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Straipsnyje analizuojama globos namy auklétiniy adaptyvaus elgesio ugdymo(si) problema,
kaip svarbi asmens pozityvy psichologini ir socialini prisitaikyma lemianti salyga. Pateikiami
eksperimentinés ir kontrolinés grupiy globos namuose gyvenanciy paaugliy ugdomojo eksperimento
duomenys. Nustatyta, kad pirmojo tyrimo metu (prie$ eksperimenta) abi grupés buvo panasios.
Tyrimo rezultatai parodé, kad apklausos duomenys kontrolingje grupéje per ta laika, kol eksperi-
mentinés grupés ugdytiniai mokési pagal adaptyvaus elgesio ugdymo(si) programa, reik§mingai
nepakito, palyginti su pradiniais duomenimis. Aptariant eksperimentinés grupés paaugliy saves, savo
elgsenos ir santykiy su bendraamziais vertinimo poky¢ius, matyti, kad po eksperimento apklausos
duomenys pakito. Antrojo tyrimo duomeny lyginamoji analizé eksperimentingje ir kontrolinéje
grupése taip pat parodé reikSmingus skirtumus tarp Siy abiejy grupiy.

Esminiai Zodziai: adaptyvaus elgesio ugdymas(is), saves, savo elgsenos ir santykiy su

bendraamziais vertinimas, saves vertinimo pokyciai.

Ivadas

Pastaruosius kelis desimtmecius Lietuvoje
vyksta svarbus socialiniai, politiniai, vertybiniai ir
teisiniai poky¢iai, kuriy kontekste keiciasi
poziiiris i tévy globos netekusius vaikus (placiaja
prasme iki 18 mety), juy socialing padéti, ugdyma.
Besiformuojant demokratinéms id¢joms, vis
daugiau démesio skiriama globos namy auklétiniy
integracijai 1 visuomeng, juy isitraukimui |
bendruomeng bei dalyvavimui socialiniame gyve-
nime. Remiantis socialingés integracijos paradig-
ma, kuri akcentuoja dalyvavima visuomeniniame
gyvenime, iSkeliamos globotiniy jtraukimo {
bendruomeng butinumo id¢jos (Barkauskaite,
Kvieskiené, 1999). Susiklostgs globos namuose
gyvenanciy vaiky ir paaugliy socialinés integra-
cijos i visuomeng modelis siejamas su socialiniu ir

asmenybiniu ugdymo aspektais, taip siekiant
pagerinti pastaryjy saveika su socialine aplinka,
skatinant socialiniy rySiy plétotg. Pastaraisiais
desimtmeciais daug démesio skiriama programy
igyvendinimui (pvz., 2004 m. spalio 13 d. Vyriau-
sybés nutarimu patvirtinta ,NaSlai¢iy ir tévy
globos netekusiy vaiky rémimo ir integravimo i
visuomeng 2005-2008 mety programa, priimtas
Vyriausybés nutarimas ,,Dél na$lai¢iy ir tévy
globos netekusiy vaiky rémimo ir integravimo |
visuomeng 2005-2008 mety programos patvirti-
nimo*, Valstybés zinios, 2004, Nr. 152-5546),
kuriy tikslas — sudaryti tévy globos netekusiems
vaikams tinkamas socialinio integravimosi { vi-
suomeng salygas, ugdyti Siy asmeny savarankisko
gyvenimo igidzius. Be to, pastebima intensyvi
darbo su globos namy auklétiniais patirties plétra:
taikomos kompleksinés priemonés egzistuojan-
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¢ioms problemoms spresti, vis daugiau démesio
skiriama prevenciniam ir $vieCiamajam darbui,
siekiama plétoti globos namuose gyvenanciy vai-
ky ir paaugliy socialing psichologing kompeten-
cija bendravimo, gebéjimo atsispirti neigiamai
bendraamziy ir socialinés aplinkos itakai ir kt.
srityse. Taciau minéti pokyciai tik i§ dalies
suSvelnina globos namy auklétiniams kylancius
adaptacijos sunkumus. Nepaisant aptarty poslin-
kiu pozityviaja linkme, daugumos mokslininky
(Merkio, Ruskaus, Juodrai¢io, 2002; Juodraicio,
2004; Cepukienés, Pakrosnio, 2008) poziiriu,
globos namy veiklos turinys ir filosofija keiciasi
nezymiai. Vaiky globos namu veiklos tyrimai
(Braslauskiené, 2000; Cepukiené, Pakrosnis,
2008) parodé, kad tokiose istaigose yra sunku
uztikrinti vaiko gerove ir visavert] vystymasi.
Pripazistama, jog Siose istaigose vaikams suda-
romos vis dar menkos salygos igyti socialiniy
igidziy, kokybiskai plétoti socialinius rySius uz
globos namy riby ir socialiai funkcionuoti visuo-
meniniame gyvenime. Teikiama pagalba yra nepa-
kankama ir nepastovi, o igidziams, lemiantiems
s¢kminga psichologini ir socialini prisitaikyma,
ugdytis neskiriama uZztektinai démesio, todél ir
egzistuojan¢ios problemos nepraranda savo
aktualumo.

Sustiprinus démesi globos namy auklé-
tiniy prisitaikymo visuomengje problemai, aktua-
lus pasidaré socialinis ir asmenybinis ugdymo
aspektas, skatinantis paieskas, kaip teikti kryp-
tinga ir nuoseklia socioedukacing pagalba, suda-
ryti tokias aplinkos salygas, kurioms esant glo-
botiniai plétoty socialinius rySius, sékmingai sa-
veikauty su socialine aplinka. Pastaraji deSimtmeti
ypac¢ pagausé¢jo moksliniy tyrimy, nagrinéjanciy
taikomy ugdymo programy poveiki ugdytiniy
psichosocialinei raidai. Daug Lietuvos moksli-
ninky gilinasi { vaiky ir paaugliy elgesio korekcija
(Dvarionas, 1999; Kairiené, 2002; Braslauskiené,
Jonutyté, 2005). Barkauskaités (2007), VySniaus-
kytés Rimkienés (2007, 2008) tyrimy rezultatai
liudija tam tikry igidziy pokycius teigiama
linkme, atsiradusius dél taikyto kryptingo po-
veikio, ir patvirtina ugdymo programy veiksmin-
guma. Vis délto reikéty pripazinti, kad pagrindinis
démesys kreipiamas dazniausiai | elgesio sun-
kumy turinéiy ar bendraamziy atstumty ir
izoliuoty vaiky bei paaugliy igudziy ir gebéjimy,
salygojanciy pozityvy prisitaikyma, ugdyma(si).
Tuo tarpu globos namy auklétiniy adaptyvaus
elgesio ugdymas(is) menkai nagrinétas, o tyrimuy,
kuriais buty siekiama atskleisti, kaip mazinti

adaptacijos sunkumus, ugdant adaptyvy elgesi,
stokojama. Remdamiesi empiriniais tyrimais
pagristais faktais, rodanciais ugdymo programy
veiksminguma,  manytume, kad  tikslinga
analizuoti, kaip ugdyti globos namy auklétiniy
adaptyvy elgesi, siekiant pastaryjy sékmingo
prisitaikymo.

Nagringjant asmens adaptacijos procesg ir
adaptacijos sunkumus, iSskirtinis démesys tenka
paauglystés amziui. Ne vienas mokslininkas pri-
pazista, kad adaptacijos sunkumai daZniausiai
atsiskleidzia paauglystéje, nes Siame amziuje
vyksta staiglis psichologinio vystymosi luziai,
lemiantys elgesio nestabiluma (Juodraitis, 2002;
Barkauskaité, Miseikyté, 2006). Todél, pasak
mokslininky, aptariant paaugliui stipriau iSreiksta
neadaptyvy elgesi, tikslinga atsizvelgti i speci-
finius §io amziaus tarpsnio ypatumus, { mastymo,
vertinimo ir poelgiy specifika, o tai i§ dalies gali
salygoti elgsenos transformacijas. Tyrimais nusta-
tyta, kad nespéjus imtis atitinkamy prevenciniy
priemoniy dirbant su nepilnameciais, kurie turi
elgesio sunkumy, Sie sunkumai iSlieka ir jiems
suaugus (Kovacevic, 1981, zr. Juodraitis, 2002).
Kity tyréju (Lelitgienés, 2003) poziiriu, igijes
tam tikry jgidziy ir iSmokes spresti  savo
problemas paauglystéje, asmuo lengviau iSgyvens
pasikeitimus, prisitaikys prie aplinkybiy, biidamas
suauges, o ighdziai, jgyti taikant ugdomaji
poveiki, gali buti perkeliami i kitas gyvenimo
sritis ir turéti teigiamos itakos asmens tolesnés
adaptacijos procesui. Todél i§samesni moksliniai
tyrimai, kuriuose globos namy auklétiniams
kylantys adaptacijos sunkumai biity nagrinéjami
ne tik psichosocialiniu aspektu, bet ir taikant
pedagoginio poveikio priemones, produktyviai
sprendziami praktiniu lygmeniu, yra skatintini ir
reikalingi. Ivertinus esama fakta, kyla proble-
minis klausimas: kokie globos namuose gyvenan-
Ciy paaugliy saves, savo elgsenos ir santykiy su
bendraamZiais vertinimo pokyciai vyksta ugdant
Ju adaptyvy elgesi?

Tyrimo tikslas — atskleisti globos namuo-
se gyvenanciy paaugliy savo elgesio ir santykiy su
bendraamziais vertinimo pokyc¢ius ugdant ju
adaptyvy elgesi.

Tyrimo uzdaviniai:

1.  Apibrézti globos namuose gyvenanciy
paaugliy adaptyvaus elgesio ugdymo(si)
teorines prielaidas.

2. Identifikuoti kontrolinés ir eksperimentinés
grupiy globos namuose gyvenanciy paaug-
liy savo elgesio ir santykiy su bendraam-
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Ziais vertinimo ypatumus prie§ ugdomaji
eksperimenta.

3. Nustatyti kontrolinés grupés globos na-
muose gyvenanciy paaugliy savo elgesio ir
santykiy su bendraamziais vertinimo poky-
¢ius pirmosios ir pakartotinés apklausos
metu.

4.  Ivertinti, kaip eksperimento metu kinta
eksperimentinés grupés globos namuose
gyvenanciy paaugliy savo elgesio ir santy-
kiy su bendraamziais vertinimas ugdant ju
adaptyvu elgesi.

5. lvertinti, kaip skiriasi eksperimentinés ir
kontrolinés grupiy globos namy auklétiniy
savo elgesio ir santykiy su bendraamziais
vertinimas po eksperimento.

Tyrimo metodai:

° Teoriniai, butent mokslinés literatiros
nagrinéjama tema analizé.
° Diagnostiniai, t.y. anketiné apklausa,

taikyta ugdomojo eksperimento metu, kuri
padéjo issiaiskinti globos namy auklétiniy
savo elgesio ir santykiy su bendraamziais
vertinimo ypatumus ir $io vertinimo poky-
¢ius ugdant juy adaptyvy elgesi. Paaugliy
savo elgesio ir santykiy su bendraamziais
vertinimas nustatytas pasitelkus modifikuo-
ta Denverio universiteto (JAV) metodika
»Vaikuy saves suvokimo profilis* (Self —
perception profile for children, Susan
Harter, Ph.D., 1985, Zzr. Dvarionas, 1999),
kuria remiantis buvo sudaryta anketa. Kiek-
vienas i§ deSimties teiginiy jvertinamas pa-
gal vieng i§ atsakymo lygiy: 1 — neigiamai,
2 — patenkinamai, 3 — pakankamai, 4 — labai

gerai.
° Ugdomasis eksperimentas, kuriuo apibré-
ziamos ir tikrinamos globos namuose

gyvenan¢iy paaugliy savo elgesio ir san-
tykiy su bendraamziais vertinimo pokyciy
prielaidos, tyrimu fiksuojant tai, kaip eks-
perimento metu kinta ugdytiniy savo elgesio
bei santykiy su bendraamziais vertinimas
ugdant ju adaptyvy elgesi. Globos namuy
auklétiniy savo elgesio ir santykiy su
bendraamziais vertinimo kaitos tendenci-
joms atskleisti atlikta pradinio (prie§ ugdo-
maji eksperimenta) ir antrojo tyrimo (ekspe-
rimentingje grupéje po taikytos ugdymo
programos, kontrolingje grupéje — netaikius
ugdymo programos) eksperimentinéje ir
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kontrolinéje grupése duomeny lyginamoji
analizé.

Ugdomojo eksperimento organizavimas ir
ugdytiniy imtis. Ugdomajam eksperimentui i§
globos namy ugdytiniy buvo pasirinktos dviejy
tipyu (eksperimentiné ir kontroliné) tarpusavyje
panasios (amziaus, lyties, gyvenimo salygu ir po-
zilrio { savo elgesi bei santykius su bendraamziais
vertinimo  aspektais) palyginimo grupés. Tai
padidina §iy grupiy panasumo tikimybe (Kardelis,
2002). Eksperimenting grupg sudaré Vilniaus
specialiyjy vaiky aukléjimo globos namy auklé-
tinés (N = 13) ir Svencionéliy vaiky globos namy
auklétiniai (N =22). Eksperimentinés grupés
ugdytiniams du ménesius po dvi valandas per
savait¢ buvo vedami ugdomieji uzsiémimai pagal
adaptyvaus elgesio ugdymo(si) programg (Sama-
Sonok, Gudonis, 2008). Kontroling grupe sudaré
Alytaus valstybiniy vaiky globos namy auklétiniai
(N =40). Pradinis tyrimas eksperimentinéje gru-
péje atliktas prie§ eksperimenta, o po eksperi-
mento Sioje grupéje atliktas antras diagnostinis
tyrimas. Kontrolinéje grupéje taip pat buvo atlik-
tas pradinis tyrimas. Pra¢jus dviem ménesiams po
pirmosios apklausos, pakartotinai atliktas tyrimas
toje pacioje tirilamyjy grupéje. Sioje grupéje
ugdomieji uzsiémimai nebuvo vedami. Atliekant
pradini ir baigiamaji tyrimus eksperimentingje ir
kontrolinéje grupése buvo taikyta ta pati tyrimo
metodika (apklausa rastu ir tas pats diagnostinis
tyrimo instrumentas).

Pasak Justickio, Naviko (1995), bendrau-
jant su paaugliu, svarbu jvertinti jo bruozy indivi-
dualuma, pazinti ir iSnaudoti tas psichofizio-
logines, psichikos savybes, kurios skatinty efekty-
vy bendravimg. Remiantis Siuo faktu, atliekant
ugdomaji eksperimenta, uzduociy nagrin€jimo
apimtys buvo parenkamos atsizvelgiant | glo-
botiniy amziaus ypatumus, individualius ugdy-
tiniy poreikius, interesus, turimas Zinias ir
igtdzius.

Atliekant ugdomaji eksperimenta vado-
vautasi aiSkumo, savanoriSkumo, anonimiskumo,
konfidencialumo, geranoriskumo principais. Su
globos namy vadovais ir paciais globos namy
auklétiniais buvo derinama vieta, laikas, trukmeé,
kada vyks apklausa ir uzsiémimai.

Adaptyvaus elgesio ugdymo(si) programa.
Globos namuose gyvenanciy paaugliy adaptyviam
elgesiui ugdyti buvo pasirinkta sudaryta ir
aprobuota  adaptyvaus  elgesio  ugdymo(si)
programa (SamaSonok, Gudonis, 2008). Kuriant
adaptyvaus elgesio ugdymo(si) programa, buvo
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orientuojamasi i globos namuose gyvenanciy
paaugliy bendravimo ir bendradarbiavimo igudziy
tobulinima, | auklétiniy skatinima bendrauti tiek
su bendraminciais, tiek su skirtingy pozitriy
zmonémis. Taip pat jtrauktos uzduotys, kuriomis
siekta stiprinti paaugliy pasitikéjima savimi ir
savo galimybémis, didinti savivertg bei formuoti
saves, kaip reikalingo ir vertingo, suvokima.
Démesys skiriamas adekvataus pozitrio | save ir
kitus formavimui, teigiamy savybiy ivardijimui
bei jy stiprinimui. Be to, adaptyvaus elgesio ug-
dymo(si) programa buvo grindziama veiksmingo,
save itvirtinancio elgesio ugdymu, iSskiriant $iuos
aspektus: ugdytiniai skatinami analizuoti savo ir
kity zmoniy elgesi, formuojamas save jtvirtinantis
elgesys, mokant juos pasirinkti adekvaty situacijai
elgesio buida, derinti savo ir kity Zmoniy pozitirius
konfliktinése situacijose, jas nagrinéti ieSkant
Manoma, kad Sie aspektai tarpusavyje susije ir yra
vienodai svarbiis paaugliy i§ globos namy
socialinei raidai ir sékmingai adaptacijai. Ma-
nytume, jog visa tai leisty pasiekti prognozuojamy
globotiniy saves, savo elgsenos bei santykiy su
bendraamziais vertinimo pokyCiy pozityvigja
linkme. Be to, buvo remtasi nuostata, kad tokio
pobidzio intervencija ne tik gerina globos namy
auklétiniy tarpasmeniniy santykiy su bendra-
amziais kokybe ir daro poveiki elgesio kaitai
pozityvia linkme, taciau ir kei¢ia paciy paaugliy
pozitirj 1 savo elgesi bei santykius su bendra-
amziais, taip pat suteikia galimybg uzsiémimy
metu igytus gebéjimus ir igiidzius taikyti ivairiose
gyvenimo situacijose.

Statistinés analizés metodai. Tyrimo metu
surinkti duomenys buvo apdoroti taikant ¥ (chi
kvadrato) testa. Duomeny statistiné analizé atlikta
SPSS (angl. Statistic Package for Social Sciences)
programings jrangos 10.0 versija.

Teoriniai tyrimo pagrindai

Daugelis mokslininky (Coie, Dodge,
Kupersmidt, 1990; Valickas, 1997) pripazista, kad
adaptacijos sékminguma bei konstruktyvia
saveika su socialine aplinka ir joje vykstanciais
procesais lemia asmens gebéjimas adaptyviai
elgtis. Todél buity tikslinga iSskirti svarbiausius
nagrinéjamo objekto komponentus. Mokslingje
literatiiroje bene dazniausiai skiriama démesio
veiksmingos tarpusavio saveikos su Kkitais
zmonémis aspektui. Mokslininkai, analizave
socialiniy ryS$iy su kitais Zmonémis palaikymo
svarba asmens prisitaikymui, atkreipia démesj i
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mokéjima  kurti ir palaikyti  harmoningus,
kooperuojancius santykius su socialine aplinka ir
jos atstovais jvairiomis socialinémis priemonémis
(Zelvys, 1995; Butkiene, Kepalaite, 1996;
Juodraitis, 1999, 2003, 2004). Justickio, Naviko
(1995) teigimu, bendravimas yra vienas i§ svarbiy
aspekty, atspindin¢iy asmens gebéjima draugiskai
sugyventi su kitais, geb¢jima kurti palankia
tarpusavio bendravimo atmosfera, salygojancia
konstruktyvia tarpusavio saveika bei gera
savijauta tarp zmoniy. Pasak Barkauskaités
(2001), per bendravimg (kontakty uzmezgima, ju
palaikyma ir uzbaigima) kuriami tarpusavio
santykiai, kurie yra tarpusavio saveikos
atsiradimo, jos tvirtumo pagrindas. Ne vienas
mokslininkas (Asher, Coie, 1990; Hubard, Coie,
1994; Raudelitinaité, 2007) pabrézia, kad, gebeé-
damas sukurti ir iSlaikyti teigiamus tarpasme-
ninius santykius, asmuo sékmingiau pritampa prie
zmoniy. Barkauskaités (1993, 2001) teigimu,
draugystés su bendraamziais, tarpasmeniniy
santykiy palaikymo su jais bei priklausymo
bendraamziy grupei poreikis ypa¢ svarbus tampa
paauglystés metais. Daugumos tyréjy poziiriu,
paauglio veikla grupés gyvenime turi didZiulg
reik§mg socialinei raidai: palaikant draugiskus
santykius su bendraamziais, mokomasi spresti
socialines problemas bei konfliktines situacijas,
iSreik§ti  prieStaravimus ir  nepasitenkinima,
uzmegzti kontaktus ir juos iSlaikyti (Krasnor,
Rubin, 1983, zr. Shonk, Cicchetti, 2001), pleciasi
socialiné  patirtis, skatinamas socialinés
kompetencijos augimas, sudaromos galimybés
igyti socialiniy jgidziy, suteikiamas saugumo
jausmas naujose situacijose (Dodge, Feldman,
1990), formuojamos teigiamos savybés bei
uzkertamas kelias neigiamoms savybéms atsirasti
ir vystytis (Barkauskaite, 1993, 1999). Paauglys,
jausdamasis grupés dalimi, gaudamas i§ grupés
nariy emocing parama ir palaikyma, jauciasi
svarbus, reikalingas, naudingas. Nuo to, kaip
paauglys patenkins bendravimo poreiki su
bendraamziais, priklausys jo tolesnés asmenybés
formavimasis, jo ateities tikslai, pasauléZziira,
vertybés (Liimetsas, 1969, zr. Barkauskaité,
2001). Be to, yra atlikta tyrimy, rodanciy, kad
artima draugysté su bendraamziais gali kompen-
suoti prieraiSumo su tévais trikuma (Dontas ir kt.,
zr. Durkin, 1995), todél vaikams ir paaugliams,
patyrusiems emociniy santykiy trilkuma su tévais,
labai svarbu priklausyti grupei, biti jos nariu
(Valickas, 1997). Tuo tarpu Barkauskaités (1999)
teigimu, atstumti vaikai ir paaugliai negali
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patenkinti bendravimo, saugumo, pripazinimo
poreikio, o tai apsunkina psichosocialing raida.
Dél sutrikusiy santykiy su bendraamziais proble-
miskesnis darosi atstumtyjy socialinés adaptacijos
procesas, isijungimas | visuomeninj gyvenima,
komplikuojasi socialiai pageidautiny, adaptyvaus
elgesio formy priémimas, artimy rySiy su kitais
zmonémis  formavimasis (Valickas, 1997).
Atstimus vaikg ar paauglj i§ bendraamziy grupés,
psichologiniu lygmeniu pastebimi tokie jausmai
kaip saves nuvertinimas, identiteto krizés, kurie,
laikui bégant, neleidzia asmeniui keisti savo
elgesio (Juodraitis, 2002). Taigi, tarpusavio santy-
kiy su aplinkiniais svarba yra neabejotina asme-
nybés socialinei raidai, kurig akcentuoja daugelis
edukologijos ir psichologijos mokslininky.
Daugumos tyréjuy poziiiriu, asmens gebé-
jimas keisti savo elgesi, priklausomai nuo esamos
situacijos, reagavimas | socialines situacijas,
parenkant joms adekvaty elgesio biida, lemia
s¢kminga asmens prisitaikyma socialingje
aplinkoje (Juodraitis, 2002, 2004). Mokslininkai
pripazista, jog asmens gebéjimas konstruktyviai
elgtis socialinése situacijose, visuomeneés taisykliy
ir normy ivaldymas, ju laikymasis, kity Zmoniy
teisiy nepazeidimas (Coie, Dodge, Kupersmidt,
1990; Valickas, 1997), susiformave socialinés
elgsenos igtdziai, asmens gebéjimas tinkamais
budais inicijuoti bendravima, itraukti kitus
asmenis | socialing saveika, parinkus tinkamas
bendravimo priemones, islaikyti efektyvius ir
draugiskus tarpusavio santykius su Kkitais
asmenimis lemia adaptacijos sékme. Taigi,
kalbant apie adaptyvy elgesi, pabréziamas jo
funkcionalumo pobiidis: adaptyvus elgesys leidzia
asmeniui kurti ir i§laikyti veiksmingus tarpusavio
rySius su kitais asmenimis, konstruktyviai sgvei-
kauti su socialine aplinka, joje itvirtinti save
neagresyviai. Kita vertus, remiantis mokslinés
literatiiros  analize, adaptyvy elgesi galima
apibudinti kaip daugialypi konstrukta, kuris apima
pazinimo ir elgesio faktorius ir juos jungia i
visuma. Pazinimas aprépia daug procesy, kur
vienas i§ ju yra asmens saves pazinimas. Sis
komponentas yra vienas svarbiausiy adaptacijos
efektyvumo kriterijy, nuo kurio priklauso, kaip
asmuo suvokia, vertina ir priima pati save su
visais privalumais ir trikumais (Valickas, 1997).
Pasak mokslininko, save paZistantis zmogus gali
pasirinkti geriausiai sau tinkama aplinka, ge-
riausiai save iSreiskiancia veiklg ir taip patenkinti
savo poreikius ir sékmingiau prisitaikyti socia-
lingje aplinkoje. Tuo tarpu esant iSkreiptam,
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neadekvaciam saves vaizdui gali atsirasti adapta-
cijos sutrikimy. Taigi, asmens saves pazinimas,
savo privalumy ir trokumy jvertinimas bei
priémimas lemia asmens pozityvy psichologinij ir
socialinj prisitaikyma.

Aptariant globos namy auklétiniy diskri-
minacijos uzdraudimo principa (Jungtiniy Tauty
Vaiko teisiy konvencija, 1995) ir jo igyvendinimo
galimybiy problematika, Justickio, Ramanaus-
kaités (2006) teigimu, Sie vaikai ir paaugliai atsi-
duria didesnéje rizikos zonoje patirti diskrimina-
cija visuomenéje, ypa¢ mokykloje, dél ju
socialinio statuso, kilmés i§ asocialios $eimos ir
dél to, kad jie gyvena globos namuose. Gilinantis {
nepalankiomis salygomis, taip pat ir globos
namuose gyvenantiems vaikams ir paaugliams
kylan¢ius  bendravimo  su  bendraamziais
sunkumus, iSrySkéja, kad jie jau nuo ankstyvosios
vaikystés patiria jvairiy psichologinio atstimimo
formy. Pradéje lankyti mokykla, tokie wvaikai
daznai patiria bendraamziy priesiskuma, dazniau
iSgirsta neigiamy ivertinimy i§ aplinkiniy,
neigiamy epitety kaip ,,etiketés* forma (Valickas,
1997; Kardelis, Kardeliené, 2007). Neretai Siu
vaiky ir paaugliy santykiai su bendraamziais i$
Seimy biina itempti, jie daznai yra atstumiami,
izeidingjami, pravardziuojami, Zeminami, i$ juy
neretai tyCiojamasi, prie juy priekabiaujama, yra
ignoruojami ar net visiskai ju vengiama
(Anemackun, 1978; TopmkoBa, 1978, Zr.
Valickas, 1997; Coie, Dodge, Kupersmidt, 1990;
Dodge, Feldman, 1990), daznai tampa klasés
aukomis, kuriy Dbendraklasiai nelinkg¢ ginti
(Valiukeviciuté, 2003). Désninga, kad toks
bendravimo modelis skurdina globotiniy emo-
cijas, ugdo socialini abejinguma, lemia Zema
socialing branda ir nepasirengimg uZmegzti
pozityvius socialinius rySius, sudaro salygas
formuotis neigiamoms asmenybés savybéms:
uzdarumui, pasyvumui, neryZtingumui, nevisaver-
tisSkumui, priesiSkumui kity zmoniy atzvilgiu. Kita
vertus, negatyvus aplinkiniy pozidiris i globos
namuose gyvenancius vaikus ir paauglius bei
atitinkamas elgesys su jais gali tapti klititimi savo
vertei pajusti, dométis aplinka ir neretai sufor-
muoja socialinés izoliacijos situacijas, salygoja
atsiribojimg nuo aplinkiniy (Grolnic, Kurowsky,
1999). Tode¢l, zinant, kad tarp aplinkiniy veiksmy
ir rezultaty yra rySys (Berger, Luckmann, 1999),
butina keisti bendravimo su globos namy
auklétiniais kultira (pagarba vaiko interesams,
nuomonei, nediskriminacija dél  socialinés
padéties ir kt.), juos priimti ne kaip kitokius, o
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sieti su teigiamai vertinamais dalykais. Kita
vertus, globos namy auklétiniams, neretai pati-
riantiems prie$iSka nusistatyma 1§ aplinkiniy,
svarbu formuoti suvokimg apie pozityviasias
puses, skatinti suvokti savaja verte. Nuo to, kaip
globotinis gebés jvertinti situacijg ir suvokti save
joje, palaikys santykius su aplinkiniais ir i§saugos
savo pozilri, labai priklausys jo socialinis statusas
grupéje. Be to, pripazistant bendraamziy itaka
paauglio asmenybés socialinei raidai bei socia-
linio gyvenimo jgudziy igytumui, socialiniy rySiy
diapazono plétoté, skatinimas globos namy auk-
létinius isitraukti { bendra veikla su skirtingg pa-
tirti turiniais bendraamziais jgyja ypatinga
reik§mg globotiniy adaptyvaus elgesio ugdymo(si)
procese.

Mokslings literatiiros ir nagrin€¢jama tema
atlikty moksliniy tyrimy rezultaty analizé
atskleidé buitinybe ugdyti globos namy auklétiniy
gebéjima pasirinkti situacijoms adekvaty elgesi,
stiprinti ju pasitikéjimg savimi ir kitais. Kita
vertus, keiciant globos namy auklétiniy pozitrio i
save, savo elgesi bei santykius su bendraamziais
aspektus, galima tikétis geresnio auklétiniy
psichologinio-socialinio ~ funkcionavimo  bei
prisitaikymo. Todél biity tikslinga placiau
analizuoti globos namy auklétiniy saves, savo
elgesio bei santykiy su bendraamziais vertinimo
ypatumus, ju reik§me ir korekcijos galimybes.

Tyrimo rezultatai

Eksperimentinés ir kontrolinés grupiy
paaugliu i§ globos namy savo elgesio ir santykiy
su bendraamziais vertinimo tendencijoms jvertinti
kaita buvo apskaicCiuota remiantis modifikuota
metodika ,,Vaiky saves suvokimo profilis* (Self —
perception profile for children, Susan Harter,
Ph.D., 1985, zr. Dvarionas, 1999) atlikto
anketavimo duomenimis.

Eksperimento pradzios tyrimo rezultatai
rodo, kad kontrolinés ir eksperimentinés grupiy
paaugliy savo elgesio ir santykiy su bendraamziais
vertinimas nesiskyré (zr. 1 lentelg). Nustatyta, kad
susidraugavimo (p = 0,348), bendros veiklos su
bendraamziais (p =0,209) bei draugy turéjimo
(p =0,268) vertinimai tik nezymiai skyrési. Taip
pat kontrolinés ir eksperimentinés grupiy paaugliy
noro buti  kitokiam  (p=0,409), sékmés
(p=0,123) ir laimingumo (p = 0,496) vertinimai
pries eksperimentg buvo panasis. Be to, nustatyta,
kad abieju grupiy paaugliy savo elgesio
(p =0,232), elgesio kaip patinkancio (p =0,556),
deramo (p=0,179) ir tinkamo, lyginant su
bendraamziy elgesiu (p = 0,052), vertinimai pries§
eksperimentg nesiskyré. Remiantis tyrimo, atlikto
prie§ ugdomaji eksperimenta, rezultatais, galima
teigti, kad abiejy grupiy ugdytiniy savo elgesio ir
santykiy su bendraamziais vertinimai tik nezymiai
skyrési, o tai leidzia manyti, kad grupés pries
eksperimentag pagal aptartus rodiklius buvo
analogiskos.

1 lentelé

Eksperimentinés ir kontrolinés grupiy globos namuose gyvenanc¢iy paaugliy savo elgesio ir santykiy su
bendraamziais vertinimy pasiskirstymas pirmo ir antro tyrimy metu (skai¢iais ir procentais)

Tyrimo Grupé Labai geras Pakankamas Patenkinamas Neigiamas
laikas P¢ TN % N % N % N % 7 p
Pirmas | EG 6 | 171 16 | 45,7 8 229 | 5 | 143
Elocsio vertinimas |_¥1imas | KG 3 75 21 525 14 35 2 5 4,283 110,232
gesto ve S [ Antras | EG 6 | 17.1 22 62.9 7 20 - - 1596 | 0.001
tyrimas | KG 4 10 10 25 24 60 2 5 ’ ’
- Pirmas | EG | 10 | 286 10 | 286 13 371 | 2 57
. i‘?‘;“:;aaf‘izl‘('t*ik tyrimas | KG | 8 | 20 21 | 525 6 5 | 5 | 125 | ¥7 | 020
pas “nf)rs liaretu A T Antras | EG | 11 | 314 21 60 3 8.6 . - 679 | 0.048
tyrimas | KG 3 75 21 525 8 20 8 20 ’ ’
Pirmas | EG 8 | 229 5 143 12 343 | 10 | 28,6
Noras bifi Kitokiam |_rimas | KG 9 | 225 12 30 11 275 | 8 20 | 2886 | 0409
u Antras | EG 1 2.9 17 48,6 5 143 [12 1343 ) eoo | o008
tyrimas | KG | 11 | 27,5 12 30 10 25 7 | 175 ’ ’
Pirmas | EG | 12 | 343 10 | 286 7 20 6 | 17,1
Sekmes ivertinimas |_¥imas | KG 7 | 17,5 18 45 12 30 3 75 | 2009 | 0132
tvertim Antras EG 11 | 314 22 62,9 2 5,7 - — 1 14504 | 0.002
tyrimas | KG 5 | 125 18 45 12 30 5 | 125 ’ ’
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1 lentelés tesinys

Pirmas EG 15 42,9 7 20 7 20 6 17,1
: : 2 2 4
Susidraugavimo tyrimas KG 14 35 14 35 9 22.5 3 7,5 3,299 | 0,348
ivertinimas Antras EG 17 48,6 17 48,6 1 2.9 — —
tyrimas KG 11 27,5 17 42,5 10 25 2 5 10,3621 0,016
Pirmas EG 6 17,1 11 31,4 14 40 4 11,4 208 0.556
Elgesio patikrinimo | tyrimas KG 5 12,5 19 47,5 13 32,5 3 7,5 i ’
ivertinimas Antras EG 8 22,9 25 71,4 2 5,7 — —
tyrimas KG 3 7,5 13 32,5 20 50 4 10 24,565 1 0,001
Pirmas EG 6 17,1 10 28,6 12 343 7 20
Laimingumo tyrimas KG 7 17,5 17 42,5 12 30 4 10 2,387 11 0,496
ivertinimas Antras EG 6 17,1 20 57,1 9 25,7 — — 9.801 0.02
tyrimas KG 5 12,5 12 30 18 45 5 12,5 ’ ’
Pirmas EG 8 22,9 11 31,4 14 40 2 5,7
Draugy turéiimas tyrimas KG 10 25 20 50 9 22,5 1 2,5 3,94 0,268
gy furd] Antras | _EG | 16 | 457 | 15 | 429 3 86 | 1 [ 29 [, o | o176
tyrimas KG 13 32,5 14 35 11 27,5 2 5 ’ ’
Pirmas EG 4 11,4 9 25,7 13 37,1 9 25,7 49 0.179
Elgesio, kaip deréty | tyrimas | KG | 4 10 14 35 19 | 475 | 3 7.5 ’ ’
elgtis, jvertinimas Agtras EG 5 14,3 20 57,1 8 22,9 2 5,7 9,692 | 0,021
tyrimas KG 4 10 11 27,5 23 57,5 2 5
.. .. Pirmas EG 4 11,4 10 28,6 14 40 7 20
E'gels“’ig:;:‘;‘l‘lmas’ tyrimas | KG | 2 5 17 | 425 | 20 | 50 | 1 [ 25 | 4| 0092
bendraamyiy elgesiu | AN | EG | 3 186 [ 23 [ 657 | 7 20 12 1 ST 11747 | 0001
tyrimas KG 4 10 8 20 25 62,5 3 7,5 ’ ’
Pastaba. EG — eksperimentiné grupé, KG — kontroliné grupé.

Tiek pirmosios, tiek pakartotinés anketi- eksperimentinés grupés ugdytiniai mokési pagal
nés apklausos metu nustatyta, kad kontrolinés adaptyvaus elgesio ugdymo(si) programa, nepaki-
grupés paaugliy savegs, savo elgsenos ir santykiy to, lyginant su pradiniais rezultatais (Zr. 2 lentelg).
su bendraamziais vertinimai per ta laika, kol

2 lentelé

Eksperimentinés ir kontrolinés grupiy globos namuose gyvenanc¢iy paaugliy savo elgesio ir santykiy su
bendraamziais vertinimy pasiskirstymas prie§ eksperimentg ir po jo (skaiiais ir procentais)

Gruné Tvrimo laik Labai geras | Pakankamas | Patenkinamas | Neigiamas
rupé yrimo laikas N % N % N % N % » P
Pries
Eloesi EG eksperimenta 6 17.1 16 45,7 8 22,9 > 14,3 6,014 | 0,111
ver t;glfisl‘r‘l’as Po cksperimento | 6 | 17,1 | 22 | 62,9 7 20 — | -
KG Pirmas tyrimas 3 7,5 21 52,5 14 35 2 5 6.678 | 0083
Antras tyrimas 4 10 10 25 24 60 2 5 ’ ’
Pries
Bendraamziy EG eksperimenta 10 28,6 10 28,6 13 37,1 2 37 12,201 | 0,007
pasiiilymas veikti Po eksperimento | 11 314 21 60 3 8,6 - —
ka nors kartu Pirmas tyrimas 8 20 21 52,5 6 15 5 12,5
KG Antras tyrimas 3 7,5 21 52,5 8 20 8 20 1,222 1 0,748
Pries
N biti EG eksperimenta 8 22,9 3 14,3 12 343 101286 15,054 | 0,002
k‘:trjlim;‘n' Po cksperimento | 1 | 29 | 17 | 486 5 143 | 12 | 343
KG Pirmas tyrimas 9 22,5 12 30 11 27,5 8 20 0314 | 0.957
Antras tyrimas 11 ] 275 12 30 10 25 7 | 175 ’ ’
Pries
Sekmé EG eksperimenta 12 34,3 10 28,6 7 20 6 17,1 13,321 | 0,004
) er"t. I‘l‘,‘;fas Po cksperimento | 11 | 314 | 22 | 629 2 57 | - | -
tvertint KG | Pirmastyrimas | 7 [ 175 [ 18 [ 45 12 30 3 1751 o833 | ogal
Antras tyrimas 5 12,5 18 45 12 30 5 12,5 ’ ’
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2 lentelés tegsinys

Pries
Susid . EG eksperimenta 15 42,9 7 20 7 20 6 17.1 14,792 | 0,002
ust ifi'l‘lf;“m" Po eksperimento | 17 | 48,6 | 17 | 486 1 20 | — |
tve s KG | Pirmastyrimas | 14 [ 35 [ 14 [ 35 9 225 [ 3 175 [ 1903 | 0825
Antras tyrimas 11 27,5 17 42,5 10 25 2 5 ’ ’
Pries
Elgesio EG cksperimenta 6 171 1 314 14 40 4 114 18,73 | 0,001
patikrinimo Po eksperimento 8 22,9 25 71,4 2 5,7 — -
jvertinimas Pirmas tyrimas 5 12,5 19 47,5 13 32,5 3 7,5
KG Antras tyrimas 3 7,5 13 32,5 20 50 4 10 3,253 | 0,354
Pries
Laimi EG eksperimenta 6 17.1 10 28,6 12 343 7 20 10,762 | 0,013
3;';;:‘;%:::50 Po cksperimento | 6 | 17,1 | 20 | 57,1 9 257 | - | -
! KG Pirmas tyrimas 7 17,5 17 42,5 12 30 4 10 2507 | 0.474
Antras tyrimas 5 12,5 12 30 18 45 5 12,5 ’ ’
Pries
b EG eksperimenta 8 22,9 1 314 14 40 2 37 10,733 | 0,013
tur‘;;‘ngl‘;s Po cksperimento | 16 | 457 | 15 | 42,9 3 3,6 1 | 29
1 KG |_Pirmas tyrimas | 10 [ 25 | 20 | 50 9 225 [ 1 [25 003 | 0576
Antras tyrimas 13 32,5 14 35 11 27,5 2 5 ’ ’
Pries
Elgesio, kaip EG eksperimenta 4 1,4 ? 25,7 13 37,1 0 25,7 9,929 | 0,019
deréty elgtis, Po eksperimento 5 14,3 20 57,1 8 229 2 5,7
ivertinimas KG Pirmas tyrimas 4 10 14 35 19 47,5 3 7,5 0.941 0.816
Antras tyrimas 4 10 11 27,5 23 57,5 2 5 ’ ’
Elgesio Pries
ivertinimas, EG eksperimenta 4 1.4 10 28,6 14 40 7 20 10,375 | 0,016
lyginant su Po eksperimento 3 8,6 23 65,7 7 20 2 5,7
bendraamziy Pirmas tyrimas 2 5 17 42,5 20 50 1 2,5
elgesiu KG Antras tyrimas 4 10 8 20 25 62,5 7,5 3462 | 0,141

Pastaba: EG — eksperimentiné grupé, KG — kontrolin¢ grupé.

Tyrimu nustatyta, kad po wugdomojo
eksperimento eksperimentinés grupés paaugliy
savo elgesio ir santykiy su bendraamziais
vertinimas reikSmingai pakito (zr. 2 lentelg). Po
eksperimento padaugéjo ugdytiniy, savo elgesi
vertinanéiy kaip patinkantj (p < 0,001): 22,9 proc.
paaugliy savo elgesi ivertino teiginiu ,,visada yra
patenkinti® ir 71,4 proc. ,,dazniausiai patenkinti®,
nors prieS ecksperimenta tokiy globos namy
auklétiniy buvo tik 48,5 proc., o daugiau nei pusé
(51,4 proc.) paaugliu savo elgesi vertino
teiginiais: ,.tik kartais patinka® arba ,,nepatinka“.
Apklausos  duomenys  parodé¢, kad po
eksperimento padauggjo paaugliy, savo elgesi
visada (14,3 proc.) arba dazniausiai (57,1 proc.)
vertinan¢iy kaip derama, plg. vertinima pries
eksperimenta: atitinkamai 11,4 proc. ir 25,7 proc.
(p=0,019). Tuo tarpu pries eksperimenta 37,1
proc. ugdytiniy jvertino savo elgesi kaip kartais
nederamg ir 25,7 proc. globos namy auklétiniy
sutiko su teiginiu, kad jie dazniausiai elgiasi ne
taip, kaip reikéty elgtis. Be to, po eksperimento
padaugéjo ugdytiniy, kurie, lygindami bendraam-
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ziy ir savo elgesi, ivertino ji kaip visada arba
dazniausiai teisinga (pries eksperimentg 40 proc.,
po eksperimento — 74,3 proc.; p = 0,016).
Apklausos duomenys po eksperimento
parodé, kad teigiama linkme pasikeiteé globos
namy auklétiniy siekio ka nors veikti kartu su
bendraamziais  vertinimas  (p=0,007). Po
eksperimento padaugéjo paaugliy, kurie save
tvertino kaip sitlan¢ius kitiems ka nors veikti
kartu su jais (31,4 proc.), ir paaugliy, kuriems
bendraamziai sitlé kartu imtis veiklos (60 proc.).
Prie§ eksperimentg tokiy vertinimy biita kur kas
maziau: po 28,6 proc. Be to, po eksperimento né
vienas globos namy auklétinis nepazyméjo
teiginio, kad bendraamziai niekada jam nepasiiilo
kartu su juo ka nors veikti. Po eksperimento,
palyginus procentini duomenu pasiskirstyma
draugy  tur¢jimo  aspektu su  pradiniais
duomenimis, matyti, kad zZymiai padaugéjo (nuo
22,9 iki 45,7 proc.) globos namy auklétiniy,
teigianciy, kad turi labai daug draugy, o turinciy
tik kelis draugus skaicius sumazéjo nuo 40 iki 8,6
proc. (p =0,013). Tyrimo rezultatai rodo, kad po
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eksperimento sumazgjo (nuo 20 iki 2,9 proc.)
paaugliy, kurie save apibudino kaip retai
susidraugaujancius. Tuo tarpu pradinio tyrimo
metu net 17,1 proc. save jvertino kaip sunkiai
susidraugaujancius; §io teiginio po eksperimento
nepazyméjo né vienas globos namuy auklétinis
(p =0,002).

Lyginant eksperimentinés grupés paaugliy
saves, kaip norinCio pasikeisti ir buti kitokiam,
vertinimo pokycius, nustatyta: prie§ eksperimentg
buta daugiau (22,9 proc.) paaugliy, save iverti-
nusiy kaip norincius pasikeisti, po eksperimento
taip save vertinan¢iy skaicius sumazéjo (2,9
proc.). Tuo tarpu po eksperimento padaugéjo
globotiniy, kurie save jvertino kaip Siek tiek
norin¢ius buti kitokius negu yra dabar (48,6
proc.), lyginant su ikieksperimentiniais vertini-
mais (14,3 proc.), (p =0,002). Nustatyta, kad po
ugdomojo eksperimento padaugéjo (nuo 62,9 iki
94,3 proc.) paaugliy, kurie save ivertino, kad
jiems puikiai arba vidutiniskai sekasi (p = 0,004),
o 17,1 proc. ugdytiniy save jvertino kaip labai
laimingus arba, galima sakyti, laimingus (57,1
proc.), nors apklausos duomenys prie§ eksperi-
mentg rodo, kad tik 45,7 proc. tiriamyjy taip save
vertino (p = 0,013).

Nors po  eksperimento  padauggjo
paaugliy, savo elgesi vertinan¢iy kaip gera,
pavyzdinga (17,1 proc.) ir patenkinama (62,9
proc.), plg.: prie§ ugdomaji eksperimenty 14,3
proc. globos namy auklétiniy savo elgesi ivertino
kaip nepatenkinama ir 22,9 proc. — kaip galintj
buti geresni, taciau elgesio Siuo aspektu vertinimo
poky¢iai eksperimento metu nezymds (p = 0,111).

Analizuojant, kaip skiriasi eksperimen-
tinés ir kontrolinés grupiy globos namy auklétiniy
savo elgesio ir santykiy su bendraamziais
vertinimas po eksperimento, matyti (zr. 1 lentele),
kad nemazai eksperimentinés grupés paaugliy
savo elgesi jvertino kaip gera, pavyzdinga (17,1
proc.) arba patenkinama (62,9 proc.), o
kontrolinés grupés net 65 proc. paaugliy antrojo
tyrimo metu savo elgesi jvertino kaip galintj biiti
geresni ar nepatenkinama (p < 0,001). Be to,
eksperimentinés grupés paaugliai antrojo tyrimo
metu savo elgesi jvertino kaip visada patinkantj
(22,9 proc.) arba dazniausiai patinkantj (71,4
proc.). Tuo tarpu kontrolinés grupés paaugliai
antrojo tyrimo metu savo elgesi ivertino tik kaip
kartais patinkantj (50 proc.) arba nepatinkantj (10
proc.), (p < 0,001). Tyrimo rezultatai rodo, kad
14,3 proc. eksperimentinés grupés paaugliy savo
elgesi ivertino kaip deramg ir 57,1 proc. — save
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ivertino, jog dazniausiai elgiasi taip, kaip ir deréty
elgtis. Tuo tarpu tik 37,5 proc. kontrolinés grupés
paaugliy  save  jvertino  kaip  deramai
besielgiancius, ir net 62,5 proc. pazyméjo, jog
linke kartais arba dazniausiai elgtis ne taip, kaip
reikéty elgtis (p=0,021). Be to, 8,6 proc.
eksperimentinés grupés paaugliy savo elgesi,
lygindami su bendraamziy elgesiu, antrojo tyrimo
metu jvertino kaip visada teisinga, 65,7 proc. —
kaip dazniausiai teisinga, o antrojo tyrimo metu
Siems teiginiams pritaré tik 30 proc. kontrolinés
grupés paaugliy (p < 0,001).

Antruoju tyrimu nustatyta, kad 97,2 proc.
eksperimentinés grupés globos namuose gyvenan-
¢iy paaugliy save jvertino, jog jiems susidraugauti
sekasi lengvai (48,6 proc.) arba ne visada lengvai
(48,6 proc.). Tuo tarpu 30 proc. kontrolinés
grupés paaugliy save ivertino kaip retai arba
sunkiai susidraugaujancius (p = 0,016). Apklausos
duomenys po eksperimento rodo, kad eksperimen-
tinéje grupéje 31,4 proc. paaugliy save ivertino
kaip pacius, pasitilan¢ius bendraamziams veikti ka
nors kartu su jais, ir 60 proc. paaugliy sutiko su
teiginiu, kad jiems visada bendraamziai sitlo
kartu imtis veiklos. Tuo tarpu 40 proc. kontrolinés
grupés paaugliy antrojo tyrimo metu pazymeéjo
teiginius, jog bendraamziai ne visada arba niekada
nepasiilo kartu su jais kq nors veikti (p = 0,023).

Poceksperimentiniu tyrimu nustatyta, kad
31,4 proc. eksperimentinés grupés paaugliy sutiko
su teiginiu, kad jiems puikiai sekasi, ir 62,9 proc.
pritaré teiginiui, kad jiems vidutiniskai sekasi,
plg.: antrojo tyrimo metu Siems teiginiams
atitinkamai pritaré 12,5 ir 45 proc. kontrolings
grupés paaugliy (p =0,002). Kaip rodo tyrimo
rezultatai, 17,1 proc. eksperimentinés grupés
globos namy auklétiniy save ivertino kaip labai
laimingus ir 57,1 proc. — galima sakyti, kad
laimingus. Tuo tarpu net 45 proc. kontrolinés
grupés paaugliy antrojo tyrimo metu save jvertino
kaip nelabai laimingus, o 12,5 proc. — kaip
nelaimingus (p = 0,02). Apklausos duomenys po
eksperimento parodé, kad 27,5 proc. kontrolinés
grupes globos namuose gyvenanciy paaugliy save
jvertino kaip norincius buti kitokius negu yra
dabar; Siam teiginiui antrojo tyrimo metu pritaré
tik 2,9 proc. eksperimentinés grupés paaugliy
(p =0,008).

Antruoju tyrimu iSaiskinta, kad eksperi-
mentinés ir kontrolinés grupiy rezultatai turimy
draugy vertinimuose nesiskyre (p = 0,176).
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ISvados

1.  Teoriné mokslinés literatiros analizé ats-
kleidé, kad asmens sékmingai adaptacijai
svarbu pozityvus jo pozilris ] save,
pasitikéjimas savimi, taip pat jgidziai ir
gebéjimai, padedantys asmeniui orientuotis
savyje, kurti ir palaikyti konstruktyvius
socialinius rysius.

2. Pirmosios apklausos metu kontrolinés ir
eksperimentinés grupiy globos namy auklé-
tiniy susidraugavimo, uzsiémimo bendra
veikla, draugu turéjimo, taip pat savo elge-
sio, kaip patinkancio, deramo ir tinkamo,
lyginant su bendraamziy elgesiu, vertinimai
tik nezymiai skyrési. Taip pat prie§ ekspe-
rimenta kontrolinés ir eksperimentinés
grupiy paaugliy noro biti kitokiems,
s¢kmés ir laimingumo vertinimai buvo

panasus.
3. Tyrimu iSaiskinta, kad kontrolinés grupés
paaugliy savo elgesio ir santykiy su

bendraamziais vertinimai antrojo tyrimo

metu, palyginti su pirmosios apklausos

duomenimis, nepasikeite.

4.  Eksperimentingje grupéje nustatyti globos
namuose gyvenanciy paaugliy savo elgesio
ir santykiy su bendraamziais vertinimo
poky¢iai ugdant ju adaptyvu elgesi:

° po eksperimento padaugéjo globo-
tiniy, kurie émé dazniau savo elgesi
vertinti kaip derama ir tinkama, o
lyginant savo elgesi su bendraamziy,
dazniau kaip teisinga, palyginti su
ikieksperimentiniais vertinimais;

° po eksperimento padaugéjo eksperi-
mentinés grupés ugdytiniy, kurie émé
save vertinti kaip daZniau gebancius
susidraugauti, uzmegzti naujas pazin-
tis ir iSlaikyti s€kmingus santykius su
bendraamziais, ir sumazéjo globoti-
niy, kurie save jvertino kaip retai
susidraugaujancius;

° po eksperimento padaugéjo globo-
tiniy, kurie save jvertino kaip labai
laimingus arba, galima sakyti, laimin-
gus, palyginti su prie§ eksperimenta
gautais apklausos duomenimis.

5. Antrojo tyrimo metu nustatyta, kad eksperi-
mentinés grupés globos namy auklétiniy
saves, savo elgsenos ir santykiy su bendra-
amziais vertinimas aukstesnis, lyginant su
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kontrolinés grupés pakartotinés apklausos
duomenimis.

Diskusija

Analizuojant  nagrinéjamg  problema,
mokslinés literatiiros analizé atskleide¢, kad globos
namy auklétiniai neretai susiduria su sunkumais
palaikydami  tarpasmeninius  santykius  su
bendraamziais, ne visuomet geba konstruktyviai
elgtis socialinése situacijose. Visa tai apsunkina
globotiniy  sékmingos  adaptacijos  procesa.
Minétos aplinkybés paskatino mus atlikti globos
namuose gyvenanciy paaugliy adaptyvaus elgesio
ugdymo(si) tyrima. Siuo tyrimu siekta atskleisti,
kaip kinta globos namy auklétiniy savo elgesio ir
santykiy su bendraamziais vertinimas ugdant ju
adaptyvy elgesi.

Planuojant ~ ugdomaji  eksperimenta,
vedant uzsiémimus, parenkant ugdymo metodus,
priemones bei budus, buvo apzvelgti panasaus
pobiidzio eksperimentiniai tyrimai, kuriuose
aptartos socialiniy igtdziy ugdymo pedagoginés
prielaidos (Barkauskaité, 2007; Raudelitinaité,
2007; VysSniauskyté Rimkiené, 2008), socialinés
kompetencijos ugdymo galimybés (Vys$niauskyté
Rimkiené, 2007). Tyrimo rezultatai buvo lyginami
su kity tyréjy darbais.

Aptariant paaugliy savo elgesio ir
santykiy su bendraamziais vertinimo poky¢ius,
apklausos duomenys parodé, kad pokyciai
akivaizdis tik eksperimentinéje globos namy
auklétiniy grupéje. Barkauskaités (2007) tyrimo
rezultatai atskleidé panaSias tendencijas: eksperi-
mento metu keitési paaugliy noras ir geb¢jimas
bendrauti su bendraamziais, sustipréjo draugisku-
mas. Be to, igyvendinus taikyta ugdymo programa
padidéjo ugdytiniy noras ir gebéjimas bendrauti su
kitais zmonémis, sustipréjo pasitikéjimas jais ir
savimi, pagarba, nuoSirdumas. Ugdytiniai tapo
tolerantiSkesni bei ripestingesni, émé dazniau
pasirinkti adekvaty situacijoms elgesi ir tinkamas
bendravimo priemones (Barkauskaité, 2007).
Pasak mokslininkés, naudojant paaugliy interesus
ir poreikius atitinkanc¢ias pedagoginio poveikio
priemones, galima daryti pozityvig itaka ju elgesio
kaitai, sudarant salygas ju pasitikéjimui savimi ir
kitais stiprinti. J. Vysniauskytés Rimkienés (2008)
atlikta tirlamyjy statuso pokycio individuali
analizé¢ taip pat atskleidé programos poveikio
pozityvias statuso kaitos tendencijas: po socialiniy
pratybu sumazéjo izoliuotyjy ir atstumtyjy
paaugliu skaicius. Bitina akcentuoti, kad miisy
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tyrimo rezultaty lyginamaja analiz¢ apsunkino tai,
kad pastarieji tyrimai (Barkauskaité, 2007;
Vysniauskyté Rimkiené, 2007, 2008) atlikti
paaugliy, neisSskiriant ju pagal socialing padéti,
grupése. Vis délto tiek musy tyrimo, tieck minéty
mokslininky i§vadomis buvo nustatyti reikSmingi
poky¢iai.

Siuo straipsniu parodyta, kad, projek-
tuojant sékminga globos namy auklétiniy
adaptacija, butina ivairiapusiskai tyrinéti, ieSkoti
btdy ir priemoniy, kaip padéti spresti problemas,
sudaryti  priclaidas asmenybés  socialiniam
funkcionavimui, jos visapusiSkam tobul&jimui.
Atlikus pedagoginés ir psichologinés literattiros
analizg, matyti, kad paaugliy elgesio ugdymas ir
vertybiy formavimas — tai kompleksinis ir
ilgalaikis procesas, i kuri, be paties ugdytinio, turi
buti jtraukti visi jo aplinkoje esantys asmenys,
padedantys jvaldyti tam tikrus igtidzius (Butkiené,
Kepalaite, 1996). Remiantis Siuo faktu, jvertinus
aplinkiniy asmeny teigiamg itaka globos namy
auklétiniy gebéjimams ir jgidziams, lengvinan-
tiems adaptacijos procesa, igyti, ateityje siiloma
Sias socialines sistemas aktyviau itraukti i glo-
botiniy adaptyvaus elgesio ugdymo(si) procesa.
Pavyzdziui, ijtraukus i $i procesa globotiniy
auklétojus ar mokytojus bei palaikant glaudzius
bendradarbiavimo rySius su jais, tai padéty gauti
daugiau informacijos apie globotiniy turimus
igidzius, gebéjimus, objektyviau jvardyti jiems
kylanc¢ius sunkumus, taip pat gauti griztamaji rysi
apie uzsiémimy veiksminguma, globotiniy igyty
1glidziy itvirtinimg jvairiose gyvenimo situacijose.
Visa tai, manytume, gali lemti globos namuose
gyvenanciy vaiky ir paaugliy adaptyvaus elgesio
stipréjima. Kita vertus, prie§ igyvendinant adap-
tyvaus elgesio ugdyma(si), tikslinga biity nuo-
dugniai jvertinti realia situacija ir atskleisti, kuriy
igidziy globos namuose gyvenantys konkretlis
paaugliai stokoja. Taip pat biitina atsizvelgti {
kiekvieno ugdytinio amziaus ypatumus, jo
asmening patirti, turimas zinias ir esamus
igiidzius, jo individualius interesus, gebéjimus,
asmeninius poreikius. Vykdant adaptyvaus elgesio
ugdymo(si) procesa, rekomenduojama nuolat
stebéti ugdytiniy elgesio raidg ir vertinti taikomy
priemoniy bei metody efektyvuma, skatinti pacius
ugdytinius ivardyti savyje vykstancius pokycius.
Visa tai leisty gauti griztamaji ryS$i apie
vykstancius pokyc¢ius ugdymo(si) procese.
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The article analyses the problems of using adaptive behaviour with children living in

residential care institutions, as an important condition determining a person‘s positive psychological
and social adaptation. Data from the experimental and control groups of teenagers living in
residential care institutions is provided. It was ascertained that during the first stage of the research
(before the experiment) both groups were similar. In the control group the research data results
showed that during the time when the pupils of the experimental group were learning according to
the adaptive behaviour educational programme, behaviour did not change significantly, in
comparison with the primary data. When discussing changes in how teenagers from the experimental
group value themselves, their behaviour and their relationship with their peers, one can see that after
the experiment, the interview data has changed. A comparative analysis of the second stage of the
research data in the experimental and control group showed significant changes between those two

groups.

Keywords: adaptive behaviour education, self-evaluation, evaluation of their own behaviour
and relationship with peers, changes in self-evaluation.

Introduction

During the last few decades important
changes in social and political values and in
legislation have been taking place in Lithuania.
Within this context attitudes are changing towards
children who don’t have care from their
parents.(in a broad sense those under 18 years
old), their social status and education. With the
formation of democratic ideas, more and more
attention is paid to children who live in residential
care, their integration in society, their inclusion in
community and their participation in social life.
Using the paradigm of social integration that
emphasises participation in social life, the
inclusion of children into the community are
being stressed as of high importance (Barkaus-
kaité, Kvieskiené, 1999). The existing model of
children living in residential care (RC), focuses on
social integration into society and is linked to the
social and behavioural aspects of education
through trying to improve their interaction with
their social environment and through encouraging
the development of social links. During the last
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decades a lot of attention has been paid to the
implementation of programmes (e. g., 2005-2008
Programme)', which aim — to create appropriate
conditions of social integration for children who
don’t have care from their parents and to support
them to learn the skills of independent living.
Moreover, the intensive development of work
experience with children in the RC institutions is
noticeable: complex means are used to solve
existing problems, more attention is paid to
preventive and educational work with the aim to
develop children and teenager‘s living in RC
institutions social and psychological competence
in communication, ability to resist negative
influences from peers and social environment etc.
The changes that have just been discussed only
partially alleviate adaptation difficulties ex-

U Dél naslaiciy ir tévy globos netekusiy vaiky rémimo ir
integravimo | visuomene 2005-2008 mety programos
patvirtinimo“, Valstybés Zinios, 2004, Nr. 152-5546 /
Governmental decree: 2005-2008 Programme’ on support
and integration of orphans or children who lost parental
care, confirmed by the Government in 2004, Valstybés Zinios,
2004, No. 152-5546.
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perienced by the children living in the RC
institutions. Despite the discussed positive chan-
ges, according to a majority of scientists (Merkys,
Ruskus, Juodraitis, 2002; Juodraitis, 2004; Cepu—
kiené, Pakrosnis, 2008), there‘s no significant
change in the contents and philosophy of the
activities of RC homes. The research on the RC
home activity (Braslauskiené, 2000; Cepukiené,
Pakrosnis, 2008) showed that it is difficult to en-
sure the child‘s welfare and development in these
institutions. It is acknowledged that in these insti-
tutions there are poor conditions for children to
acquire social skills, develop social links beyond
the boundaries of RC homes and socially function
in their social life. The support provided is insuf-
ficient and discontinuous, and not enough atten-
tion is paid to develop skills which allow succes-
sful psychological and social adaptation. There-
fore existing problems do not lose their urgency.
In society more attention was being paid
to the problem of the adaptation of children living
in RC. As a consequence the social and be-
havioural aspects of education for these children
became urgent, prompting professionals to look
for ways of providing purposeful and continuous
socio-educational support, provide environmental
conditions under which children could develop
social relations and successfully interact with the
social environment. During the last decade the
number of scientific research programmes analy-
sing the effect that educational programmes have
on the psychosocial development of these pupils,
have become more abundant. Many Lithuanian
scientists investigate the processes of how to
support children’s and teenagers’ behaviour (Dva-
rionas, 1999; Kairiené, 2002; Braslauskiené,
Jonutyté, 2005). The results of the research by
Barkauskaité¢ (2007), VySniauskyté, Rimkiené
(2007, 2008) show that there is a positive change
in certain skills occurring due to the purposeful
impact that was applied, and confirm that there is
efficiency and effectiveness in the educational
programmes. However, it has to be admitted that
the main attention is being paid to the education
of skills and abilities, determining the positive
adaptation, of the children or teenagers with
learning disabilities or of those who have been
rejected by their peers and who are isolated. In the
meantime, the programmes of adaptive behaviour
education of children living in RC homes has not
been much analysed, and there is a lack of
research that would aim to reveal the ways of
reducing adaptation difficulties. Based on the

21

empirical data of the research, that show the
effectiveness of educational programmes, we
suppose that it is purposeful to analyse how to
apply adaptive behaviour education to children
living in RC homes, with the aim of achieving
their successful adaptation.

When analysing the process and difficul-
ties of a person‘s adaptation, exceptional attention
is given to the teenage years. Many scientists
acknowledge that adaptation difficulties usually
manifest themselves in the teens due to the sudden
breaking points in psychological development,
which determine behavioural instability (Juod-
raitis, 2002; Barkauskaite, Miseikyte, 2006).

Therefore, according to scientists, when
discussing the strongly manifested non-adaptive
behaviour of a teenager, it is purposeful to take
into account the young persons age, the thinking,
the behaviour etc. specificities, which may cause
behavioural transformations. The research has
ascertained that when working with these children
and preventative measures haven‘t been taken in
time the difficulties remain when they grow up
(Kovacevi¢, 1981, see Juodraitis, 2002). Accord-
ing to other researchers (Lelitigiene, 2003), a
person who acquired certain skills and learned to
solve his/her own problems in the teens, will deal
with changes easier and be able to adapt to
circumstances when he/she is an adult skills,
acquired when using this educational impact can
be transferred to other areas of life and have
positive effects on the process of further adapta-
tion. Therefore more elaborate scientific research
is needed and encouraged that would analyse
adaptation difficulties that children living in RC
homes face, not only in the psycho-social aspect
but also using a means of pedagogical impact, and
would solve them productively at a practical level.
After assessing the existing facts a problem
question arises: what changes occur in the
children living in RC homecare after educating
them in their adaptive behaviour, their evaluation
of themselves, their own behaviour and
relationships with their peers?

The aim of the research was to reveal
changes in teenagers’ living in RC homes through
an evaluation of their own behaviour and
relationships with their peers when educating their
adaptive behaviour.

The research tasks have been set:

1.  To define the theoretical pre-conditions of
the adaptive behaviour education of
teenagers living in residential care homes.
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2. To identify the specificities of how teena-
gers, in both the control and experimental
groups evaluate their own behaviour and
relationships with their peers before the
educational experiment.

3. To ascertain the change in how the control
group of teenagers living in the RC homes
evaluate their own behaviour and their
relationships with their peers during the first
and second interviews.

4.  To ascertain, how, during the experiment
whilst educating the adaptive behaviour of
the experimental group of teenagers living
in RC homes, the evaluation of their own
behaviour and the relationships with their
peers has changed.

5. To ascertain the difference between
teenagers from the control and experimental
groups in the evaluations of their own
behaviour and the relationships with their
peers after the experiment.

Research methods:

° Theoretical analysis of the scientific
literature on the theme in question.
° Diagnostic, i. e. interview, used during the

educational experiment, which helped to
reveal specificities of how children living in
RC homes evaluate their own behaviour and
relationships with their peers and the
changes in that evaluation while educating
their adaptive behaviour. The teenagers*
evaluation of their own behaviour and
relationship with their peers was ascertained
using modified Denver University method
(USA) — (Self — perception profile for
children, Susan Harter, Ph.D., 1985, accor-
ding to Dvarionas, 1999), based on which
the questionnaire has been developed. Each
of ten statements was assessed according to
the level of the answer: 1 — negative, 2 —
satisfactory, 3 — sufficient, 4 — very good.

° Educational experiment which defines and
checks the preconditions of the change in
how teenagers living in residential care
homes evaluate their own behaviour and
relationships with their peers. The research
captures how, during the experiment,
teenagers living in RC homes evaluation of
their own behaviour and relationships with
their peers changed, when educating their
adaptive behaviour. In order to reveal the
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trends of how the children’s evaluation of
their own behaviour and relationships with
their peers change, a comparative analysis
of the first (before the educational experi-
ment) and second stages of the research (in
experimental group, after the educational
programme, in the control group — without
applying the educational programme) data
was carried out.

Organization of educational experiment
and the sample of the children in care. For the
educational experiment, comparative groups of
two types (experiment and control) similar to each
other (in the aspects of age, sex, living conditions
and evaluation of attitude to themselves and
relationships with their peers). This increases the
probability of the similarity between the groups
(Kardelis, 2002). The experimental group was
formed from children (girls) from Vilnius special
children’s residential care home (N=13) and
children from Svencionéliai children’s residential
care home (N =22). For two months, two hours
each week, children in the experiment group
received educational sessions according to the
adaptive behaviour educational programme (Sa-
masonok, Gudonis, 2008). The control group con-
sisted of children from Alytus state children’s
residential care home (N =40). The initial re-
search in the experimental group was carried out
before the experiment, and after the experiment,
and the second diagnostic research was carried out
in this group. The initial research was also carried
out in the control group. Two months after the ini-
tial interviews, the research was carried out again
in the same group of interviewees. This group did
not receive educational sessions. When carrying
out the initial and the final research in the expe-
rimental and control groups, the same research
methods were used (written questionnaire and the
same diagnostic research instrument).

According to Justickis, Navikas (1995),
when communicating with a teenager, it is
important to assess the individuality of his/her
features, to know and use those psycho-physiolo-
gical and mental specifics that would encourage
effective communication. Based on this fact, when
carrying out the educational experiment, the scope
of task analysis was chosen according to the
children’s ages, their individual needs, interests,
knowledge and skills.

When carrying out the educational
experiment, the principles of clarity, voluntarism,
anonymity, confidentiality and good will were
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taken into account. The location, time, duration,
and when the interview and sessions would take
place was agreed with the heads of the RC homes
and the children.

The adaptive behaviour educational
programme. To educate the adaptive behaviour of
teenagers living in the RC homes, the adaptive
behaviour educational programme was chosen,
developed and approbated (Samasonok, Gudonis,
2008). The adaptive behaviour educational
programme was focused on improving the
teenagers’ communication and cooperation skills,
on encouraging the teenagers to communicate not
only with like-minded people, but also with
people having a different outlook and approach.
The tasks aimed to strengthen teenagers’ self
confidence and to form the self-perception as
someone useful and valuable were also included.
Attention was paid to develop an adequate attitude
towards oneself and others, and to name and
strengthen positive characteristics. Moreover, the
adaptive behaviour educational programme was
based on educating effective self-affirming
behaviour, distinguishing these aspects: children
were encouraged to analyse their behaviour as
well as the behaviour of others; self-affirming
behaviour was formed, teaching them to chose
behaviour adequate for the situation, coordinate
their interests with the interests of other people in
conflict situations, to analyse the latter looking for
possible solutions and to make decisions with
responsibility. It is thought that those aspects are
inter-related and equally important to the
teenagers’ living in RC homes social development
and successful adaptation. They should allow the
achievement of predictable positive changes in the
way the teenagers evaluate themselves, their own
behaviour and their relationships with their peers.
Furthermore, the position was used that inter-
vention of this character not only improves the
quality of the children‘s inter-personal relation-
ships with their peers and has a positive effect on
the change in behaviour, but also gives them
opportunities to use the abilities and skills acquir-
ed during the sessions in different life situations.

Methods of statistical analysis. Data
collected during the research was processed using
y? test. Statistical analysis of the data was carried
out using 10.0 version of SSPS (Statistic Package
for Social Sciences) programme.
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Theoretical basis of the research

Many of scientists (Coie, Dodge,
Kupersmidt, 1990; Valickas, 1997) acknowledge
that the success of adaptation and constructive
interaction within the social environment and
processes within it are determined by a person‘s
ability to behave in an adaptive way. Therefore it
is reasonable to distinguish most important com-
ponents of the subject in question. In scientific
literature most often attention is paid to the aspect
of successful interaction with other people.
Scientists analysing the importance of maintaining
social relations with other people to a person‘s
adaptation, emphasise the ability to create and
maintain harmonious, cooperative relationships
within the social environment and its represen-
tatives using different social means (Zelvys, 1995;
Butkien¢, Kepalaité, 1996; Juodraitis, 1999, 2003,
2004). According to Justickis, Navikas (1995),
communication is one of the important aspects
reflecting a person‘s ability to get along with
others, their ability to create a positive inter-
communication atmosphere that determines
constructive interaction and well being between
people. According to Barkauskaite (2001),
through communication (creating, maintaining
and finishing of the contacts) inter-relationships
are created, which are the basis of the inception
and strength of interaction. Scientists (Asher,
Coie, 1990; Hubard, Coie, 1994; Raudelitinaité,
2007) emphasise that when a person is able to
create and maintain positive interpersonal rela-
tionship, he / she adapts more successfully. Ac-
cording to Barkauskaité (1993, 2001), friendship
with peers, the need to maintain interpersonal
relationships with them and belonging to a peer
group becomes especially important during the
teenage years. In the opinion of many researcher’s
a teenager‘s activity in group life has enormous
relevance to social development: in maintaining
friendly relationships with peers one learns how to
solve social problems and conflict situations,
express contradiction and discontent, create con-
tacts and maintain them (Krasnor, Rubin, 1983,
see Shonk, Cicchetti, 2001), social experience is
increased, the growth of social competence is
encouraged, opportunities are given to acquire
social skills, a feeling of security in new situations
is ensured (Dodge, Feldman, 1990), positive
characteristics are developed and negative ones
are prevented (Barkauskaité, 1993, 1999). A
teenager, who feels part of a group, and receives
emotional support from the group members, feels
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important, needed and useful. Depending on how
a teenager will satisfy his / her need for communi-
cation with the peers, the further development of
his/her personality will depend, as well as future
goals, attitudes and values (Liimets, 1969, see
Barkauskaité, 2001). Furthermore, some research
had been carried out showing that close
friendships with peers can compensate for a lack
of attachment relations with parents (Dont and et
al, see Durkin, 1995), that's why it is very
important for children and teenagers, who had
experienced a lack of emotional relationship with
parents, to belong to a group and be a member
(Valickas, 1997). According to Barkauskaité
(1999), rejected children and teenagers cannot
satisfy the need for communication, security, and
recognition, and this can negatively influence
their psycho-social development. Due to
dysfunctional relationships with peers, the process
of social adaptation and social participation,
becomes more problematic for the rejected, as
does the acceptance of socially desirable and
adaptive behaviour forms, and the development of
close relations with other people become
complicated (Valickas, 1997). When a child or a
teenager is rejected from the peer group at the
psychological level, the following feelings are
seen: self-depreciation, identity crisis, which does
not allow a person to change his / her behaviour in
the future (Juodraitis, 2002). Therefore, the
importance of interpersonal-relationships with
others is evident for a person‘s social develop-
ment which is emphasised by many scientists in
the fields of education and psychology.

In the opinion of many researchers the
ability to change one‘s behaviour, depending on
the situation, the reaction to social situations, how
one chooses an adequate way to behave, deter-
mines a person‘s successful adaptation in the so-
cial environment (Juodraitis, 2002, 2004). Scien-
tists acknowledge that a person‘s ability to behave
in a constructive way in social situations, through
managing and adhering to social rules and norms,
through not breaching other peoples* rights (Coie,
Dodge, Kupersmidt, 1990; Valickas, 1997), using
the skills of social behaviour, through a person‘s
ability to initiate communication using appro-
priate ways, by involving other people in social
interaction, by using appropriate forms of com-
munication, maintaining effective and friendly
relationship with other people all determines the
success of the adaptation. Therefore, while des-
cribing the adaptive behaviour, the characteristic
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of its functionality is emphasised: adaptive be-
haviour allows a person to create and maintain
effective inter-relationships with other people, to
interact with the social environment in a con-
structive way, and to affirm oneself in this envi-
ronment in a non-aggressive way. On the other
hand, based on an analysis of scientific literature,
adaptive behaviour can be defined as a multi-level
construct that covers cognitive and behavioural
factors and unites them into the entity.

Cognition covers many processes inclu-
ding a person‘s self-perception. This component is
one of the most important criteria of adaptation
effectiveness, which determines how a person per-
ceives, evaluates and accepts him / herself with all
advantages and shortcomings (Valickas, 1997).
According to the scientist, a person who knows
himself / herself can choose the most suitable en-
vironment and in this way satisfy his / her needs
and adapt within the social environment more
successfully. In the meantime, when self-percep-
tion is deviated and inadequate, this can result in a
dysfunction of the adaptation. Therefore, self-
perception, evaluation and acceptance of one‘s ad-
vantages and shortcomings determine a person‘s
positive psychological and social adaptation.

Discussing the principle which prohibits
the discrimination of children living in RC homes
(UN Convention on Children Rights, 1995) and
the challenges of its implementation, scientists
(Justickis, Ramanauskaité, 2006), emphasise that
these children and teenagers are in a zone of
higher risk to experience discrimination in
society, especially in school, due to their social
status, their dysfunctional background and due to
the fact that they live in residential care home.

When analysing difficulties in commu-
nication with their peers, experienced by children
and teenagers from unfavourable conditions as
well as RC homes, one can see that they have also
experienced various forms of psychological
rejection starting from early childhood. Entering
school these children often experience peer
hostility, hear negative opinions from others more
often, as well as receive negative epithets and are
at risk from ‘labelling’ (Valickas, 1997; Kardelis,
Kardeliené, 2007).

Often these children and teenagers*
relationships with their peers and families are
tense, they are often rejected, insulted, labelled,
humiliated, mocked, bullied, ignored or comple-
tely avoided (Anemackun, 1978; ['opuikosa, 1978,
see Valickas, 1997; Coie, Dodge, Kupersmidt,
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1990; Dodge, Feldman, 1990). They often become
class victims where the classmates are not willing

to defend them (Valiukeviciute, 2003).
Consequently ~ this  communication  model
impoverishes children‘s emotions, promotes

social indifference, results in low social maturity
and unpreparedness to start positive social
relations, creates conditions for the development
of negative personality characteristics resulting in:
introversion, passiveness, indecisiveness,
inferiority and hostility towards other people.

On the other hand, negative attitudes
towards children and teenagers from RC homes
and ways of treating them can become an obstacle
for self-appreciation and interest to the
environment; it often creates situations of social
isolation, and exclusion from others (Grolnic,
Kurowsky, 1999). Therefore, having in mind the
link between people‘s actions and the results
(Berger, Luckmann, 1999), it is necessary to
change the culture of communication with
children living in RC homes (respect for child‘s
interests, opinion, non-discrimination on the
ground of social status etc), to accept them as they
are, emphasising the positive issues. On the other
hand, it is important for the children from RC
homes, who often experience negative attitude a
from others, to form perceptions about positive
sides and to encourage the perception of self-
worth. A young person’s social status will depend
upon how a child will manage to assess the
situation and perceive him / herself in it, how
he / she will maintain relationships with others
and keep their own standpoint and their social
status. Furthermore, recognising the effect of peer
influence on the social development of a
teenager‘s personality and the acquisition of social
life skills, the development of the range of social
relations and encouraging children in care to be
involved into mutual activity with the peers who
have different experiences, gains special
importance in the process of adaptive behaviour
education.

An analysis of scientific literature and
scientific research on the theme in question
revealed the necessity to educate children living in
RC homes through their ability to choose
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behaviour adequate for the situation, strengthen
their self-confidence and trust. On the other hand,
changing aspects of how children living in RC
home evaluate themselves, their own behaviour
and relationships with their peers, would yield
better psychological and social functioning and
adaptation of the children in care. Therefore it
would be reasonable to analyse the specificities of
how children living in RC homes evaluate
themselves, their own behaviour and relationships
with their peers, its relevance and opportunities
for education and support.

Results of the research

To assess the changing trends of how
teenagers from the experimental and control
groups evaluated their own behaviour and
relationships with their peers, the change was
measured using data from the questionnaires of
modified method “Self-perception profile for
children” (Susan Harter, Ph.D., 1985, see
Dvarionas, 1999)

The research results of the experiment
show that teenagers’ in both the control and
experimental groups evaluation of their own
behaviour and relationships with others did not
differ (see table 1). It was ascertained that an
evaluation of making friends (p = 0.348), mutual
activity with their peers (p=0.209) and having
friends (p=0.268) differed insignificantly. An
evaluation of wanting to be different (p = 0.409),
success (p=0.123) and happiness (p = 0.496)
were similar in experimental and control groups
before the experiment. It was also ascertained that
an evaluation of the behaviour (p=10.232),
behaviour which they like (p = 0.556), appropriate
(p=0.179) and acceptable in comparison to
peers’ behaviour (p = 0.052) did not differ in both
groups before the experiment. Based on the results
of the research that was carried out before the
educational experiment, one can say, that an
evaluation of one’s own behaviour and peer
relationships differed very slightly in both groups,
and this allows us to assume that groups were
analogical before the experiment, according to the
indicators discussed earlier.
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Table 1

The distribution of evaluations of experimental and control group teenagers’ on their own behaviour
and relationship with peers during the first and second research stages (numbers and percentage)

Research Grou Very good Sufficient Satisfactory Negative
stage PN % N % N %o N % © p
. EG 6 | 17.1 16 | 457 8 229 | 5 | 143
Behaviour First CG | 3 | 75 21 | 525 14 35 2 5 4.283 11 0.232
evaluation EG 6 17.1 22 62.9 7 20 — —
Second G 7 0 10 25 24 0 3 5 1596 | 0.001
] . EG | 10 | 286 | 10 | 286 | 13 | 371 | 2 | 57
Pegf)ss‘;%ng::ﬁ‘i‘:l'; to First cG | 8 | 20 21 | 525 6 15 | 5 | 125 | 437 | 0209
EG | 11 | 314 | 21 60 3 86 | — _
together Second G 3 75 o1 55 3 20 3 20 6.79 0.048
. EG | 8 | 229 5 143 | 12 | 343 | 10 | 286
Wish to be different First cG | 9 | 225 | 12 30 1| 275 | 8 | 20 | 2886 | 0409
Second | _EG 1 | 29 17 | 486 143 [ 12 [ 343 | ool
CcG | 11 | 275 | 12 30 10 25 7 | 175 : .
. EG | 12 | 343 | 10 | 286 7 20 6 | 17.1
< uation First cG | 7 | 175 | 18 45 12 30 [ 3 | 75 | 0009|0132
uceess evaluatio Second EG | 11 | 314 | 22 62.9 2 57 | - — | 11504 | 0.002
CG | 5 | 125 | 18 45 12 30 5 | 125 : .
. EG | 15 | 429 7 20 7 20 6 | 17.1
Making friends First CG | 14| 35 | 14 | 35 o [ 225 [ 3 | 75 | 2P |03
evaluation EG 17 48.6 17 48.6 1 2.9 - —
Second I T 275 17 | 425 10 25 2 5] 10-362| 0.016
. EG 6 | 17.1 11| 314 | 14 40 | 4 | 114
Behaviour test First CG 5 | 125 19 | 475 3 | 325 | 3 | 75 | 29 [03%
evaluation EG 8 22.9 25 71.4 2 5.7 - —
Second I —F 7 3 75 13 | 325 | 20 50 4 o | 24265 | 0.001
. EG | 6 | 171 10 | 286 | 12 | 343 | 7 | 20
F 2. 4
Happiness irst cG | 7 | 175 17 | 425 12 30 4 10 387 | 0.496
evaluation EG 6 17.1 20 57.1 9 25.7 - -
Second I 5 T 125 12 30 18 45 5 125 | D801 | 0.02
. EG | 8 | 229 | 11 | 314 | 14 40 2 | 57
Having friends First cG | 10 | 25 20 50 9 25 | 1 25 | 394 | 0.268
g Second |_EG [ 16 | 457 | 15 | 429 3 86 | 1 [ 29 | o o1
CG | 13 | 325 | 14 35 11| 275 | 2 5 : :
] . EG | 4 | 114 9 257 | 13 | 371 | 9 | 257
be‘ﬁ;i‘l‘;:‘l?‘(’)'; l(:(i;w First cG | 4 | 10 14 35 19 | 475 [ 3 | 75 | +° |07
EG 5 | 143 | 20 | 571 8 29 | 2 | 57
hould beh Second 9.692 | 0.
one should behave econ cG | 4 10 | 275 | 23 | 575 | 2 5 0.021
Behaviour . EG | 4 | 114 | 10 | 286 | 14 40 7 | 20
evaluation in First cG | 2 5 17 | 425 | 20 50 [ 25 | 174 | 0052
comparison to peer EG 3 8.6 23 65.7 7 20 2 5.7
behaviour Second 3 4 10 8 20 25 | 625 | 3 75 | 747 | 000

Note. EG — experimental group, CG — control group.

It was ascertained that during both the
initial and second questionnaires the control group
of the teenagers’ evaluation of themselves, their
own behaviour and their relationships with their
peers during the time when the experimental
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group teenagers studied according to the adaptive
behaviour educational programme, has not
changed, in comparison to initial results (see table
2)
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Table 2

The distribution of evaluations of experimental and control group teenagers’ on their own behaviour
and relationship with peers before and after the experiment (numbers and percentage)

G R b st Very good Sufficient Satisfactory Negative
roup esearch stage N N % N % N % " P
Before experiment | 6 17.1 16 45.7 8 229 5 14.3
Behaviour EG After experiment 6 17.1 22 62.9 7 20 - - 6.014 | 0.111
evaluation Before experiment | 3 7.5 21 52.5 14 35 2 5
G After experiment 4 10 25 24 60 2 5 6.678 | 0.083
Before experiment | 10 | 28.6 10 28.6 13 37.1 2 5.7
Peer suggestion EG - = — 12.201 | 0.007
to do something After experupent 11 | 314 | 21 60 3 8.6
together cG Before experiment 8 21 52.5 6 15 5 12.5 1202 | 0748
After experiment 3 7.5 21 52.5 8 20 8 20 ) )
Before experiment 8 229 5 14.3 12 343 10 | 28.6
Wish to be EG After experiment 1 2.9 17 48.6 5 14.3 12 | 343 150541 0.002
different Before experiment | 9 22.5 12 30 11 27.5 8 20
G After experiment 11 | 275 12 30 10 25 7 17.5 0.314 1 0957
Before experiment | 12 | 343 10 28.6 7 20 6 17.1
Success EG After experiment 11 | 314 | 22 62.9 2 5.7 — - 13.321°] 0.004
evaluation Before experiment | 7 17.5 18 45 12 30 3 7.5
G After experiment 5 12.5 18 45 12 30 5 | 125 0.833 | 0.841
Before experiment | 15 | 42.9 7 20 7 20 6 17.1
Making friends EG After experiment 17 | 48.6 17 48.6 1 2.9 — — 14.792 1 0.002
evaluation Before experiment | 14 35 14 35 9 22.5 3 7.5
G After experiment 11 ] 275 17 42.5 10 25 2 5 0.903 | 0.825
Before experiment | 6 17.1 11 314 14 40 4 11.4
Behaviour test EG After experiment 8 229 | 25 71.4 2 5.7 — — 18.73 | 0.001
evaluation Before experiment | 5 12.5 19 47.5 13 325 3 7.5
G After experiment 3 7.5 13 32.5 20 50 4 10 3:253 | 0.354
Before experiment | 6 17.1 10 28.6 12 343 7 20
Happiness EG After experiment 6 17.1 | 20 | 571 9 25.7 - — ] 10762/} 0.013
evaluation Before experiment | 7 17.5 17 42.5 12 30 4 10
G After experiment 5 12.5 12 30 18 45 5 12.5 2.507 | 0.474
Before experiment | 8 229 11 314 14 40 2 5.7
Having friends EG After experiment 16 | 45.7 15 42.9 3 8.6 1 2.9 107331 0.013
g cG Before experiment | 10 25 20 50 9 22.5 1 2.5 1983 | 0576
After experiment 13 | 325 14 35 11 27.5 2 5 ) )
Evaluation of Before experiment 4 114 9 25.7 13 37.1 9 25.7
behaviour of how EG After experiment 5 14.3 20 57.1 8 229 2 5.7 9.929 | 0.019
one should Before experiment | 4 14 35 19 47.5 3 7.5
CG 0.941 | 0.816
behave After experiment 4 11 | 275 23 57.5 2 5
Behaviour Before experiment 4 114 10 28.6 14 40 7 20
evaluation in EG After experiment 3 8.6 23 65.7 7 20 2 5.7 10.375 ] 0.016
comparison to Before experiment | 2 17 42.5 20 50 1 2.5
peer behaviour G After experiment 4 8 20 25 62.5 3 7.5 5462 1 0.141

Note: EG — experimental group, CG — control group.

The research found that after the educa-
tional experiment group the teenagers’ evaluation
of their own behaviour and their relationships
with their peers had changed significantly (see
table 2). After the experiment the number of
children who evaluated their behaviour as the one
they like increased (p < 0.001): 22.9 % teenagers
used statements such as “always are happy” to
evaluate their own behaviour, and 71.4 % -
“mostly happy”, although before the experiment
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these children only consisted of 48.5 %. At the
same time more than half of them (51.4 %)
evaluated their own behaviour as ‘like only
sometimes’ or ‘don‘t like’. The data from the
questionnaires showed that after the experiment
the number of teenagers who evaluated their
behaviour as always (14.3 %) or mostly (57.1 %)
appropriate, increased in comparison to the
evaluation before the experiment: 11.4 % and
25.7 % respectively (p=0.019). Whereas before
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the experiment 37.1 % children evaluated their
own behaviour as sometimes inappropriate and
25.7 % of children agreed with the statement that
they mostly do not behave in way they should.
Furthermore, after the experiment the number of
teenagers who, comparing their behaviour and the
behaviour of their peers, evaluated it as always or
mostly right (before the experiment 40 %, after
the experiment 74.3 %; p = 0.016), increased.

The survey data after the experiment
showed that children‘s evaluation of wanting to
do something together with their peers, had
changed in a positive way (p = 0.007). After the
experiment the number of teenagers, who
evaluated themselves as those who suggest others
doing something together (31.4 %) and teenagers,
to whom their peers suggested to do something
together (60 %), increased. Before the experiment
the number of such evaluations was much lower:
28.6 % and 28.6 % respectively. Moreover, after
the experiment, none of the children living in RC
home had marked the statement that their peers
never suggested him / her should do something
together. After the experiment, comparing data
dispersion in the aspect of having friends with the
initial data, it is evident that the number of
teenagers who say that they have many friends,
increased significantly (from 22.9 % to 45.7 %),
and those having only a few friends, has dec-
reased from 40 % to 8.6 % (p=0.013). The re-
sults of the research show that after the experi-
ment the number of teenagers who described
themselves as seldom making friends, decreased
(from 20 % to 2.9 %). Whereas during the initial
research 17.1 % evaluated themselves as seldom
making friends; after the experiment none of the
children has marked this statement (p = 0.002).

When comparing changes in how
teenagers from the experimental group evaluate
themselves as wanting to change for the better, it
was ascertained that before the experiment, there
were more teenagers (22.9 %) who evaluated
themselves as wanting to change, and after the
experiment the number of those teenagers
decreased (2.9 %). After the experiment the num-
ber of children who evaluated themselves as wan-
ting to be a little different was increased (48.6 %)
compared to the pre-experiment evaluations
(14.3 %), (p = 0.002). It was ascertained that after
the educational experiment, the number of
teenagers who evaluated themselves as being very
successful or moderately successful, increased
(from 62.9 % to 94.3 %), (p = 0.004), and 17.1 %
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of children evaluated themselves as very happy,
or, possibly, happy (57.1 %) although before the
experiment only 45.7 % of children evaluated
themselves that way (p = 0.013).

After the experiment the number of
teenagers who evaluate their behaviour as good,
exemplary (17.1 %) and satisfactory (62.9 %), in
comparison: before the experiment 14.3 % of
children evaluated their behaviour as unsatis-
factory and 22.9 % — that it could be better, but
the change in behaviour valuation of this aspect is
not significant (p=0.111).

When analysing how the experimental
and control group teenagers’ evaluation of their
own behaviour and relationships with their peers
differs after the experiment, it was obvious that
(table 1) that many teenagers from the
experimental group evaluated their behaviour as
good, exemplary (17.1) or satisfactory (62.9 %),
whereas during the second stage of research 65 %
of teenagers from the control group evaluated
their behaviour as the one that could be better or
as unsatisfactory (p < 0.001). Moreover, teenagers
from the experimental group evaluated their own
behaviour as the one they always like (22.9 %) or
mostly like (71.4 %) during the second stage of
research. Whereas the control group of teenagers
evaluated their behaviour as the one they like
sometimes (50 %) or they don‘t like (10 %),
(p <0.001) during the second research. Research
data shows that 14.3 % of the experimental group
of teenagers evaluated their behaviour as
appropriate and 57.1 % evaluated themselves as
mostly behaving the way they should. In the
meantime, only 37.5 % of the control group of
teenagers evaluated themselves as behaving
appropriately, and 62.5 % stated that they tend to
often or mostly behave the way they shouldn‘t
(p=0.021). Furthermore, 8.6 % of the experi-
mental group of teenagers, evaluating their own
behaviour with the one of their peers, evaluated it
as always appropriate during the second research,
65.7 % — as mostly appropriate, and only 30 % of
the control group of teenagers agreed with these
statements (p < 0.001) during the second research.

The second research ascertained that
97.2 % of the experimental group of teenagers
living in RC home, evaluated themselves as easily
making friends (48.6 %) or not always easily
(48.6 %). Whereas 30 % of the control group of
teenagers evaluated themselves as rarely or hardly
making friends (p=0.016). Questionnaire data
after the experiment shows that 31.4 % of teen-
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agers from the experimental group evaluated
themselves as suggesting doing something to-
gether with their peers, and 60 % of teenagers
agreed with the statement that their peers always
offered to do something together. In the mean-
time, 40 % of the control group of teenagers
marked statements, that their peers do not always
or never offer to do something together
(p =0.023).

During the post-experimental research
period it was ascertained that 31.4 % of the
experimental group of teenagers agreed with the
statement that they are very successful, and
62.9 % agreed with the statement that they are
moderately successful, in comparison: during the
second research 12.5 % and 45 % of the control
group of teenagers respectively agreed with these
statements (p=0.002). As the research data
shows, 17.1 % of the experimental group of teen-
agers living in RC homes evaluated themselves as
very happy, and 57.1 % — as happy. In the
meantime 45 % of the control group of teenagers
evaluated themselves as not very happy, and
12.5 % — as unhappy during the second research
(p=0.02). The questionnaire data after the
experiment showed that 27.5 % of the control
group of teenagers evaluated themselves as
wanting to be different than they are now; only
2.9 % of the experimental group of teenagers
agreed with this statement during the second
research (p = 0.008).

The second stage of research ascertained
that results in both the experimental and control
group evaluations of friends they have, did not
differ (p =0.176).

Conclusions

1.  The theoretical analysis of scientific
literature revealed that positive self-per-
ception, self confidence, skills and abilities
that help a person to orientate within him /
herself are important for a person‘s
adaptation allowing for the creation and
maintenance of successful social relations.

2. During the first survey, the ways in which
the teenagers in the control and experi-
mental groups assessed their ability in ma-
king friendships, doing something together,
having friends, their own behaviour, as the
one they like, that is appropriate and
acceptable, differed significantly in com-
parison to peer behaviour. Also, the way the
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experimental and control group teenagers

evaluated their wish to be different, their

success and happiness, was similar before
the experiment.

3. The research ascertained that the control
group teenagers’ self-assessment of their
own behaviour and the relationship with the
peers had not changed during the second
research, in comparison to the first survey.

4. In the experimental group, the change in
how teenagers assess their behaviour and
relationship with the peers has been
ascertained:

e After the experiment, the number of
children who started evaluating their
behaviour as appropriate and acceptable
more often, has increased, and when
comparing their own behaviour to the
that of their peers, they assessed it as
right more often, in comparison to pre-
experiment evaluations;

e After the experiment the number of
children who started evaluating
themselves as able to make friends,
make new acquaintances and maintain
successful relationship with their peers,
has increased, and the number of the
children who evaluated themselves as
rarely making friends, has decreased;

e After the experiment the number of
children who assessed themselves as
very happy or happy, has increased in
comparison to the survey data, retrieved
before the experiment.

5. It was ascertained during the second
research, that experimental group of
children evaluated themselves, their own
behaviour and relationships with their peers
higher, in comparison to the data of the
second survey in the control group.

Discussion

When analysing the problem in question,
the analysis of the scientific literature revealed
that children living in RC home often face
difficulties maintaining interpersonal relationships
with their peers and are not always are able to act
constructively in social situations. All this aggra-
vates the process of their successful adaptation.
The aforementioned circumstances encouraged us
to carry out research into the adaptive behaviour
education (teaching and learning) of teenagers’
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living in RC home. The aim of the research was to
reveal how changes occurred in the way in which
teenagers evaluated their own behaviour and
relationships with their peers after applying the
education programme.

When planning the educational experi-
ment, implementing sessions, choosing educa-
tional methods, and means and ways, similar ex-
perimental research was reviewed, that discussed
pedagogical presumptions of social skills (Bar-
kauskaite, 2007; Raudelitnaite, 2007; VySniaus-
kyté Rimkiené, 2008) and opportunities of social
competence education (VySniauskyté, Rimkiené,
2007). The results of the research were compared
to the works of other researchers.

Discussing the changes in how teenagers
evaluate their own behaviour and relationships
with their peers, the results of the survey showed
that changes are obvious only in the experimental
group of children living in RC homes. The results
of Barkauskaité’s research (2007) showed similar
trends: during the experiment there was a change
in teenagers wanting, and being able to commu-
nicate with their peers and their friendliness
increased. Moreover, after implementing the
educational programme, children‘s desire and
ability to communicate with other people inten-
sified, trust in other people and self confidence
increased and respect and sincerity developed.
Furthermore, children became more tolerant and
caring, started behave more adequately in situa-
tions using appropriate means of communication
more often (Barkauskaité, 2007). According to the
scientist, using a means having a pedagogical
impact that match teenagers’ interests and needs it
is possible to positively influence the change in
their behaviour, and strengthen their trust and self
confidence. An individual analysis of change in
the status of individuals in research, carried out by
Vysniauskyté Rimkiené (2008) also revealed
positive trends in change of status: after social
training the number of rejected and isolated
teenagers has decreased. It is important to stress
that the comparative analysis of the results of our
research were made more difficult by the fact that
the former research (Barkauskaité, 2007;
Vysniauskyté Rimkiené, 2007, 2008) was carried
out in teenager groups, without distinguishing
them according to their social status. However,
the conclusions of our research as well as the
research of the aforementioned scientists, have
ascertained significant changes.
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This article shows that projecting
successful adaptation of children living in RC
home, it is necessary to inquire from different
points, look for ways and means how to support
them in solving problems, create conditions for a
person‘s social functioning and development.
After carrying out an analysis of pedagogical and
psychological literature, it is evident that
education of teenagers’ behaviour and formation
of their values is a complex and long term
process, which should involve a child as well as
all the people from his / her environment in
helping to manage certain skills (Butkieng,
Kepalaite, 1996).

Based on this fact, taking into account the
positive influence of other people to children
living in RC homes in supporting them to acquire
abilities and skills that would facilitate adaptation
process, it is suggested that these social systems
be more actively involved in the process of
adaptive behaviour education in the future. For
example, if supervisors or teachers are involved in
this process and close cooperative relationships
maintained, this would help to get more
information about the skills and abilities that
children in care have, to name the difficulties they
face more objectively, as well as get feedback
about the effectiveness of the sessions and usage
of the acquired skills in different life situations.
All of this, in our opinion, may result in the
children and teenagers’ living in RC homes
adaptive behaviour becoming stronger. On the
other hand, before implementing adaptive
behaviour education, it would be reasonable to
assess the real situation in depth and reveal, which
concrete skills teenagers living in RC home lack.
It is also necessary to take into account the age
specifics qualities, personal experience, individual
interests, abilities and personal needs of each child
in living in RC. When implementing the process
of adaptive behaviour education, it is
recommended to constantly monitor the
development of children‘s behaviour and evaluate
the efficiency of the means and methods that are
being used, to encourage children themselves to
point out the changes happening within them. This
would allow us to get feedback on change,
happening in the educational process.
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