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Straipsnyje pateikiama vieno emocijy ir elgesio sunkumy turin¢io mokinio atvejo analizé.
Pristatomas 2007-2008 m. vykdytas veiklos tyrimas dalyvaujant ugdymo institucijoje. Tyrimo instru-
mentas parengtas remiantis irodymais gristos mokytojo veiklos konceptu, aktualizuojant mokytojo
mokymasi veikiant ir emocijy ir elgesio sunkumy turin¢io mokinio pozityvaus elgesio palaikyma.
Tyrimo imtis: mokinys (N =1), Seimos nariai (N =2), mokytojai (N =15), specialistai (N =2),

administracijos

atstovai (N =3). Atvejo analizé grista holistiniu pozifiriu, kai visapusiskai

atskleidziamas tyrimo kontekstas, apibtidinant aplinkas, dalyvius, ju veiklas.
Esminiai zodziai: emocijy ir elgesio sunkumy turintis mokinys, jrodymais grista mokytojo

veikla, pozityvaus elgesio palaikymas.
Ivadas

Irodymais gristas (angl. evidence based)
ugdymo procesas aktualizuojamas edukologijos
srityje ivairiose Salyse. Naujausi §vietimo doku-
mentai’ ir iuolaikinés mokyklos praktika iskélé
kity reikalavimy XXI amziaus mokytojui. Tai
mokymas ir mokymasis ziniy visuomenéje, ini-
cijuojant mokytojus remtis tyrimais ir juos
vykdyti, bendradarbiauti socialiniuose tinkluose ir
komandose, spresti ugdymo procese kilusias prob-

! Ugdymo procesas vyksta konkregioje istorinéje-kultiirinéje
situacijoje, kolektyve arba mokytojui ir mokiniui
individualiai bendraujant, naudojant ugdymo turini, metodus
ir biidus, derinant veikla, bendravima ir bendradarbiavima,
santykius ir saveika. Tai daugiaaspektis procesas,
besiremiantis iSorine (pedagoginiai ugdymo veiksmai) ir
vidine (ugdymosi vyksmai) saveika (Jovaisa, 2007).
Ugdymas realizuojamas bendra ugdytiniy ir ugdytoju veikla
(mokymu ir mokymusi) ir sgveika. Ugdomosios sgveikos
procese kinta visi jos dalyviai, itvirtinama santykiné lygybé
tarp ugdymo proceso dalyviy (Bitinas, 2006).

? Lietuvos Respublikos $vietimo istatymas (aktuali redakcija
nuo 2007-07-21); Valstybinés Svietimo strategijos 2003—
2012 mety nuostatos (2003); Mokymosi visa gyvenima
uztikrinimo strategija ir jos igyvendinimo planas. Svietimo ir
mokslo ministro {sakymas (2002-02-28, Nr. ISAK-302);
Ikimokyklinio ugdymo mokyklos vidaus audito metodika
(2005-07-22, Nr. ISAK-1557); Valstybés Svietimo stebésenos
tvarkos aprasas (2005-11-10, Nr. ISAK-2240); Bendrojo
lavinimo mokyklos veiklos kokybés iSorés audito tvarkos
aprasas (2007-04-02, Nr. ISAK-587); Bendrojo lavinimo
ugdymo turinio formavimo, vertinimo, atnaujinimo ir
diegimo strategija (2007-05-23, Nr. ISAK-970).
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lemas analizuojant, renkant duomenis, veikiant,
ivertinant savo veiklas ir reflektuojant.

Kas yra jrodymas Siuolaikinéje ugdymo
konteksto realyb¢je? Vienu pozitriu — tai moks-
liskai pagristi standartai ir taisyklés, kai irodymas
yra svarbesnis uz nuomong, ir bet koks sprendimo
budas, kuris néra pagristas irodymu, yra papras-
Ciausiai ,,nemoksliskas®. Tobulinant ugdymo pro-
cesg, sickiama atrasti ,,auksinj standartg‘, lemiantj
ugdymo veiksminguma. [rodymais gristos veiklos
idéja kilo 1§ medicinos srities, kai jrodymais grista
medicina tapo pagrindiniu pavyzdziu klinikingje
praktikoje.

Mokslininkai, atstovaujantys socialiniam
konstruktyvistiniam pozitriui (Coe, 1999; Biesta,
2007; Petty, 2008), apibuidindami sgvokos jrody-
mas edukologijoje problemiskuma, pabrézia glau-
dzia irodymo sasaja su vertybiniu ir moraliniu ug-
dymu, kai sprendziama ne apie tai, kas jmanoma
(faktinis sprendimas), o apie tai, kas yra pedago-
giSkai pageidaujama (vertés sprendimas). Akcen-
tuodami ugdymo proceso kompleksiskuma ir
situatyvumg autoriai pazymi, kad néra universaliy,
visoms ugdymo situacijoms tinkan¢iy strategijy
bei metody — tai, kas buvo veiksminga vienoje
ugdymo situacijoje dalyvaujant vieniems ugdymo
proceso dalyviams, gali tapti maziau veiksminga
ar neveiksminga bandant pritaikyti kitiems
ugdymo proceso dalyviams ar situacijoms. Vadi-
nasi, kiekvienas mokytojas ugdymo proceso kas-
dienybgje turi ne tik naudotis ,,kazkieno* patirtimi
ir taikyti inovatyvius mokymo metodus bei strate-
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gijas, bet ir rinkti jrodymus apie jy veiksminguma
butent tam tikroje ugdymo situacijoje ir butent
tam tikriems ugdymo proceso dalyviams. Mo-
kytojas, vykdydamas ijrodymais grista veikla,
laiko save ne tiesos skelbéju, o ieskotoju, kuris
nuolat mokosi, tiria savo veikla, siekdamas
tobulinti kasdiening praktika klaséje, mokyma bei
bendradarbiavimg. Taip mokytojas, keisdamasis
pats, keicia savo mokykla.

Irodymais gristos mokytojo veiklos
butinybg sprendziant mokiniy emocijy ir elgesio
problemas bendrojo lavinimo mokyklose akcen-
tuojantys autoriai pazymi mokytojy veiklos tyri-
my svarbag mokant ir mokantis elgesio valdymo
strategijy bei {vertinant juy veiksminguma
(Burnard, 1998), skatina mokytojus atlikti tyrimus
savo klasése stebint ne tik probleminio elgesio
mokinius, bet ir vertinant savo (mokytojo) elgesi,
veiklag ir jos pasekmes (Corrie, 2002; Roffey,
2005), akcentuoja rémimasi mokslininky bei prak-
tiky tyrimy rezultatais, analizuojant netoleruoting
elgesi ir numatant intervencijos strategijas
(Moran, Malott, 2004). Pozityvaus elgesio palai-
kymo modelio Salininkai (Scheuermann, Hall,
2008; Swainston, 2007) teigia, kad naudojant
pozityvias, mokslininky bei mokytoju praktiniais
tyrimais paremtas strategijas (apimancias elgsena,
praktiky intervencija, socialines vertybes ir siste-
ming¢ perspektyva), mokant ir skatinant tinkamg
elgesi, pereinama nuo reaktyviy, nepageidaujamy
reakcijy prie elgesio modeliavimo ir veiksmingos
pozityvaus elgesio palaikymo sistemos kiirimo.

Straipsnyje nagrinéjamas emocijy ir el-
gesio sunkumy turin¢io mokinio ugdymas bendro-
jo lavinimo mokykloje remiantis jrodymais gristos
mokytojo veiklos konceptu, iprasminant pozity-
vaus elgesio palaikyma, yra aktuali pedagoginé
problema, kuria patikslina esminis tyrimo klausi-
mas: kaip irodymais gristos mokytojo veiklos
konstravimas keicia emocijy ir elgesio sunkumy
turin¢io mokinio ugdymo procesa?

Tyrimo objektas — jrodymais gristos
mokytojo veiklos konstravimas, ugdant emocijy ir
elgesio sunkumy turintji mokinj bendrojo lavinimo
mokykloje.

Tyrimo tikslas — apibiidinti jrodymais
gristos mokytojo veiklos konstravimo procesa,
ugdant emocijuy ir elgesio sunkumy turintj mokini
bendrojo lavinimo mokykloje.
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Tyrimo metodologija ir procediiros

Siekiant giliau pazinti emocijy ir elgesio
sunkumy (EES) turin¢io mokinio ugdymo proceso
realybe, konstruojamas saveikas su kitais ugdymo
proceso dalyviais ir ja keisti, skatinant pozityvaus
elgesio palaikyma bei poky¢ius tiek dalyviy, tiek
institucijos veikloje, 2007-2008 m. vykdytas
veiklos tyrimas dalyvaujant ugdymo institucijoje.
Tyrimo instrumentas parengtas remiantis jrody-
mais gristos mokytojo veiklos konceptu, aktuali-
zuojant mokytojo mokymasi veikiant ir EES
turin¢io mokinio pozityvaus elgesio palaikyma.
Tyrimo imtis: mokinys (N =1), Seima (N =2),
mokytojai (N =15), specialistai (N =2), admi-
nistracijos atstovai (N = 3).

Atliekant kokybinj tyrima, grista glaudzia
tyréjo ir tiriamojo sgveika, tiriamieji dazniau
jaucia nerima, sudétingiau uztikrinti konfiden-
cialuma ir anonimiskuma, nei kiekybinio tyrimo
metu’. Vykdant veiklos tyrimg dalyvaujant, buvo
laikomasi bendruyjy etikos principy®: gautas
mokinio motinos rasStiSkas sutikimas bei visy
dalyviy ir mokykly administracijos sutikimai.
Atsizvelgiant | etikos reikalavimus veiklos tyri-
mui’, tyrimo dalyviai informuoti apie tyrimo
atlikimo detales ir etikos principus, uztikrintas
duomeny konfidencialumas: vardy kodavimas,
mokyklos pavadinimo kodavimas. Tyrimo daly-
viams sutikus, pokalbiai ir refleksijos buvo iraso-
mi diktofonu, atsisakius — fiksuojami tyréjos uzra-
Suose. Siekiant i§vengti tyréjo subjektyvaus inter-
pretavimo netikslumy, tyrimo rezultatai pristatyti
mokyklos bendruomenei, aptarti su dalyviais ir
pateikiami  atsizvelgiant | tirlamyjuy kriting
refleksija bei pastabas.

Aptariamo atvejo studijoje duomenys
trianguliuojami per duomeny rinkimo metodus
(interviu, visy dalyviy refleksijos, mokinio ir
mokytojy stebé¢jimo protokolai, veiklos vertinimo
bei jsivertinimo protokolai), tyréjos iSorines
refleksijas (jrasytos diktofonu) bei savo stebéjimuy,
pastaby dokumentavima uzraSy knygeléje ir
duomeny rinkima i§ skirtingy ugdymo proceso
dalyviy. Pries atlickant atvejo analizg, buvo pa-
rengtas tyrimo protokolas, kuriame analizuojama
situacija ir elgesio problemos i§ ugdymo proceso

3 Burton, Bartlett (2005); Chandler, Torbet (2003); Costello
(2003); Elliot (2001).

4 BERA (2004); Bitinas, Rupsiene, Zydiiﬁnaité (2008a, b);
Kardelis (2005); SERA (2005).

5 Coghlan, Brannick (2005); McNiff, Whitehead (2006);
Nolen, Putten (2007); Rupsiené (2007); Mills (2007).
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dalyviy (mokinio, jo Seimos nariy, mokytoju,
specialisty, mokyklos administracijos) perspekty-
vos, keliami asmeniniai tikslai, numatomos veik-
los, atliekami veiklos vertinimai ir refleksijos bei
igytos zinios mokymosi veikiant proceso metu.

»NeklauZzada mokinys“ — pozityvaus elgesio
skatinimas versus kontrolé

Atvejo analizé grista holistiniu poziiiriu,
kai visapusiskai atskleidziamas tyrimo kontekstas,
apibudinant aplinkas, dalyvius, ju veiklas. Pir-
miausia biitina apibuidinti mokykla, kurioje mo-
kosi EES turintis mokinys. Mokykla X — tai viena
i§ bendrojo lavinimo nevalstybiniy institucijy XX
mieste, priklausanti religinei bendruomenei.
Mokyklos interneto puslapyje ugdymo procesas
apibudinamas kaip keturiy etapy nenutrikstamas
ciklas: kontekstas — mokymo ir mokymosi aplin-
ka, mokinio pasaulis, kurj veikia $eima, bendra-
amziai, gimnazijos aplinka; patirtis, kuri suvo-
kiama kaip mokymosi pradzia, kai mokinys iesko
atsakymy | klausimus, kg a$ darau? ka padariau? o
mokytojai siekia suzadinti mokinio smalsuma,
atradimo dziaugsma; refleksija, kai mokinys api-
bendrina, analizuoja ugdymo proceso pokycius;
vertinimas, siekiant padéti mokiniui pazinti save,
mokytis ir bresti kaip asmenybei, suprasti savo
stiprigsias ir silpnasias puses, isivertinti savo
pasiekimy lygmenj, kelti mokymosi tikslus, pri-
imti pagristus sprendimus. Kiekvienas mokinys
turi ,,Mokinio dienorasti“, kuriame apibtidinama
mokyklos misija, apibréziamos elgesio taisyklés,
ivairios veiklos bei mokomyjy dalyky vertinimai.
Ypac vertinga informacija pateikta apie sritis,
kuriose savo geb¢jimus gali tobulinti mokinys,
sékmingas mokymosi strategijas ir suteikta gali-
mybé mokiniams raSyti savo refleksijas dienoras-
tyje. Ugdymo procese siekiama zmogiskosios
brandos (o ne vien ziniy perteikimo), ugdant
Zmogy, suprantantj gyvenimo prasmg, savo vieta
bendruomengje, turinti tvirtus  isitikinimus,
akcentuojamas aktyvus mokinio dalyvavimas.

Mokykloje mokosi keli specialiyjy porei-
kiy mokiniai, veikia Specialiojo ugdymo komisija
(SUK). Elgesio vertinimo komisija (EVK), sudar-
yta i§ mokyklos specialisty, atstovy i§ mokiniy
parlamento ir tévy, siekia padéti sunkiau besimo-
kantiems ar elgesio problemy turintiems vaikams
susidoroti su sunkumais ir ,,susirenka, kai reikia
spresti mokinio $alinimo i§ mokyklos klausimus°
Elgesio problemos sprendziamos remiantis paska-

IS mokinio dienoraséio.
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tinimy ir nuobaudy sistema. Sistemoje apibrézti
veiklos ir kriterijai, kuriais remiantis teikiami
paskatinimai arba skiriamos nuobaudos. Paskati-
nimai (padékos rastai, atminimo dovanos, mokes-
¢io uz mokslg lengvatos, ekskursijos Lietuvoje ir
uz jos riby geriausiai besimokantiems, pazan-
giausioms, nusipelniusioms klaséms) teikiami uz
aktyvy dalyvavima renginiuose, gera mokymasi
bei tvarkinga ,,Mokinio dienorasti“. Nuobaudos
skiriamos uz nusizengimus klaséje, koridoriuje,
valgykloje ir pan., nusizengima fiksavusiam
mokytojui jrasant nuobaudos taskus i mokinio
kortele (ja turi kiekvienas mokinys ir joje
fiksuojami pasiekimai bei nuobaudos). Mokinio
kortel¢je paskatinimai apibudinti 13 punkty — dau-
giausia tai ilgalaikés veiklos (aktyvus dalyvavi-
mas mokyklos veikloje, geranoriskas bendravimas
su mokyklos sveciais, prisipazinimas padarius
nusiZzengima, dalyvavimas visose pamokose per
ménesj ir pan.). Nuobaudos iSdéstytos 20 punkty
ir sukonkretintos: neatéjimas i klasés valandéle,
keikimasis, SiurkStumas, nemandagumas,
,»Mokinio dienoras¢io” ar kortelés neturéjimas,
vélavimas | pamoka iki 10 min. ar daugiau kaip 10
min. ir pan. ISanalizavus, kiek galima surinkti
maksimuma baly gaunant paskatinimus ar
nuobaudas ir paskatinimy bei nuobaudy lygiaverte

derme, akivaizdziai matyti nuobaudy baly
dominavimas.
Mokyklos konteksto holistiné analizé

atskleidé dviprasmiska situacija. Mokyklos doku-
mentai reprezentuoja Siuolaiking ugdymo para-
digma, grista socialinio konstruktyvizmo idéjo-
mis, kai mokymas(is) konstruojamas kaip pazi-
nimo procesas, siejant su mokyklos ir mokinio
kontekstu bei mokinio patirtimi, aktualizuojant
reflektyvia veikla, vertinima bei isivertinima kaip
priemong pazinti save, iSsikeliant mokymosi tiks-
lus ir priimant pagristus sprendimus. O paskati-
nimy ir nuobaudy sistemos, kaip elgesio problemy
sprendimo priemonés, gristos nuobauda ir sta-
tiskais reikalavimais bei minimaliais paskatini-
mais, egzistavimas mokykloje orientuojasi 1
elgesio kontrolés metodus, kai mokytojas visa
démesi sutelkia { mokymosi tikslus ir igyvendina
disciplinuoto elgesio planus. Tai artima klasikinei
poveikio paradigmai’, kai remiamasi bihevioris-
tiniais { mokytoja orientuotais elgesio kontrolés
budais. Mokyklos administracija, aktualizuodama
poky¢iy poreiki sprendziant emocijy ir elgesio

7 Juceviiené ir kt. (2005), Queen, Blackwelder, Mallen
(2003).
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sunkumy turin¢iy mokiniy problemas bei siek-
dama pristabdyti i ekskliuzija orientuotus pro-
cesus, inicijavo tiriamasias veiklas institucijoje.
Tyrimo metu tyré¢jai buvo suteikta galimybé
visapusiskai pazinti mokyklos konteksta bendrau-
jant ir diskutuojant su mokyklos bendruomenés
nariais, stebint ugdymo procesa pertrauky ir
renginiy metu, dalyvaujant mokyklos gyvenime ir
teikiant pagalba specialiojo ugdymo klausimais.
Veiklos tyrimo metu mokyklos bendruomene
buvo atvira diskusijai, situacijy ir galimy sprendi-
niy planavimui, vykdymui, jvertinimui ir analizei.
Toliau tekste analizuojami veiklos tyrimo
dalyvaujant etapai.

1 etapas — situacijos analizés visy ug-
dymo proceso dalyviy poziiiriais ciklas apémé 5
susitikimus, vykusius mokykloje ir Seimai ar-
timoje aplinkoje. Siame etape sickta i3siaidkinti
visy dalyvaujanciyjy problemos supratima, reiks-
mes, mokyklos konteksta ir skirtingy mokytoju
konstruojamas saveikas su Kestu (laikantis tyrimo
etikos reikalavimy, tyrimo dalyviy (vaiky) vardai
yra pakeisti; kursyvu pazyméti teiginiai yra
autentiski dalyviy pasisakymai (kalba netaisyta)
bei prisistatyti mokyklos bendruomenei, kuo
aiSkiau apibréziant tyrimo tikslus, numatomas
veiklas, isilieti i pozityvaus elgesio konstravimo
procesus.

1 lentelé

Situacijos analizé visy ugdymo proceso dalyviy poziiriais

Duomenys  (mokyklos SUK
prognozé,  PPT  jvertinimo
iSvada, mokinio ir jo S$eimos
biografiniai aspektai)

Kestas tyrimo metu mokési 6 klaséje, Sia mokykla prad¢jo lankyti nuo 5 klasés. Jau tada
mokiniui kilo mokymosi (skirti vasaros darbai i§ lietuviy kalbos ir angly kalbos) ir elgesio
sunkumy (nuolatiniai konfliktai su klasés draugais, mokyklos taisykliy nesilaikymas). Berniukui
prognozuojami emocijy ir elgesio sutrikimai, taciau jo specialieji ugdymosi poreikiai tyrimo
metu dar nebuvo jvertinti Pedagoginéje psichologinéje tarnyboje (PPT).

Da{y Vit relk? mes Pasisakymai — empiriniai indikatoriai Interpreta.clja r
ir prasmés konceptualizacija
Daug gery drayvgz{ yra. Beveik visi. Bendrauju gerai ir dirbu grupelémis. [K.]%; Komunikabilus, draugiskas
Jis labai draugiskas. [s.]
Visada buvo Ilyderis darzelyje. Nuolat isivelia | bet kokias situacijas, buvo | Lyderis, geras mokinys
Mokinio kai lyderis pradinéje mokykloje. [m.] pradinéje mokykloje
asglelglgésalp Kiirybinga asmenybé, man aktualus K. savirealizacijos klausimas. [kurat.] Kirybiskumas

Yo Matau, kad jis yra labai jautrus. Jauciasi nesaugus. Truputi pasakai: K. ", ir
akcentavimas, .. . g . . Jautrumas
apibadinant Jis kaip zuikutis is karto pasoka. [istor.]
patirtis, gebéjimus Siaip kalba jis, kq nuklauso, jo atmintis gera. Jis kq klaséje nuklauso, sugeba | Dalyko Ziniy ir bendryju
i ve rt};bes pakartot puikiai. [angl.] gebéjimy akcentavimas

Tik tiek, man atrodo, su juo reikia: ,,Nu, K., kaip ¢ia tau?* Jis tada daro. I§ Pasinaudoiimas pacalba

tikryjy daro. [istor.]; Sesuo padéjo, mes raséme diktantus. ISmokau rasyti. [K.] ) pag

Jis pasaké: |, AS bisiu kunigas. Jis kiekvienq sekmadieni eina misioms | Blisimos profesijos

patarnauti“. [m.] prognozavimas

Visa mokykla ji zZino, bet vien todél, kad jis smurtauja, stumdosi, jis vyresniy .
Mokinio kaip nebijo uzkabinti. Jis yra maziukas, bet be jokios baimeés. [angl.]; Agresyvus bendravimas
Zinomo asmens Tik tiek, kad toj klaséj, manau, kad jo nemégsta. Aisku, kad jo nemégsta. Tai | Klasés draugy atsiribojimas
situacija visi: ,,Nu jo, nu K. kaip visada...". [istor.] ir minimali pagarba
mokykloje L . “ I8skirtinumas kaip

Dauguma ji pazista mokykloje ir sako ,, O, K., labas, K. “.[s.] privalumas
Probleminés Zmogus, !curzuo labgl sunku Paszttken. Dvilype asn.qeny.be, kal.kalba su mokykla, Provokuojantis konfliktus
situaciios i€ tai vienaip, o su vaikais, kitaip. [kurat.]; Provokuojantis konfliktq. [kurat.]

JOS 1 Jis yra hiperaktyvus, jam reikia tq energijq kazkur islieti. Tai jis ant kity oy . S
asmens trukumuy, issilicja. [angl ] Sutrikimy ,,diagnozavimas
sutrikim : - ——
pl(l)zi cij 0;1 Man labiau tas akcentavimas, kad nepatempia taip, kaip patempia kiti vaikai. | Etiketizavimas — blogas

Mazdaug, juk tai K. etiketé, kuriq dabar is tikryjy sunku nuimti. [istor.]; mokinys
Mokinio situaci- ean?okose. tekdqvo ntfolat .dll’bl‘l, kuria naujas t.c.nsyklves.‘[kurap]; J?Igu qtkrezpl ! | Démesio poreikis
ios veiksniai, pri- i démesj ir labiau taip su juo pabendrauji, tai jis kazkaip nusiramina. [istor.]
JV erdiantys m’ok | O pas K., atrodo, pasneki, ir po deSimt minuciy tas pats vyksta. Ir a$ kartais
toi lankys Siai k}lil- galvoju, ar klausimq ne taip paklausi, ar akcentus ne ten délioji, bet, atrodo, | Dialogo nevisavertiSkumas
138;§kai rea 1’10ti pas kitus susideda, pas ji — ne. [soc.]
i g Kiekvienoj klaséj yra po tam tikrq K., kuris yra galvos skausmas. [angl.] Mokinys kaip problema

8 Kody paaiskinimai: [m.] — mama, [K.] — Kestas, [s.] — sesuo Sigita, [angl.] — angly kalbos mokytoja ir t. t. Visi mokytojai ir
administracijos atstovai koduojami pagal dalyka ar einamas pareigas.
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1 lentelés tesinys

Paskatinimy ir
nuobaudy sis-
temos taikymas
ugdant EES tu-
rin¢ius mokinius

Problema, kad jis gali artimiausiu metu surinkti 20-30 baly. Tai tie laipteliai,
kai svarstom jo buvimo mokykloje klausimq pagal mokyklos taisykles. [kurat.]

Sistemos dogmatiskumas

Kiek tokiy vaiky turéjom, su kuriais  atsisveikinom...30  baly...yra
nemazai... [kurat.]; Jei K. biity kitoje mokykloje, jis nebiity probleminis vaikas.
[aukl.]

Eliminavimo i§ mokyklos
perspektyva

Mokytojos kartais biina labai subjektyvios, skirtingai naudoja bausmiy ir
paskatinimy sistemq. [kurat.]; Paskatinimy sistema pas mus néra iki galo
isvystyta. Uz paskatinimus, kaip tokio apdovanojimo, nebuvo duota. [istor.]

Sistemos ribotumas,
subjektyvus panaudojimas

Elgesio valdymas
orientuojantis {
mokinio keitima

Misy ketinimai gali biiti patys geriausi, bet K. elgesys, kuris pats sau, sakykim,
kirs kelius i kazkokj tolimesnj bendravimgq. [kurat.]

Mokinys — problemy ir
intervencijos Saltinis

Ir visi ateina prasyti pagalbos nuo K... [Kurat.]; Kiekvienq kartq jam tenka
kazkq sugalvoti, bausme ar dar kq nors, kad ji istempt. [angl.]

Mokytojo kaip drausmintojo
pozicija

Elgesio konstra-
vimo per sgveikg
su mokiniu ir jo
Seima patirtys bei

Na, aisku, reikty ji skatinti uz tuos mazus darbelius, kuriuos jis gerus padaro. | Mokinio pastangy
Bet... nelabai jis ten kq veikia is tikryjy. [angl.] nuvertinimas

Ir as ten jam surasSiau. Atéjo kitq pamokq viskq atmintinai iSmokes, viskq | Pagalba ir teigiamos
graziausiai paraSes. Matosi, kad jis ir pats dziaugiasi. [istor.] emocijos

Nu tikrai va man jis néra isskirtinis blogiukas. Ir nemanau, kad ta etiketé cia
turéty biti uzdéta. [istor.]

Toks, kaip ir kiti

Turétume keisti poZiari | tq Zmogy. Reikia jam padéti ir nenuleisti ranky. Mes
patys tq zmogy padarome... Jam reikéty gal kazkokiq papildomq valandq duot,
kad su juo kontaktq turéty kiekvieno dalyko mokytoja. [liet.]

Pozitiriy kitimo ir saveikos
su mokiniu poreikis

O jeigu K. padarys, jam galbiit reikéty duoti tq paskatinimq, kad jis uzsikabinty

Pozityvaus elgesio

reprezentacijos uz kazko. [istor.] skatinimo poreikis
ISeitis tai yra kontaktas su mama, nes tada reikéty kontrolés | abi puses, Saveikos su Seima poreikis
sakykim, ir is tévy, ir i§ mokytojy pusés. Biity toks bendradarbiavimas. [liet.] & p
Man atrodo, reikia Sirdies, o paskiau tos zinios ateina. Reikia patirties, to . . .
v . . . . Saveika kaip vertybé
kontakto, rySio gero, paskiau randi ty metodiniy dalyky. [liet.]
Ji labai nepatogiai jauciasi. Antri metai prasideda, kiek skambina, vis tie blogi | Kontaktai su Seima kilus
. dalykai ir blogi. [soc.]; Tévai, kilus problemai, turéty manes ieskoti. [angl.] problemoms
Bendradarbia- — - . - — —
. L Bet atsitiko ta béda, manau, kad mama sako: ,,AS uzsiémus, neturiu laiko*. | Seimos nusisalinimas,
VImo su tévais <. L g . . . .. .
C ey Seima nuosalyj lieka ir mokykla tampa tie, kurie aukléja. [soc.] atsiribojimas
vienasSaliskumas ¥ — - - — - - R -
Mamos uzduotis biity 15 min. su juo atsisést prie stalo. Jis, kad papasakoty, kq | Tévai kaip nepanaudoti
per pamokq iSmoko, parodyty, kq daré klaséj, kq padaré namuose. [angl.] resursai
Reflektyvios Mokytojas, kaip dalyko deéstytojas, pas mus retai kada pasako, kad nesusitvarko | Mokytojai ir specialistai

partnerystés ir
aplinkos stygius

su K. Mokytojai tai nelabai. [kurat.]; Ir psichologé K. konsultavo, su klase dirbo
kryptingai. [soc.]; Nes elgesi tvarko kuratoré ir auklétoja padeda. [angl.]

naudoja individualius darbo
budus bei metodus

[rodymais gristos
praktikos
minimalizmas

Bet mes, kad tokio kryptingo testinio, as galvoju, patirtyj nelabai turim. Gal
daugiau tokie vienkartiniai arba du-trys kartai. [soc.]

Tikslingos veiklos stoka

Nes dabar as jauciu, tokj jausmq jau esu pagavusi ore sklandantj, kad reikia
klasei padeti gyti nuo ty suzeidimy. K. ir pats yra suZeistas. [soc.]; Man atrodo,
gal jam démesio tritksta apskritai. [istor.]

Vadovavimasis savo
nuomone, o ne jrodymais

Mokinys ir jo $§eima pozityviai apibiidina
asmeninius, bendravimo, mokymosi gebé&jimus,
pabrézdami berniuko lyderio savybes, draugis-
kuma, komunikabiluma ir gerus mokymosi
rezultatus pradingje mokykloje. Stnaus ,,isivé-
limg* | nepageidautinas situacijas mama sieja su
noru buti lyderiu. Mokytojai pabrézia Kesto
jautruma, kiirybisSkuma ir bendruosius gebéjimus:
gera atminti, geb¢jima pasinaudoti pagalba, tac¢iau
kartu probleming situacija apibrézia i§ asmens
trakumy, sutrikimy pozicijos.

Aptariant mokinio, kaip zZinomo asmens,
situacija mokykloje iSryskeja socialinis diskursas,
mokytojai ,,zinomumg mokykloje” tapatina su
neigiamu elgesiu, nesugebéjimu bendrauti, klasés
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mokiniy atsiribojimu, o pats mokinys ir jo Seima
»Zlnomuma™ aiSkina kaip privaluma ir iSskir-
tinuma. Seima akcentuoja Kesto teigiamus bruo-
zus, apibidina jo problemas, tadiau jy nesu-
reik§mina, pabrézia mokyklos neigiama nusista-
tyma berniuko atzvilgiu. Mokytojai pabrézia
bendravimo su Seima vienasaliSkuma (tik mo-
kyklos inicijuojamg), Seimos atsiribojima, nusisa-
linimg ir menkaverte pagalba sprendziant elgesio
ir mokymosi problemas.

Ugdymosi proceso metu kylanéios su
Kestu susijusios probleminés situacijos skatina
mokytojus lanksciai ir kiirybiskai reaguoti arba
pasinaudoti paskatinimy ir nuobaudy sistema.
Vienu metu pabréziami §ios sistemos privalumai:
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aisksis kriterijai ir reikalavimai, tikslios proce-
diros, ir i$skiriami trikumai: subjektyvus panau-
dojimas, minimali orientacija | paskatinimus.
Analizuodami savo patirtis ir veiklas sprendziant
mokinio elgesio problemas, vieni mokytojai
orientuojasi | mokinio keitima, kiti — | saveikos su
mokiniu ir jo Seima konstravimg. Emocijy ir
elgesio  problemos  sprendziamos  teikiant
trumpalaikes intervencijas mokiniui (pokalbiai su
socialine pedagoge ar psichologe) ir jo Seimai
(kvietimas | mokykla, EVK posédziai).
Konstatuojama minimali patirtis visiems su
problemine situacija susijusiems ugdymo proceso
dalyviams derinant sampratas bei vykdant
tikslinga, 1 asmeninius pokyc¢ius orientuota
veikla.

2 etapas — veiklos planavimas atsklei-
dziant galimybes ir perspektyvas, problemy ir
uzdaviniy numatymas, resursy paieSka,
konsultuojantis su situacijoje dalyvaujanciais,
identifikuojamas démesys pokyciams.

Siame etape pagrindinis démesys ski-
riamas kiekvieno ugdymo proceso dalyvio asme-
ninio jsitraukimo { tiriamasias veiklas aktyvi-
nimui, akcentuojant ilgalaiki ir testini procesa,
skatinant pozityvius pokycius tieck EES turinéio
mokinio veikloje, tiek ji supanciy asmeny veik-
loje. Pasitikslinus i$sakytas situacijos sampratas ir
prasmes, apibendrinus jvairius pozitrius, dalyviai
skatinami numatyti asmeniskai aktualias veiklas,
i8sikelti tikslus, orientuotus i pozityvaus elgesio
palaikyma bei savo veiklos tobulinimg. Vienas i§
uzdaviniy buvo suburti darbo grupeg, aktyviai
dalyvaujancia viso tyrimo veiklose ir savo veikla
grindziancig pasitikéjimu bei partnerystés rysiais.
Tyrimo veiklose sutiko dalyvauti Kestas ir jo
motina (rastiSkas sutikimas), socialiné pedagoge,
psichologé, auklétoja, matematikos, geografijos,
angly kalbos mokytojai. Kartu su dalyviais buvo
i8diskutuoti pozityvaus elgesio palaikymo darbo
grupés sudarymo  bei  veiklos  principai:
savanoriS$kas ir aktyvus dalyvavimas veikloje,
isiklausymas ir pagarba kiekvienai iSsakytai
pozicijai, etika bei konfidencialumas. Pasikeista
kontaktiniais duomenimis, susitarta dél susitikimy
periodiSkumo ir numatytas konkretus laikas.
Nutarta, kad tai bus atvira mokyklos bendruo-
menei grupé ir, esant reikalui, i jos veikla
pasitelkiami su Kesto atveju vienaip ar kitaip
susij¢ asmenys.
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Emocijy ir elgesio sunkumy turin¢io mo-
kinio atvejo bei probleminiy situacijy sampraty,
interpretavimy  ir prasmiy, {vairiy ugdymo
konteksty ir saveiky analizé atskleidé ne tik
kiekvieno dalyvio asmening, bet ir mokyklos
bendruomenés patirtis, ugdant EES turin¢ius
mokinius. Konsultuojantis su situacijoje daly-
vaujanciais, numatytos kelios veiklos sritys:

e Paskatinti visus dalyvius (mokini, jo motina,
mokytojus ir specialistus) orientuotis { savo
veikly tobulinima, siekiant atsakyti { klau-
simg: ,,Ka a$ galiu pagerinti savo veikloje?*

e Inicijuoti reflektyvias veiklas, skatinancias
pokyCius  egzistuojamose prielaidose ir
sampratose, numatant bei atsizvelgiant { alter-
natyvias praktikas ar perspektyvas ir ineSant
asmeninj indélj i veikly plétojima ar keitima.

e Inicijuoti bendradarbiaujanciy ir
besimokan¢iy aplinky kiirima, skatinant
isiklausyti ir mokytis veikiant, dalyvaujant
bendry veikly planavimo, vykdymo ir
ivertinimo  bei  reflektyvaus  mastymo
procesuose.

e Inicijuoti, modeliuoti ir praktikoje taikyti EES
turinio  mokinio  pozityvaus  elgesio
palaikymo veiklas mokyklos bendruomenéje.

o I[Ssikelti probleminius klausimus: kuo i
problema aktuali man? Kokius pokycius as$
galiu inicijuoti? Kokius vidinius ar iSorinius
resursus reikia pasitelkti?

3 etapas — kiekvieno ugdymo proceso
dalyvio asmeninés veiklos poky¢iy inicijavimo,
pasitelkiant vidinius bei iSorinius resursus, ciklas
apémé 2 susitikimus. Siame etape ugdymo
proceso dalyviai buvo skatinami:

e pristabdyti savo dabartine, iprastg veikla;

e kelti naujus klausimus ir planuoti veiklas,
siekiant { juos atsakyti;

e analizuoti dabarting ar praeities veiklas ir
projektuoti naujas, siekiant praplésti savo
patirti suvokiant problemines situacijas;

e ieSkoti idéjy, numatant, ka reikia daryti, jog
pakeistume ir pagerintume savo veiklas bei
saveikas;

e vykdyti naujas veiklas, jas vertinti, reflektuoti
numatytus ir nenumatytus pokycius ir vél kelti
naujus klausimus.
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2 lentelé

Pokyciy asmeninégje veikloje inicijavimas

Dalyviai

Problemy identifikavimas, tiksly apibrézimas

Konkrecdiy veikly ir veiksmy planavimas

Kestas

1 veiklos
ciklo
refleksija

Pokalbivose dalyvauja minimaliai, sédi nuleidgs galva, tyli.
Aiskindamas  jvykusias problemines situacijas  berniukas
atsigauna, kalba greitai ir smulkmeniskai apibtidina {vykiy seka.
Pasigilinus { situacija ir ja paanalizavus i§ Kesto ir kity dalyviy
perspektyvos, Kestas sutrinka: nejaugi jie taip pagalvojo, taip
jautési...

Apibudina savo pasiekimus mokantis angly kalbos, dziaugiasi
pager¢jusiais pazymiais ir trenerio atéjimu { mokykla: Sekasi
geriau, i§ angly kalbos gavau gery paZymiy. Namy darbus darau
(nors matematikos mokytoja saké, kad ne visada), Zymiuosi
knygeléje savo savijautq.

Susitarta, kad K. ruo§ namy darbus, pats stebés
savo elgesi ir zymésis knygutéje (n. d.; elgesys).
Sigita padés ruosti namy darbus, kai K. paprasys.

Atsiskaitys uz angly kalbos projektus, kreipsis
pagalbos { matematikos mokytoja, kai nesupranta.
Kartu su mama kalbésis apie diena mokykloje ir
savo jausmus. Bendraudamas su klasés draugais
pasitikslins ju norus ir atsizvelgs { tai.

Mama

1 veiklos
ciklo
refleksija

Nepaprastai uzsiémusi: viena augina 3 vaikus, nuo ryto iki vakaro
dirba (tuo metu dirbo pagal savo pareigas ir pavadavo susirgusia
bendradarbe). Noriai sutiko bendradarbiauti, bet pabrézé, kad dél
realiy priezasCiy negalés nuolat dalyvauti susitikimuose.
Aktualiausias K. iSlikimo mokykloje klausimas, nes, perkélus i
kita mokykla, i§ jo gali pradéti tyiotis dél iSvaizdos. Sioje
mokykloje, anot mamos: mes jau praéjome $i etapq 5 klaséje.
Apibtdina K. nora gauti kuo daugiau démesio i$ aplinkiniy ir
pritaria idéjai pazinti savo vaika kuo giliau. Kelia klausimus dél
bokso treniruo¢iy itakos mokslumui.

Akcentuoja savo dideli uzimtuma darbe: A4S parsivelku, vos
parsliauziu; ir didesni démesio skyrima projektuoja ateiciai: Néra
to laiko, kuri a§ galiu skirti kitiems. AS galiu per ménesi kartq
pasirodyti; akcentuoja pasitikéjima savo vaiku, lyg ir dali
atsakomybés uz nesékmes perkeldama jam: Jis man dabar sako,
viskq padariau, viskq padariau, o va.

Mama stebés ir zZymésis K. emocijas grizus i§
mokyklos ir namy darby atlikima.

Nusprendzia pasikalbéti su bokso treneriu (K.
autoritetas) dél mokymosi pazangos stiprinimo bei
kaip galimo tarpininko tarp mokyklos ir Seimos.

Suderinamas susitikimo su psichologe laikas:
Susitiksiu su psichologe sausio 9 d. 9 val.

Auklétoja

Pirmus metus vadovauja §iai klasei, todél praktiskai jos nepazista.
Yra girdéjusi kalby apie Sios klasés ir vieno mokinio problemas,
taCiau pati ju dar nezino. Be to, mokykla daro suvesting apie
klases, reikia pristatyti savo klas¢. Kazkokia grupelé pasake, kad
miisy klase garsina K. Mes su vaikais dar neanalizavome ty
atsakymy. AS matau daug problemy Sioje klaséje, gal net ir
mergaiciy problema didesné nei berniuky. Bendros kultiiros
problema. Taip pat auklétojai labai aktualus rySiy ir sgveikos su
mokiniu ir jo Seima stiprinimas ir pozityviis pokyc€iai. Po truputj
poslinkis jauciasi. Jis pasaké, kad ,, as buvau geras Siq savaite .

Aktualizuotas formalios ir asmeninés interven-
cijos poreikis. 45 ir pati taip galvojau, kad reikia
perziiréti ir paanalizuoti. Pirma as pati, o paskui
pasikviesiu po atstovq is kiekvienos grupelés.

Kuratoré

1 veiklos
ciklo
refleksija

Diskusijy metu, aptarus visus paskatinimo ir nuobaudy sistemos
pliusus bei minusus, i8rySkéjo sistemos ambivalentiSkumas.
Aktualizuoja sistemos privalumus: Bausmiy ir paskatinimo
sistema — tai sistema, kuri nukreipta i vaikq, | Seimq. Yra sukurtas
bendravimo ir bendradarbiavimo mechanizmas,; trikumus: Dar
daug nepadaryta tai sistemai idiegti, yra dar daug gery dalyky,
patirciy;, ir savo veikla sieja su S$ios sistemos tobulinimu
mokykloje: Gal reikéty pabandyti, as matau, kad cia taisytina.

Pranesa, kad mokiniai skundziasi d¢l K. psichologinio smurto.

Nusprendzia pasidalyti kilusiomis {zvalgomis su
kolegomis ir padiskutuoti. Tai mes perZiirésime ir
su kolege pasikalbésime apie nuobaudy ir
paskatinimy sistemq. 18rySkina pokyc¢iy skatinant
pozityvy elgesi biitinybg, bet jauciamas pesimiz-
mas, nusivylimas savo veikla. Reikéty per pozi-
tyvq, reikia kazkq keisti. Bet mes darome, darome,
o visuomené neveikia. Informavo, kad nuo
gruodzio mén. nebedirbs mokykloje.

Socialiné
pedagogé

1 veiklos
ciklo
refleksija

Noras i$siaiSkinti nepageidaujamo elgesio priezastis, menkos
sékmés akcentavimas ir minimalus pasitikéjimas  savo
kompetencijomis. Kodél jis taip elgiasi? AS jam pasakau, tu taip
nedaryk, o jis ir vél tq pati daro. AS nesuprantu, gal man triksta
kompetencijos tai issiaiskinti.

Informuoja apie savo veiklas derinant K. ir jo Seimos susitikimus
su psichologe: susitar¢ su psichologe dél mamos ir K. konsul-
tacijy, pranes¢ K. mamai galimybg pasikonsultuoti su psichologe,
pasidoméjo, kaip pavyko susitikimas. Psichologé sake, kad mama
neskambino, bet buvo atéjes K. pas jq ir prasé pasakyti, kada jo
mama gali ateiti pas psichologe. Tai mama pati nei skambino, nei
atéjo, o atsiunté K.

Iesko iSoriniy resursy, kolegialios pagalbos, siek-
dama kuo geriau suprasti Kesto situacija. Reikia
pasitelkti psichologe, ji padirbéty su K., o paskui
mes kartu aptartume.

Stengiasi paskatinti ir suderinti psichologo
konsultacijas Seimai. Savo veikla orientuoja i kity
dalyviy veikly koordinavimg ir derinima, taciau
nedalyvauja sprendimy priémimo procese: AS
tiksliai nezinau, kada ir kq jie nusprende.
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2 lentelés tesinys

Angly kalbos
mokytoja

1 veiklos
ciklo
refleksija

2 veiklos
ciklo
refleksija

Aktualus kontakto su mama klausimas informuojant apie Kesto
zinias ir skatinant mamg prisidéti prie namy darby kontrolés.
Pabandysiu dar kartq paieskoti kontakto su mama, reikia
pasidometi, ar ji Zino K. paZymius. Ar naudojasi elektroniniu
dienynu? Tada a$ galéciau jai parasyti trumpas Zinutes apie K.
pasiekimus. Pastebéjo mokinio paskatinimo ir padidéjusios
motyvacijos ry$i. Pavyko paskatinti per pamokas, tai lyg ir noras
dirbti atsirado.

Patenkinta, pasakoja linksmu tonu, jaucia pasitenkinima savo
veikla. Jai svarbu, kad atsirado Zmogus uz mokyklos riby
(treneris), kuris susidoméjo K. mokykloje ir ieskojo kontakty su
mokytoja. Dziaugiasi, kad pats K. stengiasi, jie tiesiog peréjo i
susitarimais paremta bendravimo kokybeg.

Mokytojo veiklos orientacija { mokini, individualus prié¢jimas,
pokalbiai ir sékmingos veiklos akcentavimas: Kiek as su juo
asmeniskai pasikalbu, prieini, susitari, tai per porq karty mes
pasiekiame rezultaty. Tikslinga mokytojo, mokinio veikla ir
mokymosi pazanga: Jis siekia savo tiksly, as — savo tiksly.
Praéjusiq savaite gavo 9, nes pasakojimq atsiskaité. Pasidalijimas
savo sékminga patirtimi su kolegomis: Jeigu as jo nekalbinciau ir
neprasyciau, tai bity kiauras dvejetas. Kritiné drausminimo
priemoniy analizé: Siaip tai klaséje, as turiu 16 vaiky, tai tévai tik
2 spaudzia, tai kol spaudzia, tol gerai, o kai nespaudzia, tai ir
viskas. Taip irgi néra gerai.

Aktualizuoja mokinio motyvacijos kélima, ska-
tindama uz gerai ar laiku atlikta veikla, orien-
tuojasi { mokinio poreikius, turimus gebéjimus,
neakcentuojant trikumy. Reikia K. skatinti per
pamokas, pagalvosiu, kaip tai padaryti. Atkreipsiu
démesj | namy darby darymaq, tiesiog paskatinsiu
uz tai, kad daro.

Siek tiek atitolo nuo idéjos, kad tik tévai gali pa-
déti, orientacija i savo veiklos keitima bei moki-
nio gebéjimy skatinima. Sukonkretino veiksmy
plana:

o sudaryti sqlygas K. kas savaite atsiskaityti po
vienq projektq. AS stengsiuosi ji pagirti ir
paskatinti;

o atkreipti démesi | namy darby ruoSimaq,
paskatinant uz atlikimaq.

Bendros veiklos su Seima akcentavimas, savo

tikslus nukreipiant { bendradarbiavima su Kestu ir

Seima: Jeigu as issikeliu tikslq ir mama gal padeéty

igyvendinti ji, kad parasyty apie 3 eilutes Zodziy

kas vakarq. Galima uzsivesti tam  tikrq
sqsiuvinukq ir, kai jis ateis, mes pasikalbésime.

Lietuviy
kalbos
mokytoja

Labai riipi §eimos atsiribojimo problema: Seima nusiteikusi pries,
lyg kovoty su visais; taCiau nesiryzta prisiimti bendravimo
iniciatorés vaidmens: Gal reikéty jq pasnekinti, net neZinau.
Pabandysiu. Aktualizuoja mokinio ziniy spragas, pabrézia, kad
namy darbus K. atlicka. Su elgesiu problemy pamokoje nematau,
Jis gal tik daugiau démesio reikalauja. Jam reikia to démesio.

Partneriy ir pokalbio su mama poreikis. Reikia
mums visiems su mama ir K. pasisneketi, mielai
dalyvauciau tokiame pokalbyje.

Matematikos
mokytoja

1 veiklos
ciklo
refleksija

Akcentuoja butinybg nuolat skirti démesi pamokoje: Jis ramus pas
mane, taciau jam reikia nuolat skirti démesj. Atmeta programos
palengvinima: Jam iseina — 2 ir neaisku, kq daryti? Jis nemoty-
vuotas. Nematau prasmés lengvinti programa, juk reikés egzaming
laikyti kaip ir visiems. Tikisi greity poky¢iw: Pagaliau jam pavyko
iSspresti uzdavinj is Sios temos, gal dabar jau viskq suprato ir
pasitemps.

Pabrézia mokinio darbinguma per pamoka: Po to pokalbio jis
normaliai dirba, jis nepirmauja, bet dirba, apibiidina mokinio
pastangas: Buvo ftokiy Sviesiy pamoky, kai jis labai stengési,
stengési su visais dirbti kartu. Skiria daugiau démesio pamokoje,
stebi, individualiai paaiskina ir kelia klausima: ,,Kodél néra
rezultato?: Pirma, tai a$ nepastebéjau, neisskyriau, o paskui
matau, kad vaikas suprato, bet nieko neiséjo. Bet tik sakau, to
rezultato néra.

Numato stebéti K. ir skirti jam daugiau démesio
pamokoje: Reikés pagalvoti kazkokias elgesio
keitimo uzduotis ir pastebésiu, kaip tai vyksta.
Atkreipsiu daugiau démesio i ji, gal ir motyvacija
pagereés.

Testi stebéjima, suteikiant daugiau pagalbos per
pamoka mokantis. Paskatina kolegas isijungti i
bendra veikla: Jeigu mes suradome tokj reikalgq,
kur jam yra aktualu, tai mes imkimés priemoniy,
kad  tuo  pasinaudotume;  orientuojasi i
bihevioristing prieiga.

Geografijos
mokytojas

1 veiklos
ciklo
refleksija

[zvelgia menkg K. reakcija { neigiamus pazymius: Man jis visai
neaiskus. Rasyk kiek nori jam tuos dvejetus, jam vis tiek; pabrézia
K. norg smurtauti: Atsirado toks piktumas, net Zaisdamas
kvadratq, jau kai mes kamuolj, tai is visos jégos.

[Zvelgiamos teigiamos mokinio savybés: Siaip vaikas pakankamai
normalus, nereplikuoja. 1§ Seimos tikimasi kontroliavimo, dalyko
mokymo veikly: Jis turi biti kontrolivojamas, jausti atsakomybe,
kontrole. Jam reikia démesio, daug démesio. Jiis pradékite mokytis
geografijos. Paskatina seseri teikti pagalba broliui namuose: AS
dabar sese pradéjau, galvoju, jei mama neturi laiko, tai nors sesé
galéty. Akcentuoja K. apatiSkuma ir iSsisukingjima: Nieko jis
nebandeé atsiskaitinéti, jis apkaltino sese: jis negaléjo atsiskaityti,
nes sesé paémé Zemélapius; atsakomybés stoka: Jeigu jo paklausi,
kodél nepadarei — jis ,, neturéjau laiko .

Nusprendzia ieskoti individualaus pri¢jimo prie
mokinio: Gerai, a$ paziirésiu ji ir paprasysiu
atsiskaityti is geografijos.

Nusiteikimas veikti: O, kad cia kazkas nepada-
roma, tai as matau, kad viskas pries akis; bihevio-
ristine prieiga grindziamy veikly projektavimas:
Na va rasti tq saldainj, kurio jis atsisakyty;
konkre¢iy uzduoc¢iy skyrimas.

Psichologé

Pabrézia bendradarbiavimo veikly bitinybe: AS noréciau ir su
Jjumis bendrauti, tai yra ne tik mokyklos, bet ir seimos problema,
todél mes visi kartu turime spresti.

Su mama suderina susitikimy laika ir numato
periodiskuma (1 k. per ménesi).
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Siame  etape, dalyviams  pradéjus
orientuotis i savo veiklos tobulinimg mokymosi
veikiant proceso metu, pasiektas tam tikras
veiklos veiksmingumo lygmuo:

e nuo kity dalyviy veikly ir jy pasekmiy
analizés (mokinys ir jo Seima — mokytojy,
mokytojai — mokinio ir jo Seimos) prie savo
veiklos planavimo: Kestas — savo elgesio
stebéjimo ir analizés, Seima — Kesto emocijy
stebéjimo ir pagalbos teikimo ruoSiant namy
darbus, auklétoja — klasés tarpasmeniniy
santykiy analizés, kuratoré — diskusijos apie
paskatinimy ir nuobaudy sistemos veiksmin-
guma, socialiné pedagogé — psichologo itrau-
kimo i bendra veikla, lietuviy kalbos moky-
toja — bendradarbiavimo su mama aktyvini-
mo; angly kalbos — paskatinimo ir pastiprini-
mo situacijy sudarymo, matematikos — moki-
nio steb¢jimo, geografijos — individualaus
priéjimo aktyvinimo.

e nuo sampratos ,,mokinys kaip problema*
prie probleminiy situaciju apibrézties ir
mokiniui Kkylan¢iy problemy identifika-
vimo. Mokytojai savo veiklg pradeda planuoti
atsizvelgdami { individualius Kesto poreikius:
angly kalbos — mokymosi motyvacijos keé-
lima, taikant paskatinimg uz atliktas veiklas;

matematikos — mokinio démesio poreikio
realizavimo; geografijos — pozityvios sgveikos
konstravimo;

e nuo veikly, orientuoty j mokinio keitima,
prie asmeninés veiklos poky¢iy inicijavimo:
Lperziiréti ir  paanalizuoti®, ,pagalvosiu,
kaip tai padaryti®, , sudaryti sqlygas*; ieSko
partneriy ir resurswy. ,,su kolege pasikal-
besime*, ,, pasitelkti psichologe *.

e nuo mokinio drausminimo prie pozityvaus
elgesio palaikymo elementy: mokinio
stebéjimo: ,pastebésiu, kaip tai vyksta*,
paskatinimo ir pastiprinimo uz atliktas
veiklas: ,,stengsiuosi ji pagirti ir paskatinti“.

4 etapas — ugdymo veiklos, konstruo-
jant pozityvaus elgesio palaikymg: planavimas,
poky¢iu ugdymo procese stebéjimas, reflekta-
vimas ir jvertinimas, naujuy tiksly iSsikélimas,
veikly numatymas. Sis ciklas savo trukme buvo
pats ilgiausias (6 mén.), apémé pozityvaus elgesio
palaikymo grupés susitikimus, pokalbius telefonu
su dalyviais, bendravimg elektroniniais laiskais.
Ugdymo proceso dalyviy veikla Siame etape grista
trimis kriterijais: poky¢iai EES turin¢io mokinio
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situacijos sampratose ir sgveikose su {jvairia
ugdymo aplinka, pozityvaus elgesio palaikymo
veikly konstravimas individualiu bei instituciniu
lygmeniu ir jrodymais gristos mokytojo veiklos
veiksmingumas mokymosi veikiant proceso metu.

5 etapas — veiklos tyrimo dalyvaujant
rezultaty pristatymas dalyviams, interpretacijy
bei izvalgu suderinimas, kritiné refleksija.

Baigiamojo veiklos tyrimo dalyvaujant
etape buvo inicijuotas pozityvaus elgesio pa-
laikymo grupés susitikimas, susitikimas su mo-
kyklos bendruomene ir atvejo analizés pristatymas
dalyviams bei mokyklos administracijai. Pozi-
tyvaus elgesio palaikymo grupés susitikime
dalyvavo Kestas, mokyklos direktoriaus pava-
duotoja, psichologeé, auklétoja, angly kalbos,
matematikos, geografijos mokytojai. Diskutuota
veiklos tyrimo dalyvaujant, veikly, orientuoty i
Kesto pozityvaus elgesio palaikyma, praktinio
reikSmingumo ir veiksmingumo klausimais.
Kestas, apibendrindamas veikla, teigé, kad S$iais
metais: AS stengiausi elgtis kitaip. Buvo dieny, kai
mane girdavo, ir pabrézé: man svarbiausia, kad
mane suprasty. Mokytojai akcentavo Kesto
elgesio teigiamus pokycius, taciau teigeé, kad mety
pradzioje sukruto, o | pabaigq issiderino. Pava-
duotoja aktualizavo { vaika saveikose orientuota
mokytojo veikla, kai visy mokytoju démesys
skiriamas vienam mokiniui, planuojamos bei
vykdomos veiklos. ISkilo mokytojy uzimtumo
klausimas ir tam tikro laiko, skirto ypatingy atvejy
analizei, planavimui bei refleksijai, stoka.
Apibendrindami savo veikla per mokslo metus,
mokytojai teigé: Tai yra prasminga veikla. AS
pradzioje buvau nepatenkinta, taciau dabar as
matau didele prasme, jeigu bent vienq Zmogy
isgelbéjai. Pastebimi veiklos truikumai: tricko kity
tos komandos zmoniy palaikymo, nors refleksijos
metu tas pats mokytojas teigia: buvo dialogas su
mokytojais, buvo susibiirimas. Pabréziamas
motinos minimalus dalyvavimas grupés veikloje:
mamos bendravimo pasigendu. Tévai gali daug
padeéti.

Mokykla sudaré isskirtines salygas Kesto
atveju, nors ir pagal mokyklos taisykles mokinys
jau mokslo mety viduryje turéjo biti pasalintas i§
mokyklos, taciau veiklos buvo tesiamos ir
mokyklos administracija bei mokytojai dalyvavo
tyrimo veiklose, planavo, stebé&jo, vertino ir
reflektavo. Mokyklos atvirumas pokyciams,
tiriamyjy veikly inicijavimas ir vykdymas, mo-
kytoju laiko, jégu ir sanaudy skyrimas, spren-
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dziant vieno mokinio, turin¢io EES, inicijavo
veiksmingus pokycius ne tik konkreciu atveju, bet
ir mokyklos, kaip institucijos, sisteminius po-
kycius, tobulinant paskatinimy ir nuobaudy
sistema, akcentuojant mokytoju pazintinge veikla,
remiantis jrodymais grista praktika, mokantis
veikiant, aktualizuojant mokslini pazinima.
Veiklos tyrimo dalyvaujant duomenys ir ju inter-
pretacija pristatyta tyrimo dalyviams, siekiant
validuoti tyrimo duomenis, suderinti visy dalyviy
pozicijas ir juy subjektyvias interpretacijas,
uzrasytas tyréjos.

ISvados ir diskusija

Emocijy ir elgesio sunkumy turincio
mokinio situacijos samprata bei ugdymo
proceso dalyviy artikuliuvojamos prasmes ir
reikSmés pakito. Pirmame ir antrame veiklos
tyrimo etape, analizuodami Kesto situacija,
mokytojai  daugiausia  akcentavo  mokinio
asmenines problemas: agresyvy elgesi, smurta,
melavima ir t.t., kai mokinys matomas kaip
pagrindinis problemy ir intervencijos Saltinis.
Tre¢iame etape pamazu pereinama prie prob-
leminiy situacijy apibrézties, analizuojant toje
situacijoje kylancius sunkumus tiek Kestui, tiek
kitiems dalyviams ir ieSkant keliy, kaip juos
veikti, bei akcentuojant pozityvius pokycius tiek
mokymosi, tiek elgsenos procesuose. Ketvirtame
etape kartais lyg ir sugriztama prie ,,mokinys kaip
problema‘: Jis iskrenta is visos klasés konteksto ir
i§ visos mokyklos konteksto [mat.]; bet didziausi
akcentai dedami mokinio gebéjimy atskleidimui:
K. turi talentq, vaizduote, labai kiirybingas
[angl.]; prasmingy, numatanciy mokinio sékme
veikly organizavimui: K. skaité Kiiciy maldq pries
klase, labai israiskingai skaite. Jis labai rimtai
pakalbéjo  apie  draugyste [aukl.]. Pamazu
pereinama nuo Kesto, kaip kelian¢io sunkumy
tam tikrose situacijose, apibrézimo prie platesnés
kontekstinés problemy interpretacijos, pamatant
disfunkcijas mokyklos, Seimos ar mokyklos ir
Seimos santykiy sistemoje: Pokalbis su K. man tai
isryskina, kad tai yra ne vien K. problema, kity
taip pat. Net nereikia jvardinti, kad tai del K.
[psich.]; Drausminimas su K. neveiké visiskai
[soc.]; Vaikas uztikrino, kad mama bus per tévy
diengq, taciau jos nebuvo [liet.]; bei akcentuojant
savo pozilirio 1 mokinj pozityvu pokyti: ir poZiiris
i ji pasikeité, as ateinu, o jis stovi. Galvojau, jis
palauks ir iSeis, bet jis stovi. Cia tai stebuklas.
[psich.]. Pasikeité ir pats Kestas: ankscCiau jis tik
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sédédavo nuleides galva ir linktelédavo
pritardamas mokytoju reikalavimams, to Siame
etape berniukas atsiskleidé visapusiskai. Pasak
angly kalbos mokytojos, Jis Zino, kad visi juo
domisi, stengiasi dél jo, tai ir jis stengiasi dirbti.
Kalbédamas apie savo sékmingas veiklas, Kestas
ne tik jas apibtidina, bet ir perteikia savo jausmus:
Gerai jauciausi, didzZiavausi savimi, dziaugiausi;
analizuoja savo kaip lyderio bruozus ir gebéjima
susitarti: Manau, sugebéciau, kq nors pasakai, tai
kitiems nejdomu, bet jei susitari su kuo nors, kam
idomu...; akcentuoja pozityvius pokyc¢ius savo
elgesyje: AS manau, kad pasiekiau tikrai nemazai,
nes tokiy blogy dalyky, kuriy buvo seniau, jau
neliko. Todél as labai dZiaugiuosi.” Biitina
pazyméti, kad tam tikry emocijy ir elgesio
sunkumy kyla Kestui ugdymo proceso metu.
Mokytojai aktualizuoja mokinio démesio stoka ir
poreiki gauti ji i§ kity, ypatingg aktyvuma: jis
dabar nesutelpa savyje, emociju kaita ir ju itaka
darbingumui: kai jo gera nuotaika, jis gali dirbti;
ziniy spragas: didelis atstumas tarp jo ir vaiky is
klasés. Kestas taip pat kalba apie jam kylancius
sunkumus mokantis tam tikry dalyky: man reikia
pagalbos matematikos moksluose, bendraujant su
klasés draugais: mes su J. anksciau draugavome,
bet dabar nesutariame. Vienq kartq as ji taip
pavadinau; ir mokytojais: mokytoja nepatikéjo ir
jrasé balq. Mokinys pripazista menka savo
aktyvuma per pamokas: Tiesq pasakius, nelabai
klausiau, nesiaiskinau; atsakomybés stoka: Pas
socialine pedagoge neatéjau, nes buvau pamirses
lapus. Tai ir neapsitaréme kitos savaités tiksly;
bei menka motyvacija siekti geresniy mokymosi
rezultaty:  Neinu atsiskaityti  geografijos del
pazymio. Kesto dalyvavimas bendrose veiklose
kartu su mokytojais, mokyklos specialistais,
administracijos atstovais, suteikta galimybé
iSsikelti savo veiklos tikslus, veikti, vertinti jos
rezultatus bei reflektuoti pokycCius, iSgirsti
mokytoju savo situacijos refleksijas padéjo
mokiniui  pasijusti  lygiateisiu ~ mokyklos
bendruomenés nariu, geriau pazinti socialines
aplinkas ir jas kuriancius asmenis bei kartu su
kitais mokytis veikiant ir konstruoti pozityvy
elgesi. Mokytojai, artikuliuvodami savo pozitrius,
patirtis ir nuostatas apie konkretaus emocijy ir
elgesio sunkumy turinfio vaiko problemas,
isiklausydami i koleguy, paties mokinio, jo Seimos
sampratas, ne tik praplété asmeninj situacijos
suvokimg, pamaté Kesta socialiniy santykiy

? 1§ mokinio elektroninio laisko, parasyto tyréjai.
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aplinkoje, bet ir
pozityvias saveikas.

Pozityvaus elgesio palaikymo veikly
ciklinio proceso metu buvo nuolat balansuojama
tarp mokykloje galiojan¢ios paskatinimy ir
nuobaudy sistemos ir pozityvaus elgesio pa-
laikymo  apraisky individualioje = mokytojo
veikloje. Mokytojai, dalyvaujantys grupés veik-
loje, veiklos proceso metu pasirinko {vairius
metodus: nuo ypatingo démesio skyrimo, griezty
reikalavimy iki pozityvios saveikos su mokiniu
konstravimo, nuolat ja pastiprinant ir prisiimant
abipus¢ atsakomybe. Kai kurie mokytojai ir
mokyklos specialistai jau nuo pat tiriamosios
veiklos pradzios rémési kognityvine bihevioristine
prieiga, spresdami Kesto emocines ir elgesio
problemas, orientavosi | saveikos su mokiniu
konstravima, sprendimy priémima kartu, atsa-
komybés uz elgesi mokymasi ir mokinio stiprybiy
bei gebéjimy akcentavima. Su mokiniu buvo
nuolat aptariami trumpalaikiai tikslai, aiskiai
nusakyti reikalavimai ir teikiami pastiprinimai uz
atliktus darbus. Veiklos orientavimas | mokinio
poreikius, siekiant sékmés, teikiant paskatinimus,
numatant mazus veiklos zingsnelius, ne tik pakéelé
Kesto mokymosi motyvacija, bet ir pageréjo
mokymosi rezultatai: Taip jdomiai, jis pradéjo
siekti aukstesnio pazymio. [angl.]. Mokinys
pradéjo aktyviai dalyvauti ugdymo procese ir
naudotis aktyvaus mokymosi metodais: Geriausia
yra tai, kad jis pats issirinko strategijq ir pats
nusprendeé, ko jis nori. [angl.]; prisiimti naujus
isipareigojimus: K. buvo savanoriu kartu su Jonu
lankomumaq tvarkyti ir kiekvienq dienq man
parodo. [aukl.]; ir realizuoti savo kiirybiSkuma
popamokinéje veikloje.

Mokytojai, ciklinio proceso pradzioje
orientavesi 1 griezty ir ne visada i mokinio
poreikius orientuoty reikalavimy kélima, veikly
metu susidirg su Kesto priespriesa ar abejingumu,
nesulauke pageidaujamo rezultato, lyg ir nusivylé
savo veikla. Taciau dalyvavimas veiklos tyrime,
pozityvaus elgesio palaikymo grupés diskusijose,
isiklausymas i savo kolegu situacijy sampratas ir
iSmeégintus veiksmingus mokinio mokymosi bei
pageidaujamo  elgesio  stiprinimo  metodus,
paskatino juos pristabdyti iprastas veiklas ir
ieskoti buduy konstruojant sgveika su mokiniu.
Paskutinése refleksijose mokytojai akcentavo savo
indéli: AS pati jam daugiau démesio skiriu, jis sédi
pirmame suole [mat.]; mokyklos bendruomenes
pakitusi pozitiri: Paskutiniu metu K. nebeskamba
mokykloje, anksciau taip ir buvo, kad jis mokyklos

patys pradéjo konstruoti

69

siaubiinas, bet paskutiniu metu to nebesijaucia
[aukl.].

Irodymais grjsta mokytojo veikla,
besiremianti individualiu (pirmo asmens) veiklos
tyrimu bei veiklos tyrimu dalyvaujant (antro
asmens), — tai dinamiskas, ciklinis procesas, kai
pereinama nuo asmeniniy poreikiy, pokyciy ir
mokymo bei mokymosi patirties iki mokymosi
veikiant, konstruojant Zinias ir veiklas bendruo-
mengje bei igalinant ugdymo proceso dalyvius,
zadinant samoninguma, atviruma kaitai. Pirmo
asmens veiklos tyrimas'® gristas mokytojo
tiriamaja veikla (planavimas, veikla, jvertinimas ir
refleksija) savo kasdieniniame darbe ir gyvenime,
siekiant ~ veiksmingy pokyCiy artimiausioje
aplinkoje. Mokytoju refleksijose analizuojamos ne
tik veiklos: reikia prie jo biiti, daviau darbus
padaryti, bet ir pozilriai bei jausmai, savo veiklos
klaséje ir mokykloje interpretacijos: Jeigu mes
orientuojamés | tq vaikq akademiskai, tai jis néra
tinkamas atstovauti miisy mokyklai, bet jei mes
ugdome zmogy, tai mes dabar negalime jo
pamesti [psich.]; Ir nusikirpau as taip pat kaip
Jisai, mes pamazu artéjame vienas prie kito
[geogr.]. Pirmo asmens veiklos tyrimai daugiau
aktualizuojami treCiame etape, ketvirtame etape
orientuotasi | veiklos tyrimo dalyvaujant (antro
asmens) ciklini procesa, kai zinios ir patirtis
igyjama dalijantis su kitais, veikiama ir tyri-
néjama, keiiama ir i§ naujo tyrinéjama dalyviy
tyrimo procese. Tai mokymasis veikiant, pasiren-
kant naudingas veiklas realiy problemy spren-
dimui ar galimybiy numatymui, mokantis i§ saves
ir kartu su kitais, padrasinant mokytojus padéti
mokiniams, kolegoms bei administracijai mokytis
kartu ir vieniems i§ kity, formuojant zinias kaip
sprendimy priémimo resursa ir sampratas.
Ugdymo proceso dalyviy veikly planavimas,
veiklos, ju ivertinimas ir refleksijos apémé ne tik
asmeninius pokyc¢ius, bet ir viso konteksto
sampratas: analizuojama ne tik ,.ka a$ planavau,
veikiau, kas pavyko ar nepavyko®, bet ir ,kaip
mes suprantame ir vertiname pokycius, kaip
galétume veikti ateityje, kas aktualu Siandien®.
Nuolatiniai susitikimai grupéje ir Kesto numatyty
bei nenumatyty pokyc¢iy analizé mokyklos
konteksto aspektu inicijavo mokytojus praplésti
veikly diapazona, jas ijvertinti ir reflektuoti,
iSskiriant prioritetus: AS matau tq prioritetq,
geriau as paaukosiu savo valandq dél vaiko

10 Chandler, Torbet (2003); Koutselini (2008); Reason,
Brandbury (2006).
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[psich.]; akcentuojant saveika su mokiniu bei
bendradarbiavimg su kolegomis: Mama buvo
Zadeéjusi ateiti per tévy dienq, bet neatéjo, tai man
dabar visai nesvarbu, ar ji yra ar ne. Gal to ir
nereikia, man daugiau su K. ir su jumis [angl.].
Socialiné pedagogé savo veikla pradéjo orientuoti
1 paskatinimy ir nuobaudy sistemos tobulinima
mokykloje: Mane pradéjo dominti paskatinimai.
Su auklétojais buvome susirinke ir apkalbéjome,
kad reikia stiprinti paskatinimus. Dabar renkame
duomenis (kiekvienas auklétojas is savo klasés
mokiniy), paskui visi kartu  apgalvosime.
Mokyklos direktorius taip pat aktualizuoja
institucijos sistemos ir mokinio, turinio EES,
santyki: Kaip ta psichologiné ar bendruomeniné
tolerancija ir jos branda elgesio aspektu, kai
sistema sako, kad tavo elgesys turi atitikti ir vis
siaurina tas ribas. Kai kurie tai taip skeptiskai
zZiri § tq atvejj; pabrézia mokytojo indéli:
Mokytojas turi noréti ir mokéti buti Salia tokio
vaiko, kuris tau, tarkim, tulZies vis jleidzia, ir
Seimos nariy pagalbos skatinima: Mes jau sesei
padeékojome, kad ji padeda. Veiklos tyrimas
dalyvaujant paskatino dalyvius mokytis veikiant:
kelti tikslus, planuoti ir vykdyti numatytas
veiklas; reflektuoti: analizuojant savo asmeninj
identiteta, konstruojant individualia atsakomybe,
empatija ir atviruma, projektuojant i sékme
orientuotas veiklas; bei aktualizuoti situacijos
konteksto  daugiareik§miskuma,  tyrinéjamy
aspekty supratimg, sukuriant naujas zinias,
informuojanc¢ias apie patobuléjusia veiklg ar
praktika. Irodymais gristos mokytoju veiklos
procesas  praplété  ,jirodymo®, ,,Zinojimo*
sampratas: pradzioje dauguma tyrimo dalyviy,
apibudindami Kegsto problemas, teiké jrodymus tik
apie mokinio nepageidaujama elgesi ir kilusias
problemines situacijas bei Seimos menka
bendradarbiavima, to tyrimo metu su atveju
susijusiy duomeny ir jrodymy skalé prasiplété:
mokyklos, kaip institucijos, sistemos veiksmin-
gumas, sprendziant emocijy ir elgesio problemas,
vairiy mokytoju skirtingy veikly su tuo paciu
mokiniu  kontekstas ir pozityvaus elgesio
palaikymo veiklos. Tyrimo pradzioje daugiau
aktualizuojami  jrodymai apie ,ji, véliau
pradedama kalbéti apie ,,a8 ir jis“, paskutiniuose
tyrimo etapuose vis daugiau vartojama ,,mes":
pavasaris, o jis, tokiq pazangq padaréme [ geogr.];
mes ji jau pakéléme vos vos nuo Zemés [mat.].
Irodymais gristos mokytojo veiklos vyk-
dymas individualiu, klasés ir mokyklos lygiu kiiré
mokymasi palaikanCig sistemg, uztikrinancia
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socialinés  atskirties prevencija, skatinanCia
pozityvaus elgesio palaikyma bei pripazistancia
emocijy ir elgesio sunkumy turin¢io mokinio
individualumg kaip vertybe, laiduojancia moky-
mosi pazanga. Ugdymo proceso dalyviy (mokinio,
jo Seimos, specialisty ir mokytoju), kaip lygia-
veréiy partneriy, isitraukimas i sprendimy prié-
mima, savo veikly planavima, vykdyma, iverti-
nimg ir reflektavima ne tik konstruoja savi-
kontrole ir atsakomybe grista elgsena bei pozity-
vaus elgesio palaikyma, bet ir skatina mokymosi
veikiant procesus, kai mokomasi kartu su kitais ir
vieniems i§ kity. Siekiant plétoti jrodymais grista
mokytojo veikla teoriniu bei praktiniu lygmeniu,
kyla keli probleminiai klausimai: kaip paskatinti
mokytojus kasdieniniame ugdymo procese ini-
cijuoti asmenines ir mokiniy mokymosi veikiant
veiklas? Kaip plétoti jrodymais gristos veiklos ir
pozityvaus elgesio palaikymo idéjas bei jas
igyvendinti ne tik EES turin¢iy mokiniy ugdymo
kontekste, bet ir specialiojo ugdymo, bendrojo
lavinimo mokyklos ar net visuomenés kontekste?
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The article presents a case study of one student with emotional and behaviour difficulties. The
participatory action research was carried out in 2007-2008. The research instrument was designed on
the basis of the concept of evidence based teaching by emphasising the teacher’s learning in action and
supporting positive behaviour of an EBD student. The research sample is as follows: a student (N = 1),
family members (N =2), teachers (N =5), professionals (N =2), administration representatives
(N=3). The case analysis is based on the holistic philosophy, when the context of research is
comprehensively revealed by describing the environments, participants and their activities.
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Introduction

An evidence based process of education'
is emphasised in Educational Studies in various
countries. The newest documents in the sphere of
education’ and modern school practices have
raised different requirements for the teacher of the
twenty-first century. This is teaching and learning
in a knowledge society when teachers are
stimulated to carry out and base their activities on

! The process of education takes place in a concrete historical
and cultural situation, group, or between teacher and student
communicating directly, by using educational content,
methods and ways, by coordinating activities, collaboration
and communication, relationships and interactions. It is a
multi-aspect phenomenon, based on the external (educational
actions) and internal (self-education actions) interaction
(Jovaisa, 2007). Education is realised by joint activities of
and interaction between educators and those being educated
(teaching and learning). In the process of educational
interaction, all its participants undergo changes and a relative
equality is fixed among the participants of the educational
process (Bitinas, 2006).

* Law on Education of the Republic of Lithuania (a 2007-07-
21 edition); Provisions of the State Strategies of Education
for Years 20032012 (2003); Life-long-learning Assurance
Strategy and its Implementation Plan (2004). Decree of the
Minister of Education and Science (2002-02-28, No. [SAK-
302); Methodology of an Internal Audit of a Pre-school
Educational Institution (2005-07-22, No. ISAK-1557); An
Inventory of the Order of Observation of Education by the
State (2005-11-10, Nr. ISAK-2240); An Inventory of the
Order of an External Audit of the Quality of Activities of a
Mainstream School (2007-04-02, Nr. ISAK-587); The
Strategy of Development, Assessment, Renewal and
Implementation of the Mainstream Educational Content
(2007-05-23, Nr. ISAK-970).
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scientific research, to collaborate in social
networks and teams, to solve the problems of
educational process by analysing and collecting
data, by acting and by assessing one’s own
activities through reflection.

What is evidence in the context of the
reality of modern education? On the one hand, it
is scientifically based standards and rules, when
evidence is more important than an opinion, and
any solution, which is not evidence based, is
simply “unscientific”’. While developing edu-
cational process, attempts are made at finding the
‘golden standard’ determining the efficiency of
education. The idea of evidence based teaching
has originated in the sphere of medicine, when
evidence based medicine became a major example
in clinical practice. Researchers, representing the
social constructivist point-of-view (Coe, 1999;
Biesta, 2007; Petty, 2008), while describing the
problematic nature of the concept of evidence in
Education Studies, emphasise a close link
between evidence, value and moral education,
when decisions are made not about what is
possible (a factual decision), but about what is
pedagogically desirable (a value based decision).
While emphasising the complexity and
situatedness of the educational process, the
authors point out that there are no universal
methods and strategies, suitable to all educational
situations — what worked in one educational
situation, with certain participants of the
educational process, can become less efficient or
inefficient when applied to other participants and
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educational situations. It means that every teacher
in the everyday process of education has to use
not only somebody else’s experiences and apply
innovative teaching methods and strategies but
also collect evidence about their efficiency in a
particular educational situation and with particular
participants of educational process. A teacher by
engaging in evidence based activities should view
himself not as a mouthpiece of truth but an
investigator, who is constantly learning, who
analyses his/her activities in order to develop
everyday practice, learning and collaboration at
school. Thus a teacher, by changing him/herself,
changes his / her school.

The authors, emphasising the necessity of
evidence based reaching in solving emotional and
behaviour problems of students in mainstream
schools, point out the importance of research into
teachers’ activities in teaching and learning
behaviour management strategies and in assessing
their efficiency (Burnard, 1998). They encourage
teachers to carry out research in their classroom
while observing not only students with problem
behaviour but also assessing one’s own (teacher’s)
behaviour, activities and their consequences
(Corrie, 2002; Roffey, 2005). They put an
emphasis on the outcomes of the research
performed by scientists and practitioners while
analysing the intolerable behaviour and in
foreseeing intervention strategies (Moran, Malott,
2004). The proponents of the positive behaviour
support model (Scheuermann, Hall, 2008;
Swainston, 2007) state that by using positive
strategies based on the practical research
performed by scientists and teachers (including
behaviour, practitioners’ intervention, social
values and systemic perspective), by teaching and
stimulating positive behaviour, a transition occurs
from reactive, unwanted reactions towards
behaviour modelling and the creation of a system
of support for positive behaviour.

The paper analyses the education of a
student with emotional and behaviour difficulties
in a mainstream school on the basis of the concept
of evidence based teaching and positive behaviour
support. This is an urgent educational problem,
made more concrete by the key question of the
research: how does construing evidence based
teaching change the process of education of the
student with EBD? The research subject is
construing evidence based teaching in educating a
student with EBD in a mainstream school.
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The aim of the research is to describe
the process of construing evidence based teaching
in educating a student with EBD in a mainstream
school.

Research methodology and procedures

In order to know better the reality of the
process of educating a student with EBD,
construed interactions with other participants of
the process of education and in order to change it
by encouraging positive behaviour and changes
both in the activities of an institution and of the
participants, a participatory action research was
carried out in 2007-2008. The research instrument
was developed on the basis of the concept of
evidence based teaching by emphasising the
teacher’s learning in action and support of
positive behaviour of a student with EBD. The
research sample was as follows: a student (N = 1),
a family (N =2), teachers (N =15), professionals
(N = 2), administration representatives (N = 3).

While carrying out qualitative research
based on the close interaction between the
researcher and the subject of the research, the
latter more often experiences anxiety; it is more
difficult to ensure confidentiality and anonymity
than in the case of quantitative research’. The
participatory action research was carried out on
the basis of general principles of ethics*: a written
consent of the student’s mother, the agreements of
all research participants and school administration
were obtained. With regard to the ethical
requirements set for the participatory action
research’, the research participants were informed
about the details of carrying out the research and
ethical principles, and the confidentiality of the
research data was ensured through the coding of
the names and the name of the school. At the
research participants’ agreement, conversations
and reflections were recorded by a dictaphone; in
the case of a refusal they were recorded in writing
by the researcher. In order to avoid any subjective
misinterpretation, the research outcomes were
presented to the school community and discussed
with the participants with regard to their critical
reflection and remarks.

3 Burton, Bartlett (2005); Chandler, Torbet (2003); Costello
(2003); Elliot (2001).

4 BERA (2004); Bitinas, Rupsiene, Zydiiﬁnaité (2008a, b);
Kardelis (2005); SERA (2005).

5 Coghlan, Brannick (2005); McNiff, Whitehead (2006);
Nolen, Putten (2007); Rupsiené (2007); Mills (2007).
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The data in the case study under discus-
sion are triangulated through the data collection
methods (an interview, reflections of all parti-
cipants, student’s and teachers’ observation
protocols, activity evaluation and self-evaluation
protocols), researcher’s external reflections
(recorded on the dictaphone) and documenting her
remarks in a notebook, data collection from
different participants of the educational process.
Before carrying out the case analysis, a research
protocol was designed, in which the situation and
behaviour problems were analysed from the point
of view of the participants of the educational
process (the student, members of his family,
teachers, professionals and school administration),
personal aims were formulated, activities
foreseen, activity evaluations and reflections
performed and knowledge acquired by learning in
action was recorded.

“A misbehaving pupil” — stimulating positive
behaviour vs. control

Case analysis is based on the holistic
philosophy, when the context of the research is
comprehensively  revealed by  describing
environments, participants and their actions. First
of all, it is necessary to describe the school which
the student with EBD attends. School X is one of
the non-state mainstream educational institutions,
belonging to a religious community in town XX.
On the school website, the process of education is
described as an uninterrupted cycle of four stages:
the context, consisting of the teaching and
learning environment, the student’s world,
influenced by the family, peers, and school
environment; experience, understood as the
beginning of learning, when the student seeks
answers to the questions, such as “What do [ do?’,
‘What have I done?’ while teachers try to arouse
the student’s curiosity and the joy of discovery;
reflection, when the student generalises and
analyses changes of the educational process; and
evaluation in order to help the student to know
him/herself, to learn and mature as a person, to
understand the strengths and weaknesses, to
evaluate one’s own level of achievements, to set
learning aims and to make reasoned solutions.
Every student has a Student’s Diary, where the
mission of the school, behaviour rules, various
activities and evaluations of subjects are
described. Particularly valuable information is
given on the spheres in which students can
develop their abilities, on successful learning
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strategies. The diary also gives an opportunity for
the students to record their reflections. The
process of education is aimed at human maturity
(and not only the conveyance of knowledge). The
aim is to educate a person having an understand-
ing about the meaning of life, having his / her
place in a community, a person with strong
convictions. The student’s active participation in
the process is emphasised.

The school has a few students with
special needs and a Special Education Committee
(SEC). A Behaviour Assessment Commission
(BAC), made wup of school professionals,
representatives of the school parliament and
parents, seeks to help those who find it difficult to
learn and those with behaviour problems to
overcome difficulties. BAC meets ‘when the
question of expelling a student from school is
discussed. Behaviour problems are dealt with by
using a system of incentives and penalties. The
system describes actions and criteria on the basis
of which the students are either given some
incentives or penalties. Incentives (citations, small
presents, reduction of tuition fees, excursions in
Lithuania and abroad for the best achievers and
classes) are given for the active participation in
school events, academic achievements and an
orderly Student’s Diary. Penalties are set for
misbehaving in class, corridor, refectory, etc. by
the teacher who noticed the fact recording the
penalty points on the student’s card (possessed by
every student and containing all incentives and
penalties). On the Student’s Card, incentives are
described in 13 items (active participation in
school activities, benevolent communication with
the guests of the school, admitting to a
misdemeanour, attending all classes in a month,
etc). Penalties occupy 20 items and are also
enumerated: missing a class meeting, swearing,
being rude, impolite, not having a Student’s Diary
or a Student’s Card, being late for the class up to
10 minutes or more, etc. An analysis of the
maximum incentive and penalty points makes it
obvious that penalties predominate.

A comprehensive analysis of the school
context reveals an ambiguous situation. School
documents represent a modern educational para-
digm, based on the ideas of social constructivism,
when learning/teaching is construed as a cognition
process connected with the school and student’s
context and the student’s experience by empha-

% From the Student’s Diary.
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sising reflective activities, assessment and self-
assessment as a means of getting to know oneself,
by setting learning aims and making reasoned
solutions. While the system of incentives and
penalties, as a means of solving behaviour
problems, is based on penalties and static
requirements as well as minimal incentives.
School life is geared towards behaviour control
methods, when the teacher focuses all his/her
attention on the teaching aims and maintains
disciplined behaviour. This is close to the classical
impact paradigm (Jucevic¢iené et al. (2005),
Queen, Blackwelder, Mallen (2003), based on the
teacher-oriented behavioural control methods.
School administration, feeling the need for the
change in solving the problems of students with
EBD and in order to slow down exclusion
oriented processes, initiated research activities in
the institution. The school provided the researcher
with an opportunity to get acquainted with all
aspects of the school context by communicating
and discussing with the members of the school
community, by observing the process of education
during breaks and various school events, by
participating in school life and by providing

support on the issues of special education. During
the whole process of the participatory action
research, the school community was open for
discussion, situation and possible solution
planning, execution, evaluation and analysis.
Further in the text, the stages of the participatory
action research are analysed.

Stage 1: the cycle of the analysis of the
situation from the point-of-view of all
participants of the educational process
consisted of 5 meetings arranged at school and in
an environment familiar to the family. At this
stage, we wanted to find out the understanding of
the problem by all involved, the meanings, school
context and interactions construed by different
teachers with Kestas (the names of all participants
(children) are changed on ethical grounds of the
research). Italicised statements are authentic
speeches by the participants (the language is not
corrected). We wanted to introduce the research to
the school community, to define the aims and
activities of the research in the most precise way,
so that everybody could contribute to construing
positive behaviour.

Table 1

Situation analysis from the point-of-view of all participants of educational process

Data (the forecast of the
school SEC, conclusion of

Kestas at the time of research was in Year 6; he started attending this school a year before. Already in Year 5 the
student had learning (additional work was allocated for the student in Lithuanian and English for the summer
holidays) and behaviour difficulties (constant conflicts with classmates, breaking school rules, etc.). The boy was
noticed as having EBD, however, his special educational needs have not been assessed by the Pedagogical

the PPS, biographical
aspects of the student and his
family) Psychological Service (PPS) at the time of the research.

The meanings and

Interpretation and

senses of the
participants

Remarks — empirical indicators

conceptualisation

Emphasising a
student as a person
while describing
experiences, skills
and values

There are lots of good friends. Almost everybody. I communicate well and work in
groups. [K.]"; He is very friendly. [s.]

Communicative, friendly

Has always been a leader in a nursery school. Always gets involved in all sorts of
situations, was a leader in primary school. [m.]

A leader, a good student in
primary school.

A creative personality, the question of self-realisation of K. is important to me. [curator];

Creativeness

1 see that he is very sensitive. He feels insecure. You just start saying: K... and he jumps
as a hare straight away. [history]

Sensitivity

On the whole he talks what he hears from the others, he has a good memory. If he hears
something in class, he’s able to repeat perfectly. [English]

Emphasising subject knowledge
and general abilities

He doesn’t need much, I think, just a few phrases like “Well, K., how are you, how is it
going?” Then he does. Really does. [history]; My sister helped, we wrote dictations. 1
learned to write. [K.]

Using support

He said: “I'm going to be a priest”. He goes to church every Sunday and serves the
Mass. [m.]

Foreseeing a future occupation

The situation of a
student as a
notorious person in
school

All school knows him, but only because he is aggressive, pushes everybody, and is not
afraid of older pupils. He is small, but doesn’t have any fear. [English]

Aggressive communication

Only that in that class they don’t like him. They clearly don’t like him. All of them like:
“Oh yes, oh K., just like always...”. [history]

Dissociating and minimal
support on the part of the
classmates

Most of them know him at school and they say: “Oh, K., hello... " [s.]

Exceptionality as an advantage

7 Code description: [m.] — mother, [K.] — Kestas, [s.] — sister Sigita, [English] — English teacher, etc. All the teachers and
representatives of school administration are coded according to the subject or their job title.
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Continuation of the table 1

Problem situations
from the position of
the person’s
shortcomings and
disorders

It’s a man whom one can rely upon with great difficulty. It’s an ambivalent personality,
when he talks to a school, he talks one way, when he talks to the kids, it’s another way.
[curator]

Provoking conflicts

He is hyperactive, he has to get rid of his energy somehow. So he gets rid of it on the
others. [English]

“Diagnosing” disorders

For me it is more that emphasising that he isn’t able like others. It’s more or less like a
label for K., which is now difficult to remove [history]

Labelling — a bad student

Factors of the
student’s situation
making the teacher
react flexibly and
creatively

He creates new rules in class, I had to work with him constantly. [curator]; If you pay
attention to him and communicate with him more, he somehow calms down. [history]

The need for attention

With K., you talk to him, and ten minutes later everything is the same as before. And I
sometimes think whether I asked the right question or made the right emphasis, but it
seems that with others it works, while with him it doesn’t. [soc.]

The absence of a real dialogue

In every class there is somebody like K., who is a headache. [English];

A student as a problem

Application of the
system of incentives
and penalties in
educating students

The problem is that in the nearest time he can get those 20-30 points. This is the question
of his expulsion from school according to the school rules. [curator]

The dogmatism of the system

We had lots of such children to whom we had to say good bye...30 points...is a
lot... [curator]; If K. were in a different school, he wouldn’t be a problem child. [class
teacher]

The prospect of expulsion from
school

Teachers are sometimes very subjective and use the system of incentives and penalties

with EBD very differently. [curator] The incentive system at ours is not completely worked out. No ;E?ng?gé?:g;gﬁ the system and
awards are given as an incentive. [history] )
Our intentions can be very best but K.’s behaviour is preventing from any | A student as a source of
Behaviour communication with him in the future. [curator]; problems and intervention

management geared
towards changing
the student

And everybody comes seeking help to dealing with K.... .[curator]; Every time I have to
think about something to do with him, a penalty or some such thing in order to drag him
out. [English];

The teacher’s position as a
discipline provider

Well, of course one should encourage him for these small things, which he does well.
But... he doesn’t do much in fact. [English]

Devaluation of the student’s
efforts

Experiences and
representations of
behaviour
construing through
interactions with the
student and his
family

And I wrote to him everything. He came next lesson everything learnt by heart,
everything is written perfectly. You could see he was happy himself. [history]

Support and positive emotions

For me, he is definitely not an exceptional baddy. And I don’t think one should label him
like that. [history]

The same as others

We should change our attitude towards this student. We have to help him and do it
continuously. We create a student ourselves... He should be probably allocated some
extra hours, so that every subject teacher had some contact with him. [Lith]

The need for changing attitudes
and interaction with the student

And if K. does this, he should be given some small prize, so that he had something to
start with. [history]

The need for promoting positive
behaviour

An outcome is a contact with his mother, because then he would have a double control —

from the parents and from teachers. It would be kind of collaboration. [Lith]

The need for an interaction with
family

1 think that one needs to have a heart in the first place, and knowledge comes afterwards.
One needs some experience, contact, a good relationship, and methodological things

Jfollow. [Lith];

Interaction as a value

One-sidedness of
collaboration with
parents

She feels very uncomfortable. For the second year, she hears only bad things whenever
she calls. [soc.]; Parents should look for me in case of a problem. [English];

Contacts with family in case of a
problem

But it happens that mother says: “I am busy, I don’t have the time”. The family stays
aside and the school becomes those who educate. [soc.];

Dissociation on the part of the
family

Mother’s task would be to sit down with him for 15 minutes at the table. So that he could
tell her what he has learned at school, what he has done at school, what he has done at
home. [English]

Parents as unexploited resources

Lack of reflective
partnership and

Subject teachers rarely complain that they cannot cope with K. Teachers aren’t
complaining really. [curator] Also a psychologist was consulting and worked with the
class purposefully. [soc.]; Because behaviour is managed by the curator with the help

Teachers and professionals use
individual work methods and

environment . ways
from a class teacher. [English] Y
Minimising gzteswe[scoizri t have a continuous process in our experience. It is more like two- three The lack of purposeful activities
evidence based - - -
practice Because I feel now that the class has to start getting better after all the wounds. K. | Action based on one’s own

himself'is also wounded. [soc.] I think he lack attention in general. [history]

opinion and not on evidence

The student and his family describe
personal, communication and learning abilities of
the boy by emphasising his leadership qualities,
friendliness,
learning results in primary school. His mother
attributes her son’s involvement in undesirable
situations to his wish to be a leader. The teacher

his

communicability and good
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stresses his sensitivity, creativeness and general
abilities: a good memory and an ability to make
use of support; however, she describes the
problem situation from the position of his
shortcomings and disorders. While discussing the
situation of a student as a person who is well-
known at school, a social discourse becomes
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evident; teachers equate the fact that he is well-
known with negative behaviour, with an inability
to communicate and with dissociation of the
classmates, while the student himself and his
family view the same fact as an advantage and
positively exceptional. The family accentuates his
positive features, describe his problems, but they
don’t overemphasise them and point out the
negative attitude of the school towards the boy.
His teachers emphasise the one-sidedness of
communication with the family (only on the
initiative of the school), a dissociation on the part
of the family, a standoffishness and the giving of
only trifling support in solving behaviour and
learning problems. Problem situations that arise
with Kestas in the process of education make
teachers react flexibly and creatively or use the
system of incentives and penalties. The
advantages of the system are emphasised: there
are clear criteria and requirements with precise
procedures. The shortcomings are as follows: a
subjective use and a minimal orientation towards
incentives. While analysing their experiences and
activities in solving the student’s behaviour
problems, some teachers aim at changing the
student, others aim at construing an interaction
with the student and his/her family. Emotion and
behaviour problems are solved by short-time
interventions with a student (talks with a social
pedagogue or a psychologist) and his/her family
(an invitation to come to school, meetings of the
Behaviour Assessment Commission, etc.). It can
be stated that all the participants of the process of
education have minimal experiences in
coordinating concepts and in carrying out a
purposeful activity aimed at personal changes.

Stage 2 involves planning activities by
revealing opportunities and prospects, by
foreseeing problems/tasks and looking for
resources, by consulting with the participants of
the situation and by identifying attention to
changes.

At this stage, attention is focussed on the
activation of the personal involvement of each
participant of the educational process in the
research activities by emphasising a long-term and
continuous process. This is done by encouraging
positive changes both in the activities of the
student with EBD and in the activities of persons
around him/her. Having adjusted the expressed
understanding and meanings of the situation and
generalised various attitudes, participants are
encouraged to foresee personally important
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activities, to set aims oriented towards supporting
positive behaviour and the development of
personal activities. One of the tasks was to
organise a working group that would take an
active part in all the research activities and that
would base its activities on trust and partnership
relationships. Kestas and his mother agreed to
participate in the research activities (a written
consent); they were joined by a social pedagogue,

a psychologist, a class teacher, also teachers of

Mathematics, Geography, and English. The

principles and composition of the positive

behaviour support working group were discussed
with the research participants. These were:
voluntary and active participation in the activities,
listening to and respecting every expressed
position; ethics and confidentiality. Contacts
among group members were exchanged, the
frequency of meetings was set and concrete time
limits were agreed upon. It was decided that the
group was going to be open for the school
community and if needed people connected with

Kestas in one or another way could be included in

the activities of the group.

The case study of a student with EBD, the
understanding, interpretations and meanings of
problem situations, the analysis of various
educational contexts and interactions revealed not
only personal but also school community
experiences in educating students with EBD. By
consulting with the participants of the situation, a
few spheres of activity were established:

e To encourage all participants (the student, his
mother, teachers and professionals) to orient
towards the development of their own
activities in order to answer the question:
“What can I improve in my activities?”

e To initiate reflective activities, stimulating
changes in the existing assumptions and
understandings while anticipating and with
regard to alternative practices or prospects
and by making a personal contribution to the
development and changing of these activities.

e To initiate the creation of collaborative
learning  environments by encouraging
participatory action learning in planning joint
activities, and in implementing, assessing and
reflecting upon them.

e To initiate, model and apply in practice
positive behaviour support activities in the
school community.
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e To raise problem questions: in what way is
this problem important to me? What changes
can | initiate? What internal or external
resources do I have to invoke?

Stage 3 involved a cycle of initiating changes in

the personal activities of every participant of the

process by employing internal and external
resources consisting of 2 meetings. At this
stage,the participants of the educational process

To analyse the present and past activities and
to project new ones in order to expand one’s
experience in  understanding  problem
situations

To look for ideas by anticipating what has to
be done in order to change and improve one’s
own activities and interactions

To engage in new activities, to assess them,
and to reflect upon expected and unexpected

were encouraged to do the following:

changes

e To suspend their present ordinary activities
e To raise new questions and plan new activities
in order to answer them

Initiation changes in personal activities

and to

raise new questions.

Table 2

Participants

Problem identification and aims description

Planning concrete activities and actions

Kestas

Reflection of
the 1* cycle of

Participates in talks minimally, sits with his head down and is silent. While
explaining problem situation, the boy perks up, talks fast and explains in great
detail the sequence of events. Having gone deeper into analysis of the situation
from his and other’s point of view, Kestas gets lost: could they really think so, feel
this way...

Describes his achievements in learning English, is happy about the improved marks
and with the coach’s visit to school: I am doing better, got good marks in English. I

Has been agreed that K. will do his homework,
will observe his behaviour and record it in the
notebook (homework, behaviour). Sigita will
help him with homework when asked.

He will account for the English projects, will
seek help from Maths teacher, when in need.

activity am doing my homework (although the teacher of Maths said this was not always), | Will talk to his mum about his day at school,
record my feelings in the notebook. about his feelings. While communicating with
classmates, will find out about their wishes and
will act with regard to them.
Mother Really busy: a single parent with 3 children, she works from morning till night (at | Mother will observe and record K.’s emotions

Reflection of
the 1* cycle of
activity

that time next to her own duties she was substituting for her colleague who was ill).
Willing to cooperate but emphasised that due to the objective circumstances won’t
be able to participate in all the meetings. The most important issue is K.’s survival
at school, because if he has to change schools, he might be bullied because of the
way he looks. In this school, according to mother “We have already undergone this
stage”. Describes K.’s wish to get as much as possible attention from the people,
and agrees with the idea of getting to know her child as well as possible. Raises the
question of the impact of box trainings on his achievements.

Stresses her great occupation at work: / can barely stand on my feet, I come back
from work almost crawling, and thinks she will be able to pay more attention in the
future: I have no time left for others. I can show up once a month; stresses trusting
her child, as if transferring part of responsibility for the failure on him: He tells me
now, I've done everything, 1've done everything, and here you are...

when he returns home from school, and his
homework.

Decides to talk to his box trainer (an authority
to K.) regarding his school achievements and as
a possible mediator between the family and the
school.

The time of meetings with psychologist is set: /
am going to meet the psychologist on 9"
January at 9 a.m.

Class teacher

It is her first year with this class, so she practically doesn’t know the kids. Has
heard about the problems of this class in general and about one student in
particular, but she hasn’t encountered them yet. Besides, the school does a report
on all the classes and she has to present hers. Some group has said our class is
made notorious by K. We haven'’t analysed these answers yet with the kids. I can
see many problems in this class, and the girls seem to be more of a problem than
boys. It is a general problem of culture. Strengthening ties and interactions with the
boy and his family and positive changes are also very important to her: We are
slowly moving for the better. He said to me: "I was good this week”.

The need for formal and personal intervention is
obvious. / thought about this myself, that I have
to have a look and analyse it. First I'll do it
myself, and then I’ll invite a representative from
each group.

Curator

Reflection of
the activities
of 1¥ cycle

During the discussions, having discussed all advantages and disadvantages of the
system of incentives and penalties, the ambivalence of the system became obvious.
The advantages of the system: The system of incentives and penalties is a child and
family oriented system. The mechanism of communication and collaboration has
been set up. Disadvantages: a still a lot to be done to implement the system; there
are a lot of good things and experiences unused; connects her activities with the
development of the system at school: Maybe we should try, I can see that this has
to be changed.

Informs about the students’ complaints re psychological violence on the part of K.

Decides to share her insights with the
colleagues and discuss them. My colleague and
I will talk about the system of incentives and
penalties. Emphasises the necessity of change in
stimulating positive behaviour but one can feel
pessimism and disappointment with her own
activities: This should be done in a positive
way, we should change something. But we keep
doing things but society doesn’t change.
Informed that she is leaving school in January.
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Continuation of the table 2

Social
pedagogue

Reflection of
the activities
of 1™ cycle

A wish to find out the reasons for bad behaviour, an emphasis on a small success
and minimal trust in one’s own competences. Why is he behaving this way? I told
him not to do this, and he does it again. I don’t understand it, maybe I lack in
competence to find this out.

Informs about her activities in coordinating the meeting of K. and his family with a
psychologist: has agreed upon the meetings of K. and his mother with a
psychologist, has informed the mother about an opportunity to meet with a
psychologist, was interested in how the meeting went on. The psychologist said
that the mother didn’t call, but K. came by to tell her that his mother would be able
to see the psychologist. So the mother didn’t come or call, she sent K. instead.

Looks for external resources, collegial support
in order to understand K.’s situation better. We
have to invite a psychologist, she could work
with K. for a while, and then we would discuss
everything together.

Is trying to encourage and coordinate the
psychologist’s support for the family. Orients
her activities towards coordination of activities
of other participants; however, doesn’t partici-
pate in the solution making process: I don’t
know exactly when and what they have decided.

English
teacher

Reflection of
the activities
of 1" cycle

Reflection of
the activities
of 2™ cycle

The issue of a contact with K.’s mother in order to inform her on K.’s knowledge
and to encourage her to contribute to controlling his homework is important to her.
I'll try once again to establish a contact with his mother, I'll find out if she knows
K.’s marks. Does she use the electronic register? Then I could send her short
messages on his achievements. Has noticed a link between the encouragement and
an increased motivation. / managed to encourage him during my classes, so a wish
to do some work seems to have appeared.

Is happy, talks in cheerful tones of voice, feels satisfaction with her activities. It is
important for her that somebody from the outside (the trainer) became interested in
K. and is seeking contact with the teacher. Is happy that K. himself is trying hard,
they simply moved to a communication quality based on a consensus.

Teacher’s activities are child-cantered; an individual approach, talks and
emphasising successful activities:  talk to him personally, I approach him we talk
a little and agree upon something, so we get a result after a few such
conversations. A purposeful teacher’s and student’s activity and learning progress:
He has his aims, I have my own. Last week I gave him a 9, because he accounted
for a story. Sharing success experiences with colleagues: If' [ didn 't talk to him, if I
didn’t ask, he would be a complete failure. A critical analysis of disciplinary
measures: [ have 16 students in class, so parents press only 2 of them; while they
are doing it, everything is fine, when they stop, the kids stop learning. This is also
not good.

Speaks about increasing the student’s moti-
vation by giving incentives for the timely or
well-performed tasks, is student-oriented and
abilities without emphasising his shortcomings.
K. has to be encouraged during classes, I'll
think about how to do this. I'll pay more
attention to his homework, I'll simply give him
an incentive for doing it.

Slightly moved away from the idea that only
parents can help, is oriented towards changing
her own activities and encouragement of the
student’s abilities. Made the plan of action more
concrete: make it possible for K. to account for
a project every week. I'll try to praise and
encourage him; pay attention to the preparation
of homework and give incentives for doing it.
Emphasises common activities with the family
by orienting her own aims towards collabora-
tion with K. and his family: If I set an aim and
his mother could help me in achieving it by wri-
ting 3 lines of English words every evening. We
can start a separate notebook for recording
this, and when he comes to me we’ll talk about
it.

Lithuanian
teacher

Is very concerned with the dissociation of the family: The family is against, as if
fighting against everybody; however, she doesn’t dare to assume the role of the
initiator of communication: Maybe I should talk to her, I don’t know. I'll try. Talks
about the gaps in the knowledge of the student, emphasises, that he does his
homework: I don’t have a behaviour problem in class, maybe only a bit more
attention. He needs that attention.

The need for partners and talks with the mother.
All of us have to talk to K.’s mother, I would
gladly take part in that conversation.

Mathematics
teacher

Reflection of
the activities
of 1% cycle

Emphasises the necessity to pay continuous attention in class: He is quiet with me
but he needs constant attention. Refuses to simplify the programme: He has a 2
and nobody knows what to do? He is unmotivated. I don’t see sense in simplifying
the programme, because he’ll have to take an exam just like others. Expects quick
changes: At last he managed to solve a problem from that group, maybe he
understood everything now and will do better.

Emphasises the student’s work in class: After that talk he works normally, he is not
ahead of others, but he does work; describes the student’s efforts: There were such
bright classes when he did his best, tried to work together with others. Pays more
attention in class, observes him, individually explains and asks the question: “Why
isn’t there a result?”: At first I didn’t notice him, didn’t single him out, but then I
saw that the kid understood, but nothing came out of this. There is no result.

Intends to observe K. and pay more attention to
him in class: I'll have to think of some
behaviour changing tasks and I'll observe how
it is going on. I'll pay more attention to him,
and maybe motivation will improve.

To continue observation by providing more
support in class. To encourage the colleagues to
join the common activities: If we found
something that is important to him we must
build on that; oriented towards a behaviouristic
approach.

Geography
teacher

Reflection of
the activities
of 1% cycle

Sees the lack of reaction to negative marks: He is a complete mystery for me. You
can give as many 2s to him as you want, he couldn’t care less. Emphasises the
boy’s inclination to violence: He is kind of angry, even when playing ball games,
he throws the ball with a vengeance.

Positive qualities of the student are noticed: On the whole he is a normal kid,
doesn’t talk back. Expects control and support in learning subjects from the family:
He has to be controlled, to feel responsibility and control. He needs attention, a lot
of attention. You start learning geography. Encourages the sister to help him at
home: 7 thought about his sister now, if mother cannot help, maybe she could.
Emphasises the apathy and evasion on the part of the student: He didn’t even try to
answer the questions, instead he blamed his sister of taking the maps; and lack of
responsibility: if you ask him why he hasn’t done it, his answer is “I didn’t have
time”.

Decides to seek an individual approach to the
student: A/l right, I'll have a look at him and
ask him to account for Geography.

A disposition for action: And that something is
lacking here I can see, it is obvious. Projecting
activities based on behaviouristic approach: /¢
would be nice to find the chocolate biscuit
which he could refuse, setting concrete tasks.

Psychologist

Emphasises the need of collaborative activities: / would like to communicate with
you, too, this is not only school but also a family problem, that is why we have to
solve it together.

Agrees upon the times and periodicity of
meetings with the mother (once a month).
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At this stage, when the participants started
looking at the improvement of their activities in
the participatory action learning, a certain level of
the efficiency of activities has been reached:

e From the analysis of the activities and
achievements of other participants (a
student and his family — teachers’, teachers —
a student’s and his family’s) towards
planning one’s own activities: This involved
Kestas in planning to observe his own
behaviour and to analyse it, his family plan-
ning to observe Kestas’ emotions and helping
with his homework, the class teacher planning
an analysis of his interpersonal relationships,
the curator planning a discussion about the
efficiency of the system of incentives and
penalties, the social pedagogue planning the
involvement of a psychologist in common
activities, the Lithuanian teacher planning
more active collaboration with the boy’s
mother, his English teacher planning a
situation of encouragement and strengthening,
the Maths teacher planning the student’s
observation, and his Geography teacher
planning a more individualized approach.

e From the concept of “a student as a
problem” towards a description of problem
situations and an identification of problems
encountered by the student. Teachers started
planning their activities with regard to the
individual needs of Kestas: the English
teacher is concerned with increasing his moti-
vation by giving incentives for the performed
activities, the Maths teacher realizes the need
for attention on the part of the student, his
Geography teacher thinks about construing a
positive interaction;

e From activities geared towards changing
the student to initiating changes in personal
activities: “fo review and analyse”, “I'll
think how to do this”, “to provide conditions
for”’; looking for partners and resources: “/’//
talk to my colleague”, “to invite the
psychologist”.

e From disciplinary measures towards main-
taining elements of positive behaviour:
student observation: “I'll observe how it
happens”, encouraging and strengthening
incentives for performed activities “I’// try to
encourage and praise him”.

Stage 4. The development of edu-
cational activities while construing the support
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of positive behaviour. This involved planning, an
observation of changes in the educational process,
reflection and assessment, setting new aims, and
planning new activities. This cycle was the
longest (6 months) and included meetings of the
Positive Behaviour Support Group, telephone
conversations with the participants and com-
munication by e-mail. The activities of the partici-
pants of the educational process on this stage were
based on the three criteria: changes in the under-
standings of the situation of a student with EBD
and interactions with various educational environ-
ments, construing activities to support positive
behaviour on the individual and institutional
levels and the efficiency of evidence based
teaching in the process of learning in action.

Stage 5 involved presenting the out-
comes of the participatory action research to
the participants, coordination of interpre-
tations and insights and critical reflection.

During the final stage of the participatory
action research, a meeting of the Positive
Behaviour Support Group was initiated, followed
by a meeting with the school community and
presentation of the case study to the research
participants and school administration. The stu-
dent himself, a deputy-head of school, a psy-
chologist, a class teacher, English, Maths, and
Geography teachers took part at the meeting with
the Positive Behaviour Support Group. The
discussion was about the issues of practical im-
portance and the efficiency of the participatory
action research activities geared towards main-
taining Kestas’ positive behaviour. Kestas, while
generalizing the activities, stated the following:
This year I tried to behave differently. There were
days when I was praised and emphasised: it’s
most important for me to be understood. Teachers
emphasised positive changes in the student’s
behaviour, but they said that at the beginning of
the year he did his best, while towards the end he
got disarranged again. The deputy-head pointed
to the student-cantered teachers’ activities, when
all teachers’ attention is paid to one student, when
activities are planned and implemented. The issue
of teachers’ occupancy and the lack of time
allocated for the analysis, planning and reflecting
on special cases was raised. Summing up their
activities during the academic year, the teachers
stated: This is a meaningful activity. At the
beginning, I wasn’t happy, but now I see a lot of
sense in it, you saved at least one person.
Shortcomings are also pointed out: the lack of
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support by the other members of the team,
although at the time of reflection the same teacher
stated: there was a dialogue with teachers, there
was a gathering. Mother’s minimal participation
in the activities of the group was also pointed out:
I miss communication with the mother. Parents
can help a lot.

The school provided exceptional condi-
tions for Kestas: according to the school rules, the
student had to be expelled in the middle of the
school year. The openness of the school to
change, the initiation and implementation of
research activities, allocation of teachers’ time,
energy and input to solve the problems of one
student with EBD initiated efficient changes not
only in this particular case, but also systemic
institutional changes at school in developing the
system of incentives and penalties, by
emphasizing teachers’ cognitive activities on the
basis of evidence based practice, by learning in
action and by building upon scientific cognition.
The data of the participatory action research and
their interpretation were introduced to the research
participants in order to validate it, to coordinate
the positions and subjective interpretations of all
the participants as recorded by the researcher.

Conclusions and discussion

The concept of the situation of a
student with EBD and meanings articulated by
the participants of the educational process have
changed. At Stages 1 and 2, while analyzing
Kestas’ situation, teachers mostly emphasised the
personal problems of the student: his aggressive
behaviour, violence, lying, etc. when the student
is seen as a source of the problems and inter-
vention. At Stage 3, a slow transition towards a
description of the problem situations is noticed by
analyzing difficulties in connection with the
situation both for the student and other parti-
cipants in finding ways of overcoming them and
in emphasizing positive changes in learning and
behaviour. At Stage 4, sometimes a return to the
situation “a pupil as a problem” can be noticed:
He falls out of the class and the whole school
context [Maths]; however, a major emphasis is put
on revealing the student’s abilities: K. has a
talent, an imagination, he is very creative.
[English]; organization of meaningful activities
predicting the student’s success: K. was reading a
Christmas Eve prayer in front of the class, and he
did it really well. He was talking very seriously
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about friendship [class teacher]. A slow move is
made from the description of Kestas, as a student
causing problems in certain situations, to wider
contextual interpretations of the problems,
noticing dysfunctions in the system of the school,
the family or the school and the family
relationship: 4 talk with K.’s mother has made it
clear to me that this is not only his problem. We
shouldn’t even be saying that it is because of him.
[Psychologist]; Disciplinary measures haven’t
made any impact on K. [soc.]; The kid assured us
that his mother would be coming on the Parents’
Day, but she didn’t”. [Lith.]; and emphasising a
positive change in one’s own attitudes towards the
student: and the attitudes towards him changed, |
am coming, and he is here. I thought he would
wait for a while and then leave, but he is waiting.
This is a miracle. [Psychologist]. Kestas himself
has changed, too: if earlier he was only sitting
with his head down and nodded his head in
agreement with teachers’ demands, at this stage
the boy revealed comprehensively. According to
his English teacher, “He knows that everybody is
interested in him, does everything to help him, so
he also tries to do his best”. While talking about
his successful activities, Kestas not only describes
them but also conveys his feelings: I was feeling
good, I was proud of myself, I was happy; he
analyses his leadership qualities and his abilities
to reach an agreement: [ think I would be able to;
you say something, then nobody is interested, but
if you agree with somebody who is interested...;
he emphasises positive changes in his behaviour: /
think I have achieved really a lot, because there
aren’t the bad things that I used to do any more.
That’s why I am very happy®. It has to be noticed
that Kestas still has some behaviour and learning
difficulties. The teachers point out to the lack of
attention and the need to get it from others, also to
the great activity: he is beyond himself now; the
change of emotions and their impact on his
efficiency: when he is in a good mood, he can
work; gaps in his knowledge: it is a great distance
between him and his classmates. Kgstas also talks
about difficulties in learning certain subjects: [
need some help with Maths, and in communi-
cating with my classmates: we were friends with
J. before, but now we don’t get on well. Once [
called him this; and teachers: the teacher didn’t
believe me and I got a penalty point. The student
admits his passivity in class: To fell you the truth,

8 From the student’s email to the researcher.
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I wasn’t really listening, I didn’t try to make it
clear; the lack of responsibility: I missed the
meeting with the social pedagogue because I had
forgotten the sheets. That is why we didn’t set the
aims for the next week, and the lack of motivation
for learning achievement: /I am not going to see
Geography teacher to improve my results. Kestas’
participation in common activities together with
teachers, school professionals, representatives of
school administration, an opportunity to set the
aims for his activities, to act, assess the outcomes
and reflect upon changes, to listen to the teachers’
reflections on their situations helped the student to
feel an equal member of the school community, to
know better social environments and people
creating them, and together with others to learn in
action and construe positive behaviour. Teachers,
by articulating their attitudes, experiences and
points of view about the problems of a concrete
student with EBD, while listening to the
understandings of their colleagues, of the student
himself, of his family, not only expanded their
personal understanding of the situation but also
saw Kestas in the environment of his social
relationships and started construing positive
relationships themselves.

During the cyclic process of positive
behaviour support activities there was a constant
balancing between the system of incentives and
penalties on the one hand and manifestations of
positive behaviour support in the individual
activities of teachers. Teachers, participating in
the activities of the group, have chosen different
methods: from paying particular attention and
strict requirements to construing a positive
interaction with the student, by constantly
strengthening it and by assuming mutual
responsibility. Some teachers and professionals
right from the start of the research activities based
their actions on the cognitive behaviourist
approach; in solving Kestas’ emotional and
behaviour problems they were oriented towards
construing an interaction with the student, joint
solution making, learning responsibility for one’s
own behaviour and emphasizing the student’s
strengths and abilities. Short-term aims were
constantly discussed with the student, the require-
ments were formulated clearly and performance
incentives were set. Focussing activities on the
student’s needs in order to achieve success by
performance incentives, by planning small steps
ahead not only increased Kestas’ motivation for
learning but also improved his learning outcomes:
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This is interesting, he started trying to get a better
mark [English]. The student became an active
participant of the educational process; he started
using active learning methods: The best thing is
that he has chosen the strategy and decided
himself what he wanted [English]; and assuming
new responsibilities: K. together with J.
volunteered to take care of the attendance of the
class and reported to me every day [class teacher];
he also realized his creativity in after school
activities. Teachers who at the beginning of the
cyclical process focused on strict requirements,
not always corresponding to the students needs,
having met with his opposition or indifference and
failing to achieve the desired outcomes were
disappointed in their activities to a certain extent.
However, participation in the action research, in
the discussions of the Positive Behaviour Support
Group, listening to their colleagues’ understand-
ing of the situations and efficient methods of
strengthening the student’s learning and positive
behaviour, made them suspend their habitual
activities and look for ways of construing inter-
actions with the student. In their last reflections,
teachers emphasise their own contribution: / pay
more attention to him, he sits at the first desk
[Maths]; changed attitudes of the school com-
munity: Recently nobody at school hears about K.
anymore; earlier he was the school monster, but
recently this is not felt. [class teacher].

Evidence based teaching, built upon
individual (first person) action research and
participatory action research (second person) is a
dynamic, cyclical process, when a transition is
made from personal needs, changes, teaching and
learning experiences to learning in action, by
construing knowledge and activities in a
community and by empowering the participants of
the educational process by increasing their
consciousness and openness to change. First
person action research (Chandler, Torbet (2003);
Koutselini (2008); Reason, Brandbury (2006)) is
based on the teacher’s research activities
(planning, activities, evaluation and reflection) in
his/her everyday life and work in order to achieve
efficient changes in the nearest environment.
Teachers’ reflections analyse not only activities:
one has to be close to him, I gave him some work
to do, but also attitudes and feelings, interpreta-
tions of their activities in class and school: If we
focus on this child academically, he is not suitable
to represent our school, but if we educate a
person, we cannot get rid of him now
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[psychologist]; I also had my hair cut like his, we
become closer and closer [Geography]. First
person action research is implemented on Stage 3,
while Stage 4 is focused on the cyclical process of
participatory action research (second person),
when knowledge and experience is gained through
sharing with others, when research follows action,
when changes are made and researched again in
the process. This is learning in action by choosing
useful activities to solve actual problems or
foresee opportunities by learning from oneself and
together with the others by encouraging teachers
to help the students, colleagues and administration
to learn together and from each other, by
developing knowledge as a solution making re-
source and conceptions. The planning of activities
of the participants of the educational process, the
activities, their assessment and reflections
included not only personal changes but also the
conceptions of the whole context: not only “what I
planned, what worked and what didn’t” was
analysed, but also “how we understand and assess
changes, how we could act in the future, what is
important today”. Constant meetings in the group
and the analysis of expected and unexpected
changes in Kestas in the school context en-
couraged teachers to expand the scope of their
activities, to assess and to reflect on them by
establishing priorities: / set my priorities like this,
1 better sacrifice an hour of my time for the sake
of the child [psychologist]; to emphasise their
interaction with the student and collaboration with
colleagues: Mother promised to come for the
Parents’ day but didn’t, so it doesn’t matter to me
whether she is there or not. Maybe I don’t need
her at all, I am better off with K. and with you all
[English]. Social pedagogue started focusing on
the development of the system of incentives and
penalties at school: [ became interested in the
incentives. We met with class teachers and
decided that incentives should be strengthened.
Now we are collecting data (every class teacher
about her own class), then we’ll all think it over
together. The head teacher is also talking about
the ratio between the institutional system and the
student with EBD: ... psychological or community
tolerance and its maturity from the aspect of
behaviour, when the system says that your be-
haviour has to comply and the limits are con-
stantly narrowed. Some people are quite sceptical
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about it, he also emphasises the teacher’s contri-
bution: The teacher should want to and know how
to be close to the child, who gives vent to his bile
on you and encourages the family involvement:
We have already thanked the sister for her help.
Participatory action research encouraged the
participants to learn in action: to set aims, to plan
and implement the foreseen activities, to reflect on
them: to analyse one’s personal identity, while
construing individual responsibility, empathy and
openness, by projecting success oriented acti-
vities, and to realize the multidimensionality of
the context of the situation, understanding of the
researched aspects by creating new knowledge,
informing about developed activities or practices.
The process of evidence based teaching expanded
the concepts of “evidence” and “knowing”: at the
beginning the majority of the research participants
while describing Kestas’ problems provided evi-
dence only about the student’s undesirable behavi-
our, problem situations and poor collaboration on
the part of the family. In the process of the re-
search, the scale of data and evidence has expan-
ded to include the efficiency of the school as an
institution and a system in solving emotional and
behaviour problems, the context of various teach-
ers’ activities with the same student, and activities
to support positive behaviour.

The implementation of the evidence based
teaching on the individual, class and school level
created a learning support system, ensuring the
prevention of social seclusion, stimulating
positive behaviour support and recognizing the
individuality of a student with EBD as a value
guaranteeing learning progress. The involvement
of the participants of the educational process (the
student, his family, teachers and professionals) as
equal partners in the solution making process, in
the processes of planning their activities, their
implementation, assessment and reflection not
only construes behaviour based on self-control
and responsibility and positive behaviour support
but stimulates the processes of learning in action,
when learning takes place together and from each
other.
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