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Anotacija

Straipsnyje analizuojamas pedagoginio profi-
lio kiino kultiros specialybés studenty gyvenimo
stilius, kaip postmodernios visuomenés reiskinys.
Atskleidziama gyvenimo stiliaus samprata, jos dau-
giaprasmiskumas besikeiciancios visuomenés kon-
tekste. Nagrinéjami studenty asmeninio gyvenimo
pokyciai amziaus ir lyties aspektu, planuojamos
ju gyvenimo stiliaus kaitos sgsajos su $iuolaikinio
gyvenimo pokyciais. Empirinio tyrimo rezultatai
leidzia teigti, kad studentai pripazista Sio laikme-
¢io teikiama jiems pasirinkimy jvairovés galimybe.
Drauge jie jvardija didelj gyvenimo tempg ir dina-
miskuma, rizikos bei pavojy tikimybe, saugumo ir
pasitik¢jimo stoka. Gyvenimo stiliaus kaitos prie-
laidy ir su tuo susijusiy studenty apsisprendimy
tyrimo analizgje iSryskéjo studenty polinkis i mate-
rialiniy vertybiy kaupima, nepakankama asmeninio
tobuléjimo, saviraiskos, savigarbos ir kiirybiskumo
vertinima. Tyrimo rezultaty pagrindu formuluojama
iSvada: kiino kulttiros specialybés studenty akademi-
niy interesy akiratyje dar mazai vietos skiriama hu-
manistinei dimensijai, igalinanc¢iai jaunima dométis
universaliomis ir esminémis Zmogaus proble-
momis.

Prasminiai zodZiai: gyvenimo stilius, kiino kul-
tiros specialybés studentai, ugdymas(is), postmo-
derni visuomene.

Ivadas

Lietuvai tapus integralia Europos bei pasaulio
bendrijos dalimi, zmoniy gyvenima vis stipriau vei-
kia bendros, daugeliui iSsivysciusiy pasaulio Saliy
budingos raidos tendencijos: globaliné integracija,
spartéjantys technologiniai poky¢iai, informacinés,

(SELF-)DEVELOPMENT OF
LIFESTYLE OF EDUCATIONAL
PROFILE PHYSICAL EDUCATION
STUDENTS IN UNIVERSITY
STUDIES (IN THE CONTEXT

OF POST-MODERN SOCIETY’S
CHALLENGES)

Abstract

The article analyses the lifestyle of educational
profile physical education students as the phenome-
non of post-modern society. The concept of lifestyle
and its diverse meaning in the context of the chan-
ging society are disclosed. Students’ personal life
changes in the aspects of age and gender as well the
links of their planned change of lifestyle with the
changes in the modern life are analysed. The results
of the empirical study enable to state that students
acknowledge the opportunities of diversity provi-
ded nowadays. At the same time they mention fast
speed of life and dynamism, the probability of risk
and dangers, the shortage of safety and trust. The
analysis of the preconditions of the planned change
of lifestyle and related students’ resolves disclosed
students’ approach to material interests, insufficient
valuation of personal development, self-expression
self-respect and creativity. The results of the study
lead to the conclusion that as to the physical educa-
tion students’ academic interests, still too little atten-
tion is being paid to humanistic dimension directing
young people towards the consideration of univer-
sal and essential human problems.

Key words: lifestyle, students of the speciality
of physical education, (self-)education, postmodern
society.

Introduction

When Lithuania became an integral part of Euro-
pean and world’s community, people’s life is incre-
asingly influenced by common development tenden-
cies, characteristic to many developed countries of
the world: global integration, accelerating technolo-
gical changes, spread of knowledge society; rapid



Lota BOBROVA

Pedagoginio profilio kiino kultiiros specialybés studenty gyvenimo stiliaus ugdymas(is) universitetinése studijose

(postmodernios visuomenés isSiikiy kontekste)

147

ziniy visuomenés sklaida; sparti Zmogaus ir visuo-
menés gyvenimo bei veiklos salygu kaita; postmo-
dernioms visuomenéms biidingas idéjinis bei ver-
tybinis reliatyvizmas; socialinés aplinkos, kurioje
susipina daugelio tauty, kulttry, kalby ir religiju
tradicijos, plétra ir kt. (Giddens, 2000; Grigas, 2003
ir kt.).

Radikalus per¢jimas i$ stabilios | neapibrézta so-
ciokultiirinés erdvés dominantg sukélé socialinius
prieStaravimus, krizines situacijas, nepasitikéjima
ateitimi, nesauguma (Pikiinas, Palujanskiené, 2000;
ir politinémis salygomis individas daznai paten-
ka i sudétingas situacijas, turin¢ias neapibréztu-
mo, konfliktiSkumo ir ekstremalumo pozymiy
(MaprunoBckuii, SAkoByk, 2003). Spartus modernéji-
mo procesas lémé tai, kad zmogus vis dazniau igyja
laisve pats pasirinkti savo kultiring orientacijg ar
net identiteta. V. Franklio (1996) isitikinimu, indivi-
do ketinimai, planai ir likesciai yra reikSmingiausi
1§ visy zmogaus veiklos raisiy.

Postmodernaus socialinio gyvenimo realybé ke-
lia naujus uzdavinius ir Svietimo sistemai, akade-
minéms bendruomenéms. Perzilirima universitety
misija ir jos igyvendinimo strategija. Prabilta apie
ziniy revoliucijos, naujos kokybés, ziniy, informa-
cing, intelektualing, poindustring ir kt. visuomenes
(Astra, 1993; Baumanas, 2002; Grigas, 2003; Cerne-
vidiate, 2003). Siy dieny Europos Svietimas orien-
tuojamas { harmoningos, integralios asmenybés sam-
prata, siekiama visapusi§kos asmenybés ugdymo
idealo. Suvokiant tai, kad Zinios ir informacija bei
gebéjimai juos taikyti — esminé sékmés prielaida,
tampa ai$ku, jog Siuolaikiniam Zmogui, norin¢iam
rasti vieta rinkos ekonomikoje, nei§vengiamai teks
mokytis $iy dalykw: mokymosi mokytis, mokymosi
biiti, mokymosi daryti it mokymosi gyventi (Infor-
macinis leidinys, 2000, 19-20, 114-115, gruodis,
p. 7).

Susidariusioje situacijoje kiekvienas zmogus tu-
ri gebéti ne tik prisitaikyti, bet ir siekti visavertés
socializacijos, kurios mechanizmai labiausiai pasi-
reiskia per individualy gyvenimo stiliy. Iskyla uzda-
vinys ugdyti savarankiska, konstruktyviai mastanti,
unikaly asmeni, gebantj bendrauti su Europos ir pa-
saulio aplinka. Sis procesas neatskiriamas nuo radi-
kalios asmeninio gyvenimo stiliaus kaitos.

Tokia nuostata tarsi patvirtina J. Wallerstei-
no ir S. Blakeslee (1989) tyrimai, irodantys, kad
postmoderniame socialinés veiklos pasaulyje ypatin-
ga reikSme igyja gyvenimo stiliaus samprata, o gy-
venimo stiliaus rinkimasis darosi vis reikSmingesnis
kiekvienam zmogui.

changes of the conditions of a man’s and society’s
life and activity conditions; relativism of ideas and
values characteristic to postmodern societies; deve-
lopment of social environment with intertwining
traditions of many nations, cultures, languages and
religions, etc. ( Giddens, 2000; Grigas, 2003 et al.).

Radical transition from the stable to indefinite
dominant of socio-cultural space caused contradic-
tions, critical situations, distrust in the future, inse-
curity (Pikiinas, Palujanskiené, 2000; Cernevigiate,
2003). In dynamic social and political conditions the
individual often occurs in particularly complicated
situations containing uncertainty, conflict and extre-
me (Maprtunosckuii, SxoByk, 2003). Rapid process
of modernisation determined that a man more often
acquires freedom to choose one’s cultural orientation
or even the identity himself/herself. According to V.
Frankl (1996) the future dominates whilst the indivi-
dual’s intentions, plans and expectations are most sig-
nificant from all kinds of human activity.

The reality of post-modern social life raises new
tasks for the system of education and academic com-
munities as well. The mission of the universities and
its implementation strategy is being reviewed. It has
been started to speak about the societies of knowled-
ge revolution, of new quality, knowledge society, in-
formation society, intellectual society, post-industrial
society, etc. (Astra, 1993; Bauman, 2002; Grigas,
education is orientated to the conception of harmonio-
us integral personality and the ideal of developing a
universal personality is endeavoured. Perceiving that
knowledge, information and the abilities to apply
them are a key precondition of success, it becomes
clear that a modern person who wishes to have his/
her niche in market economy must inevitably learn 7o
learn, to be, to do and to live (Informational publica-
tion, 2000, 19-20 (114-115) December, p. 7).

In such situation every person must be able both
to adapt in the new post-modern state and to seek
full-fledged socialisation, the mechanisms of which
mostly manifest themselves in the individual lifes-
tyle. The task to educate an independent, constructi-
vely thinking, unique person who is able to commu-
nicate with European and the world’s environment
arises. This process is an integral part of the radical
change in the personal lifestyle.

This approach is as if confirmed by J. Wallers-
tein’s and S. Blakeslee’s (1989) researches, which
prove that the conception of lifestyle acquires a sig-
nificant meaning in the post-modern world of social
activity and the choice of lifestyle is becoming incre-
asingly significant to every person.

To live all the time reflexively means to perceive
meanings, feelings and body senses more conscious-
ly. Every moment or at least periodically it is purpo-
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Refleksyvus gyvenimo stilius — vadinasi, gyven-
sena samoningai suvokiant mintis, jausmus, kiino
pojucius. Klausimai Siandienos socialiniame gyveni-
me yra svarbiausi, ir, anot A. Gidenso (2000), visi
mes i juos vienaip ar kitaip atsakome: arba diskursy-
viai, arba savo kasdieniu elgesiu (p. 94). Stai kodél
Siandien aktualia problema tampa mokslo tyrimai,
padésiantys suvokti kiino kulttiros specialybés stu-
denty gebéjima orientuotis gyvenime, priimti spren-
dimus, matyti ateities perspektyvas, projektuoti sa-
vo gyvenimo stiliy, jo kaita.

Tyrimo objektas: pedagoginio profilio kiino
kultiiros specialybés studenty gyvenimo stiliaus ug-
dymas(is) universitetinése studijose.

Tyrimo hipotezé: Siuolaikinés postmodernios
visuomengs i$siikiai inicijuoja biisimyjy kiino kul-
tiros pedagogy gyvenimo stiliaus ugdyma(si) uni-
versitetinése studijose.

Tyrimo tikslas: empiriskai iStirti kiino kulttros
specialybés studenty gyvenimo stiliaus ugdymo(si)
ypatumus.

Tyrimo uzdaviniai:

1. Remiantis moksline literatiira pagristi gyveni-

mo stiliaus samprata.

2. Istirti studenty asmeninio gyvenimo poky-
Cius ir situacing gyvenimo stiliaus kaita.

3. Nustatyti studenty gyvenimo orientacijas,
apsisprendimus, atrasti sgsajas su ju gyveni-
mo stiliaus kaita, kurig 1émé postmodernios
visuomenés i§sukiai.

Tyrimo metodai ir organizavimas

Metodas — mokslinés literatiros studijos, fi-
losofinés, psichologinés, sociologinés ir pedago-
ginés literatliros analizé, gyvenimo stiliaus sam-
pratos tikslinimas, {vairiy autoriy tyrimy rezultaty
aptarimas, $io tyrimo metodologijos apibrézimas).

Tyrime dalyvavo 68 pedagoginio profilio univer-
sitetiniy studijy studentai: I kurso — 36, IV kurso —
32. Tiriamieji pildé uzdaros anoniminés anketos
klausimyng (po ivadinio instruktazo universitete),
kurj sudaré Siauliy universiteto Edukaciniy tyrimy
mokslinio centro darbuotojai (aktyviai dalyvau-
jant §io straipsnio autorei). Anketa sudaro uzdaro
tipo klausimai, naudojamos nominaling ir ranginé
skalés. Iskirti trys diagnostiniai blokai: psichosocia-
liné sveikata ir fizinis aktyvumas, zalingi jpro¢iai ir
gyvenimo stilius, kuris atliekant §i tyrima buvo ver-
tinamas kaip reikSmingiausias.

Tyrimo duomeny analizé atlikta naudojant
SPSS for Windows programa. Pozymiy skirtumams
fvertinti taikytas X2 kriterijus. Skirtumai laikyti
patikimais, jeigu paklaidos tikimybé mazesné nei
0,05.

seful to ask oneself “What is going on?”, “What do
I feel?”, “What do I think?”, “What am I changing
(what decisions do I make)?”. These issues are most
important in the modern social life and, according to
A. Gidens (2000), all of us answer these questions in
one or another way — either in the discourse or via
our daily behaviour (p. 94). Therefore, scientific rese-
arch helping to perceive physical education students’
ability to orientate in life, make decisions, see future
perspectives, design their lifestyle and its change are
becoming a topical problem nowadays.

Research object: (self-)development of educa-
tional profile physical education students’ lifestyle
in university studies.

Research hypothesis: contemporary post-mo-
dern society’s challenges initiate (self-)development
of prospective physical education teachers’ lifestyle
in university studies.

Research aim: to investigate empirically the pe-
culiarities of (self-)development of physical educa-
tion students’ lifestyle determined by the tendencies
of contemporary society’s development.

Research tasks:

1. To substantiate the conception of lifestyle ba-

sed on research literature.

2. To investigate students’ personal life changes
and situational change of lifestyle.

3. To identify students’ life orientations, reso-
lutions and find links with the change in the
lifestyle that is determined by post-modern
society’s challenges.

Research methods and organisation

Methods: study of research literature (substantia-
ting the change of the lifestyle of academic youth in
the context of post-modern society, the philosophical,
psychological, sociological and educational literature
was analysed, the concept of lifestyle was clarified,
the various authors’ research results were discussed,
the methodology of this study was defined).

The study was attended by 68 educational profi-
le university students: 36 first-year students and 32
fourth-year students. The responders filled in closed
anonymous questionnaire (after the introductory
briefing at the university), which was set up by the
staff of Scientific Centre of Educational Researches
of Siauliai University (with active participation of
the author of this article). The questionnaire was ma-
de of closed-type questions using nominal and rank
scales. Three diagnostic blocks are distinguished
in it: psychosocial health and physical activeness,
harmful habits and lifestyle, which was evaluated in
the context of this study as the most significant.

The analysis of research data was carried out
employing SPSS for Windows programme. The dif-
ferences of features were assessed applying X2 crite-
rion. The differences were maintained as reliable if
the probability of the error is less than 0.05.
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Metodologinés tyrimo koncepcijos

1. Humanistines asmenybés teorijos. A. Maslo-
was (2006) ir C. Rogersas (1968) teigé, kad kiek-
vienas zmogus — unikali, organizuota visuma. Svar-
biausias asmenybés bruozas — jos verzimasis | ateiti,
siekis laisvai realizuoti savo galias. Norédamas rea-
lizuoti savo galias, Zmogus turi biiti nuolat aktyvus
ne tik pasaulio, bet ir savo paties atzvilgiu.

2. Socialiné-akmeologiné koncepcija. Socia-
linés-akmeologinés koncepcijos (bomanes, 1993)
esmé ta, kad ugdant socialine patirti, prioritetas tei-
kiamas akmeologinei (siekimui tobuléti) asmens
pozicijai kaip tikslui. Savoka akmeologiné pozicija
suvokiama kaip subjektyvi Zzmogaus pozicija, nuo-
seklus ir kryptingas siekimas tobuléti, realizuoti
savo kiirybinj potenciala ir gyvenimiskas jégas hu-
manistiSkai orientuotose veiklos srityse. Akmeolo-
giné pozicija — tai vertybiniy asmenybés nuostaty re-
zultatas, prioriteta teikiant sveikatai, dvasingumui,
s¢kmei gyvenime; tai socialiai brandzios asmenybés
integralus kokybisko iSsilavinimo ir prasmingo gy-
venimo stiliaus kriterijus. Kaip ir bet kuri pozicija,
ji turi dvejopas funkcijas: kaip rezultatas, ji atspindi
asmenybés pasiekimus ir potencialias jégas, Zzmo-
gaus tolesnio tobul¢jimo perspektyvas, drauge ji
akumuliuoja ir iSreiskia Zzmogaus vertybiy visuma ir
jo esminius poreikius.

Teorinis tyrimo pagrindimas

Gyvenimo stiliaus samprata, esmé. Gyvenimo
stiliaus savoka vartojama daugelyje kasdienio gy-
venimo situaciju: tai stiliaus zurnalai, televizijos
laidos apie stiliy, ,,stilingos* parduotuves, klubai,
kitos laisvalaikio leidimo vietos bei veiklos, ,,svei-
kas®, ,,SiuolaikiSkas“, ,konservatyvus®, ,praSmat-
nus®, ,.iSskirtinis* konkrec¢iy visuomenés grupiy
gyvenimo stilius ir pan. (Craib, 1998; Cernevidiiite,
2003). Vartojimo ir rinkos segmentacijos tyrimuose
(Craib, 1998) gyvenimo stilius siejamas su psicho-
grafijos ir vertybiy konstruktais ir reiskia vartojimo
modelj, apibiidinantj asmens pasirinkima, kaip leisti
laikq ir pinigus.

Sociologijos moksluose gyvenimo stiliaus sam-
prata glaudziai susijusi su skonio samprata. Skonis
apibréziamas kaip santykiné pozicija turto ir pres-
tizo rinkoje ir kaip asmeninis pasirinkimas, veikia-
mas i§silavinimo ir patyrimo, kaip savanoriskai pasi-
rinktas, kolektyviai palaikomas standartas. Visy iy
veiksniy visuma, anot J. Cerneviéiiités (2003), le-
mia gyvenimo stilius. Autor¢ atkreipia démesi i tai,
kad gyvenimo stiliaus savoka daznai painiojama su
subkultiira, socialiniu judéjimu ar statuso grupémis,

Methodological conceptions of research:

1. Humanistic personality theories. A. Maslov
(2006) and C. Rogers (1968) stated that every man
is a united, unique, organised unity which is in a
permanent becoming. The most important feature of
the personality is the push to the future, the endea-
vour to implement one’s powers freely. In order to
carry out this mission the man must be always acti-
ve not only with respect to the world but also with
respect to himself/herself.

2. Social-acmeological conception. The essence
of social-acmeological conception (bomanes, 1993)
is that in the development of social experience the
priority is given to the person’s acmeological posi-
tion (endeavour to improve) as an aim. The concept
acmeological position is perceived as a man’s sub-
jective position, its consistent and purposeful endea-
vour to improve, implement creative potential and li-
fe powers in humanismorientated areas of activities.
Acmeological position is the result of the personali-
ty’s approaches with respect to value and meaning,
prioritising health, spirituality, success in life; it is
an integral criterion of socially mature personality’s
qualitative education and meaningful lifestyle. Like
any other position it has dual functions: being as a
result it reflects personality’s achievements and po-
tential powers, the perspectives of the man’s further
improvement; simultaneously itaccumulates and ex-
presses the man’s totality of values and his/her main
needs in the prospective life activities.

Theoretical substantiation of the study.

The conception, the essence of lifestyle. The con-
cept of lifestyle is used in numerous life situations.
These include journals about style, “stylish” televi-
sion programmes about style, “stylish” shops, clubs
and other leisure places and activities, “healthy”, “mo-
dern”, “conservative”, “luxurious” “exceptional” li-

festyle of concrete society groups, etc. (Craib, 1998;

ey —

99 ¢

market segmentation (Craib, 1998) lifestyle is related
to the constructs of psychography and values and me-
ans the model of consumption, describing a person’s
choice how to spend time and money.

The sciences of sociology treat the concept of li-
festyle as being closely related to the concept of taste.
Taste is defined as a relative position in the market of
wealth and prestige, as a personal choice influenced
by education and experience, and as a voluntarily cho-
sen and collectively approved standard. According to
J. Cernevi¢iate (2003) the unity of all these factors
is determined by lifestyle. The above mentioned aut-
hor points out that the concept of lifestyle is often
confused with subculture, social movement or status
groups, therefore, in her opinion, it is purposeful to
define lifestyle as acknowledged values or tastes that
are reflected in consumption models and can be ap-
plied for the evaluation of invisible goods.
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todél, jos nuomone, tikslinga apibrézti gyvenimo
stiliy kaip pripazintas vertybes, kurias atspindi var-
tojimo modeliai ir kurios gali biiti pritaikytos nema-
tomoms gérybéms jvertinti.

Gyvenimo stiliaus savoka itin placiai vartojama
rinkotyroje (Holt, 1997) ir leidzia suvokti kasdie-
nius individy vartojimo poreikius, nustatyti norus
bei ju poveik], siekiant trok§tamo gyvenimo stiliaus.
Gyvenimo stilius yra rutininé elgsena, kurig atitinka
mitybos, aprangos, elgesio ir pan. jprociai, taciau
S§iuos zmogaus rutininius veiksmus veikia refleksi-
ja ir dél to jie gali kisti (Giddens, 2000). Rutininé
elgsena susideda 1§ smulkiy sprendimy, kuriuos kas
dieng priima individas (pavyzdziui, kaip apsirengti,
ka suvalgyti, kaip elgtis darbe), be to, kiekvienas pa-
sirinkimas susij¢s su klausimais ne tik apie tai, kaip
elgtis, bet ir, pavyzdziui, kuo biti. Kuo daugiau indi-
vidas nutolsta nuo tradiciniy sprendimy, tuo labiau
gyvenimo stilius susijes su pacia identiSkumo (in-
dividualumo) prigimtimi.Tuo remiantis gyvenimo
stiliy reikéty apibrézti kaip vientisq elgsenq, kuri
biidinga individui ne tik todél, kad ji naudinga, bet
ir todél, kad suteikia materialine formq kai kuriems
asmenybiniams siuzetams (p. 113). Su gyvenimo
stiliumi siejama jprociy ir orientyry visuma, kurios
déka sukuriama svarbi santykinio saugumo jausmo
iSsaugojimui visuma.

Samprata gyvenimo stilius visy pirma reikia sieti
su individualaus pasirinkimo galimybés egzistavi-
mu, t. y. gyvenimo stilius yra laisvai pasirenkamas
ir rySkiai individualizuotas. Vienas i§ svarbiausiy
gyvenimo stiliaus elementy yra santykinés pasirin-
kimo laisvés buvimas: individo elgesys nulemia jo
padéti socialinéje erdvéje ir teikia galimybe identifi-
kuoti ji socialiai. Gyvenimo stiliy daugelis moksli-
ninky jvardija kaip kultiriskai nulemtq bities biida:
gyvenimo modeli, elgsena, motyvus, vertybiy skalg,
tikslus ir ju igyvendinimo salygas (Beck, 1992; Gri-
gas, 2003; Giddens, 2000 ir kt.).

A. Adleris gyvenimo stiliy suprato kaip neskai-
domg asmenybés visuma. Jo teigimu, Zmogaus gy-
venimo stiliy atspindi visos iSraiSkos formos — mas-
tymas, jausmai, veiksmai, samoné, pasamon¢ ir kt.
(Brédiené, 1998).

Taigi galima teigti, kad gyvenimo stilius —
tai strategijos, padedancios realizuoti gyvenimo
planus. Tai ir Zmogaus pozicija vertinant save,
elgsenos strategija Siuo metu ir ateities prognozeés.
Tai ir pasiekimy vertinimas bei pasirengimas testi
ar keisti gyvenimo linija, gyvenimo scenarijuy.

The concept of lifestyle is particularly broadly
used in market research (Holt, 1997) and enables to
perceive individuals’ daily consumption needs, iden-
tify wishes and their impact, seeking lifestyle the per-
son wants. In A. Giddens’ (2000) opinion, lifestyle
is routine practices which correspond to the skills of
nourishment, clothes, behaviour, etc., however, the-
se man’s routine actions are influenced by reflection
and due to that they may change together with the
change in the individual identity. Routine practice
consists of minor decisions taken by the individual
every day (for example, how to dress, what to eat,
how to behave at work), besides, every choice is re-
lated to the questions not only about how to behave
but also whom to be. At the same time it becomes
clear that the more the individual moves away from
traditional decisions the more lifestyle influences the
very nature of identity (individuality), the ways of
its formation and reorganisation. Based on that, lifes-
tyle should be defined as the more or less integral
unity of practices of an individual not only because
they are useful but also because they provide mate-
rial form for certain personality-related plots (p.
113). Lifestyle is being associated with the unity of
habits and guides, thanks to which he/she creates a
certain important unity for retaining relative safety,
in the limits of which the consistency of choices cre-
ates a more or less ordered picture. The person repre-
senting a certain lifestyle understands very well that
there are things which will never be done (chosen)
by him/her and that there are people whom he/she
will never accept. Moreover, the pressure for the
choice or creation of lifestyle comes from prevailing
models of group behaviour and social economical
conditions (MaptuHoBckuii, SIkoByK, 2003).

The concept of /ifestyle in the first place must be
related to the existence of the opportunity of indivi-
dual choice, i.e., lifestyle is freely chosen and dis-
tinctly individualised. Hence, one of the elements
determining the lifestyle is the existence of relative
freedom of choice: the individual’s behaviour deter-
mines his/her status in the social space and provides
the opportunity to identify it socially. Many scien-
tists call lifestyle a culturally determined way of
being: life model, behaviour, motives, scale of valu-
es, aims and their implementation conditions (Beck,
1992; Grigas, 2003; Giddens, 2000 et al.).

The representative of individual psychology A. Ad-
ler understood lifestyle as an irresolvable unity of a
personality. He states that the man’s lifestyle is reflec-
ted in all forms of expression — in thinking, feelings,
actions, consciousness and subconsciousness and in
any expression of the personality (Brédiené, 1998).

Thus, it can be stated that /ifestyle is strategies
helping to implement life plans. These include a
man’s standpoint towards himself/herself and beha-
vioural strategy in the present and projections for
the future. These also include assessment of achieve-
ments and readiness to continue or change the life
line, the scenario of life.
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Akademinio jaunimo gyvenimo stiliaus ug-
dymo(si) problemos. Siandieninis studentas turi
igyti tokios patirties, kuri leisty jam formuoti gy-
venimo stiliy, padésiantj iveikti postmodernios
visuomengés gyvenimo reikalavimus. Biisimieji pe-
dagogai privalés gyventi naujame, nuolat besikei-
¢ianciame postmoderniame pasaulyje. Tévy patirtis
irjy gyvenimo stilius vis maziau gali biiti pavyzdziu,
kaip gyventi (Ciuzas, Ratkevi¢iené ir kt., 2005).
Pokalbiai su kiino kultiiros specialybés studentais
patvirtino fakta, kad pirmakursiai patenka i nauja
socialing aplinka, kuri sutrikdo jprasta mokyklini
stereotipa. Naujomis salygomis ivyksta peré¢jimas
1 savarankiska aktyvia veikla (ypac tai pasakytina
apie studentus i§ kaimo vietoviy). Atvykes i auksta-
ja mokykla, buves abiturientas turi keisti savo gy-
venimo stiliy, derinti veiksmus prie naujy salygu.
Tokioje situacijoje daznai studentas lieka vieniSas
su savo mintimis ir problemomis.

Akademinis jaunimas, kaip labiausiai aktyvi
jaunimo dalis, Siandieningje visuomenéje igyja ypa-
tinga svarba (Liuobikiené, Braziené, Navasaitiené,
2002). Viena vertus, pats studijavimo faktas liudi-
ja apie universitetinio iSsilavinimo, kaip vertybés,
pripazinima — universitetinis iSsilavinimas suteikia
jauniems zmonéms tam tikra socialinj statusa, gali-
mybe tapti aukStos kvalifikacijos specialistais. An-
tra, akademinis jaunimas — tai biisimi profesionalts
specialistai ir ekspertai, ateityje papildysiantys dar-
bo rinka. Studiju procese igydami profesing kompe-
tencija, studentai kelia sau gyvenimo tikslus, numa-
to ju siekimo kelius, vertybines orientacijas ir porei-
kius, kuriais remdamiesi kuria savo gyvenimo stiliy,
planuoja jo strategija (Astra, 1993; Kaminskaite,
1996). Viena i§ Siandienos visuomenés problemy —
néra organizuoto ir tikslingo valstybés palaikymo,
nesuformuota jaunimo politika, prarandamas jauny
zmoniy tikéjimas tuo, kad inovatyvus, kiirybiskas ir
profesionalus akademinio jaunimo potencialas gali
biti reikalingas ir efektyviai iSnaudotas — jaunimas
suvokia juy poreikiy ir esamy galimybiy nesuderina-
muma (Kaminskaité, 1996; Tamosauskas, 2000). Si
nesuderinamuma dar labiau paastrina stebimas ne-
darbas, menki universitety absolventy darbo rinkos
poreikiai. Vis dazniau absolventai persikvalifikuoja
arba isidarbina ne pagal igyta kvalifikacija. Univer-
sitety absolventai stichiSkai prisitaiko prie esamos
situacijos, prioriteta teikdami toms elgsenos nor-
moms ir vertybéms, kurios garantuoja jiems finan-
sing¢ nepriklausomybe, s€ékmg ir materialing gerove.
Todél minéty socialiniy problemy, su kuriomis susi-

The problems of (self-)development of lifestyle
of academic youth. The student needs preparation
so that he/she understands mental and intellectual
conditions that are necessary for coping with pro-
blems of varying difficulty that he/she will encoun-
ter in the future. Thus, today’s student must acquire
such experience which would help him/her to form
his/her lifestyle helping to cope with post-modern so-
ciety’s life requirements. Future teachers will have
to live in the new, constantly changing post-modern
world. The importance of parents’ experience and
their lifestyle as an example how to live lessens (Ciu-
zas, Ratkevicien¢ et al., 2005). The discussions with
the students of physical education confirmed the fact
that first-year students come to a new social environ-
ment, which disturbs normal school stereotype. In
new conditions the transition to the independent acti-
ve activity takes place (particularly for the students
from villages). Having come to the higher educatio-
nal institution, the former school-graduate must chan-
ge his/her lifestyle and adjust his/her actions to new
conditions. In such situations the student is often left
alone with his thoughts and problems.

Academic youth as the most active and adaptive
part of young people in the contemporary society ac-
quires a particular significance (Liuobikien¢, Brazie-
né, Navasaitien¢, 2002). On one hand, the very fact
of studying evidences the acknowledgement of uni-
versity education as a value — university education
provides young people with a certain social status,
the opportunity to become a high qualification specia-
list. Second, the academic youth is the resource of
professional specialists and experts, which will sup-
plement the job market on management and administ-
ration levels in the future. In the process of studies,
acquiring professional competence, students raise cer-
tain aims of life, project the ways of seeking them,
valuerelated orientations and needs, based on which
they create their lifestyle and plan its strategy (Astra,
1993; Kaminskaite, 1996). Therefore, today students
encounter a particularly complex problem: in the ab-
sence of organised and purposeful state support and
policy of youth in general, the young people’s trust
and hope that the innovative, creative and professio-
nal potential of academic youth can be necessary and
effectively used is lost — young people perceive the
incompatibility of their needs and opportunities (Ka-
minskaité, 1996; Tamosauskas, 2000). This incompa-
tibility is still sharpened by the observed problem of
unemployment, low demand of job market for univer-
sity graduates. Increasingly often the tendencies of
graduates’ re-qualification or employment not accor-
ding to the acquired qualification are observed. Uni-
versity graduates adapt to the present situation spon-
taneously prioritising such behavioural norms and
values which ensure financial independence, success
and material wealth for them. Therefore, the investi-
gation of the above mentioned social problems the
academic youth encounters acquired significance for
students’ successful socialisation at the university.



152

Mokytojy ugdymas 2008

duria akademinis jaunimas, tyrimas reikSmingas dél
s¢kmingos studenty socializacijos universitete.

Siuolaikinio jaunimo samongje ir elgesyje domi-
nuoja materialinés gerovés siekis ir noras gauti ma-
lonuma ,,¢ia* ir ,,dabar®, o pinigy kultas tampa pri-
oritetu, nustumdamas | antra plang akademines stu-
dijas (MaptunoBckuii, SxoByk, 2003). Pastebimag
tradiciniy kultiiros vertybiy poveikio susilpnéjima
atspindi ,,klipy kulttiros* paplitimas. D¢l to formuo-
jasi mozaikiné masinés kulttiros erdve, atplésta nuo
nacionaliniy Sakny, i§ pirmo zvilgsnio prieinama
kiekvienam, bet i$ tikryju negalinti praturtinti jauno
zmogaus asmenybés. KritiSkai analizuodamas §ia si-
tuacija, E. Fromas (2005) pastebi, kad sudaiktintas
zmogus leidzia laikq uzsiimdamas veikla, kuri jam
nejdomi, tarp Zzmoniy, kurie jo nedomina, sukurda-
mas daiktus, kurie jam néra svarbis. Kada jis neku-
ria, jis vartoja. Jis yra tarsi amzinas kadikis su ati-
daryta burna, pasyviai ryjantis viskq, kq i jq imeta
siekianti nugaléti nuoboduli pramoné — cigaretes,
geérimus, king, televizijq, sportq, skaitymq ir t.t.
(p- 53-54). Tokioje situacijoje vienu i§ buidingiau-
siy Siuolaikinio Zmogaus bruozy tampa pasyvumas,
kuris yra tik vienas bendresnio ligos sindromo, vadi-
namojo ,,susvetiméjimo sindromo®, simptomy. Tarp
kity esminiy negatyviy technologinés visuomenés
pasekmiy E. Fromas (2005) pamini asmeninio gy-
venimo netekt] ir tiesioginiy tarpasmenybiniy kon-
takty praradima (p. 71). Biidamas pasyvus, Zmogus
nebando surasti savo vietos pasaulyje, jis atsisako
savo idealy, todél daznai jauciasi bejégis, jam kyla
identifikacijos problemy ir pan.

Kiino kultiiros specialybés studenty akademi-
nio gyvenimo ypatumai. Analizuojant busimyjy
kiino kultiiros pedagoguy akademini gyvenima
iSryskéjatai, kad daugelis aktyviai sportuojanciy stu-
denty savo kasdienj gyvenima dalija { dvi socialines
aplinkas: akademine veiklq ir aktyvy treniruociy ir
sporto varzyby procesq. Tokius studenty socialinius
rySius galima pavadinti dviguba socializacija. Sqvo-
ka dviguba socializacija L. Dencik (2005) vartoja
analizuodamas vaiky postmoderniojo gyvenimo isi-
savinimo kokybés ypatumus. Tas faktas, kad spor-
tuojanciy studenty kasdienis gyvenimas dalijamas i
maziausiai du skirtingus kontekstus, leidzia minéta
savoka vartoti ir analizuojant studenty gyvenimo
stilius. Siuos du kontekstus, anot L. Dencik (2005),
galima laikyti skirtingomis socialinémis arenomis,
1§ kuriy kiekvienai biidinga socialiné scenografija.
Veikti dviejuose kontekstuose — akademiniy studijy
ir sporto — sudétinga uzduotis studentui, nes tai

In the context of the analysed problem it is purpo-
seful to focus on the fact that the dominating ideas in
the consciousness and behaviour of the modern youth
are endeavour of material wealth and wish to get the
pleasure “here” and “now”, while the cult of money
becomes the priority, placing academic studies to the
second plan (MaprtunoBckuii, SxoByk, 2003). The
noticeable weakening of traditional cultural values
is accompanied by the spread of the so-called “cul-
ture of clips”. Due to that the space of mosaic mass
culture, which is detached from national roots and
from the first sight is available to everyone but actu-
ally unable to enrich the young man’s personality,
is being formed. Critically analysing this situation,
E. From (2005) points out that materialised man
spends time being occupied with the activity which
is not interesting for him/her, among people who are
not interesting to him/her, creating objects that are
not important for him/her. When he/she is not crea-
ting, he/she is consuming. He is as if an everlasting
infant with an open mouth, passively swallowing eve-
rything that is thrown into it by the industry, which
is called to overcome boredom — cigarettes, drinks,
cinema, television, sports, reading, etc. ( p. 53-54).
In such situation passiveness becomes the commo-
nest and at the same time most pathological features
of the modern man, being only one out of the more
general illness syndrome, the so-called “syndrome
of alienation”. Among other critical negative conse-
quences of the technological society E. From (2005)
mentions the loss of personal life and of proximate
interpersonal contacts (p. 71). Being passive the man
does not try to find his/her place in the world, he/
she refuses his/her ideals and everything what they
presuppose. Therefore, he/she feels helpless and full
of worry, he/she encounters identification problems
and does not feel unbroken (incomposite).

The peculiarities of physical education students
academic life. The analysis of prospective physical
education students’ academic life discloses that ma-
ny students who actively go in for sports divide their
personal life into two social environemtns — acade-
mic activity and active process of training sessions
and sport contests. Such students’ social relations
can be called the situation of double socialisation.
The concept double socialisation is applied by L.
Dencik (2005) in the analysis of the peculiarities of
the quality of mastering children’s post modern life.
Because daily life of students who go in for sports
is divided at least into two different contexts, we
would think it is purposeful to apply the abovemen-
tioned concept analysing students’ lifestyles too.
According to L.Dencik (2005), these two contexts
can be treated as different social arenas, every of
which is characterised by social scenography. It is a
difficult task for a student to act in two contexts — of
academic studies and sports — because this means a
constant adjustment to every context separately and
jointly relating them, i.e., student’s alternative acti-
vity in two activities (for students who work even

’
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reiSkia nuolatinj derinimasi prie kiekvieno konteks-
to atskirai ir kartu juos siejant, t. y. studento pakai-
tiné veikla turi tapti vientisa akademine veikla. Sis
dvigubos socializacijos modelis vercia studentus
konstruoti savo gyvenimo stiliy, racionaliai pasi-
renkant orientyrus ir vertybes, gyvenimo kryptj ir
turinj.

Neabejotina, kad dvigubos socializacijos situ-
acija veikia studento gyvenimo stiliy labai jvairia-
pusiskai. Daznai sunku prisitaikyti prie nauju so-
cialiniy ir ekonominiy salyguy, atrasti ta gyvenimo
stiliy ir jo konstravimo strategija, garantuojancig
uzsibrézty tiksly pasiekima. Literatiiros Saltiniy (Ta-
mosauskas, 2000) analiz¢ leidzia teigti, kad mokslo
tyrimuose daznai pamirStamas Sio poveikio aspektas
studentui, jo asmenybés raidai. Todél Siandien aktu-
alia problema tampa mokslo tyrimai, padésiantys
suvokti sportuojanciy studenty universitetinio gyve-
nimo realybe, ju gyvenimo stiliaus ypatumus. 7aigi
aktualu atlikti mokslo tyrimus, analizuojancius stu-
denty veiklq dviejuose kontekstuose — akademiniy
studijy ir sporto, istiriant, kaip Sios dvi socialinés
aplinkos (arba socialiniai kontekstai) veikia patj
studentq, nes tai, kaip jam pavyksta tvarkyti savo
gyvenimgq, dalyvaujant jvairiose aplinkose, lemia jo
gyvenimo stiliaus formavimasi.

Sportuojantys studentai didelg laiko dali pra-
leidzia treniruodamiesi ir neturi galimybiy daly-
vauti kitose universitetinio gyvenimo socialinése
arenose, tokiu biidu tapdami tarsi savotiskos atskir-
ties grupe. Ta aplinkybeé, kad didelé dalis studenty
atstovauja elitiniam sportui, kuris atima reik§minga
ju kasdienio gyvenimo laiko ir jégy dalj, vercia taip
gyvenantj studenta keistis, prisitaikyti prie tokios so-
cialinés situacijos ir bandyti ,,neiskristi“ i§ bendro
universitetinio gyvenimo, susaistyto socialiniais
rysiais.

Dvigubos socializacijos modelis atskleidzia,
kokie socialiniai reikalavimai keliami buisimajam
kiino kultros pedagogui, nuolat turin¢iam kaitalioti
skirtingus sociotipus ir taikytis prie jy galiojancios
bendravimo logikos. Gali biti, kaip teigia L. Den-
cik (2005), kad toki modelj galima apibendrinti ir
taikyti kaip postmodernistinio amziaus zmogaus
,oendravimo uzduociy“ modeli. Tai, pavyzdziui,
buty ir reikalavimas sugebéti kaitalioti, ir tinka-
mai funkcionuoti skirtingose ,,vieSosiose arenose.
Be to, L. Dencik akcentuoja reikalavimag nuolat
taikytis prie vis naujy situacijy, dalytis savo gyve-
nimu ir kasdienybe su skirtingos patirties ir lygio
zmonémis.

in three activities) must turn into an integral acade-
mic activity. The model of this double socialisation
makes students construct their lifestyle, rationally
choosing guides and values for the identification of
the trend and content of their life.

There are no doubts that the situation of double
socialisation influences student’s lifestyle very com-
prehensively. In such conditions often it is difficult
to adapt to the new social economical space, find
such lifestyle and the strategy of its construction
which would ensure the achievement of planned
aims. The analysis of literary sources (TamoSauskas,
2000) enables us to state that in scientific research
the aspect of this impact for the student and his/her
personality development is often forgotten.

Therefore, today scientific research which will
help to perceive the university life reality and lifes-
tyle peculiarities of students who go in for sports
turns into a topical problem. Thus, it is topical to
direct scientific research to students’ activity in two
contexts — academic studies and sports, investiga-
ting how these two social environments (or social
contexts) influence the very student. Namely, how
he/she succeeds to manage his/her life acting in two
(or even three) environments and changing them
and how they determine the formation of his/her li-
festyle.

Students who go in for sports spend a big part
of their time in training sessions and do not have a
possibility to transfer to other social arenas of uni-
versity life, this way becoming as if a particular ex-
clusion group. The circumstance that a big share of
students represents elite sport which takes a signifi-
cant part of their daily time and energy, forces the
student who leads such way of life to change, adjus-
ting to such social situation and trying not to “fall
out” from the common university life net bound by
social relations.

The model of double socialisation discloses so-
cial requirements raised for the prospective physical
education teacher, who must continuously change
different sociotypes and adjust to communication lo-
gic held in every of them. According to L. Dencik
(2005), it may be that such model can be generali-
sed and applied as the man’s model of “communica-
tion tasks” in the post modern age in general. This,
for example, would be also a requirement to be able
to change and suitably function in several different
“public arenas”. Besides, L. Dencik emphasizes the
requirement of permanent adjustment to new situa-
tions and sharing one’s life and commonness with
people who have different experience and level.

The permanently changing social context in
which the student lives his/her daily life, requires
to self-develop many sides of a personality or the
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Nuolat besikeiCiantis socialinis kontekstas, kas-
dien supantis studenta, reikalauja i$ jo iSsiugdyti daug
Ivairiy asmenybés ar savasties pusiy. Kiekvienas zmo-
gus, norédamas funkcionuoti tikslingai (savo paties
pozitiriu), butinai turéti sugebéti buti lankstus. Kad
galéty gyventi Siame socialiniame pasaulyje, indi-
vidas turi efektyviai taikytis prie ivairiy nevienody
socialiniy kody ir juos kaitalioti, pavyzdziui, instru-
mentini socialinj bendravima akademinéje veikloje
keisti emociniu socialiniu bendravimu laisvalaikiu
(Bypxanos, Hocosa, baiiryranos, 1992).

Tai reiSkia vis didéjanti reikalavima studentui
nuolat prisitaikyti — tam reikalingas gebéjimas ypac
stipriai kontroliuoti save: reikia tapti socialiai la-
bai jautriu, issiugdyti tam tikrq ,,socialine klausq
gebéti klasifikuoti, skirti, pasirinkti.

Tyrimo rezultatai ir jy analizé.

Studenty asmeninio gyvenimo pokyciai.

Taikant anketinés apklausos metoda iSaiskéjo
tai, kad didziausias skaicius tiek I (68,1%), tiek
IV kurso (64,5%) studenty pripazino Siandieninio
postmodernaus gyvenimo jiems teikiama pasirin-
kimy jvairovés galimybe (zr. 1 pav.).

self. In order to function purposefully (from one’s
own perspective) every person needs to be able to
be flexible. In order to live in this social world the
individual must effectively adjust to various social
codes and interchange them, for example, replace
instrumental social communication in academic acti-
vity with emotional social communication at leisure
time (bypxanos, HocoBa, baiiryranos, 1992).

This means the increasingly growing require-
ment for the student to adjust permanently. This
requires the ability to control oneself particularly
well: it is necessary to become socially very sensiti-
ve, self-develop a certain “social hearing”, and be
able to classify, distinguish and choose.

Research results and their analysis

Changes in students’ personal life

Applying the method of the questionnaire sur-
vey it was found that the majority of both first-year
(68.%), and fourth-year students (64.5%) acknow-
ledged the opportunity of the diversity of choice
provided to them by contemporary post-modern life
(Figure 1).
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Figure 1. Changes in the students’ personal life (first and fourth year)

Vertinant §j reiskini lyties aspektu (zZr. 2 pav.)
esminiy skirtumy nepastebéta: 55,9% vaikiny ir
67,9% merginy akcentavo, kad Siuolaikinis gyveni-
mas teikia pasirinkimy jvairove. Daugiau negu pusé
I kurso studenty (54%) ir beveik tiek pat (60,9%)
IV kurso studenty kaip $io laikmecio bruoza nurodé
dideli gyvenimo tempa: merginos tai pazyméjo
dazniau (58,5%) negu vaikinai (47,1%). 52,2% tirty
I kurso studenty ir beveik pusé (48,2%) IV kurso
studenty (zr. 1 pav.) kaip naujq pokyti ju gyvenime,

Assessing this phenomenon in the aspect of gen-
der differences (Figure 2) no significant differences
were noticed: 55,9% of lads 67,9% of girls emp-
hasized that modern life provides the diversity of
choices. Over half of first-year students (54%) and
60,9% of fourth-year students indicated high speed
of life as the change of these times; girls indicated
this change more often (58,5%) than lads (47,1%).
52,2% of the respondents first-year students and al-
most half (48,2%) of fourth-year students (Figurel)
indicated the ability to act and think in a modern
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salygojama postmodernios visuomenés, pazyméjo
gebéjima veikti ir mastyti naujoviskai. Lyginant ly-
ties aspektu (zr. 2 pav.) $i pokyti dazniau pripazino
vaikinai (52,9%) negu merginos (49,1%).

Zymﬁs mokslininkai (Brezzinski, 1998; Fromm,
2005) susiriiping konstatuoja, kad pasaulj istiko dva-
sios krizé. AmerikiecCiy politologas Z. Brezinskis
(1998) perspéja, kad pasauliui gresia prazitis, jei
nebus bandoma atgaivinti moraliniy kriterijy, jeigu
savikontrolé nebus iskelta auksciau uz savitikslj ma-
terialiniy vertybiy ir jusliniy malonumy tenkinima.
Jis taip pat iSreiSkia nerima, kad pasaulyje vykstan-
¢ios globalinés permainos tampa nevaldomos.

Taigi Siandien, kai pasaulj krecia dvasiné krize,
idomu pastebéti, kad tik nedidelé dalis tirty studenty
(21,7% I kurso ir 16,1% IV kurso) kaip moderné-
jancios visuomeneés sukelta pokyti ju asmeniniame
gyvenime jvardijo rizika ir pavoju. Vaikinai $i po-
kyti jvardijo zymiai dazniau (20,1%) nei merginos
(8,8%). Sis faktas patvirtina anks¢iau i¥sakyta minti,
kad Lietuva dar néra taip stipriai paveikta globaliza-
cijos sukelty grésmiuy.

Siame kontekste paradoksaliai atrodo tai, kad
pasitikéjimo ir saugumo pojiiti asmeniniame gyve-
nime pripazista 17,4% I kurso ir 8,9% IV kurso stu-
denty (zr. 1 pav.). Lyties asektu pasiskirstymas toks:
17,6% vaikiny ir 10,7% merginy pazymi pasitikéji-
mo ir saugumo pojiti, kaip pokyti ju asmeniniame
gyvenime, salygota Siy dieny visuomenés tenden-
ciju (Zr. 2 pav.).

way as a new change (determined by the post-mo-
dern society) in their life. Comparing in the aspect
of gender differences (Figure 2), this change was
more often acknowledged by lads (52,9%) than
girls (49,1%).

Currently famous world scientists (Brezzinski,
1998; Fromm, 2005) state with concern that spiritual
crisis struck the world. The American politologist Z.
Brezinski (1998) warns that ruin threatens the world
if no attempts are made to revive moral criteria, if
self-control does not take priority over egoistic satis-
faction with material values and sensual pleasures.
He also expresses concern that global changes that
take place in the world become uncontrolled.

Thus, today, when the world is shaken by spiritu-
al crisis it is interesting to notice that only a small
share of the investigated students (21,7% of first-
year students and 16,1% of fourth-year students)
identified risk and danger as the change in their per-
sonal life that was caused by modernising society.
Lads named this change much more often (20,1%)
compared to the girls (8,8%). This fact, in our opi-
nion, confirms the above-mentioned idea that Lithu-
ania is still not so strongly influenced by the tenden-
cies caused by globalisation.

In this context it is paradoxical that (when only
a small share of students acknowledged danger and
risk opportunities) the feeling of trust and safety
is acknowledged by 17,4% first-year students and
8,9% of fourth-year students (Figure 1). In the as-
pect of gender the distribution is as follows: 17,6%
of lads and 10,7% of girls note trust and safety as a
change in their personal life determined by contem-
porary social tendencies (Figure 2).

Saugumo pojitis / The feeling of
safety

VieniSumo pojatis / The feeling of
loneliness
2,9

Pasitikéjimas ir saugumas / Trust and 7

7
safety T RS

Rizika ir pavojus / Risk and danger 201

Gebéjimas veikti ir mastyti

naujoviskai / The ability to act and WMMMMMM 49,1
OO0 R0

think in a modern way

52,9
Didelis gyvenimo tempas / High 272777777777/ 777/ /////72// /7272722722277 7227 | 585
speed of life A T
| 471
Pasirinkimy jvairové / Diversity of 7000007 s 679
choices TR [T 55.9
0 1‘0 2‘0 36 46 5‘0 60 7‘0 80

‘I]]]Vaikinai / Boys ¥ Merginos / Girls‘

2 pav. Studenty asmeninio gyvenimo poky¢iai lyties aspektu
Figure 2. Changes of students’ personal life in the aspect of gender
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Atkreiptinas démesys | tai, kad tik labai nedidelé
dalis tirty studenty (5,8% I kurso ir 3,2% IV kurso)
pazyméjo vieniSumo pojiiti (zr. 1 pav.). Vertinant
§i fakta lyties aspektu, Siek tiek daugiau merginy
(4,4%) nei vaikiny (2,9%) i$skyré vieniSumo pojtti
(Zr. 2 pav.).

3.2. Situacinio studenty gyvenimo stiliaus pla-
navimo ypatumai

Atliekant tyrimg buvo sieckiama iSsiaiskinti I ir
IV kursuy studenty elgsenos, atitinkancios nuolatiniy
postmodernios visuomenés poky¢iy, adekvatuma
bei reakcija i Siuos pokyc¢ius (zr. 1 lentelg).

Tyrime iskeltiems uzdaviniams i$spresti buvo su-
formuluotas klausimas: ,Jeigu apsisprestum keisti
savo gyvenimo stiliy, kokiu baidu tai darytum?* [ §i
klausima tiriamieji atsakinéjo remdamiesi anketoje
pateiktais teiginiais (zr. 1, 2 lenteles).

It should be noted that only a very small part of
the investigated students (5,8% first-year students
and 3,2% of fourth-year students) noted the feeling
of loneliness which was brought to their personal
life by the post-modern state (Figure 1). Assessing
this fact in the aspect of gender, slightly more girls
(4,4%) compared with lads (2,9%) distinguished the
feeling of loneliness (Figure 2).

3.2. The peculiarities of planning students’ si-
tuational lifestyle.

At the same time the study was aimed at disc-
losing the adequacy of first-year and fourth-year
students’ behaviour, which corresponds to constant
changes in the postmodern society, and the reaction
to these changes (Table 1).

To solve the tasks of the study the following qu-
estion was formed: “If you decide to change your
lifestyle, how would you do it?” This question was
answered by the investigated based on the state-
ments given in the questionnaire (Table 1, 2).

1 lentelé. Situacinis studenty gyvenimo stiliaus planavimas (I ir IV kursas)

Table 1. Situational planning of students’ lifestyle (I and IV year)

Atsakymai (proc.) Skirtumas
Teiginys (klausimas) Kursas | Answers (percent) | Difference
Statement (question) Year Taip Ne N
Yes No X P
Maziau vertin¢iau nuolatini ekonomini kaupima I 2,9 97,1
. . . 5,247 | 0,022
I would less appreciate constant economical accumulation v 12,9 87,1
Siekéiau asmeninio tobuléjimo — saviraiskos ir kiirybiniy galiy puoseléjimo 1 65,2 34,8
I would seek personal improvement — development of self-expression and creative 2,277 | 0,131
abilities v 54,0 46,0
Laiky¢iausi ekologinés etikos principy, siek¢iau harmonijos su gamta I 10,1 89.9
I would follow the principles of ecological ethics, I would seek harmony with 0,060 | 0,807
v 11,3 88,7
nature
e 1 42,0 58,0
Rink¢iausi sveika gyvensena 0.618 | 0432
I would choose healthy lifestyle v 36,3 63,7
Siekciau jgyti Siy kompetencijy:
I would seek to acquire these competencies:
- I 435 56,5
Saves pazinimo 0.419 | 0,518
Self-cognition v 38,7 61,3
i I 42,0 58,0
Savigarbos ) > 3.811 | 0,051
Self-respect v 282 71,8
. I 50,7 49,3
Komumkgvupo 0,919 | 0,338
Communication v 435 56,5
i i I 52,2 47,8
Jausmuy ir emocijy valdymo . ) > 0254 | 0,614
Control of feelings and emotions v 48,4 51,6
Kritinio mastymo I 31,9 68,1
Critical thinking v 36,3 63,7 0.380 | 0,538
Problemy sprendimo I 62,3 37,7 | 3,457 | 0,063
Problem solving v 48,4 51,6
. I 52,2 47,8
Kuryblgkumo 3,683 | 0,055
Creativity v 37,9 62,1
i i I 56,5 43,5
Mokylmos1 mokytis > > 9,339 | 0,002
Learning to learn v 33,9 60,1
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Tyrimo rezultatai buvo analizuojami ir lyties as-
pektu (zr. 2 lentelg).

The results of the study were analysed in the as-
pect of gender too (Table 2).

2 lentelé. Situacinis studenty gyvenimo stiliaus planavimas lyties aspektu
Table 2. Situational planning of students’ lifestyle in the aspect of gender

Atsakymai (proc.) Skirtumas
. . Lytis Answers (percent) Difference
Teiginys (klausimas) Gender Taip Ne .
Yes No x p
Maziau vertin¢iau nuolatini ekonominj kaupima N 14,7 85,3
. . . 1,412 | 0,235
I would less appreciate constant economical accumulation M 8,2 91,8
Siek¢iau asmeninio tobuléjimo — saviraiskos ir kiirybiniy galiy puoseléjimo \Y4 50,0 50,0
I would seek personal improvement — development of self-expression and 1,093 | 0,296
creative abilities M 59,7 40,3
Laiky¢iausi ekologinés etikos principuy, sick¢iau harmonijos su gamta \4 17,6 82,4 1948 | 0.163
1 would follow the principles of ecological ethics, seek harmony with nature M 9,4 90,6 ’ ’
Rinkgiausi sveika gyvensena \ 38,2 61,8
I would choose healthy lifestyle M 38,4 61,6 0,000 | 0.989
Siekciau jgyti Siy kompetencijy:
1 would seek to acquire these competencies:
ini v 35,3 64,7
Saves pazinimo > > 0.449 | 0.503
Self-cognition M 41,5 58,5
i v 29,4 70,6
Savigarbos > > 0,262 | 0,609
Self-respect M 34,0 66,0
ikavi A% 55,9 441
Komunlkgvnpo 1,585 | 0,208
Communication M 44,0 56,0
Jausmy ir emocijy valdymo \% 41,2 58,8
. . 1,211 | 0,271
Control of feelings and emotions M 51,6 48,4
itini v 47,1 52,9
Kr.lt}nlo mqstymo > > 2,775 | 0,096
Critical thinking M 32,1 67,9
i A% 44,1 55,9
Problemy spr_endlmo > > 1,419 | 0234
Problem solving M 55,3 447
irvbis v 38,2 61,8
Krybiskumo : 210383 | 0,536
Creativity M 44,0 56,0
i i v 41,2 58,8
Mokymom mokytis > > 0.011 | 0,918
Learning to learn M 42,1 57,9

Tyrimo rezultatai parodé, kad teigini ,,MaZiau ver-
tin¢iau nuolatini ekonomini kaupima materialiniy
vertybiy kaupima“ pasirinko tik 2,9% 1 kurso ir
12,9% IV kurso studenty. Sis faktas rodo, kad aka-
deminiam jaunimui labai svarbi materialiné gerové.
Minéto teiginio pasirinkimo skirtumai lyginant L ir [V
kurso studentus yra statistiSkai patikimi (x> = 5,247,
p < 0,05). Tam jtakos, matyt, turi tai, kad visuomené
yra linkusi, anot E. Frommo (2005), isigyti nuosa-
vybe ir siekti pelno. Dél Sios priezasties ,,turéjima™
daugelis laiko natiiraliausiu ir net vieninteliu priimti-
nu gyvenimo bidu, o ne viena i§ galimy gyvenimo
orientacijy.

Analizuojant antrojo teiginio ,,Siek¢iau asmeni-
nio tobuléjimo — saviraiskos ir kiirybiniy galiy puo-
seléjimo® pasirinkimy dazni iSrySkéjo, kad 34,8%
I kurso studenty ir net 46,0% IV kurso studenty

The results of the study demonstrated (Table
1) that the statement “/ would less appreciate cons-
tant economical accumulation” was chosen only
by 2,9% of the first-year students and 12,9% of the
fourth-year students. This fact demonstrates that
academic youth pays much attention to the material
side of life. The differences of the choice of the abo-
ve-mentioned statement comparing first and fourth
year students are statistically reliable (x2=5.247,
p < 0,05). This is influenced, according to E. Fromm
(2005), by the fact that the society in which we live
is bound to acquire property and seek profit and we
rarely meet the features of such way of existence as
being. Due to this reason possession is by many pe-
ople maintained the most natural and even the only
acceptable way of life. All of it particularly compli-
cates the perception of being as a way of existence
or at least the understanding that possession is only
one of possible orientations of life (p. 45).
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nepasirinko §io teiginio, t. y. keisdami savo gyveni-
mo stiliy studentai nesiekty asmeninio tobuléjimo—
saviraigkos ir kiirybiniu galiy puoseléjimo. Sis fak-
tas leidzia teigti, kad Siandieninis universitetinis
iSsilavinimas menkai orientuoja studentus pasirink-
to tikslo link, neugdo gebéjimy planuoti gyvenima,
realizuoti save.

Tyrimo rezultatai atskleidé tai, kad tiriamieji per-
nelyg menkai suvokia ekologing etika, harmonijos
su gamta svarba zmogaus sveikatai, t. y. jeigu tiria-
mieji apsispresty keisti gyvenimo stiliy, tai harmo-
nijos su gamta siekty tik 10,1% I kurso studenty ir
11,3% IV kurso studenty, sveika gyvenseng rinktysi
tik 42% I kurso ir 36,3% IV kurso studenty.

Siuolaikinéje visuomenéje, siekiant profesinés
karjeros ar apskritai siekiant sekmingai integruotis
1 visuomeng, labai svarbu iSsiugdyti tiek bendrasias
kultiirines, tiek profesines, tieck asmenines kompe-
tencijas. Tiriamiesiems buvo pasitilyta iSsirinkti tas
kompetencijas, kurios, ju manymu, yra svarbios kei-
¢iant gyvenimo stiliy (zr. 1 lentelg). Apibendrinus
tyrimo rezultatus paaiskéjo, kad saves pazinimo
kompetencijg pasirinkty 43,5% I kurso ir 38,7% IV
kurso studenty. Kelia nerimg tai, kad 56,5% I kur-
so ir net 61,3% IV kurso studenty nesuvokia saves
pazinimo svarbos keiciant gyvenimo stiliy. Savigar-
bos kompetencija rinktysi 42% I kurso ir tik 28,2%
IV kurso studenty; 50,7% I kurso ir tik 43,5% IV
kurso studenty pripazino komunikavimo kompeten-
cijos svarba konstruojant savo gyvenimo stiliy.

Panasus tirty studenty skaicius (52,2% 1 kur-
so ir 48,4% IV kurso) keisdamas gyvenimo stiliy
suteikty didesng reikSme jausmy ir emocijy valdy-
mo kompetencijai. Siek tiek daugiau nei tre¢dalis
tirty studenty (31,9% I kurso ir 36,3% IV kurso)
pabrézé kritinio mastymo svarba. 62,3% pirmakur-
siy pasirinko problemy sprendimo kompetencija,
nors IV kurso — tik 48,8%. Galima daryti prielaida,
kad baigiamuosiuose kursuose didesné studenty da-
lis jau yra jvaldziusi problemy sprendimo jgiidZius.
Ne itin populiari (ypac¢ tarp ketvirtakursiy) pasirodé
ktrybiskumo kompetencija (ja pasirinko 52,2% 1
kurso ir tik 37,9% IV kurso studenty). Mokymosi
mokytis kompetencija, kuri Europos $vietimo tary-
bos eksperty ivardijama kaip viena reikSmingiausiy,
pasirinko 56,6% I kurso ir tik 33,9% IV kurso stu-
denty. Sis skirtumas, lyginant I ir IV kurso studen-
tus, yra statisti§kai patikimas (x* = 9,339, p <0,05).

Analizuojant §ig problema lyties aspektu (zr.
2 lentele) pirmiausia iSryskéjo tai, kad merginos

Analysing the frequency of choosing the second
statement “/ would seek personal improvement — de-
velopment of self-expression and creative abilities”,
it was found that 34,8% of the first-year students
and even 46,0% of the fourth-year students did not
choose this statement, i.e. changing their lifestyle,
the investigated students would not seek personal
improvement - the development of self-expression
and creative abilities. In our opinion, this fact shows
that contemporary university education poorly orien-
tates students to the future and does not develop the
ability to plan life and materialize oneself in it. For
that purpose it is necessary to develop students’ new
thinking, their positive activeness.

The results of the study also demonstrated that
the investigated too poorly perceive ecological et-
hics and the importance of the harmony with natu-
re for a man’s health, i.e. if they decided to change
their lifestyle, only 10,1% of the first-year students
and 11,3% of the fourth-year students would ende-
avour it; healthy lifestyle would be chosen by on-
ly 42% of the first-year students and 36,3% of the
fourth-year students.

Perceiving that seeking professional carrier and
in general successfully integrating in new conditions
in the contemporary society it is very important to
self-develop both common cultural and professional
and personal competencies, the investigated were of-
fered to choose such competencies which in their
opinion were important changing the lifestyle (Tab-
le 1). The summary of the results showed that the
competence of self-cognition would be chosen by
43,5% of the first-year students and 38,7% of the
fourth-year students. It is worrying that 56,5% of
the first-year students and even 61,3% of the fourth-
year students do not perceive the importance of self-
cognition in life, changing the lifestyle. The compe-
tence of self-respect would be chosen by 42% of the
first-year students and only 28,2% of the fourth-year
students; more than half of the first-year students
(50,7%) and only 43,5% of the fourth-year students
acknowledged the importance of the competence of
communication forming the lifestyle.

A similar number of the investigated students
(correspondingly 52,2% and 48,4%) acknowledged
the significance of feelings and emotions in the chan-
ge of lifestyle. The fact that a bit more than one third
of the investigated students (31,9% of the first-year
students and 36,3% of the fourth-year students) emp-
hasized the importance of critical thinking stands
out. It is also interesting to note that the largest part
of the first-year students (62,3%) chose the compe-
tence of solving problems, whilst only 48,8% of the
fourth-year students did. It can be presumed that in
final years the larger part of students have already
mastered problem solving skills. The competence of
creativity appeared to be not very popular (particu-
larly among the fourth year students) (it was chosen
by 52,2% of the first-year students and only 37,9%
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labiau vertina (91,8%) materialing gerove nei vai-
kinai (85,3%). Zenklesni skirtumai pastebéti ir dél
apsisprendimo laikytis ekologinés etikos principy,
siekti harmonijos su gamta: §j teigini pasirinko
17,6% vaikiny ir tik 9,4% merginy. Keisdami
gyvenimo stiliy, lygiai tiek pat vaikiny (38,2%) ir
merginy (38,4%) pasirinkty sveika gyvensena.

Apsisprendusios dél asmeninio gyvenimo
stiliaus poky€iy, merginos prioriteta teikty pro-
blemy sprendimo kompetencijai (55,3%), jausmy
ir emocijy valdymo kompetencijai — 51,6%,
ktrybiskumo kompetencijai — 44%, mokymosi
mokytis kompetencijai — 42,1% ir saves pazinimo
kompetencijai —41,5%.Pasitvirtinoprielaida,kadmo-
ters gyvenime labai svarbu gebéti spresti problemas,
valdytijausmusiremocijas. Vaikinai, planuojantysga-
limus gyvenimo stiliaus pokycius, pirmenybe teikty
komunikavimo kompetencijai (55,9%), kritinio
mastymo —47,1%, jausmy ir emocijy valdymo kom-
petencijai — 41,2%. Netikéta tai, kad tik 29,4% vai-
kiny ir 34% merginy siekty igyti savigarbos kompe-
tencija.

Apibendrinant tyrimo rezultatus galima daryti
prielaida, kad planuojami studenty tikslai, strategi-
jos ir gyvenimo stiliaus kaita organizuoja jy mintis,
jausmus ir poelgius bei yra priemoné prisitaikyti
prie Siuolaikinio gyvenimo.

ISvados

Tyrimo rezultatai leidzia teigti, kad ktno
kulttros specialybés studentai pripazista (nepri-
klausomai nuo amziaus ir lyties) Sio laikme-
¢io teikiama jiems pasirinkimy jvairovés galimybe.

Esminiais Siuolaikinio gyvenimo bruozais
studentai jvardija dideli gyvenimo tempg, dina-
miskuma, galimybes naujoviSskai mastyti ir veik-
ti— §1 pokyti dazniau pripazino vaikinai (52,9%)
negu merginos (49,1%), rizikos bei pavoju tiki-
mybe — vaikinai $i pokyti ivardijo dazniau (20,1%)
nei merginos (8,8%), saugumo ir pasitikéjimo
stoka.

Atliekant tyrima iSryskeéjo tirilamyjy suintere-
suotumas materialine gerove: minéto teiginio pasi-
rinkimo skirtumai lyginant I ir IV kurso studentus
yra statistiskai patikimi (x* = 5,247; p <0,05); ne-
pakankamas asmeninio tobuléjimo, saviraiskos bei
kurybiskumo vertinimas.

Kuno kultiiros specialybés studentai nepa-

of'the fourth-year students). The competence of lear-
ning to learn, which is identified by the experts of
European Educational Council as one of the most
significant, was chosen by 56,6% of the first-year
students and only 33,9% of the fourth-year students
(this difference comparing first and second year stu-
dents is statistically reliable (x> = 9,339, p <0,05).

Analyzing this problem in the aspect of gender
(Table 2) in the first place it was found that girls ap-
preciate constant economical accumulation more
(91,8%) compared to lads (85,3%). More significant
differences were also noticed as to the decision to fol-
low the principles of ecological ethics, seek harmony
with nature: this statement was chosen by 17,6% of
lads and only 9,4% of girls. Changing the lifestyle,
exactly the same percent of lads (38,2%), compared
with girls (38,4%) would choose healthy lifestyle.

Having decided to change personal lifestyle, the
investigated girls would prioritize the problem sol-
ving competence (55,3%), the competence of control-
ling feelings and emotions — 51,6%, the competence
of creativity — 44%, the competence of learning to le-
arn—42,1% and self-cognition —41,5%. The assump-
tion that in the woman’s life it is very important to be
able to solve problems and control feelings and emo-
tions proved out. Meanwhile the investigated lads,
planning possible lifestyle changes would prioritize
the competence of communication (55,9%), critical
thinking — 47,1%, and the competence of controlling
feelings and emotions — 41,2%. It was unexpected
that only 29,4% of lads and 34% of girls would seek
to acquire the competence of self-respect.

To sum up the results of the study it can be assu-
med that students’ planned aims, the change of stra-
tegy and lifestyle organise their thoughts, feelings
and actions and are the instrument to adjust to the
state of contemporary life.

Conclusions

The results of the study enable to state that physi-
cal education students acknowledge (irrespectively
of age and gender) the opportunity of the diversity
of choices provided by these times.

In students’ opinion, essential features of contem-
porary life are high speed of life and dynamism; the
opportunities to think and act innovatively (this chan-
ge was more often acknowledged by lads (52,9%)
than by girls (49,1%)); the probability of risk and
danger (lads named this change significantly more
often (20,1%) compared to girls (8,8%)); and lack
of safety and trust.

The analysis of the study on the preconditions
of the planned change of lifestyle and related stu-
dents’ resolves highlighted the responders’ attitude
towards material interests (the differences of the abo-
ve-mentioned statement comparing first and fourth
year students are statistically reliable (x> =5.247;
p < 0.05)); insufficient appreciation of personal im-
provement, self-expression and creativity.
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kankamai  jvertina  kompetencijy  plétojimo
aktualuma prisitaikant prie laikmecio keliamy reika-
lavimy, projektuojant gyvenimo stiliy.

ISryskéjo itin menkas ekologinés etikos ver-
tinimas, harmonijos su gamta svarbos suvokimas
zmogaus sveikatai, t. y. jeigu tiriamieji apsispresty
keisti gyvenimo stiliy, tai harmonijos su gamta
siekty tik 10,1% I kurso ir 11,3% IV kurso studenty;
sveika gyvensena rinktysi tik 42% I kurso ir 36,3%
IV kurso studenty.

Remiantis tyrimo rezultatais galima teigti,
kad kiino kultiiros specialybés studentai dar mazai
domisi humanistine dimensija.

Diskusija

Siuo metu visuomené iigyvena esming isto-
ring transformacijg — pasaulis i§ modernaus virsta
postmoderniu. Visuomeninio gyvenimo persitvarky-
mo laikotarpis ir atvirumo pasauliui situacija daznai
sukelia nerima, nesaugumo ir susvetiméjimo jaus-
mus. Materialin€s, socialinés ir kultarinés salygos,
formuojancios akademinio jaunimo, taip pat ir peda-
goginio profilio kiino kultiiros specialybés studenty,
gyvenimo stiliy, Siandien yra i§ esmés kitokios.

Sportas Siandien taip pat yra veikiamas postmo-
dernios visuomenés dimensijy: plétojantis sporto
mokslui, sporto pramonei, sporto verslui, sportas
tampa tarsi atskiru pasauliu, turinCiu savitas verty-
bes ir elgesio normas (TamoSauskas, 2000). Spor-
tuojanciy studenty, biisimyjy kiino kultiiros pedago-
gu, socialiné tikrové gali biiti charakterizuojama
kaip dvigubos socializacijos situacija — akade-
miné veikla ir aktyvus treniruoCiy bei sporto
varzyby procesas. Sis dvigubos socializacijos mode-
lis vercia studentus konstruoti savo gyvenimo stiliy,
racionaliai pasirinkti savo gyvenimo orientyrus ir
vertybes.

Mokslininkai gyvenimo stiliy charakterizuoja
kaip kultiiros nulemta zmogaus biities biida: gyveni-
mo modelis, elgsena, motyvai, poreikiai, vertybés,
tikslai ir ju siekimo biidai, t. y. sgmoningumo ele-
mentai ir kasdienés buties prielaidos, objektyviy
ir subjektyviy veiksniy susipynimas. Gyvenimo sti-
liaus sampratos esmé — individualaus pasirinkimo
galimybés egzistavimas, o tai jrodo, kad vienas i§
lemianciy gyvenimo stiliaus elementy yra pasirinki-
mo laisvés buvimas. Jeigu gyvenimo biidas (literat-
iiroje gyvenimo biido samprata daznai painiojama su
gyvenimo stiliaus samprata) atspindi struktiirinius
apribojimus, ,,uzdedamus* individui, ir charakteri-

Students of the speciality of physical education
insufficiently perceive the topicality of the develop-
ment of competencies and insufficiently evaluate
their importance, adjusting to the requirements raised
by this period and designing the lifestyle.

A particularly low appreciation of ecological
ethics and perception of the importance of harmo-
ny with nature for people’s health was identified,
i.e. if the investigated decided to change their lifes-
tyle,the harmony with nature would be sought by
only 10.1% of the first-year students and 11.3% of
the fourth-year students; healthy lifestyle would be
chosen by only 42% first-year students and 36.3%
fourth-year students.

Based on the results of the study it can be stated
that in the academic interests of physical education
students still little place is assigned for the humanis-
tic dimension, which directs young people towards
consideration of universal and essential human pro-
blems.

Discussion

Currently our society experiences essential histo-
rical transformation — the world changes form mo-
dern to post-modern. The period of reformation of
social life and the situation of openness to the world
often cause concern, insecurity and alienation. Ma-
terial, social and cultural conditions that form the
lifestyle of academic youth, pedagogical profile phy-
sical education students among them, today differ in
principal from those of students in earlier times.

Sport today is also influenced by the dimensions
of post-modern society: as the science of sport, the
sport industry (sport business) is developing, sport is
being isolated from the common man’s life and turns
into as if separate world with its values and behavio-
ur norms (Tamosauskas, 2000). Social reality of stu-
dents going in for sports, prospective physical educa-
tion teachers, can be characterised as the situation of
double socialisation — academic activity and active
process of training sessions and sport contests. This
model of double socialisation makes students const-
ruct their lifestyle, rationally choosing guides and
values for the identification of the trend and content
of their life. However, this is little discussed and the
truth is that not much is known about the phenome-
non of style of social life in Lithuania and, in gene-
ral, no broader scientific investigations are carried
out (except for the consumer-orientated style).

The researchers characterise lifestyle as the way
of man’s being determined by culture: life model,
behaviour, motives, needs, values, aims and ways
of seeking them, i.e., the elements of consciousness
and preconditions of daily being, intertwining of
objective and subjective (mutually determined) fac-
tors. The essence of the concept of /ifestyle is the
existence of the opportunity of individual choice
and this proves that one of the determining elements
of lifestyle is the existence of relative freedom of
choice (s#yle is a typical choice within the limits of
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zuoja nelaisvés sfera, tai gyvenimo stilius, priesin-
gai, atspindi pasirinkimo laisve. Taigi galima teigti,
kad laisve ir biitinybeé, gyvenimo stilius ir gyvenimo
biidas — tai tarsi dvi vieno medalio pusés.

Viena i§ esminiy kategorijy, apibrézianti
iSorines ir vidines determinantes, nusakancias Zmo-
gaus gyvenimo stiliy, yra apsisprendimas (AHaHbeB,
2003).

Apsisprendimas — tai Zmogaus pozicija ver-
tinant save, elgsenos strategija, ateities prog-
nozes, pasiekimy vertinimas, pasirengimas tgsti
ar keisti pasirinkta gyvenimo linija, gyvenimo sti-
liy (Ananbes, 2003). Jaunas zmogus Siandien yra
veikiamas greitai besikeiCiancios aplinkos, atve-
rianCios daugybe galimybiy ir pasirinkti, ir apsi-
spresti.

Zmogus visa gyvenima turi rinktis ir spresti, ta-
Ciau tai nereiskia, kad zmogus nuolat ir i§ esmés
keiciasi: igydamas ziniy, patirties, jis igyja daugiau
informacijos apie save, apie savo vietg pasaulyje ir
tam tikru bidu koreguoja savo gyvenimiskas nuosta-
tas, retai jas kardinaliai keicia.

Postmodernistinio biivio ivairové ir jos vie-
nas i§ reik§mingy zenkly — gyvenimo stilius — kei-
¢ia poziiirj | kino kultiros pedagogu rengima:
Siandieninis studentas turi igyti tokios patirties,
kuri padéty jam konstruoti gyvenimo stiliy,
sudarant] galimybe¢ lengviau prisitaikyti ir jveikti
postmodernios visuomenés reikalavimus. Bisi-
mieji kiino kultiiros pedagogai privalés gyventi nau-
jame, dar nepazistamame postmoderniame pasau-
lyje, kuriame sparti kaita lems tai, kad vis
dazniau bus galima paciam pasirinkti kultiiring
orientacijq ar net identiteta, konstruoti savitg gyve-
nimo stiliy.

Siame straipsnyje nesiekiama nuodugniai i§ana-
lizuoti suformuluotos problemos — tai tik jvadas i
platesnio pobtidzio mokslines diskusijas, pretekstas
diskutuoti apie akademinio jaunimo gyvenimo sti-
liy ir jo kaitos galimybes, kaip postmodernios visuo-

what is feasible (possible)). If the way of life (in lite-
rature the concept of the way of life is often confu-
sed with the concept of lifestyle) reflects structural
limitations, “applied” for the individual, and charac-
terises the area of captivity, /ifestyle, on the contra-
ry, reflects the freedom of choice. Thus, it can be
stated that freedom and necessity, lifestyle and the
way of life are as if two sides of one medal: every
free choice has limits and in the most hopeless case
choice variants are possible (we would think that in
the conditions of permanent change of social life it
is purposeful to correct and supplement the criteria
defining lifestyle).

One of the central categories delineating outer
and inner determinants hat define a man’s lifestyle
are resolves (Ananses, 2003).

Resolves include both the man’s view towards
himself/herself and the strategy of behaviour in the
present as well as projections for the future. It inclu-
des both the evaluation of achievements and readi-
ness to continue or change the chosen line of life,
lifestyle (Ananbes, 2003). Young man today is influ-
enced by the rapidly changing social life, offering
numerous choices and resolves.

The man makes resolutions throughout all his/
her life, anyway, it does not mean that he/she chan-
ges fundamentally: acquiring knowledge, experien-
ce he/she acquires more information about himself/
herself, about his/her position in the world and in
some way corrects his/her approaches to life, rarely
cardinally changing them.

The above-mentioned ideas enable to state that
the diversity of post-modern being and one of'its sig-
nificant signs — lifestyle — changes attitude towards
preparing physical education teachers: today’s stu-
dent must acquire such experience which would
assist him/her to construct lifestyle which creates
an opportunity to adapt easier and overcome the re-
quirements of post-modern society. Prospective phy-
sical education teachers will have to live in a new
still unknown post-modern world, in which rapid
changes determine that increasingly more often pe-
ople acquire freedom to choose cultural orientation
or even the identity on their own and construct a
peculiar lifestyle.

This article did not aim to provide an in-depth analy-
sis of the formulated problem; it is only an introduction
to broader scientific discussions, a pretext to discuss li-
festyle of academic youth and the opportunities of its
change as a phenomenon of post-modern society.
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