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SOCIOEDUKACINIY STUDIJU
PROGRAMU PLETOTES
YPATUMAI AUKSTOSIOSE
UNIVERSITETINESE

_ MOKYKLOSE:
STUDIJUOJANCIUJU POZIURIS

Anotacija

Straipsnyje analizuojamas skirtingy Lietuvos uni-
versitety socioedukaciniy (socialinés pedagogikos /
darbo) studijy programy studenty poziiiris | pasirink-
tas studiju programas jy rinkimosi motyvy, ugdomy
gebéjimy, studijy apimties, studijuojamy dalyky blo-
ku, moduliy, praktiky aspektais. Studenty vertinimams
nustatyti taikyta anketiné apklausa raStu, naudojant
pusiau uzdaro tipo klausimyng. Tyrime dalyvavo Sa-
lies universitety bakalauro socioedukaciniy studiju
programy (socialiné pedagogika / darbas) studentai
(N =193).

Pagrindiniai zodZiai: aukstojo mokslo kokybé,
studijy kokybé, studijy programos.

Ivadas

Lietuvoje, kaip ir kitose Europos Salyse, vykdoma
Svietimo ir mokslo reforma. Lietuvai istojus { Europos
Sajunga ryskéja aukstojo mokslo plétra, labai vertini-
ma ziniy svarba. Susidoméjimas studiju kokybe ne tik
Europoje, bet ir pasaulyje skatina plétoti diskusijas bei
tyrimus tarp Saliy, Salies viduje ir pac¢iose aukstosiose
mokyklose (Alkin, Mcneil, 2000; Zakeviciene, 2005) .

Studijy kokybé suvokiama kaip aukstosios moky-
klos suteikiamu salyguy, tinkamy asmens saviugdai
plétoti, kvalifikacijai gilinti, koncepcija. Siekiant pa-
analizuoti studijy kokybe, reikia atlikti studijy progra-
my vertinima. Studijy kokybés vertinimas — sisteminis
procesas, prasidedantis nuo vidinio vertinimo, savia-
nalizés (Pukelis, Savickien¢, 2003).

Socialiniy pedagogu / darbuotojy kaip naujy profe-
sionaly rengimas, prasidéj¢s miisy Salies auksStosiose
mokyklose prie§ 10—15 m., dar laukia iSsamesnio ty-
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Abstract

The article deals with the attitude of the students
of socio-educational study programmes (of social
education/work) of different Lithuanian universities
towards their chosen study programmes in the aspects
of their choice motives, developed abilities, scope
of studies, studied subject blocks, modules and
practical placements. In order to identify the students’
assessments the written questionnaire survey has been
applied, using the semi-closed type questionnaire. The
survey was attended by Bachelor students of socio-
educational study programmes (of social education/
work) of Lithuanian universities (N=193).

Key words: the quality of higher education, the
quality of studies, study programmes.

Introduction

In Lithuania like in other European countries
the reform of education and science is being carried
out. When Lithuania entered the European Union,
we can notice a tendency that the development of
higher education increases, knowledge in the society
becomes critical, and changes take place very quickly.
Interest in the manifestation of the quality of studies
both in Europe and in the world encourages to develop
discussions and research in this direction between
the countries, within the country and in the very
higher educational institutions (Alkin, Mcneil, 2000;
Zakeviciené, 2005) .

The quality of studies is perceived as the conception
of the conditions provided by the higher educational
institution, suitable for the person’s self-development
and qualification improvement. To analyse the quality
of' studies the assessment of separate study programmes
must be carried out. The assessment of the quality of
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rimo ir vertinimo. Atliktuose tyrimuose, stebéjimuo-
se dazniausiai buvo nagrinéjamos ir pabréziamos fi-
nansavimo problemos, kvalifikacijos kélimo sistemos
trukumai, tarptautinis bendradarbiavimas, ,,proty nu-
tekéjimo** tematika, taciau mazai paliestos konkrecios
studijy programos bei ju rengimo kokybé, perspekty-
vumas. Todél auksStosioms mokykloms labai svarbu
vykdyti vidinj vertinima ir iSsiaiskinti, kas vyksta $a-
lies universitetuose programy rengimo lygiu: kiek jos
atitinka Europos standartus, kiek Lietuvos universitety
akademinei bendruomenei, ypa¢ patiems studijuo-
jantiesiems, svarbu ,,neiskristi“ i§ Europos aukstojo
mokslo konteksto, kas per ateinancius metus turéty
btti tobulinama (Pukelis, 1999, Cizas, 2002, Rossi,
Lipsey, Freeman, 2003).

Besikeicianti Europos aplinka skatina ir naujy aka-
deminiy tyrimy bei studijy krypciy kiirima. Remian-
tis 1999 m. priimta Bolonijos deklaracija idiegta ne-
mazai inovacijy i Europos aukstojo mokslo sistema.
Tai palieté ir Salies aukstaji moksla: skiriama daugiau
&Sy, pastebimos naujovés informaciniy technologijy,
fiziniy aplinky kiirimo srityse, tradicinése klasikinése
studijose atsiranda liberaliojo ugdymo elementy (Bi-
tinas, 2000, Duoblien¢ 2007).

Lietuvos aukstojo mokslo sistema bei studijy proce-
sa, tarp ju ir socialiniy pedagogu / darbuotojy rengima,
reglamentuoja LR Aukstojo mokslo (2000), Mokslo ir
studijy (2001) istatymas, Valstybiné Svietimo strategi-
ja2003-2012 m. ir kiti susij¢ dokumentai.

Mokslininkai, akademinés bendruomenés nariai
gana skirtingais aspektais analizuoja aukstojo mokslo
sistema, jos kokybe, rengiamy programy paklausuma,
perspektyvuma.

Nagringjama aukstojo mokslo kokybés samprata,
pateikiamos tobulinimo gairés, nagrinéjamos ben-
dradarbiavimo, studenty mainy galimybés bei nauda
(Juodaityte, 2004, Pukelis, 1999). Analizuojama auks-
tojo mokslo samprata, integralios asmenybés ugdymo
koncepcijos ir Siuolaikinio i$silavinusio Zmogaus sam-
pratos metodologinés nuostatos, aptariama studijy ko-
kybés kulttiros sklaida, kokybés uztikrinimas, vertini-
mas (Valiuskevicitité, Druskyté, Mikutavic¢iené, 2004,
Kleimerien¢, 2005).

Uzsienio mokslininkai kol kas ne itin aktyviai do-
misi Lietuvos auk$tuoju mokslu, juolab socialiniy pe-
dagogu / darbuotojy rengimu, taciau studijy programy
kokybés vertinima jvairiais aspektais analizavo Spiel
(2002), Alkin, McNeil (2002), Rossi, Lipsey, Freeman
(2003) ir kiti. I§ atlikty moksliniy nagrin¢jimy galima
rasti palyginimy su artimiausiy kaimyniy ar Europos
Sajungos valstybiy aukstuoju mokslu, kuriy apibendri-

studies is a systemic process which starts with internal
assessment and self-assessment (Pukelis, Savickiené
2003).

Training of social educators/workers as new
professionals, which began in our country’s higher
educational institutions 10-15 years ago, still awaits
a more comprehensive research and assessment. The
carried out studies and observations most often would
analyse and underline funding problems, shortcomings
ofiin-service training system, international cooperation,
the issue of “brain drain”; however, concrete study
programmes, the quality of their preparation and
perspectives have been little tackled. Therefore, higher
educational schools find it very important to carry
out internal assessment and find out what happens at
Lithuanian universities at the level of preparation of
separate programmes: to what extent they correspond
to European standards, to what degree the academic
community of Lithuanian universities and the very
students find it important not to “fall out” from the
context of European higher education, and what should
be improved during the coming years (Pukelis1999,
Cizas 2002, Rossi, Lipsey, Freeman 2003).

The changing environment of Europe also encour-
ages the development of new academic researches and
study trends. The Bologna Declaration, adopted in
1999, implemented quite a number of innovations into
the European system of higher education. This also
influenced higher education of Lithuania: more funds
are allocated, the novelties in the areas of information
technologies, physical environments are observed, tra-
ditional classical studies are supplemented by the el-
ements of liberal education (Bitinas 2000, Duobliené
2007).

The system of higher education of Lithuania, the
study process, including training of social educators/
workers, isregulated by the Law on Higher Education of
the Republic of Lithuania (2000), the Laws on Science
and Studies (2001), National Education Strategy for
years 2003 — 2012 and other related documents.

Scientists, members of academic community
analyse the system of higher education, its quality, the
demand of programmes under development and their
perspectives in quite different aspects.

The conception of the quality of higher education
is analysed, its improvement guidelines are presented,
the opportunities and benefits of cooperation, students’
exchanges are analysed. The conception of higher edu-
cation, methodological approaches to the conception
of training an integral personality and a contemporary
educated person are analysed, the dispersion of the
culture of the quality of studies, quality assurance and
evaluation are discussed (Valiuskevicitté, Druskyté,
Mikutavi¢iené 2004, Kleimeriené, 2005).

Foreign scientists so far do not take active interest



Daiva ALIFANOVIENE, Dovile JANKAUSKAITE

Socioedukaciniy studijy programy plétotés ypatumai aukstosiose universitetinése mokyklose: studijuojanciyjy poZiiris

73

nimai ir rezultatai rodo, jog Lietuvos Aukstojo mokslo
sistema dar néra stabili ir tobulintina daugelyje sri¢iy.

Taigi, nors mokslininkai domisi S$iuolaikinémis
aukstojo mokslo problemomis, tafiau pasigendama
skirtingy studiju programu kokybés vertinimo. [ so-
cioedukaciniy studijy programy, apimanciy socialing
pedagogika ir socialinj darba, kokybe gilinamasi per
pavienes socialiniy pedagogu / darbuotojy atestaci-
jas, analizuojant veiklos rezultatus, aptariant juy ren-
gimo problemas, taciau stokojama iSsamesnés studiju
programy analizés (Alifanoviené, 2004, Buzaityté-
Kasalyniené, 2002, Kvieskiené, 2001, Lelitigiene,
Giedraitiené, RupSiené, 2006). Tod¢él, norédamai pa-
nagrinéti socioedukaciniy studijy programas Salies
universitetuose, atlikome studijuojanciyjy pozitrio,
kaip vidinio vertinimo komponento, kiekybing anali-
zg. Kaip universitety socialinés pedagogikos / darbo
studijy programy studentai vertina programq, kuriq
patys studijuoja? Kokias studijy formas, moduliy blo-
kus labiausiai vertina? Kokius tritkumus bei tobuli-
nimo galimybes jzvelgia? Sie probleminiai klausimai
ir i8ryskina tyrimo erdve. | studenty nuomones turéty
atsizvelgti studijy programy kiiréjai jas pateikdami ir
tobulindami.

Tyrimo tikslas — nustatyti, kaip bakalauro lygio
aukstesniyjy kursy socioedukaciniy studijy (sociali-
nés pedagogikos / darbo) studentai vertina pasirinktas
studijy programas.

Tyrimo objektas — universitety bakalauro socio-
edukaciniy studiju (socialinés pedagogikos / darbo)
programy ypatumai aukstesniyjuy kursy studenty po-
Ziuriu.

Tyrimo metodai — studenty poziliriui nustaty-
ti buvo naudojamas pusiau standartizuotas klausi-
mynas, parengtas atsizvelgiant { Studiju kokybés
vertinimo centro sudarytus programy realizavimo
kokybés kriterijus. Anketa sudaro klausimy blokai,
atskleidziantys studenty motyvacija renkantis studi-
jas, pozitri i socialinés pedagogikos / darbo studiju
programy ugdomus gebéjimus ir kompetencijas, stu-
dijuojamy moduliy vertinima, ju apimti, studijy tobu-
linimo galimybes. Tyrimo duomenims apdoroti buvo
taikoma SPSS-PC 11.0 ir Microsoft Excel 2003 pro-
gramos, taip pat taikyta apraSomoji statistika ir nepa-
rametriniai statistinés analizés metodai (patikimumui
(p) skaiciuoti naudotas Kruskal-Wallis testas).

Tyrimo imtis — kiekybinio tyrimo respondentai
buvo bakalauro aukstesniyjy kursy socioedukaciniy
studiju (socialinés pedagogikos / darbo) programy
studentai (N =193).

in higher education of Lithuania, moreover, in training
of social educators/workers, but Alkin, McNeil (2002),
Rossi, Lipsey, Freeman (2003) and others analysed the
assessment of the quality of study programmes in many
aspects. The carried out scientific researches enable
the comparison with higher education of the nearest
neighbours or the EU states, the generalisations and
the results of which show that the system of higher
education of Lithuania is not yet stable and should be
improved in many areas.

Thus, though the researchers take interest in
the contemporary problems of higher education,
the assessment of the quality of different study
programmes is missing. Deep analysis of the quality of
socio-educational study programmes that encompass
social education and social work takes place during
sporadic certifications of social educators/workers,
discussing their training problems; however, a more
comprehensive analysis of study programmes is
missing (Alifanoviené 2004, Buzaityté-KaSalyniené
2002, Kvieskien¢ 2001, Lelitigien¢ Giedraitiené,
Rupsiené 2006). Therefore, in order to analyse
socio-educational study programmes at Lithuanian
universities we carried out the quantitative analysis
of the students’ attitude as of the internal assessment
component. How do the students of the university
social education/work study programmes assess the
programme which they study themselves? What forms
of studies, blocks of modules do they appreciate most?
What shortcomings and improvement possibilities do
they envisage? These problem questions highlight
the space of the research. Submitting and improving
study programmes, their creators should consider the
students’ opinions.

Research aim — to identify how senior Bachelor
students studying socio-educational programmes
(of social education/work) assess the chosen study
programmes.

Research subject — the peculiarities of university
Bachelor socio-educational study programmes (of
social education/work) from the standpoint of senior
students.

Research methods: to identify the students’
attitude the semi-standardized questionnaire was
employed. [t was prepared considering the programme
implementation quality criteria, set by The Centre
for Quality Assessment in Higher Education. The
questionnaire consists of the blocks of questions that
disclose students’ motivation choosing the studies,
the attitude towards the abilities and competencies
developed by social education/work  study
programmes, assessment of the studied modules,
their volume and the opportunities of improving the
studies. To process the research data SPSS-PC 11.0 and
Microsoft Excel 2003 programmes were employed;
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Tyrimo duomeny analizé

Siekiant gauti informacija apie respondentus, an-
ketoje buvo pateikiami klausimai apie juy lyti, univer-
siteta, specialybe. Sie duomenys naudingi tolesniam
duomeny pateikimui bei apdorojimui. Tyrimo duo-
menys rodo, jog respondenty pasiskirstymas pagal
universitetus yra labai panasus: Siauliy universite-
to — 21,8 proc., Klaipédos universiteto — 26,9 proc.,
Vilniaus pedagoginio universiteto — 28,5 proc. ir Vil-
niaus universiteto — 22,8 proc. apklaustyjy. Matome
itin didelj respondenty pasiskirstymo pagal lyti skirtu-
ma. Gauti duomenys rodo, jog daugiausia socioeduka-
cines studijy programas (socialing pedagogika / darba)
renkasi moterys (94,3 proc.), vyrai sudaro tik 5,7 proc.
apklaustyjy. Tolesnéje analizéje negalésime naudoti
lyties demografinio vieneto, nes vyry ir motery daznio
skirtumas yra pernelyg didelis. Tokiy skirtingy grupiy
lyginimas buty statistiSkai klaidingas ir gautume itin
subjektyvius rezultatus.

Studenty motyvacija pasirinktai programai, misy
nuomone, svarbus rodiklis, atlickant studiju programos
vertinimg. Galima prielaida, jog studijy programos
vertinimas gali priklausyti nuo stojanciojo motyvy ir
keliamy reikalavimy pasirinktai studiju programai.
Norint iSsiaiskinti, kas 1émé respondenty pasirinkima
stoti i socioedukaciniy studijy (socialinés pedagogikos
/ darbo) programa, buvo pateikta vienuolika galimy
pasirink¢iy, apimanciy keleta motyvy grupiy :

* stojo paveikti iSoriniy veiksniy (aplinkiniy ra-
ginimas, ziniasklaidos formuojama nuomoneg,
atviry dury renginiai ir pan.);

* stojo dél vidiniy veiksniy (noras padéti, patinka
spresti problemas ir pan.);

* stojo dél subjektyviy veiksniy (studijos aréiau
namy, atsitiktinis istojimas ir pan.

Gauti duomenys rodo, kad dazniausias studenty pasi-
rinkimas stoti | socialinés pedagogikos / darbo programa
yra atsitiktinis (35,7 proc.). Kiti daznesni pasirinkimai
nulemti paciy studenty apsisprendimo (24,3 proc.), noro
turéti aukstojo mokslo diploma (21,7 proc.), galimybés
studijuoti ar¢iau namy (21,2 proc.) bei tévy raginimo
(7,7 proc.). Maziausiai studenty pasirinkima lémé zi-
niasklaidos formuojama nuomoné (4,1 proc.) ir susi-
je su aplinkiniy raginimais (besimokanciyjy — 5 proc.,
draugy — 4 proc., mokytojy — 1 proc.) veiksniai.

Gauti rezultatai kiek netikéti, nes 78 proc. studenty
1 socioedukacines studijuy programas istojo vedami su-
bjektyviy veiksniy: atsitiktinumo, noro turéti aukstojo
mokslo diploma, studijos ar¢iau namy. Daugiausia pa-
sirinkimy turintis teiginys ,,istojau atsitiktinai, bet man

besides, descriptive statistics and non-parametric
methods of statistical analysis (to calculate reliability
(p) Kruskal-Wallis test was used) were applied.

Research sample: the respondents of the
quantitative study were senior Bachelor students
of socio-educational study programmes (of social
education/work) (N=193).

The analysis of the research data

In order to obtain information about the respondents
the questionnaire contained questions about their
gender, university and speciality. The research data
demonstrate that the respondents’ distribution by
universitiesis very similar: of Siauliai University —21,8%
of the respondents, of Klaipéda University — 26,9%, of
Vilnius Pedagogical University —28,5% and of Vilnius
University — 22,8%. The respondents’ distribution
by gender shows a particularly big difference. The
obtained data show that largely socio-educational study
programmes are chosen by women (94,3%). Men
constitute only 5,7% of the respondents. In the further
analysis we will not be able to use the demographic
unit of gender because the difference of the frequency
of men-women is too large. The comparison of such
different groups would be statistically incorrect and
would give very subjective results.

In our opinion students’ motivation to study the
chosen programme is an important indicator in the
assessment of the study programme. It may be assumed
that the assessment of the study programme can depend
on the entrants’ motives and requirements. To find out
what determined the respondents’ choice to enter the
socio-educational study programme eleven possible
choices, encompassing several motive groups, were
offered: The students entered being influenced by:

» external factors (the encouragement of people
round about, the opinion formed by the media,
open day events, etc.);

* internal factors (the wish to help, like to solve
problems, etc.)

» subjective factors (studies closer to home,
accidental entrance, etc.)

The obtained data show that quite a number of
students chose social education/work programme ac-
cidentally (35,7%). Other more frequent choices were
determined by the very students’ resolve (24,3%), the
wish to have the diploma of higher education (21,7%),
the possibility to study closer to home (21,2%) and
parents’ encouragement (7,7%). The factors that in-
fluenced the students’ choice least are the opinion
formed by the media (4,1%) the encouragement of
people round about (of learners - 5%, of friends - 4%,
of teachers — 1%).

The obtained results are somewhat unexpected
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patinka“ leidzia daryti prielaida, jog studentai turi per
mazai informacijos apie socioedukacines programas
(studijy, busimo darbo pobiidi) arba yra susidargs
ivaizdis, jog i Sias studijy programas nesunku istoti.
Kita vertus, sudaromos salygos istoti i specialybe, ku-
riai studentas yra mazai motyvuotas, nes pateikiama
dvideSimt pasirinkimo galimybiy. Daznai jaunas Zmo-
gus dar néra tvirtai apsiprendes dél stojimo i viena ar
kita specialybe. IS baimés nejstoti, kurig salygoja tévy
priekaistai, visuomenés pozitris ir kt., abiturientas ne-
retai suraSo net tas studiju programas, kurios mazai
ji domina ir su kuriomis nesieja savo ateities. Kitus
vilioja imantriis, intriguojantys studijy programy pa-
vadinimai, taciau visiskai nesigilinama { studijy turini
ir biisima veikla. Taigi, studenty motyvacija studiju
programoms — mazai nagrinéta problema, kuri ateityje
reikalauja iSsamesnés analizés.

Respondenty studiju programy rinkimosi motyvai
pagal universitetus pateikiami 1 lenteléje.

because the major percentage (78%) of students en-
tered the socio-educational study programmes guided
by subjective factors: accidental, the wish to have a
diploma of higher education, and studies closer to
home. The statement having the majority of choices
“I entered accidentally but I like” enables to assume
that students have too little information about socio-
educational programmes or there is an impression that
it is quite easy to enter these study programmes. On
the other hand, often a young person is not yet self-
determined as to entering one or another speciality.
Being feared of failure to enter, the school graduate
often applies for even such study programmes which
are of little interest to him/her and with which he/she
does not relate his/her future. Others are attracted by
elaborate, gripping titles of study programmes Thus,
students’ motivation for study programmes is a prob-
lem which has been little investigated and which in the
future will require a more exhaustive analysis.

The motives of choosing study programmes by the
respondents by universities are presented in Table 1.

1 lentelé. Studenty motyvacija studijoms pagal universitetus, M, p

Table 1. Students’ motivation to study by universities, M, p

Universitetas Vilniaus P reik§mé
University Siauliy Klaipédos pedagoginis Vilniaus pagal
universitetas | universitetas | universitetas |universitetas| Kruskal-
Siauliai Klaipéda Vilnius Vilnius Wallis
University University Pedagogical University P value
Teiginys University according
Statement Vidurkis (M) to Kruskal-
Mean (M) Wallis
Istojau atsitiktinai, bet man patinka
I entered accidentally but I like 0,29 0,52 0,27 0,34 0,09
IApsisprendziau pats — noriu padéti kitiems
I decided myself — I want to help others 0,36 0,08 0.27 0,30 0,03
Stojau, kad turééiau aukstojo mokslo
diploma
I entered in order to have a diploma of 0.17 0,29 0,25 0,14 0,23
higher education
Galimybé studijuoti ar¢iau namy
The possibility to study closer to home 0,29 0,33 0,07 0,18 0,07
Pqtmka spresti problemas 0.21 0.13 0.24 0.23 0,55
I like to solve problems
Paragintas tevy 0,07 0,06 0,05 0,14 0,42
[Encouraged by parents
Padéjo reklama, atviry dury dieny renginiai
Publicity, open day events helped 0,07 0,06 0,02 0,05 0,63
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1 lentelés tgsinys
Continued of Table 1

Universitetas P reik§mé
University Vilniaus pagal
§iauliq Klaipédos pedagoginis Vilniaus Kruskal-
universitetas | universitetas | universitetas |universitetas Wallis
Siauliai Klaipéda Vilnius Vilnius P value
University University Pedagogical | University | according
University to Kruskal-
Wallis
Teiginys Vidurkis (M)
Statement Mean (M)
Zinigsklai.d(')s suformuota viesoji anmoné 0.10 0.06 0,00 0.02 0.10
Public opinion formed by mass media
Paragintas besimokanc¢iy ta specialybe
[Encouraged by those who study this 0,00 0,04 0,02 0,05 0,52
speciality
Paragintas draugy
[Encouraged by friends 0,00 0,00 0,02 0,07 0,07
Paragintas savo mokytoju
[Encouraged by my teachers 0,00 0,02 0,00 0,00 0,43

Atlikta vidurkiy (M) studija, kas lémé studiju
programos pasirinkima pagal universitetus, leidzia
palyginti respondenty atsakymus tarp universitety ir
kiekviena teiginj atskirai, remiantis atskiry universitety
studenty nuomone.

I§ pateikty duomeny matome (zr. 1 lent.), jog Siau-
liy universiteto studenty pasirinkima studijuoti socia-
linés pedagogikos studijy programa daugiausia léme
paties studento apsisprendimas ir noras padéti kitiems.
Maziausiai toki pasirinkimg 1émé tokie iSoriniai fak-
toriai, kaip besimokanciyjy, draugy ar mokytojy ragi-
nimas. Klaipédos, Vilniaus pedagoginio bei Vilniaus
universitety studenty nuomone, ju pasirinkima labiau-
siai lémé atsitiktinumas. Nors Vilniaus pedagoginio
universiteto bei Vilniaus universiteto studentai tokj pat
ar labai panasy reikSmingumg teiké ir vidiniam mo-
tyvacijos faktoriui — savo apsisprendimui, taciau ga-
lima daryti iSvada, jog didziosios daugumos stojima {
socioedukacines studijy programas lémé subjektyvus
iSorinis faktorius — atsitiktinumas, t. y. menkas moty-
vacijos lygis.

StatistiSkai reik§mingas (p < 0,03) yra vienas vidi-
nés motyvacijos veiksniy ,,apsisprendziau pats®, nulé-
mges studenty pasirinkima stoti i socioedukacing studi-
ju programa, kadangi lyginant universitetus visi res-
pondentai, i§skyrus Klaipédos universiteto, $i veiksni
nurodé¢ kaip vieng reik§mingiausiy faktoriy.

Galimybeés studijuoti ariau namy varianta dau-
giausia rinkosi Klaipédos universiteto ir Siauliy uni-
versiteto studentai.

The accomplished study of the means (M) on what
determined the choice of the study programme by
universities enabled us to compare the respondents’
answers between the universities and every statement
separately based on the opinion of the students of
particular universities.

The presented data (Table 1) disclose that Siauliai
University students’ choice to study social education
study programme was mainly determined by the
very students’ self-determination and wish to help
others. Such choice was least determined by such
external factors as the learners’, friends’ or teachers’
encouragement. In the opinion of Klaipéda, Vilnius
Pedagogical and Vilnius University students their
choice was mainly determined by the accidental.
Though the students of Vilnius Pedagogical University
and Vilnius University also gave the same or similar
significance to the internal motivation factor — their
self-determination, it can be concluded that the
entrance of the vast majority to socio-educational
study programmes was determined by the subjective

factor — the accidental, i.e. low level of motivation.

Statistically significant (p<0,03) is one of the
internal motivation factors “I decided myself”, which
determined the students’ choice to enter the socio-
educational study programme because, comparing
the universities, all respondents, except the ones of
Klaipéda University, indicated it as one of the most
significant factors.

The variant of the possibility to study closer to
home was mainly chosen by Klaipéda University and
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Norédami igyti aukstojo mokslo diploma i socioe-
dukacines studijy programas daugiausia stojo Klaipé-
dos universiteto ir Vilniaus pedagoginio universiteto
studentai. Tai gali lemti stojan¢iyjyu maza motyvacija
arba visuomeng¢je vyraujantys stereotipai apie minétus
universitetus.

Paradoksalu, tac¢iau didelj reikSminguma teiginiams
,,lémé Ziniasklaidos suformuota nuomoné* bei ,,1émé
reklama, atviry dury dienos* teiké Siauliy universiteto
studentai. Nors §ie teiginiai neturi statistinio reikSmin-
gumo (p > 0,10, p > 0,63), galima paminéti, jog nelen-
gva interpretuoti gautus duomenis, nes neretai butent
Ziniasklaida formuoja neigiama nuomong apie Siauliy
universiteta.

Siekiant i$siaiskinti, kaip studentai vertina studiju
programy suteikiamas kompetencijas bei gebéjimus,
jiems buvo pateikti teiginiai, atskleidziantys Ziniy,
bendryju gebéjimuy, praktiniy gebéjimy, Ziniy taikymo
gebéjimy, asmenybés bei intelektiniy, kiirybiniy galiy
ugdyma studijy programoje. Studenty vertinimai at-
skleidzia sritis, kurios, ju nuomone, yra reikSmingiau-
sios ir nepakankamai iSplétotos rengiant socialinius
pedagogus ir darbuotojus.

Studentai mano, kad daugiausia pasirinktos studi-
ju programos suteikia ziniy, kiek prasc¢iau vertinamas
bendryjy gebe¢jimy, asmenybés, intelektiniy, kiirybiniy
galiy ugdymas. Blogiausiai respondentai vertino ziniy
taikymo gebé¢jimy ir praktiniy gebéjimy ugdyma, nors
Sie gebéjimai yra vieni reikSmingiausiy ir reikalin-
giausiy biisimiesiems specialistams. Gauti rezultatai
leidzia apibendrinti, jog ju studijuojamos programos
suteikia ziniy, ugdo asmenybe, kritini mastyma, taciau
mazai ugdo ziniy taikymo bei praktinius gebéjimus.
Vadinasi, universitetai yra labiau orientuoti { teoriniy
ziniy suteikimg, bet mazai ugdo studenty gebéjima
igytas Zinias ir geb¢jimus pritaikyti praktinéje veiklo-
je.

Respondenty i§ skirtingy universitety pozitiris i
socialinés pedagogikos / darbo studijy programy ug-
domas kompetencijas ir geb&jimus pateikiamas 2 len-
teléje.

Analizuojant statistiSkai reik§mingus teiginius ma-
tyti, kad labiausiai jiems pritaria Siauliy universiteto
studentai, o maziausiai — Vilniaus pedagoginio univer-
siteto studentai. Siauliy universiteto studentai geriau-
siai vertina suteikiamas zinias, o prasciausiai — Ziniy
taikymo gebéjimy ugdyma. Klaipédos universiteto
studentai geriausiai vertina suteikiamas Zinias, o
blogiausiai — praktiniy gebéjimy ugdyma. Vilniaus
pedagoginio ir Vilniaus universiteto studentai taip pat
didziausia reik§Smingumg skiria Ziniy suteikimui, o
prasCiausiai vertina praktiniy gebéjimy ugdyma.

Siauliai University students.

Students who entered socio-educational study pro-
grammes with the aim to acquire the diploma of higher
education were mainly from Klaipéda University and
Vilnius Pedagogical University. This may be deter-
mined by the entrants’ low motivation and the stere-
otypes about the above-mentioned universities.

It is paradoxical but students of Siauliai University
attached much importance to the statements “the opin-
ion formed by the media determined” and “advertis-
ing, open day events determined”. It can be mentioned
that it is not easy to interpret the obtained data because
often namely the media forms the negative opinion
about Siauliai University.

In order to find out how students assess competen-
cies and abilities provided by study programmes they
were given statements, disclosing the development of
knowledge, general abilities, practical abilities, knowl-
edge application abilities, a personality’s and intellec-
tual, creative powers.

Students think that mainly the chosen study pro-
grammes provide with knowledge, a bit lower assess-
ment is given to the development of general abilities,
intellectual, creative powers and personality’s develop-
ment. The respondents gave lowest assessments to the
development of knowledge application abilities and
of practical abilities though these abilities are among
the most significant and necessary for prospective
specialists. The obtained results enable to generalize
that the programmes the students study provide with
knowledge, develop a personality and critical thinking
but little develop knowledge application and practical
abilities. Hence, the universities are more orientated to
rendering of theoretical knowledge but little develop
the ability to apply the acquired knowledge and abili-
ties in the practical activity.

The attitude of the respondents of different univer-
sities towards competencies and abilities, developed
studying social education/work study programmes, is
presented in Table 2.

The analysis of statistically significant statements
discloses that they are mostly approved by the stu-
dents of Siauliai University and least, by the students
of Vilnius Pedagogical University. Siauliai Univer-
sity students assess provided knowledge best and
the development of knowledge application abilities,
worst. Klaipéda University students evaluate provided
knowledge best and the development of practical abili-
ties, worst. Vilnius Pedagogical and Vilnius University
students also give the biggest significance to rendering
of knowledge and assess the development of practical
abilities worst.
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2 lentelé. Suteikiamy gebéjimy ir kompetencijy vertinimo palyginimas pagal universitetus (M, p)
Table 2. The Comparison of the assessment of the provided abilities and competencies by universities (M, p)

Universitetas
University . Vilniaus
Siauliy Klaipédos pedagoginis Vilniaus P reikSmé
universitetas universitetas universitetas universitetas | pagal Kruskal-
Siauliai Klaipéda Vilnius Vilnius Walis
University University Pedagogical University P value
Teiginiai University according to
Kruskal-Wallis
Statements Vidurkis (M)
Mean (M)
Suteikia ziniy
Provide with knowledge 3,52 3:42 316 3,36 0,14
Ugdo bendruosius
gebéjimus 3,40 3,19 3,04 3,18 0,09
Develop general abilities
Ugdo praktinius
gebéjimus 2,95 2,75 2,47 2,50 0,02
Develop practical abilities
Ugdo Ziniy
taikymo
gebejimus 2,83 2,88 2,55 2,84 0,10
Develop knowledge
application abilities
Ugdo asmenybg
. 3,31 3,13 2,75 3,0 0,01
Develop a personality
Ugdo intelektines,
kiirybines galias
Develop intellectual, 3,19 2,94 2,53 2,89 0,002
creative powers

* Pateikti studenty poZiirio analizés duomenys ir interpretacijos turéty biiti suvoktos tik atlikto tyrimo plotméje, kaip
galimybeé modeliuoti pokycius ir skatinti akademiniy bendruomeniy pastangas.

* The given data of the analysis of the students’ attitude and interpretations should be perceived only within the scope of the
carried out research as an opportunity to model changes and encourage the efforts of academic communities.

Statistinis reik§mingumas pastebétas teiginiuose
,,ugdo praktinius gebé&jimus® (p < 0,02), kur Zemesniu
vertinimu i$siskiria Vilniaus pedagoginio bei Vilniaus
universitety respondentai. Taip pat teiginyje ,,ugdo as-
menybg®, kur Vilniaus pedagoginio universiteto stu-
dentai iSsiskiria zemesniu vertinimu lyginant su kitais
bei ,,ugdo intelektines, kiirybines galias®, kur matomas
itin didelis statistinis reik§mingumas (p < 0,002) dél
skirtingo visy keturiy universitety studenty nuomoniy
pasiskirtymo.

Pateikti duomenys gali buti kiek subjektyvis, nes
kiekvieno universiteto respondentai gal¢jo ivertinti tik
savo universiteto studijy programa, negalédami jos ly-
ginti su kity universitety studiju programomis. Kitas
svarbus faktorius — skirtingas studenty reiklumas, kurj
yra labai sunku pamatuoti, ta¢iau galima numanyti,
jog tai suteikia reik§més vertinimui. Palygine gautus
rezultatus galime daryti i§vada, jog daugumos socio-

Statistical significance was noticed in the statements
“develop practical abilities” (p < 0,02), where Vilnius
Pedagogical and Vilnius University respondents
distinguish themselves by lower assessment. Like in
the statement “develop a personality” where Vilnius
Pedagogical University students distinguish themselves
by lower assessments compared to others and in the
statement “develop intellectual, creative powers”
where a particularly high statistical significance is
observed (p < 0,002) due to different distribution of
the students of all four universities.

The presented data can be somewhat subjective
because the respondents of every university could
assess only the study programme of their university,
beingunable to compare it with the study programmes of
other universities. Another important factor is different
degree of the students’ demand which is very difficult
to measure but it can be presumed that this attaches
significance to assessment. The comparison of the



Daiva ALIFANOVIENE, Dovile JANKAUSKAITE

Socioedukaciniy studijy programy plétotés ypatumai aukstosiose universitetinése mokyklose: studijuojanciyjy poZiiris

79

edukaciniy studijuy programy studenty netenkina uni-
versitetuose gaunamos praktinés zinios ir gebéjimai
jas taikyti praktingje veikloje.

Siekiant i$siaiskinti, kaip socioedukaciniy studijuy
programy respondentai vertina studijy programose
naudojamas studijy formas (praktikos, seminarai, la-
boratoriniai, savarankiski darbai, praktikos, kursiniai ir
baigiamieji darbai) sitiléme pateikti ju jvercius (,,blo-
gai®, ,,vidutini§kai* ,,gerai*). Gauti duomenys rodo,
kad geriausiai vertinamos paskaitos (61,7 proc.), se-
minarai (60,6 proc.), kursiniai, bakalauro (54,4 proc.)
bei savarankiski darbai (52,8 proc.). Blogiausiai yra
vertinami praktiniai-laboratoriniai darbai (30,6 proc.)
bei praktikos (18,7 proc.).

Tyrimo duomenys leidzia teigti, jog geriausiai stu-
dentai vertina tas studiju formas, kurios grindziamos
ziniy perteikimu (paskaitos) ir gali buti susijusios su
atsiskaitymo forma (savarankiski darbai: savarankis-
kas ruoSimasis paskaitai, referatai, rasiniai ir kt.) ar
ziniy patikrinimu. Blogiausiai respondentai vertino
ziniy taikymo bei praktiniy gebéjimy ugdyma, nors
Sie gebéjimai ir jas ugdancios studijy formos yra vieni
reik§mingiausiy biisimiesiems specialistams. Respon-
denty studijuojamos programos suteikia ziniy, ugdo
kritini mastyma, ta¢iau nepakankamai ugdo praktinius
gebéjimus.

Respondenty i§ skirtingy universitety pozilris
apie studijy programose naudojamus studijy metodus
pateikiamas 3 lenteléje.

obtained results enables to conclude that the majority
of students of socio-educational study programmes
are not satisfied with the practical knowledge obtained
at the universities and the abilities to apply them in the
practical activity.

In order to find out how the respondents of
socio-educational studies assess study forms used in
study programmes (practical placements, seminars,
laboratory, independent work, term papers and final
papers) we offered to provide their scores (“bad”,
“average”, “good”). The obtained data demonstrate
that lectures (61,7%), seminars (60,6%), term papers,
Bachelor’s theses (54,4%) and independent works
(52,8%) are assessed best. Laboratory works (30,6%)
and practical placements (18,7%) are assessed worst.

Research data enable to state that such study
forms which are based on rendering of knowledge
(lectures) and can be related to the form of accounting
(independent works: independent preparation for
the lecture, papers, essays, etc.) or to the testing
of knowledge are assessed by the students best.
Worst assessments are given by the respondents to
knowledge application and to the development of
practical abilities although these abilities and the study
forms developing them are among the most significant
for prospective specialists. Study programmes studied
by the respondents provide with knowledge, develop
critical thinking but insufficiently develop practical
abilities.

The attitude of the respondents of different
universities towards study methods employed in study
programmes is presented in Table 3.

3 lentelé. Studijy formy vertinimas pagal universiteta (M, p)
Table 3. Assessment of study forms by universities (M, p)

Universitetas . Vilniaus P reik§mé
University Siauliy Klaipédos pedagoginis Vilniaus pagal
universitetas universitetas universitetas universitetas Kruskal-
Siauliai Klaipéda Vilnius Vilnius Walis
Apimties University University Pedagogical University P value
dalis University according
Share of the Vidurkis (M) to Kruskal-
volume Mean (M) Wallis
Paskaitos 2,29 2,05 2,05 2,20 0,95
ectures
Seminariniai darbai 236 1.81 1,98 2.14 0,00
Seminar works
Praktiniai-laboratoriniai
darbai 2,24 2,25 1,81 1,83 0,00
Practical-laboratory works
Savarankiski darbai 2.4 227 1.92 1,90 0,00
Independent works
Praktikos 2,12 1,73 1,88 1,73 0,00
Practical placements
Kursiniai, bakalauro darbai 2.20 231 1,94 1.85 0,00
Term, Bachelor papers
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Kaip matome i§ pateikty duomeny (zr. 3 lent.), Siau-
liy universiteto studentai palankiausiai vertina semina-
rus, o blogiausiai — praktikas, savarankiskus darbus ir
praktinius-laboratorinius darbus. Klaipédos universi-
teto studentai auks$c¢iausiai vertina kursiniy, bakalauro
darby raSyma, savarankiskus darbus, o blogiausiai —
praktikas ir seminarus. Vilniaus pedagoginio universi-
teto studentai didziausia reikSme suteiké paskaitoms,
o blogiausiai vertino praktinius-laboratorinius darbus,
praktikas ir savarankiskus darbus. Vilniaus universi-
teto studentai geriausiai vertino paskaitas, seminarus,
o blogiausiai — praktikas ir praktinius-laboratorinius
darbus.

Nagrin¢jant pateikty studijy formy vertinima taip
pat iSryskéja universitety socioedukaciniy studijy
programy studenty skirtingos nuomonés. Nors statis-
tiskai reikSmingas skirtumas nenustatytas (p < 0,95),
taiau nagrinéjant paskaity vertinima universitetuo-
se iSrySkéja skirtumai. Paskaitas geriausiai vertina
§.iauliuc universiteto studentai, prasciausiai — Vilniaus
universiteto studentai. Kalbant apie kitas studijy for-
mas nustatyti statistiSkai reik§mingi nuomoniy skir-
tumai (p < 0,00). Seminarus geriausiai vertina Siau-
liy universiteto, blogiausiai — Klaipédos universiteto
studentai. Praktinius-laboratorinius darbus geriausiai
ivertino Klaipédos universiteto, panagiai ir Siauliy
universiteto, prasciausiai — Vilniaus pedagoginio uni-
versiteto studentai. SavarankiSkus darbus geriausiai
vertina Klaipédos universiteto, prasciausiai — Vilniaus
universiteto studentai. Praktiky vertinimas iSsiskiria
itin ryskiais nuomoniy skirtumais: Siauliy universiteto
studentai Siam teiginiui skyré vieng prasciausiy ver-
tinimy, tadiau §i teigini, lyginant su kitais universite-
tais, {vertino geriausiai. Blogiausius §iy studijy formuy
vertinimus pateiké Klaipédos ir Vilniaus universitety
studentai. Kursiniy, bakalauro darby raSymas respon-
denty taip pat skirtingai vertinamas: geriausiai {vertino
Klaipédos universiteto, o blogiausiai Vilniaus univer-
siteto studentai.

Tyrimo duomenys atskleidé¢, jog pateiktas studiju
formas geriausiai vertina Siauliy ir Klaipédos uni-
versitety studentai. Kity dviejy universitety studentai
vertino daug kritiSkiau. Pras¢iausiai buvo vertinamos
praktikos ir praktiniai-laboratoriniai darbai. Geriausiai
vertinamos paskaitos ir savarankiski darbai.

Sio tyrimo bloko duomeny analizé leidZia patvir-
tinti ankstesni apibendrinima, universitetai, rengdami
socialinius pedagogus ir darbuotojus, labiau orientuo-
ti { teorijos déstyma, ziniy suteikima, taciau stokoja
praktinés veiklos, praktiniy kompetencijy ir gebé&jimy
ugdymo.

Norint iSsiaiskinti studijuojanciyjy poziiiri i studi-
ju programy plétros dinamika, pokyciy galimybes, ju

As we can see from the given data (Table 3)
Siauliai University students assess seminar works
most favourably, and give lowest assessments to
practical placements, independent works and practical-
laboratory works. Klaipéda university students give
highest assessments to writing of term and Bachelor
papers, independent works and lowest, to practical
placements and seminar works. Vilnius Pedagogical
University students gave highest significance to the
lectures and lowest, to practical-laboratory works,
practical placements and independent works. Vilnius
university students gave highest assessments to the
lectures, seminar works and lowest, to practical
placements, and practical-laboratory works.

Analyzing the assessment of the given study forms,
different opinions of students studying university so-
cio-educational study programmes also showed up.
Though statistically significant difference has not
been identified (p < 0,95), analysing the assessment
of lectures in universities, differences show up. The
lectures are best assessed by Siauliai University stu-
dents, worst, by Vilnius University students. As to
other study forms, statistically significant differences
of opinions have been identified (p < 0,00). Seminar
works are best assessed by Siauliai University stu-
dents, worst, by Klaipéda University students. Prac-
tical laboratory works are best assessed by Klaipéda
University students, similar assessment is also given
by Siauliai University students, worst, by Vilnius Ped-
agogical University students. Independent works are
best assessed by Klaipéda University students, worst,
by Vilnius University students. Assessment of practi-
cal placements distinguishes by particularly distinctive
differences of opinions: Siauliai University students
gave one of the lowest assessments to this statement
but these are the highest assessments compared to oth-
er universities. Lowest assessment of these forms were
given by Klaipéda and Vilnius University students.
Writing of term papers, Bachelor papers is also differ-
ently assessed by the respondents: highest assessments
are given by Klaipéda University students and lowest,
by Vilnius University students.

Research data disclosed that the given study
forms were best assessed by the students of Siauliai
and Klaipéda Universities. The students of other two
universities were more critical in their assessments.
Practical placements and practical-laboratory works
were assessed worst. Highest assessments were given
to lectures and independent works.

The analysis of the data of this block of study enables
to confirm the previous generalisation; the universities
training social educators and social workers are more
orientated to the delivery of theory, rendering of
knowledge but they lack the development of practical
activity, practical competencies and abilities.

In order to find out the students’ attitude to the
dynamics of the development of study programmes,
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tobulinima, respondenty buvo klausiama, kg jie keisty
studijy programoje, jei tik turéty galimybe.

Gauti duomenys rodo, jog studentams labiausiai
truksta mokomosios medziagos (49,7 proc.), indivi-
dualiam darbui skirty patalpy (37,3 proc.) ir daugiau
seminary vietoj bendryju paskaity (33,7 proc.). Ma-
ziausiai respondentai noréty keisti esama situacija
testy rasymo (5,7 proc.) ir individualiy atsiskaitymuy
(7,3 proc.) srityse. Yra respondenty, kurie rinkosi atsa-
kyma ,,nieko nekeis¢iau® (10,9 proc.), vadinasi, dalis
respondenty yra patenkinti esama situacija.

Studenty nuomonés dél programuy pokyciy yra
heterogeniskos lyginant atskirus universitetus. No-
rédami pateikti pokyCiy analiz¢, nurodysime uni-
versitetuose keistinas veiklos sritis pagal respon-
denty nuomoniy vidurkiy reitingus (zr. 4 lent.).

the possibilities of changes and their improvement, the
respondents were asked what they would change in the
study programme if they had an opportunity.

The obtained data show that what students lack
most is teaching materials (49,7%), premises for
individual work (37,3%) and more seminar classes
instead of general lectures (33,7%). The respondents
would like to change the existing situation in the areas
of writing tests (5,7%) and individual accounting
(7,3%) least. There were respondents who chose the
answer “I would not change anything” (10,9%), hence,
part of the respondents are satisfied with the existing
situation.

Students’ opinions regarding the changes of study
programmes are heterogenic comparing separate
universities. In order to present the analysis of changes
we shall indicate university activity areas that should
be changed according to the ratings of the means of the
respondents’ opinions (Table 4).

4 lentelé. Studijy programoje keistiny veikly reitingavimas pagal universitetus, M
Table 4. Rating of the activities to be changed in the study programme by universities, M

Siauliy universitetas 1. Daugiau mokomuyju knygu, konspekty, medziagos (M = 0,64)
Siauliai University More teaching books, conspectuses, materials (M = 0,64)
2. Daugiau individualiam darbui skirty patalpy (M = 0,50)
More premises for individual work (M = 0,50)
3. Daugiau seminary (M = 0,36)
More seminars (M = 0,36)
4. Daugiau tarpiniy atsiskaitymy (M = 0,24)
More intermediate accounting (M = 0,24)
5. Daugiau individualiy atsiskaitymy (M = 0,12)
More individual accounting (M = 0,12)
6. Daugiau testy (M = 0,10)
Daugiau testy (M = 0,10)
Klaipédos universitetas 1. Daugiau mokomuyju knygu, konspekty, medziagos (M = 0,44)
Klaipéda University More teaching books, conspectuses, materials (M = 0,44)
2. Daugiau individualiam darbui skirty patalpy (M = 0,42)
More premises for individual work (M = 0,42)
3. Daugiau tarpiniy atsiskaitymy (M = 0,23)
More intermediate accounting (M = 0,23)
4. Daugiau seminary (M = 0,13)
More seminars (M = 0,13)
5. Daugiau testy (M = 0,10)
6. More tests (M =0,10)
7. Daugiau individualiy atsiskaitymy (M = 0,006)
More individual accounting (M = 0,06)
Vilniaus pedagoginis 1. Daugiau mokomyju knygu, konspekty, medziagos (M = 0,45)
universitetas More teaching books, conspectuses, materials (M = 0,45)
Vilnius Pedagogical 2. Daugiau seminary (M = 0,38)
University More seminars (M = 0,38)
3. Daugiau tarpiniy atsiskaitymy (M = 0,31)
More intermediate accounting (M =0,31)
4. Daugiau individualiam darbui skirty patalpy (M = 0,25)
More premises for individual work (M = 0,25)
5. Daugiau individualiy atsiskaitymy (M = 0,05)
More individual accounting (M = 0,05)
6. Daugiau testy (M = 0,00)
More tests (M = 0,00)
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4 lentelés tesinys
Continued of Table 4
Vilniaus universitetas 1. Daugiau seminary (M = 0,50)
Vilnius University More seminars (M = 0,50)

6. Daugiau testy (M = 0,05)
More tests (M = 0,05)

2. Daugiau mokomuyjy knyguy, konspekty, medziagos (M = 0,48)
More teaching books, conspectuses, materials (M = 0,48)

3. Daugiau tarpiniy atsiskaitymy (M = 0,38)
More intermediate accounting (M = 0,38)

4. Daugiau individualiam darbui skirty patalpy (M = 0,34)
More premises for individual work (M = 0,34)

5. Daugiau individualiy atsiskaitymy (M = 0,07)
More individual accounting (M = 0,07)

Gauti duomenys rodo (zr. 4 lent.), jog Siauliy
universiteto studentai pirmiausia noréty daugiau mo-
komuyju knygu, konspekty, medziagos, daugiau indi-
vidualiam darbui skirty patalpy, daugiau seminary.
Keistiny dalyky strityje Siauliy universiteto studentai
maziausiai pageidauty keisti testy raSymo tvarka.

Klaipédos universiteto studentai labai panasiai nu-
rodo prioritetus. Pirmiausia noréty daugiau mokomuju
knygu, konspekty, medziagos, daugiau individualiam
darbui skirty patalpy, daugiau seminary. Labiausiai
patenkinti Sio universiteto studentai individualiy atsis-
kaitymy tvarka.

Vilniaus pedagoginio universiteto studentai noré-
ty daugiau mokomuyjy knygu, konspekty, medziagos,
daugiau seminary, tarpiniy atsiskaitymy, o maZziausiai
keisty testy tvarka.

Vilniaus universiteto studentai labai skirtingai dé-
lioja prioritetines sritis: jie noréty daugiau seminary,
mokomuyjy knygy, konspekty, medziagos, daugiau tar-
piniy atsiskaitymy, o maziausiai keisty testy tvarka.

Tokie studenty vertinimai yra pakankamai subjek-
tyvis ir nulemti jy asmeniniy poreikiy, universitety jau
turimy iStekliy bei akademinés kultiiros. Akivaizdu,
jog Siauliy, Klaipédos, Vilniaus pedagoginio universi-
tety studentams labiausiai tritksta mokomosios medzia-
gos. Vilniaus universiteto studentai labiau orientuoti |
seminary skaiciaus didinima, tai rodo, jog studentams
truksta praktinés veiklos. Visy universitety studentai
maziausiai keisty testy raSymo tvarka. Studenty po-
ziurio tyrimas apie studijy programy pertvarkymo ir
tobulinimo galimybes, manau, suteikty universitety
fakultety ir katedry akademinéms bendruomenéms
naudingos informacijos, ka biity galima tobulinti stu-
diju rengimo, atsiskaitymy tvarkos ir fiziniy aplinky
ktrimo srityse.

Apibendrinimai

Socialiniy pedagogy / darbuotojy kaip naujy profe-
sionaly rengimas, prasidéjes miisy Salies aukstosiose
mokyklose prie§ 10—15 m., dar néra pakankamai isty-

The obtained data (Table 4) demonstrate that
Siauliai University students primarily would like to
have more teaching books, conspectuses, materials,
more premises for individual work, more seminars.
As to what should be changed, Siauliai University stu-
dents would least like to change the order of writing
tests.

The priorities of the students of Klaipéda Univer-
sity are similar. Firstly they would like more teach-
ing books, conspectuses, materials, more premises for
individual work, more seminars. The students of this
university are mostly satisfied with the order of indi-
vidual accounting.

Vilnius Pedagogical University students would like
more teaching books, conspectuses, materials, more
seminars, intermediate accountings, and they would
least change the order to tests.

Vilnius University students prioritize areas very
differently: they would like to have more seminars,
more teaching books, conspectuses, materials, more
intermediate accountings, and would least change the
order to tests.

Such students’ assessments are sufficiently sub-
jective and determined by their personal needs, the
resources already possessed by the universities and
academic culture. It is obvious that Siauliai, Klaipéda,
Vilnius Pedagogical University students lack teaching
materials most. Vilnius University students are more
orientated to the increase of the number of seminars;
this shows that the students lack practical activity. The
students of all universities would least change the or-
der of test writing. In my opinion, the research into the
possibilities to reform and improve study programmes
would provide academic communities of the facul-
ties and departments with useful information on what
could be improved in the areas of preparation of stud-
ies, order of accounting and creation of physical envi-
ronments.

Generalizations

Training of social educators/workers as new pro-
fessionals, which began in the higher educational in-
stitutions of our country 10-15 year ago, is not yet
sufficiently studied; therefore, it is important to look
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rinétas, todél svarbu pazvelgti i $ias studijy programas
1§ vidaus, akademinés bendruomenés akimis, kad buity
galima {vertinti privalumus ir modeliuoti pokycius.
Akivaizdu, kad studenty poziiirio analizés duomenys
ir interpretacijos turéty buti neabsoliutinamos ir su-
vokiamos tik atlikto tyrimo plotméje, kaip galimybeé
modeliuoti pokycius ir skatinti universitety akade-
miniy bendruomeniy pastangas. Tyrimo metu buvo
svarbu suvokti bendruosius socioedukaciniy progra-
my ypatumus, o ne universitety deficita ar pertekliy,
juolab dabartingje situacijoje, kai stokojama aiskesnés
valstybinés socialiniy ir edukaciniy moksly ir studiju
plétotés strategijos.

Tyrimo rezultatai vercia suklusti, nes didzioji dau-
guma studijuojanciyjuy i socioedukacines studijy pro-
gramas istojo atsitiktinai, norédami turéti aukstojo
mokslo diploma, studijuoti ariau namy. Tai leidzia
manyti, jog studentai turi per mazai informacijos apie
socioedukacines programas arba yra susidargs ivaiz-
dis, jog 1 Sias studijy programas nesunku jstoti. Stojan-
tiesiems sudaromos salygos istoti i studijy programa,
kuriai studentas yra mazai motyvuotas, nes stojimo
lape pateikiama daug pasirinkimo galimybiy. Daznai
jaunas zmogus dar néra tvirtai apsiprendes dél stojimo
1 vieng ar kita studijy programa, neretai suraSomos net
tos studijy programos, kurios mazai domina ir su ku-
riomis nesiejama ateitis.

Studenty vertinimy analizé leidzia teigti, jog ge-
riausiai studentai vertina tas studijy formas, kurios
grindziamos ziniy perteikimu (paskaitos), pras¢iausiai
studijy formas, susijusias su praktine veikla, ziniy bei
gebéjimy pritaikymu mokslinéje ir praktingje veikloje.
Toks vertinimas rodo tai, jog universitetai yra labiau
orientuoti | teoriniy Ziniy perteikima, nepakankama
teorijos ir praktikos siejima, kg studentai jvardija kaip
vieng reikSmingiausiy dalyky studijuy procese. Aki-
vaizdu, kad universitetai, skirtingai nei kolegijos ar
profesiniai rengimo centrai, yra labiau orientuoti i te-
orine, moksling veikla.

Tyrimo duomenys rodo, jog labiausiai studenty
Siuo metu netenkina mokomosios medziagos studi-
joms stygius: jiems triikksta mokomuyjy knygu, vado-
véliy, mokomyjuy studijy, padalomosios medziagos.
Taip pat kaip aiSkus deficitas nurodomas universitety
ugdomuyjy aplinky gerinimas: studentams triksta indi-
vidualiam darbui, konsultacijoms skirty patalpy. Sie
trakumai yra svarbiis studiju kokybei, kadangi moko-
moji medziaga reikalinga ziniy ugdymui, o individua-
lios konsultacijos itin reikalingos studentams rengiant
atsiskaitomuosius bei baigiamuosius darbus.

at these study programmes from inside in the eyes of
academic community so that it is possible to assess
the advantages and model the changes. It is evident
that the data of the analysis of the students’ attitude
and interpretations should not be made absolute and
should be perceived only at the level of the carried out
research as the possibility to model changes and en-
courage the efforts of university academic communi-
ties. During the research it was important to perceive
general peculiarities of socio-educational programmes
and not the deficit or excess of universities, moreo-
ver that in the current situation there is a shortage of a
clearer strategy for the development of national social
and educational sciences and studies.

Research results force to prick up one’s ears be-
cause the vast majority of the entrants to socio-edu-
cational study programmes entered guided by acci-
dent, the wish to have a diploma of higher education
and studies closer to home. This enables to think that
students have too little information about socio-ed-
ucational programmes or there is an opinion that it
is not difficult to enter to these study programmes at
all; after all, the entrants are provided with the con-
ditions to enter the speciality, to which the student is
little motivated because the entrance sheet contains
twenty entrance possibilities. Often a young person is
not resolved regarding the entrance to one or another
study programme, often students list even such study
programmes which are of little interest to them and to
which their future is not related.

The analysis of students’ assessments enable to
state that the students give best assessments to such
study forms which are grounded on rendering of
knowledge (lectures), and worst, to such study forms
which are related to practical activity, application of
knowledge and abilities in the scientific and practical
activity. Such assessment shows that the universities
are more orientated to rendering of theoretical knowl-
edge and insufficient linking of theory and practice,
which students name as one of the most significant
matters in the process of studies. It is evident that the
universities, unlike the colleges or vocational training
centres are more orientated to the theoretical, scientific
activity.

Research data show that the students are most dis-
satisfied with the shortage of teaching materials for
studies: they lack teaching books, textbooks, teaching
studies and handouts. The improvement of the educa-
tional environments of the universities is also indicated
as a distinctive deficit: students lack premises for indi-
vidual work, tutorials. We cannot but agree that these
shortcomings are important for the quality of studies
because teaching materials are necessary for the de-
velopment of knowledge, whereas individual tutorials
are particularly necessary for students while preparing
accounting and final works.



84

Mokytojy ugdymas 2009

Literatara

Alifanoviené, D. (2004). Socio-Educational Studies in the
Change of Development Paradigms. European added value
in teacher education: the role of teachers as promoters of
basic skils acquisition and facilitators of learning. ATEE
Sprinng University . Tartu.

Alkin, M. C., Mcneil, J. D. (2000). Curriculum Evaluation.
In the International Encyclopedia of Social & Behavioral
Scienses. http://www.epnet.com (zitiréta 2008-01-19)
Bitinas, B. (2000). Ugdymo filosofija. Vilnius.

Bologna Declaration (1999). The European Higher
Education Area. http://www.bologna-berlin2003.de/pdf/
bologna declaration.pdf. (zitréta 2007-11-04)
Buzaityté-Kasalyniene, J. (2002). Socialinio darbo
specialisty rengimas: skirtingi modeliai ir galimybés
Lietuvai. Acta Paedagogica Vilnensia: moksliniy straipsniy
rinkinys, 9, 29-48.

Cizas, A. (2002). Studijy programy realizavimo kokybés
kriterijai. Pranesimo medziaga. Siauliai.

Duobliené, L. (2007). Siuolaikiné ugdymo filosofija:
refleksijos ir dialogo link. Vilnius.

Juodaityté, A. (2004). Studijy kokybé aukstojoje
mokykloje: valdymo filosofija ir prakseologija. Aukstojo
mokslo kokybé, 1. Kaunas: VDU.

Kvieskiené, G. (2001). Socialiniy pedagogu kompetencijos
metmenys. Pedagogika, 53. Vilnius.

References

Lietuvos Respublikos Aukstojo mokslo istatymas (2000).
Vilnius.

Lietuvos Respublikos mokslo ir studijy istatymas (2001).
Vilnius.

Lelitigiené, 1., Giedraitiené, E., Rupsiené, L. (2006).
Socialiniy darbuotojy / socialiniy pedagogy rengimas
Lictuvoje. Pedagogika. 83, 64 — 73.

Pukelis, K., Savickiené, 1. (2003). Studijy kokybés
vertinimo sistemy lyginamoji analizé: pasauliné patirtis:
konferencijos pranesimy medziaga. Kaunas.

Pukelis, K. (1999). “Curriculum” sampratos adaptavimasis
lietuviskoje pedagogingéje kultiiroje: problemos ir sitilymai.
Socialinés kaitos procesai ir profesinio rengimo vyksmas,
2. Kaunas.

Rossi, P. H., Lipsey, M. W., Freeman, H. E. (2003).
Evaluation. Thousand Oaks-London-New Delpfi: SAGE
Publications. http://www.epnet.com (zitiréta 2008-02-15).
Valiuskevicitité, A., Druskyté, R., Mikutaviciené, 1.
(2004). Universitetiniy studijy kokybés vertinimas:
akademinés bendruomenés pozitiris. Aukstojo Mokslo
Kokybe, 1,38 — 59. Kaunas.

Valstybeés svietimo strategijos 2003 — 2012m. nuostatos
(2003). Vilnius.
Zekevitiene,A.(2005). Lietuvos aukstojomokslointegracijos
i vieningq Europos aukstojo mokslo erdve problemos
visuotinés kokybés vadybos aspektu: respublikinés kokybés
vadybos konferencijos pranesimy medziaga. Kaunas.

DAIVA ALIFANOVIENE

_ Socialiniy moksly (edukologija) daktare,
Siauliy universiteto Socialinés pedagogikos ir
psichologijos katedros docentg.

Moksliniai interesai: nejgaliyju socialinis
ugdymas, socialinio darbo teoriniai modeliai ir
technologijos

Doctor of Social Sciences,

Associate Professor of the Department of Social
Education and Psichology of the Faculty of Social
Welfare and Disability Studies, Siauliai University.
Research interests: social education of the disabled,
theoretical models and technologies of social work.

Address: P Visinskio Str. 25, LT-76351 Siauliai, Lithuania
E-mail: daiva.alif@delfi.lt

DOVILE JANKAUSKAITE

Socialiniy moksly magistré.
Moksliniai interesai: socialinis ugdymas, socialiniy
pedagogy rengimas.

Master student of Social Sciences.
Research interests: social education, training of social
educators.

Address: P Visinskio Str. 25, LT-76351 Siauliai, Lithuania
E-mail: spp.katedra@cr.su.lt



