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Straipsnyje pristatomi Svietimo ir mokslo ministerijos uzsakymu 2007 m. atlikto tyrimo

,.Psichologinés, specialiosios pedagoginés ir specialiosios pagalbos bendrojo lavinimo mokykly
mokiniams lygis® rezultatai, susij¢ su ivairiy ugdymo proceso dalyviy — mokyklos specialisty
(logopedy, specialiyju ir socialiniy pedagogy, psichology, mokykly vadovy (direktoriy ir
pavaduotoju), tévy ir mokytoju — specialiosios pedagoginés pagalbos teikimo lygio ir poreikio
pagalbai vertinimu. Empiriniai duomenys buvo renkami naudojant anketinés apklausos metoda
(N =722). Apibendrinus tyrimo rezultatus paaiskéjo, jog specialioji pedagoginé pagalba (tiek
logopedo, tiek specialiojo pedagogo) efektyviausia identifikavimo, vertinimo, tiesioginés pagalbos
vaikui veikloje, taciau iSreiskiamas poreikis stiprinti tokias inkliuziniam ugdymui svarbias veiklas
kaip specialisty pagalba Seimai, partnerysté tarp ugdymo proceso dalyviy, visos mokyklos

bendruomenés jtraukimas.

Esminiai Zodziai: specialieji ugdymosi poreikiai, specialioji pedagoginé pagalba, ugdymo

proceso dalyviai.
Ivadas

Naujos Svietimo sistemos kiirimas ir naujy
Svietimo tiksly, deklaruoty 1991 m. birzelio 25 d.
priimtame LR S$vietimo istatyme, realizavimas tuo
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poreikiy turin¢iy vaiky ugdymas ir Svietimo
pagalbos organizavimas bendrojo ugdymo istai-
gose. Siandien $vietimo politikos kiiréjai, naujy
idéju — lygiuy galimybiy, socialinés integracijos,
inkliuzijos — skleidéjai, pozityviai vertina vis
didéjanti specialiyju ugdymosi poreikiy turinciy
vaiky skai¢iy bendrojo lavinimo jstaigose. Vis
délto ne vien statistiniai duomenys atskleidzia
tikraja specialiyju ugdymosi poreikiy vaiky
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integracijos ir inkliuzijos situacija ir Siy vaiky
ugdymo kokybg. Europos Specialiojo ugdymo
plétros agenttra, formuluodama 2003-2012 m.
rekomendacijas valstybiy S§vietimo politikos
strategams, pabrézia, kad ugdymo politika turéty
tenkinti kickvieno individo specialiuosius porei-
kius bet kuriame ugdymo sistemos lygmenyje,
svarbi orientacija i prieinamuma ir placias gali-
mybes kiekvienam besimokanciajam sudarant
salygas pasinaudoti savo potencinémis galimy-
bémis'. Kaip vienas i§ specialiyjy ugdymosi po-
reikiy turinéiy vaiky ugdymo kokybés veiksniy
nurodomas ir reikalingos pagalbos vaikui, tévams,

! Key Principles for Special Needs Education: Recommenda-
tions for Policy Makers, 2003.
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mokytojams ir visai Svietimo bendruomenei uztik-
rinimas. Papildytame Svietimo istatyme (2007)
iSskiriama viena i§ S§vietimo sistemos sudétiniy
daliy — Svietimo pagalba mokytojui ir mokyk-
lai. Jos esmé — teikiant specialisty pagalbg moki-
niams, jy tévams (globéjams, riipintojams), moky-
tojams ir Svietimo teikéjams padidinti $vietimo
veiksminguma. Sudétiné Svietimo pagalbos dalis
yra specialioji pedagoginé pagalba, kuri apibudi-
nama kaip pedagoginiy priemoniy sistema, pade-
danti uztikrinti veiksminga specialiyjy poreikiy
turin¢iy asmeny ugdyma. Specialiaja pedagogine
pagalba teikia logopedas, specialusis pedagogas,
tiflopedagogas, surdopedagogas®. Tame padiame
dokumente nurodoma, jog teikiant specialiagja
pedagoging pagalba siekiama nustatyti mokiniy
specialiuosius ugdymosi poreikius ir juos tenkinti,
stiprinti mokytojy, tévu (globéju, riipintoju)
gebéjima ugdyti mokinius, turinéius specialiyjy
ugdymosi poreikiy, padéti laiduoti palankias
ugdymosi salygas specialiyju poreikiy turintiems
mokiniams ir tokiu bidu didinti specialiyju
poreikiy turin¢iy mokiniy ugdymosi veiksmin-
guma. Logopedo veikla teikiant specialiaja peda-
goging pagalbg reglamentuoja formaliis doku-
mentai’. Ten nurodoma, jog logopedai teikia spe-
cialiaja pedagoging pagalbag mokiniams, turin-
tiems kalbos ir kity komunikacijos sutrikimy, taip
pat kochleariniy implanty naudotojams. Specia-
liyju pedagogu teikiamos pagalbos apimtis ir
kryptis reglamentuoja kitas dokumentas®, kuriame
specialusis pedagogas ipareigojamas teikti spe-
cialiagja pedagoging pagalba mokiniams, turin-
tiems intelekto sutrikimy, specifiniy pazinimo
sutrikimy (neislavéjimy), emocijy, elgesio ir so-
cialinés raidos sutrikimy, judesio ir padéties
sutrikimy, létiniy somatiniy ir neurologiniy su-
trikimy, kompleksiniy sutrikimy ir ribota inte-
lekta, taip pat kochleariniy implanty naudotojams.
Tiek specialiojo pedagogo, tick logopedo pagalba
apima tokias svarbiausias veiklos sritis: ivertinimo
ir specialiyju ugdymosi poreikiy nustatymo;
skirtos specialiosios pedagoginés pagalbos stra-
tegijos kirimo ir jos igyvendinimo; pagalbos

2 LR §vietimo ir mokslo ministro 2004 m. birzelio 3 d.
isakymas Nr. ISAK-838 Dél specialiosios pedagoginés
pagalbos teikimo tvarkos apraso patvirtinimo.

* LR §vietimo ir mokslo ministro 2006 m. kovo 31 d.
isakymas Nr. ISAK-614 Dél logopedy, dirbanciy mokyklose,
bendryjy pareiginiy nuostaty patvirtinimo.

* LR §vietimo ir mokslo ministro 2005-12-29 jsakymas Nr.
ISAK-2676 Dél mokyklos specialiojo pedagogo bendryjy
pareiginiy nuostaty.
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mokytojui pritaikant mokymo priemones, ugdymo
turini specialiyju ugdymosi poreikiy turintiems
vaikams; konsultavimo ir bendradarbiavimo su
kitais ugdymo proceso dalyviais; mokyklos bend-
ruomenés Svietimo (Dél logopedy, dirbanciy mo-
kyklose, bendryjy pareiginiy nuostaty, 2006; Dél
mokyklos specialiojo pedagogo bendryjy parei-
giniy nuostaty, 2005). Vakary Europos Salyse
(pvz., Jungtinéje Karalystéje) specialyji ugdyma
reglamentuojanciuose dokumentuose taip pat
nurodoma, kad jei vaikas identifikuojamas kaip
turintis specialiyjy ugdymosi poreikiy, jam turi
bti suteikta jo poreikius atitinkanti specialioji
pedagoginé pagalba. Ten tokia pagalba teikia mo-
kykla panaudodama savo vidinius resursus (pe-
dagogu ir specialisty pagalba) bei kitos, uz mo-
kyklos riby esancios tarnybos (Special Edu-
cational Needs: Code of practice, 2001). Fisher,
Frey, Thousand (2003) nurodo, kad specialisty
pagalba daznai apima tokias sritis kaip specialiyju
ugdymosi poreikiy vertinimas, metody parin-
kimas, ugdymo turinio numatymas, informacijos
rinkimas ir fiksavimas, lyderysté.

Siuo tyrimu siekiama identifikuoti veiks-
mingiausiai realizuojamas specialisty pagalbos
sritis ir nustatyti tobulintinas, nepakankamai spe-
cialiosios pedagoginés pagalbos teikéjus ir ga-
véjus tenkinancias veiklas. AliSauskas, Milteniené
(2001), Alisauskien¢é, Milteniené (2004), Milte-
niené (2005), Alisauskas (2007), Ambrukaitis,
Borisevi¢iené (2007) yra nagringj¢ kai kuriuos
specialiosios pedagoginés pagalbos teikimo as-
pektus bendrojo lavinimo mokyklose, ta¢iau ne-
buvo analizuojama specialioji pedagoginé pagalba
visapusiskai, vertinant visas veiklos sritis vienu
metu ir i§ jvairiy ugdymo proceso dalyviy
poziciju.

Tyrimo problemai apibtidinti buvo sufor-
muluoti tokie probleminiai klausimai: Kokia yra
tévy ir pedagogy (ivairiy mokyklose dirbanciy
specialisty) nuomoné apie specialiqjq pedagogine
pagalbq? Ar ugdymo(si) proceso dalyviai yra
patenkinti esama situacija? Koks yra, visy minéty
dalyviy nuomone, specialiosios pedagoginés pa-
galbos poreikis? Siuo tyrimu nagrinéjami ne for-
malis statistiniai rodikliai, apiblidinantys specia-
liosios pedagoginés pagalbos teikimo situacija, bet
subjektyvios specialiosios pedagoginés pagalbos
teikéjy ir gavéjy nuomonés. Tyrimo objektas —
specialiosios pedagoginés pagalbos tenkinimo
lygis bei poreikis tokiai pagalbai ugdymo proceso
dalyviy vertinimu. Tikslas — atskleisti, kaip ivai-
ris ugdymo proceso dalyviai — mokyklos spe-
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cialistai (logopedai, specialieji ir socialiniai pe-
dagogai, psichologai, mokykly vadovybé (direk-
toriai ir pavaduotojai), tévai ir mokytojai (dau-
guma SUK’ nariai) — vertina specialiosios peda-
goginés pagalbos teikimo lygi ir koki poreiki
pagalbai isreiskia.

Tyrimo metodologija

Tyrimo empiriniams duomenims rinkti
pasirinktas anketinés apklausos metodas. Tyrimo
imtj sudaré 722 respondentai (mokykly specia-
listai (logopedai, psichologai, specialieji ir so-
cialiniai pedagogai), mokytojai, tévai, mokyklos
vadovybé (direktoriai ir pavaduotojai). Imties
struktira, charakteristika, atranka. Tyrimo pra-
dzioje buvo sudarytas visy Lietuvos gimnazijy,
viduriniy, pagrindiniy, jaunimo ir pradiniy
mokykly sarasas. Jis sudarytas remiantis AIKOS
(atviros informavimo, konsultavimo, orientavimo
sistemos) 2007 m. vasario mén. pateiktais duo-
menimis. I§ viso tuo metu Lietuvoje buvo 1232
mokyklos. Panaudojant sisteming atrankg i§
mokykly saraso atsitiktinai parinktos 123 mo-
kyklos (t.y. kas 10-ta sarase buvusi mokykla,
i$skyrus jaunimo mokyklas). Buvo sudaryti atskiri
mokykly sarasai pagal mokyklos tipa. Tyrime
sutiko dalyvauti 106 mokyklos i§ visy Lietuvos
regionuf. Tyrimo instrumento rengimas ir tyrimo
organizavimas. Tyrimo objekto operacionaliza-
cijos pagrindu buvo parengta strukttruota, uzdaro
tipo, anketa. Anketos turinyje atsispindéjo ista-
tymiskai reglamentuoti specialisty (psichologo,
specialiojo pedagogo ir logopedo) veiklos kom-
ponentai ir jgalinimo teorijos metodologinés nuos-
tatos. Anketg sudaré 8 diagnostiniai blokai ir 102
pozymiai. Reikia pazyméti, kad visiems daly-
viams — mokyklos specialistams, mokytojams,
mokyklos vadovybei bei tévams buvo uzduoti tie
patys klausimai (vienodi diagnostiniai blokai ir
pozymiai), iSskyrus socialiniy demografiniy
respondenty duomeny bloka. Tai, kad skirtingoms
respondenty grupéms buvo pateikiami tokie pat
klausimai, leido ne tik iSsiaiskinti respondenty
nuomones, vertinimus, bet ir juos tarpusavyje sta-
tistiSkai palyginti. Respondenty nuomoniy lygi-
nimas suteiké daug papildomos informacijos apie

3 Specialiojo ugdymo komisija.

617 {vairaus profilio mokyklu, daugiausia pagrindinés, neda-
lyvavo tyrime, kadangi tyrimo organizavimo metu nebuvo
galimybeés susiekti su dauguma i§ Siy mokykly. Kai kurios
mokyklos, kuriose labai mazai mokiniy, atsisaké dalyvauti
dél mazo specialiyju ugdymosi poreikiy vaiky skaiciaus.
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tai, kad mokykloje teikiama jvairi pagalba néra
vienpusiska ir statiSka duotybé, o yra ivairiy
dalyviy likes¢iy, nuomoniy, vertinimy derinys
(konstruktas). Anketos | mokyklas buvo siuncia-
mos pastu i§ anksto telefonu susitarus dél siuncia-
my ankety skaiCiaus (priklausomai nuo SUK
sudéties bei SUK pirmininko pasitlymy) ir dél
ankety grazinimo procediiros. ISsiysta 730 ankety.
Grizo 661 anketa i§ 92 mokykly (87% mokykly
grazino uzpildytas anketas; ankety griZztamumo
kvota buvo 91%). Tokia auksta griztamumo kvota
lémé tiesioginis bendravimas su mokyklomis,
sukurta bendradarbiavimo atmosfera. Tyrimo duo-
meny apdorojimas. Tyrimo duomenims apdoroti
pasitelktos statistinés analizés procediiros: apraso-
moji statistika (procentai, vidurkiai, standartinis
nuokrypis), neparametriniai testai (Kruskal-
Wallis), faktoriné ir reliabilumo analizés.

Specialiosios pedagoginés pagalbos poreikis ir
tenkinimo lygis ugdymo proceso dalyviy
vertinimu

Specialiosios pedagoginés pagalbos teikimo
situacija ir pagalbos poreikis analizuojami atsi-
zvelgiant { specialiosios pedagoginés pagalbos
teikéju grupes: atskiruose skyriuose aptariama
logopedo ir specialiojo pedagogo pagalba, tos
pagalbos lygio vertinimai ir poreikis.

Logopedo pagalbos poreikis ir tenkinimo
lygis. Siekiant atskleisti praktikoje realiai egzis-
tuojancia logopedinés pagalbos struktiira, buvo
atlikta faktoriné analizé. Faktorinés analizés
rezultaty pagrindu’ idskirti du struktiriniai vie-
netai, atspindintys specifines logopedo veiklos sri-
tis bendrojo lavinimo mokykloje: vienkrypté logo-
pediné pagalba vertinimo ir ugdymo(si) procese
bei logopedo pagalba bendruomenés nariams
itraukiant juos | ugdymo(si) procesq (zr. 1
lentelg).

" Detalesnius faktorinés analizés rezultatus 7r. AliSaus-
kiene, S. ir kt. (2007). Psichologinés, specialiosios pedago-
ginés ir specialiosios pagalbos bendrojo lavinimo mokykly
mokiniams lygis. Tyrimo ataskaita.
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1 lentelé

Logopedinés pagalbos struktiira ir poZymiai (N = 722)

1. VIENKRYPTE LOGOPEDINE PAGALBA VERTINIMO IR UGDYMO(SI) PROCESE

Logopedas padeda jveikti mokiniy kalbos ir kitus komunikacijos sutrikimus

Logopedas padeda mokytojams pritaikyti mokomaja medziagg ir mokymo priemones mokiniams

Logopedas nustato ugdytinio kalbos ir kitus kalbinio bendravimo sutrikimus

Logopedas $vie¢ia mokyklos bendruomeng aktualiais kalbos raidos, kalbos nei$lavéjimo ar sutrikimy prevencijos ir ju iveikimo
klausimais

Logopedas sudaro individualiasias, grupines logopediniy pratyby programas

2. LOGOPEDO PAGALBA BENDRUOMENES NARIAMS JTRAUKIANT JUOS | UGDYMO(SI) PROCESA

Logopedas konsultuoja tévus, kaip padéti savo vaikams

Logopedas kartu su vaiku, tévais, mokytojais tariasi ir rengia rekomendacijas dél vaiko ugdymo

Logopedas konsultuoja mokytojus, kaip padéti mokiniams

Vienkrypté logopediné pagalba vertinimo ir iveikti mokiniy kalbos ir kitus komunikacijos sutri-
ugdymo(si) procese kimus) — 49,2% apklaustyjy mano, kad mokykloje
Vertinimy raiSka (skalé nuo 0 iki 3). gerai iSplétota §i pagalba, 18,3% — kad vidu-
,Vienkrypte logopeding pagalba vertinimo ir tiniskai, o 5,5% — kad silpnai; dar 4,7% — neZino.
ugdymo(si) procese” apibiidina tokie pozymiai, Gana gerai vertindami $ig veiklos sritj apklaustieji
kaip individuali logopedo vertinamoji veikla nu- pabrézia ir dar didesni pagalbos poreiki Sioje sri-
statant ugdytiniy kalbos ir kitus kalbinio bendra- tyje (54,2% mano, kad pagalba turi buti stiprina-
vimo sutrikimus, tiesioginé pagalba ugdytiniui ma, 17% — i$ dalies, 5% — ne, 4,2% — nezino). Di-
padedant jveikti kalbos ir kitus komunikacijos deli lakesciai siejami su logopedo pagalba moky-
sutrikimus, individualus planavimas, pagalba pe- tojams pritaikant mokomqjq medziagq ir mokymo
dagogams pritaikant mokomaja medziaga ir mo- priemones mokiniams: 53,7% mano, kad pagalba
kymo priemones mokiniams. Respondenty nuo- turi biiti stiprinama, 18,4% — i§ dalies, 3,6% — ne,
mone, s¢kmingiausiai logopedai realizuoja verti- 4,7% — nezino.
nimo funkcijg — logopedas nustato ugdytinio kal- Pagalbos veiksmingumo analizé. 13rys-
bos ir kitus kalbinio bendravimo sutrikimus kéja logopedo pagalbos poreikis Svie¢iant mokyk-
(57,5% apklaustyjy mano, kad mokykloje gerai i8- los bendruomeng aktualiais kalbos raidos, kalbos
plétota §i pagalbos sritis, 12,2% — kad vidu- neiSlavéjimo ar sutrikimy prevencijos ir ju jveiki-
tiniskai, o 3,6% — kad silpnai; dar 4,4% — neZino). mo klausimais. Siose srityse pagalba vertinama
Gana palankiai respondentai vertina ir logopedo kaip vidutiniskai veiksminga, pageidaujami
tiesioging pagalba vaikui (logopedas padeda pokyd¢iai (zr. 2 lentelg).
2 lentelé

Logopedinés pagalbos sritis ,, Vienkrypté logopediné pagalba vertinimo ir ugdymo(si) procese*.
Pagalbos veiksmingumas (N = 721)

Nr. Specialiosios pedagoginés pagalbos sritys Slt;f;cua Poﬁlkls M-M,
1 2

Logopedas §viec¢ia mokyklos bendruomeng aktualiais kalbos raidos, kalbos neislavéjimo

1. = LT . 1,98 2,48 -0,5
ar sutrikimy prevencijos ir jy iveikimo klausimais

2 Log(.)p.edas padeda mokytojams pritaikyti mokomaja medziaga ir mokymo priemones 2,06 2,51 0,45
mokiniams

3. |Logopedas sudaro individualiasias, grupines logopediniy pratyby programas 2,2 2,43 -0,23

4. |Logopedas padeda jveikti mokiniy kalbos ir kitus komunikacijos sutrikimus 2,44 2,51 -0,07

5. |Logopedas nustato ugdytinio kalbos ir kitus kalbinio bendravimo sutrikimus 2,58 2,47 0,11

Lentelés paaiskinimas (3, 5, 6 lenteléms — tie patys paaisSkinimai):
Vertinimo skalé nuo 0 iki 3.
Pagalba veiksminga, kai, respondenty nuomone, situacijos jvertinimas yra aukstesnis nei poreikio. Pagalba vidutinis§kai arba
mazai veiksminga, kai situacijos jvertinimas yra zemesnis nei poreikio. Tai matuojama atimant situacijos (M,) ir poreikio (M,)
vertinimo vidurkius (M;—M,).
Kai M;-M, > 0 — pagalba vertinama kaip veiksminga, kai M;—M, > -1 — pagalba vertinama kaip vidutiniskai veiksminga, kai
M;-M,; < -1 — pagalba vertinama kaip mazai veiksminga.
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Ugdymo proceso dalyviy poZiariy skirtu-
mai. Naudojant neparametrini Kruskal-Wallis
testa (pasirinkus p <0,05 reikimingumo slenkstj) buvo
analizuojami skirtingy ugdymo proceso dalyviy
(tévy, pedagogy, specialisty, administracijos
atstovy)  vertinimo  skirtumai. ,,Vienkrypte
logopeding pagalba vertinimo ir ugdymo(si)
procese” palankiausiai vertina administracijos
atstovai ir specialistai, o esama situacija labiausiai
nepatenkinti ugdytiniy tévai (p = 0,000). Tévai ir
administracijos atstovai iSreiské didziausia
logopedo pagalbos poreiki Svieciant mokyklos
bendruomene aktualiais kalbos raidos, kalbos
neislavéjimo ar sutrikimy prevencijos ir ju
iveikimo klausimais. Specialistai taip pat
labiausiai aktualizavo biitent Sig logopedo veiklos
sriti. Pedagogams labiausiai logopedo pagalbos
reikéty pritaikant mokomajg medziagg ir mokymo
priemones mokiniams. Tuo tarpu patys
specialistai neiSreiskia didelio poreikio plésti ir
stiprinti $i pagalbos mokytojams veiklos bara.

Logopedo  pagalba  bendruomenés
nariams jtraukiant juos j ugdymo(si) procesa

Vertinimy raiska (skalé nuo 0 iki 3).
,Logopedo pagalba bendruomenés nariams
itraukiant juos { ugdymo(si) procesa* apibiidina
tokie pozymiai kaip: logopedas kartu su vaiku,
tévais, mokytojais tariasi ir rengia
rekomendacijas dél vaiko ugdymo; logopedas
konsultuoja tévus, kaip padéti savo vaikams;

logopedas konsultuoja mokytojus, kaip padéti
mokiniams. Dauguma respondenty palankiau
ivertino logopedy konsultacing veikla (logopedas
konsultuoja mokytojus, kaip padeéti mokiniams —
41,6% apklaustyjy mano, kad mokykloje
gerai iSplétota Si pagalba, 19,3% - kad
vidutiniskai, o 6,8% — kad silpnai; dar 8,9% —
nezino; logopedas konsultuoja tévus, kaip padéti
savo vaikams — 39,2% apklaustyjy mano, kad
mokykloje gerai iSplétota Si pagalba, 18,3% — kad
vidutiniskai, o 7,8% — kad silpnai; dar 11,1% —

nezino) negu tiesioginio itraukimo
bendradarbiaujant veikla, kai logopedas kartu su
vaiku, tévais, mokytojais tariasi ir rengia

rekomendacijas del vaiko ugdymo (tik 31,7%
apklaustyjy nurodé, kad mokykloje gerai iSplétota
§i pagalba, 24,1% — kad vidutiniskai, o 9,4% —
kad silpnai; dar 11,1% — nezino).

Pagalbos veiksmingumo analizé. ApraSo-
mosios statistikos duomeny analizés rezultatai
rodo, kad pagalbos poreikis bendruomenés na-
riams jtraukiant juos | ugdymosi procesg gana
didelis visose sriti apibiidinanciose veiklose. Tai
atskleidzia ir minéty pozymiy situacijos ir
poreikio vertinimo santykio analizé, rodanti, jog
poky¢iy reikia visose sriti ,,Logopedo pagalba
bendruomenés nariams itraukiant juos i ugdymosi
procesa” apibiidinanciose logopedo veiklose (Zr. 3
lentelg).

3 lentelé

Logopedinés pagalbos sritis ,,LLogopedo pagalba bendruomenés nariams jtraukiant juos j ugdymo(si)
procesa“. Pagalbos veiksmingumas (N = 722)

Nr. Specialiosios pedagoginés pagalbos sritys Sltlli/z[ucqa Poﬁlkls M-M,
1 2
1. |Logopedas konsultuoja mokytojus, kaip padéti mokiniams 2,22 2,5 -0,28
2. |Logopedas konsultuoja tévus, kaip padéti savo vaikams 2,12 2,48 -0,36
3 Logopedas kartu su vaiku, tévais, mokytojais tariasi ir rengia rekomendacijas dél vaiko 2 25 05
" |ugdymo ’ >

Logopedo pagalba bendruomenés nariams
itraukiant juos 1 ugdymo(si) procesa yra
vidutiniSkai veiksminga, nes visose trijose §ig srit{
apibudinanciose veiklose situacijos {vertinimas
yra zemesnis negu poreikio, o vidurkiy skirtumas
iki 0,5.

Ugdymo proceso dalyviy poZiiriy
skirtumai. Analizuojant skirtingy ugdymo proce-
so dalyviy (tévy, pedagogy, specialisty, adminis-
tracijos atstovy) vertinimo skirtumus paaiskéjo,
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kad nepalankiausiai logopedo pagalbg bendruo-
menés nariams, itraukiant juos | ugdymo(si) pro-
cesa, vertina tévai ir pedagogai, palankiausiai —
administracijos atstovai (visose veiklos srityse
Kruskal-Wallis testo rezultatai — p <0,05). Di-
dziausig pokyciy poreiki analizuojamoje srityje
iSreiSké pedagogai. Pedagogai (taip pat ir tévai)
labiausiai noréty pokyciy logopedo veikloje, kai
jis kartu su vaiku, tévais, mokytojais tariasi ir
rengia rekomendacijas dé¢l vaiko ugdymo. Patys
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specialistai pripazista, kad Sig veikla biitina tobu- lavinimo mokykly mokiniams lygis. Tyrimo
linti. Pedagogai ir tévai pageidauty efektyvesnés ir ataskaita)) atskleidé dvi esmines specialiojo
konsultacinés logopedo pagalbos. pedagogo pagalbos sritis: specialusis pedagogas —

Specialiojo pedagogo pagalbos poreikis tiesioginés  pagalbos  teikéjas  vaikui  ir
ir tenkinimo lygis. Faktoriné analizé (detalesnius pedagogams mokykloje bei partneriska, i ugdymo
faktorinés analizés rezultatus zr. AliSauskiené, S. proceso dalyviy jtraukimq orientuota specialiojo
ir kt. (2007). Psichologinés, specialiosios pedagogo pagalba (7r. 4 lentelg).

pedagoginés ir specialiosios pagalbos bendrojo
4 lentelé

Specialiojo pedagogo pagalbos struktiira ir poZymiai (N = 722)

1. SPECIALUSIS PEDAGOGAS — TIESIOGINES PAGALBOS TEIKEJAS VAIKUI IR PEDAGOGAMS MOKYKLOJE

Specialusis pedagogas nustato mokymosi sunkumy pobiidi

Specialusis pedagogas nustato mokiniy ziniy, mokéjimuy, jgidziy lygi ir jy atitiktj ugdymo programoms

Specialusis pedagogas vertina mokinio ugdymosi poky¢ius

Specialusis pedagogas lavina mokiniy sutrikusias funkcijas, atsizvelgdamas i sutrikimo pobtidj, mokinio individualius geb¢jimus

Specialusis pedagogas konsultuoja mokytojus, kaip pritaikyti (modifikuoti, adaptuoti) bendrasias mokymo programas

Specialusis pedagogas padeda mokytojams rengti mokiniy, kuriems paskirta specialioji pedagoginé pagalba, ugdymo programas (jas
modifikuoti ar adaptuoti)

Specialusis pedagogas teikia mokiniams specialiaja pedagoging pagalba specialiojo pedagogo kabinete

Specialusis pedagogas padeda mokytojams pritaikyti mokomajg medziaga ir mokymo priemones

Specialusis pedagogas teikia mokiniams specialiaja pedagoging pagalba klaséje (pvz., paaiskina mokiniui, pritaiko uzduotis, kt.)

Specialusis pedagogas rengia vaiky sutrikusiy funkcijuy (pvz., atminties, suvokimy ir kt.) lavinimo individualigsias, grupines
programas

2. PARTNERISKA, ] UGDYMO PROCESO DALYVIU ITRAUKIMA ORIENTUOTA SPECIALIOJO PEDAGOGO
PAGALBA

Specialusis pedagogas konsultuoja tévus, kaip padéti vaikui namuose

Specialusis pedagogas kartu su vaiku, tévais, mokytojais tariasi ir rengia rekomendacijas dél vaiko ugdymo

Specialusis pedagogas rengia rekomendacijas rastu Seimai dél vaiko ugdymo

Specialusis pedagogas informuoja tévus apie institucijas ir specialistus, teikiancius specialiaja pagalba

Specialusis pedagogas pataria mokytojams, kaip pritaikyti mokomaja medziaga, mokymo priemones ir biidus

Specialusis pedagogas konsultuoja mokinius, kaip efektyviau mokytis (taikyti racionalias mokymosi strategijas ir biidus)

Specialusis pedagogas Sviec¢ia mokyklos bendruomeneg specialiyjy poreikiy mokiniy ugdymo, pagalbos teikimo klausimais

Daugiausia pagalbos pozymiy apima denty vertinimy pagalbos teikimo lygio aspektu
specialiojo pedagogo veiklos sritis specialusis susilauké tokios specialiojo pedagogo pagalbos
pedagogas — tiesioginés pagalbos teikéjas vaikui sritys, kaip specialusis pedagogas nustato mokiniy
ir pedagogams mokykloje. Ziniy, mokéjimy, igudziy lygi ir jy atitikti ugdymo

programoms (41,6% apklaustyjy mano, kad
Specialusis pedagogas — tiesioginés pagalbos mokykloje gerai iSplétota §i pagalba, 17,9% — kad
teikéjas vaikui ir pedagogams mokykloje vidutiniskai, o 7,3% — kad silpnai; dar 2,9% -

Vertinimy raiska (skalée nuo 0 iki 3). nezino); specialusis pedagogas teikia mokiniams
Specialiojo pedagogo veiklos sritis ,,Specialusis specialiqjq  pedagogine pagalba  specialiojo
pedagogas — tiesioginés pagalbos teikéjas vaikui ir pedagogo kabinete (43,9% apklaustyjy nurode,
pedagogams mokykloje* apibtidina specialiojo kad mokykloje gerai i$plétota §i pagalba, 12,9% —
pedagogo vertinamaja veikla, nustatant ugdytiniy kad vidutiniskai, o 6,2% — kad silpnai; dar 5,3% —
mokymosi sunkumy pobiidi, ziniy, mokéjimy, nezino); specialusis pedagogas nustato mokymosi
igidziy lygi ir ju atitikti ugdymo programoms; sunkumy pobidj (40,3% apklaustyju teigia, kad
tiesioging pagalbg mokiniui ugdymosi procese mokykloje gerai iSplétota §i pagalba, 19% — kad
(lavina mokiniy sutrikusias funkcijas, teikia vidutiniskai, o 6,8% — kad silpnai; dar 3,5% —
mokiniams  specialiagja  pedagoging pagalba nezino).
specialiojo pedagogo kabinete ir klaséje); pagalba Nepalankiausiai respondentai vertina to-
pedagogams (konsultavima bei tiesioging pagalba kia specialiojo pedagogo veikla kaip specialusis
pritaikant ugdymo programas, mokomaja medzia- pedagogas rengia vaiky sutrikusiy funkcijy (pvz.,
gq ir mokymo priemones). Palankiausiy respon- atminties, suvokimy ir kt.) lavinimo individualiq-
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sias, grupines programas ir iSreiSkia pokyciu
poreiki Sioje veikloje (51,9% mano, kad pagalba
turi bati stiprinama, 16,9% — i§ dalies, 3,6% — ne,
3,7% — nezino). Nors specialiojo pedagogo veikla
reglamentuojanciuose dokumentuose mokykloje
dirbantys specialieji pedagogai ir nejpareigojami
rengti individualiyjy, pogrupiniy ar grupiniy
programy funkcijos lavinimui, vis délto respon-
dentams atrodo, kad §ia veikla mokykloje dir-
bantis specialistas turéty uzsiimti. Funkcijy lavi-
nimo programy rengimas aktualus dar ir todél, kad
ir formaliai, ir realiai specialieji pedagogai pra-
tyby metu lavina ugdytiniy funkcijas, taciau néra
ipareigoti rengti programy ir plany. Tikétina, kad
specialistai tai daro neplanuotai ir stichiskai.
Daznai pokyciy pageidaujama ir Siose pagalbos
srityse: specialusis pedagogas padeda moky-
tojams pritaikyti mokomqjq medziagq ir mokymo
priemones (52,5% nurodo, kad pagalba turi buti
stiprinama, 18,1% — i§ dalies, 3,5% — ne, 2,9% —
nezino); specialusis pedagogas padeda mokyto-
jams rengti mokiniy, kuriems paskirta specialioji
pedagoginé pagalba, ugdymo programas (jas mo-
difikuoti ar adaptuoti) (54,2% nurodo, kad
pagalba turi buti stiprinama, 16,8% — i§ dalies,
4,4% — ne, 2,9% — nezino); specialusis pedagogas

teikia mokiniams specialiqjq pedagogine pagalbq
klaséje (pvz., paaiskina mokiniui, pritaiko uzduo-
tis, kt.) (54,2% nurodo, kad pagalba turi buti
stiprinama, 16,8% — i§ dalies, 4% — ne, 2,8% —
nezino).

Palankiausiai vertinama specialiojo pe-
dagogo pagalba vertinimo procese, o nepalan-
kiausiai — specialiojo pedagogo programy rengi-
mo sutrikusiy funkcijy lavinimui veikla, tiesioginé
pagalba pedagogams pritaikant ugdymo turini,
mokomaja medziaga, mokymo priemones ir
tiesioginé pagalba mokiniui klaséje. Pedagogali,
pateike savo pastabas klausimyno pabaigoje,
teigé, kad noréty gauti laiku suteiktq konsultacijq
ar pagalbq is specialisto, jei dirba klaséje, kur yra
specialiyjy poreikiy vaiky. Kai kurie pedagogai
teigia, kad mokant ne pagrindiniy dalyky
(matematikos, kalby) jokios specialiojo pedagogo
pagalbos néra, o jos reikéty.

Pagalbos veiksmingumo analizé. Verti-
nant pagalbos veiksminguma paaiskéjo, kad vi-
sose srityse pagalba yra vertinama kaip vidu-
tiniSkai veiksminga: visais atvejais situacijos
ivertinimas yra zemesnis nei poreikio, o vidurkiy
skirtumai yra nuo -0,07 iki -0,5 (zr. 5 lentelg).

5 lentelé

Specialiojo pedagogo pagalbos sritis ,,Specialusis pedagogas — tiesioginés pagalbos teikéjas vaikui ir
pedagogams mokykloje*“. Pagalbos veiksmingumas (N = 722)

Nr. Specialiosios pedagoginés pagalbos sritys Slt;/a[lcq a Poll;zlkls M-M,
1 2
1 Specialusis pedagogas nustato mokiniy ziniy, mokéjimuy, igudziy lygj ir ju atitiktj ugdymo 241 2.48 0,07
programoms
Specialusis pedagogas teikia mokiniams specialiaja pedagoging pagalba specialiojo
2 . 2,38 2,51 0,13
pedagogo kabinete
3. |Specialusis pedagogas nustato mokymosi sunkumy pobudi 2,38 2,48 -0,1
4. |Specialusis pedagogas vertina mokinio ugdymosi pokyc¢ius 2,37 2,49 -0,12
Specialusis pedagogas konsultuoja mokytojus, kaip pritaikyti (modifikuoti, adaptuoti)
5 . 2,26 2,55 -0,29
bendrasias mokymo programas
Specialusis pedagogas lavina mokiniy sutrikusias funkcijas, atsizvelgdamas { sutrikimo
6. L e e 2,17 2,55 -0,38
pobiidi, mokinio individualius gebéjimus
Specialusis pedagogas teikia mokiniams specialiaja pedagoging pagalba klaséje (pvz.,
7. o L oo, N . 2,12 2,57 -0,45
paaiskina mokiniui, pritaiko uzduotis, kt.)
Specialusis pedagogas padeda mokytojams rengti mokiniy, kuriems paskirta specialioji
8. - . . . . 2,06 2,56 -0,5
pedagoginé pagalba, ugdymo programas (jas modifikuoti ar adaptuoti)
9. Spe01alu51s pedagogas padeda mokytojams pritaikyti mokomaja medziaga ir mokymo 1.99 2.56 057
priemones
10, Specialusis pedagogas rengia vaiky sutrikusiy funkcijy lavinimo individualigsias, grupines 1.92 2.54 0,62
programas
Tyrimo rezultaty analizé leidzia teigti, kad veikla identifikuojant mokiniy ugdymosi sunkumuy
palankiausiai vertinama specialiojo pedagogo pobiidi; ziniy, mokéjimy, igtdziy lygi ir ju atitikti
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ugdymo programoms. Respondenty atsakymuy
rezultaty analizé rodo, kad kaip veiksmingesné
(kaip geriau realizuojama) vertinama specialisto
pagalba mokiniui specialiojo pedagogo kabinete
negu klasé¢je. Ugdymo(si) proceso dalyviy nuo-
mone, specialioji pedagoginé pagalba dazniausiai
yra vidutiniskai veiksminga. Kaip maziausiai
veiksminga iSrySkéjo specialiojo pedagogo veikla
rengiant individualigsias ir grupines vaiky
sutrikusiy funkcijy (pvz., atminties, suvokimy ir
kt.) lavinimo programas bei pagalba mokytojams
individualizuojant mokomaja medziaga, priemo-
nes, ugdymo turini. Kaip vidutiniskai veiksminga
vertinama ir specialiojo pedagogo pagalba moki-
niams lavinant mokiniy sutrikusias funkecijas,
teikiant mokiniams specialiaja pedagoging pa-
galba klasé¢je. Siose srityse isry$kinamas didziau-
sias veiksmingesnés pagalbos poreikis. Nepakan-
ka ir specialiojo pedagogo konsultacinés pagalbos
mokytojams, kaip individualizuoti mokiniams
ugdymo programas.

Ugdymo proceso dalyviy poZiariy skir-
tumai. Analizuojant skirtingy ugdymo proceso da-
lyviy (tévy, pedagogu, specialisty, administracijos
atstovy) vertinimo skirtumus paaiskéjo, kad pa-
lankiausiai specialiojo pedagogo tiesioging pagal-
ba mokiniams ir pedagogams vertina patys spe-
cialistai ir administracijos atstovai, o nepalan-
kiausiai — ugdytiniy tévai (visose veiklos srityse
Kruskal-Wallis testo rezultatai — p < 0,05). Spe-
cialistai kaip geriausiai iSplétota pagalbg vertina
tokias sritis: teikia mokiniams specialigjq peda-
gogine pagalbq specialiojo pedagogo kabinete;
nustato mokiniy Ziniy, mokéjimy, jgudziy lygi ir jy
atitikti ugdymo programoms, konsultuoja moky-
tojus, kaip pritaikyti (modifikuoti, adaptuoti)
bendrqsias mokymo programas. Administracijos
atstovams atrodo, kad specialieji pedagogai gerai
teikia mokiniams specialiqjq pedagogine pagalbq
specialiojo pedagogo kabinete; padeda moky-
tojams pritaikyti mokomajq medziagq ir mokymo
priemones, rengti mokiniy, kuriems paskirta spe-
cialioji pedagoginé pagalba, ugdymo programas.
Pedagogai mano, kad specialieji pedagogai ge-
riausiai teikia tokia pagalba: teikia mokiniams spe-
cialiqjq pedagogine pagalbq klaséje; konsultuoja
mokytojus, kaip pritaikyti (modifikuoti, adaptuoti)
bendrqsias mokymo programas. Tévai palan-
kiausiai jvertino specialiyju pedagogy teikiamq
specialiqjq pedagogine pagalbq specialiojo pe-
dagogo kabinete ir klaséje.

Kruskal-Wallis testo rezultatai parode,
kad statistiSkai reikSmingo skirtumo tarp ugdymo
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proceso dalyviy vertinimy néra, kai analizuojamas
poreikis stiprinti vertinamaja specialiyjy pedagogu
veikla (tiek mokiniy specialiyjy ugdymosi po-
reikiy nustatymo, tiek ugdymo procese). Tad nors
pagalbos veiksmingumo analizés rezultatai rodo,
kad visose srityse pagalba yra vertinama kaip vi-
dutiniskai veiksminga, akivaizdu, kad vertinamoji
specialiyjuy pedagogu veikla visy ugdymo procesu
dalyviy kotiruojama panasiai, o lyginant visas
sritis — palankiausiai. Ugdymo proceso dalyviy
pageidaujami pokyciai kitose specialiojo pe-
dagogo pagalbos srityse skyrési (Kruskal-Wallis
testo rezultatai — p < 0,05). Didziausia pokyciy
poreiki iSreiské pedagogai. Pedagogams atrodo,
kad specialieji pedagogai turéty daugiau suteikti
konsultacinés pagalbos mokytojams, kaip pritai-
kyti (modifikuoti, adaptuoti) bendrgsias mokymo
programas, padéty mokytojams rengti mokiniy,
kuriems paskirta specialioji pedagoginé pagalba,
ugdymo programas (jas modifikuoti ar adaptuoti);
padeti mokytojams pritaikyti mokomqjq medziagaq
ir mokymo priemones, stiprinty specialiqjq pe-
dagogine pagalbq mokiniams klaséje (pvz., pa-
aiskina mokiniui, pritaiko uzduotis, kt.). PanaSios
nuomones laikosi ir administracijos atstovai bei
patys specialistai. Apklausoje dalyvave ugdytiniy
tévai neiSreiské didelio poreikio pokyc¢iams
teikiant specialiajq pagalba. Ju poreikio vertinimai
mazai skyrési nuo situacijos vertinimy, o kai kur
netgi poreikio vertinimai buvo Siek tiek Zemesni
negu situacijos.

Partneriska, | ugdymo proceso dalyviy jtrau-
kimga orientuota specialiojo pedagogo pagalba
Vertinimy raiska (skalé nuo 0 iki 3).
,,Partneriska, | ugdymo proceso dalyviy itraukima
orientuota specialiojo pedagogo pagalba®“ apima
specialiojo pedagogo bendravimg su tévais ir
kitais ugdymo proceso dalyviais ir ju itraukima i
vaiko ugdymo(si) procesa; veikla informuojant,
konsultuojant ugdymo proceso dalyvius. Respon-
dentai palankiausiai {vertino specialiojo pedagogo
veikla, kai Sis teikia vienkrypte informacija ki-
tiems ugdymo dalyviams: specialusis pedagogas
informuoja tévus apie institucijas ir specialistus,
teikiancias specialigiq pagalbq (39,8% apklaus-
tyju mano, kad mokykloje gerai iSplétota $i pa-
galba, 17% — kad vidutiniskai, o 6,1% — kad
silpnai; dar 6,2% — nezino); specialusis pedago-
gas pataria mokytojams, kaip pritaikyti mokomajq
medziagq, mokymo priemones ir bidus (33,4%
apklaustyjuy nurodé, kad mokykloje gerai iSplétota
S$i pagalba, 19,9% — kad vidutiniskai, o 8,7% —
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kad silpnai; dar 6,8% — nezino); specialusis peda-
gogas $viecia mokyklos bendruomene specialiyjy
poreikiy mokiniy ugdymo, pagalbos teikimo klau-
simais (30,1% mano, kad mokykloje gerai iSplé-
tota Si pagalba, 23% — kad vidutiniskai, o 8,6% —
kad silpnai; dar 5,4% — nezino).

Apklaustyjy nuomone, silpniau mokykloje
iSplétota pagalba vaikui ir Seimai — specialusis
pedagogas konsultuoja mokinius, kaip efektyviau
mokytis (taikyti racionalias mokymosi strategijas
ir  budus), specialusis  pedagogas  rengia
rekomendacijas rastu Seimai dél vaiko ugdymo,
specialusis pedagogas konsultuoja tévus, kaip
padéti  vaikui namuose, bei partnerysté ir
komandinis darbas — specialusis pedagogas kartu
su vaiku, tévais, mokytojais tariasi ir rengia
rekomendacijas dél vaiko ugdymo. Siose srityse

iSrySkéja ir didziausias pokyCiy poreikis.
Pedagogai, pateikdami savo pastabas, atvirai sako,
kad kol kas nevyksta bendravimas su specialiyjy
ugdymosi poreikiy turinciy mokiniy tévais, tac¢iau
pripazista partnerystés ir bendradarbiavimo
butinuma teigdami, jog bitinas glaudus ir
harmoningas visy (dirbanciy su  konkreciu
ugdytiniu) bendradarbiavimas.

Pagalbos veiksmingumo analizé. 13anali-
zavus tyrimo rezultatus specialiojo pedagogo
pagalbos veiksmingumo aspektu, akivaizdu, kad
,PartneriSkoje, 1 ugdymo proceso dalyviy
itraukima  orientuotoje  specialiojo pedagogo
pagalbos® srityje iSryskéja didziausias pokyciu
poreikis. Visy veikly situacijos ivertinimai yra
gerokai Zemesni nei poreikio, o vertinimo
vidurkiy skirtumas siekia 0,9 (zr. 6 lentelg).

6 lentele

Specialiojo pedagogo pagalbos sritis ,,PartneriSka, j ugdymo proceso dalyviy jtraukima orientuota
specialiojo pedagogo pagalba®. Pagalbos veiksmingumas (N = 722)

Nr. Specialiosios pedagoginés pagalbos sritys Sltlﬁcua Poll;ilkls M-M,
1 2

1 Spec.lal'ugls pedagogas informuoja tévus apie institucijas ir specialistus, teikian¢ius 231 2,54 023
specialiaja pagalba
Specialusis pedagogas pataria mokytojams, kaip pritaikyti mokomaja medziaga, mokymo

2. . S 2,16 2,58 -0,42
priemones ir budus
Specialusis pedagogas Sviec¢ia mokyklos bendruomeng specialiyju poreikiy mokiniy

3. . o 2,16 2,5 -0,34
ugdymo, pagalbos teikimo klausimais
Specialusis pedagogas konsultuoja mokinius, kaip efektyviau mokytis (taikyti racionalias

4. . Lo 2,14 2,6 -0,46
mokymosi strategijas ir bidus)

5. |Specialusis pedagogas konsultuoja tévus, kaip padéti vaikui namuose 1,95 2,55 -0,6

6. Spemqlusm pedagogas kartu su vaiku, tévais, mokytojais tariasi ir rengia rekomendacijas 1,94 2,58 0,64
dél vaiko ugdymo

7. |Specialusis pedagogas rengia rekomendacijas rastu Seimai dél vaiko ugdymo 1,58 2,48 -0,9

Ugdymo proceso dalyviy poZiiariy skirtu-
mai. Analizuojant skirtingy ugdymo proceso
dalyviy vertinimus, paaiskéjo, kad palankiausiai
situacija link¢ vertinti specialistai, o nepalan-
kiausiai — wugdytiniy tévai (dauguma atveju
Kruskal-Wallis testo rezultatai — p = 0,000). Ypac
nepalankiai tévai vertina specialiyju pedagogu
SvieCiamaja veikla bendruomenéje, pagalba mo-
kytojams patariant, kaip pritaikyti mokomajq me-
dziaga, priemones ir biidus dirbant su specialiyju
poreikiy vaikais, bei rekomendaciju Seimai
rengima. Pedagogy nuomone, silpniausiai spe-
cialiojo pedagogo pagalba iSplétota Seimai
(specialusis pedagogas konsultuoja tévus, kaip
padéti vaikui namuose; specialusis pedagogas
rengia rekomendacijas rastu Seimai dél vaiko
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ugdymo). Tq pacia pagalbos sriti, kaip silpniausiai

iSplétota, ivardijo ir patys specialistai bei
administracijos atstovai.
Respondenty iSsakytos mintys, laisvai

pateikiant savo pastabas ir pasitlymus baigus
pildyti anketos uzdarus klausimus, leido iSskirti
tam tikrus kategorinius vienetus ir {vertinti
specialiosios pedagoginés pagalbos lygj ir veiks-
minguma, respondenty nuomone, galimai le-
miancius veiksnius. Apklausoje dalyvave peda-
gogai (specialistai, mokytojai, administratoriai)
i8kélé nemazai aktualiy, su specialigja pedagogine
pagalba susijusiy problemy (ugdymo priemoniy
stoka, ugdymo diferencijavimo ir individuali-
zavimo sunkumai, pagalbos teikimo organiza-
ciniai sunkumai ir kt.). Daugiausia pasisakymuy
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uzfiksuota ties viena kategorija — specialisty
trilkumas. Dominavo tokios nuomongés:
Specialiyjy poreikiy mokiniy mokykloje daug, o
specialusis pedagogas ar logopedas turi tik po
puse etato. Todeél su spec. poreikiy mokiniais
mazai dirbama.

Daugelyje mokykly specialusis pedagogas ir
logopedas dirba ,,viename", t.y. vienas specia-
listas ir specialivoju pedagogu, ir logopedu.
Kasmet auga skaicius vaiky, kurie turi specialiyjy
mokymosi  poreikiy, o specialistai nesugeba
aprepti viso darbo. Naujy etaty nejsteigiama (nes
to padaryti negalima dél per mazo bendro
mokiniy skaiciaus mokykloje), todél nukencia
specialiosios pagalbos teikimo kokybé. Problema
aktuali daugeliui kaimo mokykly.

Mokykloje néra specialisty, o labai reikéty
logopedo, specialiojo pedagogo.

Labai gaila, kad mokytojai (mazose mokyklose)
palickami sprendziant spec. poreikiy mokiniy
ugdymo problemas. Triiksta specialisty.

Sis darbas mokyklose realiai dirbamas  tik
dokumentuose, konkrecios pagalbos mokiniai
sulaukia mazai, nes mokyklos neturi pakankamai
specialisty (o mazoms  tokie etatai net
nepriklauso).

Pedagogai kelé ir pasirengimo dirbti su
specialiyjy poreikiy vaikais problema klausdami:
gal reikty pasidometi, kq jau dirbantys Zmonés
mano apie baigty studijy kokybe, nes kai kuriais
atvejais mums paprasciausiai tritksta ziniy, todél
nukencia teikiamos pagalbos kokybé. Ypac
nepasiruo$¢ dirbti su specialiyjy poreikiy vaikais
jauciasi dalykuy mokytojai: labai gaila, bet miisy
mokyklos, ypac¢ pagrindinés, tampa neoficialiomis
spec. mokyklomis. Cia turéty dirbti Zmones,
turintys specialy paruosimq. Dabar gi dalyky
mokytojai yra VISISKAI nepasiruose darbui su
specialiyjy poreikiy mokiniais, ypac turinciais
elgesio ir emocijy problemy. Tolimesnis tokiy
mokiniy likimas mazai kq domina. Privarge mes
laukiame, kada gi jie iSeis iS miisy... Tokias
problemy tendencijas diskusijy metu patvirtino ir
seminaro ,,Svietimo politika ir strategija. Socia-
linés interakcinés metodologijos nuostaty taiky-
mas ugdymo procese®, vykusio Jurbarko §vietimo

centre, dalyviai — mokykly vadovai ir ju
pavaduotojai.
ISvados

Specialioji pedagoginé pagalba, kuria

teikia logopedai ir specialieji pedagogai bendrojo
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lavinimo mokyklose, ugdymo proceso dalyviuy
vertinama nevienareik§miskai. Pozityviau teikia-
ma pagalbg vertina mokyklos vadovai ir patys
specialistai, kritiSkiau — ugdytiniy tévai ir peda-
gogai. Apskritai specialiaja pedagoging pagalba
apklausoje dalyvave asmenys vertina kaip
veiksminga. Analizuojant konkretesnes pagalbos
sritis iSrySkéja tam tikri skirtumai.

Logopedinés pagalbos srityje palan-
kiausiai vertinama logopedo veikla identifikuojant
sutrikimus bei tiesioginé pagalba mokiniui pa-
dedant jveikti kalbos ir kitus komunikacijos su-
trikimus. Silpniausiai iSplétota logopedo pagalba
bendruomenés nariams jtraukiant juos { ugdy-
mo(si) procesa (logopedai linke apsiriboti indi-
vidualiu tévy, pedagogy konsultavimu ir vengti
tiesioginio visy ugdymo proceso dalyviy jtrau-
kimo, bendradarbiavimo planuojant pagalbq ir
siekiant numatyty tiksly). Didziausias logopedo
pagalbos stiprinimo poreikis nustatytas mokyklos
bendruomenés Svietimo veikloje ir teikiant
pagalba mokytojams, individualizuojant ugdyma.

Ugdymo proceso dalyviai (tévai, mokyk-
los atstovai), vertindami specialiojo pedagogo
pagalba ir specialiojo pedagogo veikla mokyk-
loje, nurodo, kad geriausiai mokyklose iSplétota
specialiojo pedagogo pagalbos sritis — pedago-
ginis vertinimas ir tiesioginé pagalba vaikui
(mokiniy Ziniy, mokéjimy, jgudziy lygio ir jy
atitikties ugdymo programai bei mokymosi
sunkumy  pobiidZio  nustatymas,  specialiojo
pedagogo pagalba vaikui specialiojo pedagogo
kabinete). Daugiau specialiojo pedagogo pagalbos
pageidaujama padedant mokytojams individuali-
zuoti ugdyma (pritaikant programas, mokomaqjq
medziagq, mokymo priemones specialiyjy porei-
kiy mokiniams), mokiniams ugdantis klas¢je bei
ugdant vaiky neiSlavéjusias funkcijas ir rengiant
individualigsias, grupines programas. Didesnis
poreikis specialiojo pedagogo pagalbai uZzfik-
suotas bendruomenés Svietimo ir pagalbos Seimai
srityse.

Apibendrinus rezultatus akivaizdu, kad
specialioji pedagoginé pagalba (tiek logopedo,
tiek specialiojo pedagogo) efektyviausia identifi-
kavimo, vertinimo, tiesioginés pagalbos vaikui
veikloje. Teikiant specialiaja pedagoging pagalba
mokyklose dominuoja tradicinés pagalbos formos
(specialiojo pedagogo ir logopedo darbas kabi-
nete, individualus darbas su vaiku). Pastebima
menka specialisty orientacija i inkliuzini ugdyma,
ugdymo procese uzimama eksperto pozicija,
nepakankamai itraukiant vaika ir kitus dalyvius i
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ugdymo procesa, orientuojantis i vienkrypte
pagalba vaikui (vaikas yra pagalbos objektas),
sutrikimo vertinima, korekcija. ISreiSkiamas po-
reikis stiprinti tokias inkliuziniam ugdymui svar-
bias veiklas: specialisty pagalbos Seimai, partne-
rystés tarp ugdymo proceso dalyviy, visos
mokyklos bendruomenés jtraukimo.

Specialiosios pedagoginés pagalbos tei-
kimo patirtis bendrojo lavinimo mokyklose Lie-
tuvoje yra turtinga ir ivairi, taCiau, kaip rodo
ivairdis tyrimai®, ugdymo realybéje egzistuoja ir
kai kurie kontroversiski reiskiniai, tarp kuriy —
bendradarbiavimo vertybiy neatpazinimas ir
nepripazinimas bei partnerystés veikly siekiai ir
barjerai. Taip pat minétinas menkas vaiky,
turin¢iy specialiyjy ugdymosi poreikiy, ir ju Seimy
dalyvavimas sprendimy priémimo ir socialiniy
santykiy procesuose, specialisty naturalus siekis
padéti mokiniams, bet kartu ir dominavimas ju
atzvilgiu. Nepaisant palankaus teisinio konteksto,
tévai vis dar jauciasi atitolg ir beteisiai ugdymo
sistemoje, teikianCioje pagalba ju vaikui: daznai
pedagogai nelinke isklausyti Seimoms aktualiy
problemy, tévai, eidami i mokyklos bendruo-
menés susitikimus, i§ anksto priima pasyvaus
stebétojo ir klausytojo vaidmeni. Pasak AliSausko
(2002), labai daznai vaikas yra ne lygiateisis
partneris, o objektas, kurio ypatumy pazinimu ir
jo specialiyju ugdymosi poreikiy tenkinimu
uzsiima mokytojai, specialieji pedagogai ar Kkiti
asmenys. Tyrimo duomenys rodo, jog ugdymo(si)
proceso dalyviai (mokyklos administracijos
atstovai, pedagogai, specialistai ir mokiniy tévai)
i(si)traukima bendrojo lavinimo mokyklose ver-
tina kaip nepakankamai veiksminga. Visi dalyviai
pritaria, kad tévy itraukimas ir bendradarbiavimas
turéty buti stiprinamas.

8 Ambrukaitis, J., Ruskus, J. (2002). Specialiyju poreikiy
vaikas bendrojo lavinimo mokykloje: ugdymo kokybés
kriterijy identifikavimas. Specialusis ugdymas, 2(9), 61-72;
Alisauskiené, S., Miltenien¢, L. (2003). Tévy, specialisty ir
specialiyjy poreikiy turinciy vaiky bendradarbiavimo plétote
ugdymo institucijose. Tyrimo ataskaita: SMM, SU [zifréta
2007-10-01] Prieiga internete:
http://www.smm.lt/svietimo_bukle/docs/ataskaita smm_03.d
oc; Buzinskas, G. ir kt. (2005). Svietimo pagalba bendrojo
lavinimo mokykly mokiniams: tyrimo ataskaita [ziGiréta
2007-09-30]. Prieiga internete:
www.smm.lt/svietimo bukle/docs/tyrimai/Svietimo_pagalba
_b 1 vid mok ataskaita.pdf; Ruskus, J., Gerulaitis, D.
(2007). Interesy derinimo modelis Lietuvos specialiojoje
mokykloje. Specialusis ugdymas, 1(16), 7892, ir kt.
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The paper presents the results of the research “The Level of psychological, Special Educational
and Special Support for the Mainstream School Students” commissioned by the Ministry of Education
and Science in 2007. Various participants of the educational process — professionals working at school
(speech therapists, special and social educators, psychologists, head teachers and deputy heads),
parents and teachers — offered an assessment of the demand and the level of provision of special
educational support. Empirical data was collected by using the method of a survey (N =722). The
research outcomes revealed that special educational support (speech therapist’s and special
educator’s) is most efficient in identifying, assessing special needs, and giving direct support for the
child; however, the need to improve activities, very important for the inclusive education, such as
professionals’ support for the family, partnership among the participants of the process of education,

and the inclusion of the whole school community, is also expressed.
Keywords: special educational needs, special educational support, participants of the

educational process.
Introduction

The creation of a new system of education
and implementation of the new aims of education
declared in the Law on Education adopted on 25
June 1991 is a challenge to the whole educational
community. One of the challenges was the
education of children with SEN in mainstream
schools and provision of educational support in
these schools. Today the creators of educational
policy and propagators of the new ideas, such as
equal opportunities, social integration and
inclusion, positively assess an ever increasing
number of children with SEN in mainstream
educational institutions. However, it is not only
statistical data that reveals the actual situation of
the integration and inclusion of children with SEN
and the quality of education of these children. The
European Agency for Development of Special
Needs Education in formulating recommendations
for the state educational policy makers for 2003—
2012 emphasises that educational policy should
meet the special needs of every individual on any
level of the educational system, and orientation
towards accessibility and the provision of
opportunities for every student to use his/her
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potential is emphasised'. Support for the child,
his/her parents, teachers and all the educational
community is indicated as one of the factors of a
quality education of children with SEN. The
amendment of the Law on Education (2007)
singles out one of the constituent parts of the
system of education — it is educational support
for the teacher and the school. Its essence is to
increase the efficiency of education by providing
professional support for the students, their parents
(or caregivers), teachers and providers of
education. Special educational support is a
constituent part of education; it is defined as a
system of educational means helping to ensure
efficient education of persons with SEN. Special
educational support is provided by a speech
therapist, special educator, typhlologist, and
surdologist’. The same document states that while
providing special educational support it is
necessary to identify the special educational needs
of students and to meet them: to increase the

! Key Principles for Special Needs Education: Recommenda-
tions for Policy Makers, 2003.

2 Decree of the Minister of Ed and Sc of 3 June 2004, No
ISAK-838 Re Approval of the order of provision of special
educational support.
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teachers” and parents’ (caregivers’) ability to
educate students with SEN, to help creating
favourable educational conditions for students
with SEN, thus increasing the efficiency of their
education. The activities of a speech therapist in
providing special support are regulated by official
documentation’. It states that the speech therapist
provides special educational support for the
students with language or other communication
disorders, and also for the users of cochlear
implants (CI). The volume and directions of
support provided by special educators are
regulated by other documents*, which commit the
special educator to provide special educational
support for the students with learning difficulties,
specific cognitive disorders, emotional, behaviour
difficulties and social development disorders,
movement and posture disorders, chronic somatic
and neurological disorders, complex disorders and
limited intellectual abilities, and also the CI users.
The support provided by both special educator
and speech therapist involves the most important
spheres of activity, such as: identification and
assessment of special educational needs, the
development and implementation of the strategy
of the prescribed special educational support,
support for the teacher in adapting teaching means
and the content of education for the students with
SEN, consultancy and collaboration with the other
participants of the process of education, education
of the school community (Re. The General Job
Description of Speech Therapists Working at
School, 2006; Re. The General Job Description of
a Special Educator, 2005). In West-European
countries, e. g., in the UK, documents regulating
special education also state that if the child is
identified as having special educational needs,
s/he has to be provided with special educational
support meeting these needs. Such support is
provided there by the internal resources of the
school (teachers and professionals) also by other
services outside the school (Special Educational
Needs: Code of practice, 2001). Fisher, Frey, and
Thousand (2003) argue that professional support
often embraces such spheres as assessment of
special educational needs, choosing methods,

* Decree of the Minister of Ed and Sc of 31 March 2006 No.
ISAK-614 Re General Job Description of Speech Therapists
Working at School.

* Decree of the Minister of Ed and Sc of 29 Dec 2005 No.
ISAK-2676 Re General Job Description of Special
Pedagogues.
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foreseeing educational content, collecting and
recording information, and leadership.

The present research is aimed at
identifying the spheres of support most efficiently
tackled by professionals and activities to be
improved, the ones that don’t satisfy the providers
and the receivers of special educational support.
Alisauskas, Milteniené (2001), Alisauskieng,
Milteniené (2004), Milteniené (2005), AliSauskas
(2007), Ambrukaitis, Borisevic¢iené (2007) have
examined some aspects of providing special
educational support in mainstream schools;
however, special educational support hasn’t been
analysed in a comprehensive way by evaluating
all spheres of activities at the same time from the
position of all participants of the process of
education.

The following problem questions were
formulated to describe the research problem: What
is the opinion of parents and teachers (various
professionals working at school) about special
educational support? Are the participants of the
(self)-educational process satisfied with the
existing situation? What is, in the opinion of all
mentioned participants, the demand for special
educational support? The research does not
analyse formal statistical indicators describing the
situation of the provision of special educational
support; it deals with subjective views of the
providers and receivers of special educational
support. The research subject is the level of
provision of special educational support (SES)
and the demand for this kind of support in the
evaluation of the participants of the educational
process. The aim of the research is to reveal how
various participants of the educational process —
professionals  working at school (speech
therapists, special and social pedagogues,
psychologists, and school administration (heads
and deputy-heads), parents and teachers (most of
them members of SEC®) — evaluate the level of
provision of SES and what demand they express
for such support.

Research methodology

The method of a survey was chosen to
collect the empirical data. The research sample
consisted of 722 respondents (professionals wor-
king at school (speech therapists, psychologists,
special and social pedagogues), teachers and

3 Special Education Committee
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parents, representatives of school administration
(heads and deputy heads). The structure, charac-
teristics and selection of the sample. A list of all
Lithuanian gymnasiums, high schools, youth and
primary schools was compiled at the beginning of
the research. It was made on the basis of the data
provided by AIKOS (an Open Vocational Infor-
mation, Counseling, and Guidance System) in
February 2007. At that time there were 1232
schools in Lithuania. By using a systemic choice,
123 schools were chosen at random from the list
(i.e. every 10™ school on the list except the youth
schools). Separate lists were compiled according
to the type of school. 106 schools from all regions
of Lithuania agreed to participate in the research®.
Designing the research instrument and organisa-
tion of the research. On the basis of operationali-
sation of the research subject, a structurised close-
ended questionnaire was designed. The content of
the questionnaire reflected the components of the
activities of professionals prescribed by the law
(psychologist’s, special pedagogue’s and speech
therapist’s) and methodological provisions of
empowerment theory. The questionnaire consisted
of 8 diagnostic blocks and 102 features. It has to
be mentioned that all research participants —
professionals working at school, teachers, parents
and school administrators — were given the same
questions (the same diagnostic blocks and featu-
res), except the social demographic data block.
The fact that different groups of respondents were
asked the same questions allowed not only
clarification of the respondents’ views and
evaluations but also a comparison of them
statistically. The comparison of the respondents’
opinions provided a lot of extra information on the
fact that various types of support provided at
school are not a one-sided static given, but rather
a construct of various expectations, views and
assessments. The questionnaires were mailed to
schools by post having previously agreed by
phone on the number of questionnaires
(depending on the composition of SEC and
suggestions by the chairman of SEC) and the
procedure of returning them. 730 questionnaires
were mailed out. 661 questionnaires from 92
schools were returned (87% of schools returned

617 schools of various types didn’t participate in the research
because at the time of its organising it was impossible to get
in touch with most of these schools. Some schools with a
limited number of students refused to participate because of
the small number of students with SEN.
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the filled out questionnaires; the return quota was
91%). Such a high return quota was determined
by the direct communication with schools and the
created atmosphere of collaboration. Processing
of the vresearch data. Statistical analysis
procedures were chosen to process the research
data: descriptive statistics (percentage, means,
standard  deviation), non-parametrical tests
(Kruskal-Wallis), factor and reliability analysis.

The demand for special educational support
(SES) and the level of its provision in the
assessment of the participants of the process of
education.

The situation of provision of SES and
demand for it are analysed with regard to separate
groups of its providers: separate sections are
describing support provided by the speech
therapist and special educator, the evaluation of its
level and the demand for it.

The demand for the speech therapist’s
support and the level of its meeting. In order to
reveal the actual structure of the speech therapy
support, factor analysis was carried out. On the
basis of the results of the factor analysis’, two
structural units were singled out, reflecting the
specific spheres of activities of the speech
therapist in a mainstream school: one-way speech
therapy support in the process of evaluation and
(self-)education, and speech therapist’s support
for the members of the community by involving
them in the process of (self-)education (see Table

).

7 For more detaied results of factor analysis see AliSaus-
kiene, S. et al. (2007). The Level of Psychological, Special
Educational and Special Support for the Maninstream School
Students. Research Report.
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Table 1

The structure and features of the speech therapeutic support (N = 722)

1. ONE-WAY SPEECH THERAPEUTIC SUPPORT IN THE PROCESS OF EVALUATION AND (SELF-) EDUCATION

Speech therapist helps the students to overcome language and other communication disorders

Speech therapist helps teachers to adapt teaching materials and teaching aids for the students

Speech therapist identifies the student’s language and other linguistic communication disorders

Speech therapist educates the school community on the important issues of linguistic development, linguistic underdevelopment or
disorders, their prevention and overcoming

Speech therapist designs individual and group programs for speech therapy classes

2. SPEECH THERAPIST’S SUPPORT FOR THE COMMUNITY MEMBERS BY INVOLVING THEM IN THE
PROCESS OF (SELF-)EDUCATION

Speech therapist consults parents how to help their children

Speech therapist together with the child, parents and teachers discusses the child’s education and prepares recommendations

Speech therapist consults teachers how to help students

One-way speech therapeutic support in the 49.2% of the respondents think that this type of
process of evaluation and (self-)education support is well developed at their school, 18.3%
The expression of the evaluations (the average, 5.5% weak, and 4.7% didn’t know.
scale from 0 to 3). The “one-way speech thera- While giving quite positive evaluation of this area,
peutic support in the process of evaluation and the research participants emphasised an even
(self-)education” is described by such features as higher demand in this area (54.2% of them think
individual assessment activities of the speech that this support should be enhanced, 17% think it
therapist in identifying language and other should be partly increased, 5% maintain that it
linguistic communication disorders of the doesn’t have to be increased, while 4.2% didn’t
students, direct support to the student in helping to know). Great expectations are connected with the
overcome linguistic and other communication speech therapist’s support for teachers in
disorders, individual planning, support for adapting teaching materials and teaching aids for
teachers in adapting teaching materials and the students: 53.7% think that this kind of support
teaching aids for the students. In the respondents’ should be enhanced, 18.4% — partly enhanced,
opinion, speech therapists most successfully 3.6% — doesn’t have to be enhanced, 4.7% didn’t
implement their assessment function: the speech know.
therapist identifies the student’s language and The analysis of the efficiency of the
other linguistic communication disorders (57.5% support. The demand for the speech therapist’s
of the respondents think that this area of support is support in educating the school community about
well developed at their school; 12.2% think that it the important issues of language
is average, 3.6% view it as weak and 4.4% didn’t (under)development, prevention and overcoming
know). The respondents’ attitudes towards the of the disorders became obvious. In these areas,
direct support for the child are also positive: support is assessed as average, and changes are
(speech therapist helps the student to overcome desirable (see Table 2).

language and other communication disorders)
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Table 2

The area of speech therapeutic support “One-way speech therapeutic support in the
process of evaluation and (self-)education”. The efficiency of the support (N = 721)

No. The areas of special educational support Smll\ztlon De;\n/[and M-M,
1 2

Speech therapist educates the school community on the important issues of language

1. . . . 1.98 2.48 -0.5
(under)development, prevention and overcoming of the disorders

7 Speech therapist helps teachers to adapt teaching materials and teaching aids for the 206 251 045
students

3. |Speech therapist designs individual and group programs for speech therapy classes 22 243 -0.23

4 Speech therapist helps the students to overcome language and other communication 244 251 0.07
disorders

5 (ij)se(:)i((:ik; rtsheraplst identifies the student’s language and other linguistic communication 258 247 011

Explanation of the Table (also valid for Tables 3, 5, and 6):
. Evaluation scale from 0 to 3.

=  Support is efficient when, in the respondents’ opinion, the evaluation of the situation is higher than that of the demand.
Support is average or less efficient when the evaluation of the situation is lower than that of the demand. This is calculated
by deducting the evaluation means of demand (M,, from that of the situation (M,), i. e., (M;—M,).

= When M;—-M, > 0 — support is evaluated as efficient, when M;—M, > -1 — support is evaluated as average, while when M;—

M, < -1 — support is evaluated as inefficient.

The difference in the attitudes of the
participants of the educational process. By using
the non-parametrical Kruskal-Wallis  test®,
differences in the evaluation of the different
participants of the process of education (parents’,
teachers’, professionals’, school administration
representatives’) were analysed. The “one-way
speech therapeutic support in the process of
assessment and (self)-education” was most
favourably evaluated by representatives of the
school administration and professionals, while
parents were most dissatisfied with the actual
situation (p =0.000). Parents and representa-
tives of administration expressed the greatest
demand for the speech therapist’s support in
educating the school community on the important
topics of language development and underdeve-
lopment, prevention of disorders and their
overcoming. Professionals also emphasised this
area of the speech therapist’s activities most of all.
Teachers needed speech therapist’s support in
adapting teaching materials and teaching aids for
the students. While speech therapists themselves
didn’t express a great need to expand this sphere
of their activities.

8 p <0.05 was cosen as significance threshold.
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Speech therapist’s support involving
the members of community in the process of
(self-)education

The expression of the evaluations (the
scale from 0 to 3). “Speech therapist’s support
involving the members of community in the
process of (self-)education” is defined by the
following features: speech therapist consults
parents how to help their children, speech
therapist together with the child, parents and
teachers discusses the child’s education and
prepares recommendations, speech therapist
consults teachers how to help students. Most
respondents assessed speech  therapist’s
consultancy activities more positively (speech
therapist consults teachers how to help students
41.6% think that this kind of support is well
developed at school, 19.3% average, 6.8% weak,
and 8.9% didn’t know; speech therapist consults
parents how to help their children: 39.2% of the
research participants think that this kind of
support is well developed at their school, 18.3%
think it is average, 7.8% think it weak, and 11.1%
didn’t know) than direct involvement by
collaborating, when the speech therapist together
with the child, parents and teachers discusses the
child’s education and prepares recommendations
(only 31.7% of the respondents believed that this
type of support is well developed at their school,
24.1% average, 9.4% weak, and 11.1% didn’t
know).
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The analysis of the efficiency of the
support. The results of the descriptive statistics
data analysis show that the demand for support for
the community members to be involved in the
process of education is quite high in all the
activities describing this area. This is revealed by
the situations of the mentioned features and the

analysis of the ratio of the assessment of the
demand, showing that changes are desirable in all
the activities describing the area “Speech
therapist’s support involving the members of
community in the process of (self-)education” (see
Table 3).

Table 3

The area of speech therapeutic support “Speech therapist’s support for the community members by
involving them in the process of (self-)education”. The efficiency of the support (N = 722)

No. The areas of special educational support Smll\ztwn De;n/[and M-M,
1 2
1. |Speech therapist consults teachers how to help their students 2.22 2.5 -0.28
2. |Speech therapist consults parents how to help their children 2.12 2.48 -0.36
3 Speech therapist together with the child, parents and teachers discusses the child’s 5 25 05
" |education and prepares recommendations ) )

The speech therapist’s support for
community members in order to involve them in
the process of (self-)education is of average
efficiency, because in all three activities
describing this area the assessment of the situation
is lower than the demand, while the difference
between the means is below 0.5.

The difference in the attitudes of the
participants of the educational process. The
analysis of the differences in the assessment of the
various participants of the educational process
(parents’, teachers’, professionals’, representatives
of administration) showed that parents and
teachers have most negative evaluations of the
speech therapist’s support for the community
members to involve them in the process of
(self)education,  while  representatives  of
administration gave the most favourable
assessments (in all activity areas the results of the
Kruskal-Wallis test were p < 0.05). The greatest
demand for change in the analysed area was
expressed by teachers. Teachers (also parents)
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would like most changes in the activities of the
speech therapist when s/he together with the child,
parents, and teachers discusses the child’s
education and prepares recommendations. Speech
therapists themselves recognise the need to
develop this activity. Teachers and parents would
also like more efficient counselling support from
the speech therapist.

The demand for the special educator’s
support and the level of its meeting. Factor
analysis (for more detaied results of factor
analysis see AliSauskiené, S. et al. (2007). The
Level of Psychological, Special Educational and
Special Support for the Maninstream School
Students. Research Report) revealed two key
areas of support provided by a special educator: a
special educator is a provider of direct support
for the child and teachers at school and special
educator’ support is geared towards partnership
and involvement of the participants of the
educational process (see Table 4).
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Table 4

The structure and features of support of the special educator (N = 722)

1. SPECIAL EDUCATOR AS A PROVIDER OF DIRECT SUPPORT FOR THE CHILD AND TEACHERS AT SCHOOL

Special educator identifies the nature of learning difficulties

Special educator identifies the level of the student’s knowledge, abilities and skills and their correspondence to the curriculum

Special educator evaluates changes in the education of the student

Special educator develops the disordered functions of students with regard to the nature of the disorder and individual abilities of the
student

Special educator provides consultancy for teachers on how to adjust (modify, adapt) mainstream curriculum

Special educator helps teachers to write programs (modify or adapt them) for the students who were allocated special educational
support

Special educator provides special educational support for the students in the Special Educator’s Room

Special educator helps teachers to adjust teaching materials and teaching aids

Special educator provides special educational support for the student in class (e.g. explains, adapts the tasks, etc.)

Special educator writes individual and group programs to develop the disordered functions of the student (e. g. memory, perception,
etc.)

2. SPECIAL EDUCATOR AS A PARTNER AIMING AT INVOLVING THE PARTICIPANTS OF THE EDUCATIONAL
PROCESS

Special educator consults parents on how to help the child at home

Special educator together with the child, parents and teachers discusses and prepares recommendations for the child’s education

Special educator prepares written recommendations to the child’s family regarding the child’s education

Special educator informs the child’s parents about institutions and professionals providing special support

Special educator advises teachers on how to adjust teaching materials, teaching aids and methods

Special educator consults students how to learn more efficiently (how to apply rational learning strategies and methods)

Special educator educates the school community on the issues of education and support provision for the children with SEN

The area of activity of the special educator (41.6% of the respondents thought that this kind
“Special educator as a provider of direct support of support was well developed in their school,
Jor the child and teachers at school” has the 17.9% average, 7.3% weak; and 2.9% didn’t
largest number of the features of support. know); the special educator helps students in the
Special  Educator’s Room (43.9% of the
Special educator as a provider of direct respondents thought that this kind of support was
support for the child and teachers at school well developed in their school 12.9% average,
The expression of the evaluations (the 6.2% weak; and 5.3% didn’t know); the special
scale from 0 to 3). The area of activity of the educator identifies the nature of learning
special educator “Special educator as a provider difficulties (40.3% of the respondents thought that
of direct support for the child and teachers at this kind of support was well developed in their
school” describes the assessed activities of a school, 19% average, 6.8% weak, and 3.5% didn’t
special educator in identifying the nature of know).
difficulties of the students, the level of their The least positive evaluation on the part
knowledge, abilities and skills and their of the respondents was given to such activity of
correspondence to the curricula; direct support for the special educator as the special educator writes
the student in the process of education individual and group programs to develop the
(development of the disordered functions, disordered functions of the student (e.g. memory,
provision of SES in the special room and in class); perception, etc.). Here the need for change was
support for the teachers (consultancy and direct expressed (51.9% thought that support had to be
support in adjusting teaching curricula, teaching increased, 16.9% that it had to be increased in
materials, aids ad methods). The most favourable part, 3.6% thought it wasn’t necessary and 3.7%
assessment of the respondents in terms of the didn’t know). Although the documents specifying
provision level was given to such spheres of the functions of the special educator in school do
activities of a special educator as the special not require designing individual or group
educator identifies the level of the student’s programs for the development of a certain
knowledge, abilities and skills and  their function, the respondents still thought that s/he
correspondence to the educational curricula should do that. The preparation of functional
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development programs is important also because
both officially and actually special educators
during their classes develop those functions in
their students, however, they are not obliged to
write the programs or plans. It is likely that
professionals do this without any planning, in a
chaotic way. Often changes are also desirable in
the following support areas: the special educator
helps teachers to adjust teaching materials,
teaching aids and methods (52.5% indicate that
help should be strengthened, 18.1% some
improvement is necessary, 3.5% no changes are
needed, 2.9% didn’t know); the special educator
helps teachers to write programs (modify or adapt
them) for the students who were allocated special
educational support (54.2% indicate that help
should be strengthened, 16.8% some improvement
is necessary, 4.4% no changes are needed, 2.9% —
didn’t know); the special educator provides
special educational support for the student in
class (e.g. explains, adapts the tasks, etc.) (54.2%
indicate that help should be strengthened, 16.8%
some improvement is necessary, 4% no changes
are needed, 2.8% didn’t know).

Support provided by the special educator
is most positively evaluated in the sphere of
identification, and least positively in the spheres
of writing programs to develop certain functions,
direct support for the teachers in adapting the
content of education, teaching materials and aids
and direct support for the student in class. In the
notes at the end of the questionnaires some
teachers mentioned that they would like to get
consultancy from a professional in time if they
work in class with some children who have SEN.
Others said that while teaching major subjects
(such as Maths and Languages) they don’t get any
support from a special educator, while such help
would be appreciated.

The analysis of the efficiency of the
support. In terms of assessing the efficiency of the
support, it became clear that it was evaluated as
average in all spheres: in all cases the evaluation
of the situation is lower than the demand, while
the differences of means ranged from -0.07 to —
0.5 (see Table 5).

Table 5

The sphere of support of the special educator “Special educator as a provider of direct support for the
child and teachers at school” The efficiency of the support (N = 722)

No. Spheres of special educational support Sm;&twn De;\n/[and M-M,
1 2

Special educator identifies the level of the student’s knowledge, abilities and skills and

1. : . 241 2.48 —-0.07
their correspondence to the curriculum
Special educator provides special educational support for the students in the Special

2 , 2.38 2.51 -0.13
Educator’s Room

3. |Special educator identifies the nature of learning difficulties 2.38 2.48 0.1

4. |Special educator evaluates changes in the education of the student 2.37 2.49 —0.12

5 Spe_:mal educator. provides consultancy for teachers on how to adjust (modify, adapt) 296 255 029
mainstream curriculum

6 Special educator develops the disordered functions of students with regard to the 217 255 038

" |nature of the disorder and individual abilities of the student ) ) )

7 Spec1.al educator provides special educational support for the student in class (e. g. 212 257 045
explains, adapts the tasks, etc.)
Special educator helps teachers to write programs (modify or adapt them) for the

8. . . 2.06 2.56 -0.5
students who were allocated special educational support

9.  |Special educator helps teachers to adjust teaching materials and teaching aids 1.99 2.56 —0.57
Special educator writes individual and group programs to develop the disordered

10. . . 1.92 2.54 —0.62
functions of the student (e. g. memory, perception, etc.)

The analysis of the research outcomes
states that the following activities of the special
educator got the most positive evaluations:
identifying the nature of the learning difficulties,
the level of their knowledge, abilities and skills,
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and their correspondence to the educational
curricula. In the opinion of the respondents, the
help provided by the special educator in a special
room is more efficient (better realised) than that
provided in the classroom. In the opinion of the
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participants of the educational process, SES is
most often average in terms of efficiency. The
least efficient activities of the special educator
were those dealing with the preparation of
individual and group programs to develop those
functions that were disordered in the students (e.g.
memory, perception, etc.) and support for the
teachers to prepare individualised teaching
materials, aids and the content of education.
Special educator’s support for the students in
developing those functions that were disordered
and in providing SES in class was evaluated as
average in terms of efficiency. In these spheres,
the need for more efficient support is obvious.
Special educator’s counselling teachers as to how
to individualise curriculum for the students is also
insufficient.

The difference in the attitudes of the participants
of the educational process. The analysis of the
differences in the evaluations of the participants
of the educational process (parents’, teachers’,
professionals’ and representatives of administra-
tion) revealed that professionals themselves and
representatives of school administration gave the
most positive evaluations of the direct support
provided by the special educator to the students
and teachers, while the parents of the students
gave the most negative evaluations to this sphere
(in all spheres of activities the results of the
Kruskal-Wallis test are p < 0.05). Professionals
view the following spheres of support as best
developed: provides special educational support
for the students in the Special Educator’s Room,
identifies the level of the student’s knowledge,
abilities and skills and their correspondence to
the curriculum, provides consultancy for teachers
on how to adjust (modify, adapt) mainstream
curriculum. Representatives  of  school
administration think that special educators
provide good special educational support for the
students in the Special Educator’s Room, help
teachers to adjust teaching materials and teaching
aids, to write programs (modify or adapt them)
for the students who were allocated special
educational support. Teachers think that special
educators best provide the following forms of
support: special educational support for the
student in class and consultancy for teachers on
how to adjust (modify, adapt) the mainstream
curriculum. Parents gave the most positive
evaluation to the special educator’s special
educational support provided in his/her office and
in class.
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The results of the Kruskal-Wallis test
showed that there is no statistically significant
difference between the evaluations of the
participants of the educational process when the
need to enhance assessment activities of special
educators is analysed (both in terms of identifying
students’ SEN and in the process of education
itself). Thus although the results of the analysis of
the efficiency of support show that it is evaluated
as average in all the spheres, it is also obvious that
the evaluative activities of special educators are
viewed in more or less the same way by all the
participants, and in the most positive way in
comparison to all other activities. The desired
changes in the other spheres of activities of
special educators differed depending on the
participant (Kruskal-Wallis test results were
p < 0.05). Teachers were the ones who expressed
most wishes for change. They think that special
educators should provide more counselling for
teachers on how to adjust (modify, adapt)
mainstream curriculum, should help teachers to
write programs (modify or adapt them) for the
students who were allocated special educational
support, should help teachers to adjust teaching
materials and teaching aids, should enhance
special educational support for students in class
(by explaining, adjusting the tasks, etc. The same
views are expressed by the representatives of
school administration and professionals them-
selves. The students’ parents who participated in
the research didn’t express a great wish for change
in providing SES. Their assessment of the demand
didn’t differ from the assessment of the actual
situation, and in some cases the demand was even
slightly less than the situation.

Special educator as a partner aiming at
involving the participants of the educational
process

The expression of the evaluations (the scale from
0 to 3). Support of a special educator as a partner
aimed at involving the participants of the
educational process, involves the special
educator’s communication with parents and other
participants of the educational process. Also their
involvement in the process of (self-)education of
the child; it is his/her informing and counselling
activities with the participants of the process of
education. The respondents have the most positive
views about the activities of a special educator
when s/he provides one-way information to the
other participants of the educational process: the
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special educator informs the child’s parents about
institutions and professionals providing special
support (39.8% think that this kind of support is
well developed in their school, 17% average,
6.1% weak; and 6.2% didn’t know); the special
educator advises teachers on how to adjust
teaching materials, teaching aids and methods
(33.4% think that this kind of support is well
developed in their school, 19.9% average, 8.7%
weak; and 6.8% didn’t know); the special
educator educates the school community on the
issues of education and support provision for the
children. (30.1% think that this kind of support is
well developed in their school, 23% average,
8.6% weak, and 5.4% didn’t know).

In the opinion of the research participants,
support for the child and the family is slightly less
developed — the special educator consults students
on how to learn more efficiently (how to apply
rational learning strategies and methods), the
special educator consults parents on how to help
the child at home, the special educator prepares
written recommendations to the child’s family

regarding the child’s education. The same can be
said about partnership and teamwork — special
educator together with the child, parents and
teachers discusses and prepares recommendations
for the child’s education. These are also the
spheres in which the demand for change is most
obvious. In their notes teachers state openly that
so far communication with parents of children
with SEN is poor; however, they admit the
necessity of collaboration and partnership with
parents by saying that a close and harmonious
collaboration of all (working with the concrete
child) is necessary.

The analysis of the efficiency of the
support. The analysis of the research results from
the aspect of efficiency of the special educator
made it obvious that in the activities of a special
educator as a partner aiming at involving the
participants of the educational process the need
for change is most expressed. The evaluations of
all the situations of all activities are much lower
than the demand, while the difference of means of
the evaluation goes up to 0.9 (see Table 6).

Table 6

The sphere of support of the special educator “Special educator as a partner aiming at involving the
participants of the educational process”. The efficiency of the support (N = 722)

No. Spheres of special educational support Smll\ztlon De;\n/[and M-M,
1 2

1 Spec.la.l educat(?r informs the child’s parents about institutions and professionals 231 254 2023
providing special support

5 Special educator advises teachers on how to adjust teaching materials, teaching aids 216 258 042
and methods

3 Special educator educates the school community on the issues of education and 216 25 2034

" |support provision for the children with SEN ) ) )

4. |Special educator consults students how to learn more efficiently 2.14 2.6 -0.46
Special educator consults parents on how to help the child at home 1.95 2.55 -0.6
Special educator together with the child, parents and teachers discusses and

6. . o . 1.94 2.58 -0.64
prepares recommendations for the child’s education
Special educator prepares written recommendations to the child’s family regarding

7. N . 1.58 2.48 -0.9
the child’s education

The difference in the attitudes of the
participants of the educational process. The
analysis of the evaluations of different participants
of the educational process showed that
professionals tend to evaluate the situation in the
most positive way, while the children’s parents
give the least favourable evaluations (in most
cases the results of the Kruskal-Wallis test are
p=0.000). Parents give especially negative
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evaluations to the educational activities of special
educators in the community, their support for the
teachers in adapting teaching materials, means
and methods for work with children with SEN,
and preparation of recommendations for the
family. In the teachers’ opinion, the support of
special educators for the family is least developed
(special educator consults parents on how to help
the child at home; special educator prepares
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written recommendations to the child’s family
regarding the child’s education). The same sphere
of activities was identified as the least developed
by both professionals and representatives of
school administration.

The thoughts and suggestions expressed
by the respondents at the end of the questionnaire
allowed distinguishing certain category units and
evaluate the factors which, in the respondents’
opinion, may determine the level and efficiency of
SES. Educators participating in the research
(professionals, teachers and representatives of
administration) raised a number of pressing
problems linked with the provision of SES (the
lack of means of education, difficulties of
individualisation and differentiation of education,
and finally organisational difficulties in providing
SES, etc.). Most comments were recorded in one
category, and that was the lack of professionals.
The following opinions dominated:

There are many students with SEN in school,
while the special educator or speech therapist are
employed only on a part time basis. That is why
often nobody works with these children.

In many schools, the same person works as a
special educator and a speech therapist. The
number of kids with SEN grows every year, while
professionals aren’t able to do all the work. New
jobs are not being created (this is impossible due
to the small number of students in a school), that
is why the quality of provision of SES suffers. This
problem is urgent in many village schools.

The school doesn’t have any professionals, and a
special educator and a speech therapist would be
very welcome.

It is a great pity that (in small schools) teachers
are left alone to solve the problems of children
with SEN. There is a shortage of specialists.

This work at schools is done only on paper,
students receive little concrete support because
schools don’t have enough professionals (while
small schools don’t even have the right to employ
such staff members).

Teachers also raised the problem of
training to work with SEN children by asking the
following questions: maybe it would be
worthwhile asking existing professionals about
the quality of studies they have had, because in
some cases we simply lack knowledge, that is why
the quality of support suffers. Subject teachers feel
especially unprepared to work with children
having SEN: it is a great pity, but our schools,
especially basic ones, tend to become unofficial
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special schools. They should employ specially
trained teachers. Now subject teachers are
COMPLETELY unprepared to work with children
with SEN, especially with the ones having EBD
problems. Nobody really cares what these
students are going to do in the future. We are
tired of them and waiting for them to leave us at
last. The same tendencies were reported by school
heads and deputy-heads during the discussions of
the seminar organised in Jurbarkas Centre of
Education “Educational Policy and Strategy. The
Application of the Provisions of Methodology of
Social Interaction in the Process of Education”.

Conclusions

Special educational support provided by
special educators and speech therapists in
mainstream  schools  received  ambiguous
evaluations by the participants of the educational
process. Heads of schools and professionals
themselves are more positively minded towards
SES, while the children’s parents are teachers are
more critically disposed. In general, the research
participants assessed SES as efficient. However,
the analysis of the concrete spheres of support
makes certain differences in the opinions obvious.

In the sphere of speech therapeutic
support, the activities of identifying disorders and
direct support for the student in order to overcome
language and other communicative disorders got
the most positive assessment. The speech
therapist’s support for the members of the
community to involve them in the process of
(self)education was assessed as weakest: (speech
therapists tend to limit themselves with individual
counselling of parents and teachers and avoid
direct inclusion of all the participants of the
educational process for collaboration in planning
the support and in striving to achieve the aims).
The greatest need to enhance the speech
therapist’s support was established in the sphere
of educating the community and in providing
support for the teachers, also in individualising
education.

The participants of the process of
education (parents, representatives of
administration) in assessing the support and
activities of the special educator pointed out that
the best developed sphere of support provided by
the special educator at school is educational
assessment and direct support for the child
(special educator identifies the level of the
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student’s knowledge, abilities and skills and their
correspondence to the educational curricula,
support for the students in the Special Educator’s
Room). More support is needed in the sphere of
helping the teachers to individualise education (by
adapting curricula, teaching materials and aids
for children with SEN), to help children in class,
to develop those functions that are disordered and
in preparing individual and group programs. A
greater demand for the special educator’s
activities was also recorded in the spheres of
educating community and helping the family.

Having generalised the outcomes of the
present research it is obvious that special
educational support (both speech therapist’s and
special educator’s) is most efficient in the
activities of identification, assessment, and direct
support for the child. Traditional forms of support
dominate in providing SES at school (the work of
the speech therapist and special educator in their
offices, individual work with the child).
Professionals are little oriented towards inclusive
education; they assume the position of experts in
the process of education by insufficiently
inducting the child and other participants into the
process of education. The child is treated as an
object of support through the provision of one-
way support and by focusing on the assessment of
the disorder and its correction. The need to
enhance such activities, essential for inclusive
education, was expressed: professional support for
the family, partnership among the participants of
the process of education, inclusion of the whole
school community.

The experiences of the provision of SES
in mainstream schools in Lithuania is rich and
varied; however, as is shown by research’, in the
reality of education some controversial
phenomena also exist. This includes repudiation

’ Ambrukaitis, J., Ruskus, J. (2002). Specialiyju poreikiy
vaikas bendrojo lavinimo mokykloje: ugdymo kokybés
kriterijy identifikavimas. Specialusis ugdymas, 2(9), 61-72;
Alisauskiené, S., Miltenien¢, L. (2003). Tévy, specialisty ir
specialiyjy poreikiy turinciy vaiky bendradarbiavimo plétote
ugdymo institucijose. Tyrimo ataskaita: SMM, SU [zifréta
2007-10-01]. Prieiga internete:
<http://www.smm.lt/svietimo_bukle/docs/ataskaita_smm_03.
doc>; Buzinskas, G. ir kt. (2005). Svietimo pagalba bendrojo
lavinimo mokykly mokiniams: tyrimo ataskaita [ziGiréta
2007-09-30]. Prieiga internete:
<www.smm.lt/svietimo_bukle/docs/tyrimai/Svietimo_pagalb
a_b 1 vid mok ataskaita.pdf>; Ruskus, J., Gerulaitis, D.
(2007). Interesy derinimo modelis Lietuvos specialiojoje
mokykloje. Specialusis ugdymas, 1(16), 7892, ir kt.

and failing to recognise the values of
collaboration, the aspirations and the barriers of
partnership. Children with SEN and their families
are little involved in the solution making and
social relationship processes, natural wish of
professionals to help the children but also
domination over them. Notwithstanding the
favourable legal context, the parents still feel
estranged and without any rights in the system of
education, providing support for their child: often
teachers are not willing to listen to the problems
important for the family; while parents going to
attend parents’ and teachers’ meetings accept the
role of a passive listener in advance. According to
Alisauskas (2002), very often the child is not an
equal partner but an object, while his/her qualities
and special educational needs are dealt with by
teachers, special educators and other people. The
research data shows that the participants of the
process of education view their involvement in
mainstream school as insufficient. They all agreed
that parents’ inclusion and collaboration had to be
enhanced.
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