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NEZYMIA PROTO NEGALE TURINCIU PAAUGLIU LYTISKUMO RAISKA PER
BENDRAVIMO GEBEJIMUS
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P. Visinskio g. 25, LT-76351 Siauliai

Lietuvoje nemazai nagrinéjami lytiSkumo integracijos klausimai, taciau pasigendama

lytiSkumo dimensijos analizés. Nejgalieji patiria dviguba diskriminacija: dél negalés ir dél lyties.
Viena vertus, jie laikomi bely¢iais, kita vertus, kalbant apie reprodukcini potenciala, jie suvokiami
kaip grésmingi.

Straipsnyje, remiantis edukologijos, filosofijos, sociologijos mokslingje literattiroje
pateikiama lyties identiteto teorine analize, sukonstruotas lytiSkumo raiSkos bruozy, apimanciy
bendravimo jgudzius bei ypatumus, emocijy raiskq, socialine elgsenq ir igiudzius, seksualumq ir
destruktyvy elgesj tarpasmeniniuose santykiuose, modelis, kuris ivertintas remiantis eksperty

metodu, ir pateikta lytiSkumo raiskos per bendravimo gebéjimus pozymiy analizé.
Esminiai zodZziai: negale, lytiskumas, seksualumas, lytiskumo raiska, bendravimo gebéjimai,

bendravimo jgiidziai, emocijy raiska.

Ivadas

LytisSkumas viena i§ pagrindiniy asmens
savybiy, neatsiejamas nuo visy zmogiskyjy
i§tekliy (fiziniy, psichiniy, socialiniy ir dvasiniy)
raiSkos. LytiSkumas atsispindi asmens lytiniame
tapatume — vyriskume ar moteriSkume.

Analizuojant lytiSkumo konceptg bitina
apibrézti ,,lytiSkumo® ir ,,seksualumo* konstruk-
tus. LytiSkumo ir seksualumo sampratos daznai
vartojamos kaip sinonimai, tadiau juy prasmeé
skiriasi. LytiSkumo samprata yra daug platesné, o
seksualumas yra tik vienas i§ lytiSkumo raiskos
budy, susijes su kuniskumu, ir reiskiasi su
fantazijomis, simboliais ir vaizdiniais, kurie lemia
tai, kaip mes suvokiame save, esame suvokiami
kity.

LytiSkuma sudaro asmens isitikinimy,
vertybiy sistema, pozilris | save kaip | vyra ar
moteri, i santykius su zmonémis. Tai buvimo,
bendravimo su kitais, kiirybos ir meilés isreiskimo
budas.

Tyrimo objektas — nezymia proto negalg
turiniy paaugliy lytiSkumo raiSkos pozymiai,
atsispindintys bendravimo gebéjimuose.

Tyrimo tikslas — remiantis mokslinés
literatliros analize pagristi nezymia proto negale
turinéiy ~ mokiniy  lytiSkumo  raiSkos  per
bendravimo gebéjimus metodologing samprata bei
patikrinus ja eksperty metodu iSskirti lytiSkumo
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raiSkos pozymius, pasireiSkiancius per bendra-

vimo gebéjimus.

Tyrimo uzdaviniai:

1.  Pateikti teorini hipotetini nezymia proto
negalg  turinéiy  mokiniy  lytiSkumo
sampratos modeli, apimanti bendravimo
gebéjimy ypatumus.

2. Atskleisti eksperty apklausoje iSrySkéjusius
nezymia proto negale turinCiy paaugliy
lytiSkumo raiSkos ypatumus bendravimo
gebéjimy kontekste.

LytiSkumo raiSkos teoriniai
aspektai

Visuminis (holistinis) asmenybés supra-
timas. J. Pestalozzi, J. Dewey, M. Montessori,
R. Steineris ir kt. (zr. Vasiliauskas, 2006) vaiko
vystymasi apibiidina kaip jo doroviniy, emociniuy,
fiziniy, psichiniy ir dvasiniy galiy plétra.
Holistinis poziiiris i vaika atspindi jo integraluma
ir visapusiskumg. Rengimo Seimai ir lytiSkumo
ugdymo programoje (2007) akcentuojama, kad
IytiSkumo ugdymas mokyklose turi remtis
visuminiu (holistiniu) asmenybés suvokimu, t.y.
kada zmogaus kiuiniskasis lygmuo suprantamas
kaip neatsiejamas asmens psichinés, dvasinés ir
socialinés raiskos komponentas. Ustilaite (2008),
Stulpinas  (2004) teigia, kad jis taip pat
neatsiejamas nuo vertybinés asmens orientacijos,
todel ugdymas privalo vykti kompleksiSkai,

metodologiniai
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holistiskai. Analizuodami neZymig proto negalg
turin¢iy paaugliy lytiSkumo raisSka, turétume
remtis holistiniu poziliriu | asmenybg, nes lytis-
kumas taip pat yra viena i§ pagrindiniy asmens
savybiy, neatsiejama nuo visy zmogiskujy istekliy
sandu: fiziniy, psichiniy, socialiniy ir dvasiniy.
Socialinio  konstruktyvizmo  poZiiiris |
Wtiskumo  raiskq. Socialinio konstruktyvizmo
atstovai  P. L. Bergeris, T.Luckmannas (Zr.
MartiSauskiené, 2008) pasaulio pazinima sieja su
socialine aplinka, kuriancia tikrovés konstrukcijas,
ypa¢ bendradarbiavimg su kitais. Ruskus (2002),
remdamasis socialinio konstruktyvizmo idéja,
teigia, kad objektyvios realybés néra: visa realybé
atsispindi socialinivose vaizdiniuose, kurie savo
ruoztu kuria nauja realybg. Socialiné atskirtis
traktuojama kaip socialinio konstravimo pasekme.
West ir Zimmerman (1987) akcentuoja, kad lytis
néra jgimtas zmogaus bruozas, tai yra socialinis
konstruktas, nuolat kuriamas ir atkuriamas
socialiniy sgveiky metu. Lytis apibiidinama kaip
socialiniy praktiky visuma, kas mokslininkams
leidzia kalbéti apie ja kaip apie socialini identiteta
(Kraniauskiené, 2005). Ivanauskiené, Sidlaus-
kiene (2007) pazymi, kad mokyklos, savo veikla
grindziancios socialiniu konstruktyvizmu, nagri-
néja moteriskumo ir vyriSkumo pasireiskimo i§im-
tines formas, kurias sukelia budai, konstruojantys
lyties tapatybes. Socialinio konstruktyvizmo idé-
jomis galime paaiSkinti daugeli Siandien visuo-
mengje egzistuojanciy mity apie nezymia proto
negale turin¢iy paaugliy lytisSkuma ir jo raiska.
Pragmatiskas lytiskumo raiskos traktavi-
mas. Pragmatizmo filosofijos atstovai
C. Pierce’as, W. Jamesas, J.Dewey (Zr.
svarba, kad, panaudodamas savo ir visuomening
patirti, zmogus sprgsty ivairias  gyvenimo
problemas. Patirtis, nusakanti mokinio santyki su
aplinka, yra svarbiausia pragmatinés ugdymo
filosofijos kategorija. Younkins (2005) teigia, kad
ugdymas turi biiti orientuotas i vaika, o ne i ziniy
perdavima, todél daznai pragmatizmo pedagogika
vertinama kaip pedocentriska. Bitinas (2000)
pazymi, kad pedocentriskoji orientacija reiskia,
jog mokytojas, formuluodamas konkrecius
mokymo tikslus, pasirinkdamas S$iuos tikslus
atitinkanti mokymo turini ir ypa¢ organizuodamas
pati mokymo procesa, skatinamas atsizvelgti i
mokiniy mokymosi motyvacijos pobiidi, tai yra
optimizuoti jy pozitri { mokymasi. J. Addamsas
(zr. Stanfordo filosofijos enciklopedija, 2004)
teigia, kad mokiniy patirtis (asmeniné, kultaring)
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turi biiti pradzios taskas, pagal kuri planuojamas
ugdymas. Pragmatizmo pedagogika siiilo ugdymo
turinio pagrindu imti ugdytinio saveika su realia
gamtine ir socialine aplinka, t.y. mokyti rasti
optimalias elgsenos formas santykiaujant su Sia
aplinka. Turint mintyje, kad nezymig proto negale
turin¢iy vaiky elgsenos formavimasis daugeliu
atvejy remiasi megdziojimu, $i metodologiné
prieiga leisty modeliuoti ne tik patirties kaupimu,
bet ir pozityvios elgsenos stebésenos kriterijais
paremta ugdyma.

Feministinis pozZiiris § lytiSkumo raiskq.
Feminizmas — tai socialiné teorija ir politiniai
motery jud¢jimai uz lygias teises su vyrais.
Dauguma feminisCiy yra ypa¢ susiripinusios
socialine, politine ir ekonomine nelygybe tarp
vyry ir motery (motery nenaudai), kai kurios
teigia, kad lytinés tapatybés, tokios kaip ,,vyras® ir
,moteris®, yra socialiniai konstruktai. Kalbant
apie proto negale turinciy asmeny lytiSkumo rais-
ka, reikéty remtis trecCiosios bangos postmoder-
niwoju feminizmu (B.J. Dow, A.Books, Zr.
Tereskinas, 2004), suteikianciu balsg marginali-
zuotoms, diasporinéms ir kolonizuotoms kultii-
roms (Flax, 1995). Tai yra dinamiskas judéjimas,
gebantis mesti 18§tki modernistinéms, patriarcha-
linéms ir imperialistinéms sampratoms. Postfemi-
nizmas taip pat dekonstruoja ir binarines lyCiy bei
seksualumo kategorijas, kreipdamas démesi 1
translytiniy, transseksualiy, biseksualiy individy
patirti. Liukinevic¢iené, Gudzineviciute (2000)
pastebi, kad ir visuomenéje, ir Svietimo sistemoje
yra gana daug vyro/ moters diskriminacijos for-
my, subtilaus Saliskumo, ly¢iy vaidmeny stereoti-
pu. Autorés teigia, kad mokomojoje medziagoje
(vadovéliuose, filmuose ir kt.) pateikiama daug
tradiciniy, tipiSky vyro ir moters elgesio pavyz-
dziy, kurie gali trukdyti visavertei lyCiy savi-
raiSkai, socializacijai. Atviroje visiems mokyk-
loje, ugdant nezymia proto negale turin¢ius moki-
nius, svarbu sudaryti vienodas galimybes ugdy-
ti(s) socialinius gebéjimus, savigarba, pasitikéjima
savimi, siekiant lygiaver¢io edukacinio ir socia-
linio dalyvavimo kartu su bendraamziais jvairiose
veiklos srityse (Kaffemaniene, 2007). Mokykloje
reikéty kurti aplinka, orientuotg 1 lygiaverti
bendravima, bendradarbiavima, tolerancija ir
pagarba skirtingumams, siekiant jveikti visus ima-
nomus trukdzius: stereotipiniy nuostaty i negalg ar
lyti, Saliskumo, diskriminacijos.

Tyrimo metodai: empirinis duomeny
rinkimo metodas — eksperty apklausa; duomeny
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analizés metodas — apraSomoji statistika bei
mokslinés literatliros analizé.

Tyrimo rezultatai

Visuminé asmens lytiSkumo samprata
Neretai mokslingje literatiiroje ,,lytisku-

zodynas, 2005), pirminiy ir antriniy poZymiy, nuo
kuriy priklauso dauginimasis ir giminés, rusies
pratesimas, visumos (Ustilaité ir kt., 2007);
IytiSkumo — asmens lytinio tapatumo — vyrisSkumo
ar moteriSkumo (Ustilaité, 2001) bei seksualumo —
organizmo gebéjimo reaguoti | iSorinius ir
vidinius lytinius dirgiklius, gebéjimo lytiskai

mo* ir ,,seksualumo® sampratos vartojamos kaip susijaudinti (Medicinos enciklopedija, 1993),
sinonimai, jos yra tapatinamos. Reikia pazymeéti, funkcijos, lemianCios vyro ir moters lytini
kad visuminé lytiSkumo samprata susideda iS potrauki (1 pav.).

Iyties — vienos i§ dviejy gyvuyju biitybiu giminiy

(vyriskosios ar moteriSkosios) (Lietuviy kalbos

[Visuminé lytiSkumo samprata ]
1
1 | 1
[ Lytis ] [ Lytiskumas ] [ Seksualumas ]

1 pav. Visuminé lytiSkumo samprata

Siuolaikiniame ly¢iy studijy kontekste
kalbant apie motery ir vyry tarpusavio santykius
kartais vartojamas terminas gender. Sia samprata
§iuo metu nusakomos kategorijos, pagristos lyties
pozymiais, pavyzdziui, frazése gender gap — lyciy
atotriikis ir the politics of gender — lyciy politika
(Zvinkliené, 2004). Pasak Zvinklienés (2004),
atsiranda prasminé painiava, kai vartojamas
vienas terminas /ytis, jo neskiriant i /ytj ir gender,
bei daroma klaida, teigiant, kad (biologiné) /ytis
yra sukonstruota, o Siai konstrukcijai vartojamas
tas pats terminas /ytis. Autoré nekritikuoja
anksCiau straipsnyje minéty terminy (/ytis,
Wtiskumas, seksualumas) vartojimo tikslingumo, o
tuo labiau nevercia vietoj ju vartoti termino
gender, bet silllo atsakingiau vartoti ir versti i§
angly kalbos kategorijas ir daugiau démesio skirti

ju prasmei.
Kita  tiriamojo  reiskinio  moksliné
interpretacija  teigia, kad socialinés lyties

fenomeno sandaros ir veikimo principu analizéje
galima iSskirti tris netapacias, bet su lytimi
susijusias savokas: biologine lytj (sex), biologinés
Iyties kategorijas (sex category) ir socialine Iyt
(gender) (West, Zimmerman cit. Zvinkliené,
2004). Kadangi nacionaliné S$vietimo sistema
grindziama  humanistine  ideologija, t.y.
edukaciniuose procesuose zmogus suvokiamas
kaip nedalijama psichiniy, dvasiniy ir fiziniy
procesy vienové, todél manome, kad straipsnyje
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yra tikslinga neZymia proto negale turinciy
moksleiviy lytiSkumo identiteto formavima per
bendravimo geb¢jimus analizuoti  visuminés
IytiSkumo sampratos kontekste.

Lytiskumas apibréziamas kaip asmenybés
sudedamoji dalis, kuri daro itaka miisy suvokimui,
nuostatoms bei elgesiui santykiuose su kitais
asmenimis ir visuomene. Taigi lytiSkumo
ugdymas apima asmeniniy ir socialiniy igiidziy
tobulinima: emocijy sferos valdyma; pasitikéjima
savimi ir buvima vertu pasitikéjimo; bendravimo
ir bendradarbiavimo igidziy lavinima;
bendraamziy itakos riby supratima, lyties
vaidmeny stereotipizacijos suvokima; saugojimasi
nuo seksualinio smurto bei kity, susijusiy su
lytiskumu, konfliktiniy situacijy (Farely, O’Brien,
Prain, 2007). Autoriai pateikia lytiSkumo ugdymo
kaip dalies visapusiSko sveikatos ugdymo
(Sexuality education as part of a comprehensive
approach to health education) modelij, susidedanti
i§ fizinio, socialinio bei psichologinio lytinio
identiteto vaizdo. Lytiskumo ugdymui sitilomos
temos: fizinis augimas ir tobuléjimas: kiino
pokycCiai  paauglystéje; ripinimasis  savimi:
asmeninés higienos svarba; buvimas savimi:
pasitikéjimas savimi kaip vertinga asmenybe;
seksualumas: paauglystés metu pakitgs emocinis
elgesys; rysiai su kitais: draugystés uzmezgimas ir
iSsaugojimas,  iStikimybés  supratimo  kaita;
sprendimy  priéemimas: vertybés, bendravimas,
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elgesys; bendruomenés sveikata: pagalbos istaigos
mano  bendruomenéje;  vartotojy  apsauga:.
reklamos jtaka mano pasirinkimams; maisto
produktai ir mityba: emocinis maisto vartojimo
poveikis; saugus elgesys: rizikinga elgsena —
biidas paciam arba kitiems Zmonéms pajusti tokio
elgesio pasekmes.

NeZymia proto negale turinciy paaugliy
lytiSkumo raiSka per bendravimo jgudzius

Negale turintys asmenys, kaip ir visi
zmoneés, [vairiose gyvenimo situacijose prisiima
skirtingus  vaidmenis, taciau D. Radke (Zr.
Séporaityte, 2006) pazymi, kad yra pirmiausia
redukuojami iki juy negalés, taigi traktuojami tik
kaip ,neigalts“. Patys nejgalieji su lytimi
susijusiuose klausimuose susiduria su
prieSprieSomis: viena vertus, jie laikomi bely¢iais,

kita vertus, kalbant apie reprodukcini potenciala,
jie suvokiami kaip grésmingi. Lietuvoje nemazai
nagrinéjami neigaliyjy integracijos klausimai,
taCiau negalés tyrimuose pasigendama lytiSkumo
problemos analizés. Svarbios nejgaliesiems
gyvenimo sritys, kaip seksualumas, partnerysté,
Seima, motinysté ir tévyst¢ — nepakankamai
nagrinéjamos.

Vyrauja jvairlis poziiiriai | proto negalg
turin¢iy asmeny lytiSkuma (Veglia, 2004; Giulio,
2003; Ruskus, 2002; Rousso, 2003; Anderson,
Kitchin, 2000; Westheimer, 2005; Giedraitiené,
Vaicekauskaité, 2002; Cymru, 2000). Visuome-
néje isigaléjes stereotipinis neigaliyjy lytiSkumo
vaizdinys, dazniausiai uzkertantis kelig lytiSkumo
raiSkai bei ugdymo aktualumui (zr. 1 lentelg).

1 lentelé

LytiSkumo ugdymo faktai ir mitai

Faktai (Veglia, 2004; Giulio, 2003; Ruskus, 2002;
Rousso, 2003; Anderson, Kitchin, 2000; Westheimer,
2005; Giedraitiené, Vai¢ekauskaité, 2002; Cymru, 2000)

Mitai (Veglia, 2004; Giulio, 2003; Ruskus, 2002;
Rousso, 2003; Anderson, Kitchin, 2000; Westheimer,
2005; Giedraitiené, Vai¢ekauskaité, 2002; Cymru, 2000)

e  Lytiskumas dél negalés neprarandamas.

e Psichologiniai ir emociniai lytiSkumo aspektai
nejgaliam zmogui aktualis kaip ir jgaliajam.

e Bendravimo nevisavertiSkumas lemia nejgaliyju
lytiSkumo raidos ir visuomenés pozilirio i neigaliojo
lyties identiteta formavimasi.

e  Vyrauja stereotipinis pozilris i neigaliyju lytisSkuma.
Grieztai kontroliuojama socialiné veikla, paminamas
privatumas.

e Visuomenéje galioja vertybés: grozis, patrauklumas,
sveikata ir pan.

e Scksualumas asocijuojasi su fiziniu patrauklumu,
jaunyste, o kai Sito néra, tai zmogus laikomas
neseksualiu.

e Nepripazistama juy seksualiniy jausmy ir nesuteikiama
ziniy apie lytiSkuma. Daugiy daugiausia suteikiamas
kitoks lytinis i$silavinimas, kuris ,atitinka ju
poreikius®. Kiti informacijos $altiniai nepriimtini dél
raStingumo problemos bei bendraamziy riboty Zziniy
Siuo klausimu.

Reaguojama i lytiskumo klausimus istikus krizei.

e PerSami savi moraliniai jsitikinimai. Individus supa
tiek daug skirtingy ir priestaringu vertybiy, kad galy
gale jie susiduria su dar didesne sumai$timi.

e Daznai Sie zmonés laikomi amzinais vaikais,
nepaisant juy amziaus, ir traktuojami arba kaip vaikai
su vaikiska lytine nekaltybe, arba kaip vaikai su
suaugusiyjy lytiniais poreikiais ir troskimais, kuriy jie
nepasiruos¢ valdyti.

e  Normaliesiems* priskiriamos specifings,
nejgaliesiems tik genitalinés seksualumo funkcijos.

e Neijgallis asmenys daznai yra laikomi tarsi belyciais
(non-sexual, asexual) arba seksualiniais monstrais
(sexual monsters), negebanciais kontroliuoti savo
seksualiniy troskimy ir emocijy.

e Zvelgiama { juos, kaip { ,gerus berniukus
(mergaites)®.

e Lytiskumas yra neturin¢iy negalés asmeny priedermé.

e Asmenims, turintiems negalg, neleistina jokia lytiné
raiSka; suriSti rankas, bausti kuno bausmémis,
kastruoti, malSinti vaistais.

e Asmenys, turintys negale, yra lytiSkai normallis, bet
jie neatsako uz save ir turéty bati kontroliuojami.

Daugelis mokslininky (Rogers, 2009,
2010; Ustilaite, 2001; Ustilaité, Gudzinskieng,
Jakucitiniené, Petronis, Narbekovas, Vaitoska,
Obeleniené, 2007; Robinson, Polloway, Paston,
Sargint, 1989; Schulz, 2009; ir kt.) akcentuoja,
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kad lytisSkumo raiskos apimtis turi biti yra zymiai
platesné nei supratimas apie lytinius santykius,
embriono vystymosi stadijas, néStumo planavima
bei ligy prevencija. Visa $i informacija yra svarbi,
taCiau turéty bati nagrinéjama kartu ir
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asmenybiniame, emociniame bei socialiniame
lygmenyse. Svarbiausia analizuojant lytiSkuma
yra susitelkti | socialiniy santykiy, emociju,
sprendimy priémimo, atsakingumo uZz save ar
kitus raiska, nes pats lytiSkumas susideda iS

fiziniy, psichiniy, socialiniy ir dvasiniy
komponenty.
Remiantis  edukologijos,  filosofijos,

sociologijos mokslinéje literatliroje pateikiama
lyties identiteto teorine analize, sukonstruotas
lytiSkumo raiskos bruozu, apimanciu bendravimo
gebéjimus bei ypatumus, emocijy raiskq, socialineg
elgsenq ir jgudzius, seksualumq bei destruktyvy

elgesj tarpasmeniniuose santykiuose, modelis,
kuris pateiktas {vertinti ekspertams. Tyrime
dalyvavo 11 eksperty. Bitinas (2006) teigia, kad
ekspertai — tai specialy iSsilavinimg ir gera veiklos
patirti turintys asmenys, yra palyginti gerai
pasirenge spresti tos srities veiklos uzdavinius,
kurie kyla neapibréztose situacijose net tada, kai
néra pakankamai duomeny. Tyréjai bei pedagogai
fvertino nezymia proto negale turin¢iy paaugliy
IytiSkumo raiska apibiidinancius pozymius, kurie
buvo suskirstyti { 7 kategorijas (2 pav.), detalizuo-
tas i jas paaiSkinancius kriterijus, besiremian¢ius
konkreciais indikatoriais.

4 N [ 1
Bendravimo < Bendravimo Seksualios elgsenos pozymiai,
ypatumai gebéjimai bendraujant su prieSingos lyties asmeniu
& J
7y
e N N
Socialiné » Socialiniai Emocijy raiska Seksualumas
elgsena igudziai
\ J \ J
A 7}
( . .
Nederamas  scksualinis  elgesys
tarpusavyje, su Zaislais ar gyviinais
-
e N Negymiq e N
Save zalojantis elgesys 4 proto ™| Provokuojanti i§vaizda kity
negale asmeny akivaizdoje
turinéiy
paaugliy
Jégos demonstravimas « IytiSkumas Pabréztinai {ztli elgsena su
tarpasmeniniuose santykiuose kitais asmenimis
Konkure.nm]a del dem@sm, Destruktyvus elgesys Abejlngumas tarpasmeniniuose
L bendraujant tarpusavyje ) » _’\ santykiuose )

2 pav. Nezymia proto negale turinciy paaugliy lytiSkumo raiska
(remiantis mokslo studijomis sudaryta N. Povilaitienés)

Ekspertai vieningai sutiko, kad nezymia
proto negalg turiniy paaugliy bendravimo
ypatumai susij¢ su pernelyg dideliu pasitikéjimu
kitais, itampa tarpasmeniniuose santykiuose (pvz.,
bereikalingi kiino judesiai (pieStuko kramtymas,
drabuziy tampymas, nagy kramtymas ir kt.),
socialiné elgsena pasizymi nesugebéjimu i§saugoti
patikétas paslaptis, egoizmu. Negalima teigti, kad
Sie mokiniai visada elgiasi garbingai kity zmoniy
atzvilgiu, klausosi sazinés ir elgiasi pagal
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istatymus, atlieka nurodymus, uzduotis. Nezymia
proto negale turinCiy paaugliy seksualumas
reiSkiasi atvirai demonstruojama simpatija, bet
nepasizymi pastoviu ir nederamu seksualiniu
elgesiu tarpusavyje, su zaislais ar gyviinais.
Ekspertai vienareikSmiskai nesutiko, kad Siems
paaugliams budingas atviras masturbavimasis.
Destruktyvus elgesys pastebimas kaip bendra-
amziy netinkamo elgesio skundimas (siekiant save
iSaukstinti) bei melavimas, siekiant démesio.
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Mokslininkai ir pedagogai nesutinka, kad kai
kurie jausmai ir nuotaikos reiskiami neadekvaciai,
t.y. Siems mokiniams nebudingas siekimas
apkabinti ar pabuciuoti pasnekova bei verksmin-
gas reagavimas | situacijas.

Dél straipsnio ribotos apimties detaliau
bus aptariama lytiSkumo raiSka per bendravimo
gebéjimus ir emocijy raiska.

Rezultaty interpretacijai pasirinkti respon-
denty ivertinti indikatoriai, kuriy procentinis
daznis daugiau nei 50 %, taip pat ir tais atvejais,
kai vienas indikatorius yra jvertintas pagal vienos
lyties lytiSkumo raiska daugiau kaip 50 %, o kitos

maziau kaip 50 %. Taip pat Sioje analizéje neatsis-
pindi respondenty atsakymai, kurie sutapo verti-
nant pozymius (Sie vertinimai aptarti anksciau).
Analizuojant nezymia proto negale turinCiy
paaugliy IytiSkumo raiskos per bendravimo
gebéjimus  pozymius  (eksperty  vertinimu)
akivaizdu, kad tiek berniukams, tiek mergaitéms
vienodai biidingas gebéjimas uzmegzti kontakta,
t.y. mokéjimas inicijuoti pokalbi su prieSinga
arba ta pacia lytimi (72,73 %), taciau mergaités
(54,55 %) dazniau nei berniukai (45,45 %) vengia
kontakto, yra uzsidariusios (3 pav.).
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uzmegzti kontakta. suderinimas / nesuderinimas. jausmus.

‘aBerniukai (%) OMergaités (%) ‘

3 pav. Bendravimo gebéjimai, pasireiskiantys tarpasmeniniuose santykiuose

Tyrimo rezultatai atskleidzia, kad neiga-
lieji neretai susiduria su negatyviais dalykais,
kurie formuoja ju gyvenimo patirtj bei nora ar
nenora buti tarp kity. Tai susij¢ su galimai
patiriamomis paty¢iomis, atmetimu, socialine
izoliacija, trumpalaikiais santykiais, pasirinkimo
stoka, skurdzia patirtimi, uzdarumu bei vienatve.
Sios priezastys gali salygoti nepasitikéjima arba
pernelyg didelj pasitikéjima kitais, bendravimo
vengima ar agresyvy elgesi. Ekspertai pastebéjo,
kad mergaités Siek tiek patiklesnés ir nedrasesnés
nei berniukai, joms sunkiau atsisakyti nepagei-
daujamos ar zalingos veiklos. Jos lengviau prisi-
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ima {sipareigojimus berniukai
(54,55 %), reCiau iSreiskia nenora  veikti
(63,64 %), mnors tai geba nemaza dalis
bendraamziy berniuky (81,82 %). Taip pat
ekspertai teigia, jog berniukai linke aStrinti
konfliktines situacijas (72,73 %) ir netgi sukelti
mustynes (72,73 %). Mergaités taip pat pasizymi
konfliktiniy situacijy astrinimu, kurstymu, taciau
tai daro Siek tiek reciau (45,45 %), joms maziau
bidingas muStyniy inicijavimas (18,18 %) nei
berniukams (4 pav.).

(81,82 %) nei
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4 pav. Bendravimo gebéjimai, pasireiSkiantys tarpasmeniniuose santykiuose
Analizuojant tyrimo rezultatus matyti, kad Daznai Siems paaugliams biidingas nemokéjimas
bendraujant svarbu ne tik pasakyti zodziai, bet tinkamai iSreikS§ti jausmus, neretai tai daroma
taip pat kalban¢iojo mintis atskleidzia balsas, neadekvacCiai, pvz., Siukaujant (mergaités —
kiino padétis, akys. Sie aspektai taip pat 63,64 %, berniukai — 63,64 %) bei Soking¢jant
akcentuojami kity mokslininky darbuose (Zr. (mergaités — 63,64 %, berniukai — 18,18 %),
Garsviené, Neverdauskaité, 2008; Cymru, 2000), taciau mergaités, skirtingai nei berniukai (0 %),
pazymint, kad neverbaliné komunikacija tai tai daro socialiai priimtinu budu (72,73 %) (3, 4
bendravimas be Zodziy, kuris suteikia galimybeg pav.). IS rezultaty matyti, kad nezymia proto
atpazinti pasSnekovo jausmus, nusiteikima bei negalg turintiems paaugliams labiau budingas
pasitenkinima / nepasitenkinimg bendravimu ir jausmy, emocijy reiSkimas ,,i iSor¢” (Sukaujama,
t. t. Veido iSraiska, zvilgsnis, gestai, prisilietimai — Sokiné¢jama ir kt.), nei ,nusigrezimas™ i save ir
tai  neverbalinio bendravimo komponentai. bendravimas  tokiu  budu, kuris atrodo
Skiriamos dvi neverbalinio bendravimo rasys: adresuojamas sau, pvz., mojavimas ranka,
vokalinis  neverbalinis  bendravimas (balso griezimas dantimis, sifibavimas.
intonacija, Stkteléjimai ir pan.) ir nevokalinis Tyrimo metu pastebéta, kad nezymia
(gestai, judesiai, mimika ir pan.) (GarSviené, proto negalg turintys paaugliai puikiai valdo
Neverdauskaite, 2008). Eksperty vertinimu aktyvaus klausymosi gebéjimus, kurie pasireiskia
neZymia proto negale turintys paaugliai pasizymi démesio parodymu visu kiinu: bendraujant
bendravimu nedideliu atstumu (0,5-1,2 m.). Toks palinkstama | priekj (mergai¢iu — 63,64 %,
draugiskas atstumo laikymasis biidingas 72,73 % berniuky — 45,45 %); zvelgimu i akis: palaikomas
berniuky ir 63,64 % mergaiciy, taciau toks akiy kontaktas (mergaiciy — 72,73 %, berniuky —
bendravimo atstumas daugiau kelia diskomforta 54,55 %) bei mokeéjimu tinkamu laiku palinkcioti
pasnekovams, kurie bendrauja su mergaitémis galva: pasnekovui pritariamai linksima galva
(54,55 %), kiek maziau su berniukais — 36,36 %. (mergaic¢iy — 54,55 %, berniuky — 45,45 %).
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Berniukams (63,64 %) daugiau nei mergaitéms
(54,55 %) budingas vengimas zitiréti | paSnekova
(4 pav.). Nors tyrimo rezultatai parodé, kad abi
lytys pasizymi mokéjimu isklausyti pasnekova,
taciau mergaités tai daro atkakliau.

Akivaizdu, kad neijgaliyju bendravimas
turi savy ypatumy, nes jie save daznai iSreiSkia
ne zodiniais — kalbiniais buidais, o visu savo
elgesiu bei laikysena. Bendravimo elgsena
perteikiamos mintys (pazinting ir protiné sritis),
parodomi jausmai (emociné sritis), iSreiSkiami
norai bei reikalavimai (fiziné sritis). Todél
bendravimo procese aktualus ne tik bendravimo
turinys (racionalusis lygmuo), bet ir bendravimo
budai (emocinis lygmuo) bei elgesio israiskos,
atspindin¢ios nejgaliojo vidini bei iSorin
bendravima, t.y. saveika su kitais Zmonémis
(interakcinis lygmuo) (Zr. GarSvien¢, Never-
dauskaité, 2008).

Vertindami bendravimo ypatumus, atsis-
kleidzianCius tarpasmeniniuose santykiuose (2
lentelé), ekspertai nurodo, jog nezymia proto
negalg turintiems paaugliams biidingas atvi-
rumas. Taciau berniukai (72,73 %) dazniau nei
mergaités (0 %) iSduoda paslaptis, kalba apie
intymius dalykus (72,73 % berniuky, 54,55 %
mergaiciy), o mergaités (81,82 %) savo ruoztu
linkusios pasakoti aplinkiniams apie savo
jausmus labiau nei berniukai (54,55 %). Perne-
lyg didelis atvirumas, pasitikéjimas aplinkiniais
sukelia rizika patirti lytini iSnaudojima,
isitraukimg | nusikalstama veiklag ar Zzalingy
Iprociy igijima.

Tyrimo metu paaiskéjo, kad nezymia
proto negale turintys paaugliai aktyviai
dalyvauja bendroje veikloje (81,82 % mergaiciy,
45,45 % berniuky), o tai gali biti puiki galimybe
vykdyti lytini ugdyma, apsaugant nuo zalingo

aplinkos poveikio bei mokant juos biti
budresnius socialinéje aplinkoje.
Ekspertiniu  vertinimu nustatyta, kad

mergaités dominuoja pagal draugiSkumo tarpas-
meniniuose santykiuose indikatorius: dazniau
teikia pagalba (72,73 % mergaiciy, 54,55 %
berniuky). Analizuojant paaugliy bendravimo
ypatumus tarpasmeniniuose santykiuose
iSryskéjo, kad berniukai stokoja atsakomybés:
nenori taisyti klaidy (63,64 % berniuky, 45,45 %
mergaiciy), nesistengia  jvykdyti  pazady
(63,64 % berniuky, 54,55 % mergaiciy), uzduo-
tis atliecka atmestinai (81,82 % berniuky,
63,64 % mergaiCiy). Taigi mergaités yra
atsakingesnés, be to, jos, skirtingai nuo berniuky,
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blogai atlikusios uzduoti, pazada ja i§ naujo
atlikti (63,64 % mergaiciy, 36,36 % berniuky).

Neretai Lietuvoje, taip pat uZsienio
Salyse vyrauja tik pragmatinis poziiiris i proto
negalg turinéiy asmeny lytiSkuma, apsiribojama
tik lytiniu Svietimu (Ziniy apie kontracepcija,
Iytiskai plintancias ligas, neplanuota nésStuma
suteikimas ir pan.), pamirStant lytinio ugdymo
tiksla — vertybiy, dorovés bei valios ugdyma.
Siuo metu vyrauja kelios nuomonés lytiskumo
formavimo klausimu: vieni mano (Narbekovas,
Obeleniené, Pukelis, 2008; Obeleniené, Pukelis,
2004), kad dabartinis lytinis Svietimas be
dorovinio ir valios ugdymo daro zala jauniems
zmonéms; kiti teigia (Veglia, 2004; Giulio,
2003; Rousso, 2003; Anderson, Kitchin, 2000;
Westheimer, 2005; Ustilaite, 2008; Cymru,
2000), kad Ilytinis S$vietimas jaunima gali
apsaugoti nuo ankstyvy lytiniy santykiu, ligu bei
nelaukto néStumo. Narbekovas, Obeleniené,
Pukelis (2008) akcentuoja, kad lytiSkumo
ugdymu turi buti sieckiama ugdyti asmenybe,
gebanCig kurti, myléti ir uzmegzti darnius
santykius su kitos lyties asmeniu.

Gebéjimas elgtis atsakingai itin svarbus
kalbant apie proto negal¢ turiniy paaugliu
IytiSkumo raiska, nes tai turi itakos priimant
tinkamus sprendimus, saveikaujant su Kkitais
zmonémis, prieSinga lytimi. Tyrimo metu
nustatyta, kad mergaitéms budingas ne tik
didesnis atsakingumo jausmas, jos geba pagar-
biau elgtis tarpasmeniniuose santykiuose nei
berniukai: maziau akcentuoja nepatinkanti elgesi
(54,55 % mergaiciy, 45,45 % berniuky), leidzia
kitiems iSsakyti savo nuomon¢ (81,82 %
mergaiciy, 72,73 % berniuky), nemenkina kito
gebéjimy, minciy, pastangy (81,82 % mergaiciy,
63,64 % berniuky), vengia isakinéti, nurodinéti
kitiems (54,55 % mergaiciy, 36,36 % berniuky),
tatiau abiem lytims budingas vienodas
blaSkymasis bendraujant (72,73 %). Reikia pasa-
kyti, kad berniukai (72,73 %) maziau stengiasi
iSklausyti aplinkinius nei mergaités (54,55 %).

Ekspertai  iSrySkino nezymig proto
negale turiniy paaugliy asmenybés savybiy
skirstyma i blokus, kurie rodo, kad berniukai
socialiai aktyvesni, o mergaités pasizymi
,,moteriSkomis* socialiai pasyviomis savybémis.
Vertinant  §velnumo / Siurk§tumo indikatorius,
atskleistos stereotipinés tendencijos, vyraujan-
Cias lyCiy raiSkoje: mergaités yra Svelnios,
berniukai — SiurkStesni. Berniukai (72,73 %)
dazniau Siurksciai liecia pasnekova nei mergaités
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(18,18 %) bei naudoja Siurksty balso tong
(63,64 % berniuky, 27,27 % mergaiciy). Mergai-
téms biidingesnis lipSnumas tarpusavio santy-
kiuose (63,64 %), siekimas iSlaikyti prieSingos ar
tos pacios lyties asmens ranka bendraujant
(54,55 %). Ju bendraamziams berniukams lips-
numa priskyre 27,27 % eksperty, o siekima
iSlaikyti prieSingos ar tos pacios lyties asmens
ranka bendraujant tik 18,18 %.

Visuomenéje vyrauja neigiamas poZziiiris
1 neigaliuosius, jie patiria socialing izoliacija, yra
atstumiami dél savo i§vaizdos ar mastymo bido.

Patyre izoliacija, gyvendami ir bendraudami su
labai ribotu skai¢iumi zmoniy, biidami uZdaro
budo, jie neturi pakankamai patirties. Monoto-
niskas gyvenimo budas, veiklos jvairoveés
nebuvimas, dienotvarkés vienodumas apriboja
pokalbiy temas. I$ tyrimo rezultaty matyti, kad
mergaités dazniau jaucia itampa nei berniukai
tarpasmeniniuose santykiuose. Jos dazniau
kripéioja (72,73 %  mergai¢iy, 27,27 %
berniuky) bei konfliktuoja tarpusavyje (81,82 %
mergaiciy, 0 % berniuky).

2 lentele
Bendravimo ypatumai, atsiskleidZiantys tarpasmeniniuose santykiuose
Kriterijai Indikatoriai Bezllzl)kal Me(r%/oa;tes
I8duoda paslaptis. 72,73 0
Atvirumas / uzdarumas Kalba apie intymius dalykus. 72,73 54,55
Pasakoja aplinkiniams apie savo jausmus. 54,55 81,82
Atsisakymas dalyvauti bendroje veikloje. 81,82 18,18
Draugiskumas / nedraugiskumas Nenoras padéti bendraamziams, suaugusiesiems. 72,73 63,64
Noras dalyvauti bendroje veikloje. 45,45 81,82
Pagalba tarpasmeniniuose santykiuose. 54,55 72,73
Blogai atlikes uzduoti, pasizada ja i§ naujo atlikti. 36,36 63,64
Klaidy nenori taisyti. 63,64 45,45
Atsakomybé¢ / neatsakingumas Nesistengia pazady jvykdyti. 63,64 54,55
Uzduoc¢iu / namy darby neatlieka. 63,64 45,45
Uzduotis atlieka atmestinai. 81,82 63,64
Geba neakcentuoti nepatinkancio elgesio. 45,45 54,55
Kritikuoja bendraamzius, suaugusiuosius. 54,55 63,64
Leidzia kitiems i§sakyti savo nuomong. 72,73 81,82
Pagarba / nepagarba Neisklauso aplinkiniy nuomonés. 72,73 54,55
Nemenkina kito gebéjimy, minciy, pastangy. 63,64 81,82
Nurodinéja, kaip elgtis aplinkiniams. 72,73 72,73
Vengia isakinéti, nurodinéti kitiems. 36,36 54,55
Demesmggrpas / nedemgsmgumas Blaskosi bendraudami tarpusavyje. 72,73 72,73
tarpasmeniniuose santykiuose
Siurkstus pasnekovo lietimas 72,73 18,18
y Siurkstus balso tonas bendraujant. 63,64 27,27
Svelnumas / SiurkStumas Lip$numas tarpusavio santykiuose. 27,27 63,64
Siekimas islaikyti prieSingos / tos pacios lyties
asmens ranka banprauj antg b 4 18,18 34,35
[tampa Daznas konfliktavimas tarpusavyje. 0 81,82
Kriipéiojimas netikétoje situacijoje. 27,27 72,73

Aptariant bendravimo gebéjimus idomu
paanalizuoti lytiSkumo raiSka per emocijas, t.y.
jausmus, pozilrius, reakcijas | Zmones,
aplinkybes ir kt. Kadangi emociju negalime
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atpazinti i§ organizmo suzadinimo matavimy, tai
padaryti galime stebédami veidus, kunus,
klausydamiesi balso tono. Gebé¢jimas atpazinti
emocijas, jas gebéti tinkamai iSreiksti daug
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itakos turi tarpasmeninio bendravimo sékmei.
Patiriamos teigiamos emocijos padeda jsisavinti
mokomaja medziaga, skatina kurybiSkuma ir
pan. Eksperty apklausos metu nustatyta, kad
nezymig proto negalg¢ turinios paauglés
pasizymi zymesne emocijy raiSka tarpasmeni-
niuose santykiuose (5 pav.). Joms biidingas
didesnis empatiSkumas (63,64 %) nei berniu-
kams (27,27 %). Nezymia proto negale turintys
paaugliai pasizymi linksmumu (,,daug juokiasi

72,73 % mergaiciy ir tik 36,36 % berniuky.
Mergaités dazniau susigésta dél papeikto elgesio
(72,73 %), berniukams tai Siek tiek maziau
pasireiskia (36,36 %). Taciau berniukai Siek tiek
dirglesni bendraujant tarpusavyje (81,82 %) nei
mergaités (72,73 %). Manoma, kad kuriant gera
emocinj klimata klaséje, grupéje, mokykloje ar
Seimoje  sudaromos  salygos  teigiamoms
emocijoms, kartu ir lytiSkumo raiskai per
bendravimo gebe¢jimus.

bendraudamas (-a) su kitais®), tai budinga
90
80 _..81.82
70 7273 7973 72,73
60 — . ;
50 . .
40 B ——— 36,36
30 2727
20
10
0
Daug juokiasi Dirglumas Empatija tarpusavio Géda dél peiktino
bendraudamas (-a) su bendraujant santykiuose. pasielgimo. Bemiukai (%)
kitais. tarpusavyje. °
Mergaités (%)
Emocijy raiSka tarpasmeniniuose santykiuose. ‘

5 pav. Emociju raiska, siekiant atkreipti | save démesi

Nezymig proto negale turinfiy paaugliy
bendravimo gebéjimai, bendravimo ypatumai,
emocijy raiSka veikia neigaliyjuy identiteto raida
bei formuoja visuomenés poziiiri | neigaliojo
identiteto formavimgsi. LytiSkumo ugdymas
turéty buti  koncentruojamas | bendravimo
gebéjimy, socialiniy igidziy, emocijy, doroviniy
vertybiy, valios ugdyma.

ISvados

I.  Remiantis edukologijos, filosofijos,
sociologijos mokslinéje literatiiroje pateikiama
lyties identiteto teorine analize sukonstruotas
lytiSkumo raiskos bruozy, apimanciu bendravimo
gebéjimus bei ypatumus, emocijy raiskq, socialineg
elgsenq ir jgidzius, seksualumq ir destruktyvy

elgesj tarpasmeniniuose santykiuose, modelis,
kuris  pagrindzia  edukaciniame  procese
formuojamo nezymia proto negale turinéiy

moksleiviy lytiSkumo identiteto per bendravima
ypatumus.

II.  Analizuojant ekspertinio vertinimo
rezultatus iSrySkéjo nezymia proto negalg turinciy
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paaugliy lytiSkumo raiskos per bendravimo
gebéjimus pozymiai:
1.  Remiantis eksperty vertinimu, galima teigti,

kad nezymia proto negalg turintiems
paaugliams budingas gebé¢jimas uzmegzti
kontakta, bendravimas nedideliu atstumu
(0,5-1,2 m.), taciau mergaités dazniau nei
berniukai turi geb¢jima iSklausyti kita. Joms
budingas draugiskumas, atsakingumas,
pagarba, Svelnumas, lipSnumas. Nustatyta,
kad mergaités daugiau reiSkia emocijas
tarpasmeniniuose santykiuose: jos labiau
pasizymi empatiskumu, linksmumu.

2. Ekspertai vieningai sutiko, kad nezymia
proto negale turinciy paaugliy bendravimo
ypatumai susij¢ su pernelyg dideliu
pasitikéjimu  kitais, jtampa tarpasmeni-
niuose santykiuose, pvz., bereikalingi kiino
judesiai (pieStuko kramtymas, drabuziy
tampymas, nagy kramtymas ir kt.). Ver-
tindami bendravimo ypatumus, atsisklei-
dzianCius tarpasmeniniuose santykiuose,
ekspertai nurodé, jog nezymia proto negale
turintiems paaugliams vienodai budingas
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per didelis  atvirumas,
bendraujant.

Tyrimo metu iSryskéjo lytisSkumo raiskos
skirtumai tarp lyCiu: mergaités Siek tiek
patiklesnés ir nedrasesnés nei berniukai,
joms sunkiau atsisakyti nepageidaujamos ar
zalingos veiklos. Mergaités dazniau susi-
gésta, taCiau yra maziau dirglios nei berniu-
kai. Berniukai link¢ as$trinti konfliktines
situacijas ir netgi sukelti ~muStynes.
Mergaités taip pat pasizymi konfliktiniy
situaciju astrinimu, kurstymu, taiau tai
daro Siek tiek reciau, joms maziau biidingas
mustyniy inicijavimas nei berniukams, kurie
neretai  pasizymi  atsakomybés  stoka,
paslapciy atskleidimu, Siurkstesniu elgesiu.
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In Lithuania the integration of sexuality questions are widely analysed, however, there is a
lack of the analysis of sexuality dimension. People with disabilities experience double
discrimination: due to their disability and due to their sex gender. On the one hand they are
considered asexual, on the other hand, regarding the re-productive potential, they are considered as

dangerous.

The article is based on a theoretical analysis of gender identity provided by scientific
literature on education, philosophy and sociology. It constructs the model of sexuality with the
features of its expression, including communication skills and their peculiarities, expression of
emotions, social behaviour and skills, sexuality and destructive behaviour in interpersonal
relationships, which has been assessed using the expert method, and the analysis of the features of
the expression of sexuality through communication skills.

Keywords: disability, sexuality, sexiness, expression of sexuality, communication abilities,

communication skills, expression of emotions.

Introduction

Sexuality is one of the main human
features, inseparable from the expression of all
human resources: physical, mental, social and
spiritual. Sexuality is reflected in a person‘s
sexual identity — manhood or womanhood.

When analysing the concept of sexuality,
it is necessary to define the constructs of
‘sexuality’ and ‘sexiness‘, which are often used as
synonyms, but their meaning is different. The
meaning of sexuality is much wider, whereas
sexiness is only one of sexuality expression
modes, related to sensuality, and it manifests in
fantasies, symbols and visions, which determines
how we perceive ourselves and how we are
perceived by others.

Sexuality consists of a person‘s belief and
value system, the attitude to oneself as a man or a
woman, the relationship with people. This is the
way of being, communication with others,
creation and expression of love.

The research subject — the features of
sexuality expression of teenagers with mild
mental disability, reflected in communication
abilities.
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The research aim — using scientific
analysis to ground the methodological concept of
sexuality expression of students with mild mental
disability through the ability to communicate, and,
after having it tested by the expert method, to
distinguish the features of sexuality expression
through communication skills.

The research tasks:

1.  To provide hypothetic model of the concept
of students’ with mild mental disability
sexuality, encompassing the peculiarities of
communication abilities.

2. To reveal sexuality expression features of
teenagers with mild mental disability, which
have been discovered in the experts’
questionnaire.

Methodological aspects of the expression of
sexuality

Holistic perception of a personality.
J. Pestalozzi, J. Dewey, M. Montessori, R. Stainer
and other authors (see Vasiliauskas, 2006)
describe child development as the development of
his/her moral, emotional, physical, mental and
spiritual powers. Holistic approach to a child
reflects his/her integrity and universality. The
Programme on Family preparation and sexual
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education (2007) emphasised that the education of
sexuality in school should be based on a holistic
approach to a person, i. e. when a man‘s physical
level is understood as inseparable component of
person‘s mental, spiritual and social expression.

Ustilaité (2008), Stulpinas (2004) claim
that it is also inseparable from the person‘s value
orientation, therefore education has to be carried
out in a complex and holistic way. When
analysing sexuality expression of teenagers with
mild mental disability, we should use a holistic
approach to a person, because sexuality is also
one of the main person‘s characteristics,
inseparable from all human resources: physical,
social and spiritual.

Social  constructivism  approach  to
expression of sexuality. The representatives of the
social  constructivism  approach L. Berger,
T. Luckman (see MartiSauskien¢, 2008) relate the
perception of the world to the social environment
that created constructions of reality, especially
cooperation with others. Ruskus (2002), using the
idea of social constructivism, claims that there is
no objective reality: all the reality is reflected in
social visions, which in their own way create a
new reality. Social isolation is considered a
consequence of social construction.

West and Zimmerman (1987) emphasise
that sex is not an innate human feature but a social
construct, constantly being created and recreated
during social interactions. Gender is defined as the
totality of social practices which allows scientists
to talk about it as a social identity (Kraniauskiené,
2005). Ivanauskiené, Sidlauskien¢ (2007) note
that schools, which base their activity on social
constructivism analyse the exclusive forms of
manifestation of womanhood and manhood,
which are caused by the means which construct
identities of a gender. The ideas of social
constructivism enable to explain many currently
existing myths in society regarding sexuality and
its expression of teenagers with mild mental
disability.

Pragmatic approach to the expression of
sexuality. The representatives of pragmatism
philosophy C. Pierce, W. James, J. Dewey (see
abilities rather than knowledge, so that a person
would solve different life problems using his
personal and social experience. The experience
defining a pupil‘s relation with the environment,
is the most important category of pragmatic
educational philosophy. Younkins (2005) claims
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that education should be aimed at a child rather
than on transmitting knowledge, therefore
pragmatic  pedagogy is often considered
pedocentric. Bitinas (2000) notes that pedocentric
orientation means that a teacher, when
formulating concrete teaching goals, choosing
teaching contents relevant to these goals and
especially organising the actual teaching process,
is encouraged to take into account the profile of
pupils® learning motivation, which means to
optimise their approach to learning. J. Addams
(see Stanford Encyclopaedia of Philosophy, 2004)
claims that pupils’ experience (personal, cultural)
should be the starting point according to which the
education is planned. Pragmatism pedagogy
suggests to consider pupil‘s interaction with the
real natural and social environment as a basis of
the contents of education, 1. e. to teach to find
optimal forms of behaviour when interacting with
this environment. Bearing in mind that the
development of teenagers with mild mental
disability behaviour is often based on imitation,
this methodological approach would enable to
model the education based not only on
accumulating experience but also on the criteria of
positive behaviour observation.

Feminist approach to expression of
sexuality. Feminism is a social theory and political
women‘s movement for equal rights with men.
The majority of feminists are especially concerned
with social, political and economic inequality
between men and women (against women); some
of them claim that sexual identity such as man and
woman 1is considered as the social constructs.
Analysing the sexuality expression of people with
mental disability, we should refer to the third
wave of postmodern feminism (B.J. Dow,
A. Books, see Tereskinas, 2004), which gives
voice to marginalised, diasporic and colonised
cultures (Flax, 1995). This is a dynamic
movement able to challenge modernist, patriarchal
and imperialist perceptions. Post-feminism also
de-construes binary categories of gender and
sexuality, paying attention to the experience of
trans-gender, transsexual, bisexual individuals.

Liukineviciené, Gudzineviéiaté (2000)
note that there are quite a lot of forms of
men/women discrimination, subtle bias,
stereotypes of gender roles in society as well as in
educational system. The authors claim that
educational materials (textbooks, films etc.) give a
lot of traditional, typical examples of man‘s and
woman‘s behaviour which may hinder a
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comprehensive self-expression and socialization
of sexes. Educating pupils with mild mental
disability in school for all it is important to
provide equal opportunities to develop social
competences, self-esteem, self-confidence, and
encourage an equal social  educational
participation in different areas of activity together
with their peers (Kaffemaniené, 2007). The
environment should be created at school, aimed at
equal communication, cooperation, tolerance and
respect to differences, trying to overcome all
possible obstacles: stereotypical attitude towards
disability or sex, bias, discrimination.

Methods of the research: empirical
method of data collection — questioning of the
experts; method of data analysis — descriptive
statistics and analysis of scientific literature.

The research results

Holistic approach to a person‘s sexuality

In scientific literature the concepts
sexuality and sexiness are used as synonyms or
they are identified. The holistic approach of
sexuality consists of sex — the totality of primary
and secondary features of one of two living
creatures genders (masculine or feminine)
(Lietuviy kalbos Zodynas 2005), which determine
reproduction and continuity of the family species
(Ustilaité ir kt., 2007); sexuality — person‘s sexual
identity — manhood or womanhood (Ustilaite,
2001) and sexiness — the functions of organism‘s
ability to react to external and internal irritants,
the ability to be sexually aroused (Medicinos

enciklopedija, 1993) determining man‘s and
woman'‘s sexual attraction (picture 1).
[Holistic approach to sexuality ]
1
1 | 1
] [ Sexuality ] [ Sexiness ]

[ Sex (gender)

Picture 1 Holistic approach to sexuality

In the current study context, analysing the
relationship between women and men the term
gender is used in order to define categories, based
on the features of a sex, for example, phrases like
gender gap and the politics of gender (Zvinkliené,
2004). According to Zvinkliené (2004), the
confusion occurs when one term sex is used, not
distinguishing it into sex and gender, claiming,
that (biological) sex is constructed, and for this
construction the same term sex is used. The author
does not criticise the usage of the aforementioned
terms (sex, sexuality, sexiness), and does not force
to replace them by the term gender, but suggests
to use and translate English categories more
responsibly, paying attention to their meaning.

Another scientific interpretation of the
phenomenon maintains that in the analysis of the
principles of how social gender phenomenon is
constructed and acts, three non-identical, but
sex/gender related definitions could be
distinguished: sex (biological), sex category
(biological) and gender (social sex) (West,
Zimmerman quoted from Zvinkliené, 2004).

National educational system is based on
the humanistic ideology, i.e. in educational
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processes a human being is perceived as
indivisible whole of mental, spiritual and physical
processes, therefore it is relevant to analyse the
sexual identity formation of pupils with mild
mental disability through the communication
abilities in the context of a holistic approach to
sexuality.

Sexuality is defined as an integral part of
the personality influencing our perception, attitude
and behaviour in relation to other people and
society. Hence, sexuality education encompasses
improvement of personal and social skills, such as
management of emotional sphere; self-confidence
and trust worthiness; improving communication
and cooperation skills; understanding boundaries
of peer limitations, the perception of gender role
stereotypes; protection from sexual abuse and
other conflict situations related to sexuality
(Farely, O‘Brien, Prain, 2007). Authors provide
the model of ‘Sexuality education as part of a
comprehensive approach to health education’
which consists of physical, social and
psychological view on sexual identity. The themes
suggested for sexuality education are as
following: physical growth and improvement, 1. e.
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changes of the body in teenage years; taking care
of onmeself, i.e. the importance of personal
hygiene; being oneself, i. e. self-confidence as a
valuable person; sexiness, 1i.e. emotional
behaviour that has changed during adolescence;
relations  with others, 1i.e. creating and
maintaining  friendship, change in fidelity
perception; decision making, 1i.e. values,
communication, behaviour; public health, 1. e.
establishments in the community; consumer
protection, 1i.e. influence of advertising on my
choices; food and nutrition, 1. e. emotional effect
of food consumption; safe behaviour, i.e. risky
behaviour — way for oneself/others to experience
the consequences of such a behaviour

Sexuality expression of teenagers with
mild mental disability through communication
skills

People with disability, like other people,
take different roles in different life situations,
however, according to D. Radke (see Séporaityte,
2006), firstly they are reduced to their disability,

therefore only considered as ‘disabled’. The
people with disabilities face contradictions in the
issues which are related to sex: on the one hand,
they are considered asexual, on the other hand,
when speaking about reproductive potential, they
are perceived as dangerous. In Lithuania, the
questions of integration of people with disabilities
are quite widely analysed, however, the disability
studies lack the analysis of the sexuality problem.
The areas important to people with disabilities,
such as sexiness/sexuality, partnership, family,
motherhood and fatherhood are insufficiently
analysed.

Different approaches to the sexuality of
people with mental disability prevail (Veglia,
2004; Giulio, 2003; Ruskus, 2002; Rousso, 2003;
Anderson, Kitchin, 2000; Westheimer, 2005;
Giedraitiené, Vaicekauskaite, 2002; Cymru,
2000). The stereotypic vision of the sexuality of
people with disabilities is embedded in society
which often hinders the expression of sexuality
and the relevance of education (table 1).

Table 1

Facts and myths of sexuality education

Facts according to: Veglia, 2004; Giulio, 2003; Ruskus, 2002;
Rousso, 2003; Anderson, Kitchin, 2000; Westheimer, 2005;
Giedraitiené, Vaicekauskaité, 2002; Cymru, 2000

Myths according to: Veglia, 2004; Giulio, 2003;
Ruskus, 2002; Rousso, 2003; Anderson, Kitchin,
2000; Westheimer, 2005; Giedraitiené,
Vaicekauskaité, 2002; Cymru, 2000

e  Sexuality is not lost because of disability
Psychological and emotional aspects of sexuality are
relevant to people with disabilities as well as to a person
without disability.

e Communication inadequacy determines the formation of
sexuality development of people with disability and
society’s attitude towards sexual identity of those people.

e  Stereotypical attitude towards sexuality of people with
disabilities prevails. Social activity is strictly controlled,
the privacy is breached.

e The following values prevail in society: beauty,
attractiveness, health etc.

e Sexuality is associated with physical attraction, youth, and
in their absence, a person is considered not sexual/sexy.

e  Their sexual feelings are not recognised and they are not
provided with knowledge about sexuality. At most,
different sexual education is given which ‘corresponds
their needs‘. Other information resources are unacceptable
due to illiteracy as well as due to the limited knowledge of
their peers regarding this issue.

The sexuality questions are reacted to when there*s crisis.

e Certain moral beliefs are being imposed on people with
disabilities. Individual is surrounded by many different and
contradicting values and in the end they are faced with
even bigger confusion.

e Often these people are considered as eternal
children, despite their age, and are considered as
either children with childish virginity or as
children with adult sexual needs and desires
which they are not prepared to control.

e ‘Normal’ people are attributed with specific, and
people with disability — only genital sexuality
functions.

e People with disability are often considered as
non-sexual, asexual or sexual monsters unable to
control their sexual desires and emotions.

e They are seen as ‘good boys / girls’.

e Sexuality is the duty of people without disability.

e People with disability are not allowed any sexual
expression; tie hands, use corporal punishment,
castrate, sedate with pills.

e People with disability are sexually normal, but
they are not responsible for themselves and
should be controlled.
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It has been emphasised (Rogers, 2009,
2010; Ustilaité, 2001; Ustilaité, GudzZinskiené,
Jakucitiniené, Petronis, Narbekovas, Vaitoska,
Obeleniene, 2007; Robinson, Polloway, Paston,
Sargint, 1989; Schulz, 2009 and others), that the
scope of sexuality expression should be much
wider than the understanding about sexual
relationship, stages of embryo development,
pregnancy planning and disease prevention. This
information is important, however, it should be
analysed at the personal, emotional and social
level. When analysing sexuality, the most
important thing is to focus on the expression of
social relationship, emotions, decision making,
responsibility for oneself and others, because
sexuality consists of physical, mental, social and
spiritual components.

Using theoretical analysis of sexuality
identity provided by scientific literature on

education, philosophy, sociology, the model of
sexuality expression and its features, including
communication abilities and specifics, emotional
expression, social behaviour and abilities,
sexuality — and  destructive  behaviour in
interpersonal relationships, has been construed
and submitted for the expert assessment. 11
researchers took part in the research. According to
Bitinas (2006), experts are people with specialised
competencies and rich work experience who are
comparatively well prepared to tackle tasks of a
particular area which occur in the undefined
situations even when there is not enough data.
Researchers and pedagogues assessed features of
the sexuality expression of teenagers with mild
mental disability which have been subdivided into
7 categories (picture 2), detailed into the criteria
based on concrete indicators.
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Picture 2. Expression of sexuality of teenagers’ with mild mental disability
(by N. Povilaitiené, grounded on scientific studies)

Experts  unanimously agreed that
communication specifics of teenagers with mild
mental disability are related to over trust in others,
tension in interpersonal relationship (for example,
biting a pencil, pulling clothes, biting nails etc);
social behaviour manifests in the inability to keep
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secrets, or leads to egoism. It could not be stated,
that these pupils always behave honourably with
other people, listen to their conscience and obey
the law, follow the instructions or carry out tasks.
The sexuality of teenagers with mild mental
disability is manifested in openly demonstrated
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liking; however, the constant and inappropriate
sexual interrelationships with their peer, toys and
animals are not common to those adolescents.
Experts unanimously disagreed that open
masturbation is common to these teenagers. A
destructive behaviour is noticed when an
inappropriate behaviour of the peers is being
reported (trying to make oneself superior) and
lying in order to seek attention. Scientists and
pedagogues disagree that some feelings and
moods are expressed inadequately, i. e. seeking to
hug and kiss the converser or tearful reaction to
situations are not common to these pupils.

Due to the limited scope of the article,
only the expression of sexuality through
communication abilities and the expression of
emotions will be discussed in more detail.

For the result interpretation the indicators
assessed by the respondents were chosen, the

percentile frequency of which is more than 50%,
as well as those cases when one indicator is
assessed according to the expression of sexuality
by one gender more than 50 % and by another —
less than 50%. This analysis does not reflect the
respondents’ answers which were identical when
evaluating the features, either (these evaluations
were discussed earlier). When analysing the
features of sexuality expression of teenagers with
mild mental disability through the communication
abilities, (in experts’ opinion) it is obvious that
boys as well as girls are equally able to start a
contact, i. e. the ability to initiate a conversation
with the same or the opposite sex (72.73 %),
however, the girls (54.55 %) more often than the
boys (45.45 %) avoid the contact and are introvert
(picture 3).

72,73 72,73
80
72,73 7273 63,64
70 77 % 63,64 63,64 63,64
/ 54,55 / 54,55 77
00 7 7 /
/ 45,45 / — /
50 / / /
7 / /
40 % % % 36,36 /
/ /
il = IE AN
/ / / / / 18,18
OO0 1 | 7 7
SRR s /
0 /
D 7 A D | 7 7
o x 22 T oy c 8 o > P o o :
£¢ 5 5 B - sg£e,. | 8 % 5oy s o
©Z® o < =7 SoL 2 8053 o BEa 8w 3 <
©25¢C€ o E 5 8 23 £ 05 2 o O - € 3o @ & B 0o
£ S 0c® = c © o SoE 2 S 8 =g E Q8 c e 2 =>E
FECarT o S o 86 g EoEZ EJS s -2 8§ ESS3
=555 2 3 9 €g EGSS 45889 g0 >¢g 5580
c2F @ 5 2 g2 S5 2 o X o9 £a8% o X ot
c = Q > @® © Og5 O c o2 = % .0 05T
ge § ) €% ol 8°8 T B0
o c o3 = Q .= o ® L @ > o}
i < o 7T w £ [ £
Ability/inability to start a contact| Balancing/non balancing of | Ability/inability to appropriately express feelings
personal space
|@Boys (%) OGirls (%) |

Picture 3. Communication abilities, manifesting in interpersonal relationships

The results of the research reveal that
persons with disabilities often encounter the
negative things which have influence on their life
experience and their motivation to be or not to be
with others. This is related to possible bullying,
rejection, social isolation, short-term relationship,
lack of choice, poor experience, introversion and
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loneliness. The mentioned reasons can result in
low self-confidence or over trust in others,
avoiding of interaction and aggressive behaviour.
Experts have noted that girls are slightly more
trusting and less daring than boys; they find it
more difficult to refuse unwanted or harmful
activity. They take on responsibilities more easily
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(81.82 %) rather than boys (54.55 %) and less
rarely express unwillingness to act (63.64 %),
while most boys are able to (81.82%). The
experts also claim that boys tend to exacerbate
conflict situations (72.73 %) and even start fights

(72.73 %). Girls also have tendency to exacerbate
and incite conflicts, but do this less often
(45.45 %), they tend to initiate fights (18.18 %)
less than the boys as well (picture 4).
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Picture 4. Communication abilities manifesting in interpersonal relationships

When analysing the results of the research
it becomes obvious that in the communication, not
only verbal information is important; the thoughts
of the speaking person are revealed by voice,
body position and eyes as well. These aspects are
also emphasised in other scientists’ works
(Garsvieng, Neverdauskaité, 2008; Cymru, 2000),
noting that non verbal communication gives an
opportunity to recognise converser's feelings,
mood,  satisfaction /  dissatisfaction in
communication and so on. Facial expression,
look, gestures, touches — these are the components
of non verbal communication. Two kinds of non
verbal communication are distinguished: vocal
non verbal communication (voice intonation,
shouting out and so on) and non vocal (gestures,
movements, mimics and so on). (GarSviené,
Neverdauskaite, 2008). In the experts’ opinion,
teenagers with mild mental disability communi-
cate at a short distance (0.5-1,2m). This keeping a
friendly distance is common to 72.73 % of boys
and 63.64 % of girls, but a short communication
distance causes more discomfort to conversers
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who are interacting with girls (54.55 %), a bit less
with boys 36.36 %. The inability to appropriately
express feelings is often common to these
teenagers, often it is done inadequately, for
example, shouting (girls —63.64 %, boys -—
63.64 %) and jumping (girls — 63.64 %, boys —
18.18 %); girls, differently from boys (0 %) do
this in a socially acceptable manner (72.73 %)
(pictures 3. 4).

The results show that external (focused on
‘outward’) expression of feelings and emotions
(screaming, jumping etc.) is more common to the
teenagers with mild mental disability, than the
‘introversion’ and communication in a way that
seems to be self-addressed, for example, waving
hands, grinding teeth, rocking.

During the research it was noted that the
teenagers with mild mental disability have good
active listening abilities, which they manifest their
attention by using the whole body: /eaning
Jorward when communicating (girls — 63.64 %,
boys — 45.45 %); looking in the eyes: eye contact
is kept (girls — 72.73 %, boys — 54.55 %) and the
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ability to nod at the right time: nodding in
approval when listening to another person (girls —
54.55 %, boys — 45.45 %). Boys (63.64 %) avoid
looking at the converser more often than girls
(54.55 %) (picture 4). Although the research
showed that persons of both sexes have the ability
to listen to the converser, girls do it with more
persistence.

It is obvious that communication of
people with disabilities has its peculiarities; since
they often express themselves by their behaviour
and body posture rather than by verbal-linguistic
means. One can say that the behaviour of people
with disabilities is a constant communication.
Through behaviour, thoughts (cognitive and
mental sphere) are shared, feelings are shown
(emotional sphere), wishes and requirements are
expressed (physical sphere). Therefore in the
communication process, not only the contents of
communication (rational level) is relevant, but
also the ways of communication (emotional level)
and expressions of behaviour reflecting internal
and external communication of a person, i.e.
interaction with other people (interactive level)
are important (Vasiliauskien¢, quoted from
Garsviené, Neverdauskaité, 2008).

Assessing the communication peculiar-
rities which are manifested in interpersonal
relationships (table 2), the experts pointed out that
openness is common to children with mild mental
disability. However boys (72.73 %) reveal secrets
more often than girls (0 %), talk on intimate issues
(72.73 % boys, 54.55% girls), whereas girls
(81.82 %) are more likely to talk about their
feelings than the boys (54.55 %). Being too open
and trusting others pose a risk of sexual abuse,
drug addiction, involvement in criminal activity.

The research has shown that teenagers
with mild mental disability actively take part in
joint activity (81.82 % girls, 45.45 % boys), and
this could be a perfect opportunity for carrying
out sexual education, protecting them from
harmful environment impact and teaching them
to be more vigilant in social environment.

By the expert assessment it was
ascertained that girls dominate according to the
indicators of friendliness in interpersonal
relationship: the girls provide help more often
than the boys (72.73 % girls, 54.55 % boys).
When analysing communication peculiarities in
interpersonal relationship, it has become evident
that boys lack a sense of responsibility: do not
want to correct mistakes (63.64 % boys, 45.45 %
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girls), do not try to fulfil their promises (63.64 %
boys, 54.55% girls), carry out tasks half-
heartedly (81.82 % boys, 63.64 % girls). So the
girls are more responsible, also, as opposed to
the boys, they promise to do the task again if
they failed it the first time (63.64 % of girls,
36.36 % of boys).

Often in Lithuania as well as in other
countries, the pragmatic approach to the
sexuality of people with disability prevails, and
is limited only to sexual education (information
about contraception, sexually transmitted
diseases, unplanned pregnancy etc.), forgetting
the purpose of the sexual education — education
of values, morality and will. Currently there is a
number of approaches regarding the forma-
tion of sexuality: according to some authors
(Narbekovas, Obeleniené, Pukelis, 2008; Obele-
niené, Pukelis, 2004), current sexual education,
without moral and will education does harm to
young people; others claim (Veglia, 2004; Giu-
lio, 2003; Rousso, 2003; Anderson, Kitchin,
2000; Westheimer, 2005; Ustilaité, 2008; Cym-
ru, 2000) that sexual education may prevent the
youth from early sexual relationships, diseases
and unwanted pregnancy. Narbekovas, Obele-
niené, Pukelis (2008) emphasise that sexuality
education needs to be aimed at educating a
personality who is able to create, love and start
harmonious relationship with the opposite sex.

Ability to behave responsibly is very
important when discussing the expression of sex-
uality of the teenagers with mild mental dis-
ability, as it has influence on taking right deci-
sions, interacting with other people, including
opposite sex persons. During the research it was
ascertained that the girls can be characterised as
having a bigger sense of responsibility, and they
are able to behave more respectfully in inter-
personal relationships than the boys: emphasise
the behaviour they don’t like less (54.55 % girls,
45.45 % boys), let others express their opinion
(81.82 % girls, 72.73 % boys), do not belittle
other people’s abilities, thoughts, efforts
(81.82 % girls, 63.64 % boys), avoid giving or-
ders and telling others what to do (54.55 % girls,
36.36 % boys); however, persons of both sexes
are equally inattentive when communicating
(72.73%). It needs to be said that the boys try to
listen to the others less than the girls (54.55 %).

The personality features of teenagers
with mild mental disability have been divided
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(by the experts) into blocks, which show that the
boys are socially more active, however the girls
can be characterised as having features of
‘feminine’ social passiveness. Assessing the
indicators of kindness/roughness, the stereotyped
tendencies which prevail in gender expression
have been revealed: the girls are much kinder,
the boys — rougher. The boys (72.73 %) more
often roughly touch the converser than the girls
(18.18 %) and use a rough tone of voice
(63.64 % boys, 27.27 % girls). The girls are
more gentle in interpersonal relationship
(63.64 %), trying to hold the other person‘s hand
(of the same or the opposite sex) when
communicating (54.55 %). Some experts (1/3 of
them) attributed the suaveness to boys, and
trying to hold another person‘s hand (same or
opposite sex) —only 18.18 %.

In society, the negative attitude towards
people with disabilities prevails; they experience
social isolation, are rejected because of their
appearance or their way of thinking. Ex-
periencing isolation, living and communicating
with a very limited number of people, being
introvert, they do not have a sufficient variety of
experience. A monotonic lifestyle, a lack of
different activities, and monotonousness of a
daily routine restrict conversation topics. It is
apparent from the results of the research that the
girls feel tension in interpersonal relationship
more often than the boys. They more often flinch
(72.73 % girls, 27.27 % boys) and get into
conflicts between themselves (81.82 % girls, 0 %
boys). Prevailing simple activities and (or) a
stagnant daily routine can be a cause for
interpersonal conflicts.

Table 2
Peculiarities of communication, manifesting in interpersonal relationships
Criteria Indicators Boys, % Girls, %
Reveal secrets 72.73 0
glt)reorilne:?o/n Talk about intimate things 72.73 54.55
Tell others about their feelings 54.55 81.82
Refusal to participate in joint activity 81,82 18.18
Friendliness / Reluctance to help the peers and adults 72.73 63.64
unfriendliness Wish to participate in joint activity 45.45 81.82
Help in interpersonal relationship 54.55 72.73
When failing the task, undertakes to do it again 36.36 63.64
L Do not want to correct mistakes 63.64 45.45
Resp 0ns1‘.b1!1Fy / Do not try to fulfil promises 63.64 54.55
irresponsibility
Do not do tasks/homework 63.64 45.45
Carry out tasks half-heartedly 81.82 63.64
Able not to emphasise the behaviour that he/she doesn‘t like 45.45 54.55
Criticise peers, adults 54.55 63.64
Allow others to express their opinion 72.73 81.82
Respect / disrespect Do not listen to the opinion of others 72.73 54.55
Do not belittle other persons’ abilities, thoughts, efforts 63.64 81,82
Tell others what to do 72.73 72.73
Avoid instructing, telling others what to do 36.36 54.55
Attentiveness / inat-
tentiveness in inter- Wander when communicating 72.73 72.73
personal relationships
Rough touching of another person 72.73 18.18
Rough tone when communicating 63.64 27.27
Kindness / roughness | Suavity in interpersonal relationship 27.27 63.64
Trying to hold other person‘s (same or opposite sex) hand when
communicating 18.18 5435
Tension Often get into conflicts among themselves 0 81.82
Flinching in unexpected situations 27,27 72.73
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When analysing communication skills it
is relevant to discuss manifestation of sexuality
through the emotions, i.e. feelings, attitudes,
reactions to people, circumstances etc. As we
cannot  recognise  emotions  from  the
measurements of body arousal, we can do it
monitoring the expression of faces and bodies,
listening to the voice tone etc. The ability to
recognise emotions as well as the ability to

emotions in interpersonal relationships than boys
(picture 5), they are more emphatic (63.64 %)
than boys (27.27 %). The teenage girls with mild
mental disability are cheerful (laugh a lot when
communicating with others), this is common to
72.73 % of girls and 36.36 % of boys. The girls
more often get embarrassed when their
behaviour is reproved (72.73 %), whereas the
boys feel less embarrassed (36.36 %). However

express them appropriately has a strong the boys are more irritable when communicating
influence on the success of interpersonal between themselves (81.82 %) than the girls
communication. Positive emotions help to (72.73 %). It can be concluded that a favourable
assimilate educational material, encourages emotional climate in the classroom, a group,
creativeness etc. school or family positively influences the
During the expert interview it was expression  of  sexuality  through  the
ascertained that teenage girls with mild mental communication skills.
disability have a more significant expression of
o 81,82
?8: 72,73 _ \66_6/ 72,73
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themselves which were
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Expression of emotion in interpersonal relationships

Picture 5. Expression of emotions seeking to get attention

The communication skills of teenagers
with mild mental disability as well as peculiarities
of communication and the expression of emotions
have influence on the development of a person’s
identity; on the other hand, it influences society‘s
attitude towards the development of a person’s
with mild mental disability identity formation as
well. Sexuality education should be focused on
the education of communication skills, social
skills, emotions, moral values and will.

Conclusions

1.  The theoretical analysis of gender identity
provided by scientific literature on
education, philosophy, sociology allowed to
construct the model with the features of
sexuality expression, encompassing commu-
nication abilities and their peculiarities,
expression of emotions, social behaviour
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and  skills, sexuality and destructive
behaviour in interpersonal relationships.
The model helps to ground the education of
gender identity of the teenagers’ with mild
mental disability through communication.

2. When analysing the results of the expert
evaluation, the features of sexuality
expression of teenager‘s with mild mental
disability through communication were
revealed:

o Based on the expert evaluation it is
possible to say that teenagers with
mild mental disability have the ability
to initiate a contact; they use to com-
municate standing at a close distance
with their peer (0.5-1.2 m.). How-
ever, the girls more often than boys
are able to listen to the other person.
Friendliness, responsibility, respect,
kindness, suavity are common to
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girls. The girls express their emotions
more in interpersonal relationships:
they are more emphatic, joyful.

The experts unanimously agreed that
the characteristics of teenagers’ with
mild mental disability communication
are related with too much trust in
others, tension in interpersonal re-
lationships, for example, unnecessary
body movements (biting a pencil,
pulling clothes, biting nails etc).
When assessing communicational
skills, manifesting in interpersonal
relationships, the experts pointed out
that too much openness, inattenti-
veness when communicating are com-
mon to teenagers with mild mental
disability.

During the research, differences
between sexes became apparent: the
girls are slightly more trusting and
less courageous than the boys; they
find it more difficult to refuse an
unwanted or harmful activity. The
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girls become embarrassed more often,
but are less irritable than boys. The
boys are likely to exacerbate conflict
situations and even start a fight. The
girls also have a tendency to exacer-
bate and incite conflict situations, but
they do it less often, they start fights
less often than boys, who often lack a
sense of responsibility, reveal secrets
and behave roughly.
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