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IKIMOKYKLINIO UGDYMO
KOKYBES VALDYMO PRASMIU
KONTEKSTUALIZAVIMASIS

. LIETUVOS RESPUBLIKOS
SVIETIMO DOKUMENTUOSE

Anotacija

Straipsnyje atskleidziama, kaip LR Svietimo
dokumentuose kontekstualizuojasi ikimokyklinio
ugdymo kokybés valdymo prasmés. Dokumentas yra
suprantamas, kaip kokybés procesa, rezultata bei jo
valdymo prasmes atskleidZiantis teorinis-empirinis
konstruktas. Jo prasmiy supratimas nukreipia
vadybininkus ir pedagogus veikti, suteikia galimybe
suvokti bei jprasminti ikimokyklinio ugdymo kokybés
valdyma kaip Siuolaikinio Lietuvos §vietimo politing-
strateging krypti. Atlikta svarbiausiy LR Svietimo
dokumenty content analizé leido atsakyti { klausimus,
kaip kokybé yra suprantama ir kokiomis salygomis
ji gali buti valdoma. Demonstruojami dokumenty
content analizés pavyzdziai ir formuluojamos iSvados
apie kokybés bei jos valdymo prasminguma.

Pagrindiniai Zzodziai: ikimokyklinio ugdymo
kokybe, kokybés valdymas, Lietuvos Respublikos
Svietimo dokumentai, kontekstualizavimasis.

Ivadas

Ikimokyklinio ugdymo grandziai priskiriami uz-
daviniai yra gana sudétingi tiek tikslo, tiek ir proce-
so prasmémis. Lietuvos Respublikos ikimokyklinio
ugdymo koncepcijoje (1989) nurodoma, jog Sis ug-
dymas sprendzia reik§mingiausius vaiko socializaci-
jos ir ugdymo(-si) uzdavinius, puoseléja visus vaiko
gebéjimus, lemiancius jo asmenybés psichosocialing
ir sociokultiring raidaq. Be to, Siame dokumente
ikimokyklinis ugdymas apibidinamas kaip pir-
miné §vietimo sistemos grandis, galinti uztikrinti
sékminga vaiko mokymasi ateityje. Ikimokyklinio

®  Siauliai University

CONTEXTUALISATION OF
MEANINGS OF QUALITY
MANAGEMENT OF PRESCHOOL
EDUCATION IN THE DOCUMENTS
OF EDUCATION OF THE REPUBLIC
OF LITHUANIA

Abstract

The article reveals how the meanings of quality
management of preschool education are decontex-
tualised in education documents of the Republic of
Lithuania. The document is understood as theoreti-
cal-empirical construct revealing quality process,
results and its meanings of management. Perception
of its meanings directs managers and pedagogues to-
wards activities, provides opportunity to understand
and give sense to quality management of preschool
education as political-strategic direction of modern
Lithuanian education. Confent analysis of the most
important education documents of the Republic of
Lithuania helped to answer the questions: how qual-
ity is perceived, under what conditions it can be
managed. Examples of documents’ confent analy-
sis are demonstrated and conclusions about signifi-
cance of quality and its management are formulated.
Key words: quality of preschool education,
quality management, education documents of the

Republic of Lithuania, contextualization.

Introduction

Tasks ascribed to preschool education link are
rather complicated in the sense of both aim and pro-
cess. In the conception of preschool education of the
Republic of Lithuania (1989) it is indicated that this
education: solves the most important tasks of child’s
socialization and (self)education, cherishes all child’s
abilities that determine personality’s psychosocial
and socio-cultural evolution. Besides, this document
describes preschool education as primary link of edu-
cation system, which can ensure successful child’s
learning in future. Results of preschool education are
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ugdymo rezultatai dazniausiai aiSkinami naudojantis
interpretaciniais biidais. Todél ikimokyklinio ugdy-
mo teoretikai tiek Lietuvoje, tiek ir uzsienyje (Whi-
tebook, Belm 1996) formuluoja klausimus, kaip nu-
statyti ikimokyklinio ugdymo efektyvuma ir kokiu
budu fiksuoti jo rezultata. Epstein (1993) nuomone,
Sie klausimai yra svarbiis tévams, pedagogams, va-
dovams, visuomenei, kuri tiesiogiai ar netiesiogiai
dalyvauja vaiko ugdymosi procesuose ir domisi jo
kokybe. Helburn (1995) teigia, jog tévai yra svar-
biausi ikimokyklinio ugdymo paslaugy vartotojai,
galintys nulemti jo procesg ir rezultatus.

Lietuvoje ikimokyklinio ugdymo kokyb¢ grindzia-
ma normatyviniais Svietimo dokumentais (LR Svieti-
mo istatymas, 2003; Lietuvos vaiky ikimokyklinio ug-
dymo koncepcija, 1989; Valstybinés Svietimo strategi-
jos 2003-2012 mety nuostatos, 2003 ir kt.). Jie lemia
ikimokyklinio ugdymo istaigy vadovy ir pedagogu
orientacijas vaiky ugdymo kokybei, rezultaty verti-
nimui ir {sivertinimui, projektuoja pedagoguy veikla,
reprezentuoja tam tikras ugdymo vertybes, reikSmin-
gas kokybés prasmiy sampratai. Dokumenty anali-
z¢ yra viena svarbiausiy Svietimo jstaigy vadovy
kompetencijy, leidzianti valdyti kokybés procesus
ir rezultatg (Barvidiené, Kasiulis, 2001, Ruzevicius,
2006). Taciau kokybés ir jos valdymo esmiy apibtdi-
nimas remiantis LR $vietimo sistema ir ikimokyklin{
ugdyma reglamentuojanciais dokumentais tiek teori-
ne, tiek ir empirine prasmémis yra gana sudétingas
klausimas. Visy pirma tod¢l, jog ikimokyklinio ug-
dymo kokybés klausimams Lietuvoje néra parengta
specialiy dokumenty, i$skyrus Ikimokyklinio ugdy-
mo mokykly vidaus audito metodika (2005). Viena
priezas¢iy yra ta, jog ikimokyklinio ugdymo grandis
Lietuvoje vis dar tebéra suvokiama kaip neturinti
savaiminio reikSmingumo ugdymo kokybés rezul-
tatui. Todél LR esminiuose Svietimo dokumentuose
(LR Svietimo jstatymo (2003), LR Valstybinés §vie-
timo strategijos 2003—-2012 mety nuostatos (2003))
ji yra ijprasminama kaip atliekanti vaiko testinio
ugdymo(-si) ,,Seima ir mokykla* tarpininkavimo
funkcijas.

Lietuvoje néra moksliniy tyrimy, skirty
ikimokyklinio ugdymo kokybés sampratos ir jos
valdymo klausimams. Kokybé tam tikrais aspektais
apzvelgiama §vietimo politikos ir vadybos problemy
skirtuose mokslo darbuose (Jackiinas,
2006, Purvaneckiené, 2001, RuzeviCius, 2006,
Neifachas, 2002, Zelvys, 2003). Todél stokojama

analizei

usually explained using interpretation methods. Thus,
theorists of preschool education in Lithuania and
abroad (Whitebook, Belm, 1996) formulate questions:
how to determine effectiveness of preschool educa-
tion and how to record its result? Epstein (1993) says
that these issues are important to parents, teachers,
heads, society that directly or not participate in the
processes of child’s education and are interested in
its quality. Helburn (1995) states that parents are the
most important consumers of preschool education
services, who may influence process and results.
Preschool education quality in Lithuania is based
on normative education documents (Law on Edu-
cation of the Republic of Lithuania, 2003; Concep-
tion of Preschool Education of Lithuanian Children
1989; Guidelines of State Education Strategy of
2003-2012, 2003, etc.). They determine: orienta-
tions of heads and pedagogues of preschool educa-
tion institutions towards children’s education qual-
ity, evaluation of results and self-evaluation, project
pedagogue’s activities, represent certain education
values important for conception of quality mean-
ings. Documents’ analysis is one of the most impor-
tant competences of heads of education institutions
that allows managing quality’s processes and re-
sults (Barvidiené, Kasiulis, 2001, Ruzevicius, 2006).
However, description of quality and its essence refer-
ring to documents regulating education system and
preschool education in theoretical and empiric senses
is quite a complicated issue. Firstly, because in Lithu-
ania there are no specially prepared documents for
the issues of preschool education quality except
Methods of Internal Audit of Preschool Education
Schools (2005). One of the reasons, the link of pre-
school education in Lithuania is perceived as having
no importance to education quality results. Thus, in
main education documents (Law on Education of the
Republic of Lithuania (2003), Guidelines of State
Education Strategy of 2003-2012) it is perceived as
performing mediator’s functions of child’s continu-
ous learning “family and school”.

In Lithuania there are no scientific researches
about issues of conception and management of pre-
school education quality. Quality in some aspects is
surveyed in scientific works of analysis of education
politics and management problems (Jackiinas, 2006,
Purvaneckiené, 2001, Ruzevicius, 2006, Neifachas,
2002, Zelvys, 2003). There is a lack of necessary in-
struments for analysis of meanings of preschool edu-
cation quality and examples of explanation of its re-
sults.
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tiek ikimokyklinio ugdymo kokybés prasmiy
analizei reikalingy instrumenty, tiek ir jos rezultaty
aiskinimo pavyzdziy.

Tai suponuoja misy tyrimo problema: kokiuose
LR $vietimo dokumenty kontekstuose aiskinama iki-
mokyklinio ugdymo kokybés ir jos valdymo pras-
més ir kaip ju pagrindu gali buti suprasta kokybés
esme?

Tyrimo objektas — ikimokyklinio ugdymo kokybés
ir valdymo prasmés.

Tyrimo tikslas — atliekant pagrindiniy Lietuvos
Respublikos $vietimo dokumenty analiz¢ nustatyti
ugdymo(-si)  kokybés
kontekstus, paaiskinancius jos esme¢ ir valdymo

ikimokyklinio prasmiy
ypatumus.

Tyrimo metodai: mokslinés literatiros analize,
dokumenty content analizé.

Tyrimo metodologija — ikimokyklinio ugdymo
kokybé straipsnyje aiskinama  per esmines $io
reiSkinio charakteristikas, tokias kaip: iSskirtinumas
(angl. quality as exception, Harvey, Green, 1993,
Savickiené, 2005), tobulumas (angl.
perfection, Harvey, Green, 1993), Savickiené, 2005),
pasikeitimas (angl. quality as transformation, Harvey,

quality as

Green, 1993), gerinimas, tobulinimas (angl. quality as
enhancement or improvement, Tam, 2001, Ziliéniene,
2003) vartotoju poreikiy tenkinimas (angl. quality as
customer satisfaction, Ruben, 1995, Savickiené, 2005),
reikalavimy arba standarty atitikimas (angl. quality as
conformance, Sallis, 2002, Savickieng, 2005).

Tyrime remiamasi kokybés sampratos klasifikavi-
mu pagal du skirtingus poZiirius: a) kokybé aiskina-
ma per instituciju veiklos rezultatq bei iskelty tiksly
igyvendinimq ir siejama su tobulumu, tiksly atitikimu,
vartotojy poreikiy tenkinimo; b) i kokybg zvelgiama
kaip { procesus, kurie yra susij¢ su rezultaty jgyvendi-
nimu ir siekimu. Sie poziiiriai yra salygojami vertybiy
ir efektyvumo, nes ,.kokybé klasikinio tobulumo sieki-
mo prasme visada yra pagrindiné vertybé...“ (Wester-
heijiden, 2005, p. 68). Tode¢l kokybeé dazniausiai apibi-
dinama tokiame vertybiniame kontekste: kokyb¢ — tai,
kas patrauklu, kas tinkama, kg galima suprasti, vertinti,
ka galima pamatyti ir apie kg galima informuoti (Whi-
tebook, Bellm, 1996). Miisy tyrimo atveju butent Sis
kontekstas teorine prasme yra pamatinis. Siekiama
suprasti, kurie kontekstai, aiSkinantys kokybe¢ ir jos
valdyma, informacine prasme yra reikSmingi, bei sie-
kiama atsakyti i klausima, kaip LR Svietimo doku-
menty konteksty pagrindu galima suprasti kokybés ir

jos valdymo prasmes.
Svietimo politikag reglomentuojanciy dokumenty

It supposes our research problem: in what contexts
of education documents of the Republic of Lithuania
meanings of preschool education quality and its man-
agement are explained and how on their basis essence
of quality may be understood.

Object of the research — senses of preschool
education quality and management.

Aim of the research — performing analysis of main
education documents of the Republic of Lithuania to
determine contexts of senses of preschool education
quality explaining its essence and management
peculiarities.

Methods of the research — analysis of scientific
literature, documents’ content analysis.

Methodology of the research — in the article pre-
school education quality is explained through main
characteristics of this phenomenon such as: qual-
ity as exception (Harvey, Green, 1993, Savickiené,
2005), quality as perfection (Harvey, Green, 1993,
Savickiene, 2005), quality as transformation (Harvey,
Green, 1993), quality as enhancement or improve-
ment, (Tam, 2001, Ziliéniene, 2003), quality as cus-
tomer satisfaction, (Ruben, 1995, Savickieng¢, 2005),
quality as conformance, (Sallis, 2002, Savickiené,
2005).

In research we refer to classification of quality
conception according to two attitudes to it (a) qual-
ity is explained through the result of institutions’ ac-
tivities and implementation of aims and is related to
perfection, reference to aim, satisfaction of consumers’
needs; (b) quality is perceived as processes that are
related to implementation and achievement of results.
These attitudes are conditioned by values and effec-
tiveness, because “quality in the sense of achievement
of classical perfection always is the main value...”
(Westerheijiden, 2005, p. 68). Thus quality is usually
described in the following value context: quality — what
is attractive, what is suitable, what can be understood,
evaluated, what can be seen and what can be informed
about (Whitebook, Bellm, 1996). In the case of our
research namely this context is basic in theoretical
sense. We try to understand which contexts explaining
quality and its management from information sense
are meaningful and to answer the question: how it is-
possible to understand the meanings of quality and its
management based on education documents of the Re-
public of Lithuania.

Purpose of analysis of documents regulating educa-
tion politics as Boweer (2002) indicates — to reveal the
system of unimplemented values, which may be real-
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analizés paskirtis, kaip nurodo Boweer (2002), —
atskleisti neigyvendinty vertybiy sistema, kuri gali biti
realizuojama viesais veiksmais, nukreiptais | kokybe.
Aiskinantis kokybés samprata reikSmingas tiek tekstas,
tiek kontekstas, kuriy prasminé analizé padeda suvokti
pageidaujamy veiksmuy sistemg ir logika, orientuota
1 vertybiy sistemas. Kokybé¢ gali biiti valdoma
suprantant jos esmg¢ ir susitariant dél veiksmy. Todél
siiloma (Cavanagh, 1997) { analizuojama dokumenta
zvelgti kaip | koncepta, kuris suteikia informacijg
apie kokybés esmeés bei juy supratimui biting turinj,
iprasminantj ir tam tikras veiklos vertybes.

LR svietimo dokumenty turinio analizé (content
analysis) atlikta pasitelkus 8 esminius dokumentus
(zr. 1lent.), i$ kuriy trys yra bendro pobiidzio, o kiti —
specializuoti, skirti ikimokyklinio ugdymo grandziai.
Kokybés sampratai reikSmingi ir LR $vietimo strategi-
n¢ krypti ijprasminantys dokumentai, kurie pagrindzia
ikimokykliniy istaigy veiklos kryptinguma kokybisko
proceso ir rezultato link (LR Valstybinés $vietimo stra-
tegijos 2003—2012 mety nuostatos, 2003). Analizuoja-
mus dokumentus salyginai galima suskirstyti i tokias
grupes: socialiniai-politiniai vaiko ir jo teisiy apsau-
gos, Svietimo raidos strategijos dokumentai bei spe-
cializuoti ikimokyklini ugdymo procesa, rezultatg bei
istaigy veikla reglamentuojantys dokumentai.

ized by public actions directed to quality. Therefore,
while explaining quality’s conception both text and
context are important the notional analysis of which
help to understand system and logics of desirable ac-
tions oriented to the system of values. Quality can be
managed when understanding its essence and agree-
ing upon actions. Accordingly, it is proposed to look
at the analysed document as at the concept, which
contains information about content of quality essence
that gives sense to certain values of activities.

Content analysis of education documents of
the Republic of Lithuania was performed using 8
essential documents (Table 1) 3 of which are of
common nature and the rest — specialized, devoted
for the link of preschool education. The documents
giving sense to strategic direction of education of
the Republic of Lithuania that validate singleness
of activities of preschool institutions to qualitative
process and result are important to the conception
of quality (Guidelines of State Education Strategy
of 2003-2012, 2003). The analysed documents
notionally may be divided in such groups: social-
political documents of protection of child and his
rights and documents of strategy of education
development and specialized documents regulating
preschool education process, result and institutions’
activities.

1 lentelé. Lietuvos Respublikos Svietima ir ikimokyklinj ugdyma reglamentuojantys dokumentai
Table 1. Documents regulating education of the Republic of Lithuania and preschool education

Dokumenty grupé
Group of documents

Dokumenty pavadinimas
Title of the document

Socialiniai-politiniai dokumentai
Social-political documents

LR Vaiko teisiy pagrindy istatymas (1996)
Law on Fundamentals of the Rights of the Child (1996)

Svietimo raidos strateginiai dokumentai
Strategic documents of education development

LR Svietimo istatymas (2003); LR valstybiné Svietimo strategijos
(2003—-2012 m.) nuostatos (2003)

Law on Education of the Republic of Lithuania (2003); Guidelines
of State Education Strategy of 2003—2012

Specializuoti  ikimokyklinio ugdymo procesa ir
rezultata reglamentuojantys dokumentai

Ikimokyklinio ugdymo koncepcija (1989); LR Neformaliojo
vaiky S$vietimo koncepcija (2005); LR Specialiojo ugdymo
istatymas (1989)

Conception of Preschool Education (1989);

Spec1a.l1zed documents regulating  preschool Conception of Informal Education of Children of the Republic of
education process and result . )

Lithuania (1989)

Law on Special Education of the Republic of Lithuania (1989)
Specializuoti  ikimokykliniy  istaigy  veiklas | Vaiko minimalios ir vidutinés priezitiros istatymas (2007);

reglamentuojantys dokumentai
Specialized documents regulating activities of
preschool institutions

Ikimokykliniy istaigy vidaus audito metodikos (2005)
Law on Minimal and Medium Care of the Child (2007);

Methods of Internal Audit of Preschool Institutions (2005).
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Dokumenty analizés procediiros

Analizuojamieji dokumentai apima 1989-2008 m.
Lietuvos $vietimo ir ikimokyklinio ugdymo reformos
procesus. Vieni juy nurodo vaiky ugdymo politing, so-
cialine bei kulttiring svarba (LR Vaiko teisiy pagrinduy
istatymas, 1996), kiti yra bendrieji, strateginés Svieti-
mo raidos dokumentai (LR Svietimo jstatymas, 2003;
LR Valstybinés Svietimo strategijos 2003—2012 m.
nuostatos, 2003). Be to, analizuojami ir specialieji
dokumentai, skirti ikimokyklinio ugdymo sriciai, ap-
imantys teorinj-empirini ugdymo konceptualizavima
(Ikimokyklinio ugdymo koncepcija, 1989; Neforma-
liojo vaiky $vietimo koncepcija, 2005; LR Specialiojo
ugdymo istatymas, 1998) arba ikimokykliniy istaigy
veiklos efektyvumo vertinima ir isivertinima (Vaiko
minimalios ir vidutinés prieziliros istatymas, 2007;
Ikimokyklinio ugdymo mokyklos vidaus audito meto-
dika, 2005). Visi Sie dokumentai orientuoja ikimoky-
kliniy istaigy vadovus, pedagogus i ivairias socialines,
kulttirines, vadybines Lietuvos $vietimo sistemos pro-
blemas, tarp ju ir ikimokyklinés posistemés funkci-
jas. Todél analizuojami dokumentai apima Lietuvos
Svietimo sistemos paskirti, tikslus bei ikimokyklinio
ugdymo sistemos funkcijas. Be to, dokumentai lemia
ir ikimokyklinio ugdymo(-si) proceso krypti, jo rezul-
tata, atskleidzia reikalavimus ugdymui. Vienas i§ ana-
lizuojamy dokumenty yra specialiai skirtas kokybés
vidiniam vertinimui bei isivertinimui ir reglamentuoja
Siuos procesus (Ikimokyklinio ugdymo mokyklos vi-
daus audito metodika, 2005).

Kokybinés turinio (content) analizés medziaga su-
daro tekstas, ,,gautas” naudojant jvairias technikas.
Taikomos tokios content analizés procediiros: 1) teks-
to turinys analizuojamas nuosekliai, Zingsnis po Zings-
nio, remiantis konkrec¢ios metodologinés procediiros
taisyklémis ir dalijant nagrin¢jama turini i analitinius
vienetus; 2) tekstas interpretuojamas remiantis iskel-
tais tyrimo klausimais, i kuriuos atsakoma pasitelkiant
suformuluotas kategorijas ir subkategorijas. Pastaro-
sios yra kaip neartikuliuoti, kokybés ir jos valdymo
prasmes atskleidziantys apibendrinimai, kurie reiskia,
jog kiekvienas tyrimo tekstas su kitais siejamas re-
miantis prasmiy panaSumu. Prasmés tarpusavyje gru-
puojamos pagal tam tikra Sablona: kokybés supratimas
kaip tobulumas, siekiamybé, kaip vertybé, nukreipta i
tikslq ir j procesq, kuris budamas efektyvus salygo-
ja ir atitinkamaq rezultatq. Svietimo dokumenty teksto
analizés metu jZvelgiami ir akcentuojami tiek kokybés
prasme tiesiogiai atskleidziantys kontekstai, tiek ir tie,
kurie slypi uz kity giminingo turinio konteksty, taciau
dokumenty sudarytojai ju neakcentavo ir neisskyré.

Procedures of documents’ analysis

Analysed documents cover processes of reform of
Lithuanian education and preschool education during
1989-2008. Some of them indicate political, social
and cultural importance of child’s education (Law
on Fundamentals of the Rights of the Child, 1996),
others are general documents of strategic education
development (Law on Education of the Republic of
Lithuania 2003; Guidelines of State Education Strat-
egy of 2003-2012, 2003). Besides, analysed and spe-
cial documents of the sphere of preschool education
covering theoretical-empiric conceptualization of
education (Conception of Preschool Education, 1989;
Conception of Informal Education of Children, 2005;
Law on Special Education, 1998) or — evaluation and
self-evaluation of effectiveness of preschool institu-
tions’ activities (Law on Minimal and Medium Care
of the Child, 2007; Methods of Internal Audit of Pre-
school Institutions, 2005). All these documents orient
the heads, teachers of preschool institutions to various
social, cultural, managerial problems of Lithuanian
education system including functions of preschool
subsystem. Analysed documents involve purpose and
aims of Lithuanian education system and functions
of preschool education system. Moreover, documents
determine the direction of process of preschool edu-
cation, its result, reveal requirements for education.
One of analysed documents is specially dedicated to
internal quality evaluation and self-evaluation and
regulate these processes (Methods of Internal Audit of
Preschool Institutions (2005).

Material of qualitative content analysis consists
of text “obtained” using various techniques. The
following content analysis procedures are applied: 1)
the content of the text is analysed consecutively, step
by step referring to the rules of particular methodic
procedure and dividing analysed text into analytic
units. 2) interpretation of the text is performed
referring to research’s questions and we answer them
using formulated categories and subcategories. The
latter are like non-articulated generalizations revealing
meanings of quality and its management that mean
that each text of the research is connected with others
by the similarity of meanings. Meanings are grouped
according to certain template: perception of quality is
perfection, value directed to the aim and process which
being affective determines particular result. During
analysis of texts of education documents, contexts
directly revealing quality’s sense and those that are
hidden behind other contexts having close content are
penetrated and emphasized but documents’ compilers
have not emphasized them.
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Tyrimo rezultatai
Analizuosime kokybés prasmiy kontekstus LR
Vaiky teisiy pagrindy istatyme (zr. 2 lent.).

Research results
We will analyse the contexts of quality meanings
in the Law on Fundamentals of the Rights of the Child
(table 2).

2 lentelée. Ugdymo kokybés kategorijos LR Vaiky teisiy pagrindy jstatyme (1996)
Table 2. Categories of Education Quality in the Law on Fundamentals of the Rights of the Child of the Republic of Lithuania (1996)

Kategorija Subkategorija Sk. C
Ca teggorjy Subea teggor‘;f No. Teiginiai / Statements
Tévai
Parents Hteiséti vaiko atstovai yra tévai, itéviai,
Vaiko atstoyai . [téviai 3 globéjai® [1; 1]
Representatives of the child Foster parents “parents, foster parents are legal
Globéjai representatives of the child” [1;1]
Foster parents

Tévy ir kity teiséty atstovy Seimoje
areigos . .
pareig live in a family

Tinkamos salygos vaiko gyvenimui

Suitable conditions for the child to

Htévai ir kiti teiséti vaiko atstovai privalo
sudaryti tinkamas salygas vaikui gyventi ir
augti Seimoje, rapintis juo“ [1, 2; 3]

2 | “parents and other legal representatives of

Duties of parents and other
legal representatives Rilpinimasis vaiku

Care of the child

the child must create suitable conditions for
the child to live and grow up in a family,
take care of the child” [1, 2; 3]

Teisé { moksla
Right to study

Teisé | zodzio laisve

Right to freedom of speech

Hteisé 1 moksla, Zodzio laisve, naudotis
ivairia humanitarine informacija, dalyvauti

Vaiko socialinés teisés

Social rights of the child informacija

information

Teisé naudotis humanitarine

Right to use humanitarian

visuomenes gyvenime* [1; 1, 3,4, 5, 6]

“right to studies, freedom of speech, right
to use various humanitarian information,
participate in society’s life” [1; 1, 3, 4, 5, 6]

gyvenime

Teis¢ dalyvauti visuomenés

Right to participate in society’s life

Ugdymo kokybé kontekstualizuojama trimis ka-
tegorijomis: ,,Vaiko atstovai“, ,, Tévy ir kity teiséty
atstovy pareigos, ,,Vaiko socialinés teisés®. I$sa-
miausias yra kategorijos ,,Vaiko socialinés teisés“
(4 subkategorijos) turinys, nurodant, jog vaikai ,,turi
teis¢ 1 mokslg®, ,,zodzio laisve®, ,,ivairig humanitaring
informacija“, ,,dalyvavima visuomenés gyvenime®.
Kategorijos ,,Vaiko atstovavimas™ prasmés atsklei-
dziamos subkategorijomis (3): ,,tévai“, ,,itéviai, ,,glo-
béjai“. Maziau démesio skiriama kategorijos ,,Tévy ir
kity teiséty atstovy pareigos® turiniui. Si kategorija
atskleidziama per tokias subkategorijas (2): ,tinka-
mos salygos vaiko gyvenimui $§eimoje®, ,,ripinimasis
vaiku“. LR Vaiky teisiy pagrindy istatyme pabrézia-
ma, jog ugdymo kokybés procesas ir rezultatas tam-
pa svarbus tam tikroms suaugusiyjy Zmoniy grupéms
(tévams, itéviams, globéjams). Be to, prasminiai kon-
tekstai leidzia suvokti, kad ugdymo, kaip kokybiskos
paslaugos, tiesioginiai vartotojai yra vaikai, netiesio-
giniai — tévai, {téviai, globéjai. Akcentuojama, kad Sis

Education quality is contextualized by three
categories: “Child’s representatives”, “Duties of
parents and other legal representatives”, “Child’s social
rights”. The most detailed content is in the category
“Child’s social rights” (4 subcategories) indicating
that children “have rights to education”, “freedom
of speech”, “various humanitarian information”,
“participation in society’s life”. The senses of category
“Child’s representation” are revealed by subcategories
(3): “parents”, “foster parents”, “guardians”. Less
attention is paid to the content of categories “Duties
of parents and other legal representatives”. This
category is revealed through such subcategories (2):
“suitable conditions for child’s life in a family”, “care
of the child”. In this way the Law on Fundamentals of
the Rights of the Child of the Republic of Lithuania
stresses that the process and result of education quality
become important for certain groups of people (parents,
foster parents, guardians). In addition, meaningful
contexts let understand that children are direct users of
education, as quality service, indirect — parents, foster
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vartotojas veikia kaip tam tikras neformalusis vaiko
ugdymo kokybés prieZiiiros institutas, kuris turi ir tei-
sinius jpareigojimus: riipintis ne tik vaiko formaliu
ugdymu Svietimo jstaigose, bet ir neformaliu Seimoje.
Tévy, itéviy, globéju priezitros turinys apima: vaiko
gyvenimo ir augimo salygas Seimoje. Sis ugdymo ko-
kybés priezitiros kontekstas papildomas dar vienu —
tévy pareigos, 1 kurias jeina rupinimasis vaiku. Tokiu
btudu akcentuojamos ne tik ugdymo kokybés prieziii-
ros funkcijos (tévuy, itéviy, globéju), bet ir dalyvavimo
galimybés vaiky kokybisko ugdymo(-si) procesuose.

LR Vaiky teisiy pagrindy istatyme (1996) nurodo-
ma, jog vienas svarbiausiy ugdymo kokybés dalyviy
yra vaikas. Jo dalyvavima palaikanti salyga — teisiy
uztikrinimas (moksla, zodzio laisve, dalyvavima vi-
suomenés gyvenime ir kt.). Taigi, Siame dokumente
kontekstualizuojamos vaiko ugdymo (gyvenimo) ko-
kybei reikalingos salygos (materialinés, psichosociali-
nés). | jas jeina ir vaiko teisés, kuriy viena pagrindiniy
yra laisvé ir pri¢jimas prie humanitarinio pobtdZzio
informacijos. Taigi LR Vaiky teisiy pagrindy istaty-
me (1996) kontekstualizuojamos salygos sékmingam
vaiko, kaip Siuolaikinés informacinés visuomenés da-
lyvio, ugdymui(-si), nes biitent vaiko gauta jam biitina
humanitarinio pobiidzio informacija lemia jo socialini
aktyvuma.

Paanalizuosime ugdymo kokybés
Svietimo jstatyme (2006).

kategorijas

parents. It is stressed that this user acts as a particular
informal institute of supervision of child’s education
quality that has legal obligations: to take care not only
of child’s formal education in education institutions
but informal as well — in a family. The content of
parents, foster parents’ care is quite wide: conditions
of child’s life and growth in a family. This context of
supervision of education quality is supplemented by
one more — parents’ duties in particular, that cover care
of the child. In this way not only functions (parents,
foster parents) of supervision of education quality
are stressed but also participation possibilities in the
processes of children’s good-quality education.

In the Law on Fundamentals of the Rights of the
Child (1996) it is indicated that one of the most impor-
tant participants of education quality is a child. Con-
dition supporting his participation: security of rights
(to studies, freedom of speech, participation in soci-
ety’s life, etc.). In this document conditions (material,
psychosocial) necessary for child’s education (life) are
contextualized. They also involve child’s rights where
one of the main is freedom and access to humanitar-
ian information. In this way, in the Law on Fundamen-
tals of the Rights of the Child (1996) conditions for
successful child’s, as participant of modern informa-
tion society, development are contextualized because
child’s right to receive necessary humanitarian infor-
mation influences his social activeness.

We will analyse the categories of education quality
in the Law on Education (2006).

3 lentelé. Ikimokyklinio ugdymo kokybés kategorijos LR Svietimo istatyme (2006)
Table 3 .Categories of preschool education in the Law on Education of the Republic of Lithuania (2006)

Purpose of education

Kategorija Subkategorija Sk. Teiginiai
Category Subcategory No. Statements
Vaiko prigimtiniai poreikiai
Natural child’s needs
Vaiku kqltﬁriniai, etniniai »padeéti vaikui ‘genkinti prigimtinius, k_ul.tﬁros,
Ugdymo paskirtis poreikiai taip pat ir etninius, socialinius, pazintinius

Cultural, ethnic children’s needs

Vaiky socialiniai, pazinimo
poreikiai

Children’s needs of social
cognition

3 poreikius® [2; 1; 2;]
“to help the child to satisfy natural, cultural,
ethnic, social, cognitive needs” [2; 1; 2;]

Ugdymas Seimoje
Education in family

Tévy ir vaiky teisiy apsaugos
Ugdymp . institucijy pageidavimai ir
institucionalizavimas
Institutionalization of

education

programas

and children’s rights for the

rekomendacijos ugdymui pagal

Requests and recommendations of
institution of protection of parents

education under the programmes

»~ikimokyklinis ugdymas vyksta Seimoje,

o tévams (globéjams) pageidavus ar
atsakingoms uz vaiko teisiy apsauga
institucijoms rekomendavus, pagal ikimokyk-
linio ugdymo programa™ [2; 3; 4]

2 “preschool education is in a family, but upon
parents’ (foster parents’) request or under
recommendations of institutions responsible
for protection of child’s rights preschool
education is according to the programme of
preschool education” [2; 3; 4]
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3 lentelés tgsinys

accessibility of
information for parents

Informacija apie vaiko
paZzanguma
Information about child’s progress

Informacija apie vaiko elgesi
Information about child’s
behaviour

Continued of Table 3
Kategorija Subkategorija Sk. Teiginiai
Category Subcategory No. Statements

Informacija apie vaiko biiklg

Information about child’s

condition

Informacija apie ugdymo .. .. . . _ .
Informacijos tévams poreikiusJ pie e »gauti 1nf.ormag1j.a[ apie Ya1ko bukle, .ugdymo 1
turinys ir prieinamumas | Information about education 161fg(71§/m051 poreikius, paZanga, elgesi® [2; 4; 5;
Content and needs 4 ’

“receive information about child’s condition,
education and self-education needs, progress,
behaviour” [2; 4; 5; 6; 7]

Bendradarbiavimo su

Ugdymo problemy sprendimas
Solution of education problems

Ugdymo programos parinkimas
Selection of education programme

,»dalyvauti parenkant vaikui ugdymo programa,
forma, mokykla ar kita Svietimo tiekéja™ [2; 7;

tévais tikslai Ugdymo formy, mokyklos

Aims of cooperation parmk'l mas .

with parents Selection of education forms,
school

contractor

Kito $vietimo tiekéjo parinkimas
Selection of another education

8;9;10]

4 “participate  when  choosing  education
programme, form, school or other education
provider” [2; 7; 8; 9; 10]

Svietimo paslaugy teikéjai

Contractors of education services

Mokytojai
Teachers
Dalyviai SPE?iahsmi’ aliai
Participants teikiantys specialiaja,
psichologing pagalba

psychological help

Specialists providing with special

Specialists of health care

Sveikatos priezitiros specialistai

,bendradarbiauti  su  $vietimo  teikéju,
mokytojais, kitais specialistais, teikianciais
specialiaja, psichologing, socialing, specialiaja
pedagoging  pagalba, sveikatos prieziiira,
sprendziant vaiko ugdymosi klausimus® [2; 10;
4 11;12; 13]

“cooperate  with  education contractors,
teachers, other specialists providing special,
psychological, social, special education help,
health care when discussing questions of child
care” [2; 10; 11; 12; 13]

Ugdymo kokybé atskleidziama tokiomis kategorijo-
mis ir subkategorijomis: ,,Ugdymo paskirtis* (3 subkate-
gorijos), ,,Ugdymo institucionalizavimasis“ (2 subkate-
gorijos), ,,Informacijos tévams turinys ir prieinamumas
(4 subkategorijos), ,,Bendradarbiavimo su tévais tiks-
lai* (4 subkategorijos), ,,Dalyviai“ (4 subkategori-
jos). Tokiu budu LR Svietimo jstatyme (2006) skiria-
mas démesys tévy informavimo, bendradarbiavimo ir
dalyvavimo procesams, nurodant informacijos tévams
turini, bendradarbiavimo tikslus ir dalyviy grupes. Iki-
mokykliné jstaiga ir ugdymo kokybé yra suvokiama
kaip tévams teikiamy (Svietimo ir ugdymo) paslaugy
sritis. Taciau paslaugos vartotojas yra suprantamas
vienpusiskai. Akcentuojamas vienas esminiy kokybés
uztikrinimo principy — tai i vaika ( vartotoja) orientuoto
ugdymosi krypties biitinumas. Pasidaro neaiski tévy
dalyvavimo, bendradarbiavimo su ugdymo institucija
kokybés prasmé. Analizuojamas tik bendradarbiavi-
mo su tévais turinys ir nurodoma jo paskirtis.

Education quality is disclosed by such categories
and subcategories: “Education purpose” (3 subcat-
egories), “Education institutionalization” (2 subcat-
egories), “Content and accessibility of information
for parents” (4 subcategories), “Aims of cooperation
with parents” (4 subcategories), “Participants” (4 sub-
categories). In this way, in the Law on Education of
the Republic of Lithuania (2006) attention is paid to
processes of information, cooperation and participa-
tion of parents indicating content of information for
parents, aims of cooperation and participants’ groups.
Preschool institution and education quality is consid-
ered as sphere of services (education and training)
provided for parents. However, the user of services is
understood in one way. One of essential principles of
quality assurance — necessity of direction of child-ori-
ented (user) education is emphasized. Sense of quality
of parents’ participation, cooperation with education
institution remains unclear. Only content of coopera-
tion with parents is analysed and its purpose is indi-
cated.
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Paanalizuosime ugdymo kokybés ir valdymo
kategorijas Valstybinés Svietimo strategijos (2003—
2012 m.) nuostatose, 2003 (Zr. 4 lent.).

We will analyse categories of education quality
and management in Guidelines of State Education
Strategy (2003-2012), 2003 (table 4).

4 lentele. Ikimokyklinio ugdymo kokybés kategorijos Valstybinés Svietimo strategijos (2003—2012 m.) nuostatose (2003)
Table 4. Categories of preschool education quality in Guidelines of State Education Strategy (2003—2012) (2003)

Kategorija
Category

Teiginiai
Statements

Ikimokyklinio ugdymo paslaugy
plétoté

Development of preschool
education services

LHiSple¢iamos ikimokyklinio ugdymo paslaugos [1]
“preschool education services are expanded” [1]

Seimy informavimas,
konsultavimas

Information, consultation of
families

,,sukuriama Seimy pedagoginio informavimo ir konsultavimo sistema® [1; 2; 3]
“system of pedagogic information and consultation of families is created” [1; 2; 3]

Ikimokyklinio ugdymo kokybé apibiidinama dve-
jopo pobudzio kategorijomis: ,,lkimokyklinio ugdy-
mo paslaugy plétote”, ,,.Seimy informavimas, konsul-
tavimas®. Tokiu budu Valstybinés svietimo strategijos
2003-2012 m. nuostatose (2003) visas démesys ski-
riamas ikimokyklinio ugdymo paslaugoms, ju turiniui
bei plétotei, nurodant, jog ,,iSpleciamos ikimokyklinio
ugdymo paslaugos® ir ,,sukuriama $eimy pedagoginio
informavimo ir konsultavimo sistema®. Taciau sto-
kojama paslaugu kokybés sampratos bei konkrecios
paslaugos, su kuria siejama ikimokyklinio ugdymo
kokybé, tai — Seimy informavimo bei konsultavimo
turinio ir Sios veiklos kokybe iprasminanciy konteks-
ty aisSkinimo.

Atliksime dviejuy dokumenty Neformaliojo vaiky
Svietimo koncepcijos (2005) ir Specialiojo ugdymo
istatymo (1998) kokybés ir valdymo kategorijy analiz¢
(zr. 5 lent.).

Quality of preschool education is described by
two types of categories: “Development of consulta-
tion of families”. In this way all attention in Guide-
lines of State Education Strategy (2003-2012), 2003
is paid to preschool education services, their content
and development indicating that “preschool educa-
tion services are extended” and “system of pedagogic
information and consultation of families is created”.
However, we lack the conception of services quality
and particular service with which preschool educa-
tion quality is related, it is information and consulta-
tion content of families and contexts verifying quality
of these activities.

We will proceed to analysis of categories of qual-
ity and management of two documents Conception
of Informal Children’s Education (2005) and Law on
Special Education (1998) (table 5).

5 lentelé. Ikimokyklinio ugdymo kokybés ir valdymo kategorijos Neformaliojo vaiky Svietimo koncepcijose (2005) ir

Specialiojo ugdymo jstatyme (1998)

Table 5. Categories of preschool education quality and management in the Conception of Informal Children’s Education

(2005) and Law on Special Education (1998)

Focused activities

Kategorija Subkategorija Sk. Teiginiai
Category Subcategory No Statements
Kryptinga veikla

kryptinga veikla, padedanti vaikui
igyti kompetencijos, tapti samoninga

Neformalaus vaiky

Svietimo esmé
Essence of informal
children’s education

Kompetencijy ugdymas
Development of competences

Vaiko tapsmas sgmoninga
asmenybe Child’s becoming
a conscious personality

asmenybe®;

“focused activities helping a child
to obtain competences, to become a
conscious personality”;

Kompetencijy
ugdymosi procesas
Process of
competence
development

Veikla
Activities

Pasirinktos krypties veikla
Activities of a chosen
direction

,.kompetencijos igyjamos per
pasirinktos krypties veiklg*
“competences are acquired through
activities of the selected direction”

Kompetencijy jtaka
formaliajam vaiky
ugdymui

Influence of
competences upon
children’s education

Neformaliojo vaiky Svietimo koncepcija, 2005
Conception of informal children’s education

Sékmingas ugdymas;
Formaliojo $vietimo sistema
Successful education;
System of formal education

»igyjamos kompetencijos turés jtakos
sékmingam vaiko ugdymui(-si)
formaliojo §vietimo sistemoje®
“acquired competences will influence
successful child’s education in the
system of formal education”
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5 lentelés tesinys

Continued of Table 5
Kategorija Subkategorija Sk. Teiginiai
Category Subcategory No Statements
g =
Ea = Ikimokykliniq isf[aigq »specialiygjy  poreikiy ikimokyklinio
&S Specialiosios bendrosios grupes amziaus vaikai ugdomi ikimokyklinio
2 2 E albos teikimo General groups of preschool ugdymo istaigu bendrosiose ir
g = pagalbos tel institutions specialiosiose grupése*
—_— organizavimas 2 o . .
z S Orvanisation of Kimokvkliniy istai children with special needs of
g0 g ga L hel IMOKYKIINIy 1Staigy preschool age are educated in general
: = special help specia liosios grupés and special groups of preschool
T = Special groups of preschool education institutions”
-T: ; nstitutions
'SE 5 »hegalintiems lankyti ikimokyklinio
= Pagalbos  teikimo | Vaikai, negalintys lankyti ugdymo istaigy pagalba teikiama
namuose gaveéjai ikimokykliniy jstaigy 1 namuose*
Recipients of help at | Children unable to attend “for those who are not able to attend
home preschool institutions preschool education institutions help is
provided at home”

Abiejuose dokumentuose ypa¢ akcentuojami du
institucijy, teikianciy pagalba vaikams, tipai. Tai iki-
mokyklinés istaigos ir specializuotos pagalbos vaikams
tarnybos bei ikimokykliniy jstaigy specialistai. TaCiau
specialiosios pagalbos kokybé nekontekstualizuoja-
ma. Neformaliojo Svietimo koncepcijoje (2005) visas
démesys sutelkiamas i vaiky formaliyjy kompetenciju
ugdymosi procesa bei nurodoma, jog igyjamos kom-
petencijos turés jtakos sekmingam vaiky ugdymui(-si)
formaliojo Svietimo sistemoje.

Apibiidinsime ikimokyklinio ugdymo kokybés
kategorijy turini lkimokyklinio ugdymo koncepcijoje
(1989) (zr. 6 lent.).

In both documents two types of institutions
providing help for children are especially
emphasized. They are — preschool institutions
and specialized services for help to children and
specialists of preschool institutions. However,
quality of special help is not contextualized. In
the Conception of Informal Education (2005) all
attention is concentrated to education process of
children’s formal competences and it is indicated
that acquired competences will have influence on
successful children’s education (self-education) in
education system.

We will describe the content of categories of
preschool education quality in the Conception of
Preschool Education (1989) (table 6).

6 lentele. Kokybés ir valdymo kategorijos Ikimokyklinio ugdymo koncepcijoje (1989)
Table 6. Categories of quality and management in the Conception of Preschool Education (1989)

Seimoje atmosfera
Atmosphere for
child’s education in
family

Kategorija Subkategorija Sk. Teiginiai
Category Subcategory No. Statements
Riipestis, meilé, supratimas
Seimoje
Vaiko ugdymo Care, love, understanding in »tokia atmosfera turi bfti Seimose ir Seimai

family

Ripestis, meilé,

supratimas ikimokyklinéje
Istaigoje

Care, love, understanding in
preschool institution

2 “such atmosphere has to be in families and preschool

talkinanciose ikimokyklinése jstaigose®

institutions that help the family”

Vaiko ugdymo
Seimoje specifikos
paisymas
Observance of
specificity of child’s
education in family

Vaiko patyrimas
Child’s experience

Vaiko nuostatos
Child’s attitudes

Vaiko jprociai
Child’s habits

Latsizvelgti i vaiko ugdymo Seimoje specifika, vaiko
patyrima, nuostatas, jpro¢ius‘

“to refer to specificity of education in the family,
child’s experience, attitudes, habits”
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6 lentelés tgsinys
Continued of Table 6

Kategorija Subkategorija Sk. Teiginiai
Category Subcategory No. Statements
Laqkqusis ikimokyklinéje. Htévai gali lankytis grupéje, dalyvauti veikloje,
A . istaigoje ir problemuy sprendimas kartu su auklétoja spresti iSkilusias pedagogines
Tévy dalyvavimo Visits to preschool institution and &

turinys ir principai

solution of problems

problemas. Seimos ir darzelio saveika turi bati
grindziama abipuse pagalba ir supratimu®

pcyr(i)gz?p?ltezn(()if parents’ Se.imf)s i.r darzelio saveikos 2 “parents can visit the group, participate in activities,
participation principai together. with educa;or solve pgdagoglcal problems.

Principles of interaction of family Interaction of family and kindergarten must be

and kindergarten based on help and understanding”.

Naturali, dziugi aplinka

Natural, joyful atmosphere

Globos uztikrinimas »ikimokyklinéje istaigoje turi biiti sudaryta vaikui
Salygos vaiko Security of care natirali dziugi aplinka, uztikrinama jo globa. Be
ugdymui jstaigoje Saugumas ir fizinés vaiko to,. turi bl_l'tl sal‘l‘goma ir stiprinama fiziné ir psichiné
Conditions for sveikatos stiprinimas 4 vaiko sveikata

child’s education in
institution

Safety and consolidation of child’s
physical health

Psichinés vaiko sveikatos
stiprinimas

Consolidation of child’s mental
health

“in preschool institution natural, joyful atmosphere
must be created for a child, child’s care must be
ensured. Moreover, child’s physical and mental
health must be preserved and strengthened”

Zinios apie socialinés-
pedagoginés pagalbos
Seimai budus
Information about
ways of social-
pedagogical help for
the family

Biidy iSmanymas
Knowledge about types

Zinoti, kokios institucijos teikia
parama
Knowledge about institutions

,Zinoti pagrindinius paramos Seimai budus ir
2 paramag teikiancias institucijas‘
“to know the main types of support for the family
and institutions providing help”

Zinios apie §vietima

Suaugusiyjy Svietimo esmés
iSmanymas

Knowledge about essence of adult
education

Suaugusiyjy $vietimo principy

,.Zinoti pagrindinius suaugusiyjy §vietimo principus

Information about iSmanymas S 3 ir metodus* S
. Knowledge about principles of “to know the main principles and methods of adult

education adult education education”

Suaugusiyjy Svietimo metody

iSmanymas

Knowledge about methods of

adult education

Rysiai su jvairiomis institucijomis

Relations with various institutions Luzmegzti  konstruktyvius rySius su  {vairiomis
Rysiai su visuomene Kryptingas tarpinstitucinis 2 institucijomis bei kryptingai bendradarbiauti*
Relations with society | bendradarbiavimas “to contract constructive relations with various

Focused Cooperation among institutions and cooperate with them”

institutions
Vaiko ugdymo Efektyvump pagrlndlmz}s LHirodyti tévams ir visuomenei kvalifikuoto vaiky
efektyvumas Substantiation of effectiveness > ugdymo efektyvuma ir jo reikalinguma‘

Effectiveness of
child’s education

Efektyvumo jrodymai
Evidences of effectiveness

“to prove parents and society the effectiveness of
qualified children’s education and its necessity”

Ikimokyklinio ugdymo koncepcijoje (1989) kokybé

kontekstualizuojama Siomis kategorijomis: ,,Atmosfe-
ra vaiko ugdymui Seimoje®, ,,Vaiko ugdymo Seimo-
je specifikos paisymas®, ,,Tévy dalyvavimo turinys ir
principai“, ,,Salygos vaiko ugdymui jstaigoje®, ,,Zinios
apie socialinés-pedagoginés pagalbos Seimai budus®,
,,Zinios apie Svietima“, ,,Rysiai su visuomene*, ,,Vai-

In the Conception of Preschool Education (1989)
quality is contextualized by these categories: “At-
mosphere for child’s education in the family”, “Ob-
servance of specificity of child’s education in the
family”, “Content and principles of parents’ partici-
pation”, “Conditions for child’s education in institu-
tion”, “Information about ways of social-pedagog-

ical help for the family”, “Information about edu-
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ko ugdymo efektyvumas®. [Ssamiausiai ikimokyklinio
ugdymo turinys apibiidinamas kategorijoje ,,Salygos
vaiko ugdymui(-si) institucijose” (3 subkategorijos),
nurodant, jog vaikui yra bitina ,,nattrali, dziugi aplin-
ka*“, ,,globa®, ,,saugumas®, ,.fizinés sveikatos stiprini-
mas*, ,,psichinés sveikatos stiprinimas*. Gana i§samus
ir kategorijos ,,Zinios apie socialinés-pedagoginés pa-
galbos Seimai budus* turinys (2 subkategorijos). Nuro-
doma, jog ikimokykliniy jstaigy darbuotojams yra bu-
tinos zinios apie ,,pagrindinius paramos $eimai biidus*
ir ,,parama teikiancias institucijas®. Be to, akcentuoja-
ma, jog ikimokykliniy istaigy pedagogai turi iSmanyti
,suaugusiyjy Svietimo esme* bei ,,pagrindinius suau-
gusiy Svietimo principus® ir ,,$vietimo metodus*.

Maziau akcentuojamas turinys kategorijoje ,,Vaiko
ugdymo efektyvumas®™ (2 subkategorijos). Teigiama,
jog ugdymo efektyvumq pedagogui biitina argumen-
tuoti ir jrodinéti. Taigi, kokybé yra siejama su tam ti-
kromis kokybés valdymo kompetencijomis: Zinios ir
informacija apie ugdymo procesa; gebéjimas jas kaup-
ti bei ju pagrindu argumentuotai jrodyti ugdymo koky-
be tévams bei kitoms socialinéms grupéms. Teigiama,
jog tai biitina pagristi konkreciais ugdymo proceso
rezultatais. Be to, lkimokyklinio ugdymo koncepcijoje
skiriamas démesys ,,tévu dalyvavimo turiniui ir prin-
cipams® (2 subkategorijos), ,,rySiams su visuomene
(2 subkategorijos). Subkategorijos nusako salygas
ikimokyklinio ugdymo kokybei, nurodo, jog ,tévai
gali lankytis grupé¢je, dalyvauti veikloje, kartu su au-
klétoja spresti iskilusias pedagogines problemas®. Be
to, teigiama, jog ,.Seimos ir darzelio saveika turi biti
grindziama abipuse pagalba ir supratimu®. Kategori-
jos ,,RySiai su visuomene* turinys aiskina, jog rySiai
yra suprantami kaip salyga kokybiskam ikimokyklinio
ugdymo funkcionavimui, nes tai padeda ,,uzmegzti
konstruktyvius rySius su jvairiomis institucijomis bei
kryptingai bendradarbiauti®.

Taigi, Ikimokyklinio ugdymo koncepcijose (1989)
ypac¢ daug démesio skiriama vaiky ugdymo salygoms
Seimoje ir ikimokyklinése istaigose (tiek iSorinéms,
tiek ir vidinéms). Akcentuojama vaiko prigimti ati-
tinkancios aplinkos biitinumas (natiirali, dziugi). Tei-
giama, jog tokioje aplinkoje gali biti ,,saugoma ir
stiprinama fizin¢ ir psichiné vaiko sveikata®. Kon-
cepcijoje ,,ugdymo kokybés* sqvoka nevartojama, ji
Be to,
Siame dokumente ypa¢ pabréziami ugdymo istaigos
rysSiai su Seima bei kitomis vaikui ir jo Seimai pagalba
teikianc¢iomis institucijomis, sprendzianc¢iomis vai-

pakeiciama sqvoka ,,ugdymo efektyvumas .

cation”, “Relations with society”, “Effectiveness of
child’s education”. The most detailed description of
preschool education content is in the category “Con-
ditions for child’s education in institutions” (3 subcat-
egories), indicating that “natural, joyful atmosphere”,
“care”, “safety”, “strengthening of physical and men-
tal health” are necessary for a child. Quite detailed
content has the category “Information about ways of
social-pedagogical help for family” (2 subcategories).
It is indicated that employees of preschool institutions
must know about “main types of support for the fam-
ily” and “institutions providing help”. It is also empha-
sized that teachers of preschool institutions must know
“essence of adult education”, “main principles of adult
education” and “education methods”.

Content in the category “effectiveness of child’s
education” is less emphasized (2 subcategories). It is
stated that pedagogue must argue and prove education
effectiveness. Hence, quality is related to particular
competences of quality management: knowledge
and information about education process; ability to
collect them and referring to them to prove education
quality to parents and other social groups. This must
be validated by concrete results of education process.
In addition, in the Conception of Preschool Education
attention is paid to “principles of parents’ participation”
(2 subcategories), “relations with society” (2
subcategories). Subcategories define conditions for
quality of preschool education indicating that “parents
may visit group, participate in its activities, solve
pedagogical problems together with the educator”.
Moreover, it is stated that “interaction of family
and kindergarten must be based on mutual help and
understanding”. Content of category “Relations with
society” explains that relations are perceived as the
condition for qualitative functioning of preschool
education, since it helps “to contract constructive
relations with various institutions and cooperate”.

Therefore, in the conceptions of preschool
education (1989) much attention is paid to conditions
of children’s education in a family and preschool
institutions (both internal and external). The necessity
(natural, joyful) corresponding
child’s nature is emphasized. It is stated that in such
environment “child’s physical and psychic health may
be preserved and strengthened”. In the conception the
concept “education quality” is not used, it is changed
by the concept “education efficiency”. Besides, this
document especially stresses relations of education
institution with the family and other institutions
providing help for a child and family and solving

of environment
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ko socialines problemas. Kontekstualizuojama tokia
ikimokyklinio ugdymo istaigos paskirtis — socialiné-
edukaciné pagalba Seimai. Taciau stokojama turinio,
atskleidziancio, jog ikimokykline jstaiga yra ugdymo
paslaugas teikianti vaikams svietimo organizacija.
Dokumente taip pat stokojama i$plétotos ugdymo ko-
kybés sampratos, turinio, orientuoto i ikimokyklinio
amziaus vaiko poreikius.

PaaiSkinsime ikimokyklinio ugdymo kokybeés ir
valdymo kategorijy prasmes Vaiko minimalios ir vidu-
tinés priezitros istatyme (2007) (zr. 7 lent.).

child’s social problems. Purpose of such preschool
institution is contextualized — social-educational help
for family. However, we lack the content which reveals
that preschool institution is an education organisation
providing services for children. Document also lacks
the developed conception, content of education quality
oriented to the needs of children of preschool age.

We will explain the meanings of preschool
education quality and management categories in the
Law on Minimum and Medium Care of the Child
(2007) (Table 7).

7 lentelé. Ikimokyklinio ugdymo kokybés ir valdymo kategorijos Vaiko minimalios ir vidutinés prieZitiros jstatyme (2007)
Table 7. Categories of quality and management of preschool education in the Law on Minimum and Medium Care of the

Child (2007)
Kategorija Subkategorija Sk. Teiginiai
Category Subcategory No. Statements
Vaiko tévai
A ) Child’s parents ,,vaiko tévai, jtéviai, globéjai ir kiti asmenys*
tstovai . Child?
R. : Vaiko jtéviai 3 child’s parents, foster parents and other
epresentatives . . »
Vaiko globéjai people
Child’s foster parents
Ripinimasis vaiku
Vaiko aukléjimas
Atst . Care of the child ,privalo riipintis vaiku, ji aukléti, globoti, jam
y .OVU‘ pareigos Child’s upbringing atstovauti‘
Duties of - — 4 « :
: Vaiko globojimas must take care of the child, educate, protect,
representatives . . 197
Vaiko atstovavimas represent the child
Care of the child
Representation of the child
Socialiné
Pedagoginé ,vaikui teikiama socialiné, pedagoging,
Pagalbos vaikui Psichologiné psichologiné, specialioji pedagogine,
rasys Specialioji pedagoginé 5 informacing ar kita pagalba“
Types of help for the | Informaciné “social educational, psychological, special
child Social pedagogical educational, informational or other type of help
Psychological is provided for the child”
special educational Informational

Vaiko minimalios ir vidutinés prieziiiros jstatymo
(2007) tikslas — sukurti vaiko minimalios ir vidutinés
priezitiros priemoniy sistema, kuri padéty vaikui jveikti
susiformavusi ydinga elgesi, i$siugdyti prasmingo
individualaus ir visuomeninio gyvenimo sampratas.
Vaiko atstovai pagal §] [statyma yra vaiko tévai, itéviai,
glob¢jai, rupintojai ir kiti asmenys, kurie privalo
ripintis vaiku, ji aukléti, globoti, jam atstovauti, ginti
jo teises ir teisétus interesus.

lkimokyklinio ugdymo kokybé kontekstualizuojama
tokiomis kategorijomis ir subkategorijomis: ,,atsto-
vai“ (3 subkategotijos), ,,atstovy pareigos® (4 subka-
tegorijos), ,,pagalbos vaikui riSys“ (5 subkategorijos).
ISsamiausiai apibiidinamas dviejy kategorijy turinys:
Latstovy pareigos® ir ,,pagalbos vaikui rusys*. Nurodo-
mas pareigy turinys rapinimosi, aukléjimo, globojimo
ir atstovavimo srityse. Tokiu budu yra apibiidinamos
visos vaiko gyvenimui ir jo kokybiskam ugdymui(-si)
svarbiausios suaugusiyjy pareigos. Pagalbos vaikui tu-

The aim of the Law on the Child’s Minimum and
Medium Care (2007) to create a system of means of
child’s minimum and medium care which would help
the child to overcome faulty behaviour, to develop
conceptions of meaningful, individual and social life.
According to this law, child’s parents, foster parents,
guardians and other people who must take care of the
child, educate, represent him and defend his rights and
legal interests are child’s representatives.

Quality of preschool education is contextualized by
the following categories and subcategories: “represen-
tatives” (3 subcategories), “duties of representatives”
(4 subcategories), “types of help for the child” (5 sub-
categories). The description of content of two catego-
ries is the most detailed: “duties of representatives”,
“types of help for the child”. Content of duties in the
spheres of care, upbringing, representation is indicat-
ed. In this way all adults’ duties necessary for child’s
life and qualitative (self)education are described. The
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rinys taip pat atskleidziamas nusakant egzistuojancias
ir pageidaujamas pagalbos rusis, tokias kaip ,,sociali-
né, pedagoging, psichologiné, specialioji pedagoging,
informaciné ar kita pagalba“. Pagalbos riisiy ekstensy-
vi ir intensyvi plétoté suprantama kaip salyga sékmin-
gam vaiko socializavimuisi ir ugdymuisi tiek Seimoje,
tiek ir ikimokyklinése jstaigose. TaCiau pabréziant ri-
pinimosi ir globos funkcijas, kurias teikia ivairtis vaiko
atstovai (vaiko tévai, téviai, glob¢jai ir kiti asmenys),
neiSskiriama itin svarbi vaiko kokybiskam ugdymuisi
sritis — tinkama vaiko priezilira namuose, apsaugojant
ji nuo nepageidaujamy socialinés tikrovés reiskiniy
bei procesy itakos, tarp ju ir multimedijos.
Paanalizuosime ikimokyklinio ugdymo kokybés
kategorijy turini ir prasmes Ilkimokyklinio ugdymo
mokykly vidaus audito metodikoje, 2005 (Zr. 8 lent.).

content of help for the child is also revealed indicat-
ing existing and desirable types of help such as “social
educational, psychological, special educational, infor-
mational and other help”. The extensive and intensive
development of help types is understood as a condition
for successful child’s socialization and self-education
in the family and preschool institutions as well. How-
ever, emphasizing the functions of care and protection,
that different child’s representatives provide (child’s
parents, foster parents, and other people) especially
important sphere of qualitative self-education of the
child is not indicated — proper child’s supervision at
home protecting him from influence of undesirable
phenomena and processes of social reality and multi-
media as well.

We will analyse the content and meanings of
the categories of preschool education quality in the
Methods of Internal Audit of Preschool Institutions,
2005 (table 8).

8 lentele. Ikimokyklinio ugdymo kokybés ir valdymo kategorijos Ikimokyklinio ugdymo mokyklos vidaus audito

metodikoje (2005)

Table 8. Categories of quality and management of preschool education in the Methods of Internal Audit of Preschool

Institutions (2005)

Kategorija Subkategorija Sk. Teiginiai
Category Subcategory No. Statements
Mokyklos kultiiros dalis ,.vaiky kultiira yra svarbi mokyklos kultiiros
Part of school’s culture dalis. Bendruomenés nariai pripaZzista vaiky
Vaiky kultiiros pripaZinimas kulttra kaip vertybe, o vaikus aktyvius savo
Vaiky kultiira Acknowledgement of children’s culture aplinkos kiiréjus®

Children’s culture Vaiky kulttra — vertybé

Children’s culture — value

4 “children’s culture is an important part of
school’s culture. Community —members
acknowledge children’s culture as value and

Vaikai — aplinkos kiiréjai
Children — creators of environment

children — as active creators of their own
environment”

Dalyvavimas prasmingas
Meaningful participation

participation in the
process of child’s
education

Jauki
Homelike
Estetiska
Aesthetic
Vaikus ugdanti Saugi »aplinka jauki, estetiSka, saugi, pritaikyta
aplinka Safe 5 bendruomenés nariy poreikiams*
Environment Pritaikyta vaikui “homelike, aesthetic, safe environmentadjusted
educating children Adjusted for the child to the needs of community members”
Pritaikyta bendruomenés nariy
poreikiams
Adjusted to the needs of community
members
Vaiky darzelio Bendruomenés nar.iq saugumas
. . Safety of community members . C e _ e
mikroklimato ,.bendruomenés nariai jauciasi saugis, pasitiki
bruozai Bendruomenés nariy tarpusavio 2 vienas kitu™
Features of pasitikéjimas “community members feel safe, trust each
microclimate of Community members’ confidence in each other”
kindergarten other
Sem_lqs dalyvawmo Dalyvavimas aktyvus
pobudis va¥ko Active participation »tévai aktyviai ir prasmingai dalyvauja
ugdymo(-si) procese «
Character of family 2 ugdymo procese

“parents actively and meaningfully participate
in education process”




130

Mokytojy ugdymas 2008

Dokumente ypa¢ akcentuojama vaikg ugdanti
aplinka. Sig kategorija kontekstualizuoja tokios sub-
kategorijos: ,,jauki, ,,saugi®, ,,pritaikyta vaikui®, ,,pri-
taikyta bendruomenés poreikiams”. Taigi nurodomi
kontekstai svarbiis ne tik vaiky kokybiskam ugdymuisi,
bet ir ugdytojy kokybiskai veiklai. Kategorija ,,Vaiky
kultiira” atskleidziama tokiomis subkategorijomis:
,,Mokyklos kultiiros dalis*, ,,Vaiky kultiiros pripazini-
mas*, ,,Vaiky kultiira — vertybé®, ,,Vaikai — aplinkos
kar¢jai®. Tokiu budu iSryskinamas Siuolaikinio koky-
bisko ugdymo(-si) vienas svarbiausiy bruozy, biitent
orientavimasis | vaiky kultirai budingq aplinkq. Nu-
rodoma, jog pedagogai turety suvokti vaiky kulttiros
svarba ne tik ja toleruoti, bet ir ugdyti kaip vertybini
vaiko kokybisko ugdymo(-si) mata. ISryskintas vienas
svarbiausiy vaiky kultiiros poZymiy — vaikas yra kultii-
rinés aplinkos kiréjas. Tokiu biidu pedagogui atsiranda
galimybé ugdymosi procesa orientuoti j vaikq, skatinti
jo aktyvy dalyvavimq kultiiros kiirimo(-si) procesuo-
se. Siame dokumente daug démesio skiriama ikimo-
kyklinio ugdymo kokybés veiksniams, akcentuojant
ikimokyklingés istaigos mikroklimata kaip bendruo-
meniska. ISrySkinamos tévy, kaip ugdymosi proceso
dalyviy, funkcijos bei nurodomi ju kokybiskos veiklos
bruozai (bendravimas, bendradarbiavimas, aktyvus
prasmingas dalyvavimas). Plétojamas vaiko kokybisko
ugdymo(-si) aksiologinis kontekstas: vaiko pazinimas,
jo kulttiros pripazinimas. Visa tai kontekstualizuojama
kokybiskos ikimokyklinés istaigos funkcionavimo esme
atskleidzianciame turinyje. TaCiau Siame dokumente
stokojama ugdymo rezultatus kontekstualizuojanciy
kategorijy, i kurias orientuojantis galima biity suprasti
ikimokyklinio ugdymo kokybés svarba, jos vertinimo
ir {sivertinimo prasminguma.

Apibendrinsime misy atliktos LR Svietima ir
ikimokyklinio ugdymo kokybe¢ reglamentuojanciy
dokumenty analizés rezultatus. Nurodysime, kokie
prioritetai teikiami kokybés ir valdymo kategorijoms
ir kokio turinio pagrindu atskleidziamos juy prasmés
(zr. 9 lent.).

The document especially emphasizes the environ-
ment educating the child. This category is contextu-
alized by such subcategories: “homelike”, “safe”,
“adjusted to community needs”. Therefore, indicated
contexts are important not only for children’s quali-
tative education but also for qualitative activities of
educators. Category “Children’s culture” is revealed
by the categories: “Part of school’s culture”, “Ac-
knowledgement of children’s culture”, “Children’s
culture — value”, “Children — creators of environment”.
In this way one of the most important features of mod-
ern qualitative education, especially orientation to
environment characteristic to children's culture is em-
phasized. It is indicated that pedagogues should realize
the importance of children’s culture, not only tolerate
it but also develop as valuable measure of qualitative
child’s education. One of the most important features
of children’s culture is stressed — child is a creator of
cultural environment. There appears opportunity for a
pedagogue to orient education process towards a child,
stimulate his participation in the processes of culture
creation. This document pays much attention to fac-
tors of preschool education culture emphasizing com-
munity microclimate of preschool institution. Func-
tions of parents as participants of education process
are stressed, features of their qualitative activities are
indicated (communication, active participation, co-
operation). Axiological context of child’s qualitative
education is developed: child’s cognition, acknowl-
edgement of his culture. All this is contextualized in
content revealing the essence of functioning of quali-
tative preschool institution. However, this document
lacks categories contextualizing education results re-
ferring to which it would be possible to understand
importance of preschool education quality, meaning of
its evaluation and self-evaluation.

We will generalize the results of analysis of
the documents regulating quality of education and
preschool education of the Republic of Lithuania. We
will indicate what priorities are given to categories
of quality and management and on what basis of the
content their meanings are revealed (table 9).
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9 lentelé. Svietimo ir ikimokyklinio ugdymo kokybés ir valdymo prasmiy kontekstai LR Svietimo dokumentuose
Table 9. Contexts of meanings of quality and management of education and preschool education in education

documents of the Republic of Lithuania

Dokumentai
Documents

Ugdymo kokybés ir valdymo prasmiy kontekstai
Contexts of meanings of education quality and management

LR Vaiky teisiy apsaugos jstatymas
(1996)

Law on Prevention of Child’s Rights of
the Republic of Lithuania (1996)

Vaiko teis¢ { kokybiska ugdyma
Child’s right to qualitative education

LR §vietimo jstatymas (2003)
Law on Education of the Republic of
Lithuania (2003)

Vaiko poreikiy (pagrindiniy) tenkinimas, tévy teisés ir pareigos: galimybé pasirinkti
vaiko ugdymo(-si) programas, dalyvauti ugdyme ir gauti informacija apie vaiko
ugdymosi procesa, rezultatus.

Satisfaction of child’s (basic) needs, parents’ right and duties: opportunity to
choose child’s education, (self-development) programmes, participate in education
and receive information about process and results of child’s education.

Ikimokyklinio ugdymo koncepcija
(1989)

Conception of Preschool Education
(1989)

Efektyvaus ugdymo salygos: vaiko ugdymas Seimoje, Zinios apie socialinés
paramos Seimai budus ir suaugusiyjy Svietima, geb¢jimas taikyti Zinias, palaikyti
ry$i su visuomene, ugdytojoms bendradarbiauti tarpusavyje bei su kitomis
socialinémis grupémis.

Conditions of effective education: child’s education in the family, information about
ways of social support for family and adult education, ability to apply knowledge,
maintain relation with society, to cooperate for the educators with each other and
other social groups.

Valstybiné Svietimo strategijos 2003—2012 m.
nuostatos (2003)

Guidelines of State Education Strategy
0f 2003 — 2012 (2003)

Ikimokyklinio ugdymo paslaugu plétoté, prieinamumas, Seimos pedagoginio
informavimo ir konsultavimo sistemos sukiirimas.
Development of preschool education services, accessibility. Creation of system of
family’s pedagogical information and consultation.

Neformaliojo vaiky Svietimo koncepcija
(2005);

LR Specialaus ugdymo istatymas (1998)
Conception of Informal Children’s
Education (2005);

Law on Special Education of the
Republic of Lithuania (1998)

Socialiniy, kognityviniy, kultiriniy vaiko kompetencijy ugdymas kaip
s¢kmingo tolesnio vaiko ugdymosi prielaida; vaiko galimybiy uztikrinimas
pasirenkant pageidaujamos veiklos krypti, pagalba vaikui jgyjant joje papildomy
kompetencijy.

Development of social, cognitive, cultural competences of the child as precondition
of successful child’s further education; security of child’s opportunities choosing
desirable direction of activities, help for the child while acquiring additional
competences.

Ikimokyklinio ugdymo mokykly vidaus
audito metodika (2005)

Methods of Internal Audit of Preschool
Education Schools (2005)

Vaiky kultiira kaip kokybisko ugdymosi (proceso) esminé salyga. Vaiky darzelio
mikroklimato kokybé kaip salyga ugdytojy (tévy ir pedagogu) darniai veiklai.
Kokybisko bendradarbiavimo pozymiai: aktyvus, prasmingas tévy dalyvavimas
vaiko ugdymo(-si) procesuose.

Children’s culture as essential condition of qualitative education (process).
Quality of microclimate in kindergarten as condition for successful activities of
educators (parents and pedagogues). Characteristics of qualitative cooperation:
active, meaningful parents’ participation in the processes of child’s education (self-
education)

9 lent. matyti, kaip paskiras dokumentas akcentuoja
kokybisko ugdymo proceso, rezultato ar dalyviy (tévu
ir pedagogu) kokybiskos veiklos bruozus. Remiantis
jais galima suprasti, kas yra kokybiskas ugdymas ir
kokie jo valdymo pozymiai. Ta¢iau néra pateikiama ko-
kybés samprata, leidzianti formuoti ugdymo proceso
ar rezultato esmeés supratima. Ypac iSrySkinamas iki-
mokyklinio ugdymo kokybés kontekstas, orientuotas {
tévus, vartotojus: juy poreikius Svietimui, informacijai,
zinioms apie pedagogini procesg ir vaiko pasiekimus.
Parama tévams, suteikiant papildomas ugdymo pas-
laugas vaikams, yra suprantama kaip ikimokyklinio ug-
dymo jstaigos kokybisko funkcionavimo sqlyga. Ypac
akcentuojamas informacijos sistemos tévams kirimosi
bitinumas ikimokyklinése istaigose, nurodant, jog Si
sistema yra kokybisko bendradarbiavimo su tévais pa-
matas. Taciau beveik visuose dokumentuose stokoja-

Table 9 illustrates how a separate document stresses
features of qualitative activities of qualitative educa-
tion process, result or participants (parents, teachers).
Referring to them, we may understand what quali-
tative education is and what its features of manage-
ment are. However, the conception of quality is not
presented that allows forming perception of education
process and result. Education quality context oriented
to parents, consumers is especially stressed: needs for
education, information, knowledge about education
process and child’s achievements. Support for parents
providing additional education services for children
is understood as condition of qualitative functioning
of preschool institution. Necessity of building of in-

formation system for parents in preschool institutions

is much emphasized, indicating that this system is
the basis of qualitative cooperation with parents. All
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ma orientacijos { vaikq kaip pagrindinj ikimokyklinio
ugdymo paslaugy vartotojq. Minétos orientacijos turi-
nys labiausiai iSryskéjo dviejuose dokumentuose: LR
Vaiky teisiy apsaugos istatyme (1996), Ikimokyklinio
ugdymo mokykly vidaus audito metodikoje (2005).

Analizuojamuose dokumentuose ypac¢ daug déme-
sio skiriama galutiniam ikimokyklinio ugdymo tikslui
ji atskleidziant per vaikui bitiny socialiniy, kognity-
viniy kompetencijy sistemas. Procesas yra grindzia-
mas naujos ugdymo(-si) kultiiros samprata, suvokiant
vaika kaip ugdymo(-si) dalyvi, partneri. Taciau sto-
kojama sasajy tarp ugdymo(-si) rezultato ir proceso.
Nepakankamai iSrySkinama ju tarpusavio sgveikos
svarba kokybei bei akcentuojamas vertybinis ikimo-
kyklinio ugdymo kontekstas. Taigi, kokybé supranta-
ma kaip socialiniv, kultiariniy sqlygy jvairové, biitina
ugdymo(-si) modernizavimui Siuolaikinése jstaigose.
Vaiko kompetencijos yra suvokiamos kaip ugdymo(-si)
rezultatas, kuris yra pasiekiamas per atitinkama peda-
goging veikla, nurodant, jog jos pagrindg sudaro vaiko
pasaulio pazinimas bei jo prigimtiniy galiuy sklaidai
butiny salygy sudarymas ugdyme.

Taigi LR Svietimo dokumentuose kokybé
suprantama kaip siekiamybé ugdymo proceso
tobulumo prasme, kurio realizavimui yra svarbi
iSoriniy salygu visuma, tokiy kaip vaiko priezitros,
ripybos realizavimas, prigimtiniy bei socialinio-
kultiirinio pobiidzio teisiy uztikrinimas. Viena tokiu
salygu yra ikimokyklinés istaigos kaip organizacijos
efektyvi vadyba, orientuota { rySius su tévais,
visuomene. Kokybé néra kontekstualizuojama kaip
Siuvolaikiné ikimokykliné ugdymo vertybé, kurios
raiSka realybéje suprantama kaip salyga vaiko
sekmingam ugdymui(-si).

ISvados

LR Svietimo dokumentai yra teorinio empirinio
pobiidzio ziniy konstruktas, leidziantis suvokti,
kokiomis sglygomis kokybé, kaip ugdymosi rezultatas,
gali buiti siekiama, valdoma. Kokybé aiskinama ty
konteksty pagrindu, kuriy turinys orientuoja ugdytojus
1 kokybés procesa arba rezultata, salygojama iSoriniy
veiksniy (socialiniy, kultiiriniy, vadybiniy ir kt.). Ypac
akcentuojamas vaiko kaip individo raiskai laisviy,
teisiy realizavimo biitinumas.

Kokybés konteksty turinys atkleidzia kokybés esme
kaip tobulumo siekj ir ugdymo rezultaty ir reikalavimy
atitikima. Tobulumo siekis yra kontekstualizuojamas
kaip vertybé, todél daug démesio yra skiriama
neijgyvendinty vertybiy akcentavimui, vaiko teisés,
vaikui tinkamos prieziliros organizavimas, vaiko
interesy atstovavimas, specialisty kompetencijos,

documents lack orientation to the child as the main
consumer of preschool education services. The men-
tioned content was obvious in two documents: Law on
Prevention of Child’s Rights of the Republic of Lithu-
ania (1996), Methods of Internal Audit of Preschool
Education Schools (2005).

In the analysed documents much attention is paid
to the final aim of preschool education revealing it
through systems of social, cognitive competences
necessary for the child. The process is based on the
conception of new (self)education culture, consider-
ing child as a participant, partner of (self)education.
However, relations between the result and process of
(self)education are lacking. Importance of their inter-
action to quality and valuable context of preschool ed-
ucation are not stressed enough. Consequently, quality
is perceived as variety of social, cultural conditions
necessary for modernization of education in modern
institutions. Child’s competences are understood as
(self)education result which is achieved through par-
ticular pedagogical activities indicating that its basis is
formed by cognition of child’s world and creation of
necessary conditions in education for spread of child’s
natural powers.

In this way, in the documents of education of the
Republic of Lithuania quality is understood as the
goal in the sense of perfection of education process,
for its realization the whole of external conditions like
realization of child’s care, protection and security of
child’s natural and socio-cultural rights is important.
One of such conditions is effective management of
preschool institution as organization oriented to rela-
tions with parents, society. Quality is not contextual-
ized as modern value of preschool education which
expression in reality is understood as condition for
successful child’s (self)education.

Conclusions

Education documents of the Republic of Lithuania
are the construct of knowledge of empirical format that
allows understanding under what conditions quality, as
education result, may be managed. Quality is explained
on the basis of contexts which content is oriented to
quality process or result influenced by external factors
(social, cultural, managerial, etc.). The necessity of re-
alization of expression of freedoms and rights of the
child as an individual.

The content quality contexts reveals the essence
of quality as object of perfection and conformity
of education results with requirements. Object of
perfection is contextualized as value therefore much
attention is paid to emphasizing of unrealizedvalues, the
child’s rights, organization of proper care for the child,
representation of child’s interests, competences of the



Audroné JUODAITYTE, Dalia MARTISAUSKIENE

Tkimokyklinio ugdymo kokybés valdymo prasmiy kontekstualizavimasis Lietuvos Respublikos $vietimo dokumentuose

133

paslaugy tinklo plétojimas, specialisty pagalba vaikui
ir Seimai plétojimas.

LR Svietimo dokumenty turinys nukreiptas i
pageidaujamy veiksmy sistema bei ju logika. Jie yra
siejami su kokybe, kaip strategine kryptimi, kokybe,
reiSkianCia efektyvumq (ugdymo proceso, vaiko
priezitiros, tévy dalyvavimo, specialisty pagalbos

formy tobulinimas, vaiko pasirinkimo veiklai
galimybiy plétimas).
Kokybé kontekstualizuojama per tévy kaip

vartotoju poreikiy tenkinimo galimybes (proceso
rezultato prasme). Konteksty turinys nusako, kg turéty
veikti ikimokykliné istaiga, tenkindama tévy poreikius
gauti informacijg apie ikimokyklinés istaigos veikla,
ugdymo pasiekimus, bendradarbiavimo su pedagogais
galimybes. Nurodoma, kokiais veiksmais visa tai gali
biti realizuojama.

Kokybe kontekstualizuojama per ugdymo rezulta-
tus, kurie apima visybinj vaiko raidos skatinima bei
jo pasiekimus ivairioje veikloje. Maksimalios atsa-
komybés dozé deleguojama tiek ikimokykliniy istai-
gu vadovams, tiek ir pedagogams. Taciau tévai néra
suprantami kaip atsakingi uz ikimokyklinio ugdymo
rezultatus asmenys. Tuo tarpu atsakomybés funkcija
uz kokybisky Svietimo, informavimo, komunikavi-
mo paslaugy teikimg yra deleguojama ikimokyklinei
istaigai. Paslaugy jvairové akcentuojama kaip ikimo-
kyklinés jstaigos efektyvaus funkcionavimo ir veiklos
salyga.

Kokybés kontekstai neatstovauja kokiai nors vie-
nai apibréztai kokybés ar jos valdymo koncepcijai ar
poZiiiriams. Jos samprata siejama su atitikimu ugdymo
tiksly, vartotojy poreikiy, kurie susije su rezultaty jgy-
vendinimu ar efektyvios veiklos siekiais. Kokybé¢ taip
pat iprasminama per patraukluma, tinkamuma ugdy-
mo kaip paslaugos, teikiamos Seimai ir vaikui.

Kokybe suprantama kaip savaime reikSminga
strateginé ugdymo kaitos kryptis, kuri apima sudétinga
ikimokykliniy istaigy organizacing veikla, vieSuyju
ry$iy veiksmus, ikimokykliniy jstaigy modernizavimo
procesus. Ikimokyklinio amziaus vaikui, jo raidai
(psichosocialinei, kultiirinei, kognityvinei) salygu
sudarymas siejamas sukokybisko (modernaus) ugdymo
samprata, jtraukiant vaikui saugios aplinkos sampratg
bei protekcionuojant ikimokykliniame ugdyme vaiky
kulttira kaip vertybe.

specialists, development of services’ net, development
of specialists’ help to the child and family.

Content of education documents of the Republic
of Lithuania is directed to the system of desirable
actions and their logics. They are related to quality as
strategic direction, quality presenting effectiveness (of
education process, child’s care, parents’ participation,
improvement of forms of specialists’ help, extension
of opportunities of selection of child’s activities.

Quality is contextualized through opportunities of
meeting parents’, as consumers, needs (in the sense
of process’s result). Contexts’ content describes what
preschool institution should do when meeting parents’
needs to receive information about activities of pre-
school institution, education achievements, opportu-
nities of cooperation with pedagogues. It is indicated
what actions may help to realize this.

Quality is contextualized through education re-
sults, which cover total stimulation of child’s develop-
ment and achievements in various activities. A dose
of maximum responsibility is delegated to the heads
of preschool institutions and pedagogues. Parents are
not considered as people responsible for results of
preschool education. The function of responsibility
for presentation of qualitative education, information,
communication services is delegated to preschool in-
stitution. Variety of services is stressed as condition of
effective functioning and activities of preschool insti-
tution.

Quality’s contexts do not represent any particular
determined quality’s conception of management or
attitude. Its conception is related to conformity to
education aims, consumers’ needs that are related to
implementation of results or goals of effective activities.
Quality is essential by attractiveness and suitability for
education as service provided for family and child.

Quality is perceived as naturally meaningful
strategic direction of education alternation which
covers complicated organizational activities of
preschool institutions, actions of public relations,
modernization processes of preschool institutions.
Formation of conditions for the child of preschool age,
for his development (psychosocial, cultural, cognitive)
is related to conception of qualitative (modern)
education providing the child with safe environment
and protecting children’s culture as value in preschool
education.
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