesto bendrojo la-
vinimo mokyklos néra itin aktyvios ieskant patyciy
problemos sprendimo keliy / budy. Kita vertus, tai lei-
dzia manyti, kad ugdymo istaigose §i problema néra
ivardijama kaip viena svarbiausiu.

Analizuojant tiriamyjy atsakymus pastebéta, kad ap-
klaustieji nepazymi projekty prevencijai finansuoti. Ga-
lima manyti, kad ugdymo istaigos vykdydamos preven-
cines veiklas daugiausia remiasi vidiniais (t. y. savais)
finansiniais iStekliais. Neakcentuojamas ir visy mo-
kyklos bendruomenés nariy bendradarbiavima stipri-

to punishment: application of the method of natural,
logical consequences (Braslauskiené, Jonutyte, 2005).
Also it is important to note that responders do not
underline observation of places in which bullying takes
place most often. There is an impression that there is
no reaction to bullying cases at educational institutions.
And what is more, quite favourable conditions for
unsuitable behaviour — bullying — are created.

Such sanctions as consideration of undisciplined
behaviour at meetings, identification of requirements
regarding clothing, keeping the notebook on discipline/
behaviour are not emphasized. Creation of internal
rules of the class, naming possible consequences if
internal school rules are breached and enhancement of
positive behaviours are not particularly highlighted as
well. Besides, no data about familiarisation of members
of school community with internal school rules,
which would include models of suitable, desirable
behaviour, are given. This enables to conclude that
control of pupils’ behaviour at investigated educational
institutions takes place unsystematically.

The content of the category “Integration of
bullying prevention into curricula” discloses
that responders particularly underline integration of
the topics on bullying into the content of delivered
subjects and class meetings. This enables to assume
that sufficient time is allocated for pupils’ discussions
about various arising problems and for the very
discussion on the phenomenon of bullying, search for
preventive measures. On the other hand, it can also be
assumed that this area of activities receives particularly
big attention.

The content of the category “Preparation and
execution of preventive projects” discloses that
responders present very little solitary statements noting
preparation and implementation of various preventive
projects. Anyway, the most often mentioned are social
skills development projects and projects that create
conditions that reduce pupils’ “dropping out” of the
system of general education at Siauliai schools. It
should be noted that responders do not emphasize
preventive project/campaign “Stop Sneering”. This
is really surprising because one of the aims of this
campaign is to seek to involve educational institutions
of the country in the creation and implementation
of prevention programmes against abuse/bullying
(Jasiulioné, 2008). Non-emphasis of this programme
enables to assume that the investigated Siaulai
comprehensive schools are not particularly active
searching for the ways of solving the problem of
bullying.

Analyzing responders’ answers, it was noticed
that responders do not note projects for serach for
funding of prevention. We can assume that preventive
activities carried out by an institution are mainly
based on internal (i.e. its own) financial resources.
Preparation and implementation of projects that
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nanciy projekty rengimas ir vykdymas. Galima daryti
prielaida, kad mazinant patyciy reiSkimasi mokykloje
neskiriamas ypac didelis démesys rySiams tarp moky-
klos bendruomenés grupiy (pvz., mokytojy ir mokslei-
viy) stiprinti. Savaime aisku, tai gali turéti neigiamos
itakos siekiant jtraukti visa mokyklos bendruomeng i
patyCiy masta mazinancias veiklas. Negana to, projek-
tiné veikla néra itin iSplétota.

Siekiant iSvengti problemisko elgesio, ji sumazinti
ar keisti, spresti vaiky emocinius sunkumus, pasitel-
kiamos i§samios jvairiapusés mokomosios programos
mokytojams, tévams ir vaikams (Povilaitis, Jasiulioné,
Kirien¢ ir kt., 2007). Kategorija ,,Prevenciniy pro-
gramy jgyvendinimas® rodo, kad tiriamieji nesutei-
ke jokios iSsamios informacijos apie suaugusiesiems
(tévams ir mokytojams) skirty programy jgyvendini-
ma ugdymo institucijose. Kita vertus, ne itin isryski-
namos ir moksleiviams skirtos programos. Duomeny
analizés metu pastebéti pavieniai teiginiai, pazymin-
tys tokiy programy, kaip ,,Antrasis zingsnis* (Second
Step) bei ,Neagresijos programa*, igyvendinima. Sis
faktas gana netikétas, nes biitent Sios programos yra
skirtos agresyvumo apraiSkoms mokykloje mazinti. Be
to, nepaminétos savanoriSkumo principu grindziamos
bendraamziy palaikymo programos, kuriy metu moks-
leiviai teikia jvairia pagalba savo bendraamziams, tar-
pininkauja sprendziant jvairias konfliktines situacijas.
Sios programos yra gan svarbi paty¢iy prevencijos vei-
klos dalis (Povilaitis, Jasiulioné, Kiiriené ir kt., 2007).
Tai leidZia daryti prielaida, kad Siauliy miesto bendro-
jo lavinimo mokyklose prevenciniy programuy, skirty
mokiniams, igyvendinimui néra skiriama pakankamai
démesio. Maza to, galima manyti, kad Siy programy
nejgyvendinimas tik sumenkina galimybe pasiekti tei-
giamy rezultaty patyciy prevencingje veikloje.

Kategorijos ,,Pagalbos mokiniui teikimas* turinys
rodo, kad tiriamieji ypac akcentuoja pagalbos patyciy
aukai ir iniciatoriui teikima. Tuo tarpu specializuoty
kabinety patyciu aukoms isteigima, pagalbos vaikui
kluby veikla, galimybiy vaikui iSsipasakoti sudaryma,
pagalbg sprendziant moksleiviy tarpusavio gincus, ri-
zikos grupei priskiriamu mokiniy jtraukima { popamo-
king veikla pabrézia tik pavieniai tiriamyjy teiginiai.
Galima manyti, kad Sios prevencinés priemonés tai-
komos tik kai kuriose tirtose Siauliy miesto bendrojo
lavinimo mokyklose. Tyrimo metu pastebéta, kad ne
itin pabréziamos ir tokios prevencinés priemonés, kaip
galimybiy vaikui iSsipasakoti sudarymas, suaugusiy-
ju asmeny, galinCiy suteikti pagalba, ivardijimas bei
skatinimas kreiptis pagalbos. Toks faktas yra Siek tiek
netikétas, nes biitent Sios priemonés turéty biiti vienos
esminiy patyCiy prevencijos sistemos daliy (Smith,
1991, cit. Valeckiené, 2007; Povilaitis Valiukeviciiité,
2006). Analizuojant tyrimo duomenis susidaro ispu-
dis, kad didziausias démesys skiriamas patyciy aukos
ir iniciatoriaus problemai nagrinéti, uzmirStant kitas

enhance cooperation between all school community
members is also not emphasized. It can be assumed
that reducing manifestation of bullying at school,
no particular attention is paid to enhancement of
relations between groups of school community (e.g.
between teachers and pupils). It is clear that this can
have negative influence seeking to involve all school
community in the activities reducing the scope of
bullying. Moreover, the very project activities are not
particularly developed.

Seeking to avoid problem behaviour, reduce or
change it, solve children’s emotional difficulties,
exhaustive and versatile teaching programmes for
teachers, parents and children are used (Povilaitis,
Jasiulione, Kirien¢ et al., 2007). The category
“Implementation of preventive programmes” shows
that responders have not provided any exhaustive
information about implementation of programmes for
adults (parents and teachers) at educational institutions.
On the other hand, programmes for pupils are not
particularly highlighted as well. Solitary statements
noting implementation of such programmes as “The
Second Step” and “Non-Aggression Programme” were
noticed. This fact is quite unexpected because namely
these programmes are aimed at reducing manifestation
of aggressiveness at school. Besides, voluntary peer
support programmes were not mentioned. These
programmes are quite an important part of bullying
preventive activities (Povilaitis, Jasiulioné, Kiriené
et al., 2007). This enables to assume that sufficient
attention for implementation of preventive programmes
for pupils at iauliai comprehensive schools is not
paid. And what is more, it can be assumed that non-
implementation of these programmes only reduces
the possibility to achieve positive results in bullying
preventive activities.

The content of the category “Provision of support
for the pupil” demonstrates thatresponders particularly
emphasize provision of support for the victim and
the initiator of bullying. Meanwhile, foundation of
specialized rooms for victims of bullying, activities of
clubs supporting the child, creation of possibilities for
the child to impart, support solving pupils’ arguments,
involvement of pupils from risk groups in after-school
activities are underlined only in solitary statements
of responders. It can be thought that these preventive
measures are applied only in some investigated iauliai
comprehensive schools. During the research it was
noticed that such preventive measures as creation of
possibilities for the child to impart, naming of persons
who can provide support and encouragement to apply
for support are also not particularly emphasized. This
fact is slightly unexpected because namely these
measures should be one of essential components of the
system of bullying prevention (Smith, 1991. qtd. in
Valeckiené, 2007; Povilaitis Valiukeviciité, 2006).
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gana svarbias prioritetines sritis.

Kategorija ,,Pagalbos tévams teikimas* rodo,
kad apklaustieji neakcentuoja pagalbos teikimo paty-
¢iy aukos ir iniciatoriaus tévams. Analizuojant tyrimo
duomenis susidaro ispudis, kad teikiant pagalba nuo
paty¢iy nukentéjusiems ir kitus skriaudziamiems vai-
kams ju tévai i §i procesa néra itraukiami. Be to, galima
manyti, kad ugdymo istaigose nesuteikiama socialing,
psichologiné bei edukaciné pagalba tévams, kuriy vai-
kai tyciojasi i§ kity arba tampa paty¢iy aukomis. Kita
vertus, galima daryti prielaida, kad patys tévai rodo
per mazai iniciatyvos ieSkodami efektyvios pagalbos
savo vaikams. Taigi Siuo atveju vél iskyla ugdymo is-
taigos ir tévy partnerystés problema.

Kategorijos ,,Salygy informuoti suaugusiuosius
apie mokykloje vykstancias patycias sudarymas*
turinys rodo, kad apklaustieji pateiké tik viena teigini,
pazymintj anoniminés pasto dézutés praneSimams apie
mokykloje vykstancius neigiamus reiSkinius irengi-
ma. Tai leidzia daryti prielaida, kad ugdymo istaigose
néra sudaromos salygos vaikams pranesti apie paty¢iy
atvejus. Maza to, mokyklose néra sukurta aiski ir visai
mokyklos bendruomenei gerai zinoma informavimo
apie patycCiy atvejus sistema. O tai, savaime aisku, ne-
leidzia nustyti tikslaus patycCiy tarp mokiniy daznumo
bei jvertinti Sios problemos masto. I[domu yra tai, kad
neigiamy reiskiniy informavimo mechanizmo sukiri-
mas ugdymo jstaigose akcentuojamas daugelio Salies
smurto bei patyCiy problemas nagrin¢janciy moksli-
ninky (Povilaitis, Valiukeviciite, 2006; Braslauskiené,
Jonutyté, 2005; Magomedovas, Kasperavicitté, Kar-
maza, 2004).

Kategorijos ,,Mokiniy socialiniy jgtidziy ugdy-
mas* turinys atksleidzia, kad tyrimo metu apklaustieji
nurodé pacias jvairiausias moksleiviy socialiniy jgt-
dziy ugdymo formas. Tarp dazniausiai minimy bty
galima paminéti socialiniy igidziy ugdymo uZzsiémi-
my organizavima, socialiniy igiidziy ugdymo grupiy
veikla ir bendruomeniskuma, ugdancios bei stiprios
asmenybés vystymasi skatinancios socialinés-pedago-
ginés ,,Gyvenimo igidziy programos® igyvendinima.
Galima manyti, kad tai pacios populiariausios ir daz-
niausiai pasitaikancios socialiniy igiidziy ugdymo for-
mos Siauliy miesto bendrojo lavinimo mokyklose.

Duomeny analizés metu pastebéti pavieniai tiria-
muyjy teiginiai, pazymintys mokiniy socialiniy jgidziy
ugdymo projekty rengima ir vykdyma, socialiniy igii-
dziy ugdymo integravima i mokomuyju dalyky bei kla-
siy valandéliy turini, moksleiviy jtraukimg i aktyvia
socialing-prakting veikla. Deja, neakcentuojamas ir
,.Zipio draugai* programos igyvendinimas. Sis faktas
Siek tiek netikétas, nes biitent §i programa yra skirta
gebéjimy, padedanciy apsisaugoti nuo mokykloje ky-
lan¢iy sunkumy, ugdymui. Tai tik dar karta patvirtina
prielaida, kad {vairiy programy igyvendinimui tirtose
ugdymo istaigose neskiriama pakankamai démesio.

The category “Provision of support for parents”
demonstrates that responders do not emphasize
provision of support for parents of the victim and
initiator of bullying. Analyzing research data, there is
an impression that providing support for children who
suffered from bullying and who bully others, their
parents are not involved in the process. Besides, it can
be thought that social, psychological and educational
support for parents whose children suffered from
bullying and who bully others is not provided at
educational institutions. On the other hand, it can be
assumed that the very parents show too little initiative
searching for efficient help for children. Thus, in this
case again the problem of partnership between the
educational institution and parents arises.

The content of the category “Creation of
conditions for informing adults about bullying at
school” demonstrates that responders presented only
one statement noting installation of the anonymous
post box for messages about negative phenomena at
school. This enables to assume that conditions for
children to inform about cases of bullying at school
are not created. And what is more, a clear system of
informing about cases of bullying that would be known
to all school community is not created at schools. And
this, of course, prevents the identification of accurate
frequency of bullying among pupils and evaluate the
scope of the very problem. It is also interesting that
creation of mechanism of informing about negative
phenomena at educational institutions is emphasized
by many researchers who analyze problems of abuse
and bullying of the country (Povilaitis, Valiukevi¢iiite,
2006; Braslauskiené¢, Jonutyte, 2005; Magomedovas,

The content of the category “Development of
pupils’ social skills discloses that during the research
responders indicated the most various forms of
developing pupils’ social skills. Organisation of
classes for development of social skills, activities of
groups designed for developing pupils’ social skills
and sociality, implementation of social-pedagogical
measure “Programme of Life Skills”, which develops
and enhances the development of a strong personality,
could be attributed to the forms that were mentioned
most often. It can be assumed that these are the most
popular and frequent forms of developing social skills
at iauliai comprehensive schools.

During the analysis of data it was noticed that
there were solitary statements of responders, which
noted preparation and implementation of social skills
development projects, integration of development of
social skills in the content of delivered subjects and
class meetings, and pupils’ involvement in active social
practical activities. However, implementation of the
programme “Zippy’s Friends” is not emphasized as
well. This fact is slightly unexpected because namely
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Be to, galima manyti, kad moksleiviy socialiniy igi-
dziy procesas vyksta nesistemingai.

Kategorija ,,Organizuojamos popamokinés vei-
klos formos* rodo, kad neakcentuojamas popamoki-
nés veiklos organizavimas. Rezultaty analizés metu
aptikta pavieniy teiginiy, paZyminciy biireliy bei klu-
by veikla ugdymo istaigose. Galima manyti, kad mo-
kyklos ne itin domisi vaiky popamokine veikla. Kita
vertus, galima daryti prielaida, kad ugdymo istaigose
labai maza papildomojo ugdymo formy pasiiila.

NeisrySkinama ir projektiné veikla bei rizikos gru-
pei priskiriamy mokiniy jtraukimas | prevencing pro-
jekting veikla. Tai tik dar karta patvirtina prielaida,
kad tirtose Siauliy ugdymo jstaigose projektiné veikla,
kaip tam tikra paty¢iy prevenciné priemoné, néra tin-
kamai iSplétota.

Kategorijos ,,Darbas su mokiniais* turinys rodo,
kad tiriamieji pabrézia individualy darba su mokslei-
viais. Galima manyti, kad apklaustieji turéjo omeny
pagalbos paty€iy aukai ir iniciatoriui teikima. Tai tik
dar karta leidZia manyti, kad mazinant paty¢iy ugdy-
mo istaigoje reiSkimasi ypac¢ didelis démesys skiria-
mas teikiant pagalba paty¢iy aukai ir iniciatoriui.

Svarbus patyC€iy prevencijos uzdavinys — infor-
muoti visuomeng apie patycias, ju masta, pasekmes —
yra igyvendinamas leidziant ir platinant informacine
medziaga, skirta {vairioms visuomenés grupéms (Po-
vilaitis, Valiukevicituté, 2006). Kategorija ,,Informa-
ciniy / metodiniy laidiniy leidyba ir platinimas*
atskleidzia, kad tiriamieji pabrézia ivairiy lankstinuky
mokykloje leidima ir platinima. Neakcentuojamas lai-
kraciy, skrajuciy bei prevencinés metodinés literatiiros
mokytojams platinimas.

Analizuojant tyrimo rezultatus susiformavo ispu-
dis, kad Siauliy miesto bendrojo lavinimo mokyklose
patycCiu prevenciné veikla vyksta eklektiskai, nesusi-
telkiant | konkrecias veiklos sritis, nejtraukiant | Sia
veikla visy mokyklos bendruomenés nariy. O tik siste-
miné veikla gali biiti efektyvi, duoti laukiamy rezultaty
patycCiy prevencijos srityje. Tai tik patvirtina prielaida,
kad paty¢iy prevencija mokyklose vykdoma nesiste-
mingai. Tyrimo duomenys taip pat leidzia manyti, kad
ne visa mokyklos bendruomené yra suinteresuota is-
spresti paty¢iy tarp moksleiviy problema.

Mokyklos bendruomenés nariy atliekamos funk-
cijos ir pareigos patyc¢iy raiSkos mazinimo procese
Mokyklos bendruomenés nariy atlickamos funkci-
jos ir pareigos paty¢iy prevencijos metu apibiidinamos
kategorijomis ,,Organizavimo funkcija“, ,,Vadova-

this programme is aimed at development of abilities
helping to protect oneself from difficulties that arise
at school. This again confirms an assumption that
attention for implementation of various programmes
in investigated educational institutions is insufficient.
Besides, it can be assumed that the process of
developing pupils’ social skills is non-systematic.

The category “Organised forms of after-school
activities” demonstrates that organization of after-
school activities is not emphasized. During data
analysis solitary statements noting the activities of
clubs and studies at educational institutions were
noticed. It can be assumed that there is a very small
supply of forms of supplemental education.

Project activities and involvement of pupils
attributed to the risk group in preventive project
activities is also not highlighted. This again confirms
an assumption that project activities at investigated
educational institutions in iauliai as a certain measure
of bullying prevention is not properly developed.

The content of the category “Work with pupils”
shows that responders emphasize individual work with
pupils. It can be assumed that responders had in mind
provision of support for the victim and the initiator
of bullying. This again enables to think that reducing
manifestation of bullying at the educational institution,
particularly big attention is given for provision of
support for the victim and the initiator of bullying.

An important task of bullying prevention —
informing the society about bullying, its scope,
consequences — is implemented issuing and
distributing informational materials dedicated for
various social groups (Povilaitis, Valiukeviciite,
2006). The category “Publishing and distribution of
informational/methodic publications” discloses that
responders emphasize publication and distribution of
various booklets. Distribution of newspapers, leaflets
and preventive methodical literature for teachers is not
emphasized.

Analyzing research results, an impression was
formed that at Siauliai comprehensive schools
preventive bullying activities take place eclectically,
without concentrating on concrete activity areas, not
involving all members of the school community into
this activity, whilst only systematic activities can
be effective and give expected results in the area of
bullying prevention. This only validates the assumption
that bullying prevention at schools is carried out non-
systematically. Research data also enable to think that
not all school community is interested in solving the
problem of bullying among pupils.

Functions and duties carried out by members
of the school community in the process of reducing
manifestation of bullying

Functions and duties carried out by members of
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vimo funkcija“, ,,Koordinavimo funkcija“, ,,Vykdy-
mo funkcija®, ,,Inicijavimo funkcija®, ,,Bendravimo /
bendradarbiavimo funkcija“, ,,Informacijos mokyklai
teikimo funkcija®, ,,Veikla grupése®, ,,Darbas su moki-
niais®, ,,Prevencijos integravimas { mokymo / ugdymo
turini®, ,,Pagalbos mokiniams teikimas* (zr. 3 lent.).

the school community during bullying prevention
are characterized by categories: “Function of
organisation”, “Function of management”, “Function
of coordination”, “Executive function”, “Function of
initiating”, “Function of communication/cooperation”,
“Function of providing information for school”,
“Activities in groups™, “Work with pupils”, “Integration
of prevention in the content of teaching/education”,
“Provision of support for pupils” (Table 3).

3 lentelé. Socialiniy pedagogy, klasiy vadovy, dalyky mokytojy, mokiniy bei tévy nurodomos jy funkeijos ir pareigos

patyc€iy prevencijos metu (N = 50)

Table 3. Social pedagogues’, form tutors’, subject teachers’, pupils’ and parents’functions and duties indicated by them

during bullying prevention (N = 50)

Tiriamieji (N = 50)
Responders (N = 50)

Pareigos / funkcijos
Duties / functions

Socialiniai
pedagogai
(N=10)
Social pedagogues
(N=10)

Dalyky
mokytojai
N=9)
Subject
teachers
N=9

Klasiy
vadovai (N=
9)
Form tutors
N=9)

Tévai
™N=9)
Parents
™N=9)

Mokiniai
(N=13)
Pupils
(N=13)

Organizavimo funkcija
Function of organisation

Prevencinés veiklos organizavimas

- . A 3
Organisation of preventive activities

Prevenciniy renginiy organizavimas
Organisation of preventive events

Prevenciniy / teminiy klasés valandéliy
organizavimas

Organisation of preventive / thematic class
meetings

Tiriamosios veiklos / paty¢iy raiskos tyrimy
organizavimas

Organisation of research activities / researches
on manifestation of bullying

Prevenciniy projekty organizavimas
Organisation of preventive projects

Socialiniy jgidziy ugdymo uzsiémimy
organizavimas

Organisation of classes for development of social
skills

Mokymu mokyklos bendruomenei
organizavimas 4
Organisation of training for school community

Prevencinés darbo grupés veiklos organizavimas
Organisation of activities of preventive work 1

group

Vadovavimo funkcija
Function of management

Vadovavimas prevenciniams projektams

. . 1
Management of preventive projects

Vadovavimas klasei
Management of the class

Vadovavimas ,,Gelbékit vaikus® mokiniy grupei
prie§ smurta

Management of pupils’ group “Save the
Children” against violence
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3 lentelés tgsinys

Continued of Table 3
Socialiniai Klasiy Dalyky L o
. . N mokytojai Mokiniai Tévai
Pareigos / funkcijos pedagogai vadovai (N= (N=9) (N=13) (N=9)
Duties / functions . (N =10) %) Subject Pupils Parents
Social pedagogues Form tutors - _
(N = 10) (N=9) teachers (N=13) (N=9)
N=9)
Koordinavimo funkcija
Function of coordination
Prevencinés veiklos koordinavimas 3 ) ) ) )
Coordination of preventive activities
Prevenciniy projekty koordinavimas | ) ) ) )
Coordination of preventive projects
Prevenciniy renginiy koordinavimas ) | ) ) )
Coordination of preventive events
Vykdymo funkcija
Function of execution
Prevencinés veiklos vykdymas 3 ) ) ) )
Implementation of preventive activities
Prevenciniy programy vykdymas 1 _ _ ) _
Implementation of preventive programmes
Prevenciniy akeijy vykdymas | ) ) ) )
Implementation of preventive actions
Vykdymo funkcija
Function of execution
Tiriamosios veiklos / paty¢iy raiskos tyrimy
atlikimas ) ) ) ) )
Conducting of research activities / researches on
manifestation of bullying
Socialiniy jgiidziy ugdymo uzsiémimy vedimas
Conducting classes for development of social 3 - - - -
skills
Inicijavimo funkcija
Function of initiation
Prevenciniy akeijy inicijavimas | ) ) ) )
Initiation of preventive actions
Prevenciniy programy inicijavimas | _ _ } _
Initiation of preventive programmes
Bendravimo / bendradarbiavimo funkcija
Function of communication/cooperation
Bendradarbiavimas su socialiniais partneriais 3 ) ) ) )
Cooperation with social partners
Bendradarbiavimas su tévais | ) ) ) )
Cooperation with parents
Informacijos mokyklai teikimo funkeija
Function of providing information for the school
Informavimas apie paty¢iy atvejus i } } ) 1
Informing about cases of bullying
Veikla grupése
Activities in groups
Mokyklos prevencinio darbo grupés veikla 4 3 1 ) }
Activities at preventive work group of the school
Prevencinés pagalbos mokiniui grupés veikla
Activities at the group of preventive support for - 1 - - -
the pupil
Prevencinés mokytojy grupés veikla ) ) 1 ) -
Activities at preventive teachers’ group
Psichologinés pagalbos komandos veikla ) 1 ) . )
Activities at the team of psychological support
,»Gelbekit vaikus® mokiniy grupés prie§ smurta
veikla - - - 1 -
Activities at the pupils’ group “Save the
Children” against violence
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3 lentelés tgsinys

Continued of Table 3
Socialiniai Klasiy Dalyky . o
. . mokytojai Mokiniai Tévai
Pareigos / funkeijos pedagogai vadovai (N=9) (N=13) (N=9)
Duties / functions . (N=10) (N=9) Subject Pupils Parents
Social pedagogues Form tutors - _
(N = 10) (N=9) teachers N=13) N=9)
N=9)
Prevencijos integravimas j mokymo / ugdymo turinj
Integration of prevention into the content of teaching/education
Prevencijos temy integravimas i klasés
valandéles - 8 - - -
Integration of prevention toics in class meetings
Prevencijos integravimas | mokomuosius
dalykus - 2 2 - -
Integration of prevention in delivered subjects
Darbas su mokiniais
Work with pupils
Individualus darbas su mokiniais 3 ) ) } _
Individual work with pupils
Darbas su mokiniy grupe | ) ) ) )
Work with the pupils’ group
Pagalbos mokiniams teikimas
Provision of support for pupils
Pagalbos paty¢iy aukai / iniciatoriui teikimas
Provision of support for the victim/initiator of - 1 1 - -
bullying
Neatlickamas joks vaidmuo paty¢iy prevencijos
metu - - 2 10 6
No role is played during bullying prevention

Kaip ir buvo galima tikétis, daugiausia informaci-
jos apie savo veiklg patyCiy prevencijos metu suteiké
socialiniai pedagogai (zr. 3 lent.). S fakta baty galima
paaiskinti tuo, kad Sie specialistai yra pagrindiniai pa-
tyCiy prevencijos inicijavimo, organizavimo, koordi-
navimo bei vykdymo nasta turintys asmenys. Siek tiek
maziau duomeny apie savo veikla mazinant patycias
tarp mokiniy pateiké klasiy vadovai. Taciau Sios ti-
riamuyjy grupés atlickamos funkcijos patycCiy prevenci-
jos metu yra itin svarbios. Dalyky mokytojai, lyginant
su prie§ tai minétomis tiriamyjy grupémis, pateike tik
keletg teiginiy, pazyminéiy vieny ar kity funkcijy at-
likima paty¢iy prevencinéje veikloje. Galima manyti,
kad Sios tiriamyjy grupés sprendziant paty¢iy atvejus
mokykloje atsakomybé yra kur kas mazesné nei socia-
liniy pedagogy ir klasiy vadovuy.

Duomeny analizés metu pastebéta, kad apklausoje
dalyvave moksleiviai bei tévai pateiké tik po du teigi-
nius, pazymincius jy atliekamas funkcijas, sprendziant
paty¢iy atvejus ugdymo jstaigoje. Tai tik patvirtina
prielaida, kad Sie mokyklos bendruomenés nariai néra
isiraukg 1 paty¢iy problemos sprendima.

Pasak apklausoje dalyvusiy socialiniy pedagogu,
paty¢iy mazinimo veikloje jie atlieka pacias jvairiau-
sias funkcijas. Dazniausiai minétinos: paty¢iy preven-
cinés veiklos organizavimas, koordinavimas ir vyk-

As it could have been expected, social pedagogues
provided most information about their activities during
bullying prevention (Table 3). This could be explained
by the fact that these specialists are the main persons
who carry the load of initiation, organisation and
implementation of bullying prevention. Form tutors
gave slightly less data about their activities reducing
manifestation of bullying among pupils. However,
these groups of responders and the functions they
carry out during prevention are particularly important.
Compared to the groups of responders mentioned
above, subject teachers presented only several
statements that noted execution of certain function
in bullying prevention activities. It can be assumed
that responsibility of this group of responders solving
bullying cases is considerably less than of social
pedagogues and form tutors.

During data analysis it was noticed that pupils and
parents who attended the survey presented only two
statements each, which noted functions they carried out
solving bullying cases at the educational institution.
This confirms the assumption that these members of
school community are not involved in the solution of
the problem of bullying.

According to social pedagogues who attended the
survey, they are the ones who carry out the most various
functions in the activities of reducing the phenomenon
of bullying. Functions that are named most often are:
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dymas, tiriamosios veiklos / paty¢iy raiskos tyrimuy
organizavimas ir atlikimas, vadovavimas ,,Gelbékit
vaikus* mokiniy grupei prieS smurta, moksleiviy so-
cialiniy igidziy ugdymo uzsiémimy organizavimas,
veikla mokyklos prevencinio darbo grupé¢je, bendra-
darbiavimas su socialiniais partneriais, individualus
darbas su mokiniais, mokymuy mokyklos bendruome-
nei (tévams, mokytojams bei mokiniams) organizavi-
mas. Galima manyti, kad tai pagrindinés apklausoje
dalyvavusiy socialiniy pedagogy funkcijos ir pareigos
vykdant patyCiy prevencija. Analizuojant duomenis
pastebéta pavieniy teiginiy, pazyminciy tokiy funkcijy
atlikima, kaip moksleiviy socialiniy igiidziy ugdymo
uzsiémimy organizavimas, prevenciniy projekty or-
ganizavimas, koordinavimas, mokykloje veikiancios
prevencinés darbo grupés veiklos organizavimas, pre-
venciniy programy, akcijuy inicijavimas ir vykdymas,
vadovavimas prevenciniams projektams, bendradar-
biavimas su tévais, darbas su moksleiviy grupe.

Pazymétina, kad klasiy vadovy atliekamy funkciju
spektras taip pat gan platus. PatyCiy temy integravi-
mas | klasés valandéles — pagrindiné apklausoje da-
lyvavusiy klasiy vadovy atliekama funkcija vykdant
patyc¢iy prevencia. [domu yra tai, kad klasiy auklétojai
pabrézé ir vadovavimo klasei funkcija. Taciau galima
manyti, kad §i funkcija néra tiesiogiai siejama su paty-
¢iy prevencine veikla. Ne taip daznai minimos tokios
klasiy auklétoju funkcijos / pareigos, kaip prevenciniy
renginiy organizavimas, veikla mokyklos prevencinio
darbo grupéje, prevencijos integravimas i mokomuo-
sius dalykus. Aptikta pavieniy klasiy vadovy teiginiy,
pazymin¢iy vadovavimg ,,Gelbékit vaikus* mokiniy
grupei prie§ smurtg, prevenciniy renginiy organizavi-
ma, veikla prevencinés pagalbos mokiniui grupéje bei
psichologinés pagalbos komandoje, pagalbos patyciy
aukai teikima.

Anlizuojant duomenis pastebéta, kad renginiy or-
ganizavimas, veikla mokyklos prevencinio darbo bei
prevencinéje mokytoju grupgje, prevencijos integravi-
mas | mokomuosius dalykus bei pagalbos patyciy au-
kai teikimas — pagrindinés dalyky mokytoju nurodytos
funkcijos, kurias jie atlieka. Galima daryti prielaida,
kad $i tiriamyjy grupé néra aktyvi patyc¢iy prevencijos
dalyvé. Du tarp dalyky mokytojuy pastebéti teiginiai,
pazymintys jokiy funkcijy ir pareigy neatlikima, tik
susitiprina $ia prielaida. Pazymétina, kad apklausoje
dalyvave moksleiviai bei tévai pabrézé, kad vykdyda-
mi veiklg prie§ patycias jie neatlieka jokiy funkcijy.

Remiantis tyrimo rezultatais galima daryti prie-
laida, kad i patyCiy prevencijos vykdyma isitraukusi
ne visa mokyklos bendruomené. PatyCiy problemas
ugdymo institucijoje sprendzia socialiniai pedagogai
bei klasiy vadovai. Mokyklose tarp Sios bendruome-
nés grupiy néra funkcijy ir atsakomybés pasiskirstymo
sprendziant vaiky paty¢iy problema. Galima manyti,

organisation, coordination and execution of bullying
prevention activities, organisation and conducting
researches on manifestation of bullying, management
of activities at the pupils’ group “Save the Children”
against violence, conducting classes for development
of pupils’ social skills, activities at the preventive work
group of the school, cooperation with social partners,
individual work with pupils, organisation of training
for school community (parents, teachers and pupils).
We can assume that these are the main functions and
duties during bullying prevention of social pedagogues
who attended the survey. During the analysis of data it
was noticed that there were solitary statements noting
execution of such functions as organisation of classes
for development of pupils’ social skills, organisation
and coordination of preventive projects, organisation
of activities of preventive work group operating
at school, initiation and execution of preventive
programmes and actions, management of preventive
projects, cooperation with parents, work with the
pupils’ group.

It can be assumed that the spectrum of functions
carried out by form tutors during bullying prevention
is also quite broad. Integration of topics on bullying
in class meetings is the main function carried out
by form tutors. Such functions/duties of form tutors
as organisation of preventive events, activities in
preventive work group of the school, integration of
prevention into subjects are mentioned not so often.

During data analysis it was noticed that organisation
of preventive events, activities in the group of
preventive work and in teachers’ preventive group,
integration of prevention in subjects and provision of
support for the victim of bullying were main functions
indicated by teachers, which they carried out during
bullying prevention. It can be assumed that this group
of responders is not an active participant of bullying
prevention. Two statements noticed among subject
teachers, noting non-execution of any functions and
duties only enhances this assumption. It should be
noted that pupils and parents who participated in the
survey particularly emphasized that they did not carry
out any functions in anti-bullying activities.

Based on research results, it can be assumed that
not all school community is involved in execution
of bullying prevention. Solution of the problem of
bullying prevention at the educational institution lies
on the shoulders of social pedagogues and form tutors.
It can be assumed that educational institutions do not
have any optimal bullying prevention model, which
would encompass activities of community members of
the educational institution eliminating manifestation
of bullying among pupils.

Parents are the members of the educational
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kad ugdymo istaigose néra optimalaus patyciy pre-
vencijos modelio, kuris apimty ugdymo institucijos
bendruomenés nariy veiklg Salinant patyciy reiskimasi
tarp moksleiviy.

Tévai — ugdymo institucijos bendruomenés nariai,
turintys didziausia jtaka vaiko ugdymui (Braslauskie-
né, Jonutyté, 2005). Tac¢iau, kaip rodo tyrimo rezulta-
tai, $i mokyklos bendruomenés grupé neisitraukusi i
patyCiuy problemos sprendima. Tad galima manyti, kad
tévai vengia bendradarbiauti su ugdymo institucija
(Braslauskien¢, Jonutyté, 2005).

Patyciy prevencijos mokyklose vykdytojai

Tiriamyjy nurodyti paty¢iy prevencijos ugdymo is-
taigoje vykdytojai apibiidinami kategorijomis ,,Moky-
klos bendruomenés nariai®, ,,Mokyklose veikiancios
grupés® (zr. 4 lent.).

Kategorijos Mokyklos bendruomenés nariai turinys
rodo, kad apklaustieji ypac akcentuoja socialiniy pe-
dagogu bei klasiy vadovy isitraukima i patyc¢iy reiski-
nio prevencija ugdymo institucijoje. Tai tik dar karta
patvirtina prielaida, kad Sie mokyklos bendruomenés
nariai — pagrindiniai patyCiy prevencijos vykdyto-
jai. Analizuojant duomenis pastebéta, kad tiriamieji
pabrézia ir ugdymo istaigos administracijos bei mo-
kytojy isitraukimg { patyCiy raiSkq mazinancia veikla.
Tuo tarpu moksleiviai ir tévai kaip patyCiy prevencijos
vykdytojai pastebimi, ta¢iau tiriamyju neisryskinami.
Ne itin akcentuojama ir psichologo veikla, sprendziant
paty¢iy ugdymo istaigoje klausimus. Taip yra dél to,
kad daugelyje tirty Siauliy miesto bendrojo lavinimo
Sio specialisto néra. Pazymétina, kad apklaustieji ne-
akcentuoja renginiy organizatorés bei sveikatos prie-
zitros specialistés isitraukimo i paty¢iy raiska mazi-
nancias veiklas. Galima daryti prielaida, kad ne visose
tirtose ugdymo jstaigose yra isteigti Siy specialisty
etatai. [domu yra tai, kad tyrimo rezultaty analizés
metu buvo pastebéti pavieniai tiriamyjy teiginiai, pa-
zymintys, kad { patyCiy prevencija yra isitraukusi visa
mokyklos bendruomené. Tai leidzia daryti tam tikra
prielaida, kad ne visose tirtose Siauliy miesto bendro-
jo lavinimo mokyklose susiduriama su mokyklos ben-
druomenés tarpusavio bendravimo ir bendradarbiavi-
mo problema.

Kategorijos Mokykloje veikiancios grupés turinys
rodo, kad tiriamieji pabrézia ir prevencinio darbo
grupés veikla, sprendziant patyc¢iy atvejus mokykloje
(zr. 4 lent.). Pastebimas, taciau ne itin apklaustyjy ak-
centuojamas VO ,,Gelbékit vaikus* moksleiviy grupés
prie§ smurta jsitraukimas i patyCiu raiska mokykloje
mazinancias veiklas. NeisrySkinama ir pirmosios psi-
chologinés pagalbos komandos veikla. Galima many-
ti, kad Sios grupés / komandos ikurtos ne visose tirtose
Siauliy miesto udgymo jstaigose. Mokiniy seimo, tévy
komiteto, prevencinés mokytoju grupés, prevencinés

institution who have the most considerable influence for
the child’s education (Braslauskiené, Jonutyte, 2005).
However, according to research results, this group
of school community is not involved in the solution
of the problem of bullying. Thus, it can be assumed
that parents avoid cooperation with the educational
institution (Braslauskiené, Jonutyté, 2005).

Executors of bullying prevention at school

Executors of bullying prevention at school indicated
by responders are described by categories “Members
of the school community” and “Groups operating at
school” (Table 4).

The content of the category Members of the
school community shows that responders particularly
emphasize involvement of social pedagogues and
form tutors in prevention of this phenomenon at
the educational institution. This again confirms the
assumption that these members of school community
are the main executors of bullying prevention.
During data analysis it was noticed that responders
emphasized involvement of administration and
teachers of the educational institution in the activities
reducing manifestation of bullying. Meanwhile pupils
and parents as executors of bullying prevention are
noticeable but are not particularly highlighted by
responders. The psychologist’s activities solving
issues of bullying at the educational institution are not
particularly emphasized. However, it can be assumed
that school psychologist’s activities are not highlighted
because many comprehensive schools in Siauliai do
not have the psychologist’s post. It should be noted
that responders do not emphasize involvement of the
organiser of events and the health care specialist in the
activities reducing manifestation of bullying. It can be
assumed that not all educational institutions have posts
of these specialists. It is also interesting that during
the analysis of research results solitary statements of
responders were noticed, which note that all school
community is involved in bullying prevention.
This enables us to assume that not al investigated
comprehensive schools in iauliai encounter the
problem of communication and cooperation within
school communities.

The content of the category Groups operating at
school demonstrates that responders emphasize the
activities ofthe preventive work group, solving bullying
cases at school (Table 4). Involvement of the public
organisation “Save the Children” in the activities that
reduce manifestation of bullying at school is noticeable
but not much emphasized by responders. Activities
of the team of the first psychological support are not
highlighted as well. It can be assumed that these groups/
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4 lentelé. Socialiniy pedagogy, klasiy vadovy, dalyky mokytojy, mokiniy bei tévy nurodomi paty¢iy prevencijos vyk-

dytojai (N =50)

Table 4. Executors of bullying prevention indicated by social pedagogues, form tutors, subject teachers, pupils and

parents (N = 50)

Tiriamieji (N = 50)

Responders (N = 50)

Klasiy Dalyky
Patyc¢iy prevencijos vykdytojai Socialiniai vadovai mokytojai Mokiniai Tévai
Executors of bullying prevention pedagogai (N = 10) N=9) N=9) (N=13) N=9)
Social Form Subject Pupils Parents
pedagogues(N = 10) tutors teachers (N=13) N=9)
N=9) N=9)
Mokyklos bendruomenés nariai
Members of the school community
Administracija
Administration 3 4 2 - 1
Soqahmal pedagogai 12 12 7 1 3
Social pedagogues
Psichologé
Psychologist ! 3 ) ! 2
Klasiy auklétojai 10 1 10 ] 3
Form tutors
Mokytojai
Teachers 2 ) 2 4 4
Renginiy organizatoré i ) | ) i
Organiser of events
Sveikatos priezitiros specialisté
L 1 1 - - -
Health care specialist
Molflmal | | 2 3 )
Pupils
Molfln’lq tévai ) 2 3 ) )
Pupils’ parents
Visa mokyklos bendruomené
. 2 - 1 - -
All school community
Mokykloje veikiancios grupés
Groups functioning at school
Tévy komitetas i ) | ) )
Parents’ committee
Mokiniy seimas ’ } 1 } )
Pupils’ parliament
Prevencinio darbo grupé
. 8 3 2 - -
Preventive work group
Prevenciné mokytoju grupé i ) | ) )
Preventive group of teachers
Prevencinés pagalbos mokiniui grupé i | ) ) )
Group of preventive support for the pupil
Mokykloje veikiancios grupés
Groups operating at school
,,Gelbékit vaikus* mokiniy grupé prie$
smurta 3 3 ) _
Group of pupils “Save the Children” against -
violence
Socialinés, pedagoginés, psichologinés
pagalbos teikimo grupé 3 ) ) ) )
Group for provision of social, pedagogical,
psychological support
Pirmosios psichologinés pagalbos komanda ) 4 ) ) )
Team of first psychological help
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pagalbos mokiniui grupés bei socialinés-pedagoginés
psichologinés pagalbos teikimo grupés veikla pazymi
tik pavieniai tiriamyjy teiginiai.

Remiantis gautais tyrimo rezultatais galima dary-
ti prielaida, kad tirtose Siauliy ugdymo istaigose pa-
grindiniai patyc¢iy prevencijos vykdytojai — sociali-
niai pedagogai bei klasiy auklétojai. Ne taip aktyviai
1 prevencing veikla isitrauke mokytojai bei ugdymo
istaigos administracija. Galima manyti, kad mokyklo-
se organizuojant paty¢iy raiska tarp mokiniy mazinan-
c¢ias veiklas skiriama nepakankamai démesio grupiy,
kurios dométysi patyCiy tarp moksleiviy reiskiniu,
teikty jvairiapuse pagalba sprendziant tarp moksleiviy
kylancius konfliktus bei sitilyty jvairias rekomendaci-
jas patyc¢iy prevencijos klausimais, jkirimui.

ISvados

* PatycCios tarp mokiniy — labai rimta ir aktuali
problema. Siekiant sumazinti paty¢ias, Siauliy
miesto bendrojo lavinimo mokyklose organi-
zuojami jvairlis prevenciniai renginiai. PatyCiu
temos integruojamos i déstomuyju dalyky bei or-
ganizuojamy klasés valandéliy turini. Kita ver-
tus, mokyklose néra sukurtas paty¢iy reiskinio
tyrimo mechanizmas. Siekiant atskleisti paty-
¢iy paplitimo ugdymo istaigoje masta, tiriama
tik tam tikra mokyklos bendruomenés grupé —
moksleiviai. Tuo tarpu kitos mokyklos bendruo-
menés grupés (tévai, pedagogai, administracija
ir kitas mokyklos personalas), galincios suteikti
daug naudingos informacijos apie patycCias ug-
dymo istaigoje, { patyCiy raiSkos tyrimus nej-
traukiamos.

« Siauliy miesto mokyklose néra aiskios ir kon-
kre¢ios moksleiviy elgesio kontrolés siste-
mos — mokyklose vengiama taikyti jvairias
drausmines priemones, netaikomas bausmés
alternatyvos — nattraliy ir loginiy pasekmiy me-
todas. Mokyklos personalas nepasirtipina viety,
kuriose dazniausiai tyCiojamasi, prieziiira. Be
to, mazai taikomos tokios pedagoginio poveikio
priemonés, kaip nedrausmingo elgesio svarsty-
mas per posédzius, drausmés sasiuviniy pildy-
mas, klasés vidaus elgesio taisykliy kiirimas,
galimy pasekmiu nusizengus mokyklos vidaus
taisykléms jvardijimas, teigiamo elgesio pasti-
prinimas ir kt.

* Nesistemingai vyksta ir moksleiviy socialiniy
igiidziy ugdymo procesas. Ugdymo istaigose
organizuojami socialiniy igiidziy ugdymo uzsi-
émimai, pastebima socialiniy igtidziy ugdymo
grupiu veikla. Mokyklose igyvendinama sti-
prios asmenybés vystymasi skatinanti sociali-
né-pedagoginé ,,Gyvenimo igiidziy programa“.

teams are founded not at all investigated educational
institutions of Siauliai. Only solitary statements of
responders note the activities of pupils’ parliament,
parents’ committee, preventive group of teachers, group
of preventive support for the pupil, group for provision
of social, pedagogical, psychological support.

Based on obtained research results, it can be assumed
that executors of bullying prevention at investigated
Siauliai educational institutions are social pedagogues
and form tutors. Teachers and administration of the
educational institution are involved in preventive
activities not so actively. It can be assumed that
organising activities that reduce manifestation of
bullying among pupils, insufficient attention is paid
to founding of groups that would take interest in the
phenomenon of bullying among pupils, would provide
versatile support solving conflicts arsing among pupils,
and would offer various recommendations on the issues
of bullying prevention.

Conclusions

e Bullying among pupils is a very serious
and relevant problem. Seeking to reduce
manifestation of bullying, various preventive
events at iauliai comprehensive schools are
organized. Topics of bullying are integrated
into the content of delivered subjects and class
meetings. On the other hand, the mechanism of
investigation of the phenomenon of bullying
is not developed at schools. Seeking to
disclose the scope of spread of bullying at the
educational institution, only a certain group of
school community — pupils — is investigated.
Meanwhile other groups of community (parents,
pedagogues, administration and other school
personnel), are not involved in investigations of
manifestation of bullying.

» There is no clear and concrete system of control
of pupils’ behaviour at iauliai comprehensive
schools: various punishments are avoided at
schools; alternatives to punishments, which are
a method of natural and logical consequences,
are not applied. School personnel does not take
care of supervision of places where bullying
takes place most often. Besides, such measures
of pedagogical sanctions as consideration of
undisciplined behaviours at meetings, keeping
notebooks on discipline, creation of internal rules
of the class, naming of possible consequences
in case of breaching internal school rules,
enhancement of positive behaviours, etc. are
little applied.

» The process of developing pupils’ social skills is
non-systematical. Classes aimed at development
of social skills are organized at educational
institutions, activities of groups for development
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Taciau, kaip rodo tyrimo rezultatai, per mazai
skiriama démesio kity socialinius mokiniy igii-
dzius ugdanciy programy (pvz., ,,Zipio drau-
gai‘) igyvendinimui, socialiniy igtidziy ugdymo
projekty rengimui ir vykdymui, socialiniy jgt-
dziy ugdymo integravimui i mokomuyju dalyky
bei klasiy valandéliy turinj. Be to, mokiniai ne-
skatinami isitraukti i aktyvia socialing-prakting
veikla, jiems nesudaromos palankios salygos
pranesti apie mokykloje vykstanc¢ius neigiamus
reiSkinius — patycCias. Tyrimas atskleidé, kad
Siauliy miesto bendrojo lavinimo mokyklose
susiduriama su per maza papildomojo ugdymo
formy pasiiila. Per mazai skiriama démesio pre-
venciniy projekty bei programy igyvendinimui,
informaciniy / metodiniy leidiniy leidybai ir
platinimui.

Siauliy miesto bendrojo lavinimo mokyklose
néra aiskios pagalbos mokiniui teikimo siste-
mos. Didziausias démesys skiriamas patyCiy
aukos ir iniciatoriaus problemai nagrinéti, uz-
mirStant kitas gan svarbias sritis: specializuoty
kabinety paty¢iy aukoms steigima, galimybiy
vaikui iSsipasakoti sudaryma, pagalbos teikima
sprendziant mokiniy tarpusavio gincus, rizikos
grupei priskiriamy moksleiviy jtraukima i po-
pamoking veikla, suaugusiyjuy asmeny, galinciy
suteikti pagalba, ivardijimg ir kt. Teikiant pa-
galba nuo paty¢iy kenciantiems ir i$ kity besi-
tyCiojantiems vaikams, ju tévai i $i procesa nei-
traukiami. Maza to, skiriama per mazai démesio
socialinés, psichologinés bei edukacinés pagal-
bos tiek paty¢iy auky, tiek ir paty¢iy iniciatoriy
tévams teikimui.

* Analizuojant duomenis nustatyta, kad | patyCiy

prevencija isitraukia ne visa mokyklos ben-
druomené — pasigendama dalyky mokytoju,
tévy bei paciy moksleiviy aktyvumo. Pagrin-
diniai patyCiy prevencijos vykdytojai — socia-
liniai pedagogai ir klasiy vadovai. Prevencinés
veiklos organizavimas, koordinavimas ir vyk-
dymas, tiriamosios veiklos / paty¢iy raiskos
tyrimy organizavimas ir atlikimas, moksleiviy
socialiniy igiidziy uZsiémimy organizavimas,
bendradarbiavimas su ugdymo istaigos sociali-
niais partneriais, inividualus darbas su tévais bei
moksleiviais — vienos pagrindiniy socialiniy pe-
dagogy atliekamy funkcijy patyciy prevencijos
metu. PatyCiy prevencijos integravimas | orga-
nizuojamy klasiy valandéliy turini — pagrindiné
klasiy vadovy atlickama funkcija paty¢iy mazi-
nimo veikloje.

» Tyrimas atskleidé, kad tarp mokyklos bendruo-

menes grupiy néra funkcijy ir atsakomybés pa-
siskirstymo, sprendziant paty¢iy tarp mokiniy

of social skills are present. Schools implement
social-pedagogical “Programme of Life Skills”,
encouraging developmentofastrong personality.
However, according to research results, too
little attention is paid for implementation of
other programmes (e.g. “Zippy’s Friends”),
for preparation and implementation of projects
aimed at developing social skills, for integration
of development of social skills into the content
of subjects and class meetings. Besides, pupils
are not encouraged to be involved in active
social practical activities, they are not provided
with favourable conditions to announce
negative phenomena that take place at school —
bullying. The research disclosed that Siauliai
comprehensive schools encounter the problem
of too small supply of forms of supplemental
education. Too little attention is paid for
implementation of preventive projects and
programmes, publishing and distribution of
informational/methodical publications.

No clear system of provision of support for the
pupils at Siauliai comprehensive schools exists.
Major attention is paid for the analysis of the
problem of the victim and initiator of bullying,
whilst other quite important areas are forgotten.
These include: foundation of specialized rooms
for victims of bullying, creation of possibilities
for the child to impart, provision of support
solving pupils’ arguments, involvement of
pupils attributed to risk groups into after-
school activities, naming of adults who can
provide support, etc. Too little attention is paid
for provision of social, psychological and
educational support for parents of both victims
and initiators of bullying.

[t was identified that not all school community

is involved in bullying prevention: activeness
of subject teachers, parents and the very
pupils is missing. Mainly bullying prevention
is implemented by social pedagogues and
form tutors. Organisation, coordination and
implementation of preventive activities,
researches into manifestation of bullying,
delivery of classes on pupils’ social skills,
cooperation with social partners, individual
work are among the main functions carried out
by social pedagogues. Integration of bullying
prevention into the content of organized class
meetings is the main function carried out by
form tutors.

e The research disclosed that there was no

distribution of functions and responsibility
between separate groups of the school
community, solving the problem of bullying
among pupils. Investigated educational
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problema. Tirtose ugdymo {staigose néra opti-
malaus ir ilgalaikio patyciy prevencijos mode-
lio, apimancio ugdymo institucijos bendruome-
nés nariy veikla.

« Hipotez¢, kad Siauliy miesto bendrojo lavinimo
mokyklose vykdoma paty¢iy prevencija, taciau
prevencinés priemonés taikomos eklektiskai,
nesistemingai, | paty¢iy prevencing veikla isi-
traukusi ne visa mokyklos bendruomené, ypac
pasigendama tévy bei paciu mokiniy iniciaty-
vos, pasitvirtino.
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institutions do not have optimal and long-term
model for prevention of bullying, encompassing
activities of members of the community of the
educational institution.

* Hypothesis that prevention of bullying is carried
out at Siauliai comprehensive schools but
preventive measures are applied eclectically,
non-systematically, that not all school
community is involved in bullying prevention
activities proved out.
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