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GEBEJIMAIS

Anotacija

Straipsnyje analizuojama deSimtyjy klasiy, bendro-
jo lavinimo mokyklos mokiniy dalyvavimo kiino kulta-
ros pamokose motyvacijos sgsajos su etiniais mokytoju
gebéjimais. Pateikiama atlikto tyrimo epistemologija,
metodika ir organizavimas. Tyrimas yra grindziamas
pedagoginio profesionalumo, kiino kultiiros ugdymosi
visg gyvenima, profesinio identiteto bei motyvacijos
teorinémis prielaidomis. Mokiniy dalyvavimo kiino
kultiiros pamokose motyvacija siejama su mokytoju
etiniais gebéjimais. Pristatomi svarbiausi atlikto tyrimo
rezultatai, kurie rodo, kad mokytojo etiniai gebéjimai
lemia mokiniy dalyvavimo kiino kultiiros pamokose
motyvacija, padeda iSgyventi pazinimo dziaugsma,
spresti problemas, atpazinti savo likescius ir ju siekti.

Pagrindiniai Zodziai: mokiniai, mokytojai, mo-
tyvacija, kiino kultiiros pamoka, etiniai gebéjimai.

Ivadas

Kiino kultiira neatsiejama nuo visuomenés raidos,
ji daro itaka asmenybés pozityviosios socializacijos
procesui, kuris placiaja prasme suvokiamas kaip indi-
vido ir visuomenés saveika, padedanti zmogui perimti
elgsenos normas ir dvasines vertybes, o visuomenei —
kultiiros pavelda (Coelho, 1999; Bitinas, 2004; Vilkas,
20006). Lietuvos bendrosiose programose ir iSsilavini-
mo standartuose (2003) ryski pozicija, kad nuo fiziniy
gebéjimy ir funkciniy galiy stiprinimo biity einama prie
vertybiniy orientacijy formavimo, teigiamo poziiirio i
ktino kultiiros pamokas. Tai glaudZiai susij¢ su motyva-
cija kaip asmenybés veiklos bei elgesio vidiniy regulia-
toriy vyksmu (Jovaisa, Vaitkevicius, 1987). Mokslinin-
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Abstract

The article analyses the links between the moti-
vation of the tenth form pupils to participate in the
physical education (PE) classes and teachers’ ethical
abilities at the comprehensive school. Epistemology,
methods and organisation of the carried out research
are presented. The research is grounded on the theo-
retical assumptions of pedagogical professionalism,
self-development of lifelong physical education, pro-
fessional identity, and motivation. Motivation of pu-
pils’ participation in the PE classes is being related to
the teachers’ ethical abilities. The article presents the
most important research results, which demonstrate
that the teachers’ ethic abilities influence pupils’ moti-
vation to attend PE classes, help to experience the joy
of cognition, solve problems, recognize one’s expecta-
tions, and seek them.

Key words: pupils, teachers, motivation, physical
education class, ethical abilities.

Introduction

Physical education (PE) is inherent in the society
development; it influences the positive socialisation
process of the personality, which in a broad sense is
perceived as the interaction between the individual
and the society, assisting the person to take over be-
havioural norms and spiritual values and facilitating
the society to absorb cultural heritage (Coelho, 1999;
Bitinas, 2004; Vilkas, 2006). General Curriculum
Framework and the Education Standards of Lithuania
(2003) contain a distinct position that enforcement of
physical abilities and functional powers should be re-
placed by formation of value orientations, positive at-
titude towards PE classes. Researchers (Fiurst, 1998,
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kai (Fiurst, 1998, Myers, 2000) teigia, kad norint Zinoti,
kodél mokinys vienaip ar kitaip elgiasi, biitina istirti jo
motyvacija, vidines prieZzastis, dél kuriy kas nors daro-
ma arba vienaip ar kitaip elgiamasi (Miskinis, 2006).

Lietuvoje atlikti moksliniai tyrimai (Blauzdys,
Bagdonien¢, 2007) atskleidzia, kad fiziné veikla ktino
kultiiros pamokose glaudziai susijusi su fizinés veiklos
motyvacija apskritai. Pasak R. Malinausko (2003),
kiekvieno asmens motyvuy sfera labai skiriasi. Ji di-
ferencijuojama pagal ju sudéti, hierarchija, stipruma
bei pastovuma. Motyvy stiprumui ir pastovumui turi
reikSmeés daug veiksniy, pvz., socialinis gyvenimas,
kryptingas asmenybés ugdymas ir pan. Mokiniy da-
lyvavimo kiino kultiros pamokose motyvacija taip
pat priklauso ir nuo jiems budingo natiiralaus porei-
kio judeéti, emocinio fiziniy pratimy patrauklumo, am-
biciju siekimo, asmeninés garbés (Kirjonevas, 1991)
ir kt. Taigi, galima teigti, kad motyvai gali buti susi-
je su 1) aktyvios veiklos procesu ir / arba 2) veiklos
rezultatu kiino kultiiros pamokose. Mokinys ne tik
tenkina fizinio aktyvumo poreiki, patiria isptdziy,
bet ir / arba siekia save tobulinti, iSreiksti ir jtvirtin-
ti, patenkinti materialinius ir dvasinius poreikius.

Fizinés veiklos procese itin svarbiis ir pedagoginiai
etiniai principai, kurie turi fundamentalia reikSme ktino
kultiiros mokymui(-si) (Bsixos, 2000). Siame konteks-
te reik§minga kiino kultiiros mokytojo etiné kompeten-
cija, apimanti mokiniy motyvavimo ir paramos jiems
kompetencijas. Pastarosios kompetencijos skaidomos
i etinius gebéjimus, kuriy turinys yra susijes su mo-
kiniy saves vertinimo ir pasitikéjimo savimi ugdymu,
mokymasi palaikancios sistemos, uztikrinancios socia-
linés atskirties prevencijq, kiirimu,; pagalba mokiniams
atpazistant savo litkescius ir siekiu tapti atsidavusiais
Lietuvos pilieciais; mokiniui padedanciq isgyventi pa-
Zinimo dziaugsmq aplinkos sudarymu,; mokiniy sudo-
minimu mokomuoju dalyku ir jo mokymosi motyvaci-
jos palaikymu, pagalba mokiniams spresti problemars,
susijusias su prarasta mokymosi motyvacija, greito ir
konstruktyvaus griztamojo rysio, palaikant mokiniy
saves vertinimq ir savigarbq, uztikrinimu. Taciau ktino
kultiiros mokytoju etinés kompetencijos sasajos su
mokiniy dalyvavimo kiino kultiiros pamokose moty-
vacija problema néra pakankamai moksliskai tirta. Tai
suponuoja tyrimo mokslini naujuma ir praktinj reiks-
minguma, kuris fokusuojamas | mokiniy dalyvavimo
ktino kultiros pamokose motyvaciniy charakteristi-
ku atskleidima, kiino kultiiros mokytojo etinés kom-
petencijos (mokiniy motyvavimas ir parama jiems)
ivertinima. Tiriamas pedagogy poziiiris i mokinius,
bendradarbiavimo su jais ypatumus kiino kultiiros pa-

Myers, 2000) state that if one wants to know why the
pupil behaves one or another way, his/her motivation,
inner reasons that determine one or another way of be-
having have to be investigated (Miskinis, 2006).

The researches carried out in Lithuania (Blauzdys,
Bagdonien¢, 2007) disclose that physical activities
during PE classes are closely related to motivation
for physical activity in general. According to R. Ma-
linauskas (2003), the field of every person’s motives
differs significantly. It is differentiated according to
its composition, hierarchy, strength, and permanence.
Strength and permanence of motives are influenced by
many factors; e.g., social life, purposeful personality
development, etc. Pupils’ motivation to participate in
PE classes also depends on the natural inherent need to
move, emotional attractiveness of physical exercises,
endeavour of ambitions, and personal honour (Kir-
jonevas, 1991) et al. Thus, it can be stated that motives
can be related to 1) the process of the active activity
and/or 2) the activity result at PE classes. In addition to
meeting the need of physical activeness, experiencing
impressions, the pupil also aims or seeks to improve
himself/herself, express and consolidate, and meet ma-
terial and spiritual needs.

In the process of physical education particularly im-
portant are pedagogical ethical principles, which have
fundamental significance for teaching/learning physi-
cal education (berkoB, 2000). The PE teacher’s ethi-
cal competence which encompasses competencies of
motivating and supporting pupils is significant in this
context. The latter competencies are broken down into
ethical abilities; their content is related fo the devel-
opment of pupils’ self-assessment and self-confidence;
creation of learning support system that would ensure
prevention of social exclusion, support to the pupils,
recognising their expectations and endeavour to be-
come committed citizens of Lithuania; creation of the
environment that helps the pupil to experience the joy
of cognition; arousal of pupils’ interest in the taught
subject and maintenance of their motivation, assist-
ance to the pupils, solving problems related to lost
learning motivation; and ensuring fast and construc-
tive feedback, maintaining pupils’ self-assessment and
self-confidence. However, the links of PE teachers’
ethical competencies with pupils’ motivation to par-
ticipate in PE classes is insufficiently investigated.
This presupposes the novelty of the research and prac-
tical significance, which is focused on the disclosure
of motivation characteristics of pupils’ participation in
the PE classes and on the evaluation of PE teachers’
ethical competence (pupils’ motivation and support for
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mokose. Visa tai leidzia formuluoti probleminj tyri-
mo klausima: kokie mokytojy etiniai geb¢jimai moty-
vuoja mokiniy dalyvavima kiino kultiiros pamokose?

Tyrimo tikslas — istirti deSimtyjy klasiy mo-
kiniy dalyvavimo kiino kultiiros pamokose moty-
vacijos sasajas su etiniais mokytojyu gebé¢jimais.

Tyrimo epistemologija

Tyrimo epistemologija grindziama nomotetine
(normatyvine) socialiniy moksly paradigma, besire-
miancia kiekybiniu poziiiriu i tyrima, kurio moksli-
ne¢ verte Siuo atveju nusako kiekybiniai rodikliai, t. y.
bandymas iStirti mokiniy nuomong apie kiino kultiiros
mokytoja ir jo organizuojamas pamokas bei nustatyti
mokiniy dalyvavimo kiino kultiiros pamokose moty-
vacijos sasajas su etiniais mokytojy gebéjimais. Toks
pozitiris { tyrima reikalauja adekvaciy tyrimo metody,
igalinanc¢iy placiau pazinti tiriamuosius reiskinius,
gauti patikimesniy duomeny bei atskleisti jvairias ty-
rimo kintamyjy sasajas, kurios sudaro galimybe pro-
gnozuoti priezastinius rySius, teikti praktines reko-
mendacijas. Tokie tyrimai uZztikrina tiek vidini, tiek
iSorini tyrimo validuma, nes dél didesnés duomeny
apimties i§samiai bei visavertiskai atskleidziami esmi-
niai tiriamojo reiskinio bruozai (vidinis validumas), o
iSorinj validuma nulemia objektyvesnis rezultaty api-
bendrinimas (Calfee, 1999) bei galimybé juos ekstra-
poliuoti visai tiriamajai populiacijai (Kardelis, 2002).

Planuojant tyrima remtasi kitno kultiiros mokytojo
profesionalumo, kiino kultiiros ugdymosi visq gyveni-
mq, profesinio identiteto ir motyvacijos konceptualio-
mis nuostatomis:

» Kino kultiros mokytojo profesionalumas sie-
jamas su geb¢jimu dirbti pasitelkiant tyrine-
jimo arba problemy sprendimo strategijas bei
didesniu atsakomybés suvokimu uz asmens
tobulinimg visa gyvenima trunkancio mo-
kymosi procese. Siy mokytojy profesionalu-
mo sampratoje vyrauja pozidris, kad ugdant
ktino kultiira biitina siekti mokiniy tam tikry
fizinés buklés rodikliy, atliepti mokyklos ben-
druomenés likes¢ius (Hargreaves, 2000).

+ Kino kultiros ugdymosi visg gyvenimg svar-
biausias tikslas — skatinti visa gyvenimg trun-
kanti fizinj aktyvuma, kad individas bty
sveikas, geros fizinés biklés, gerai jaustysi,
igytu saves valdymo kompetencija, apiman-
¢ia ir judéjimo igudzius. Tam reikalinga Zino-
ti sveikos gyvensenos mokymo ir mokymosi
visa gyvenimg metodus, padedancius pro-

them). Teachers’ attitude towards pupils and commu-
nication with them are investigated. All of it enables to
formulate a problem question of the research: What
teachers’ ethical abilities motivate pupils’ participation
in the PE classes?

Research aim: to investigate the links between
motivation of tenth form pupils’ participation in PE
classes and teachers’ ethical abilities.

Epistemology of the research

Research epistemology is based on nomothetic
(normative) paradigm of social sciences, which is
based on quantitative approach towards the research,
the scientific value of which in this case is specified by
quantitative indicators; i.e., the attempt to investigate
pupils’ opinion about the PE teacher and his/her or-
ganised classes and to identify the links between mo-
tivation of the tenth form pupils’ participation in PE
classes and teachers’ ethical abilities. Such approach
towards the research requires adequate research meth-
ods that enable a broader cognition of the investigated
phenomena, obtaining more reliable data and disclos-
ing various links of the variables of the research, which
provide the possibility to project causal relations and
provide practical recommendations. Such researches
ensure both internal and external validity of the re-
search because due to a larger volume of data, the key
features of the investigated phenomenon are disclosed
exhaustively (internal validity), whilst external valid-
ity is determined by a more objective generalisation
of the results (Calfee, 1999) and the possibility to ex-
trapolate them to all investigated population (Kardelis,
2002).

The research is grounded on the following concep-

tual approaches:

* Professionalism of the PE teacher is related to
the ability to work, invoking investigation and
problems solution strategies and to a better
perception of responsibility for a person’s de-
velopment in the lifelong learning process. The
prevailing attitude in the conception of these
teachers’ professionalism is that physical educa-
tion aims at attaining certain physical condition
indicators, responding to the expectations of the
school community (Hargreaves, 2000).

* The key objective of developing lifelong physi-
cal self-education is to encourage lifelong phys-
ical activeness so that the individual is healthy,
physically fit, feels well, acquires a self-man-
agement competence; it also includes move-
ment skills. This requires knowledge of meth-
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paguoti aktyvy gyvenimo buda visg gyve-
nima (Strauss, Corbin, 2001; Myers, 2008).
» Kino kultiros mokytoju profesinis identitetas
kaip viena i$ socialinio identiteto apraisky — tai
konceptualus mokytojo vaizdinys apie jo vieta
profesinéje grupg¢je ir visuomengje. Su Siuo vaiz-
diniu susijusios tam tikros vertybés, motyvai,
poziiiris | savo profesija. Savo ruoztu profesinis
identitetas susiformuoja tik turint tam tikra pro-
fesing patirti, o tai sudétingas, ne visada Zmogaus
isisamonintas procesas. Siame profesinés erdvés
kontekste suvokti save kaip profesionala reiskia
atsakyti { klausima, kg a§ moku ir turiu dary-
ti (Helstein, 2007; Gommers, Hermans, 2003).
* Motyvacija — psichofiziologinis procesas, re-
guliuojantis asmenybés veiklg ir santykius
su aplinka motyvy kaitos pagrindu. Motyvai,
glidintys mokomojoje veikloje, susij¢ su mo-
kymo turiniu, kai mokymasi skatina mokiniy
noras suzinoti ka nors nauja, pademonstruoti
intelektini aktyvuma. Labai svarbu, kad kiino
kultiiros mokytojas formuodamas mokymo-
si motyvacija tinkamai reaguoty i ivairialy-
pés, besikeiCian¢ios moksleiviyu populiaci-
jos poreikius (Fullan, 2005; Jovaisa, 2007).

Tyrimo metodai: mokslinés literatiros analize,
anketiné apklausa, statistiné duomeny analiz¢, gauty
rezultaty lyginamoji analize.

Tyrimo instrumentai. Planuotam tyrimui atlikti
buvo sudaryti du klausimynai, is kuriy vienas skirtas
mokiniy, o kitas — kitno kultiiros mokytojy apklausai.

Mokiniams skirta klausimyna sudaré 24 klausi-
mai ir teiginiai, suskirstyti i atskirus blokus. Siame
straipsnyje analizuojami tyrimo duomenys, gauti ty
bloky pagalba, jais siekta iStirti mokiniy dalyvavi-
mo kiino kultiiros pamokose motyvacija, ju poziiiri i
kiino kultiiros pamokas bei kiino kultiros mokytoja.

Kino kultiiros mokytojo etiniams geb¢jimams at-
skleisti sudarytos septynios juos charakterizuojancios
skalés, kuriy teiginiai aprasyti literatiiroje (Pedagogo
rengimo standarto gairiy projekto tyrimo ataskaita,
2000): 1) kiino kultiiros mokytojy gebéjimas ugdyti
mokiniy saves vertinimq ir pasitikéjimq savimi; 2) mo-
kytojo gebéjimas kurti mokymasi palaikanciq sistemq;
3) gebéjimas padeti mokiniams atpazinti savo liikes-
Cius ir jy siekti; 4) gebéjimas sudaryti mokiniui aplin-
ka, padedanciq jam isgyventi paZinimo dZiaugsmaq,
5) gebéjimas sudominti mokinius mokomuoju dalyku
ir palaikyti jy mokymosi motyvacijq; 6) gebéjimas
padéti mokiniams spresti problemas, susijusias su
prarasta mokymosi motyvacija; 7) gebéjimas suteik-

ods of teaching healthy lifestyle and of lifelong
learning, which assist to advocate active life-
style throughout all life (Strauss, Corbin, 2001;
Myers, 2008).

* Professional identity of PE teachers as one of
the manifestations of social identity is a teach-
er’s conceptual image about his/her place in the
professional group and the society. This image
pertains to certain values, motives and attitude
towards one’s profession. Professional identity
in turn develops only in the presence of certain
professional experience. To perceive oneself as
a professional in this context of professional
space means to answer the question what I am
able and what I have to do (Helstein, 2007; Go-
mmers, Hermans, 2003).

* Motivation is a psychophysical process that reg-
ulates the activity of the personality and the rela-
tions with the environment, based on the change
of motives. The motives lying in the teaching
activity are related to the contents of teaching,
when learning is promoted by the pupils’ wish
to learn something new, demonstrate intellectu-
al activeness. It is particularly important for the
PE teacher to react appropriately to the needs of
multiple and changing pupils’ population (Ful-
lan, 2005; Jovaisa, 2007).

Research methods: content analysis, questionnaire
survey, statistical data analysis, comparative analysis
of obtained data.

Research instruments: the research employed two
questionnaires, one of which was designed for pupils
and the other, for PE teachers.

The pupils’ questionnaire consisted of 24 ques-
tions and statements, brought under separate blocks.
This article analyses research data obtained from these
blocks, which served to investigate motivation of the
pupils’ participation in PE classes and their attitude to-
wards PE classes and the PE teacher.

To disclose the PE teacher’s ethical abilities seven
characterising scales were drawn up: /) PE teachers’
ability to develop pupils’self-assessment and self-con-

fidence; 2) the teacher’s ability to create the learning
support system, 3) the ability to help pupils to recog-
nize their expectations and endeavour them; 4) the
ability to create such environment for the pupil, which
would assist him/her to experience the joy of cogni-
tion, 5) the ability to arouse pupils’ interest in the
taught subject and maintain their learning motivation;
6) the ability to assist pupils to solve problems related
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ti mokiniams greitq ir konstruktyvy griZtamaqji rysi.

Visi etinius gebé&jimus vertinantys teiginiai ko-
duoti penkiabale sistema, tiriamajam pasirinkus atsa-
kymo varianta nuo tikrai sutinku (5 baly vertinimas)
iki tikrai nesutinku (vertinama 1 balu). Pagal suminj
tiek atskiry, tiek visy gebéjimy bala tiriamieji buvo
skirstomi { ryskiy ir pavirSutinisky gebéjimy grupes.

Tyrimo metodika ir organizavimas

Tyrimo dalyviai. Kiekybiniams tyrimo objekto ro-
dikliams nustatyti bei jvertinti sudarytos dvi nepriklau-
somos imtys. Pirmosios (atsitiktinés) imties tiri suda-
ré 470 desSimtyjy klasiy mokiniy (246 vaikinai ir 224
merginos), parinkty i§ Siauliy miesto bendrojo lavini-
mo mokykly. Vaikiny ir merginy santykis imtyje (ati-
tinkamai 52,34 proc. ir 47,66 proc.) i§ esmés nesisky-
ré nuo ju santykio visoje tirtoje populiacijoje, kurioje
vaikinai sudar¢ 54,82 proc., o merginos — 45,18 proc.

Tai, kad tyrimui buvo pasirinkti deSimtyju klasiuy
mokiniai, [émé keletas aplinkybiy. Viena jy ta, kad Sia-
me amziuje natiiralus aktyvios fizinés veiklos poreikis
yra sumazejes lyginant su jaunesniais paaugliais, tad
laisvalaikiu dazniau pasirenkamos kitos, su aktyvia fi-
zine veikla nesusijusios jo praleidimo formos (bsikos,
2000). Tad paskatinti vyresniyjy paaugliy fizini akty-
vuma bei ugdyti teigiama juy poziiri i kiino kulttiros
pamokas, be kity veiksniy, galéty ir kiino kultiiros mo-
kytojai, kuriy profesiné veikla ir iSsiugdytos pedago-
ginés kompetencijos turéty skatinti mokiniy fizinés sa-
viugdos poreiki, ugdyti jy kiino kultira (Kardeliené ir
kt., 2009). Be to, vyresnieji paaugliai geba objektyviau
(kritiskiau) vertinti ktino kultiiros pamokas, mokyto-
jo etinius gebéjimus ir bendravimo su juo ypatumus
per kiino kultiiros pamokas, nes Siuo amziaus tarps-
niu pakinta saves ir aplinkiniy vertinimo kriterijai,
kurie tampa objektyvesni ir stabilesni (Kpaiir, 2002).

Antraja nepriklausomq imtj sudaré¢ 56 kiino kulti-
ros mokytojai (31 vyras ir 25 moterys arba 55,4 proc.
ir 44,6 proc.), sutike dalyvauti tyrime. Sios imties tii-
ris sudar¢ 69,13 proc. visos kiino kultiiros mokytoju
generalinés visumos (79,48 proc. vyry ir 59,52 proc.
motery). Tirty motery ir vyry santykis, kaip ir mokiniy
atveju, i§ esmés atitiko jy pasiskirstyma populiacijoje,
kurioje vyry buvo 48,2 proc., o motery — 51,8 proc.

Tyrimo procediiros. Tyrimas atliktas 2008 m. rug-
séjo — gruodzio meén., ji suderinus su miesto Svietimo
skyriumi ir gavus mokykly administracijos pritarima.
Visi tyrimo dalyviai buvo informuoti apie atlickama
tyrimg ir supazindinti su klausimyno pildymo instruk-
cija. Vykdant apklausa vadovautasi etiniais ir teisiniais
tyrimo principais.

to the lost learning motivation; and 7) the ability to
provide pupils with fast and constructive feedback.

All statements assessing ethical abilities are encod-
ed in a five point system, when the responder chooses
the variant ranging from / surely agree (5 points) to /
surely disagree (1 point). According to total points the
responders were divided into the groups with distinct
and superficial abilities.

Research methods and organisation

Participants of the research. To identify and as-
sess quantitative indicators of the research subject, two
independent samples were drawn up. The volume of
the first (random) sample was comprised of 470 tenth
form pupils (246 boys and 224 girls) from Siauliai
comprehensive schools. The ratio of girls and boys in
the sample (correspondingly 52,34 per cent and 47,66
per cent) basically did not differ in the whole inves-
tigated population in which boys made up 54,82 per
cent and girls, 45,18 per cent.

The choice of the tenth form pupils was determined
by the fact that in this age the natural need of active
physical activity is less, compared to younger adoles-
cents; therefore, such pupils more often choose other
forms of spending their leisure than the ones related to
active physical activity (bsrkos, 2000). Thus, in addi-
tion to other factors, PE teachers could also encourage
adolescents’ physical activeness and develop positive
attitude towards PE classes (Kardeliené et al., 2009).
Besides, senior adolescents are able to evaluate PE
classes, the teacher’s ethical abilities and communica-
tion peculiarities during PE classes more objectively
(critically) because in this age the criteria for evalu-
ating oneself and others become more objective and
stable (Kpaiir, 2002).

The second independent sample consisted of 56 PE
teachers (31 man and 25 women or 55,4 per cent and
44,6 per cent) who agreed to take part in the research.
The volume of this sample made up 69,13 per cent of
the total general whole of PE teachers (79,48 per cent
of men and 59,52 per cent of women). The ratio of
investigated men and women, like in the pupils’ case
basically corresponded to their distribution in the pop-
ulation which contained 48,2 per cent of men and 51,8
per cent of women.

Research procedures. The research was carried
out between September and December, 2008, after it
had been approved by the department of education of
the city and by school administration. All participants
of the research have been informed about the survey
and familiarized with the instruction of filling in the
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Statistiné analizé. Tyrimo duomenims apskai-
Ciuoti taikyta SPSS for Windows 14 programa. Ap-
raSomosios ir inferencinés statistikos metodais buvo
skaiCiuotos jvairiy rodikliy skaitinés charakteristikos
bei statistinio reikSmingumo kriterijai. Rezultatai lai-
kyti statistiSkai reikSmingais, jei paklaidos tikimybés
reik§me buvo p < 0,05 esant 95 proc. patikimumui.

Kiino kultiros mokytoju galimybé turéti ryskius
etinius gebéjimus buvo vertinta taikant binarinés lo-
gistinés regresijos metoda. Pastarojo metodo taikymas
leido visus tyrime dalyvavusius mokytojus suskirstyti i
dvi grupes. Vienai jy priskirti asmenys, kuriy aukstesni
balai, rodo ryskius juy etinius geb¢jimus, o kita grupe —
pavirSutiniy geb&jimy — sudaré tie mokytojai, kuriy eti-
niy geb¢jimy vertinimo balai buvo Zemesni. Galimybé
patekti i ryskiy etiniy geb&jimy grupe vertinta taikant
minéta logisting regresing analiz¢. Naudojant §i metoda
atrinkti pradiniai nepriklausomi pozymiai, kurie dau-
giausia galéjo turéti itakos mokytojy pasiskirstymui i
grupes. Analizei taikyta Forward Stepwise LR atranka
naudojant p < 0,05 kriterijy kintamyjy atmetimui. Ga-
limybiy santykis laikytas statistiskai reik§Smingu, jei-
gu vienetas nei¢jo 1 95 proc. pasikliautingji intervala.

Empirinio tyrimo rezultatai

Tyrimo duomeny lyginamosios analizés turinys
orientuotas | mokytojy etiniy gebéjimy palyginima su
mokiniy dalyvavimo kiino kultiiros pamokose moty-
vacija, kiino kulttiros pamoky mokykloje vertinimu,
kiino kultiiros mokytojo (pagal mokiniams patinkan-
Cias ir nepatinkancias savybes) vertinimu, kiino kulti-
ros pamoky vertinimu.

Desimtyjy klasiy mokiniy dalyvavimo kiino kultu-
ros pamokose motyvacijos ir mokytoju etiniy gebéji-
my sasajy aspektu svarbiomis tampa ne tik pedagogy
savybés, bet ir iy savybiy sasajy su etiniais gebéji-
mais raiska.

questionnaire. Ethical and legal research principles
have been observed during the survey.

Statistical analysis. To calculate the research data
SPSS for Windows 14 was employed. Descriptive and
inferential statistics methods were used to calculate
numerical characteristics of various indicators and
statistical significance criteria. The results have been
treated as statistically significant if the value of bias
probability was p< 0,05 in case of reliability of 95 per
cent.

To assess the PE teachers’ possibility to have sig-
nificant ethical abilities, the method of binary logistic
regression was applied. This method enabled to bring
the teachers under two groups: teachers with distinct
and with superficial ethical abilities. The possibility
to get into the group with distinct ethical abilities was
assessed applying the above mentioned logistic regres-
sion analysis. This method enabled to select initial in-
dependent features which could have had major influ-
ence for teachers’ distribution in the groups. Forward
Stepwise LR selection, using p< 0,05 criterion for re-
jection of variables, was applied for the analysis. The
ratio of possibilities was treated as statistically signifi-
cant if the figure of one was not included into 95 per
cent confidence interval.

Results of the empirical research

Comparative analysis of the research data aims to
compare teachers’ ethical abilities with the following:
motivation of pupils’ participation in PE classes; as-
sessment of PE classes at school; the PE teacher’s as-
sessment (according to the features that are liked and
disliked by pupils); and assessment of PE classes.

In the aspect of links between motivation of the
tenth form pupils’ participation in PE classes and
teachers’ ethical abilities, important are both teachers’
features and manifestation of links of these features
with ethical abilities.

1 lentelé. Mokytojo savybiy (patinkanéiy mokiniams) sasajos su jo etiniais gebéjimais raiSka (proc.)
Table 1. Manifestation of links of the teacher’s features (liked by pupils) with his/her ethical abilities (per cent)

Etiniy gebéjimy raiska
Mokytojo savybés Manifestation of ethical abilities
The teacher’s features Ryskis gebéjimai PavirsutiniSki gebéjimai P
Distinct abilities Superficial abilities
Gera ﬁzme.lsvalzda 48.4 <0,001
Good physical appearance
Draugiskas
Friendly 83,9 < 0,001
ISmano savo dalyka
<
Has good knowledge of his/her subject 86,3 0,001
Ramus 78,6 <0,09
Calm
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1 lentelés tesinys
Continued of Table 1

Etiniy gebéjimy raiska
Mokytojo savybés Manifestation of ethical abilities
The teacher’s features Ryskiis gebéjimai PavirSutiniSki gebéjimai P
Distinct abilities Superficial abilities
Bendrauja su klase
Communicates with the class 96,6 88,7 <0,004
Turi humoro jausmag 95.9 792 <0,001
Has a sense of humour
D9m1s1 kleleenu mOklnl}l 86.5 67.0 <0,001
Is interested in every pupil
Su juo lengva bendrauti
It is easy to communicate with him/her 96,9 83,5 <0,001
Kurybingas 76,0 53,5 <0,001
Creative
Taiko naujoves 76,4 56,4 <0,001
Applies novelties
Atsizvelgia i mokiniy nuomong skirdamas
uzduotis 76,4 56,4 < 0,001
Considers pupils’ opinion, giving tasks

Mokiniams patinkan¢iy mokytojo savybiy sasa-
ju su jo etiniais gebé¢jimais raiska (zr. 1 lent.) liudija,
kad ryskiy etiniy gebéjimy kiino kulttiros mokytojus
mokiniai vertina labiau teigiamai nei pavirSutinisky
etiniy gebéjimy mokytojus. Maziausiai ryskus skirtu-
mas tik vertinant tokia mokytojy savybe kaip ramuma.
Mokiniams labiausiai patinka ryskiy etiniy gebéjimy
mokytoju draugiskumas, savo dalyko iSmanymas,
lengvumas bendraujant. Kiek reciau teigiamai verti-
namos tokios mokytoju savybés, kaip gera fiziné is-
vaizda, kirybiskumas, naujoviy taikymas bei pastan-
gos atsizvelgti | mokiniy nuomone skiriant uzduotis.

Tyrimo duomeny analizé Ilyties aspektu leidzia
teigti, kad vaikinai nurodo tas pacias 1 lent. nurodytas
savybes, o merginos (daZzniau nei vaikinai) kaip joms
itin patinkancig savyb¢ nurodo gerq pedagogo fizine
iSvaizdq (83,3 proc. ir 64,7 proc.; p < 0,02).

Manifestation of links of teacher’s features liked by
pupils with his/her ethical abilities (see Table 1) at-
test that pupils value PE teachers with distinct ethical
abilities more than those with superficial ethical abili-
ties. Least distinct difference was found only assessing
such teachers’ features as calmness. Pupils mostly like
friendliness, good knowledge of one's subject, and easy
communication. A bit more rarely positive evaluation
is given to such features as good physical appearance,
creativity, application of novelties, and efforts to con-
sider pupils’ opinion, giving tasks.

In the aspect of gender, the research data analysis
enables to state that boys distinguish the same features
indicated in Table 1, whilst girls (more often than boys)
indicate the teacher s good physical appearance as the
feature which they particularly like among teachers
with distinct ethical abilities (83,3 per cent and 64,7
per cent; p< 0,02).

2 lentelé. Mokytojo savybiy (nepatinkanc¢iy mokiniams) sasajy su jo etiniais gebéjimais raiSka (proc.)
Table 2. Manifestation of links of the teacher’s features (disliked by pupils) with his/her ethical abilities (per cent)

Etiniy gebéjimy raiska
Mokytojo savybés Manifestation of ethical abilities
The teacher’s features Ryskiis gebéjimai PavirSutiniski gebéjimai P
Distinct abilities Superficial abilities

Nebendrauja su mgklmmg . 22,0 342 <0.02
Does not communicate with pupils
Reikalauja normatyvy iSpildymo

<
Requires to fulfil the standards 36,4 49,6 0,03
Per pamokas nedalyvauja fizingje
veikloje kartu su mokiniais

<
Does not participate in PE classes 36,3 47,6 0,06
together with pupils
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2 lentelés tgsinys

Continued of Table 2
. \ Etiniy gebéjimy raiska
Thelz/:zglc(l{zzj’: fs:;glt:‘: Manifestation of ethical abilities
RySkiis gebéjimai PavirSutiniSki gebéjimai P
Distinct abilities Superficial abilities
Nerodo entuziazmo
<
Does not show enthusiasm 28,3 39,6 0,05
Nepakantus 233 31,5 > 0,05
Intolerant
Truksta pasiaukojimo
Lacks self-devotion 28,9 48,6 < 0,001
Neidomios pamokos
<
Not interesting classes 33,0 47,7 0,01
Neatsizvelgia i mokiniy norus, 35.4 56 <0.004
pageidavimus ’ ’ ’
Remiantis deSimtyjy klasiy mokiniy vertini- Based on the tenth form pupils’ assessments re-

mais, del kiino kultiiros mokytojo savybiy, kurios
jiems nepatinka, nustatyta, kad egzistuoja maZziau
ryskus skirtumas tarp skirtingy etiniy geb¢jimy mo-
kytoju. Maziausiai skiriasi rySkiy ir pavirSutiniSky
grupiy mokytojai pagal tokias mokiniams nepatin-
kamas juy savybes, kaip nedalyvavimq per pamokas
fizinéje veikloje kartu su mokiniais ir nepakantumaq.

Labiausiai rySkiy etiniy geb¢jimy mokytojy gru-
péje mokiniams nepatinka tokios mokytojo savybés,
kaip reikalavimas ispildyti normatyvus, nedalyvavi-
mas fizinéje veikloje kartu su mokiniais bei nenoras at-
sizvelgti  mokiniy pageidavimus. Atitinkamai pavirSu-
tinisky etiniy gebéjimy mokytoju grupéje mokiniams
labiausiai nepatinka mokytojo nenoras atsizvelgti i
mokiniy pageidavimus, reikalavimas ispildyti norma-
tyvus, nedalyvavimas fizinéje veikloje. Taigi, pastarajai
pedagogu grupei biidingos tos pacios savybés, kaip ir
ryskiy etiniy gebéjimy mokytojams. Mokytojo nenora
atsizvelgti { mokiniy pageidavimus, reikalavimas is-
pildyti normatyvus bei nedalyvavimg fizinéje veikloje
galima laikyti savybémis, kurios labiausiai nepatinka
mokiniams. Taigi, minétas mokytoju savybes galime
identifikuoti kaip labiausiai mokiniams nepatinkamas.

Tyrimo duomeny analize lyties aspektu rodo, kad
tiek vaikinai, tieck merginos nurodo visas 2 lentel¢je
nurodytas, jiems nepatinkancias mokytoju savybes.
Taciau akcentuotina tai, kad merginos minétas savybes
nurodo reciau nei vaikinai.

Tiriamieji deSimtyjy klasiy mokiniai buvo suskirs-
tyti { aukstos ir Zemos dalyvavimo kiino kultiiros pa-
mokose motyvacijos grupes. Aptarsime tyrimo rezul-
tatus, kurie yra susij¢ su aukstos mokymosi motyvaci-
jos mokiniy grupe. Mokiniai, kuriy motyvacija auksta,
nurodé tokius mokytojy etinius geb¢jimus, jvertindami
juos kaip ryskesnius nei pavirSutiniskus:

garding the PE teacher’s features they dislike, it was
identified that there was a less distinct difference be-
tween teachers with different ethical abilities. Least
differences are observed among teachers with distinct
and superficial abilities according to such features that
pupils dislike, as non-participation in PE classes to-
gether with pupils and intolerance.

In the groups of distinct ethical abilities pupils
dislike most such teacher’s features like the require-
ment to fulfil standards, non-participation in physical
activities together with pupils, and reluctance to con-
sider pupils’ wishes. Correspondingly in the teachers’
superficial abilities group pupils dislike the teacher s
reluctance to consider pupils’ wishes, the require-
ment to fulfil standards, and non-participation in the
physical activity most. Thus, the latter teachers’ group
is characterised by the same features as the teachers
with distinct ethical abilities. As a result, the teacher’s
reluctance to consider pupils’ wishes, the requirement
to fulfil standards, and non-participation in the physi-
cal activity can be treated and identified as the features
which pupils dislike most.

The analysis of research data in the aspect of gen-
der demonstrates that both boys and girls distinguish
all teachers’ features indicated in Table 2. However, it
should be underlined that girls distinguish the above
mentioned features more rarely than boys.

The investigated tenth form pupils were distributed
into high and low motivation groups in terms of partic-
ipation in PE classes. Further we shall discuss research
results that are related to the high learning motivation
pupils’ group. These pupils distinguished the follow-
ing teachers’ ethical abilities, assessing them as more
distinct than superficial:
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* sudaryti mokiniui aplinkq, padedanciq isgyven-
ti pazinimo dZiaugsmaq (54,4 proc. ir 47,1 proc.;
p<0,1);

* padeéti mokiniui spresti problemas, susijusias
su prarasta mokymosi motyvacija (54,4 proc. ir
44,0 proc.; p < 0,04).

Tyrimo duomeny analizé lyties aspektu leido iden-
tifikuoti skirtumus tarp vaikiny ir merginy, kuriems
budinga auksta dalyvavimo kiino kultiiros pamokose
motyvacija. Nustatyta, kad vaikinai kiek dazniau nei
merginos kaip labiau rySkius nurodo tris mokytojuy eti-
nius gebejimus:

* padeéti jiems atpazinti savo litkescius ir jy siekti

(56,5 proc. ir 44,3 proc.; p < 0,08);

* sudaryti mokiniui aplinkq, padedanciq isgyven-
ti pazinimo dZiaugsmaq (59,3 proc. ir 45,8 proc.;
p <0,08)

* sudominti mokinius mokomuoju dalyku ir pa-
laikyti jy mokymosi motyvacijq (55,4 proc. ir
45,9 proc.; p <0,1).

Merginos, kurioms taip pat budinga auksta dalyva-
vimo kiino kulttiros pamokose motyvacija, kiek dazniau
nei vaikinai nurodo mokytojy etini geb&jima padeti
Jjoms spresti problemas, susijusias su prarasta mokymo-
si motyvacija (55,3 proc. ir 42,4 proc.; p < 0,08). Sis
gebéjimas aukstos motyvacijos merginy yra vertinamas
kaip ryskesnis nei pavirSutiniskas.

Pazymétina, kad desimtyjy klasiy mokiniy dalyva-
vima ktino kultiiros pamokose kiek labiau motyvuoja
tie ktino kulttiros mokytojai, kurie geba sudaryti moki-
niui aplinka, padedancia iSgyventi pazinimo dZiaugs-
ma, spresti problemas, susijusias su prarasta moky-
mosi motyvacija, atpazinti savo likescius ir ju siekti,
sudominti mokinius mokomuoju dalyku ir palaikyti ju
mokymosi motyvacija.

Kino kultiros mokytojy etiniy gebéjimy ir
kiino kultiiros pamoky mokykloje vertinimo sasa-
jos rodo tendencija, kad vaikinams (labiau nei mergi-
noms) patinka ty mokytoju kiino kultiiros pamokos,
kurie geba ugdyti mokiniy saves vertinimq ir pasiti-
kéjimq savimi. Akcentuotina yra tai, kad vaikinai ver-
tindami pastaraji gebéjima, kaip jiems priimtina, ji
priskyré daugiau tiems mokytojams, kurie atstovauja
ryskiy etiniy gebéjimy grupe (91,0 proc. ir 84,5 proc.;
p <0,1). Be to, tyrimo rezultatai leidzia teigti, kad vai-
kinams taip pat patinka ktino kultiros pamokos, kai
ryskiy etiniy gebéjimy mokytojai labiau nei kiti geba
sudominti juos mokomuoju dalyku ir palaikyti jy mo-
kymosi motyvacijq (93,9 proc. ir 84,1 proc.; p < 0,05).

Tikslinga pazymeéti, kad desimtyjy klasiy mergi-
noms labiau patinka ktino kultiiros pamokos, kuriose

»  To create such environment to the pupil, which
would assist the pupil to experience the joy of
cognition (54,4 per cent and 47,1 per cent; p<
0,1);

» To assist the pupil to solve problems related to
the lost learning motivation (54,4 per cent and
44,0 per cent; p< 0,04).

The analysis of research data in the aspect of gen-
der enabled to identify the differences between boys
and girls who have high motivation to take part in PE
classes. It was identified that boys a bit more often
than girls distinguish three teachers’ ethical abilities
as more distinct:

» To assist them to recognize their expectations

and seek them (56,5 per cent and 44,3 per cent;
p< 0,08);

* To create the environment to the pupil, which
would assist him/her to experience the joy of
cognition (59,3 per cent and 45,8 per cent; p<
0,08)

» To arouse interest for pupils in the taught sub-
ject and maintain their learning motivation
(55,4 per cent and 45,9 per cent; p<0,1).

Girls with high motivation to take part in PE class-
es a bit more often than boys distinguish the teachers’
ethical ability o assist them to solve problems related
to the lost learning motivation (55,3 per cent and 42,4
per cent; p< 0,08). Girls with high motivation assess
this ability as more distinct than superficial.

It should be noted that the tenth form pupils’ par-
ticipation in PE classes is a bit more motivated by such
PE teachers who are able to create such environment
to the pupil, which assists to experience the joy of cog-
nition, solve problems related to lost learning motiva-
tion, recognize expectations and seek them, arouse pu-
pils’ interest in the taught subject, and maintain their
learning motivation.

Links between PE teachers’ ethical abilities and
evaluation of PE classes at school demonstrate the
tendency that boys (more than girls) like PE classes
conducted by such teachers who are able to develop
the pupils’ self-assessment and self-confidence. 1t
should be emphasized that, assessing the latter abil-
ity as acceptable to them, boys attributed it more to
such teachers who represent the group of distinct ethi-
cal abilities (91,0 per cent and 84,5 per cent; p< 0,1).
Besides, research results enable to state that boys also
like PE classes when teachers with distinct ethical
abilities more than others are able to arouse interest in
the taught subject and maintain their learning motiva-
tion (93,9 per cent and 84,1 per cent; p< 0,05).
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mokytojai tik pavirSutiniSkai geba padéti joms atpa-
Zinti savo litkescius ir jy siekti (82,4 proc. ir 62,7 proc.;
p <0,007), sudaryti aplinkq, padedanciq isgyventi pa-
Zinimo dziaugsmq (78,9 proc. ir 67,3 proc.; p <0,1) bei
sudominti mokomuoju dalyku ir palaikyti jy mokymosi
motyvacijq (83,9 proc. ir 61,9 proc.; p < 0,002) lygi-
nant su tais mokytojais, kuriy Sie gebéjimai ryskas.
Kita vertus, merginoms labiau patinka tos kiino kul-
tiros pamokos, kuriose mokytojas geba spresti pro-
blemas, susijusias su prarasta mokymosi motyvacija.
Pastaraji etinj geb¢jima merginos daugiau priskyré
tiems ktino kultiiros mokytojams, kuriy Sie gebéji-
mai buvo ryskis (29,4 proc. ir 20,0 proc.; p < 0,1).

Kino kultiros mokytojy etiniy gebéjimy ir
kiino kultiiros mokytojo vertinimo sasajos iSrys-
kina tendencija, kad dazniau mokiniams patinka tie
mokytojai, kurie labiau nei pavirSutinisky gebéjimy
mokytojai geba ugdyti mokiniy saves vertinimq ir pa-
sitikéjimq savimi (72,6 proc. ir 61,3 proc.; p < 0,03).
Kaip patinkantys dazniau charakterizuojami ir tie
kiino kultiiros mokytojai, kurie ryskiau geba sudary-
ti mokiniui aplinkq, padedanciq isgyventi pazinimo
dziaugsmq (73,7 proc. ir 64,2 proc.; p < 0,09), pa-
déti spresti problemas, susijusias su prarasta moky-
mosi motyvacija (75,2 proc. ir 59,6 proc.; p < 0,003).

Mokytoju etiniy gebéjimy ir ju vertinimo sasaju
aspektu isryskéjo skirtumai vaikiny ir merginy gru-
pése. Vaikiny grupéje daugiau buvo jiems patinkan-
¢iy kiino kultiiros mokytoju, kurie rySkiau nei kiti
geba ugdyti jy saves vertinimq ir pasitikéjimq savimi
(69,9 proc. ir 50,6 proc.; p < 0,02), o merginos nu-
rodé tuos mokytojus, kuriy gebéjimai padeéti joms
atpazinti savo litkescius ir jy siekti (31,9 proc. ir
21,6 proc.; p < 0,1) bei sudaryti aplinkq, padedanciq
iSgyventi pazinimo dzZiaugsmq (86,0 proc. ir 67,9 proc.;
p < 0,01) taip pat, kaip ir vaikiny atveju, yra ryskas.

Palyging etinius kiino kultiiros mokytojy gebé-
jimus su mokiniy nuomone, kokie mokytojai jiems
nepatinka, pastebéta, kad dazniau nepatinka tie kiino
kultiros mokytojai, kurie tik pavirSutiniskai geba ug-
dyti mokiniy saves vertinimq ir pasitikéjimq savimi
lyginant su ryskiy geb¢jimy mokytojais (27,0 proc.
ir 16,4 proc.; p < 0,02). Tokia tendencija labiau bu-
dinga vaikiny (34,2 proc. ir 18,4 proc.; p < 0,03) nei
merginy (18,5 proc. ir 14,0 proc.) grupei. Taciau pa-
zymétina, kad merginoms kiek daZniau nei vaiki-
nams nepatinka toks kiino kultiiros mokytojas, kuris
tik pavirSutiniskai geba padéti mokiniui spresti pro-
blemas, susijusias su prarasta mokymosi motyvaci-
ja. Pastaraji etini gebéjima merginos priskyré tiems
kiino kultiros mokytojams, kurie pateko i ryskiu

It is purposeful to notice that the tenth form girls
prefer PE classes in which teachers only superficially
are able to assist them to recognize their expectations
and seek them (82,4 per cent and 62,7 per cent; p<
0,007), create the environment assisting to experience
the joy of cognition (78,9 per cent and 67,3 per cent;
p< 0,1) and arouse interest in the taught subject and
maintain their learning motivation (83,9 per cent and
61,9 per cent; p< 0,002) compared to these teachers
whose these abilities are distinct. On the other hand,
girls prefer such PE classes in which the teacher is able
to solve problems related to lost learning motivation.
Girls attributed the latter statement more to such PE
teachers whose these abilities were distinct (29,4 per
cent and 20,0 per cent; p<0,1).

Links of PE teachers’ ethical abilities and the PE
teacher’s evaluation show up a tendency that pupils
more often like such teachers who, compared to teach-

ers with superficial abilities, are able to develop pupils’

self-assessment and self-confidence (72,6 per cent and
61,3 per cent; p< 0,03). Pupils also like PE teachers
who have more distinct abilities to create the environ-
ment assisting to experience the joy of cognition (73,7
per cent and 64,2 per cent; p< 0,09) and kelp to solve
problems related to lost learning motivation (75,2 per
cent and 59,6 per cent; p< 0,003).

In the aspect of evaluation of teachers’ ethical abili-
ties and evaluation-related links, differences in boys’
and girls’ groups have showed up. In boys’ groups
there were more boys who liked PE teachers who were
able to develop pupils’ self-assessment and self-confi-
dence (69,9 per cent and 50,6 per cent; p< 0,02) more
distinctly than others, whilst girls distinguished such
teachers who had distinct abilities helping them to rec-
ognize their expectations and seek them (31,9 per cent
and 21,6 per cent ; p< 0,1) and creating an environ-
ment helping them to experience the joy of cognition
(86,0 per cent and 67,9 per cent; p< 0,01).

Comparison of PE teachers’ ethical abilities with
pupils’ opinion on what teachers they dislike shows
that more often such PE teachers are disliked who are
only supertficially able to develop pupils’ self-assess-
ment and self-confidence compared to teachers with
distinct abilities (27,0 per cent and 16,4 per cent; p<
0,02). Such tendency is more common to boys’ (34,2
per cent and 18,4 per cent; p< 0,03) rather than girls’
(18,5 per cent and 14,0 per cent ) group. However, it
should be noted that girls more often than boys dislike
such PE teacher who is only superficially able to assist
to solve problems related to lost learning motivation.
Girls attributed the latter statement to such PE teachers
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gebéjimy grupe (10,5 proc. ir 21,3 proc.; p < 0,06).

Lyginamoje analizéje pateikti duomenys rodo,
kad mokiniams labiau patinka tie kiino kultiros mo-
kytojai, kurie geba ugdyti ju saves vertinima ir pa-
sitikéjima savimi, padéti jiems spresti problemas,
susijusias su prarasta mokymosi motyvacija, bei
sudaryti aplinka, padedancia iSgyventi pazinimo
dziaugsma, o nepatinka tie kiino kultiiros mokyto-
jai, kuriy atzvilgiu Sie gebéjimai téra pavirSutiniski.

Analizuojant kiino Kkultiiros mokytojuy etiniy
gebéjimy ir kiino kultiiros pamoky vertinimy, su-
sijusiy su tuo, kas mokiniams patinka pamokose,
sasajas pastebéta, kad ryskiy etiniy gebéjimy mokyto-
ju veikloje kiek dazniau budinga didelé fizinés veiklos
ivairoveé (76,0 proc. ir 66,3 proc.; p < 0,09). Kur kas
didesné dalis mokiniy nurodo, kad jiems kiino kultiiros
pamokose patinka mokytojas (78,0 proc. ir 54,4 proc.;
p < 0,001) bei gerai organizuotos (61,6 proc. ir 47,8 proc.;
p < 0,04) ir jdomios (73,6 proc. ir 62,6 proc.; p < 0,07)
pamokos.

Lyginant Siuos duomenis lyties aspektu nustatyta,
kad, pasak vaikiny (dazniau nei merginy), ryskiy eti-
niy gebéjimy mokytojams (dazniau nei pavirSutinisky)
budinga fizinés veiklos jvairové pamokoje (86,3 proc.
ir 66,7 proc.; p < 0,008), geras pamokos organizavi-
mas (66,7 proc. ir 45,8 proc.; p < 0,02), be to, tokiy pe-
dagogu pamokos yra jdomios (78,5 proc. ir 62,5 proc.;
p < 0,05). Istirta, kad vaikinams minéti mokytojai pa-
tinka (70,8 proc. ir 41,8 proc. p < 0,001) maziau nei
merginoms. Pazymétina yra tai, kad merginoms daz-
niau patinka ryskiy nei pavirSutinisky etiniy gebéjimy
mokytojas (83,3 proc. ir 69,6 proc.; p < 0,06).

Kino kultiros mokytojy etiniy gebéjimy ir
kiino kultiiros pamoky vertinimy, susijusiy su
tuo, kas mokiniams nepatinka pamokose, sasa-
jos rodo, kad ryskiy etiniy gebéjimy mokytojams
dazniau nei pavirSutinisky gebéjimy ju kolegoms
budingas neteisingas mokiniy pastangy vertinimas
(31,2 proc. ir 15,6 proc.; p < 0,003). Taip pat mokiniai
kiek dazniau nurodé, kad tokie mokytojai neskatina jy
pamokoje (35,4 proc. ir 25,0 proc.; p < 0,07), pamokos
nejdomios (35,1 proc. ir 22,2 proc.; p < 0,02) ir kad ne-
patinka mokytojas (27,8 proc. ir 12,4 proc.; p < 0,003).
Biitina atkreipti démesi i tai, kad kur kas daugiau mo-
kiniy, vertindami, kas jiems patinka pamokose, nuro-
dé, kad jiems patinka mokytojas.

Analizuojant tyrimo duomenis lyties aspektu, nu-
statyta, kad vaikinai vertindami pavirSutinisky etiniy
gebéjimy mokytojus nurodo, kad ju pamokose jiems
nuobodu (39,6 proc. ir 24,4 proc.; p < 0,06), kad netei-
singai vertinamos jy pastangos (31,3 proc. ir 15,4

who fell under the group of distinct abilities (10,5 per
cent and 21,3 per cent; p< 0,006).

The above mentioned data demonstrate that pupils
prefer such PE teachers who are able to develop pu-
pils’ self-assessment and self-confidence, help to solve
problems related to lost learning motivation, and cre-
ate the environment helping to experience the joy of
cognition and dislike such PE teachers whose such
abilities are superficial.

The analysis of the links between PE teach-
ers’ ethical abilities and assessments of PE classes
shows that teachers with distinct ethical abilities are
more often characterised by big diversity of physical
activity (76,0 per cent and 66,3 per cent; p< 0,09). A
much bigger share of pupils indicates that they /ike the
teacher in PE classes (78,0 per cent and 54,4 per cent;
p< 0,001) and well organized (61,6 per cent and 47,8
per cent; p< 0,04) and interesting (73,6 per cent and
62,6 per cent; p< 0,07) classes.

In the aspect of gender these data show that, accord-
ing to boys, (more often than girls) teachers with dis-
tinct ethical abilities (more often than with superficial)
are characterized by the diversity of physical activity
in the class (86,3 per cent and 66,7 per cent; p< 0,008),
good organisation of the class (66,7 per cent and 45,8
per cent; p< 0,02), and, in addition to that, such teach-
ers’ classes are interesting (78,5 per cent and 62,5 per
cent; p< 0,05). The research also shows that boys like
the above mentioned teachers (70,8 per cent and 41,8
per cent p< 0,001) less than girls. It should be noted
that girls more often like the teacher with distinct ethi-
cal abilities than with superficial (83,3 per cent and
69,6 per cent; p< 0,06).

Links of PE teachers’ ethical abilities and evalu-
ations of PE classes related to what pupils dislike in
classes demonstrate that teachers with distinct ethical
abilities more often than their colleagues with superfi-
cial ethical abilities are characterized by incorrect as-
sessment of pupils’ efforts (31,2 per cent and 15,6 per
cent; p< 0,003). Also pupils more often indicated that
such teachers do not encourage them in the class (35,4
per cent and 25,0 per cent; p< 0,07), classes were not
interesting (35,1 per cent and 22,2 per cent; p< 0,02),
and that they did not like the teacher (27,8 per cent
and 12,4 per cent; p< 0,003). It is necessary to pay
attention to the fact that, assessing what they like in
classes, many more pupils indicated that they liked the
teacher.

The analysis of the research data in the aspect of
gender showed that, assessing teachers with superficial
ethical abilities, boys indicated that they were bored in
classes (39,6 per cent and 24,4 per cent; p< 0,06),
their efforts were assessed incorrectly (31,3 per cent
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proc.; p < 0,03), kad nejdomios pamokos (38,2 proc. ir
20,3 proc.; p <0,02) ir kad nepatinka pats mokytojas (37,3
proc. ir 18,1 proc.; p < 0,02). Maziau ryskiy skirtumy
pastebéta merginy grupéje. Jos taip pat, kaip ir vaiki-
nai, kiek dazniau nurodé, kad pavirsutinisky gebéjimy
mokytojai, lyginant su rySkiy gebé&jimy mokytojais,
dazniau neteisingai vertina jy pastangas (29,3 proc. ir
15,9 proc.; p <0,07). Taciau pazymétina, kad, merginy
nuomone ryskiy geb&jimy mokytojai jas maziau skati-
na (35,7 proc. ir 20,2 proc.; p < 0,05).

ISvados

Dalyvauti kiino kultiros pamokose mokinius kiek
labiau motyvuoja tie kiino kultiros mokytojai, kurie
ryskiau geba sudaryti mokiniui aplinka, padedancia
iSgyventi pazinimo dziaugsma, spresti problemas, su-
sijusias su prarasta mokymosi motyvacija, atpazinti
savo lukescius ir juy siekti, sudominti mokinius moko-
muoju dalyku ir palaikyti ju mokymosi motyvacija.
Tyrimu taip pat nustatyta, kad vaikinams labiau nei
merginoms patinka kiino kulttiros pamokos, kada mo-
kytojai geba ugdyti ju saves vertinimg ir pasitikéjima
savimi, sudominti juos mokomuoju dalyku ir palaikyti
ju mokymosi motyvacija.

Mokiniai ryskiy etiniy gebéjimy kiino kultiiros mo-
kytojus pagal jiems patinkamas savybes vertina labiau
teigiamai nei pavirSutinisky gebéjimy mokytojus. Ty-
rimo duomenys rodo, kad mokiniams labiausiai pa-
tinka ryskiy etiniy gebéjimy mokytoju draugiskumas,
savo dalyko i§manymas, lengvumas bendraujant. Kiek
reciau teigiamai vertinamos tokios mokytojy savybés,
kaip gera fiziné i§vaizda, kurybiskumas, naujoviy tai-
kymas bei pastangos atsizvelgti { mokiniy nuomong
skiriant uzduotis. Tadiau lyties aspektu gera mokytojo
i8vaizda merginy vertinama kaip itin svarbi pedagogo
savybé.

Nustatyta, kad tiek ryskiy, tiek pavirSutinisky etiniy
gebéjimy mokytojai pasizymi tomis paciomis savybé-
mis, kurios yra mokiniams labiausiai nepriimtinos, t. y.
mokytojo nenoras atsizvelgti { mokiniy pageidavimus,
reikalavimas i$pildyti normatyvus, nedalyvavimas fi-
zingje veikloje.

Tiek vaikinai, tiek merginos, kuriems biidinga
auksta dalyvavimo kiino kultiiros pamokose motyva-
cija, nurodo tris esminius mokytoju etinius gebéjimus,
t. y. padéti jiems atpazinti savo likes¢ius ir jy siekti;
sudaryti mokiniui aplinka, padedancia iSgyventi pa-
zinimo dziaugsma; sudominti mokinius mokomuoju
dalyku ir palaikyti ju mokymosi motyvacija.

Mokiniams patinka mokytojai, turintys ryskiy eti-

and 15,4 per cent; p< 0,03), classes were not interest-
ing (38,2 per cent and 20,3 per cent ; p< 0,02), and
they did not like the very teacher (37,3 per cent and
18,1 per cent; p< 0,02). Less distinct differences were
noticed in the girls’ group. Like boys they more often
indicated that teachers with superficial ethical abilities
compared to those with distinct ethical abilities more
often incorrectly assessed their efforts (29,3 per cent
and 15,9 per cent; p< 0,07). However, it should be not-
ed that in girls’ opinion, teachers with distinct abilities
encourage them less (35,7 per cent and 20,2 per cent;
p<0,05).

Conclusions

Pupils’ participation in PE classes is a bit more
motivated by such PE teachers who are able to cre-
ate the environment helping to experience the joy of
cognition, to help pupils to solve problems related to
lost learning motivation and to recognize their expec-
tations and seek them, arouse pupils’ interest in the
taught subject, and maintain their learning motivation.
The research also identified that boys more than girls
liked PE classes when teachers were able to develop
pupils’ self-assessment and self-confidence, arouse
their interest in the taught subject, and maintain their
learning motivation.

Pupils assess PE teachers with distinct ethical abili-
ties according to the features they like more positively
than the ones with superficial. Research data demon-
strate that pupils like friendliness, good knowledge of
the taught subject, and easy communication of teach-
ers with distinct ethical abilities most. A bit more rare-
ly pupils positively evaluate such teachers’ features as
good physical appearance, creativity, application of
novelties and efforts to consider the pupils’ opinions,
giving tasks. However, in the aspect of gender, girls
assess the teacher’s good appearance as a particularly
important feature of the teacher.

It was identified that teachers with both distinct and
superficial ethical abilities were characterized by the
same features which are unacceptable for pupils; i.e.,
the teacher’s reluctance to consider the pupils’ wishes,
the requirement to fulfil standards, and non-participa-
tion in PE classes.

Both boys and girls who are characterized by high
motivation of participation in PE classes indicate three
key teachers’ ethical abilities; i.e., to assist them to
recognize their expectations and seek them; to create
the environment for the pupil, which would assist to
experience the joy of cognition; and arouse pupils’ in-
terest in the taught subject and maintain their learning
motivation.

Pupils like teachers with distinct ethical abilities
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niy gebéjimy, kurie lemia tai, kad mokiniams patinka
jupamokos. Be to, pastaryjy mokytojy organizuojamai
pamokinei veiklai kiek dazniau budinga didelé fizinés
veiklos {vairoveé, pamokos biina gerai organizuotos ir
1domios.
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diversity of physical activity, their classes are well or-
ganised and interesting.
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