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Neigaliyju integracijai Lietuvoje skiriama nemazai démesio, orientuojamasi | fundamentinius
neijgaliesiems klausimus: socialini dalyvavima, uZzimtuma, $vietima, medicinos ir techning pagalba,
taiau beveik nenagrinéjama probleminé lyties dimensija, seksualumas, partnerysté, Seima,

motinysté ir tévyste.

Straipsnyje, analizuojant edukologijos, filosofijos, sociologijos mokslinéje literatiiroje
pateikiama lyties identiteto teorini modeli, i$skiriamas nezymia proto negale turinéiy paaugliy
IytiSkumo ugdymo metodologinis pagrindimas: ugdymo paradigma, ugdymo aplinka ir ugdymo
turinys, kuriais remiantis biity optimizuojamas nezZymig proto negalg turinciy mokiniy lytiSkumo

ugdymas.

Esminiai ZodZiai: negale, Iytiskumas, Iytiskumo ugdymas, ugdymo paradigmos, ugdymo

aplinka, ugdymo turinys.

Ivadas

Neigaliyjy integracijos klausimams Lie-
tuvoje skiriama nemazai démesio, taCiau beveik
nenagrinéjama probleminé lyties dimensija.
Séporaityte (2006) pazymi, kad diskursas apie
nejgaliuvosius Lietuvoje dazniausiai orientuojamas
1 fundamentinius neigaliesiems klausimus: so-
cialinj dalyvavima, uzimtuma, S$vietima, medi-
cinos ir techning pagalba. Daug maziau nagri-
néjami nejgaliesiems svarbis dalykai, tokie kaip
seksualumas, partnerysté, Seima, motinysté ir
tevyste.

Visuomenéje turéty biiti aktyviai svarsto-
mos problemos, susijusios su proto negalg turin¢iy
asmeny lytine ir seksualine disfunkcija, ir teisés i
IytiSkuma, santuoka, tévyste, kontracepcijos
pripazinimg (Veglia, 2004). Negalé¢ gali paZzeisti
zmogaus seksualini funkcionaluma, reprodukty-
vuma, taciau tai nereiskia, jog yra prarandamas ir
lytiskumas. Neigaliojo kaip ir kity asmeny lytis-
kumas turi buti suvokiamas kaip nattirali ir labai
svarbi gyvenimo ypatybe, kaip dalis bendrosios
zmogaus sveikatos, nes psichologiniai ir emoci-
niai lytiSkumo aspektai nejgaliam zmogui islieka
ne maziau aktualis kaip ir igaliajam. Negale
turin¢iy Zmoniy lytiSkumo problemas salygoja
visuomenés pozilris i juos, nes visuomené linkusi
infantilizuoti Zmones, turincius proto negalg. Daz-
nai Sie zmonés laikomi amzinais vaikais, nepai-
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sant jy amziaus, ir traktuojami arba kaip vaikai su
vaikiska lytine nekaltybe arba kaip vaikai su
suaugusiyjy lytiniais poreikiais ir troskimais,
kuriy jie nepasiruos¢ valdyti (Giulio, 2003). Dar ir
dabar, XXI a. pradzioje, galime jzvelgti i8
viduramziy uzsilikusiy neigaliyju seksualumo
socialiniy vaizdiniy aprais$ky: ,,normaliesiems*
priskiriamos specifinés, neigaliesiems tik geni-
talinés seksualumo funkcijos (Ruskus, 2002;
Rousso, 2003). Neigaliyjy lytiSkumo raidai ir
visuomenés poziiirio i nejgaliojo lyties identiteto
formavimasi reikSmingu veiksniu tampa bendra-
vimo nevisavertiSkumas. Kaip pazymi Westhei-
mer ir kt. (2005), asmenys, turintys proto negale,
daznai nemoka uzmegzti artimy santykiy.
Nejgaliis asmenys daznai yra laikomi tarsi
bely¢iais (non-sexual, asexual) arba seksualiniais
monstrais  (sexual  monsters), negebanciais
kontroliuoti savo seksualiniy troskimy ir emocijy
(Anderson, Kitchin, 2000). Nurodoma, jog neretai
i§ pavieniy fakty yra daromi per daug dideli
apibendrinimai. DaZnai remiamasi vieno ar keliy
zmoniy stebé&jimais, kurie atrodo ,,indiferentiski®,
ir manoma, jog tai biidinga visiems proto negalg
turintiems zZmonéms. Kita priezastis — visuome-
néje galiojancios vertybés: grozis, patrauklumas,
sveikata ir pan. Seksualumas asocijuojasi su
fiziniu patrauklumu, jaunyste, o kai Sito néra, tai
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zmogus yra laikomas neseksualiu (Giedraitiene,
Vaicekauskaité, 2002).

Visi edukaciniame procese dalyvaujantys
asmenys turi teis¢ gauti atitinkanti ju amziy lytini
ugdyma, kad formuotysi teigiamg pozilir] i
partnerystg ir buity iSvengta neigiamy pasekmiy.
Visi asmenys yra lytinés butybés ir turi teisg
tinkamai iSreikSti savo lytiSkuma. Be tinkamo
lytinio §vietimo, Zmonés, turintys proto negalg,
labai rizikuoja patirti lytini iSnaudojima, uzsikrésti
lytiskai plintanc¢ia liga ar neplanuotai pastoti.
Daugelis tévy nesirtipina lytiniu Svietimu, nes
klaidingai mano, kad juy vaikams tai nereikalinga.
Kiti tévai nors ir bando ugdyti lytiSkumo
sampratg, taCiau neturi kompetencijy pateikti
informacija vaikams suprantamu budu.

Vaiky, turin¢iy negalg, raida vyksta pagal
tuos pacius raidos désningumus kaip ir normalaus
vystymosi atveju, tadiau jos specifiSkuma
determinuoja sutrikimo pobudis. Kiekvieno vaiko
raida vyksta trimis pagrindinémis plotmémis:
fizine, kognityvine, psichosocialine. Psichoso-
cialiné raida visaverté tik tuo atveju, jei individo
fizine, kognityviné raida yra palanki. Neigaliy
vaiky psichosocialiné raida daznai yra sutrikusi ne
tik dél individualiy raidos ypatumuy, bet ir dél ilgai
vyravusio klinikinio poziiirio i $iu vaiky ugdyma.
Klinikinio pozitrio Salininkai akcentavo sutrikimo
forma, jo ivairove, skatino gilintis i sutrikimo
Salinimo metodus uzmirSdami, kad asmuo gyvena
konkrecioje aplinkoje, kurioje jis turi adaptuotis,
jausti psichofizini komforta ir susikurti / sukurti
optimalig socialing aplinka (Radzeviciené, 2003).

Minéti teiginiai, nusakantys moksling
problema, leidzia formuoti tyrimo objekta —
nezymig proto negalg turin¢iy mokiniy lytiSkumo
raidos edukacinio tyrimo metodologinis diskursas.

Tyrimo tikslas — remiantis mokslinés
literatiiros analize pagristi neZymig proto negale
turin¢iy mokiniy lytiSkumo ugdymo metodologing

samprata.
Tyrimo uzdaviniai:
1. Atskleisti mokslinéje literatiiroje pateikiama

nezymia proto negale turiniy mokiniy
lytiSkumo samprata, siejant su psicho-
socialinés raidos désningumais.

2. Atlikti nezymia proto negale turinéiy
paaugliuy lytiSkumo sampratos operaciona-

lizacija ugdymo paradigmos, ugdymo
aplinkos, turinio, principy ir metody
aspektais.
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Tyrimo metodai
Mokslinéje literatiiroje pateikiama lyties
identiteto teoriné analizé.

Tyrimo rezultaty aptarimas

LytiSkumo ugdymo paradigmos

Tikétinas kompetencijas ir ugdymo meto-
dus lemia pasirinkta ugdymo paradigma. Ter-
minas paradigma [gr. paradeigma — pavyzdys| —
irodymui ar iliustracijai parinktas kalbinis,
mokslinis, istorinis, teorinis faktas, reiskinys,
pateikiamas kaip pavyzdys (JovaiSa, 2007).
Paradigma — esminis teorinis pozilris, kurio
susitarta laikytis (Jucevitiené, Ciuzas, 2006).

Lytiskumo edukacinéje praktikoje
i§skiriamos keturios paradigmos.

»  Visuminis (holistinis)

supratimas

J. Pestalozzi, J. Dewey, M. Montessori,

R. Steineris ir kt. (cit. Vasiliauskas, 2006) vaiko
vystymasi ir jo ugdyma apibudina kaip jo
doroviniy, emociniy, fiziniy, psichiniy ir dvasiniy
galiy plétra. Holistinis pozitris i vaika atspindi jo
integralumg ir visapusiS$kuma. Rengimo Seimai ir
lytiSkumo ugdymo programoje (2007) akcen-
tuojama, kad lytiSkumo ugdymas mokyklose turi
remtis visuminiu (holistiniu) asmenybés suvo-
kimu, t.y. kada zmogaus kiiniskasis lygmuo bus
suprantamas kaip neatsiejamas asmens psichinés,
dvasings ir socialinés raiSkos komponentas.
Ustilaité (2008), Stulpinas (2004) teigia, kad jis
taip pat neatsicjamas nuo vertybinés asmens
orientacijos, todé¢l ugdymas privalo vykti komp-
leksiskai, holistiSkai. Vadinasi, formuojant pa-
grindines nejgaliyjy lytiSkumo mokymo ir
aukléjimo nuostatas, bitina remtis keliomis
mokslo sritimis, krytimis bei Sakomis.

» Socialinio konstruktyvizmo poZiiris |

Wytiskumo ugdymaq

Socialinio  konstruktyvizmo  atstovai

P. L. Bergeris, T. Luckmanas (cit. MartiSauskiené,
2008) pasaulio pazinimg sieja su socialine
aplinka, kuriancia tikrovés konstrukcijas, ypac
bendradarbiavima su kitais. Svarbiausiu uzdaviniu
laikoma ne tikrovés jsivaizdavimas, o metody,
kuriant tikrovés konstrukcijas, taikymas. Ruskus
(2002), remdamasis socialinio konstruktyvizmo
idéja, teigia, kad objektyvios realybés néra: visa
realybé atsispindi socialiniuose vaizdiniuose,
kurie savo ruoztu kuria nauja realybe. Socialine
atskirtis traktuojama kaip socialinio konstravimo
pasekmé. Tai daugelio per istorijos raida

asmenybés
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tarpusavyje saveikaujanciy veiksniy rezultatas:
socialinés  grupés reakcijos ir vertinimai,
atitinkamy  socialiniy  instituty  k@irimasis.
Socialin¢ integracija galima tik tada, kai { procesa
itraukiami visi Sie kompleksiniai veiksniai.
Ivanauskiené, Sidlauskiené (2007) paZzymi, kad
mokyklos, savo veikla grindziancios socialiniu
konstruktyvizmu, nagringja moteriSkumo ir
vyriSkumo pasireiskimo iSimtines formas, kurias
sukelia biidai, konstruojantys lyties tapatybes;
nagrinéja lyties, pavaldumo bei galios santykiy
prigimti mokykloje ir jos sgveikag su visuo-
meniniais santykiais; domisi socialiniy veiksniy
poveikiu asmens tapatybei, studijuoja, kokia itaka
Sie veiksniai daro {vairioms vyriSkumo ir
moteriSkumo  versijoms; formuojant ugdymo
turini, mokiniams sudaroma galimybé tirti lyties
socialinio konstravimo procesg ir juo remiantis
priimti savo veiklos sprendimus; nustatomos
klitutys, apribojancios lygias mokiniy galimybes,
Svietimo prieinamuma, bendrojo iSsilavinimo ir
pirmosios  kvalifikacijos igijima; mokiniams
padedama suprasti, kaip dél politinio, socialinio,
ekonominio gyvenimo mechanizmo galima patirti
atskirti, nesékme ar diskriminacija (diskri-
minacijos priezastimi gali tapti ivairGis asmens
tapatybés aspektai); kaip pasiprieSinti netei-
singumui, organizuojant atitinkamg  veikla.
Socialinio konstuktyvizmo teorija tvirtina, kad
veiksmingam mokymui labai svarbus socialinis
kontekstas: reikia atsizvelgti ir remtis tuo, ka
mokiniai jau zino, kokioje socialinéje ir
kulttrinéje aplinkoje augo, mokési (Mocke-
viciene, Gaigaliené, 2008). Remiantis Sia teorija
akcentuojamas mokymo ir aiSkinimo vaidmuo
mokantis, kas isties reik§Sminga nezymia proto
negale turin¢iy mokiniy ugdymo procese.
» Pragmatiskas ugdymo traktavimas

Pragmatizmo filosofijos atstovai
C.Pierce’as, W. Jamesas, J.Dewey (cit.
Rugevicitte, 2008) pabrézia ne ziniy, o gebgjimy
svarba, kad, panaudodamas savo ir visuomening
patirti, zmogus sprgsty {vairias  gyvenimo
problemas. Patirtis, nusakanti mokinio santyki su
aplinka, yra svarbiausia pragmatinés ugdymo
filosofijos kategorija. Tai skatina taikyti proble-
mini ugdyma, kur mokiniai, aktyviai panau-
dodami zinias, jgudzius, vertybines nuostatas,
ieskos sprendimo biidy. Svietimo orientacija |
asmens patirties plétote sudaro palankias salygas
s¢kmingai integracijai. PragmatiSkoji ugdymo
paradigma ypa¢ aktuali proto negalg turinCiy
paaugliy lytiSkumo ugdymo turinio, principy,
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metody parinkimui. Kritikuojamos tradicinés
mokymo programos, kurios neatsizvelgia i vaiko
patirties svarba, o yra ,pakrautos oficialiomis
temomis®. Younkins (2005) teigia, kad ugdymas
turi buti orientuotas i vaika, o ne 1 ziniy
perdavima. Todél daznai pragmatizmo peda-
gogika vertinama kaip pedocentriSska. Bitinas
(2000) pazymi, kad pedocentriskoji orientacija
reiskia, jog mokytojas, formuluodamas konkrecius
mokymo tikslus, pasirinkdamas S$iuos tikslus
atitinkant{ mokymo turini ir ypa¢ organizuodamas
pati mokymo procesa, skatinamas atsizvelgti i
mokiniy mokymosi motyvacijos pobudi, tai yra
optimizuoti ju pozitri i mokymasi. Mokyma
Younkins (2005) rekomenduoja sutelkti ties
atskirais, pagristais patyrimu projektais. Atme-
tamos fundamentalios Zinios (skaitymas, raSymas,
matematika) kaip nereikSmingos mokymui.
J. Dewey (cit. Younkins, 2005) pabrézia socia-
linio patyrimo vertinguma ir aiskina, kad gyve-
nimiska praktika yra svarbesné negu akademiniai
igiidziai. Addams (cit. Stanfordo filosofijos
enciklopedija, 2004) teigia, kad mokiniy patirtis
(asmenine, kultiiring) turi biiti pradzios taskas,
pagal kuri planuojamas ugdymas. Pragmatizmo
pedagogika sitlo ugdymo turinio pagrindu imti
ugdytinio sgveika su realia gamtine ir socialine
aplinka, t.y. mokyti rasti optimalias elgsenos
formas santykiaujant su $ia aplinka.

» Feministinis  poziuris |  IytiSkumo
ugdymaq
Feminizmas — tai socialiné teorija ir

politiniai motery judéjimai uz lygias teises su
vyrais. Dauguma feminisCiy yra ypac susirtiping
socialine, politine ir ekonomine nelygybe tarp
vyry ir motery (motery nenaudai), kai kurios
teigia, kad lytinés tapatybes, tokios kaip ,,vyras® ir
,,moteris®, yra sugalvotos socialiai. Kalbant apie
proto negale turin¢iy asmeny lytiSkumo ugdyma,
reikéty remtis treciosios bangos postmoderniuoju
feminizmu (B. J. Dow, A. Books cit. Tereskinas,
2004; Flax, 1995), suteikianCiu balsa margi-
nalizuotoms, diasporinéms ir kolonizuotoms
kultiroms. Tai yra ,dinamiskas judé¢jimas, ge-
bantis mesti i8Siki modernistinéms, patriarcha-
linéms ir imperialistinéms sampratoms®. Post-
feminizmas taip pat dekonstruoja ir binarines
ly¢iy bei seksualumo kategorijas, kreipdamas
démesi i translytiniy, transseksualiy, biseksualiy
individy patirtj.

Liukinevic¢iené, Gudzineviciuté (2000)
pastebi, kad ir visuomenéje, ir Svietimo sistemoje
yra pakankamai daug vyro/moters diskrimi-
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nacijos formy, subtilaus SaliSkumo, lyc¢iy
vaidmeny stereotipy. Autorés teigia, kad mo-
komojoje medziagoje (vadovéliuose, filmuose ir
kt.) pateikiama daug tradiciniy, tipisky vyro ir
moters elgesio pavyzdziy, kurie gali trukdyti
visavertei  ly¢iy  saviraiSkai,  socializacijai.
Kaffemaniené (2007) akcentuoja, kad atviroje
visiems mokykloje svarbu sudaryti nejgaliems
mokiniams, berniukams ir mergaitéms, vienodas
galimybes ugdytis ivairius socialinius gebé&jimus,
savigarba, pasitikéjima savimi, igalinant lygiaverti
edukacini ir socialini dalyvavima kartu su
bendraamziais jvairiose veiklos srityse; formuoti
nejgaliy mokiniy ir jy bendraamziy supratima apie

lygias vyry ir motery teises dalyvauti Seimos,
politiniame, kultdiriniame, socialiniame bei
profesiniame gyvenime. Mokykloje reikia kurti
aplinka, orientuota 1 lygiaverti bendravima,
bendradarbiavima,  tolerancija ir  pagarba
skirtingumams,  jveikiant  visus  imanomus
trukdzius: stereotipiniy nuostaty i negale ar lyti,
Saliskumo, diskriminacijos.

Remiantis  edukologijos,  filosofijos,
sociologijos mokslingje literatiiroje pateikiama
Iyties identiteto teorine analize, pateikiame

nezZymig proto negalg turinciy paaugliy lytisSkumo
ugdymo metodologini pagrindimg (Zr. pav.).

Lytiskumo ugdymo metodologinis aspektas

\ 4 A

y

\ 4

Ugdymo paradigma

Ugdymo aplinka

Ugdymo turinys

Pav. Lytiskumo ugdymo metodologiné samprata

Analizuojant lytisSkumo ugdymo sampratg
i8skiriamos  visuminio (holistinio) asmenybés
supratimo, socialinio konstruktyvizmo, pragma-
tizmo, feministinio poZiirio | IytiSkumo ugdymaq
paradigmos. Mokslininkai, remdamiesi visuminio
(holistinio) asmenybés supratimo paradigma,
akcentuoja edukacing ir socialing aplinka, kurioje
turi bati ugdomi socialiniai, bendravimo,
tarpasmeniniai  jgiidziai, jaunuolio rengimas
Seimai. Sioje paradigmoje i¥skiriami komplek-
sisSkumo, visybiSkumo, prieinamumo, aktualumo,
universalumo, kompleksiskumo, komandinio
darbo, suprantamumo principai. Rekomen-
duojama lytiSkuma ugdyti per aktyviuosius
mokymo metodus, kurie skatina mokiniy
dalyvavima ir bendradarbiavima, kurybiskai
pasirinkti mokymo priemones ir iSteklius.
Socialinio konstruktyvizmo S$alininkai ugdymuisi
tinkamomis laiko socialing ir kultiiring aplinkas,
kuriose vyksta lyties socialinio konstravimo
proceso tyrinéjimas, mokymas pasiprieSinti
neteisingumui, atskirties, nesékmés ar diskri-
minacijos savoky aiSkinimas. Remiantis Sia
paradigma, nezymia proto negale turinéiy pa-
augliy lytinis Svietimas privalo remtis lygiy
galimybiy, Svietimo prieinamumo principais,
planuojant ugdymo turini bity jvertinama
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ugdytinio socialiné ir kultiiriné aplinka. Socialinio
konstruktyvizmo paradigmoje paZymimas
mokymo ir aiskinimo vaidmuo mokantis, aktyvieji
mokymo metodai, vaidybiniai Zzaidimai ir
interaktyviis pratimai. Pragmatizmo paradigma
mokymosi aplinka apibiidina kaip realia gamting
ir socialing, tinkamga realiy problemy sprendimui,
socialinio sagmoningumo ugdymui, probleminiam
mokymui, gyvenimo igiidziy lavinimui. Mokymo
turinys turi biiti integruotas, programa sudaryta
remiantis mokiniy patirtimi, amziumi, gebéjimais,

poreikiais. Remiantis  pragmatizmu  ugdyti
lytiskuma galima kompleksiniu mokymu, projekty
metodais,  integruotais  (keliomis  mokslo

disciplinomis paremtais) mokomaisiais dalykais,
savarankiSku gyvenimo bei pazinimo problemy
sprendimu. Feministiniu pozituriu lyCiy lygybés,
nestereotipinés elgsenos lavinimas, lygiavercio
ly¢iy vaidmens ugdymas(is) gali buti vykdomas
edukacinéje, socialinégje ir kultiiringje aplinkoje,
remiantis ly¢iy lygybés, lygiy vyro/ moters
saviraiSkos galimybiy ir vienodo prieinamumo
principais. Proto negal¢ turin¢iy paaugliy
lytiskumas ugdomas taikant aktyviuosius mokymo
metodus, per vaidybinius Zaidimus, interaktyvius
pratimus, situacijy modeliavima.



SPECIALUSIS UGDYMAS 2009 2 (21)

LytiSkumo ugdymo aplinkos
mokslo literatiiros darbuose
» Edukacinée aplinka (Ustilaité,
Obeleniené, Pukelis, 2004)

Lietuvai atkiirus nepriklausomybg ir
reformuojant Svietimo sistema, neigaliy vaiky
ugdymo organizavimui jgavus integruoto ugdymo
krypti, bendrojo lavinimo mokyklose pradétos
diegti universalios sveikatos ugdymo ir rengimo
Seimai bei lytiSkumo ugdymo programos. Deja,
minétos programos neatsizvelgia | nejgaliyjy
ugdymo specifiskuma. Neigaliyjy lytinis ugdymas
turi tapti bendrojo aukléjimo ir Svietimo sudétine
dalimi. Taciau kol kas lytinis ugdymas vykdomas
tik kai kuriy specialiyyu mokykly, neigaliyju
ugdymo centry iniciatyva parengtais projektais,
todél pasigendama kryptingo, organizuoto Sios
programos vykdymo. Remiamasi vien uzsienieciy
patirtimi, truksta reikiamos literatiiros, vaizdiniy
priemoniy ir pan. Ypa¢ svarbu atsizvelgti i
kiekvieno asmens issivystymo lygi: objektyviai
tvertinus psichologines ir fiziologines individo
galimybes, biitina rengti atitinkamas mokymo
programas. Organizuojant ugdymo procesa biitina
remtis bendraisiais Lietuvos Respublikos Svietimo
principais  (humaniskumo,  demokratiskumo,
atsinaujinimo (kaitos), tautiSkumo) ir specialiai-
siais ugdymo principais, atsizvelgti { individo
specialiuosius poreikius ir nejgalumo laipsni.
Lytinis ugdymas yra sudétingas, nuoseklus, daug
pastangy reikalaujantis procesas. Svedija, pirmoji
Salis Europoje jau 1956 m. jvedusi i mokykla
lytinio ugdymo pamokas, daug démesio skiria
nejgalaus zmogaus savarankisko gyvenimo
igiidziams ugdyti. Pazymima, kad savarankiSkas
gyvenimas — ne tik geb&jimas savimi pasirlipinti
socialingje aplinkoje, bet ir galimybés sukurti
Seima.

» Socialiné aplinka (Westheimer, Stan-
ford, 2005; Ustilaité, 2008; Ruskus, 2002)

Lytinio $vietimo turinio apimtis yra daug
didesné nei ligy profilaktika, gimstamumo
kontrolé, seksualinis gyvenimas. Jis apima
asmeninj, emocinj ir socialinj kontekstg. Akcen-
tuojama, kad visuomenés idealai, problemos, visas
gyvenimas neatsiejamas nuo augancios kartos
mokomosios ir nemokomosios veiklos. Ugdytinis
yra tam tikros bendruomenés narys. Jis gyvena
Seimoje, bendrauja su artimiausiais draugais,
klasés, mokyklos bendruomene. Ugdytinio
gyvenimo budas, elgesys konkreciose situacijose
vienaip ar kitaip salygojamas bendruomenés
normy, santykiy, taip jis jgyja socialinio

problematika

2001;
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gyvenimo patirti. Labai svarbus visy ugdymo
dalyviy bendradarbiavimas lytiniame S$vietime,
teigiamas visuomenés ir Seimos pozilris, nes
pasak Ustilaités (2008), ten iSugdomas tikrasis
moteriS§kumas ir vyrisSkumas.
» Kultariné aplinka (Westheimer, Stan-
ford, 2005; Veglia, 2004; Ustilaité, 2008)

Lytiskumo ugdymo turinys, isiliedamas i
edukacing aplinka: sveikos gyvensenos mokyma,
biologijos, etikos, tikybos, buities kulttiros ir kity
dalyky pamokas, turéty remtis socialings,
kulttirinés aplinkos tradicijomis bei paprociais.
Kultiriné aplinka apima tradicijas, elgesio nor-
mas, politinius faktorius, mokymasi, isidarbinima
ir ekonominés paramos galimybes.

Postmodernaus ~ feminizmo  darbuose
neretai akcentuojamas stereotipo neatsiejamumas
nuo lyties ir jos identifikacijos sociokultiiringje
terpéje (Tereskinas, 2001). Kultiiriniai stereotipai,
poziiiris | asmenybés savybes, biitinas berniukams
ir mergaitéms, formuoja ne tik interesus ir elgesi,
bet ir jausmy iSraiSka, vienokias ar Kkitokias
vertybines nuostatas. Bitina atskleisti socialinius
IytiSkumo aspektus, skaudzias socialinés nelygy-
bés pasekmes individui, Seimai ir visuomenei;
griauti paplitusius stereotipus, kurie moterims ir
vyrams, berniukams ir mergaitéms priskiria tam
tikrus vaidmenis visuomenéje. Pagrindini démesi
reikia skirti nuostatoms ir pozitriui, kurie daro
poveiki vienpusiskam, tradiciniam ly¢iy vaidmeny
iSmokimui. Reikeéty keisti elgesi / salygas, kad jais
buty uztikrinama berniuky ir mergaiciy lygybe,
formuoti lyCiy elgesio modelius, atitinkancius
ly¢iy lygybés tikslus (Kaffemaniene, 2007).

LytiSkumo ugdymo turinys

Ugdymo turini lemia: mokymo turinys,
metodai ir struktiros (Hopkins, 2005, cit.
Gudynas, 2009). Tai yra mokymosi patirciy sekos.
Remiantis literattiros analize, iSskirtas socialinis,
biologinis bei psichoemocinis lytiSkumo ugdymo
turinys.

Socialinis lytiSkumo ugdymo turinys:
» Vyro/moters  fenomeno  sampratos
formavimas ~(Ivanauskiené, Sidlauskieng,
2007)

LytisSkumas apibtidina vaikino vyriskuma
arba merginos moteriSkumg kaip fenomena, nes
zmogisSkumas reiSkiasi per lytini tapatuma, kuris
yra didelis asmens turtas; lytiSkumo ugdymas
turéty brandinti vaikino kaip vyro ir busimo tévo,
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o merginos — kaip moters ir biisimos motinos
savivoka. LytiSkumo ugdymo S$eimoje metu
berniukai samoningai nuolat mokomi buti vyriski,
o mergaités mokomos biiti moteriskos, bet bitinai

paklustancios berniukams (Ivanauskiené,
Sidlauskiené, 2007).
» Bendryy zZiniy tam tikrais lyciy
klausimais  suteikimas  (anatominés ir

fiziologinés lyties problemos, lyties higiena)
(Dirginc¢iené, 2004); Ziniy suteikimas
(Pukelis, 1998); zinios (Ustilaité, 2008).
Taigi zinios akcentuojamos kaip pagrindinis
lytiskumo ugdymo komponentas.

» Gyvenimo jgudziai (Ustilaité, 2008;
Dirginciené, 2004); sprendimy jvairiose
socialinése situacijose priemimas (Rousso,
2003)

Rousso (2003) pazymi, kad vienas i§
lytinio  Svietimo prioritety yra suformuoti
gyvenimo igiidzius bei jgalinti turinCius negalg
asmenis priimti teisingus sprendimus socialinése
ir seksualinése situacijose ir aptikti pavoju.

»  Bendryjy zZmogaus savybiy interna-
lizavimas (Daudaravic¢iené, 2002)

Teigiama, kad, neugdant valios ir
nesistengiant padéti internalizuoti bendrasias
Zmogaus vertybes, t.y. neaukléjant, zinios gali
tapti per ankstyvo lytinio smalsumo priezastimi ir
negali uztikrinti dorovingy santykiy tarp lyciy.

» Tarpasmeninio bendravimo gebéjimai
(Ustilaité, 2008; Narbekovas, Obeleniené,
Pukelis, 2008)

Ugdyti nejgalius vaikus ir paauglius ypac
svarbu ir sunku dar ir dél to, kad jie turi
specialiyjy poreikiy. Sie asmenys danai turi
mazesng galimyb¢ gauti informacijg i§ savo
bendraamziy, juos stebéti, modeliuoti tam tikra
socialini ir seksualini elgesi. Kita vertus, juos
galima iSmokyti vertingy tarpasmeniniy gebé&jimy,
iSugdyti atsakomybés uz savo kiing ir uz savo
veiksmus suvokimag. Visa tai paruosSia juos
prisiimti suaugusio zmogaus gyvenimo, darbo ir
bendravimo visuomenéje atsakomybeg.

Anderson, Kitchin (2000) akcentuoja, jog
visuomené¢je vyrauja klaidinga nuomone¢, kad
asmens lytiSkumas reiskia tik lytiniy santykiy
poreiki. Zmogaus lytiskumas turi daug aspektu.
Fiziniai lytiniai santykiai yra tik vienas 1i§
lytiskumo aspekty, bet ne vienintelis ir
svarbiausias. Buti priimtam ir mégstamam, reiksti
meilés jausmus ir patirti juos i§ kito zmogaus,
jausti, kad esame idomiis individai, stengtis
atrodyti patraukliai, turéti drauga, su kuriuo
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galime pasidalyti savo mintimis ir patirtimi — tai
svarbiausi ~ zmogaus  poreikiai.  Vadinasi,
lytiskumas toli perzengia fizinius pojii¢ius ar
potraukius. Jis susijes ir su tuo, kaip save
vertiname, ar mes sau patinkame, kaip suprantame
save kaip vyrus ir moteris, ir kuo, miisy manymu,
turime pasidalyti su kitais.

Narbekovas, Obeleniené, Pukelis (2008)
akcentuoja, kad IlytiSkumo wugdymu siekiama
ugdyti asmenybe, gebancig kurti, myléti ir
uzmegzti darnius santykius su kitos lyties
asmeniu.

» Rengimas Seimai (Obeleniené, Pukelis,
2004;  Westheimer, Stanford, 2005;
Stulpinas, 2005; Rengimo S§eimai ir
lytiskumo ugdymo programa, 2007)

Westheimer ir kt. (2005) teigia, kad
neZymia ar viduting proto negalg¢ turinciy asmeny
santuoka yra jmanoma ir apskritai naudinga
tikslia, suprantama informacija apie gimstamumo
kontrolg bei tévystés reik§Smeg. Pazymétina, kad
daugelis proto negale turinéiy suaugusiyjy neturi
realistinio savo asmeniniy teisiy supratimo, negali
atskirti meilés nuo eksploatacijos dél patiklumo,
nejvertina pavojingy vengtiny situacijy, kuriose
jie to nesuprasdami gali tapti auka. Obeleniené,
Pukelis (2004) bei Rengimo Seimai ir lytiSkumo
ugdymo programa (2007) iskelia lytinio ugdymo
tiksla — asmenybés (vaikino kaip vyro ir biisimo
tévo, o merginos — kaip moters ir busimos
motinos) vidiné branda, pasirengimas santuokai,
tévystei ir motinystei. Stulpinas (2005) kaip viena
i§ dorovinio ugdymo uzdaviniy i$skiria Seimyninj-
seksualini aukl¢jima, kurio paskirtis — parengti
jaunima Seimai. Seimyninis-seksualinis
aukl¢jimas turéty seksualiai Sviesti mokinius,
ruosti juos Seimai; propaguoti meilés dialektika ir
harmonija (dvasing ir lyting); taikyti motinos ir
tévo kulta; propaguoti skaistybg — stiprios Seimos
pagrinda; supazindinti su seksualinio gyvenimo
pavojais ir nukrypimais; supazindinti su
Seimyninio gyvenimo etika.

Biologinis lytiSkumo ugdymo turinys:
» Natiuralus poziuris | Ilytini gyvenimq
(Westheimer, Stanford, 2005); teisingas
poziiiris § IytisSkumq (Daudaraviciene, 2001);
teigiamas poziiaris vienos Iyties | kitq
(Obeleniené, Pukelis, 2004)
Lytinis aukl¢jimas — tai pedagoginés
veiklos procesas, siekiantis ugdyti jaunosios
kartos dorines savybes, nuostatas ir vertybes,
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lemiancias teigiamg vienos lyties poziiir] i kita
(Westheimer, Stanford, 2005). Lytiskumo tikslas
»duoti jaunimui pagal jo subrendimg teisinga
lyties dalyky samprata ir padéti jam apvaldyti
jame bundantj bei brestanti seksualini polinki*
(Daudaravicieng, 2001).

» Prevencinis (Obeleniené, Pukelis, 2004;

Daudaraviciené, 2001; Rousso, 2003);

rizikos veiksniai susije su aplinka, jaunuoliy

Wtiskumo  raiskos aspektu (Obelenieng,

Pukelis, 2004)

Daugelis autoriy (Obeleniené, Pukelis,

2004; Daudaraviciené, 2001; Rousso, 2003)
teigia, kad ugdant lytiSkuma labai svarbu jvertinti
rizikos veiksnius ir vykdyti prevencini Svietimg
informuojant apie néstumo, gimdymo, AIDS,
Iytiniu keliu plintané¢iy ligy, aborto rizika
sveikatai.

Psichoemocinis IytiSkumo ugdymo turinys:
» Valios ugdymas (Pukelis, 1998; Dauda-
ravi¢iené, 2003); ugdymas valia (Obele-
nieng, Pukelis, 2004; Dirginciené, 2004)
Lytinis $vietimas pedagoginiu pozitriu
btina rezultatyvus, jeigu jau yra pasiektas tam
tikro lygio lytinio aukléjimo tikslas — valia, t.y.
,kiino paklusnumo sielai tradicijos ugdymas*
(Obeleniené, Pukelis, 2004).
» Doroviniy vertybiy ugdymas (Ustilaité,
2008); doriniy asmenybés savybiy, nuostaty
ir vertybiy ugdymas (Obeleniené, Pukelis,
2004), vertybiniy  nuostaty — ugdymas
(Westheimer,  Stanford,  2005).  Sie
komponentai, daugelio autoriy nuomone,
yra rengimo Seimai ir lytiSkumo ugdymo
pamatas.  Stulpinas (2005) bendrasias
zmogaus dorybes skirsto | keturias grupes:
santykiai su savimi, su kitais Zmonémis,
kulttira, socialinémis priedermémis.
»  Savigarbos (Ustilaité, 2008; Dirgin-
ciene, 2004), atsakingumo (Ustilaite, 2008;
Dirginciené, 2004), auksStesniyjy jausmy
ugdymas (Dirginciené, 2004); emocinis
vystymasis (Westheimer, Stanford, 2005)
Pagrindinis lytinio Svietimo aspektas
koncentruojasi 1 socialiniy santykiy, emocijuy,
teisingo pasirinkimo ir pareigy ugdyma.

ISvados
1.  Mokslinés literatiiros analizé leidzia daryti

iSvada, kad lytiSkumo edukacinéje prak-
tikoje i$skiriamos keturios paradigmos:
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LytisSkumo ugdymas remiasi visumine
(holistine) asmenybés raida, teigiancia, kad
vaiko vystymasi ir jo ugdyma salygoja
doroviniy, emociniy, fiziniy, psichiniy ir
dvasiniy galiy plétra. Holistinis pozidris {
vaika  atspindi  jo  integraluma ir
visapusis$kuma.

Socialinio  konstruktyvizmo pozifiris i
lytiSkumo ugdyma sieja pasaulio pazinima
su socialine aplinka, kuriancia tikroves
konstrukcijas, ypa¢ bendradarbiavimg su
kitais. Svarbiausiu uzdaviniu laikoma ne
tikrovés jsivaizdavimas, o metody, kuriant
tikrovés konstrukcijas, taikymas.
Pragmatizmo filosofija pabrézia ne ziniy, o
gebéjimy svarba, kad Zzmogus, panau-
dodamas savo ir visuomening patirti,
spresty  ivairias (kartu ir lytiSkumo
identiteto) gyvenimo problemas.
Feministinis pozitiris { lytiSkumo ugdyma
nurodo, kad ugdant proto negale turincius
mokinius reikéty remtis treciosios bangos
postmoderniuoju  feminizmu, teikianciu
reik§me¢ marginalizuotoms, diasporinéms ir
kolonizuotoms kultiiroms, kurios akcen-
tuoja postfeminizmo binarines ly¢iy bei
seksualumo kategorijas, kreipiant démesj 1
translytiniy, transseksualiy, biseksualiy
individy patirti.

Atlikta nezymia proto negale turinciy
paaugliy lytiSkumo sampratos operaciona-
lizacija ugdymo aplinkos, turinio, principy
ir metody aspektais leidzia daryti tokias
iSvadas:

Moksliniame diskurse apibiidinama lytis-
kumo ugdymo aplinka: edukacing, socialine
ir kult@iriné.

LytiSkumo ugdymo turinys susideda i$
socialinio, biologinio ir psichoemocinio
konstrukty.

Nezymia proto negale turinCiy paaugliu
lytinis  $vietimas privalo remtis lygiy
vyro / moters saviraiSkos galimybiy, Svie-

timo  prieinamumo,  kompleksiskumo,
visybiSkumo, aktualumo, universalumo,
komandinio darbo ir suprantamumo
principais.

Akcentuojama aktyviyjy mokymo metody
(vaidybiniai zaidimai, interaktyviis pratimai,
situaciju modeliavimas ir kt.) reikSme
lytiSkumo ugdyme: jie skatina mokiniy



SPECIALUSIS UGDYMAS 2009 2 (21)

dalyvavima ir bendradarbiavima, kiirybiskai
pasirinkti mokymo priemones ir iSteklius.
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The integration of people with disability is given much attention in Lithuania with an

emphasis on the fundamental issues, such as social participation, employment, education, medical
and technical support. However, the problem dimension of gender and sexuality, partnership, family
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Introduction

Issues of the integration of people with
disability are given much attention in Lithuania;
however, the problem dimension of sex education
is hardly studied at all. Séporaityté (2006) points
out that the discourse about people with disability
in Lithuania is most often geared towards
fundamental issues for those people, such as
social participation, employment, education,
medical and technical support. Other important
issues, such as sexuality, partnership, family and
parenthood are much less analysed.

Problems connected with sexual dys-
function, the right to sexuality, marriage,
parenthood, and the recognition of contraception
for people with learning difficulties should be
much more actively discussed in our society
(Veglia, 2004). Disability can impair the person’s
sexual functioning and reproduction, however,
this doesn’t mean that sexuality is completely lost.
The sexuality of a person with disability, just as
that of any other person, has to be understood as a
natural and very important feature of life, as part
of the general health of the person, because
psychological and emotional aspects of sexuality
are of no less importance for the person with
disability as for any other person. The problems of
sexuality of people with disability are often

sex education,
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educational paradigms, educational

caused by the attitudes of society towards them,
because society tends to regard people with
learning difficulties as infantile. Often these
people are viewed as eternal children without
regard to their age and are treated as children with
childish virginity or as children with adult sexual
needs and desires which they are not ready to
master (Giulio, 2003). Even today, in the 21* c.,
one can see manifestations of social images of
sexuality of people with disability coming from
the Middle Ages: “normal” people are ascribed
specific functions of sexuality, “disabled” people
only genital sexuality functions (Ruskus, 2002;
Rousso, 2003). An important factor, in shaping
the attitudes of society towards the development
of the sexual identity of people with disability and
the evolution of their sexuality, is the deficiency
of communication. As Westheimer et al. (2005),
point out, people with learning difficulties are
often unable to form close relationships.

People with disability are often viewed as
non-sexual, asexual or as sexual monsters, unable
to control their sexual desires and emotions
(Anderson, Kitchin, 2000). It is pointed out that
generalisations are often made based on random
facts, on the observation of one or a few people
who seem to be “indifferent” and it is concluded
that this is true for all people with learning
difficulties. Another reason is because of the
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values that dominate in society: beauty,
attractiveness, health, etc. Sexuality is associated
with physical attractiveness and youth, and when
these are absent, a person is considered sexless
(Giedraitiené, Vaicekauskaité, 2002).

All participants of the educational process
have the right to receive sex education
corresponding to their age in order to form a
positive attitude towards partnership and to avoid
negative consequences. All persons are sexual
beings and have the right to express their sexuality
in a proper way. Without sex education, people
with learning difficulties are at great risk of sexual
exploitation, of catching a sexually transmitted
disease or having an unwanted pregnancy. Most
parents don’t take care of sex education because
of the erroneous belief that their children don’t
need it. Others, although making an effort to
develop their children’s conception of sexuality,
lack competence in transmitting information to
children in an understandable manner.

The development of children with
disability follows the same laws as the
development of any other children; however, its
specificity is determined by the character of the
disability. The development of each child
proceeds on the three basic levels: physical,
cognitive and psycho-social. Psycho-social
development is fully-fledged only when the
individual’s physical and cognitive development
is favourable. The psycho-social development of
children with disability is often disordered not
only because of the individual developmental
specificity but also due to the long-standing
clinical attitudes towards the education of these
children. Advocates of a clinical attitude
emphasise the form and variety of disorders and
encourage studies of the methods of eliminating
these disorders. They forget that a person lives in
a certain environment, where they have to adjust,
feel psycho-physical comfort and create an
optimal social environment themselves or have it
created for them (Radzevi¢iené, 2003).

The above mentioned statements define
the research problem and allow for the
formulating of the research subject, which is a
methodological discourse of educational research
of sexual development of students with mild
learning difficulties.

The research aim is on the basis of the
analysis of research literature to substantiate the
methodological concepts of sex education of
students with mild learning difficulties.
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Research tasks:
1. To reveal the concept of sexuality of
students with mild learning difficulties
presented in research literature by linking it

with psycho-social development
regularities.
2.  To perform operationalisation of the

concept of sexuality of students with mild
learning difficulties in the aspects of

educational paradigm, educational
environment, content, principles and
methods.

Research methods
A theoretical analysis of sexual identity as
presented in research literature.

Discussion of the research results

Paradigms of sex education
Likely competences and educational
methods are determined by the chosen educational
paradigm. The term paradigm [Gr. paradeigma —
example]| means a linguistic, scientific , historical,
theoretical fact or phenomenon chosen to prove or
illustrate something, given as an example
(Jovaisa, 2007). A paradigm can also be defined
as an essential theoretical attitude to which there
is a common agreement of adherence
(Jucevitiene, Ciuzas, 2006).
In sex education practice four major
paradigms are distinguished.
» Comprehensive (holistic) understanding
of the personality
J. Pestalozzi, J. Dewey, M. Montessori,
R. Steiner et al. (quoted from Vasiliauskas, 2006)
describe the child’s development and education as
the development of his/her moral, emotional,
physical, mental and spiritual powers. Holistic
attitudes to the child reflect their integrity and
comprehensiveness. The Program of Preparation
for the Family Life and Sex Education (2007)
emphasises that sex education at school should be
based on a holistic understanding of the
personality, i.e. when the corporeal level of the
person is understood as an inseparable component
of the person’s mental, spiritual and social
expression. Ustilaité (2008) and Stulpinas (2004)
point out that it is also inseparable from the value
orientation of the person; that is why education
has to proceed in a complex, holistic way. It
means that while developing the main provisions
of sex education for people with disability it is
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necessary to rely on a few spheres, fields and
branches of science.
» Social constructivist  attitude to sex
education
Representatives of social constructivism
P. L. Berger, T.Luckman (quoted from Marti-
Sauskiené, 2008) link cognition of the world with
the social environment that creates constructions
of reality, especially collaboration with others.
The main task is considered not by imagining the
reality but by the application of methods while
creating the constructions of reality. Ruskus
(2002), on the basis of the idea of social
constructivism, argues that there is no objective
reality: all reality is reflected in social images,
which, in their own turn, create a new reality.
Social seclusion is considered to be an outcome of
social construction. It is the result of a reciprocal
action among numerous factors in historical
development: reactions and evaluations of a social
group and the creation of corresponding social
institutes. Social integration is only possible when
all these complex factors are involved in the
process. Ivanauskiené, Sidlauskiené (2007) point
out that schools basing their activities on social
constructivism, deal with exceptional forms of the
manifestation of femininity and masculinity,
caused by the ways of constructing gender
identities. They also analyse the nature of
relationships of gender, subordination and power
at school and its interaction with social
relationships. They are interested in the impact of
social factors on the identity of the person; they
study what impact these factors have on various
versions of femininity and masculinity. While
designing the content of education, students are
offered an opportunity to investigate the process
of the social construction of gender and make
decisions in their activities on its basis. Obstacles
limiting the equal rights of students, access to
education, acquisition of basic education and first
qualification are identified. Students are helped to
understand how political, social and economic
mechanisms can cause seclusion, failure or
discrimination (the latter can be the result of
various aspects of personal identity). Students are
taught how to oppose injustice by organising
appropriate activities. Social constructivist theory
argues that a social context is very important for
efficient teaching: one has to take into account
and build on what the students already know, in
what social and cultural environment they were
growing up and learning (Mockevicien¢, Gaiga-
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liené, 2008). On the basis of this theory, the role
of teaching and explanation is emphasised, which
is really important in the process of the education
of students with mild learning difficulties.
» Pragmatic treatment of education

Representatives of the philosophy of
pragmatism C. Pierce, W. James, J. Dewey
(quoted from Rugeviciaté, 2008) emphasise the
importance not of knowledge but of skills, so that
by using their own experience and that of the
whole society, the person could solve various
problems of life. Experience, which defines the
student’s relationship with the environment, is the
most important category of the pragmatic
philosophy of education. This encourages the
application of problem based learning, where
students seek solutions by actively employing
their knowledge, skills, and values. The
orientation of education towards an expansion of
personal  experience  provides  favourable
conditions for successful integration. The
pragmatic educational paradigm is especially
important in choosing the content, principles and
methods of sex education of students with
learning difficulties. Traditional curricula are
criticised for disregarding the importance of the
child’s experience, being “overloaded by official
topics”. Younkins (2005) points out that education
has to be child-oriented, instead of being aimed at
knowledge transfer. That is why the pedagogy of
pragmatism is often viewed as being focussed on
the child. Bitinas (2000) argues that this means
that the teacher is encouraged to consider the type
of learning motivation in his/her students, i.e. to
optimise their attitudes to learning while
formulating concrete teaching aims and choosing
the corresponding teaching content and especially
while organising the process of teaching itself.
Younkins (2005) recommends concentrating
teaching on separate projects based on experience.
Fundamental knowledge (reading, writing, and
mathematics) is disregarded as not important for
teaching. J. Dewey (quoted from Younkins, 2005)
emphasises the value of social experience and
argues that life practice is more important than
academic skills. Addams (quoted from Stanford’s
Encyclopaedia of Philosophy, 2004) states that the
students’ experience (personal and cultural) has to
be the point of departure, the point where
education has to be planned. Pragmatic pedagogy
offers to take the student’s interaction with the
natural and social environment as the basis of
educational content. That means that the student
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has to be taught to find optimal forms of
behaviour in interacting with this environment.
»  Feminist attitudes to sex education

Feminism is a social theory and political
movement of women for equal rights with men.
Most feminists are worried about social, political
and economic inequality between men and women
(in prejudice of women). Some of them argue that
gender identities, such as “man” and “woman” are
social constructs. Talking about sex education of
persons with learning difficulties, one should base
the argument on the third-generation post-modern
feminism (B.J. Dow, A.Books quoted from
Tereskinas, 2004; Flax, 1995), giving voice to
marginalised, diaspora and colonised cultures.
This is “a dynamic movement, able to challenge
modern, patriarchal and imperialistic
conceptions”. Post-feminism also deconstructs
binary gender and sexuality categories paying
attention to the experience of transsexual and
bisexual individuals.

Liukinevic¢iené, Gudzineviéitté (2000)
notice that both in society and in the system of
education there are quite a lot of forms of
discrimination of both men and women, including
subtle bias, and role stereotypes. The authors
maintain that teaching materials (textbooks,

videos, etc.) present many traditional, typical
examples of the behaviour of men and women,
which can impair a comprehensive self-expression
and socialisation of both sexes. Kaffemaniené
(2007) emphasises that in schools that are open
for all it is important to offer equal opportunities
for boys and girls with disability to develop
various social skills, self-respect, and self-
confidence by empowering equal educational and
social participation together with their peers in
various spheres of activities. It is also important to
develop these pupils’ understanding about the
equal rights of men and women to participate in
family, political, cultural, social and professional
life. The school has to create an environment
oriented towards equal communication, collabo-
ration, tolerance and respect for differences by
overcoming all possible obstacles: stereotypical
attitudes towards disability or gender, partiality
and discrimination.

On the basis of the theoretical analysis of
gender identity found in educational, philosophy
and sociology research literature, we present a
methodological substantiation of sex education of
teenagers with mild learning difficulties (see
figure).

A methodological aspect of sex education

A 4

A 4

A

Educational paradigm

Educational environment

Educational content

Figure. Methodological conception of sex education

An analysis of the concept of sex
education identified the following paradigms:
holistic understanding of personality, social
constructivism, pragmatism, and feminist attitudes
to sex education. On the basis of the paradigm of
a holistic understanding of personality researchers
emphasise educational and social environment in
which social, communication and interpersonal
skills have to be developed and young people
prepared for family life. In this paradigm, the
principles of complexity, completeness, accessibi-
lity, importance, universality, team work, and
understanding are singled out. Sex education is
recommended to be carried out through active
teaching methods, which encourage students’
participation and collaboration. Teaching aids and
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sources have to be creatively chosen. The
proponents of social constructivism see social and
cultural environments as suitable for such
education. It is in these circumstances that the
analysis of the process of social construction of
gender identity is carried out. Students should be
taught to oppose injustice, while the concepts of
seclusion, failure or discrimination should be
explained to them. On the basis of this paradigm,
the sex education of teenagers with mild learning
difficulties has to be carried out on the principles
of equal opportunities and accessibility of
education. While planning the content of
education, the social and cultural environment of
the student should be taken into consideration.
The social constructivist paradigm emphasises the
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role of teaching and explanation in learning,
encourages using active teaching methods, role
play and interactive exercises. The pragmatism
paradigm describes the learning environment as
natural and social, suitable for the solution of real
problems, for developing social awareness,
problem teaching and instilling life skills. The
content of teaching has to be integrated, the
program arranged on the basis of the students’
experience, age, abilities and needs. On the basis
of pragmatism, sex education is possible by
complex teaching, project methods, integrated
subjects (based on several disciplines),
independent solutions of life and cognitive
problems. On the basis of a feminist point-of-
view, the development of sex equality, non-
stereotypical behaviour and equal roles can be
carried out in educational, social and cultural
environments on the basis of equality between
sexes, equal self-expression opportunities and
equal accessibility principles. The sex education
of teenagers with mild learning difficulties is to be
carried out through active teaching methods, role
play, interactive exercises and simulations of
various situations.

The problem of environment of sex education
in research works
» Educational  envronment
2001; Obeleniené, Pukelis, 2004)
After the restoration of independence in
Lithuania, its system of education underwent a
major reform, when students with disability were
integrated into mainstream education. At the same
time, universal health and sex education programs
were introduced into mainstream school curricula.
Unfortunately, these programs did not take into
consideration the specificity of the education of
students with disability. The sex education of
these students has to become an integral part of
mainstream education. However, so far sex
education has been carried out only on the basis of
some projects designed on the initiative of some
special schools and centres for the education of
people with disability; that is why a purposeful
organised implementation of this program is
missing. Everything is based exclusively on the
experiences of colleagues abroad, the relevant
literature and teaching aids are in short supply,
etc. It is of paramount importance to consider the
level of development of each student: having
objectively assessed  psychological and
physiological possibilities of each individual

(Ustilaité,
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person, it is necessary to design corresponding
programs of teaching. While organising the
process of education, it is necessary to build on
the general principles of education in Lithuania
(humanity, democracy, renewal (change),
nationality) and special educational principles
with regard to the special needs of the person and
the level of their disability. Sex education is a
complex and consistent process, requiring a lot of
effort. Sweden, the first country in Europe in
which sex education classes have been conducted
since 1956, pays a lot of attention to the
development of independent life skills of people
with disability. It is emphasised that independent
life is not only the ability to take care of oneself in
the social environment but also to have the
possibility to start a family.

» Social  environment  (Westheimer,
Stanford, 2005; Ustilaité, 2008; Ruskus,
2002)

The content of sex education is much
wider than prophylaxis of diseases, birth control
and sexual life. It encompasses personal,
emotional and social contexts. It is emphasised
that social ideals, problems and life on the whole
are inseparable from teaching and other activities
of the younger generation. The student is a
member of a certain community. S/he lives in a
family and communicates with close friends,
class- and schoolmates. The way of life of the
student, his/her behaviour in concrete situations is
in one way or another determined by the norms
and relationships of that community; this way the
young one acquires life experience. In sex
education, the collaboration of all participants of
the educational process, positive attitudes of the
family and society are of utmost importance,
because, according to Ustilaité (2008), it is there
that true femininity and true masculinity are

developed.
» Cultural environment (Westheimer,
Stanford, 2005; Veglia, 2004; Ustilaité,
2008)

The content of sex education, through
being part of an educational environment, such as
teaching a healthy way of life, Biology, Ethics,
Religious studies, Technologies and other
subjects, should be based on the customs and
traditions of the social and cultural environment.
The cultural environment includes traditions,
norms of behaviour, political factors, learning,
employment and economic support opportunities.
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Post-modern feminist works emphasise
the concurrency of stereotype with gender and its
identification in socio-cultural environment
(Tereskinas, 2001). Cultural stereotypes, views on
personal qualities, necessary for boys and girls,
shape not only interests and behaviour, but also
the expression of feelings and certain value
attitudes. It is necessary to reveal the social
aspects of sexuality, painful consequences of
social inequality for the individual, family and
society; and to destroy prevalent stereotypes,
which prescribe boys and girls, men and women
certain roles in society. The main attention should
be paid to the attitudes that make an impact on the
simple traditional learning of gender roles. The
behaviour /conditions should be altered to ensure
equality between boys and girls and shape gender
behaviour models that correspond to gender
equality aims (Kaffemaniené, 2007).

The content of sex education

The content of sex education depends on the
content, methods and structure of education
(Hopkins, 2005, Gudynas, 2009). It consists of the
sequences of learning experiences. On the basis of
the literature analysis, the social, biological and
psycho-emotional content of sex education has
been singled out.

The social content of sex education:
» The development of the concept of the
phenomenon of man/woman (Ivanaus-
kiené, Sidlauskien¢, 2007)
Gender describes a man’s masculinity and
a woman’s femininity as a phenomenon, because
humanity is manifested through gender identity
which is a great wealth of every person. Sex
education should nurture self-awareness of the
boy as prospective husband and father, and that of
the girl as prospective wife and mother. Sex
education in the family includes boys being
consciously taught masculine behaviour and girls
feminine behaviour, but necessarily subservient to
boys (Ivanauskiené, Sidlauskiené, 2007).
» Provision of knowledge on certain
issues connected with sex (anatomic and
physiological problems of sexes, sexual
hygiene (Dirginciené, 2004); provision of
knowledge (Pukelis, 1998); knowledge
(Ustilaite, 2008). Thus knowledge is
emphasised as the main component of sex
education.
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» Life skills (Ustilaité, 2008; Dirginciené,
2004); making solutions in various social
situations (Rousso, 2003)

Rousso (2003) points out that one of the
priorities of sex education is to form life skills and
empower people with disability to make the right
decisions in social and sex situations and to
identify danger.

» Internalisation of general
qualities (Daudaraviciené, 2002)

It is argued that without developing will-
power and without an effort to internalise general
human values, i.e. without educating a person,
knowledge may become a cause of premature

human

sexual curiosity and cannot ensure moral
relationships between the sexes.
» Interpersonal  communication  skills

(Ustilaité, 2008; Narbekovas, Obeleniené,
Pukelis, 2008)

It is of paramount importance yet difficult
to educate children and young people with
disability because of the fact that they have
special needs. These people often have fewer
opportunities to get information from their peers,
to observe them and to model a certain social and
sexual behaviours. On the other hand, they can be
taught valuable interpersonal skills, to develop
their awareness of responsibility for their body
and their actions. All this prepares them for taking
adult responsibility for his/her life, work and
communication in society.

Anderson, Kitchin (2000) emphasise that
there is a misunderstanding predominating in
society that the person’s sexuality only means the
need for sexual relationships. Human sexuality
has many aspects. Physical sexual relationships
are only one of the aspects of sexuality, but not
the only or the most important one. The most
important human needs are to be accepted and
liked, to express feelings of love towards another
person and to experience reciprocal feelings, to
feel that we are interesting as individuals, to try
and look attractive and to have a friend, with
whom one can share one’s thoughts and
experiences. This means that sexuality goes far
beyond physical sensations or urges. It is also
connected with how we value ourselves, whether
we like ourselves, how we understand ourselves
as men and women and what, in our opinion, we
have to share with others.

Narbekovas, Obeleniené, Pukelis
(2008) emphasise that by sex education we are
trying to educate the whole personality, to develop
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the ability to create, love and make harmonious
relationships with a person of a different gender.
» Preparation for the family (Obeleniené,
Pukelis, 2004; Westheimer, Stanford, 2005;
Stulpinas, 2005; The Program of Preparing
for the Family and Sex Education, 2007)
Westheimer et al. (2005) argue that the
marriage of people with mild or moderate learning
difficulties is possible and in general useful to
both. However, it is necessary to prepare them for
the challenge this brings and to supply them with
precise and understandable information about
birth control and the meaning of parenthood. It
has to be noted that many adults with learning
difficulties have no realistic understanding of their
personal rights, are unable to distinguish between
love and exploitation because of their gullibility,
and cannot avoid dangerous and avoidable
situations in which they can become victims
without realising it. Obeleniené, Pukelis (2004)
and The Program of Preparing for the Family and
Sex Education (2007) formulate the aim of sex
education, which is the internal maturity of the
personality (boy’s as a prospective husband and
father, girl’s — as a woman and prospective
mother), readiness for marriage, fatherhood and
motherhood.  Stulpinas (2005) distinguishes
family oriented sex education as one of the aims
of moral education, the objective of which is to
prepare young people for the family. This kind of
sex education should inform young people about
the questions of sex and prepare them for family
life, should propagandise the dialectics and
harmony of love (spiritual and sexual), should
apply the cult of mother and father, should
advocate for virginity — the basis of a strong
family, should acquaint young people with the
dangers and abnormalities of sexual life as well as
with the ethics of the family life.

The biological content of sex education:
» Natural attitudes towards sexual life
(Westheimer, Stanford, 2005); the right
attitude towards sexuality (Daudaraviciené,
2001); a positive attitude of one sex towards
another (Obeleniené, Pukelis, 2004)

Sexual educations involves a process of
educational activities meant to develop moral
qualities, attitudes and values of the young
generation, which determines a positive attitude of
one sex towards the other (Westheimer, Stanford,
2005). Its aim is “to provide the youth with the
right understanding of the matters of sex in
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accordance with their maturity and to help them to
control sexual inclinations awakening and
maturing in them” (Daudaraviciené, 2001).
» Preventive (Obeleniené, Pukelis, 2004;
Daudaraviciené, 2001; Rousso, 2003); risk
factors connected with environment, from
the aspect of expression of sexuality of the
youth (Obeleniene, Pukelis, 2004)

Most authors (Obeleniené, Pukelis, 2004;
Daudaraviciene, 2001; Rousso, 2003) argue that
in sex education it is very important to evaluate
risk factors and to carry out preventive education
by informing young people about health risks in
the case of pregnancy, giving birth, AIDS,
sexually transmitted diseases and abortion.

The psycho-emotional content of sex education:

» Training willpower (Pukelis, 1998;
Daudaraviciene, 2003);  fraining by
willpower  (Obelenien¢, Pukelis, 2004;

Dirginciene, 2004)

Sex education is considered successful
from the pedagogical point-of-view if the aim of
sex education — the willpower, i.e. “education of
the tradition of the subordination of the body to
the spirit” — is achieved to a certain degree
(Obeleniené, Pukelis, 2004).

» Instilling moral values (Ustilaité, 2008);
cultivation of moral qualities, attitudes and
values of the personality (Obeleniene,
Pukelis, 2004), cultivation of value attitudes
(Westheimer, Stanford, 2005). These
components, in the opinion of many
authors, are the basis of preparing young
people for the family and sex education.
Stulpinas (2005) brings general human
virtues into four groups: relationships with
oneself, with other people, with culture and
with one’s social obligations.

» Developing  self-respect  (Ustilaité,
2008; Dirgin¢iené, 2004), responsibility

(Ustilaité, 2008; Dirginciené, 2004),
developing higher feelings (Dirginciené,
2004); emotional development

(Westheimer, Stanford, 2005)

The main focus of sex education should
be concentrated on the development of social
relationships, emotions, a correct choice and
duties.
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Conclusions

1.

The analysis of research literature allows for
concluding that four major paradigms are
distinguished in the educational practice of
sex education:

Sex education is based on a holistic
development of the personality, assuming
that the child’s development and education
are determined by the development of
moral, emotional, physical, mental and
spiritual powers. The holistic attitude
toward the child reflects its integrity and
comprehensiveness.

Social constructivist attitudes towards sex
education link sex education with the
knowledge of the world with its social
environment, creating reality constructions,
especially collaboration with others. The
most important task is not imagining the
reality but the application of methods while
creating reality constructions.

Pragmatism philosophy emphasises the
importance of skills as opposed to the
importance of knowledge, when the person
by using his own or public experience can
solve various life problems, sexual identity
problems being among them.

The feminist attitude towards sex education
points out that while educating students
with learning difficulties one should base
the teaching on the third-wave post-
modernist feminism, paying attention to
marginalised, diasporic and colonised
cultures, with an emphasis on post-feminist
binary sex and sexuality categories by
employing the experiences of transsexual,
bisexual, etc. individuals.

The operationalisation of the concept of
sexuality, educational environment,
educational content, principles and methods
of teenagers with mild learning difficulties
leads to the following conclusions:

In scientific discourse, the sex education
environment is described as educational,
social and cultural.

The content of sex education consists of the
social, biological and psycho-emotional
constructs.

The sex education of teenagers with mild
learning difficulties has to be based on the
principles of equal opportunities of self-
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expression, accessibility of education,
complexity, comprehensiveness,
importantce, universality, team work and
comprehensiveness.

The importance of active teaching methods
(role play, interactive exercises, simulation,
etc.) in sex education is emphasised: they
encourage students’ participation and
collaboration, also make the teacher
creatively choose teaching aids and
resources.
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