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Straipsnyje analizuojami vidutini§kai sutrikusio intelekto paaugliy socialiniy igidziy
ypatumai. Tyrime dalyvavo 39 tévai, auginantys 13—17 m. vaikus. Pateikiama interviu metodu
surinkty duomeny turinio analizé. Analizuojama tévy patirtis, aukléjimo Seimoje ir bendravimo su
savo vaiku stilius; atskleidziama, kaip tévai suvokia ir vertina savo vaiky bendravimo, kalbinio ir
socialinio komunikavimo, emocijy raiskos, problemy sprendimo gebéjimus neformalioje aplinkoje.

Esminiai ZodZiai: vidutiniskai sutrikusio intelekto vaikai, socialiniai jgiidziai, bendravimas,

kalbinis ir socialinis komunikavimas, emocijy raiska.

Ivadas

Tyrimo problema ir aktualumas.
Socialiniy jgudziy kokybé daro didziuli poveiki
Zmogaus asmeniniam ir visuomeniniam gyve-
nimui. Tikeétina, kad socialiniy igiidziy raida labai
priklauso nuo ugdomosios aplinkos (mokyklos,
Seimos, bendraamziy rato).

Neigaliy asmeny socializacijos tyrimams
skiriama nemazai démesio (Raudelitinaité, 2007;
Vaicekauskiené, 2005 ir kt.), taciau vidutiniSkai
sutrikusio intelekto moksleiviy socialiniai jgi-
dziai, ypa¢ juy ugdymo veiksniai, tikrai nepa-
kankamai tyrinéjami. Daugelyje specialiojo ugdy-
mo srities tyrimy analizuojami ypatingieji nejgaliy
vaiky mokymosi poreikiai ir socializacijos
ypatumai, dazniausiai konstatuojant ir akcen-
tuojant mokymosi negebéjimus ir negales. Nors
pripazistama Seimos itaka vaiko socializacijai,
taCiau, iSskyrus viena kita tyrimg (Gerulaitis,
2007; Ruskus, Mazeikis, 2007; Vaicekauskiené,
2005; Alisauskiené, Milteniené, 2004 ir kt.),
menkai tyrinéta Seimos, kaip negale turin¢io vaiko
socialiniy igiidziy ugdomosios aplinkos, veiksnys.
Netyrinéta tévy bendravimo su vidutiniSkai
sutrikusio intelekto vaiku patirtis, néra zinoma,
kaip tévai suvokia ir vertina savo vaiky socialiniy
gebéjimy raiska neformalioje (Seimos) aplinkoje.

Pedagoguy apklausos duomenimis (Jure-
vi¢ien¢, Kaffemaniené, 2009), vidutiniSkai sutri-
kusio intelekto paaugliy socialiniy igudziy
struktiiroje dominuoja neverbaliniai (emocinio
kontakto, saves pazinimo, savikontrolés ir socia-
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linés situacijos atpazinimo) gebéjimai. Tyrimas
parodé, kad daugumai vidutiniskai sutrikusio
intelekto mokiniy nebudingi sudétingesni bendra-
vimo, orientacijos sudétingose socialinés saveikos
situacijose, problemy sprendimo gebéjimai.

Taciau socialiniy igtdziy raiska nefor-
malioje Seimos aplinkoje gali buti skirtinga, nei
pedagogy pastebima. Tévy izvalgy apie vidu-
tiniSkai sutrikusio intelekto moksleiviy socialinius
igiidzius tyrimas aktualus tuo, kad juy patirties
refleksijos gali biiti vertingas informacinis Saltinis
apie socialiniy jgiidziy ugdyma ir pozityvios ju
raidos veiksnys, perkeliant tévy patirtis | kitas
ugdymo aplinkas ir socialinio funkcionavimo
sritis.

Mokslin¢ tyrimo problema gali biti
apibrézta klausimais: kokia vidutiniSkai sutrikusio
intelekto paaugliy socialiniy igudziy raiska
pastebi tévai? Kaip jie vertina savo vaiky
socialinius igiidzius? Koks tévy bendravimo su
vaiku stilius ijvairiose situacijose, kokios tévy
reakcijos 1 vaiko socialini elgesi? Ar ju suvokiami
vaiko socialiniy jgtidziy ypatumai daro itaka (ir
kokia) tarpusavio bendravimui su vaiku, o kartu ir
vaiko socialinei raiskai?

Tyrimo tikslas — atskleisti tévy izvalgas
apie vidutiniskai sutrikusio intelekto paaugliy
socialiniy igiidziy raiska, iSrySkinant tévy ir vaiko
tarpusavio bendravimo patirtis, jausmus ir
reakcijas, paaugliy gebéjimus bendrauti, reiksti
emocijas, spresti problemas.
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Tyrimo objektas — tévy izvalgos apie
vidutiniskai  sutrikusio  intelekto  paaugliy
socialiniy igudziy raiSkos dimensijas.

Tyrimo metodai: mokslinés literattiros
analizé, pusiau struktOruotas interviu, turinio
analizé.

Tyrimo metodologija. Pasirinkta koky-
binio socialinio tyrimo metodologija lémé
butinuma aisSkiai apibrézti esminiy savoky
samprata, kaip atspirties taska, numatant interviu
kryptj ir pagrindinius klausimus.

Esminé savoka, vartojama Siame tyrime, —
socialiniai jgiidZiai apibudinami labai jvairiai:
automatizuoti geb¢jimai adaptyviai ir adekvaciai
elgtis, efektyviai bendrauti ir bendradarbiauti,
spresti problemas (Gailiené, Bulotaité, Sturliené,
1996); geb¢jimas tinkamai (t.y. nepazeidziant
socialiniy normy, vertybiy ir ldkes¢iy) ir
efektyviai saveikauti su kitais zmonémis, siekti ir
igyvendinti tikslus (Segrin, 2000). Socialiniai
igidziai jgalina individus bendrauti, patenkinti
poreikius, mokytis, uzduoti klausimus, prasyti
pagalbos, susidraugauti ir palaikyti tinkamus
santykius, sutarti su kitais, apsaugoti save bei
sugebéti saveikauti su Zmonémis {vairiose
situacijose (Baker, Myles, 2003). Lekaviciené
(2000) teigia, jog tokie igudziai — socialinés
kompetencijos komponentas, tarnaujantis gebé-
jimui kurti efektyvius tarpasmeninius santykius,
kai efektyvumas pripazistamas ne tik paties, bet ir
kity individy.

Griene, Burseson (2003) teigia, jog
socialiniai jguidziai priklauso ne tik nuo asmens
socialiniy geb¢jimy, bet ir nuo situacijos
sudétingumo. Todél socialiniai igiidziai paprastai
klasifikuojami i kategorijas ar gebé&jimy tipus
pagal ju sudétingumo lygmenj, funkcionavimo
sritis ir raiSkos budus.

Siame, kaip ir ankstesniame tyrime (Jure-
viciené, Kaffemaniené, 2009), laikomasi nuosta-
tos, kad socialiniai igiidziai — verbaliniy ir never-
baliniy, intrapersonaliniy ir interpersonaliniy
priklausomai nuo situacijos ypatumy, individo
poreikiy, aplinkos likesCiy; jie lemia asmens
socialinio funkcionavimo ir socialiniy situacijy
valdymo kokybe.

Tyrimo metodai. Siam tyrimui atlikti
pasirinktas kryptingas i§ dalies struktiiruotas
interviu, kai i§ anksto numatomi interviu klau-
simai ir pasiliekama galimybé laisvai juos keisti
vietomis, uzduoti papildomy klausimy (Bitinas,
Rupgiené, Zydzitinaité, 2008), siekiant suprasti
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situacija (Cornish, Ross 2004; Clark, 2005),
nustatyti individo specifines socialinio elgesio
manieras, santykius su Seima, sgveikas su Kkitais,
sugebéjima spresti  tarpasmenines problemas,
dalyvavima socialinéje veikloje, emociju raiska
(Tsang ir kt., 2003). Beaver, Busse (2000)
akcentuoja, kad vaiko tévy ar mokytoju interviu
gali buti ypa¢ svarbi vaiko vertinimo dalis dél
keleto priezas¢iy: a) turédami galimybe kasdien
stebéti vaiko elgesi natiiralioje aplinkoje, jie
tampa potencialiai turtingais vaiko elgesio duo-
meny S$altiniais; b) jie gali pateikti informacijos
apie vaiko elgesi, kuris neatsiskleidzia, taikant
kitus tyrimo metodus; c) dél to, kad intervencijos
procese tévai funkcionuoja kaip tarpininkai, todél
svarbu gauti ju pranesimus ir jvertinti ju patirtis.

Siekiant suprasti tévy patirtj, susijusia su
vaiko aukléjimo patirtimi, juy jausmais, santykiais
su vaiku ir kitais dalykais, kuriy jie nebiity linke
skelbti vieSai, pasirinkta individuali apklausa
interviu metodu.

Esminiy savoky apibrézimai ir interviu
metodo galimybiy analizé padéjo suformuluoti
pagrindinius interviu klausimus.

Interviu klausimy formulavimas. Atsizvel-
giant | tyrimo tiksla, buvo suformuluotas toks
bendriausias klausimas: kokius vidutiniskai sutri-
kusio intelekto paaugliy socialinius jgildzius
neformalioje aplinkoje (Seimoje, bendraamziy
rate) izvelgia tévai?

Formuluojant interviu klausimus tévams,
prireiké konkretizuoti socialiniy igidziy raiSkos
bidus ir sritis. Buvo suformuluoti tokie siauresni
klausimai: kokius bendravimo gebéjimus turi
paauglys? Kaip jis bendrauja a) su Seimos
nariais? b) su bendraamZiais? c) su sveciais?
Kokiais socialinio komunikavimo biidais (kalba,
mimika, gestais ir pan.) naudojasi? Kaip reiskia
savo emocijas? Kaip atpazista kito emocijas ir
kaip reaguoja? Kaip sprendzia konfliktus?

Klausimy eiliSkumas priklaus¢ nuo
pokalbio eigos, tyrimo dalyvio pasisakymo
turinio.

Pirminiy duomeny rinkimas. Sis procesas
apémé respondenty, atitinkanciy kriterijus, atranka
ir bandomajg apklausa (interviu metodu).

Tikslinés tiriamyjy grupés pasirinkimas.
Interviu dalyviy imtis sudaryta remiantis tyrimo
tikslu ir numatytais kriterijais (Bitinas ir kt.,
2008), t.y. taikyta tiksling, kriterijais grindziama
atranka, kai tam tikros aplinkos asmenys atrenk-
kami apgalvotai, norint gauti svarbig informacija.
Pasirinktoji tyrimo metodologija léme¢, kad
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respondentais bus tévai. Taciau reikéjo nustatyti
atrankos kriterijus, pagal kuriuos biity atrenkami
tévai, turintys daugiausia informacijos, susijusios
su tiriama problema.

Apibrézdami tiksling grupe, iSskyréme
vieng pagrindini kriterijy, kurj turi atitikti visi
tyrimo dalyviai, t.y. visi respondentai turi biiti
tévai, auginantys vidutiniSkai sutrikusio intelekto
paauglius. Kitas kriterijus buvo tyrimo dalyviy
turima vidutiniskai sutrikusio intelekto vaiko
auginimo, aukl¢jimo ir bendravimo su  juo
patirtis; todél pasirinkti tévai, kuriy vaiky amzius
nuo 13 iki 17 mety. ReikSmingas veiksnys,
atliekant tyrima, buvo tévy sutikimas dalyvauti
tyrime ir atskleisti savo patirtis, jausmus, jzvalgas
apie juy vaiko socialiniy jgudziy raida ir raiska
Seimos aplinkoje.

Respondenty pasiskirstymas pagal tikslinei
grupei keliamus kriterijus. Pagrindini kriteriju,
t.y. turéti vidutiniskai sutrikusio intelekto vaiko
aukléjimo patirties, tenkino visi tyrimo dalyviai.

Remiantis atrankos kriterijais, atrinkti 4
tyrime dalyvavusiy specialiyjy mokykly (Siauliy
ir Joniskio miesty) ugdytiniy tévai.

Individualivose pusiau struktiiruotuose
kokybiniuose interviu dalyvavo 39 vidutiniskai
sutrikusio intelekto vaiky tévai ir globéjai (36
moterys, 3 vyrai), auginantys 13—17 mety vaikus;
i§ ju 15 — auginanc¢iy mergaites ir 24 — berniukus.
Tikétina, kad socialiniams igtdziams formuotis
svarbu Seimos aplinka, todé¢l respondenty prasyta
pateikti duomenis apie Seimos, kurioje auga
vidutiniS$kai sutrikusio intelekto vaikas, sudétj.
Didesné¢ dalis dalyvavusiyjy tyrime augina vaikus
pilnoje Seimoje, t.y. 20 vaiky turi abu tévus; 13
vaiky augina viena mama; likusieji (6) respon-
dentai — vaiky glob¢jai (seneliai, kiti asmenys,
turintys globéju statusa). Dalis paaugliy, apie
kuriy socialinius jgiidzius rinkti duomenys, turi
broliy / sesery (8 berniukai ir 13 mergaiciy); 16
berniuky ir 2 mergaités broliy / sesery neturi.

Analizuojant tyrimo duomenis, nei tévy,
nei vaiky vardai neminimi, jvardijama tik lytis;
neminima ir mokykla, kad nebiity imanoma
identifikuoti respondento.

Interviu vieta, laikas, trukmé. Respon-
dentams pasiekti buvo svarbu interviu vieta, laikas
ir trukmé. Individualiis interviu vyko mokyklose
po pamoky. Vidutiné individualaus interviu
trukmé — iki 1 val. Interviu atliktas 2009 m. kovo
25 — birzelio 25 d.

Tyrimo eiga ir duomeny apdorojimas.
Tyrimo duomenys buvo renkami neformaliai
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kalbantis ir uzduodant klausimus individualiai
kiekvienam tyrimo dalyviui, laikantis pusiau
struktiruoto interviu plano. Respondentai pries
pokalbi buvo informuoti apie atliekamo tyrimo
esm¢ ir pagrindinius tyrimo klausimus. Visi
interviu, tévams sutikus, buvo jrasyti | diktofona,
véliau tiksliai perrasyti i elektronines laikmenas.

Buvo numatyta atlikti su kiekvienu tyrimo
dalyviu po viena interviu. Taciau tyrimo metu
pastebéta, kad kai kuriy individualiy interviu
turinys buvo nepakankamai informatyvus, todél
kilo butinybé papildyti klausimus ir atlikti po
vieng papildomg interviu.

Tyrimo duomenims apdoroti, analizuoti ir
interpretuoti taikyta kokybiné turinio (content)
analizé, kuri remiasi sistemisky zingsniy vykdymu
(Zydzianaité, 2005): charakteriniu teksto skaity-
mu, kategoriju iSskyrimu ir jy pagrindimu i§

teksto  ekstrahuotais  jrodymais, kategorijuy
interpretavimu. Tyrimo duomenys buvo pradéti
analizuoti po pirmyjy interviu. Bandomuyjuy

interviu turinio analizé padéjo aptikti ir jvertinti
interviu klausimy spragas, butinus performuluoti
arba papildyti klausimus.

Kiekvieno interviu diktofoninis jrasas
buvo daug karty perklausytas, o perrasius i
elektronines laikmenas — daug karty skaitytas,
siekiant suvokti pasisakymy turinio visuma.
Atliekant pirming interviu turinio analize,
duomenys buvo skaidomi i dalis: atskirti teiginiai,
menkai susij¢ su tyrimo tikslu; ieSkota teiginiy,
atspindinéiy tiriamg fenomeng — tévy pasisakymuy
apie vidutiniSkai sutrikusio intelekto paaugliy
socialiniy igidziy raiska. Sie buvo skaidomi i
smulkesnius prasminius vienetus (frazes, pasi-
sakymus), atspindin¢ius specifinius tiriamo feno-
meno aspektus. Interviu tekstai buvo sisteminami,
t.y. prasminiai vienetai (teiginiai) sugrupuoti i
kategorijas — tévy iZvalgas apie savo vaiky
socialinius  jgidzius. Kategorijoms priskirti
teiginiai buvo koduojami ir klasifikuojami pagal
tam tikrus poZzymius, atskleidziami rySiai tarp
teiginiy grupiy ir ju poZymiy. [vairios tévy izvalgy
prasmes konstruotos | fenomeno teoretizavima;
atskleista, kaip tévai tipiSkai suvokia vaiky
socialinius igiidzius ir kokie juy individualios
patirties skirtumai.

Tyrimo rezultatai
Bendravimo gebéjimai. Daugiausia tévai

pasakojo apie savo vaikuy bendravimo Seimoje
ypatumus. Kalbédami apie tarpusavio santykius



SPECIALUSIS UGDYMAS 2009 2 (21)

Seimoje, tévai akcentavo vaiky gebéjima sutarti su
visais Seimos nariais, pirmiausia su tévais:
[Visi sutariam, klauso ir mangs ir té¢io (i. p. 6) / Labai
gerai sutariame, paslaugi, nori eiti pas senelius, man
nuolat padeda, nesipykstame (i. p. 39) / Labai sutariam
vieni su kitais, labai laukia misy, kada pasiimsime i$
mokyklos, jau pamato mus ir atbéga pasitikti (i. p. 15)]
Nagrinédami vaiko elgesio ir bendravimo
Seimoje ypatumus, tévai atskleidé pozityvius vaiko
bruozus
e visada... dazniausiai gerai elgiasi:
[Visada jis gerai elgiasi (i. p. 4) / Visur ji mandagiai
elgiasi <...> Ji zino, kas galima, o kas — ne (i. p.16);
e nesukelia tévams jokiy problemy, ripesciy:
[Jis man nesukelia jokiy problemy. Mes didziaja dienos
dali praleidziame kartu, jis namuose randa ka veikti,
darbuojasi, visur man padeda (i. p.2) / Mes su ja visur
apeiname, visas parduotuves i$vaik§tome, man su ja
néra jokiy problemuy (i. p. 16)];
e minéjo vaiko gerasias
santykius su vaiku:
[Jis labai rupestingas, visada mane paguos, uzjaus, bus
Salia. Mes su juo visur keliaujame, net uzsienyje visa
Seima prie juros ils¢jomés. Ir taip kiekvieng vasara prie
juros vaziuojame (i. p. 4) / Jis mano draugas, visuomet
galiu juo pasikliauti (i. p. 11) / Mes geriausi draugai.

savybes ir gerus

Visur Kkartu, ir apsipirkti einame, ir po miesta
vaiks¢iojame (i. p.12)].
Tévali, akcentuodami vaiko

geranoriSkuma, iSrySkindami konfliktiniy situacijy
vengima, pozityvy elgesi kity atzvilgiu, pateike
apibudinimy, kurivose vaikas atsispindi, kaip
»gerumo isiklinijimas‘:

[... gerumo jsik@inijimas, nesu maciusi jos supykusios,
nieko néra nuskriaudusi, pastimusi, visada mandagi,
paslaugi, tik kartais pritingi, bet ¢ia jai dél antsvorio,
jai sunku judéti (i. p. 15) /... jis nesivelia { jokius gincus
ar musStynes. Nesu nei maciusi, nei mokytoja néra
nicko panaSaus sakiusi (i. p. 2) / O dél piktumo, tai
néra, kad jis ant ko nors supykty (i. p. 4)].

Tévai dziaugiasi vaiky elgesiu, gabumais,

pasiekimais:
[Mes labiausiai dziaugiamés, kai ji parodo nora eiti
pati, kai imasi iniciatyvos (i. p. 36) / AS dziaugiuosi,
kada ji gerai mokosi mokykloje, kada dalyvauja Sokio
burelyje, Soka per mamyc¢iy Sventg ar per Kkitas
mokykloje organizuojamas veiklas (i.p. 7) / Mus
dziugina, kuomet ji nori Sokti. Ji graziai Soka, jaucia
muzikos ritmg (i. p. 37)].

Tévai mingjo pozityvius vaiko santykius
su broliais, seserimis. Pazymétina, kad daugelis
vidutiniskai sutrikusio intelekto paaugliy, apie
kuriuos kalbétasi su tévais, savo Seimose yra
vyresni uz kitus brolius ir seseris. I§ pokalbiy su
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tévais ryskeéjo, kad tokie vaikai linke globoti
mazesnius uz save:

[Labai myli savo mazaji broliuka, niekada jo
neskriaudzia, nors kartais, a§ matau, jau taip nenori
duoti zaisliuko, su kuriuo pats zaidzia, bet jei mazasis
atima i§ jo, tai taip suniurzgia suburbuliuoja, bet
niekada jos neskriaudzia, nors kartais <sesuté> atima i$
jo daiktus ar zaislus, jis vis tiek nepyksta ant jos] (i. p.
17)].

Interviu atskleidé ir paaugliy ripinimosi

kitais Seimos nariais bruozus.
[Taip pat labai myli savo krik§to motinélg, pasakai,
kad vaziuosim | sveCius pas ja, tai i§ laimés net
Sokingja (i.p. 16) / Labai myli mociutg, kuomet
vaziuojame jos aplankyti, tai zino, kad ji serga, tai
visuomet man lieps jai nupirkti saldainiy, bandeliy.
Labai riipinasi moc¢iute, nuolat klausinéja apie senelius.
Jie ten apie viska i$sipasakoja (i. p. 8)].

Kita vertus, i§ tévy pasakojimy paaiskéjo

ir elgesys, kuriuo paaugliai reikalauja sau
démesio; démesio poreiki patenkina erzindamiesi,
krésdami eibes:
[,,Zbitkininkas“ musy vaikas, zitirék tai kokia ,,zbitka"
ir i8krétgs. Nelabai klauso miisy (i. p. 13) / O jei dar
pamato, kad kas juokiasi, tai jam atrodo, kad jis ¢ia
visus linksmina, tai su dviguba energija pradeda
,durniuoti“ (i. p. 14) / Biina, kad pats specialiai
prickabiauja prie brolio, sesés, — erzinasi (i.p. 21) /
Mégsta paerzinti mazesnius (i. p. 29)].

Nurodoma ir konfliktiniy situaciju, kai

vaikas neklauso tévy, nesutaria su broliais /
seserimis:
[Kartais pasipyksta su broliu, ne visada jie sutaria (i. p.
10) / Kartais parodo savo uzsispyrima... (i. p. 9) / Visko
pasitaiko, bet sutariame gerai, kartais sunku ja
perkalbéti, dél to ir pasipyksta su namiskiais (i. p. 38)].

Tévy reakcijos | paaugliy elgsena,

aukléjimo Seimoje stilius. Tévai pyksta, juos i
neviltj varo paauglio netinkamas elgesys:
[Mane kartais supykdo, kad ji neklauso mangs, pasakai,
bet ji nekreipia démesio. Kuo didyn, tuo oziuky daugyn
(i. p. 10) / Supykdo, bet labai retai. Supykdo, kuomet
neklauso miisy (i. p. 36) / Mane supykdo tai, kad ji
kartais nei i$ §io, nei i$ to slepia daiktus, o paskui pati
pamirsta kur juos padéjo (i. p. 37)].

Atskleidziama, kaip Seima sprendzia dél
paauglio elgesio kilusias konfliktines situacijas.
Dalis tévy linke islaukti:

[... bet jai reikia laiko. Praecina kiek laiko, ir ji
nusiramina, ir susitaikom, nebesipykstam (i. p. 9)].

Kai kurie tévai turi jsikisti, kad sutaikyty
brolius, seseris:

[Su sesémis nekaip sutaria, nuolat barniai, a§ nuolat
turiu isikisti, kad jas nuraminciau (i. p. 7)].
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Daug pasisakymy rodo, kad tévai
nuolaidziauja paaugliui:

[Negi visa laika ji barsi (i. p. 5) / Jeigu jai uzéjo, tai
jau niekas nesulaikys, a$ stengiuosi jos nesunervinti
<..> (i.p. 7) / Jo geriau nesupykdyti, nes kai pradés
keiktis, tai nebus kur détis, bet gerai, kad dar nesimusa
<...> Su juo reikia Svelniai, ramiai (i. p. 28)].

Kai kurie tévai linke pateisinti neigiamq
paauglio elgesj, teigdami kad jis toks pat kaip ir
kiti, jei iSdykauja, tai nepiktai, vaikiskai:

[... O Siaip mégsta ji paiSdykauti, kaip ir visi vaikai, bet
taip vaikiskai, nekaltai (i. p. 16)].

Dalis tévy bando paveikti paaugliy elgesi

pamokymais, pokalbiu ar tiesiog buvimu $alia,
vaiko jausmy supratimo demonstravimu:
[AS jam esu daug karty sakiusi, kad geriau nesivelk {
gincus, nueik { $alj, bet jis baitinai turi atgal ka nors
pasakyti. Nors Siaip jis reguliuoja savo neigiamas
emocijas, jausmus, bet turi biiti Salia koks suauges
zmogus, kad ji Siek tiek sudrausminty, pasakyty, kad
nurimty, paklausty, kas nutiko? (i. p. 5) / Jau kartojame
ir kartojame, kad taip daryti nemandagu... (i. p. 38)].

Taciau pripazistama, kad tenka panaudoti

ir grieZtesnes priemones — drausminti, papeikti,
subarti, surikti:
[Reikia su juo Siek tiek griezCiau pakalbéti ir viskas
susitvarko (i. p. 1) / Kartais reikia surikti, kad ji iSgirsty
ir nusiraminty, suprasty, kad as esu nepatenkinta jos
veiksmais, jei pasakau ramiu tonu, tai jokios reakcijos
(1. p- 9) / Jei tik ant jos supyksti ir sakai jai grieztai, tai
ji sukliista, bet po to dazniausiai supyksta (i. p. 36) /
Kai ji jau isisiautéja, pradeda rankomis mosuoti,
burnoti priesais, tai reikia griez¢iau susukti jos varda ta
minut¢ ir viskas susitvarko (i. p.3) / Daznai ant jo
reikia surikti, nes kitaip gali kartoti Simta karty, o jis
negirdi ir daro savaip (i. p. 23)].

Be to, nagring¢jant bendravimo Seimoje
ypatumus, iSrySkéjo ne tik tévy su vaiku
tarpusavio santykiai, bet ir paaugliuy laisvalaikio
pomégiai.

Paaisk¢jo, kad dauguma vidutiniskai
sutrikusio intelekto paaugliy laisvalaikiu mégsta
ivairia, gana aktyviq veiklg, taCiau dazniausiai juy
veikla be partneriy. Dominuoja ivairts zaidimy
pomégiai:  délionés,  konstruktoriai,  lélés,
telefoniniai  zaidimai; judrieji Zzaidimai (su
kamuoliu, gyviinais, vandeniu) ir pan., kuriuos jie
zaidzia vieni, nors kai kurie turi broliy ar seseru.
Daugumos tévy teigimu, paaugliai mégsta:
[Konstruoti su konstruktoriais ivairiausius dalykus,
délioti ,,puzzles® (i.p.1) / Labai mégsta zaisti su
mediniais pagaliukais, pasiémes técio jrankius suka,
kala, ka nors konstruoja (i.p.2) / Mégsta zaisti su
guminiais zaislais <..> mégsta turkstis su vandeniu
(i.p. 17) / Mégsta zaisti su ,dinderio” zaisliukais,
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barbémis, turi ivairiausiy karoliuky kolekcija, zaidzia
su jais, mégsta zaisti su savo katinu (i. p. 30)].
Paaugliai turi ir kitokiy aktyvios veiklos
pomégiy: piesia, raso tekstus, ruosia namy darbus,
dainuoja, Soka, grazinasi, mezga ir pan.; taciau ir
Sioje veikloje jie veikia vieni:
[Mégsta perrasSinéti tekstus, pavyzdziui, kalendorius
<...> rinkti, kolekcionuoti lietuvisky dainy diskus. (i. p.
11) / Mégsta Zzaisti su kortomis, labai jas saugo (i. p.
29) / Kartais bando megzti, tai a$ jai duodu sitlus sukti

(i. p. 18)].
Daliai  paaugliy  budinga  pasyvus
laisvalaikis: ~ zitri televizijos laidas, klausosi

muzikos, varto zurnalus, knygas ir kt.
[Siaip mégsta zitiréti televizoriy, ypaé mégsta klausytis
muzikos (i.p.6) / Mégsta klausytis muzikos <...>
mégsta klausytis vaikisky daineliy (i. p. 17) / Mégsta
zitréti vaiky laidas, galéty zitréti per visg dieng (i. p.
20) / Mégsta suptis ant slipyniy, nesvarbu, ar vasara, ar
ziema buty (i.p.37) / Dazniausiai namie patinka
vartyti Zurnalus, ypa¢ spalvingus, taip pat sklaidyti
laikrasc¢ius, juos délioti, lankstyti (i. p. 38)].

Tik maza dalis tévy, kalbédami apie

paauglio laisvalaiki, minéjo bendravima su
bendraamziais, bendra veikla su broliais ir
seserimis:

[Mégsta Zaisti lauke su draugémis (i. p. 18) / Zaisti su
kaimyny vaikais (i. p. 39) / Mégsta puostis, grazintis; i§
sesiy pasiima jvairiausiy dazy, tai grazinasi (i.p.7) /
Meégsta biiti su sesémis, visko juy klausingja, kartu jos
dazosi, Sukuojasi (i. p. 18) / Patinka Zzaisti su broliu
(i. p- 2D)].

Dazniau tévy minéta paauglio bendra

veikla kartu su Seimos nariais, kitais Zzmonémis.
Svarbig vieta vidutiniSkai sutrikusio intelekto
paaugliu veikloje uzima namy ruoSa (maisto
gaminimas, gyviny prieziiira, pagalba Seimos
nariams, kartu su jais ar dalyvavimas $alia ju):
[Jis nuolat padeda man, jei a§ gaminu valgj, tai jis
padeda skusti bulves, sumeta jas i vandeni, jei skalbiu
rabus  skalbimo masina, tai sudeda rtbus, ipila
milteliy, jei tvarkau namus, ir jis su $luoste i§ paskos
vaiksto (i. p. 2) / Padeda té¢iui nuplauti masing, mégsta
ka nors prikalti, sutvarkyti (i. p. 26) / Prizitri pelytes,
joms yra sugalvoje¢s vardus, stebi, saugo, kad joms
nickas neatsitikty, kad joms nieko netriikty (i. p. 28)].

Kai kuriems paaugliams patinka teikti
pagalbq kitiems (kaimynams, pazistamiems ir
pan.).

[Kaimynams ka nors padeda, pavyzdziui, ang savaitg,
kaimynui suneSiojo visas malkas, paprasyk, kad
namuose sunesioty, tai kur tau (i. p. 13)].

Taciau daliai juy budinga neveiklumas,
kada, tévy teigimu, paauglys neturi pameégtos
laisvalaikio veiklos, mazai kuo domisi, greitai
viskas nusibosta.
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[Tikslios veiklos neturi, jei ka pazaidzia, tai tik
trumpam laikui, meta viska ir vél imasi kitos veiklos.
Jam labai viskas greita nusibosta (i.p. 12) / Siaip
sunkiai randa koki viena uzsiémima, kartais jis i§ viso
nieko neveikia (i. p. 23) / Sunkiai jam sekasi uzsiimti
kokia viena veikla, jis viskag mégsta, bet po truputj
(i. p. 33) / Vienam ka nors veikti nelabai sekasi (i. p.
5)].

Socialinio komunikavimo gebéjimai.

Tévy nuomone, jy vaikai turi dideli socialini
poreiki bendrauti. Jie atskleidé paaugliy
gebéjimus inicijuoti bendravima:
[Nori bendrauti ir susidraugauja su kitais gan lengvai
(i. p- 39) / Lengvai uzmezga pokalbius, dazniausiai pats
pradeda pokalbi kazkokiu uzklausimu. Pavyzdziui:
Kur tavo masina? Kur tavo telefonas? ir pan. (i. p. 26)
/O ji labai mégsta kalbéti, bendrauti, pasakoti. Tik
kartais taip skuba viska papasakoti, kad nebeimanoma
suprasti. Kartais, kai ji nori pakalbéti, tai pati prieina ir
sako: ,,Labas, as§ Juraté* (vardas pakeistas — aut. past.)
(i. p. 16) / Dazniausiai pats pradeda kalbinti pazjstamus
ar nepazistamus zmones ir ne tik zodziais, bet ir
ivairiais ranky gestais, mimika, pavyzdziui: pamates
jam patinkanc¢ig mergait¢, pradeda jai moti ranka, siysti
oro bucinj, mirkséti akimis (i. p. 23)].

Budinga ir atrenkamasis bendravimas, kai

pats paauglys nusprendzia, su kuo bendraus,
pakvies isijungti 1 bendra veikla ar pan. Tévuy
pasisakymai rodo, kad paauglio atrenkamasis
bendravimas grindziamas simpatijomis kitam
asmeniui, pasireiskia situacijose, kai paauglys
jauciasi saugus:
[Labai iSrankus, ne su bet kuo bendrauja, bet jeigu jam
patinka zmogus, tai jis tikrai su juo bendraus, bus $alia,
bandys ji kalbinti, paprasys, kad ka nors jam paduoty,
paklaus ko nors (i. p. 24) / Ir jei jai patinka kas, tai ji
gali kalbéti valandu valandas, pasakoti apie Suniuka,
pasakoti apie mokykla ir pan. (i.p.9) / I§ pradziy
apziliri situacija ir jei aplink jam viskas patiko, tai jis
pats pradeda kalbinti ir bando uzmegzti pokalbi (i. p.
5]

Siems paaugliams patinka parodyti savo

gabumus, ypac tai iSrySkéja tais atvejais, kai jais
zavimasi, domimasi:
[Jei mokytoja mokykloje pagyré, tai grizgs i namus
visiems pasakoja, parsineSes darbeli visiems rodo,
dziaugiasi, blina laimingas <...> Jis nuolat kalba apie
tai, kas jam patinka (i. p. 8) / Kai sulaukiame sveciy,
tai jis sutempia visg mantg pridaryty savo darbeliy ir
rodo sveciams, kalbasi, kas jam labiausiai patinka <...>
Jei jo paklausi, jis visada pasakys, kam jis gabus, kas
jam patinka (i. p. 4)].

Tévy pasisakymai atskleidé kai kuriy
paaugliy socialinés komunikacijos sunkumus,
problemas. Dalis ju nenori bendrauti; tévai
nurodé ir situacijas, kurioms esant vengiama
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bendrauti. Pavyzdziui, paauglio nenora bendrauti
tévai aiSkino poreikio bendrauti nebuvimu,
budingais bruozais ir nuotaikomis:

[Nelabai linkgs i pokalbius, bendravima (i. p. 29) /
Kaip kada, priklauso nuo nuotaikos, kartais kalbina
kitus, kartais bendrauti nenori. Siaip jis nelabai
mégejas plepéti (i. p. 31)].

Kai kuriy tévy nuomone, ju vaikas
nebendrauja, nes yra drovus, jauiasi nesaugiai su
svetimais:

[Dazniausiai vengia kalbétis su kitais, netgi kazkaip
nejaukiai jauciasi prie kity (i. p. 25)].

Tévai pastebi, kad bendraamziai atstumia

ju vaikus, nezilirint paauglio pastangy inicijuoti
kontakta:
[Jis tai bendrauty, jeigu su juo vaikai bendrauty (i. p.
12) / Mes nuolat bendraujame ir jis moka bendrauti su
kitais, tik kartais kiti ji atstumia (i. p. 35) / Jis kalba
daug ir visuomet bendraus, kol kas nors kitas su juo
bendraus (i. p. 5)].

Kai kuriems paaugliams pokalbio metu

sudetinga palaikyti dialogaq, sulaukti savo eilés
pasisakyti:
[Jei ka turi svarbaus pasakyti, tai tikrai nesulauks savo
eilés, ir jei jam liepsi palaukti, tai dazniausiai supyks
(i.p. 14) / Paeiliui kalbéti nesugeba. Ypac jos
nesustabdysi, jei ji yra isiaudrinus, tai biitinai turés
viska papasakoti (i. p. 39)].

Dalis tévy vaiko nenorg bendrauti sieja su

nepasitikéjimu savo jégomis dél kalbos problemy,
baime biiti nesuprastam:
[Kadangi jis sunkiai kalba, tai jis vengia bendrauti su
kitais (1. p. 25) /... gal iSgyvena dél savo kalbos
defekto, nes ilgesnio zodzio viso negeba istarti, pasako
tik jo pradzig (i. p. 22)].

Kalbinio komunikavimo gebéjimai.

Dalis vaiky socialinj poreiki bendrauti tenkina
kalbinémis priemonémis. Tévy pasisakymai rodo,
kad daugeliui vaiky biidinga noras kalbétis, kalba
iSreiksti savo poreikius:
[Labai noriai bendrauja, kartais net per daug plepa.
<..> kartais pats sugalvoja ir pokalbio tema. Jau net
kaimynai sako, kad jis pats mandagiausias vaikas
kieme, nes visada pasisveikins, paklaus, kaip
gyvuojate, kas geresnio (i. p. 4) / Oi, ji yra plepute, gali
viska iSpasakoti, kartais net per daug. Nori bendrauti su
7monémis, turi daug draugy mokykloje. <...> Zinoma,
ji viska gali pasakyti ir ilgai palaikyti pokalbi su kitais
(i. p. 10)].

Interviu turinio analizé iSryskino, kad
dalis tévy paaugliy socialinés komunikacijos
problemas sieja su kalbos neissivystymu. Kai kurie
vidutiniSkai sutrikusio intelekto paaugliai visai
nekalba:

[Tai, kad jis visai nekalba (i. p. 2)].
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Kiti Siek tiek kalba, turi impresyviosios

kalbos gebéjimy, bet ju paciy kalba aplinkiniams
sunkiai suprantama:
[Su ta kalba jam Siek tiek sunkiau (i. p. 8) / Jai su ta
kalba ne kaip sekasi, bet ji viska supranta, tik ne
visuomet aiSkiai viska pasako, nors mes viska
suprantame (i. p. 3)].

Negalintys bendrauti kalbos priemonémis

paaugliai naudojasi alternatyviais komunikavimo
biidais. Jais isreikia tiek savo poreikius, tiek
reakcijas i jvairias situacijas:
[<...> ko negali pasakyti, tai pirsteliu parodo (i. p. 8) /
Jei jam patinka zmogus, tai jis ranka parodo, kad ateik
ir atsisésk S$alia, atseit, bik prie jo, kvieia uzsiimti
kokia nors jo mégstama veikla, pavyzdziui, déti
déliones (i. p. 13)].

Emocijy raiskos ypatumai. Savo
emocijas  paaugliai iSreiSkia  kalbiniais ir

alternatyviais komunikavimo budais.

Kai kurie i8 ju ne tik nora bendrauti, bet ir

savo emocijas geriausiai parodo alternatyviais
komunikavimo biidais, ne tik gestais, bet ir kiino
kalba, mimika, tam tikrais judesiais, veiksmais ar
specifine elgsena, i§ kuriy tévai atpaZzista, ka ju
vaikai jaucia. Pvz., kai jauciasi laimingi:
[Jei pasakai, kad esi gera mergaité, esi Saunuolé, tai ji
pradeda Sokinéti i§ laimés, glostyti sau galvelg (i. p. 34)
/ Na, jei jai pasakai, kas jai labai patinka, pavyzdziui,
nupirksiu ,,Cipsy®, tai ji i§ laimés pradeda Sokinéti ir
skuba rengtis, kad tik grei¢iau eitumém i parduotuve
(i. p. 16)].

Kalbinémis ir nekalbinémis priemonémis
iSreiskia save, kai litdi:

[Jeigu jis dél ko nors yra susikrimtes, tai vaiksto labai
litidnas, dazniausiai gali pradéti verkti... (i. p. 4) / Kai
btina susikrimtgs, tai stengiasi pasislépti nuo visy kur
kamputyje. Apkabinu, tai pradeda verkti (i. p. 2) / Bina
labai tylus, atrodo nusimings, nulitidgs, dazniausiai sédi
kur kamputyje, nuleides galva; kartais, kai ateinu jo
pasiimti ir jei matau, kad akelés paraudusios, vadinasi,
jis litidnas, verké, paklausus, nesako <...> tik namuose
atsigulus i lova viska man papasakoja (i. p. 8)];
reiskia pykti ar kitas neigiamas emocijas:

[Kai buna ant ko nors supykes, tai stengiasi man
papasakoti arba vaiksto nuleides galva (i. p. 8) / Jeigu
supyksta, tai pradeda greitu tempu vaikscioti (i. p. 14) /
Jeigu jam kas nepatinka, tai kad uzsaukia savo balsu,
atseit, raminkis tu, pasakyti tai negali (i. p. 13) / Kai ji
jau isisiautéja, pradeda rankomis mosuoti, burnoti
priesais... (i. p. 2)] ar pan.

Dalis tévy pastebi vidutiniskai sutrikusio
intelekto paaugliy nerimo apraiskas:

[Nesuprasi kartais, jam nei i§ $io, nei i§ to kazkoks
priepuolis ar baimé prasideda, pradeda keiktis,
nervintis, greitai vaik$¢ioti i§ vieno kambario kampo i
kita, po to vél nusiramina (i. p. 14) / Daznai jaudinasi,
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nervinasi dél daugybés dalyky. Kartais nei i$ Sio, nei i§
pradeda ko nors bijoti. Kartais vabaly, kartais ménulio
@i.p. D].

Kai kurie paaugliai turi ivairiy fobijy —

nemotyvuoty baimiy. PrieSingai nei nerimas,
vaiky fobijos turi konkrety objekta — vaikas
aisSkiai parodo tévams, ko baiminasi. Pavyzdziui,
gyviiny  baimé pasireiskia  psichoemocinémis
reakcijomis ir somatiniais negalavimais: dreba,
jaudinasi; reikia laiko stabilizuoti paauglio
bisena, nuraminti.
[Negali eiti net i lauka, nes kai pamato Suni, tai tampa
nevaldoma. Ir vél visos sveikatos problemos
paaktyvéja, viduriuoti pradeda, skrandzio skausmai.
Vienu zodziu, biina problemy, kol atsigauna (i. p. 3) /
Bijo Suny, dabar ir ka¢iy pradéjo bijoti. Tik isikimba i
ranka man, jis net pamélynuoja ir visas drebéti pradeda
(i. p- 2)].

ISryskéjo nepazistamy viety ar tam tikry

specifiniy situacijy, galimy grésmiy ar nesékmiy
baimés reakcijos:
[Jis jaudinasi, kai nezino, kas gali atsitikti. Kartg
prekybos centre apsauginis pasaké, kad negalima
vazinétis tais vaziuojanciais laiptais, tai jis labai
susijaudino, bijodavo net i ta centra eiti, kad nesusitikty
vél to apsauginio (i. p. 35) / Labai bijo, kad nepalikty
vienos namuose, kartais jsikimba | ranka ir mes turime
vestis ja kartu, nors ji jau didelé¢ mergaité (i. p. 37) /
Jaudinasi dél wvaisty, kad jie pasibaigs. Nuolat
pasiteirauja, ar dar ju turime. Nuolat primena apie juos,
galima sakyti, kiekvieng diena (i. p. 38)].

Emocijy percepcija — saves ir kito
suvokimas (savo ir kito Zmogaus jausmy
atpazinimas, kino kalbos ir veido iSraiSky

supratimas). Siai kategorijai buvo priskirti tévy
pasisakymai apie paaugliy gebéjima suvokti ir
reaguoti | kito emocijas. I§ tévy pateikty
pavyzdziy matyti, kad dauguma paaugliy supranta
kity Zmoniy emocing raiska, ju jausmus. Nemazai
tévy teigé, kad paaugliai supranta kito jausmus;
reaguoja adekvaciai, empatiskai: glosto, guodzia,
klausingja kas atsitiko.

[Supranta, kada kitas zmogus litidnas, pastebi ir
supranta, kas vyksta aplinkui, ypa¢ domisi savo
draugais (i. p. 7) / Jei pamato, kad a$ verkiu, prieina,
nusluosto asaras, liepia nebeverkti... (i. p. 10)].

Vis délto daugelio tévy pasisakymai rodo,
kad i kito asmens jausmus paaugliai reaguoja
neadekvaciai —

o perdétai emocingai:
[Labai iSgyvena, jei pamato, kad kas ne taip, pradeda
aSaros paciam per skruostus riedéti (i.p. 4) / AS
stengiuosi jai nerodyti asary, nes jei ji pamato, kad as
verkiu ir ji pradeda verkti, {siaudrina, po to sunku ja
pacia nuraminti (i. p. 9)];
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e sutrinka, isitempia, pasisalina, atsitraukia,
laikosi nuosaliau, sukluse stebi situacija:
[Jei pamato, kad kas nors litidnas, pavyzdziui, Seimos
narys yra liidnas, tai jis nieko neklausia, susigiizes,
tyliai nueina prie kompiuterio ar televizoriaus (i. p. 22)
/ Jei kitas vaikas nulitides, tai jis sukliista ir tyli, stebi,
kas vyksta aplinkui (i. p. 25)];
e nereaguoja 1 kito jausmus arba emocijos
negilios, neisSgyvena dél kito:
[Nekreipia jokio démesio, kartais a$ net specialiai
vaidinu, kad man ka nors skauda, tai jis net nereaguoja.
Geriausiu atveju kokias kelias sekundes pribéga,
paziiiri pasilenkes man i akis ir nueina i Sali (i. p. 13)/
Visiskai nekreipia jokio démesio, net jei a§ verkiu, jis
net neprieina, nepaguodzia, nepaklausia, kas buvo (i. p.
6].

Problemy sprendimas. Tévy pasisakymy

turinys rodo, kaip vaikai sprendzia {vairias
problemas. Dalis tévy mini situacijas, kai
paaugliai kvieciasi i pagalbq tévus, kitus Seimos
narius:
[Jei kas ne taip, ar verkia kas, tai visada prieis ir
parodys pirsteliu | ta pus¢ sakydamas: zitirék (i. p. 8)
/... 0 jei pamato, kad brolis verkia arba kas nors jam
nutiko, visada atbéga ir pasako man (i. p. 10)].

Kai  kurie  paaugliai  nepalankiai
susiklosCiusias socialines situacijas sprendzia
pasiSalindami,  atsitraukdami. = Pasak  tévuy,

paaugliai vengia Zzmoniy, kurie juos apkalba,
juokiasi i§ juy ir pan.:
[Jis vengia tokiy zmoniy, kurie apkalba ji arba net
juokiasi 1§ jo, dazniausiai jis stengiasi nekreipti
démesio, nors jam ir mums tai labai nemalonu (i. p. 4)
/ Dazniausiai tai, jei jam kas ne taip, tai jis ,,sucypia“ ir
stengiasi pasiSalinti i$ tos vietos (i. p. 6)].

Pasisalina paaugliai ir situacijose, kai
konfliktuoja kiti Zzmonés:
[Jis labai susijaudina ir iSsigasta suprates, kad kazkas
konfliktuoja, dazniausiai stengiasi laikytis toliau nuo
konfliktuojanéiy (i. p. 24)].

Be to, kaip minéta, dalis paaugliy
demonstruoja vengimo reakcijas tada, kai pastebi
kity zmoniy liidesio emocijas.

Sudétingose paciam paaugliui situacijose

iSryskéja dalies vaiku depresyvumas, verksmin-
gumas. Tévai pateikia tokius pavyzdzius:
[Kai supyksta, gali valandy valandas i$sédéti vienas
kambaryje, galvoja kazka, nenori, kad kas ji kalbinty
(i.p. 13) / <...> gali valandy valandas guléti lovoje
uzsiklojes galva, su niekuo nebendrauja, net valgyti
neina (i. p. 21) / Jeigu susipykes su kiemo draugais,
vaik$to nepatenkintas, nenori niecko dirbti, bendrauti
(i. p. 29)].

Nemaza dalis tévy minéjo, kad ju vaikams
budinga impulsyvumas ir agresyvus elgesys
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konfliktinése situacijose. Tévai atskleidé, kad
kartais paaugliy agresyvus elgesys pasireiskia
kaip opozicinis neklusnumas: ty¢ia neklauso,
atsikalbingja, prieSinasi:

[Kartais uzsispiria ir neklauso, nors puikiai zino visas
taisykles (i. p. 10) / Jei jis ko nenori daryti, tai jo
nickada ir nepriversi, gali net atsikalbinéti ,,nenoriu,
nedarysiu® ir viskas (i. p. 12) / Dazniausiai burnoja
atgal, nesiklauso, ka a$ jai sakau, gincijasi (i. p. 10) /
Negali pakesti kritikos, dazniausiai garsiai burbuliuoja
atgal, nesiklauso, kas jam sakoma, gincijasi. Ir jis
beveik visada ir neklauso, gincijasi, aiSkinasi, specialiai
kitaip elgiasi nei reikia (i. p. 33].

IS tévy pasakojimy galima jzvelgti paauglio
agresyvaus ar kitokio netoleruotino elgesio
tikslus.

Agresyvaus elgesio situacijos ir tikslai:

a) agresyvi elgsena, kai, siekiant apginti ,,auka”,
puolamas ,agresorius®; tafiau tuo atveju
»gynéjas‘ pats tampa ,,agresoriumi‘:

[Vieng karta kaimynas pradéjo bartis ant mociutés, tai
jis suprato, kad ¢ia kazkas ne taip, tai puolé ginti
mociutés, mojuoti kumsc¢iais tam kaimynui, visaip ji
plusti (i. p. 13)];

b) agresyvi elgsena, siekiant apsiginti:

[Jei kas prie jo kabinéjasi, tai ir jis gali pasakyti
negrazy zodi ant to zmogaus <...> Ir jis butinai turi
atgal ka pasakyti (i. p. 5)];

c) agresyvi elgsena, siekiant palankaus sau tévy ar
aplinkiniy sprendimo, kai, siekiant patenkinti savo
norus, manipuliuojama grasinimais, galimais
susizalojimo veiksmais, i§¢jimu i§ namy ir pan.:
[Jeigu jai uzéjo, tai jau nickas nesulaikys... Jai patinka
mus gasdinti, kad ji iSeis, nebegri$ ir pan. (i. p. 7) / AS
turiu jo ieskoti, dazniausiai ir pati jo atsiprasyti (i. p.
13) / ..jeigu jau ant ko nors supyko ar yra
nepatenkinta kazkuo, tai gero nelauk... (i. p. 7) / Béga
tolyn, gali iStrikti i§ ranky ir bégti net per gatve
nezilirédama, ar masina vaziuoja, ar ne <...> (i. P. 7) /
Kai ji supyksta, tai ji mane pagasdina, kad iSeisiu i$
namy, nebemyliu taves (i. p. 16)].

Siekdami savo tiksly agresyviu elgesiu,
paaugliai agresyvuma reiskia kalbine ir fizine
formomis. IS tévy pasisakymy apie ju vaiky elgesi
stresinése  situacijose iSrySkéjo tokie dalies
paaugliy kalbinio agresyvumo pasireiskimo biidai.
[O, cia tai buna visko, tik supykdyk ji, tai iSgirsi ko
negirdéjes (i. p. 12) / Dazniausiai, kai supyksta ir
mokytojai sako, kad keikiasi, pravardziuoja Kkitus;
visaip plistasi, o ypac jeigu susipyksta su draugais
(i. p. 1) / Siaip tai visai neklauso, jei jau kas uzéjo, tai
butinai turi pakvailioti, jeigu jau ant ko nors supyko ar
yra nepatenkinta kazkuo, tai gero nelauk, gali paleisti
zodziy, keiksmazodziy laving. Tada aplinkui visi blogi
btna (i. p. 7)].
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Isryskéja ir fizinio agresyvumo atvejai,
kada paaugliai ima smurtauti prie§ kita, gali
nuskriausti ar net suzaloti $alia esant] asmenj:

[Jei jis supyksta, tai yra buve, kad ikando téciui i ranka,
o dazniausiai kai supyksta, tai gali spjauti (i.p. 6) /
Kartais net trenkia savo broliui (i. p. 10) / <..> ir dar,
kai btna supykes, visiems rodo Spygas ir liezuvi,
spardosi (i. p. 12) / Kai ji supykusi ar nepatiko kas, tai
rodo agresija: blaskosi, skery¢iojasi (i. p. 37) / Karta
liepéme palesinti vis¢iukus, tai nezinau, kas jam uzéjo,
kas ji supykdé, bet kelis vis¢iukus uzmété akmenimis

Tyrimo rezultaty apibendrinimas

Tévai atskleidé paaugliy socialinius gebé-
jimus daugiausia Seimos aplinkoje. Kontekstas,
kuriame tévai atskleidzia paaugliy socialinius ge-
bé&jimus — vaiko ir tévy tarpusavio santykiai, tévy
reakcijos i vaiko elgseng ir ju taikomas aukléjimo
stilius.

Interviu turinys papildé ankstesnio tyrimo
(pedagogu apklausos) duomenis apie vidutiniskai
sutrikusio intelekto paaugliy socialiniy igidziy

(i.p. 13) / Jei jai kas nepatiko, tai batinai turi
atsikalbinéti ir kaip paprastai trenkia kumsciu i siena
(i.p. 9) / Tiesa, karta kazko supyko ant sesés, tai
pripuolé, pagriebé sesés ranka ir pagasdino, kad ikas.
Aisku, neikando, tik parodé, kad ji pikta (i. p. 15)].

raiSka (Jureviciené, Kaffemaniené, 2009). Kalbé-
dami apie tarpusavio santykius su vaiku, tévai
detaliau negu pedagogai atskleidé Siems paaug-
liams budingus bruozus — laisvalaikio pomégius,
bendravimo ypatumus, dominuojancias elgesio ir
emocines reakcijas namy ir ne namy aplinkoje.
Zemiau pateikiama pedagogy ir tévy apklausos
duomeny palyginimo lentelé.

VidutiniSkai sutrikusio intelekto vaiky socialiniy jgudziy struktiira
(pedagogy ir tévy apklausos duomenimis)

Anketinés pedagogy apklausos duomenys

(Jureviciené, Kaffemaniené, 2009) Tévy apklausa. Interviu turinio analizé

Saviraiska.

¢ Dauguma jaucia ir geba adekvaciai reiksti jvairius jausmus: dziaugsma,
pasitenkinima; nesékmiy atvejais — litidesi, pykti.

e Geba parodyti savo gabumus, dziaugiasi jais.

e Turi laisvalaikio pomégiy; daugeliui biidinga aktyvi veikla namuy
aplinkoje, vienumoje.

Saves paZinimas
Geba iSreikS$ti savo jausmus,
Biuidinga kai kuriems, nedaugeliui.

parodyti gabumus.

Elementarus emocinis kontaktas

Geriausiai iSreikStas gebéjimas, biidingas daugumai.
Reaguoja i kity zmoniy jausmus; kreipia démesi i
mimika, tona.

Savikontrolé. Biidinga nedaugeliui.

Geba kontroliuoti savo jausmus, suvaldyti savo baimes,
nerima; susidoroja su nenumatytomis permainomis.
Pasitiki savimi nepazistamy zmoniy draugijoje,
nejprastose situacijose.

Emocijy percepcija ir raiska

e Atpazista kity jausmus, reaguoja adekvaciai (empatiskai); dalis reaguoja
neadekvacdiai: perdétai emocingai, atsitraukia arba nereaguoja.

e Nemotyvuoto ir nekontroliuojamo elgesio apraiskos: nerimas; fobijos
(gyviiny, nepazistamy viety, specifiniy situacijy, galimy grésmiy ar
nesékmiy) ir negebé¢jimas susivaldyti.

e Kai kuriems biidinga drovumas, nepasitikéjimas kitais zmonémis,
verksmingas; impulsyvus, agresyvus elgesys.

Socialinés situacijos atpazinimas, orientavimasis
sudétingose situacijose

Bidinga kai kuriems, nedaugeliui.

Supranta, kad jo(s) veiksmai turi poveiki kitiems;
atpazista  konflikta;  skiria  pageidaujama  ir
nepageidaujama elgesi.

Zino, koks elgesys dera jvairiose situacijose.

Zino, kaip padéti kitiems, kaip elgtis, jei i§ jo(s)
ty¢iojamasi.

Problemy ir konflikty sprendimas
e Supranta, kad jo veiksmai turi poveiki kitiems. Pvz., savo tiksly siekia
agresyvia elgsena, opoziciniu neklusnumu ir pan.
o Atpazista konflikta, reaguoja vengimo reakcijomis.
Problemy sprendimo biidai: sukliista, isitempia, kviecia pagalba arba ja
suteikia (guodzia, ramina); vengimas (pasiSalina, atsitraukia); kalbiné arba
fiziné agresija, opozicinis neklusnumas.

Bendravimas vieSumoje

Bidinga kai kuriems, nedaugeliui.

Gerbia kity zmoniy jausmus, taikiai sugyvena su kitais.
Riipinasi kitais.

Geba dirbti kartu su kitais.

Savo klas¢je populiarus.

Lengvai uzmezga kontakta su kitais.

Bendravimas Seimoje
e Visada.... dazniausiai gerai elgiasi. Sutaria su Seimos nariais, riipinasi
jais, dalyvauja bendroje veikloje su Seima, noriai teikia pagalba kitiems.

e Turi didelj socialini poreiki bendrauti; geba inicijuoti bendravima.

e Bidinga atrenkamasis bendravimo pobiidis: tik su artimaisiais, tik su
tais, kuriems vaikas simpatizuoja.

e Dalis vaiky neturi poreikio bendrauti, vengia bendrauti dél drovumo,
dél bendraamZiy atstiimimo, dél kalbos problemy.

Stokojama socialinio geb¢jimo palaikyti dialogq, sulaukti

pasisakyti. Trukdo jvairaus laipsnio neisplétota kalba.

savo eiles

107




SPECIALUSIS UGDYMAS 2009 2 (21)

Pedagogu nuomone, vidutiniskai sutri-
kusio intelekto paaugliy socialiniy igudziy
struktiroje dominuoja neverbaliniy gebé&jimy
dimensija: daugumai Siy vaiky geriausiai sekasi
palaikyti  elementary  neverbalini  emocinj
kontakta, kiek maziau iSplétoti ju savikontrolés ir
socialinés situacijos atpazinimo gebéjimai; men-
kiausiai susiformave sudétingesni orientacijos
sudétingose situacijose, bendravimo gebéjimai.
Tévy apklausos (interviu metodu) duomenys
atskleidé {vairesnius ir iSraiSkingesnius viduti-
niskai sutrikusio intelekto paaugliy gebéjimus —
saviraiskos, bendravimo, emocijy raiskos, proble-
my ir konflikty sprendimo.

Dauguma tévy apskritai gerokai pozity-
viau nei pedagogai apibtidino vidutiniskai sutriku-
sio intelekto paaugliy socialinius gebéjimus, ju
pasisakymuose dominavo teigiamas vaiky elgesio
ir gebéjimy vertinimas. Pavyzdziui:

M., 15 m.: [Ji labai drasi mergaité, ji laisvai
gali paklausti, pakalbinti, turguje net derétis mégsta
<..> Ji daznai pati pradeda pokalbi, klausinéja
ivairiausiy dalyky, kartais a$ net nebezinau, ka atsakyti
<..> Ji noréty pertraukti mane kalbant, bet
sudrausminu ir ji iklauso <...> Ji viska supranta <...>
Ji stengiasi paguosti kita, nuraminti <...> RuoS$ia valgi
<...> Labai patinka man padéti sukinétis virtuvéje <...>
Visada man padés, nereikia jos né prasyti, kad padéty
panesti ar pagelbéty man <..> Kaip gali, taip man
padeda <..> Kartais bando megzti, tai a$ jai duodu
siilus sukti <..> Mégsta biiti su sesémis, visko ju
klausinéja, kartu jos dazosi, Sukuojasi].

L., 17 m.: [Jis labai geras vaikas <...> Labai
tvarkingas, jo kambarys idealiai  sutvarkytas,
kiekvienas daiktas padétas i savo vieta; ryte atsikélgs
sutvarko lova, nelauzo savo daikty, saugo kompiuterj
<...> Visada jis gerai elgiasi <...> Jis labai rlipestingas,
visada mane paguos, uzjaus, bus Salia <..> Visada
paklaus, kas nutiko? <...> Mes su juo visur keliaujame
<..> Jis gali pradéti pokalbi, kartais pats sugalvoja ir
pokalbio tema <..> Kaimynai sako, kad jis pats
mandagiausias vaikas kieme, nes visada pasisveikins,
paklaus, kaip gyvuojate, kas geresnio? <..> O dél
piktumo, tai nesu maciusi, kad jis ant ko nors supykty
<..> Kada sulaukiame sveciy, tai jis sutempia visa
manta, pridaryty savo darbeliy ir rodo sveciams,
kalbasi, kas jam labiausiai patinka <...> Jei jo paklausi,
jis visada pasakys, kam jis gabus, kas jam patinka <...>
Jam patinka aplankyti visus senelius, beveik kiekvieng
papugiuka].

IS interviu su tévais iSryskéjo daugumos
Seimy pozityvus emocinis fonas. Daugiausia tévai
akcentavo pozityvius paauglio bruozus (tvarkin-
gas, mandagus, paklusnus, démesingas, draugis-
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kas, ramus ir kt.); daugelis minéjo taikinguma,
gebéjima sutarti su tévais, broliais, seserimis;
ripinimasi mazesniais vaikais, kitais artimaisiais.
Isryskéjo ir negatyvis kai kuriy paaugliy bruozai
(konfliktiskas, iSsiblaskes, stokojantis atsakomy-
bés, piktas, priestaraujantis).

Nagringjant bendravimo Seimoje ypatu-
mus, atsiskleidé vidutini$kai sutrikusio intelekto
paaugliy laisvalaikio pomégiai — dauguma mégsta
aktyvig veikla, taciau daZniausiai be partneriy;
daliai juy budingas ir pasyvus laisvalaikis (zurnaly
vartymas, televizijos laidy zitiréjimas ir kt.); kai
kurie i§ ju neturi pamégtos laisvalaikio veiklos,
budinga neveiklumas. Svarbia paaugliy laisvalai-
kio dali uzima namuy ruoSa, pagalba kitiems.
Paaiskéjo, kad daugelis paaugliy laisvalaikio
pomégius tenkina vienumoje, iSskyrus namy
ruosa, kur jie dalyvauja kartu su kitais Seimos
nariais; mazoka bendravimo ar bendros veiklos su
bendraamziais.

Daugiausia problemy tévai jzvelgia dél
paauglio elgesio vieSose vietose. Tévai atskleidé
paaugliu elgesio Seimoje ir vieSose vietose skir-
tumus. Namy aplinkoje paaugliams geriau sekasi
bendrauti, jie jauciasi komfortiskiau, saugiau.
Tyrimo rezultatai atskleidé, kad vidutiniskai
sutrikusio  intelekto  paaugliai turi  poreiki
bendrauti, ta¢iau patiria bendravimo problemy
(kalbinio ir socialinio komunikavimo, emocijy
raiskos ir savikontrolés), ir tik maza dalis paaugliu
inicijuoja bendravima su bendraamziais. Dalis
tévy paauglio socialinio komunikavimo problemas
sieja su kalbos neiSsivystymu. Tada paaugliui
tenka naudotis alternatyviais komunikavimo bii-
dais; toki komunikavimg geriau supranta tévai,
suaugusieji, taciau sunku tokiu biidu bendrauti su
bendraamziais. Kai kurie tévai paaugliy socialinio
komunikavimo problemas aiskino ne tik nege-
béjimu palaikyti pokalbi, palaukti savo eilés
pasisakyti, nepasitikéjimu savo jégomis dél kalbos
problemy, drovumu, bendraamziy atstimimu, bet
ir paties paauglio poreikio bendrauti neturéjimu.

Tévy pasisakymai rodo, kad Sie paaugliai
jaucia ir geba adekvaciai reiks$ti jvairius jausmus.
Atskleista duomeny apie fobijas. Jas tévai mini,
kalbédami apie paauglio elgsenos ypatumus vie-
Sose vietose. Pastebéta, kad funkciniy savikontro-
lés gebéjimy — kontroliuoti savo emocijas; suval-
dyti savo baimes, nerima, susidoroti su nenumaty-
tomis permainomis — turi nedaugelis paaugliy; kai
kuriems budinga nepasitikéjimas, drovumas
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nepazistamy zmoniy
naujoms aplinkybéms.

Reakcijos | kito zmogaus jausmus,
elgsena sudétingose situacijose rodo ne tik
gebéjima suvokti kito asmens emocing biisena, bet
ir gebéjimq orientuotis socialinése situacijose,
pasirinkti adekvaCia situacijai elgsena Dbei
problemy sprendimo gebéjimus. Sie paaugliai turi
iSmokto elgesio strategijuy sau sudétingose
socialinése situacijose. Paaiskéjo, kad sudétingose
situacijose paaugliy elgsena pasireiskia jvairiais
budais: verksmingumu, depresyvia elgsena,
atsitraukimu arba agresyviomis reakcijomis.

Problemiskose situacijose pasireiskiancios
vengimo arba agresyvios reakcijos 1SrySkino
paaugliu gynybiskq elgsenq. Vengimo situacijos
iSryskeja tais atvejais, kai vidutiniskai sutrikusio
intelekto paaugliai patiria neigiama kity Zmoniy
elgesi ju atzvilgiu. Be to, jos pasireiskia ir tada,
kai paauglys nezino, kaip pasielgti (pvz., kai kiti
asmenys konfliktuoja arba kai kitas yra nusimings,
lindi, verkia).

Tévy pasisakymai leido izvelgti paaugliy
agresyvaus elgesio situacijas ir tikslus. Agresyvia
elgsena pasireiskia ne tik gynybinés reakcijos
(sickiama apsiginti nuo nepalankiy sau Zmoniy,
bendraamziy, situacijy), bet ir dél jvairiy kity
tiksly, pvz., agresyvia elgsena siekiama patenkinti
savo norus, pasiekti sau palankaus suaugusiyju
sprendimo, sukeliant kitam diskomforta, skausma,
padarant ar grasinant padaryti kokia nors Zzala.
Nors kai kurie paaugliai pasirenka neadekvacius
problemy ar konflikty sprendimo gebéjimus, vis
délto tai rodo, kad ieSkoma sau palankiy socialinio
komunikavimo biidy. Daugeliu atvejy tai reiskia,
kad vaikai turi potencialiy galimybiy mokytis ir
adekvatesnio elgesio biuidy, jei to biity siekiama
kryptingu socialiniy igiidziy ugdymu.

Paaiskéjo, kad bruozai, kurie erzina ar
piktina tévus, dazniau susij¢ su epizodiniu neklus-
numu, impulsyviu elgesiu, kada paauglys bet
kokiais biuidais reikalauja sau démesio, erzinasi,
sukuria konfliktines situacijas.

Tévy reakcijos | paauglio elgsena
atskleidé jy bendravimo su vaiku ir aukléjimo
Seimoje stilius. Dalies tévy pasisakymai rodo, kad
Seimoje laikomasi emocine S$iluma grindziamo
aukléjimo (tévai kalbasi su vaiku del iskilusiy
problemuy, moko, dziaugiasi dél ju pasiekimy).

Perdétos globos stilius budingas tévams,
kuriy vaikas pasizymi impulsyviu elgesiu. Interviu
turinys leidzia numanyti, kad ty vaiky tévai
iSmoko prognozuoti impulsyvy paauglio elgesi

draugijoje ar susikloscCius
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provokuojancias situacijas ir prisitaiké prie jo
nuolaidziaudami. Siekdami iSvengti paauglio
neigiamy elgesio apraisky, Sie tévai stengiasi jo
nesupykinti, o vertindami vaiky elgsena linkg juos
teisinti.

Autokratiskesni tévai naudoja grieztesnes
verbalines priemones: drausmina, bara ar netgi
surinka ant vaiko. Fiziniy bausmiy taikymo atveju
tévai neatskleideé.

ISvados
1.  Daugelis tévy, apibiidindami savo turimas
vidutiniSkai  sutrikusio intelekto vaiky

aukléjimo patirtis, itin akcentuoja teigiamus
paaugliy bruozus (taikinguma, gera elgesi,
ripestinguma ir pan.), pozityviai vertina ju
socialinius  igidzius, nors jzvelgia ir
situaciju, kuriose paaugliai stokoja tam tikry
socialinio funkcionavimo gebéjimuy, taip pat
priezastis, kurios trukdo pastariesiems
adaptyviai elgtis.

2. Remiantis tévy izvalgomis, galima teigti,
kad vidutiniskai sutrikusio intelekto paaug-
liai turi kai kuriy socialiniy igiidziy. Kiek
geriau iSplétoti ju emocijy percepcijos ir
raiskos gebéjimai (geba elementariai reiksti
savo emocijas; kai kurie atpazista ir
empatiskai reaguoja i kity jausmus; taciau
dalis ju reaguoja neadekvaciai — perdétai
emocingai, atsitraukia arba nereaguoja.
Bendravimo gebéjimai i$plétoti nepakanka-
mai. Geriausiai Siems paaugliams sekasi
bendrauti saugioje Seimos  aplinkoje.
Bendraudami su bendraamziais, jie patiria
sunkumy dél neisplétotos kalbos, drovumo,
bendraamziy  atstimimo.  Probleminiy
situacijy  sprendimo  gebéjimai nepakan-
kami, o daugeliu atvejuy ir neadekvatis;
budinga vengimas (pasiSalina, atsitraukia);
kalbiné¢ arba fiziné agresija, opozicinis
neklusnumas; suaugusiyju pagalbos
ieSkojimas.

3. Tévy reakcijos i paauglio elgsena priklau-
somai nuo situacijos, vaiko poreikiy,
aplinkos lukesc¢iy, atskleidzia tarpusavio
saveikos su vaiku diktuojamus aukléjimo
stilius: grindziamg tévy emocine Siluma
vaiko atzvilgiu; perdéto nuolaidumo ir
globos; griezta autokratini.

4.  Interviu turinio analizé¢ leidZia daryti prie-
laida, kad tévy nuomoné apie vidutiniskai
sutrikusio intelekto paaugliy socialinius



SPECIALUSIS UGDYMAS 2009 2 (21)

gebéjimus (laisvalaikio saviraiskos, bendra-
vimo, emocijy raiskos, problemy sprendi-
mo) daro poveiki ne tik tévy ir vaiky
tarpusavio bendravimui, bet netiesiogiai,
per aukléjimo Seimoje stiliy, ir paaugliy
socialinei raiSkai. Gali buti, kad kai kurie
tévai, vengdami galimy nepageidaujamy
paauglio elgesio reakcijy, mazokai suteikia
galimybiy  vaikams  igyti  adekvacios
socialinio funkcionavimo patirties vieSojoje
aplinkoje, o paaugliu reakcijos naujose,
nejprastose situacijose ar bendraujant su
nepazjistamais asmenimis socialiai nebran-
dzios, neatitinkanc¢ios socialiniy lukesc¢iy
paauglystés amZiaus atzvilgiu.

Tévy izvalgos rodo, kad vidutiniskai su-
trikusio intelekto paaugliai turi potencialo
elementariy socialiniy igidziy plétotei; vis
délto tévy interviu turinio analizé atsklei-
dzia, kad Seimose stokojama kryptingo
vidutiniS§kai  sutrikusio intelekto vaiky
socialinio igudziy ugdymo.
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The paper analyses the specificity of the social skills of teenagers with moderate learning
difficulties. 39 parents of children between 13 and 17 participated in the research. A content analysis
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Introduction

Research problem and its importance.
The quality of social skills has a major impact on
an individual’s personal and social life. It is likely
that the development of social skills to a great
extent depends on the educational environment
(the school, family, peers).

The research into the socialisation of
persons with disability has been given a lot of
attention (Raudelitinaité, 2007; Vaicekauskiené,
2005 et al.); however, the social skills of students
with moderate learning difficulties (MLD),
especially their developmental factors, have not
been researched enough. Much research
conducted in the sphere of special education
analyses  special educational needs and
socialisation particularities of children with
disability, often concluding and emphasising
learning inabilities and disabilities. Although the
impact of the family on the child’s socialisation is
widely recognised, the family factor, as an
educational environment for the development of
social skills of a child with disability has been

little researched (Gerulaitis, 2007; Ruskus,
Mazeikis, 2007; Vaicekauskiené, 2005;
AliSauskiené,  Milteniené, 2004 et al.).

Experiences of parents in communicating with a
child with MLD have not been researched; it is
not known how parents realise and evaluate the
expression of social skills of their children in the
informal (family) environment.
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Teacher survey data  (Jureviciené,
Kaffemaniené, 2009), has revealed that non-
verbal (emotional contact, self-cognition, self-
control and social situation recognition) skills
predominate in the structure of social skills of
teenagers with MLD. The research has also shown
that most of the children with MLD do not
possess more complexity of communication,
orientation in complex social interaction situations
or problem solving abilities.

However, the expression of social skills in
an informal environment (in the family) can be
different from those observed by teachers. The
research into parents’ insights of teenagers’ social
skills is important because the reflection on their
experiences can be a valuable source of
information about the development of social skills
and a factor of their positive development by
transferring  parents’ experiences to other
educational environments and social functioning
spheres.

The scientific problem of the research
could be defined by the following questions: what
kind of social skills expression is noticed by
parents of teenagers with MLD? How do they
evaluate the social skills of their children? What is
their style of communication with their children in
various situations and what are the parents’
reactions towards social behaviour of their
children? Do the particularities of the social skills
of their children, realised by parents, have an
impact (and what kind) on their interaction with
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the child, and at the same time, on the social
expression of the child?

The aim of the research is to reveal the
parents’ insights into the expression of the social
skills of teenagers with MLD by highlighting the
experiences of interactions between parents and
children, their feelings and reactions, the
teenagers’ abilities to communicate, express their
emotions and solve problems.

The research subject is parents’ insights
into the dimensions of expression of social skills
of teenagers with MLD.

Research methods: analysis of research
literature, a semi-structured interview, content
analysis.

Research methodology. The qualitative
social research methodology, chosen by the
authors, made it necessary to define an
understanding of the key concepts as a point of
departure, to foresee the direction of the interview
and the main questions.

The key concept used in the present
research — social skills — is defined in a variety of
ways: automatic abilities to act in an adaptive and
adequate way, to efficiently communicate, to
solve problems (Gailiené, Bulotaité, Sturliené,
1996); an ability to interact in a proper (without
breaking social norms, values and expectations)
and efficient way with other people, to achieve
and implement one’s aims (Segrin, 2000). Social
skills enable individuals to communicate, to
satisfy their needs, to learn, to pose questions, to
ask for help, to make friends and to maintain
appropriate relations, to get on with others, to
protect themselves and to be able to interact with
people in various situations (Baker, Myles, 2003).
Lekavi¢iené (2000) maintains that such skills are
a component of social competence, serving the
ability to create efficient interpersonal relations,
when the efficiency is recognised not only by the
person him/herself, but also by other individuals.

Greene, Burseson (2003) argue that social
skills depend not only on the social abilities of the
person but also on the complexity of the situation.
That is why social skills are usually classified into
categories or types of abilities according to the
level of their complexity, spheres of functioning
and ways of expression.

In this as well as in the previous research
(Jurevi¢iené, Kaffemaniené, 2009), we maintain
that social skills are the totality of verbal and non-
verbal intrapersonal and interpersonal abilities;
social skills express themselves depending on the
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specificity of the situation, the needs of the
individual, expectations of the environment; they
determine the quality of the person’s social
functioning and management of social situations.

Research methods. A purposeful semi-
structured interview was chosen for this research,
when the interview questions are formulated in
advance with an ability to change their order and
ask additional questions (Bitinas, Rupsiené,
Zydiiﬁnaité, 2008), in order to understand the
situation (Cornish, Ross 2004; Clark, 2005), to
identify the specific manner of the social
behaviour of the individual, his/her relations with
the family, interaction with others, ability to solve
interpersonal problems, participation in social
activities and expression of emotions (Tsang et
al., 2003). Beaver, Busse (2000) emphasise that
an interview with the child’s teachers or parents
can be a particularly important part of the child’s
assessment due to the variety of reasons: a) with
an opportunity to observe the child’s behaviour in
the natural environment, they become potentially
rich sources of data on the child’s behaviour;
b) they can provide information about the child’s
behaviour which may not be revealed by using
other research methods; c) because parents act as
intermediaries in the process of intervention, it is
important to get their message and evaluate their
experiences.

In order to understand parents’ ex-
periences connected with the child’s upbringing,
their feelings, relationship with the child and other
things which they wouldn’t like to make public,
an individual survey by the method of an
interview was chosen.

The definition of the key concepts and the
analysis of the possibilities of the interview
method enabled us to formulate the main
questions for the interview.

Formulation of the questions for the
interview. With regard to the aim of the research,
the following most general question was
formulated: what social skills of teenagers with
MLD do parents see in the informal environment
(in the family, with their peers, etc.)?

While presenting the interview questions
to the parents, we had to make more concrete the
ways and spheres of expression of social skills.
The following more concrete questions were
formulated: what general communication abilities
does the teenager have? How does s/he
communicate with a) family members? b) with
peers? ¢) with guests? In which ways of social
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communication (speech, facial expressions, signs,
etc.) does s/he use? How does s/he express his/her
emotions? How does s/he recognise the emotions
of others? How does s/he solve conflicts?

The order of the questions depended on
the course of the interview and the content of the
respondents’ speech.

Initial data collection. This process
involved a selection and a pilot survey (by the
interview method) of the respondents satisfying
the criteria.

The choice of the research group of
participants. The sample of the research subjects
was made according to the aims of the research
and set criteria (Bitinas et al, 2008), i.e. an
objective, criteria based selection was applied,
when persons from a certain environment are
selected deliberately in order to elicit important
information. The methodology chosen for the
research determined that parents were going to
become the respondents. However, selection
criteria had to be established according to which
the parents who have most information in
connection with the research problem would be
selected.

In defining the objective group, we
singled out one main criterion, which has to be
complied with by all research participants, i.e. all
the research respondents had to be parents raising
teenagers with MLD. Another criterion for the
research participants was the experience of
raising, upbringing and communication with a
child having MLD; that is why we chose parents
whose children were between 13 and 17 years of
age. An important factor while carrying out the
research was the parents’ agreement to participate
in the research and to reveal their experiences,
feelings, and insights about the development of
their child’s social skills and their expression in
the family circle.

The distribution of the respondents
according to the criteria set for the objective
group. The main criterion, i.e. to have some
experience in raising a child with MLD, was met
by all the research participants.

On the basis of the selection criteria,
parents of children from 4 special schools of
Siauliai and Jonigkis were chosen to participate in
the research.

39 parents and carers of children with
MLD participated in the individual semi-
structured qualitative interviews (36 women and 3
men), raising 13 to 17 year-old children; 15 of
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them had girls and 24 were parents of boys. It is
likely that the family environment is important for
the development of social skills; that is why the
respondents were asked to provide data on the
family in which the child with MLD was being
raised. The greater part of the research
participants were raising children in full families,
i.e. 20 children had both parents; 13 children were
raised by a single mother; the rest (6) were the
carers of the children (grandparents, other persons
with the carer’s status). Some of the teenagers,
about whose social skills were under analysis had
siblings (8 boys and 13 girls); 16 boys and 2 girls
were the only children in the family.

When analysing the research data, we
didn’t use either parents’ or children’s names,
only the gender was mentioned;, we didn’t
mention their school either, so that the respondent
was impossible to identify.

The location, time and duration of the
interview. To get in touch with the respondents,
the place, time and duration of the interview was
important. Individual interviews took place in
schools after the lessons. The average duration of
the interview was up to 1 hour. The interviews
were taken between 25" March and 25" June
20009.

Research procedure and data processing.
Research data was collected by way of an
informal conversation and by asking questions
separately of each individual research participant
in accordance with the semi-structured plan of the
interview. The respondents were informed before
the conversation about the essence of the research
to be carried out and about the main research
questions. All the interviews, upon the parents’
agreement, were recorded and later transferred to
the electronic media verbatim.

It was intended to have one interview
with each research participant. However, in the
course of the research it was noticed that the
content of some of the interviews wasn’t
informative enough; so it was necessary to
supplement some questions and to carry out some
extra interviews.

To process, analyse and interpret the
research data, a qualitative content analysis, based
on systemic steps, was applied (Zydzinaite,
2005). It involved characteristic reading of the
text, singling out categories and their
substantiation by the proof extracted from the text
and the interpretation of categories. The research
data started to be analysed after the first
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interviews. The content analysis of pilot
interviews helped to identify and assess the gaps
in the questionnaire and the questions that had to
be reformulated or supplemented.

The recordings of each interview were
carefully listened to, and after re-writing them
onto electronic media, re-read many times in order
to understand the whole of the content of the
narrative. The initial content analysis of the
interview the data was divided into two parts:
separate statements, those little connected with the
research aim; attempts were made to look for the
statements reflecting the phenomenon under
research: parents’ remarks about the expression of
social skills of teenagers with MLD. These were
divided into smaller meaningful units (phrases,
remarks), reflecting specific aspects of the
phenomenon under investigation. The texts of the
interviews were systematised, i.c. meaningful
units (statements) were grouped into categories —
parents’ insights into the social skills of their
offspring. The statements ascribed to certain
categories were coded and classified in
accordance with certain characteristics, the links
among the groups of statements and their features
were revealed. Various meanings of the parents’
insights were then construed into theoretical
phenomena; it was revealed how parents typically
realised their children’s social skills and what
differences there are in their individual
experiences.

The research results

Communication abilities. Mostly parents
spoke about the particularities of communication
in the family. While talking about interpersonal
relations in the family, the parents emphasised
their children’s ability to get on well with all the
members of the family, first of all with parents:
[We all get on well; they obey both me and their dad.
(i. p. 6) / We get on very well, she is obliging, wants to
visit her grandparents, always helps me, we don’t argue
(i. p- 39) / We get on very well with each other, the kid
is waiting for us to collect her from school, as soon as
she sees us, she starts running to meet us (i. p. 15)].

While discussing the specifics of behaviour
and communication in the family, the parents
revealed positive features of their children:

e Always... usually behave themselves:

[He is always behaving well (i. p. 4) / She is behaving
well everywhere <...> She knows what is allowed and
what is not (i. p.16);
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e They don’t cause their parents any problems
or worries:
[He doesn’t cause me any problems. We spend the best
part of the day together, he finds how to occupy
himself at home, he is busy and helps me everywhere
(i. p-2) / We go everywhere with her, we go shopping, |
don’t have a problem with her (i. p. 16)];
e they mentioned the child’s good qualities and
good relationships with the child:
[He is very mindful, will always console and
sympathise with me, will always be there for me. We
travel everywhere with him, we even went to the
seaside abroad with the whole family for holidays. And
we also go to the seaside every summer (i. p. 4) / He is
my friend, I can always rely on him (i. p. 11) / We are
best friends. We are always together, we go shopping
together, we go around town together, too (i. p.12)].

The parents by emphasising the child’s

goodwill, highlighting their avoiding of conflict
situations, positive behaviour with other people,
provided some descriptions, in which the child is
presented as an embodiment of goodness:
[... she is an embodiment of goodness, I have never
seen her angry, she has never done any wrong to
anybody, has never pushed anybody, she is always
polite, obliging, sometimes a tiny bit lazy, but this is
due to her overweight, it’s difficult for her to move
(i. p- 15) /... he never gets involved in any quarrels or
fights. I have never seen him doing that and his teacher
has never mentioned anything like this (i. p. 2) / As to
being angry, he has never been angry with anybody
(1. p-4)].

The parents are happy with the children’s

behaviour, abilities and achievements:
[We are happiest when she shows the wish to walk on
her own, when she takes the initiative (i. p. 36) / I am
happy when she studies well at school, when she
participates in the dance club, dances on Mum’s Day or
on other school events (i. p. 7) / We are happy when
she wants to dance. She dances well, she feels the
rhythm of the music (i. p. 37)].

The parents mentioned positive relations

of the child with the siblings. It has to be
mentioned that most teenagers with MLD the
parents of which were interviewed, were older
than their brothers or sisters. Parents’ interviews
showed that these children tend to take care of the
younger ones:
[He loves his younger brother very much, never does
any wrong to him, although sometimes I can see, he
doesn’t want to give him the toy he’s playing with, and
if the little one takes it from him, he starts growling
and snarling, but he gives him the toy (i. p. 13) /He
takes care of his little sister, never does any wrong to
her, although <she> takes some toys or other things
from him, but he is still not angry with her] (i. p. 17)].
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The interviews revealed some features of
teenagers caring about other family members:
[Also loves very much his god mother, when I tell him
that we are going to visit her, starts jumping with
happiness (i. p. 16) / She loves her granny very much,
when we go visiting her, she knows that granny is ill,
so she always reminds me to get her some sweets and
cookies. Cares about her granny very much, keeps
asking about her grandparents. They also tell her about
everything there (i. p. 8)].

On the other hand, the parents’ stories

revealed behaviour by which teenagers seek
attention for themselves; they satisfy their demand
for attention by fretting, by mischief:
[Our child is cheeky, always ready for a mischief. He’s
not very obedient to us (i.p. 13) / And if he sees
somebody laughing, he thinks that he is amusing
everybody, so he starts playing fool with double energy
(i. p. 14) / It happens that he is on purpose harassing
his brother and sister, teasing them (i. p. 21) / He likes
teasing the little ones (i. p. 29)].

Some conflict situations, when the child

disobeys the parents or doesn’t get on with his
siblings, were also mentioned:
[Sometimes he quarrels with his brother, they don’t
always get on well (i. p. 10) / Sometimes he shows his
obstinacy... (i. p. 9) / Everything happens, but we get
on well, sometimes it’s difficult to make her change
her mind, that is why she sometimes quarrels with the
family members (i. p. 38)].

The parents’ reactions to the teenagers’

behaviour, the style of upbringing at home.
Parents are angry, teenagers’ inappropriate
behaviour drives them to despair:
[ am sometimes angry with him because he wouldn’t
obey; you say something but he doesn’t pay any
attention. The bigger he grows, the more tantrums (i. p.
10) / I get angry, but very seldom. I get angry when he
doesn’t obey us (i. p. 36) / I am angry with her because
she sometimes starts hiding things without any good
reason, and then she forgets where she has put them
@1 p.37)].

It is revealed how the family solves
conflict situations caused by the teenagers’
behaviour. Some parents tend fo wait:

[... but she needs time. After some time she calms
down, we don’t argue any more and we make up (i. p.
9)].

Other parents have to interfere in order
for the teenagers to make up with the siblings:

[He doesn’t get on with his sisters, constant quarrels, I
have to interfere all the time to calm them down (i. p.
7]

Many accounts

indulge their teenager:

showed that parents

115

[You cannot scold him all the time, can you? (i. p. 5) /
If she started it, noting is going to stop her, I am trying
not to make her nervous <...> (i. p. 7) / It is better not
to make him angry, because if he starts swearing, you
won’t know what to do, but it is good that he doesn’t
become violent <...> He has to be dealt with tenderly,
quietly (i. p. 28)].

Some parents tend to justify a negative
behaviour of the teenager by stating that s/he is
just like the others, if they are playing mischief, it
is not angry, but childish:

[...And she sometimes likes playing mischief, just like
all other kids, but it is all so childish and innocent (i. p.
16)].

Part of parents try fo influence the

teenagers’ behaviour by morals, talking or simply
by being next to the child, by demonstrating that
they understand the child’s feelings:
[I’ve told him many times not to get involved in the
quarrels, better step aside, but he has to say something
back by all means. Although he manages to control his
negative emotions and feelings, some grown-up has to
be next to him to give him some orders, to tell him to
calm down, to ask what happened (i. p. 5) / We keep
saying again and again that it is impolite to act like
this... (i. p. 38)].

However, parents admit that sometimes

they have to use some stronger means, such as
strict orders, reprimand, chiding, yelling:
[He has to be told in a slightly stricter way and
everything gets settled (i. p. 1) / Sometimes one has to
shout for him to hear and calm down, to understand
that I am not happy with his actions, if I say this in a
quiet tone, there is no reaction (i.p.9) / If you get
angry with her and speak to her in a strict tone of voice,
she starts listening, but afterwards usually gets angry
(i. p. 36) / When she gets agitated and starts sawing the
air and speaking back, one has to shout her name that
minute and everything gets back to normal (i. p. 3) /
Often one has to yell at him, otherwise you can repeat
something a hundred times, but he wouldn’t listen and
does everything his own way (i. p. 23)].

Besides, an analysis of the particularities of
communication within the family revealed not
only the relationships between parents and
teenagers, but also the hobbies of the teenagers.

It appeared that most teenagers with MLD
engage in various quite energetic activities,
however, their activities are most often solitary
ones. Various games predominate: puzzles,
constructors, dolls, telephone games, sporting
games (with a ball, animals, water) etc., which
they play on their own, although some have
siblings. According to the majority of parents,
teenagers love the following:
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[To construct something with a constructor game, to do
puzzles (i. p. 1) / Likes very much to play with wooden
sticks, with dad’s tools screws and hammers
something, constructs something (i.p.2) / Loves
playing with rubber toys <..> loves splashing in the
water (i. p. 17) / Loves playing with various toys, with
Barbies, has a collection of various beads, plays with
them, likes playing with her cat (i. p. 30)].

Teenagers also engage in other hobbies and

activities: they draw, write texts, do their
homework, sing, dance, preen themselves, knit,
etc., but in these activities they are also acting
alone:
[Likes re-writing texts, e.g. calendars <..> collect
Lithuanian song CDs (i. p. 11) / Likes playing with
cards, cherishes them (i.p. 29) / Sometimes tries
knitting, so I give him some yarn to swivel (i. p. 18)]

Some teenagers have a passive leisure:

they watch TV, listen to music, browse through
journals and books, etc.
[Likes watching TV, especially listen to music (i. p. 6)
/ Likes listening to music <..> likes listening to
children’s songs (i. p. 17) / Likes watching children’s
programs on TV, could be watching them all day long
(i. p- 20) / Likes swinging, it doesn’t matter whether it
is summer or winter (i. p.37) / Usually at home he
likes to browse through journals, also through
newspapers, likes putting them here and there, folding
them (i. p. 38)].

Only a small number of parents while

talking about the teenager’s free time, mentioned
his/her socialisation with peers or joint activities
with siblings:
[Likes playing outside with her friends (i. p. 18) / To
play with the neighbours’ kids (i.p.39) / Likes
dressing up; takes clothes from her sisters and dresses
up (i.p.7) / Likes being with her sisters, asks them
about everything, they put make up on and comb their
hair together (i. p. 18) / Likes playing with his brother
(i. p. 21)].

The parents more often mentioned
teenager’s joint activities with members of the
family, also with other people. An important place
in the activities of a teenager with MLD is
occupied by housework (cooking, taking care of
pets, helping family members together with them
or next to them):

[He constantly helps me if [ am cooking, he helps to
peel potatoes, puts them into water; if I am doing the
washing, he helps to put the clothes into the washing
machine, puts washing powder; if I am doing the
rooms, he is following me with a duster (i. p. 2) / Helps
his dad to wash the car, loves to hammer/nail
something, to tidy something up (i. p. 26) / Takes care
of the mice, has the names for all of them, observes
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them, protects them from danger, makes sure they
don’t lack anything (i. p. 28)].

Some teenagers like
(neighbours, acquaintances, etc.).
[Helps the neighbours, e.g. last week helped the
neighbour to store the firewood; if you ask him to do
the same at home, he wouldn’t (i. p. 13)].

However, some of them are characterised

by inactivity, when the teenager, according to the
parents, doesn’t have any hobbies, is not
interested in anything and quickly gets tired of
everything.
[He doesn’t have any definite hobby; even if he plays
something, only for a short time, he drops everything
and engages in some new activity. He gets bored by
everything very quickly (i. p. 12) / On the whole, it is
difficult for him to engage in any one kind of activity,
sometimes he doesn’t do anything at all (i. p. 23) / It is
difficult for him to stick to one kind of activity, he likes
everything but in small portions (i. p. 33) / He cannot
do much on his own (i. p. 5)].

Social communication abilities. In the

parents’ opinion, their children have a great social
need to communicate. They revealed the
teenagers’ abilities to initiate an interaction:
[He wants to communicate and makes friends quite
easily (i. p. 39) / Easily starts a conversation, usually
initiates it by asking some questions, e.g. Where is
your car? Where is your phone? etc. (i. p. 26) / And she
likes talking, communicating, telling stories very much,
Only sometimes she hurries so much to tell everything
that it is impossible to understand. Sometimes, when
she wants to talk, she talks all alone, I am Jurate (the
name is changed) (i.p. 16) / Most often he starts
talking to the acquaintances and to strangers himself
and not only in words but in various signs, facial
expression, e.g. if he sees a girl he likes, he starts
waving at her, sending kisses by air, blinking his eyes
(i. p- 23)]

Selective communication is also typical,
when the teenager him/herself decides with whom
to communicate and to invite to join the activities,
etc. Parents’ remarks show that the selective
communication of the teenager is based on likes
for another person, and is manifested in situations
when the teenager feels safe:

[He is very choosy, he doesn’t communicate
with anyone, but if he likes a person, he will certainly
communicate with him, will stay next to him, will try
to talk to him, will ask to pass him something, will ask
a question, etc. (i. p. 24) / And if she likes somebody,
she can talk to that person for hours, tell them about
her dog, about her school, etc. (i.p.9) / First he
evaluates the situation, and if he likes everything
around, he starts talking to a person himself, trying to
start a conversation (i. p. 5)].

helping  others
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These teenagers like demonstrating their

abilities, it is especially obvious in cases when
they are admired or somebody shows an interest
in them:
[If the teacher praised him, upon returning home he is
telling everybody about that, showing his work to
everybody, is pleased and happy <...> He is constantly
talking about things he likes (i. p. 8) / When we have
guests, he brings around all his works and demonstrates
them to them, talks about what he likes best <..> If
you ask him he will always tell you what he is good at,
what he likes (i. p. 4)].

Parents’ remarks also revealed the

difficulties and communication problems of some
teenagers. Some of them don’t want to
communicate; parents pointed out the situations
when they avoid communicating. For instance, the
fact that the teenager didn’t want to communicate
was explained by parents by the absence of the
need to communicate, by typical features and
moods:
[He is not very disposed to conversation, to
communication (i. p. 29) / It depends on the mood,
sometimes he starts chatting to others, other times he
doesn’t want to communicate. On the whole he’s not a
great talker (i. p. 31)].

In some parents’ opinion their child
doesn’t communicate because s’he is shy, and
doesn’t feel safe with strangers:

[Most often he avoids talking to others, he feels
somewhat uncomfortable with other people around
(i. p- 25)].

Parents notice that peers repudiate their

children in spite of the teenager’s efforts to initiate
the contact:
[He would communicate with kids if they
communicated with him (i. p. 12) / We are constantly
communicating and he knows how to communicate
with others, but sometimes the others turn him away
(i. p. 35) / He talks a lot and will always communicate
while somebody communicates with him (i. p. 5)].

Some teenagers have difficulty in keeping

dialogue during a conversation, in waiting for
their turn to make a remark:
[If he has something important to tell, he surely won’t
wait for his turn to make a remark, and if you tell him
to wait, you’ll make him angry (i. p. 14) / She cannot
talk in turns. Especially when she is agitated, you
cannot stop her before she finishes telling everything
(i. p- 39)].

Some parents explain their teenagers’ lack
of willingness to communicate as being due to a
lack of their self-confidence because of language
problems and the fear of not being understood:
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[Because he has speech problems, he avoids
communicating with others (i. p. 25) /... maybe he is
worried about his speech defect, because he cannot
pronounce a longer word, and says only the beginning

(i. p. 22)].

Linguistic communication abilities.
Some teenagers have a social need to
communicate by linguistic means. Parents’

remarks show that for many teenagers the wish to
talk and to express their needs by means of
language is typical:

[Communicates with pleasure, sometimes chats even
too much <..> sometimes offers the topic of a
conversation himself. Even neighbours sometimes say
that he is the politest child in the yard, because he will
always say hello, will ask how you are, how the things
are going (i. p. 4) / Oh, she is a chatter box, she can tell
you everything, sometimes even too much. She wants
to communicate with people, she has lots of friends at
school <...> Of course, she can say everything and can
maintain a conversation with others for a long time
(i. p- 10)].

The content analysis of the interview
highlighted the fact that some parents link social
communication problems of the teenagers with
linguistic backwardness. Some teenagers with
MLD don’t speak at all:

[But he doesn’t speak at all (i. p. 2)].

Others have some speech, some have

impressive speech abilities, but their speech is
difficult to understand for others:
[1t is more difficult for him with that speech (i. p. 8) /
She is not very good at speaking but she understands
everything, and although she doesn’t always say
everything clearly, we understand everything (i. p. 3)].

Teenagers unable to communicate by

means of speech, use ways of alternative
communication. They express their needs and
reactions towards various situations:
[<...> what he cannot tell, he points at with his finger
(i. p. 8) / If he likes the person, he waves his hand at
him to come and sit down next to him, as if saying,
stay with me; this way he invites that person to join
him in some favourite activity, e.g. in doing a puzzle
(i.p. 13)].

Particularities of expression of
emotions. Teenagers express their emotions by
linguistic and alternative ways of communication.

Some of them show not only their wish to
communicate but also express their emotions by
alternative ways of communication, not only
gestures, but also by body language, facial
expressions, certain movements, actions or
specific behaviour, from which their parents



SPECIALUSIS UGDYMAS 2009 2 (21)

recognise what their child is feeling. For example,
when they are feeling happy:

[If you tell her that she is a good girl, well done, she
starts jumping with happiness, stroking herself on the
head (i. p. 34) / Well, if you tell her something that she
likes very much, for example, “I’ll buy you some
crisps”, she starts jumping with happiness and hurries
to get dressed so that we could go to the shop at once
@i. p. 16)].

When they are sad, they also express

themselves by linguistic and extra-linguistic
means:
[If he is distressed about something, he walks around
sad, often he can start crying ... (i. p. 4) / When he is
distressed, he tries to hide from everybody somewhere
in the corner. When I give him a hug, he starts crying
(i. p. 2) / He is very quiet, looks sad, downcast, most
often sits somewhere in the corner with his head down;
sometimes when I come to collect him and see his eyes
are red, [ know that he is sad, that he was crying, but he
doesn’t say why when asked <...> only at home when
we are both in bed he tells me everything (i. p. 8)].

They express anger and other emotions:
[When he’s angry with someone, he tries telling me or
walks around with his head down (i. p. 8) / If he gets
angry, he starts pacing quickly (i. p. 14) / If he doesn’t
like something, he starts yelling in that voice of his,
meaning “you stop it”, but he cannot say it in words
(i. p- 13) / When she gets wild, she starts sawing the
air, speaking back... (i. p. 2)].

Some parents notice manifestations of

anxiety in teenagers with MLD:
[Sometimes it is difficult to understand, he has a fit out
of the blue, caused by some fear or something; he starts
swearing, becomes nervous, pacing quickly from one
end of the room to another, then he calms down again
(i. p. 14) / He is worried, nervous because of a lot of
things. Sometimes he is frightened all of a sudden.
Sometimes he is afraid of bugs, other times — of the
Moon (i. p. 1)].

Some teenagers have various phobias, or
fears which appear to be ungrounded. Contrary to
anxiety, phobias have a concrete object — the child
clearly shows the parents what s/he is afraid of.
For instance, the fear of animals manifests itself
by psycho-emotional reactions and somatic
illnesses: the child is shivering, disturbed, and
some time is needed to stabilise the state, to calm
him/her down.

[She cannot even go outside, because as soon as she
sees a dog, she becomes uncontrollable. And all the
health problems become more acute again, diarrhoea
and stomach aches start. In short, we have problems
before she recovers (i. p. 3) / He’s afraid of dogs, and
now he started to be afraid of cats. He grabs my hand
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and becomes all blue in the face and shaking all over

(i. p- 2)].

Fear reactions towards strange places or
certain specific situations, potential threats or
failures were also revealed:

[He is worried when he doesn’t know what can happen.

Once in a shopping mall the security man told him that

it was forbidden to have rides on the escalator, so he

was very fussed, was even afraid to go to that shopping

mall again in fear of meeting that security man (i. p.

35) / She is very much afraid to stay at home on her

own, sometimes she grabs my arm and we have to take

her everywhere with us, although she is already a big
girl (i. p. 37) / She is afraid of us running out of her
medicines. She constantly asks if we have enough. She
constantly reminds us about that, one can say, almost

every day (i. p. 38)].

Perception of emotions — understanding
oneself and others (recognition of one’s own and
other person’s feelings, understanding of body
language and facial expressions). To this category
we ascribed parents’ remarks about the teenagers’
ability to perceive and react towards the emotions
of others. Examples provided by the parents
make it obvious that most teenagers understand
emotional expression and feelings of other people.
Quite a few of them said that their teenagers
understand other persons’ feelings; they react in
an adequate, empathetic way: they stroke,
comfort, ask what happened.

[Understands when the other person is sad, notices and

understands what happens around, especially is

interested in her friends (i. p. 7) / If he sees me crying,
he comes up, dries my tears, and tells me to stop

crying... (i. p. 10)].

However, most remarks of the parents show
that teenagers reactions to other people’s feelings
are inadequate

e f00 emotional:

[He is very worried if he sees that something is not the
way it should be, he starts crying himself (i. p. 4) /I am
trying not to show her my tears, because if she sees me
crying, she also starts crying, becomes agitated, and
then it is difficult to calm her down (i. p. 9)];

e get lost, tense, or get away, retreat, keep
themselves away, observe the situation
cautiously:

[If he sees that somebody is sad, a family member is

sad, he doesn’t ask anything, he crouches and quietly

drifts to the TV or computer (i. p. 22) / If the other
child is sad, he is all ears and keeps silent, he is

observing what is going on around (i. p. 25)];

e do not react to the other person’s feelings or
the emotions aren’t deep, do not get worried
about the other person:
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[He doesn’t pay any attention; I sometimes even act a
bit on purpose that I have a pain somewhere, but he
doesn’t react at all. At best, he runs to me for a few
seconds, looks me in the eye and goes away (i. p. 13) /
He doesn’t pay any attention even if I am crying, he
doesn’t even come up to me, doesn’t comfort me,
doesn’t ask what happened (i. p. 6].

Problem solving. The content of parents’

remarks shows how their children solve various
problems. Some parents mention situations when
teenagers ask parents or other family members for
help:
[If something is wrong, or somebody is crying, he will
always come and point his finger at that person, saying
“Look” (i. p. 8) /... and if he sees his brother crying or
something has happened to him, always runs and tells
me (i. p. 10)].

Some teenagers solve unfavourable social
situations by retreating, withdrawing. According
to their parents, teenagers tend to avoid people
who are traducing them, making fun of them, etc.:
[He avoids people who are gossiping about him or even
make fun of him, most often he tries not to pay
attention to them, although it is very unpleasant both to
him and to us (i. p. 4) / Most often, if something is not
the way it should be, he screams and tries to get away
from that place (i. p. 6)].

Teenagers also withdraw from situations

when other people are in conflict:
[He becomes very excited and frightened when he
understands that somebody is having a row, often he
tries to stay away from the conflicting parties (i. p.
24)].

Also, as has already been mentioned, some
teenagers demonstrate avoidance reactions when
they notice the emotion of sadness in other
people.

When difficult situations affect the

teenagers themselves, a tendency to depression
and tearfulness becomes apparent. Parents
provide the following examples:
[When he gets angry, he can sit in the room on his own
for hours, thinking about something, and doesn’t want
to be disturbed (i. p. 13) / <...> he can stay in bed for
hours, his head under covers, doesn’t communicate
with anybody, doesn’t come to eat (i. p. 21) / If he had
a row with his friends in the yard, he walks around
unhappy, doesn’t want to do anything or to
communicate (i. p. 29)].

Quite a few parents mentioned that their
children are characterised by impulsiveness and
aggressive behaviour in conflict situations. The
parents revealed that sometimes aggressive
behaviour in the teenagers manifests itself as an
oppositional disobedience: the teenager refuses to
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obey on purpose, talks back, and opposes the
parents’ wishes:

[Sometimes he gets stubborn and wouldn’t obey,
although he knows all the rules (i. p. 10) / If he doesn’t
want to do something, nothing is going to make him do
it; he can even talk back “I don’t want it”, “I won’t do
it” and that’s all (i. p. 12) / Most often he talks back,
wouldn’t listen to what I am saying, quarrels (i. p. 10) /
He cannot take criticism, most often loudly argues
back, wouldn’t listen to what is being said to him, and
quarrels. And he almost never obeys, quarrels,
explains, specially behaves in the opposite way (i. p.
33].

The aims of the aggressive or some other
intolerable behaviour can also be grasped from the
parents’ stories.

The situations and aims of an aggressive
behaviour:

a) an aggressive behaviour when in order to
protect “a victim”, “the aggressor” is being
attacked; however, in this case, the “protector”
himself becomes an “aggressor’:
[Once a neighbour started shouting at his grandmother;
he assumed that something is wrong there and started
defending grandmother by waving fists at the
neighbour and shouting at him in all sorts of language
(1. p.- 13)];
b) an aggressive behaviour in order fo protect
him/herself:
[If somebody starts finding fault with him, he can say a
nasty word to that person <...> And he will necessarily
say something back (i. p. 5)];
¢) an aggressive behaviour in order fo achieve a
favourable solution for him/herself from parents
or other people when in order to satisfy his
wishes, he manipulates, threatens to harm
him/herself, to leave home, etc.:
[If she started having a fit, nothing is going to stop
her... She likes frightening us by saying that she will
leave us, will never come back, etc. (i. p. 7) / I have to
look for him, often get apologised myself (i. p. 13) /
... if he gets angry with somebody or is unhappy about
something, don’t expect any good... (i. p. 7) / He keeps
running away, he can escape the embrace and run
across the street without looking if there are cars or not
<..> (i. P. 7) / When she is angry, she threatens me
with leaving home, stopping loving me, etc. (i. p. 16)].
While trying to achieve their aims by means of
an aggressive behaviour, teenagers express their
aggression in linguistic and physical form. The
remarks of parents about their children’s
behaviour in stressful situations, revealed the
following ways in which the linguistic aggression
of some teenagers manifests itself.
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[Oh, all kinds of things can happen here, just make him
angry, and you will hear things you’ve never heard
before (i.p. 12) / Most often when he gets angry,
teachers also say, he starts swearing, calling other
children names, shouts at everybody, especially when
he falls out with his friends (i. p. 1) / If she has a fit,
she wouldn’t obey at all, she has to mess around for
while, if she gets angry with somebody or is unhappy
about something, nothing good can be expected, she
can pour out an avalanche of swearwords. Then all
around her are bad people (i. p. 7)].

Some cases of physical aggression were
also pointed out, when teenagers become violent
against another person and can even hurt them:

[If he gets angry, there were cases when he bit his dad
on the arm, while most often, when he gets angry, he
can spit (i. p. 6) / Sometimes he hits his brother (i. p.
10) / <..> and something else, when he is angry, he
gives everybody the finger and shows his tongue, kicks
(i.p. 12) / When she is angry or unhappy about
something, she demonstrates aggression: tosses around,
swings her arms (i. p. 37) / Once we asked him to feed
the chicken, we don’t know what happened, what made
him angry, but he stoned a few of them (i. p. 13) / If
she doesn’t like something, she will necessarily talk
back, and often hits a wall with her fist (i. p. 9) / Once
she got angry with her sister, so she rushed to her,

grabbed her hand and threatened to bite it. Of course
she didn’t bite it, only showed that she was angry (i. p.
15)].

Generalisation of the research outcomes

The parents revealed teenagers’ social
abilities mostly in the family environment. The
context in which the parents reveal social skills of
teenagers is intercommunication between parents
and children, parents’ reactions to the child’s
behaviour and applied styles of upbringing.

The content of the interview supple-
mented the data of the previous research (teacher
survey) about the expression of social skills of
teenagers with MLD (Jureviciené, Kaffemaniene,
2009). While talking about the intercommu-
nication with the child, parents revealed features
typical of these teenagers in more detail than
teachers; these were their hobbies, communication
particularities, predominating behaviour and
emotional reactions in the home environment and
outside it. Below presented is a table showing the
comparison of teachers’ and parents’ survey data.

The structure of social skills of teenagers with MLD (teachers’ and parents’ survey data)

Teachers’ survey data (a questionnaire) (Jureviciené,
Kaffemanieng¢, 2009)

Parents’ survey. Interview content analysis

Self-knowledge
Can express their feelings, show their abilities. Typical of
some, a few.

Self-expression
e Most can feel and can adequately express various feelings: joy,

satisfaction; in cases of failure — sadness and anger.

e Can show their abilities and are pleased with them.
e Have some hobbies; most engage in some energetic activities in the

home environment, alone.

Elementary emotional contact

Best expressed ability, typical of most teenagers. React to
the feelings of other people; pay attention to the facial
expression, tone of voice.

Self-control. Typical of few.

Can control their feelings, fears and anxieties; manage the
unforeseen changes.

Are self-confident among strangers and in unusual
situations.

Perception and expression of emotions
e Recognise the feelings of other people, react adequately

(empathetically); some react inadequately: too emotionally, withdraw
or don’t react at all.

e Manifestations of uncontrolled and unmotivated behaviour: anxiety,

phobias (animals, unknown places, specific situations, potential
threats or failures) and inability to control themselves.

e Some are characterised by shyness, mistrust of other people,

tearfulness, impulsive and aggressive behaviour.

Recognition of social situation, orientation in complex
situations

Typical of some, a few.

Understand that their actions have an impact on other
people; recognise a conflict, differentiate between
appropriate and inappropriate behaviour.

Know what behaviour is appropriate in various situations.
Know how to help others, how to act even though being
mocked at.

Problem and conflict solution
e Understand that their actions have an impact on others. E. g.,

aggressive behaviour, oppositional disobedience, etc. are used to
achieve personal aims.

e Recognise a conflict, demonstrate avoidance reactions.

Problem solution ways: start listening, get tense, ask for help or offer it
(by comforting, calming); avoidance (by withdrawing, retreating);
linguistic or physical aggression, oppositional disobedience.
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Continuation of the table

Communication in public

Typical of some, a few.

Respect other people’s feelings, live in peace with others.
Take care of others.

Can work together with others.

Are popular among the classmates.

Easily make contacts with others.

Communication in the family

e Always ... most often behave well. Gets on well with the family
members, takes care of them, participates in joint activities with the
family, gladly offers support to others.

e Have a big social need to communicate; can initiate communication.

o Selective communication is typical to some: only with the family
members, only with those liked by the child.

e Some children do not have the need for communication, they avoid
communication because of their shyness, peer rejection, or speech
problems.

A lack of social ability to maintain a dialogue, to wait for their turn to
speak. The underdeveloped language of various degrees is a hindrance.

In their teachers’ opinion, the dimension
of non-verbal abilities predominates in the
structure of social skills of teenagers with MLD:
most of these children can best maintain an
elementary non-verbal emotional contact; their
self-control and social situation recognition
abilities are slightly less developed, while
communication and orientation in complex
situations abilities are least developed. The
parents’ survey (by the method of interview) data
revealed more varied and expressive abilities of
teenagers with MLD — self expression,
communication, emotion expression, problem and
conflict solution abilities.

Most parents on the whole were more
positive about the social skills of teenagers with
MLD than were their teachers; their remarks were
dominated by positive evaluation of the children’s
behaviour and abilities. For instance:

M., 15 years: [She is a very brave girl, she can
casily ask a question, start a conversation, she even
likes to haggle at the market <...> She often starts a
conversation, asks various things, sometimes I don’t
even know what to answer <..> She would like to
interrupt me, but I tell her not to, and she listens to me
<..> She understands everything <..> She tries to
comfort and calm the other <..> She cooks <...> She
likes very much to help me in the kitchen <...> She will
always help me, she doesn’t have to be asked to help
me carry something or with other things <...> She
helps me as much as she can <...> Sometimes she tries
knitting, so I allow her to roll the yarn <..> She likes
being with her sisters, asks them about everything, they
put up make up, comb their hair together].

L., 17 years: [He is a very good child <...>
Very tidy, his room is in ideal order, each thing is put
in its place; in the morning he makes his bed, never
breaks his things, cherishes his PC <..> He always
behaves well <..> he is very caring, will always
console me, sympathise with me, will be next to me
<..> Will always ask what happened <...> We travel
everywhere with him <...> He can start a conversation,
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sometimes he thinks of the topic himself <...> Our
neighbours say that he is the politest child in the yard,
because he will always greet them and ask how they
are, how they are getting on <...> As to being angry,
I’ve never seen him angry with anybody <..> When
we have guests, he brings everything he has, all his
drawings and shows them to them, talks to them about
the things he likes best <..> If you ask him, he’ll
always tell you what he’s good at, what he likes <...>
He likes visiting his grandparents, we go to visit them
almost every weekend <...> Takes care of his parrot].
The interviews with parents revealed a
positive emotional background of most families.
Parents mostly emphasised positive features of the
teenager (tidy, polite, obedient, attentive, friendly,
calm, etc.); many of them mentioned
peacefulness, ability to get on with parents and
siblings; care of the smaller children and other
family members. Some negative features of
teenagers were also revealed (conflict prone,

absent-minded, irresponsible, angry,
argumentative).
The analysis of the specificity of

communication in the family also revealed the
hobbies of teenagers with MLD — most of them
like sporting activities, however, most often
without any partners; some of them have passive
leisure (browsing through journals, watching TV,
etc.); some of them don’t have any hobbies and
are characterised by inactivity. An important place
in the activities of these teenagers is occupied by
housework and helping others. It turned out that
most teenagers with MLD spend their free time
alone, except for the housework, where they
participate together with other family members;
communication and joint activities with peers are
lacking.

Most problems, as reported by parents,
are caused by the teenager’s behaviour in public
places. Parents revealed the differences in the
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teenager’s behaviour at home and in public places.
Teenagers can communicate better at home, they
feel more comfortable and safe. The research
results revealed that teenagers with MLD have a
need to communicate but  experience
communication problems (linguistic and social
communication, emotion expression and self-
control), and only a small number of them
initiates communication with their peers. Some
parents link the problems of social communication
of these teenagers with speech deficiencies. Then
the teenager has to use alternative means of
communication; such communication is better
understood by parents and adults but not peers.
Some parents explained the problems of social
communication not only by the inability to
maintain a conversation or to wait for one’s turn,
lack of the confidence in one’s ideas due to
speech problems, shyness and rejection by the
peers but also by the absence of the need to
communicate.

The parents’ interviews show that
teenagers with MLD can feel and can adequately
express various feelings. The data about phobias
was also revealed. These are mentioned by parents
while talking about the peculiarities of the
teenager’s behaviour in public places. It has been
noticed, that not many teenagers have functional
self-control abilities to control their emotions,
fears, and anxieties, coping with unexpected
changes; some of them are characterised by the
lack of self confidence, shyness when dealing
with strangers or in the new circumstances.

Reactions to the other person’s feelings,
behaviour in complex situations shows not only
an ability to understand the other person’s
emotional state but also an ability to orient oneself
in social situations, to choose behaviour adequate
to the situation, and problem solution abilities.
These teenagers have strategies of learned
behaviour in complex social situations. It became
clear that in complex situations teenagers’
behaviour manifests in various ways: tearfulness,
depressive behaviour, withdrawal or aggressive
reactions.

The reactions of avoidance and
aggression, manifested in complex situations,
highlighted the defensive behaviour of the
teenagers. Avoidance situations are observed in
the cases of teenagers with MLD experiencing the
negative behaviour of other people towards them.
Also, they are also noticed when the teenager
doesn’t know how to behave (e.g. when other
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persons are having a conflict, when the other
person is sad, crying, etc.).

Parents’ remarks also allowed us to get a
better understanding of the situations and aims of
the aggressive behaviour. It is not only defensive
reactions (when the teenager tries to defend
him/herself from adversary people, peers or
situations) that are manifested by aggressive
behaviour; it can be provoked by various other
aims, e.g. aggressive behaviour can be employed
to satisfy one’s wishes, to achieve a favourable
solution to one’s problem by hurting another
person, by causing discomfort, pain, by doing or
threatening to so some damage. Although some
teenagers choose inadequate problem solution
ways, it still shows that they are looking for the
favourable ways of social communication for
themselves. In many cases this means that
children have a potential of learning more
adequate ways of behaviour, if that were sought
by the purposeful development of social skills.

It was revealed that the features that
irritate or anger parents are often linked with
episodic disobedience, an impulsive behaviour,
when  the  teenager demands  attention
indiscriminately, when s/he frets and creates
conflict situations.

The reactions of parents to the teenagers’
behaviour revealed the styles of their
communication with the teenager and upbringing
in the family. The remarks of some parents show
that upbringing in the family is based on
emotional warmth (parents talk to the child about
the problems, teach him/her, are pleased with their
achievements).

The style of overreactive care is typical of
parents whose children have impulsive behaviour.
The content of the interview reveals that the
parents of these children had learned to forecast
situations evoking the impulsive behaviour of the
child and have adapted to that by becoming
indulging. In order to avoid the manifestations of
the negative behaviour of the teenager, these
parents are trying not to make them angry, while
evaluating the behaviour of the children, they tend
to justify it.

More autocratic parents use stricter verbal
means: ordering, telling off, or even shouting at
the child. The parents haven’t revealed any cases
of physical punishment of their children.
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Conclusions

1.

Most parents, while describing their
experiences in bringing up a teenager with
MLD, emphasise their positive features to a
large extent (tidiness, good behaviour,
carefulness, etc.) and positively evaluate
their social skills, although they mention
situations in which the teenagers lack
certain social functioning abilities, also
situations  that prevent them from
developing adaptive behaviour.

On the basis of the parents’ insights it can
be assumed that teenagers with MLD have
certain social skills. Their emotional
perception and expression abilities (able to
express their emotions in some elementary
ways); some of them recognise and
empathetically react to the feelings of
others; however, others react inadequately —
too emotionally, they withdraw or don’t
react at all. Their communications abilities
are  developed insufficiently.  These
teenagers can communicate best in the safe
family environment. While communicating
with their peers, they have difficulties due
to underdeveloped speech, shyness, and
peer rejection. Problem situation solution
abilities are insufficient and inadequate in
many cases; they are characterised by
avoidance (withdrawal, retreat); linguistic
or physical aggression, oppositional
disobedience; seeking adults’ help.

Parents’ reactions towards their teenager’s
behaviour depend on the situation, the
child’s needs, expectations of the
environment, and reveal the styles of
upbringing dictated by the interrelations
with the child: emotionally warm;
excessively indulgent and careful; strict
autocratic.

The content analysis of the interview
assumes that parents’ opinion about the
social skills of teenagers with MLD (leisure
self-expression, communication, emotion
expression, problem solving) impacts not
only upon the relationships between parents
and children but also indirectly, through the
style of upbringing in the family, the social
expression of the teenagers. It is likely that
some parents, in order to avoid potential
undesirable behaviour allow few
opportunities for them to acquire adequate
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social functioning experiences in public,
while teenagers’ reactions in new, unusual
situations or in communicating with
strangers are socially immature,
inappropriate for social expectations of that
situation and age.

Parents’ insights show that teenagers with
MLD have a potential for the development
of elementary social skills. However, the
content analysis of the parents’ interview
reveals that families lack in purposeful
development of social skills of teenagers
with MLD.
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